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ABSTRACT 
 

Clinical learning is regarded as a vital component in nursing programmes and students 
need to work in various clinical environments.  In the emergency nursing programme 

presented at a tertiary nursing education institution, the pre-hospital environment is 

used as a clinical learning environment in which students rotate for approximately eight 

weeks. The clinical experience that they gain may assist in them developing the 

necessary knowledge and skills.  It also assists in theory-practice correlation.  

 

The purpose of this study was to evaluate the value of the pre-hospital environment 

utilised as part of the clinical learning component of the emergency nursing programme.  

A qualitative approach was utilised since the researcher wanted to study a particular 

phenomenon, namely the pre-hospital learning environment.  Therefore, the research 

design was a descriptive design whereby the researcher could describe the real life 

situation in the pre-hospital learning environment as experienced by the emergency 

nurse students.   

 

The target population for the study was emergency nurses who had already obtained 

their qualification as a registered emergency nurse, as well as emergency nurse students 

that had completed their rotational period in the pre-hospital learning environment.  For 

the purpose of this study the identified sample consisted of students enrolled for the 

emergency nursing programme at a tertiary nursing education institution in Gauteng.  

The sample was adequate to provide the researcher with sufficient in-depth data and 

was also representative of the accessible population.  The final sample size was 45 

emergency nurse students who had completed the pre-hospital rotational period 

between 2008 and 2011. 

 

Data collection was done by means of Appreciative Inquiry, a method used that not only 

focuses on the positive, but which is also a stimulating way of looking at organisational 

change.   Stories (narratives) were shared by the emergency nurse students pertaining to 

their real life experiences.  Initially stories were shared in writing on an Appreciative 
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Inquiry interview schedule.  For the purpose of data saturation, individual Appreciative 

interviews were conducted by an independent interviewer, utilising the Appreciative 

Inquiry interview schedule as a guide.   Data analysis was conducted by the interviewer, 

supervisors and an independent data analyser to ensure trustworthiness. 

 

Four themes were identified, namely clinical exposure, competencies, team work and 

future recommendations.  From the data analysis and the four themes recommendations 

could be made with regard to programme refinement. 

 

Key words 

(E)valuate, clinical learning experience, clinical learning environment, emergency nursing 

programme, student, and pre-hospital environment 
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al. (1999:101) students reflected that they felt ill-prepared and overwhelmed when 

working in the clinical environment.  Therefore, this statement may also apply to the pre-

hospital environment as a clinical learning environment.  It is therefore not unnatural or 

surprising that students may feel vulnerable in the clinical environment (Campbell et al. 

1994:1128 ; Chan 2004:2).  Chesser-Smyth (2005:324) observes that, in general, 

students without previous experience usually demonstrate a high degree of apprehension 

and fear when placed in a new and unknown environment.   Again, this may apply to the 

clinical learning environment. 

 

The researcher worked as a clinical facilitator involved in the education and training of 

students in a private hospital group at the time the study was conducted .  Students 

verbalised to the researche r that they experienced various stressors when placed in the 

pre-hospital environment; these includ ed feelings of being ill prepared, inadequate, 

vulnerable and anxious due to the unfamiliarity of the surroundings.  This is consistent 

with the findings in the studies conducted by Svensson and Fridlund (2008:37-38), 

Taylor et al. (1999:101) and Suserud and Haljamäe (1997:1 47)  as mentioned 

previously.   On the other hand, positive experiences such as learning various skills were 

also pointed out by the students: for example, they acquired psychomotor skills needed 

for the diagnosis and interventions of life-threatening injuries.  The learned observational 

skills needed to aid in the differential diagnosis of patients based on the mechanism of 

injury.  These are skills which can be transferred to the emergency unit when admitting 

patients from the pre-hospital environment . 

 

This made the researcher realise that the value of placement with the pre-hospital 

learning environment should be evaluated. 

 

1.3 PROBLEM STATEMENT  
 

Students enrolled for the emergency nursing programme at the specific tertiary nursing 

education institution in Gauteng, South Africa, are required to work in the pre-hospital 

environment as part of the clinical placement to enhance clinical learning.  The pre-

hospital environment is regarded as an important clinical learning environment since it 

enables students to gain specific experiences such as mechanisms of injury, knowledge 

and skills of the ambulance personnel, initial management of patients on the scene, and 

challenges of patient management in the pre-hospital environment which cannot be 

gained in the hospital environment.   
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Table 1.3:  Summary of the research methods utilised 

Population and 

sampling  
Data Collection  Data analysis  

Establishing 

trustworthiness  

Target Population :  

Emergency nurses that 

obtained  their 

qualification after 

completion of the 

emergency nurse 

programme ( view 

section 3. 3.1 ).  

Appreciative Inquiry 

interview schedules 

were utilised ( view 

section 3. 3.4 )  

Appreciative inter -

views were utilised for 

data saturation ( view 

section 3. 3.4 .3 ).  

