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While reflecting on the activities we had undertaken thus far, Hope demonstrated a strong 

recollection of the significant content and experiences from our previous sessions. Joubert and 

Guse (2021) stated that if a client remembers most of the things discussed during a 

psychological intervention, it typically indicates their active engagement and investment in the 

process. It suggests that the client values the content and is likely to be applying the insights 

gained to their development (Joubert & Guse, 2021). These research findings are in accordance 

with the observations made during this session with Hope.  

4.3.6. Career Construction Interview  

The CCI session with Hope followed the CCI interview questions provided by Maree 

(2014). The themes we explored during this session were also recognised in the CIP, which 

allowed Hope to engage in further self-reflection and offer self-guided advice. 

Table 4.9 

Career Construction Interview 

 Question Response  

Scene How can I be useful to you as 

you construct your career? 

He responded that he wants me to assist him in 

terms of determining the advantages and the 

disadvantages of his preferred career choices, and 

also to give him strength to prove his dreams and 

motivation. 

Self Who did you admire when 

you were growing up? Tell 

me more about him/her. 

His accounting teacher and top achievers at his 

school.  

Stage Are there any magazines or 

television shows that you 

follow consistently? If so, 

which ones and why do you 

enjoy them? 

Skeem Saam  

Script What is your favourite 

book/movie? 

Animal Farm  

Self-

advice 

Tell me your favourite saying 

or motto? 

“A clever person is the one who fears God” 
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Key 

life 

themes 

What is your earliest 

recollection? 

-Innocent youth devastated by false rape accusation 

-Courageous youth’s heroic act rescues family 

livestock 

-Transforming the consequences of inappropriate 

attempt to fit in into positive growth 

 

A. Participant Reflections on the CCI 

Several themes that emerged from the CCI are similar to the ones that have been 

reported in part 4 of the CIP as well as the earliest recollections session. Hope’s self-reflections 

on this session enabled him to make a link between his unconscious motivations (things he was 

not consciously aware of) and his conscious thoughts, emotions, and cognitions. This bridged 

the gap between his past, present, and future, promoting greater self-awareness and reflectivity 

(Maree, 2020).  

When Hope was asked to reflect on the person who he admired since he was young, he 

responded as follows: 

One thing about me, I do not have one role model. I have many role models for different 

roles. I do not have anyone who I started admiring from a young age. For example, 

when I am at school, I get inspired by the teachers who are good at their job and students 

who are the top achievers (6;107;2847). [...] When I am at church, I get inspired by 

people who can preach well. That is one thing I want to be good at (7;108;2060). [...] I 

sometimes feel like admiring your role model too much can make you lose your focus. 

You can end up losing your identity trying to be like someone else. Because after all, 

in your mind you will always have that thing that you want to be exactly like them 

(7;108;2869). [...] I do not want to be another person. One thing I want to do is to 

upgrade my life and remain the same person. But I do not want to be another person. I 

am okay the way I am. I do not want to skip the process to the next levels. I want to 

enjoy the journey (7;107;2830).  

The concept of changing role models depending on one's life stage and roles is a well-

documented phenomenon in the literature (Brotts & Myers, 2019). Individuals often have 

diverse role models who evolve over time, reflecting their shifting needs, goals, and 

circumstances (Brotts & Myers, 2019). A study by Kearney and Levine (2020) found that 

individuals tend to adopt different role models in various domains of their lives, such as career, 
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family, or personal development. These role models can range from family members and 

mentors to public figures or peers (Kearney & Levine, 2020). In a similar vein, an early 

publication by Erik Erikson (1968) in his psychosocial theory, reported that people seek role 

models who can guide them through the specific psychosocial crises they face at each stage of 

life. This adaptability in choosing role models is a manifestation of the dynamic and context-

dependent nature of human development (Erikson, 1968). The study’s observations are 

consistent with the literature: Hope reported to have changing role models depending on the 

life circumstances and roles. Furthermore, his desire to be nobody else but himself reflects a 

high degree of self-acceptance.  

When he was asked about his favourite book, he responded that it is Animal Farm. 

Hope mentioned that this book is not part of his school content, however, he found out about 

them on his favourite soap, Skeem Saam. Then he took the initiative to research and find the 

book in the community library. When asked about what he likes the most about Animal Farm, 

he reflected that, “Animal Farm has many motivations that is why I like it” (6; 77; 193). Hope 

demonstrates a commendable self-initiative, curiosity, and a proactive approach to learning. 