Cont ent analysis was 

utilised, making use of 

the data analysis 

principles of Tesch 

(view section 3. 3.4 ).  

Strategies utilised 

included:  

Credibility  

Dependability  

Confirmability  

Transferability  

Authenticity  

(view section 3. 4).  

Sampling:  

Emergency nurse 

students who had 

successfully completed 

the emergency nurse 

programme and or the 

rotational period in the 

pre -hospital 

environment at a 

tertiary nursing 

education institution in 

Gauteng ( view  

section3.3.2) . 

Purposive sampling 

was utilised.  

As above  As abo ve  As above  

Sample size :  

The sample was 45.  

Data saturation was 

achieved ( view section 

3.3.3 ).  

A detailed, description 

of the research 

methods utilised in 

this study is discussed 

in Chapter 3.  
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CHAPTER  CHAPTER TITLE  CHAPTER DESCRIPTION  

Chapter 4  Research findings and 

literature control  

This chapter provides an in -depth overview of the 

research findings.  A literature control  that was  

conducted to support the research findings  is 

included.  

Chapter 5  Conclusion , limitations  

and recommendations  

This chapter present s the conclusions drawn from 

the research findings. Additionally, 

recommendations are made to enhance the clinical 

learning experience of the students in the pre -

hospital environment as well as for future research.  

 

1.13 SUMMARY  

 

In Chapter 1 an orientation to the study was provided by discussing the clinical learning 

environment as a vital component of emergency nursing programmes.  Chapter 2 

provides an in-depth discussion of Appreciative Inquiry, the approach that was utilised i n 

this study.   Appreciative Inquiry is discussed in terms of its historical background, the 

definition, its core principles, the 5D-Cycle utilised, the SOAR approach, Appreciative 

Inquiry versus the traditional process, and its overall use as well as its application to 

nursing and the benefits that can be derived from it. 
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Table 4.1:  Summary of themes, categories and sub-categories  

THEME  CATEGORIES  SUB - CATEGORIES  
C

lin
ic

al
 e

xp
os

ur
e

 

(v
ie

w
 s

ec
tio

n 
4.

3)
 

Variety of situations  

(view section 4.3.1)  

Location (view Section 

4.3.1.1)  

Environmental factors (View 

section 4.3.1.2)  

Role players in Emergency 

medical services (view Section 

4.3.2)  

Paramedics (view section 

4.3.2.1)  

Fire department (view section 

4.3.2.2)  

Police (view section 4.3. 2.3)  

C
om

pe
te

nc
ie

s
  

(v
ie

w
 s

ec
tio

n 
4.

4)
 

Cognitive competencies (view 

section 4.4.1)  

Improved understanding 

(view section 4.4.1.1)  

Pre-hospital environment 

(view section 4.4.1.2)  

Theory -practice correlation 

(view section 4.4.1.3)  

Psychomotor competencies 

(view section 4.4.2)  

 

Skills (view section 4.4.2.1)  

Practice guidelines (view 

section 4.4.2.2)  

Independence (view section 

4.4.2.3)  

Affective competencies (view 

section 4.4.3)  

Positive emotions (view 

section 4.4.3.1)  

Challenging emotions (view 

section 4.4.3.2)  

C
om

pe
te

nc
ie

s
 

(v
ie

w
 s

ec
tio

n
 4

.4
)

 Psychomotor competencies 

(view section 4.4.2)  

Skills (view section 4.4.2.1)  
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4.4  THEME 2:  COMPETENCIES 
 

Due to the important work that the emergency nurse has to perform in a clinical setting, 

it is vital that she or he learns new competencies.  The emergency nurse students 

identified competencies as an essential learning opportunity in the pre-hospital learning 

environment.  All three components of competencies were identified and included 

cognitive competencies, psychomotor competencies, and affective competencies.  Each of 

the three components is discussed separately in sections 4.4.1 to 4.4.3. 

 

Table 4.3:  Competencies 

THEME  CATEGORIES  SUB - CATEGORIES  

C
om

pe
te

nc
ie

s
  

(v
ie

w
 s

ec
tio

n 
4.

4)
 

Cognitive competencies (view 

section 4.4.1)  

Improved understanding (view 

section 4.4.1.1)  

Pre-hospital environment (view 

section 4.4.1.2)  

Theory -practice correlation 

(view section 4.4.1.3)  

Psychomotor competencies 

(view section 4.4.2)  

 

Skills (view section 4.4.2.1)  

Practice guidelines (view 

section 4.4.2.2)  

Independence (view section 

4.4.2.3)  

Affective competencies (view 

section 4.4.3)  

Positive emotions (view section 

4.4.3.1)  

Challenging emotions (view 

section 4.4.3.2)  

C
om

pe
te

nc
ie

s
 

 (
vi

ew
 s

ec
tio

n 
4.

4)
 Psychomotor competencies 

(view section 4.4.2)  

Skills  

(view section 4.4.2.1)  
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