Hope’s proactive search for literature outside the school curriculum illustrates a strong intrinsic 

motivation for personal growth and education. This aligns with self-determination theory, 

emphasising the role of autonomy, competence, and relatedness in fostering motivation and 

well-being (Gagné et al., 2022). Hope's active engagement with his education and his drive to 

explore beyond prescribed materials suggest that he embodies the qualities of a self-determined 

and self-motivated learner. He further revealed that he goes to his English teacher to ask for 

topics that he can write essays about to help him improve his English. 

B. Reflections on the Collage  

The collage was intended to portray who he is and who he aspires to become. Hope 

described himself as an intelligent, unique child with dreams that differ from most of the 

children in his village. He mentioned his strong interest in staying informed about global events 

and disapproved of people who are complacent about their lack of awareness regarding world 

affairs. He displayed a high level of uncertainty when asked about his desire to start a family 

someday. 

For his future goals, he expressed his wish to establish his own scientific laboratory, 

where he can conduct experiments and generate ideas to help his country address its ongoing 

electricity crisis. He is also keen on engaging in debates and staying updated on the latest 
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developments by prominent scientists worldwide. He mentioned that currently, the world's 

leading scientists are in a competition to become the first to relocate to Mars. In his words,  

The scientist have been striving to establish a presence there, however, they 

encountered various challenges. There is a weaker force of gravity compared to Earth, 

so trees do not naturally grow. The Martian soil is not fertile, and there is a lack of water 

and oxygen. Personally, I think a feasible approach would be to transport soil from 

Earth to Mars and start planting trees. This way, we could generate oxygen through the 

process (6;82;2091).  

When it comes to his future prospects, Hope pinpointed three crucial factors that he 

believes could propel him toward changing his current situation. He started by discussing his 

goal of finding a soccer team to coach, sharing his perspective: 

I would advise players that they must not represent themselves, but they must represent 

the team. I would encourage the players to embrace innovation on the field, urging them 

not to fixate on outdated tactics. The key to avoiding obsolescence is a willingness to 

explore new avenues and a commitment to continuous improvement. Some individuals 

resist change and cling to what they were told led to their success. If people can adapt 

and welcome fresh ideas, they can endure and thrive in the long run (7;89;2292).  

This, he believes, will help him secure a livelihood. Secondly, he emphasised the 

importance of acquiring capital. He plans to utilise his National Student Financial Aid Scheme 

(NSFAS) stipend to initiate a business venture that will enable his mother to leave her domestic 

work job and return home. Lastly, he mentioned the need to find someone who can recognise 

his talents and provide support and empowerment to help him achieve his goals. 

Concerning his identity, Hope reflected that he used to struggle a lot and question who 

he was and this used to stress him but he is feeling fine now. He reflected as follows: 

I am okay now since I have gone back to church. At church we are not allowed to date 

or talk about things that involves sexuality (6;115;3130). [...] I used to feel different 

from other boys. I felt like there was something wrong with me. I was not even 

confident enough to approach girls. I only approached girls during traditional 

ceremonies (6;115;3132). [...] I think girls liked me. But I did not have much interest 

in them (6;115;3134) [...] My voice was soft. Even at school, people laughed at the way 

I walked. I had difficulties when it comes to making friends (6;116;3171). [...] You see, 
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it was a lot. I ended up not trusting myself because I was always looking for things that 

were wrong with me (6;116;3172).  

Hope's experience of struggling with his identity and feeling out of place in his 

community due to societal expectations and his personal feelings about his sexuality is a 

complex and emotional journey. His mention of finding solace in the church, where discussions 

related to sexuality are often discouraged, suggests a coping mechanism he used to deal with 

the confusion and pressure he felt (Silverman & Doorn, 2023). Hope’s journey resonates with 

research findings in career psychology, particularly in the context of identity development and 

career decision-making (Jacobs & Collair, 2017). Research has shown that one's self-identity, 

including factors related to gender and sexuality, can significantly influence career choices and 

self-esteem (Jacobs & Collair, 2017). Individuals who face identity-related challenges, like 

Hope, may go through a process of self-discovery and identity formation that can impact their 

career decisions, self-confidence, and interpersonal relationships (Wong, 2021).  

Savickas (2015) emphasised the crucial connection between identity, self-acceptance, 

and career development, highlighting the need for comprehensive approaches to career 

counselling. These approaches should extend beyond assessing skills and interests to 

encompass an individual's self-concept and emotional well-being (Savickas, 2015). The life 

design counselling approach used in this intervention exemplifies such a holistic approach 

advocated by Savickas (2015). Additionally, Wong (2021) put forth that career counsellors 

have a pivotal role to play in assisting individuals as they struggle with identity-related 

challenges, guiding them in aligning their career choices with their evolving sense of self and 

identity. For individuals who share the same experience as Hope, it is essential to know that to 

understand that they are not alone in their experiences and that there is professional help 

available to guide them through the process of identity development and its connection to 

career decisions (Wong, 2021), much like the support provided during Hope's intervention. 

 

c.  Reflection on His Selected Subject Choices and Futures Career Aspirations 

There has been a noticeable confusion and misalignment between Hope's chosen 

academic subjects and his personal interests. Hope expressed a stronger fascination with 

science, finding it engaging because it talks to the workings of the world we inhabit, “such as 

explaining the why the Earth rotates and why it does not fall” (6;81;2043). However, societal 

discouragement led him to select the commerce stream, as mentioned earlier. He also disclosed 
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that his decision to pursue accounting was influenced by the business activities of his mother 

and brother – his mother's clothing resale business and his brother's takeaway sales at a hostel. 

During our discussion, Hope demonstrated a good grasp of business concepts. For example, as 

someone who wants to have a business, he explained that if he were to establish it in his rural 

area, he would begin by creating a questionnaire and also interview people to determine their 

most pressing needs, ensuring that he does not introduce a product where it is least needed. He 

also recognised the effectiveness of the questionnaire, especially in reaching a wide audience. 

Regarding his future plans, Hope reflected on the following: 

My plan is to study and finish high school. After finishing high school, I want to work 

just to have money to afford a living (6;127;1654). [...] But honestly speaking I do 

regret sometimes. As we proceed with these sessions, I am coming to realise that I am 

passionate about science (6;127; 1657). [...] But I am comforting myself because when 

my friends who do science speak about science, I do not get lost. I always have an 

opinion. For example, my cousin is doing it, whenever she talks about things that they 

learn at school. I also intervene (6; 127;1660).  

Moreover, Hope expressed a desire to switch to the science stream if given the 

opportunity. Yet, he believes that it may be too late for such a change, particularly since he 

repeated Grade 10 twice and is performing well academically. Additionally, he anticipates 

resistance from his mother regarding this potential shift. 

Hope's situation reflects a common challenge in career development known as career 

indecision (Maree, 2020). Research in the field of career development suggests that aligning 

one's academic and career choices with their interests and passions can lead to greater 

motivation, satisfaction, and success. Wong (2021) states that when individuals feel a strong 

inclination towards a particular field, but are pressured into a different academic trajectory, it 

can lead to feelings of regret and a sense of missed opportunities. This finding resonates with 

Hope, as he expressed regrets and confusion.  

Furthermore, Hope’s feeling that it is too late and the perceived barriers, such as 

repeating a grade and concerns about familial expectations, aligns with Super's (1980) lifespan 

theory of career development, which acknowledges that individuals face various 

developmental tasks and challenges as they navigate their career paths behaviour (Schreuder 

& Coetzee, 2021). Hope's reflections echo the importance of recognising and addressing these 

obstacles to enable individuals to make informed and fulfilling career decisions. 
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4.3.7 Session 7: Consolidation Session  

The themes and sub-themes presented in Table 4.10 were discerned during session 7. 

Table 4.10 

Themes Emerging from Session 7 

Themes Sub-Themes 

Vocational Personality   

Self-Construction Self-efficacy 

Self as an expert 

Life Themes  Future aspirations 

Resilience  Faith 

Personal agency  

Rural Disadvantages Lack of positive role models 

Lack of resources 

 

This session marks the end of the intervention with Hope. Hope was anticipated to 

provide responses to the semi-structured questions. When he was asked if is there was anything 

he learned about himself during the intervention, his response was as follows: “I learned a lot 

about myself throughout these sessions. Even though I got disappointed as I realised that 

sometimes I did not believe on myself enough. I allowed people to influence my decisions” (7; 

124 ;3346). Hope additionally expressed that he now holds a more positive outlook for the 

future and believes that things will not remain this way indefinitely. 

During this session, Hope successfully defined the concept of self-efficacy and 

expressed his intention to dedicate time to further explore it through reading. He also 

contemplated that his self-efficacy may have been hindered by the absence of individuals who 

recognise his uniqueness and the lack of opportunities to acquire knowledge from others. In a 

previous session, he acknowledged that he was typically the one seeking information and 

introducing new ideas to his peers, but he now recognises that his self-acquired knowledge 

might not be sufficient. Additionally, Hope reflected on the positive transformation in his self-

efficacy and affirmed his commitment to not allow any circumstance to hinder his development 

of self-efficacy. 
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Hope's restated reflections align positively with the perspective put forth by Super 

(1980). Super (1980) posited that prior successful and affirmative encounters, which 

contributed to the augmentation of career self-efficacy, have the potential to elevate one's 

performance within that sphere, thereby fostering the development of heightened expectations 

and bolstering self-assurance. In Hope's case, these reflections highlight not only a 

strengthened sense of personal and career identity but also a newfound ability to transform his 

pain into hope (Maree, 2018).  

When asked about potential improvements to the intervention in the future, Hope shared 

his insight, suggesting that he would prefer to conduct it with a group, involving his classmates. 

He pointed out that it might be challenging if the researcher were to engage a quiet, introverted 

participant in the process. Hope's reflection aligns positively with the argument presented by 

Nwoye (2015). Nwoye (2015) contended that South Africans tend to emphasise the importance 

of the group over individuality, along with storytelling and the concept of ubuntu. This 

observation implies that group-based career counselling might be a culturally relevant and cost-

effective approach to make career counselling services more accessible to more youth before 

they complete their high school education (Nwoye, 2015). 

The efficacy of group-based narrative counselling for young adults facing 

disadvantages in their respective contexts has been investigated by Maree et al. (2019). The 

research findings indicated that group-based career interventions offered a promising solution 

for addressing the challenges faced in the South African context (Maree et al., 2019), 

particularly where many adolescents had not received any exposure to career counselling 

during their time in school, forcing them to navigate their career paths without the benefit of 

formal career education (Maree et al., 2019). 

In the previous session, Hope acknowledged that he had distinct dreams and future 

prospects compared to the other children in his village. When asked about potential 

interventions to help his peers envision their future differently, he found it challenging due to 

the diversity of goals within the group. Some aspired to be traditional healers, some aimed for 

careers in football, while others were committed to following traditional African customs, 

which were characterised by their inflexible beliefs. Hope recognised the difficulty in providing 

a uniform solution because of this diversity, contrasting his own aspiration to complete high 

school and attend university with those who simply wanted to work in the mines in 

Johannesburg. It is worth noting that the life design counselling adopted in this intervention 

has been proven to be applicable to everyone regardless of the age, creed, and the stage of their 

career (Le Grange & Maree, 2013).  
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Regarding whether the absence of role models influenced his aspirations, Hope 

pondered that the main barrier to achieving high levels of success was the reluctance to engage 

in critical thinking. He argued that merely aspiring to become a traditional African man because 

of someone from a hostel was insufficient. Instead, he emphasised the need for the younger 

generation to adopt a different mindset and take on the responsibility of becoming the role 

models they sought when they were younger. This highlights the significance of instilling 

critical thinking and self-empowerment rather than solely relying on external role models to 

shape one's future. 

The issue of the absence of role models in rural disadvantaged areas is a well-

established and frequently discussed topic in the existing body of literature (Albien & Naidoo, 

2017). In these areas, young people often find themselves searching for inspiration among 

individuals who may not serve as positive influences, including figures involved in activities 

like being hitmen, alcoholism, and drug dealing (Albien & Naidoo, 2017). Regrettably, these 

individuals sometimes become the subjects of admiration and are even perceived as heroes 

within their respective communities. 

Siya Kolisi, the esteemed captain of the South African Rugby team, shared in his life 

story that he grew up in an environment where individuals involved in drug dealing and 

violence were the ones most admired (Nyebe, 2023). Notably, his background and upbringing 

are strikingly similar to that of Hope, indicating shared life experiences. Matshabane (2016) 

conducted research that revealed the absence of accessible and positive role models in 

disadvantaged communities can lead to the emergence of alternative role models who engage 

in detrimental activities. In such environments, where opportunities and positive examples are 

scarce, young people may find themselves more susceptible to seeking role models among 

individuals who do not promote healthy and constructive aspirations (Matshabane, 2016). 

These findings parallel the results of this study, which indicate that the youth in Hope's 

community tend to draw inspiration from role models who do not necessarily promote positive 

ideals. 

4.4  Summary of Themes and Sub-Themes  

Table 4.9 presents a summary of the themes and sub-themes based on the research 

findings.  

Table 4.9 

Summary of Pre- and Post-Intervention Themes and Sub-Themes 
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Theme: Vocational Personality  

Pre-intervention status  Post-intervention status  

Hope had conflicting ideas regarding the 

career he wants to pursue. His subject 

choices are not in line with the career he is 

truly interested in.  

A confirmation of his career choice and 

confidence in his ability to pursue his choice 

despite the disadvantages that he currently 

faces.  

Sub-theme: Career-related interests  

Interested in many different careers and 

wanted to pursue all of them at once. For 

example, studying accounting and science at 

tertiary level, at the same time while having 

a business on the side.  

Hope had a clear plan in terms of which 

career he is going to pursue first, and what 

he needs to do in order to fulfil his desires 

related to the other careers. 

Sub-theme: Career-related abilities  

Hope received negative feedback that made 

him doubt his abilities to be successful with 

the career that he is interested in the most.  

Hope gained confidence in his abilities to be 

successful in his chosen career, despite the 

discouragement and negative feedback that 

he previously received.  

Career Adaptability  

Hope has always been willing to adapt 

despite disadvantages, but the negative 

feedback and childhood trauma that he 

survived made adapting difficult for him. 

This made him doubt his capabilities.  

He gained an awareness into his ability to 

adapt as well as better coping skills, which 

enhanced his career adaptability. 

Sub-theme: Belief in the pursuit of goals 

Hope always shows concern about the 

future. He mentioned that if there is 

something that he wants to know about his 

career, he would research or ask his teachers.  

Hope gained an assurance that his ability to 

seek information and thinking outside the 

box will make him adaptable to the 

unpredictable changes. 

Theme: Perceived Self-Efficacy  
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Hope demonstrated an inadequate perceived 

self-efficacy in his abilities including 

academic success, problem solving, public 

speaking, and his ability to fix things.  

After the intervention, Hope demonstrated 

an enhanced self-efficacy. He reflected that 

he has gained new insights into abilities, 

therefore he would not let anything stand in 

his way of achieving his great success.  

Theme: Self-Construction 

Sub-theme: Self-efficacy  

Hope doubted his ability to successfully 

accomplish given tasks.  

Hope gained insights into his abilities, he 

reflected that he now believes in himself 

more and would not let anything or anyone 

stand in his way.  

Sub-theme: Self-awareness 

Hope did not seem to be aware of the impact 

of his innate strength.  

He gained insight into his strength and he 

reflected that the intervention helped learn 

many things he did not know about himself.  

Sub-theme: Self-identity 

He was not sure about his own identity. The 

question of who he was used to bother him a 

lot.  

Improved sense of self and identity: he 

reflected that he is happy with who he is and 

does not want to be anybody else.  

Sub-theme: Self as an expert  

Hope demonstrated a limited control in his 

ability to make decisions as well as having 

insights in terms of what is good for him.  

He showed an enhanced ability to take 

control over his life and decisions. Reflected 

that he will read more on self-efficacy and 

how he can enhance his future. 

Theme: Life Themes 

Sub-theme: Present experiences 

Hope demonstrated an awareness of his 

current circumstances and how they impact 

his future aspirations. However, he 

demonstrated inadequate coping strategies. 

As a coping strategy, he planned to use faith 

and prayer to motivate him that things might 

change and challenges do not last forever.  
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Sub-theme: Past memories  

He lacked insights into how his past 

memories shaped his career choices.  

Better insight and was able to connect the 

past memories with the present. 

Theme: Resilience  

The participant demonstrated an innate 

resilience despite the disadvantages that he 

is living under.  

A realisation of his innate resilience and 

what he was able to endure. A realisation of 

his risk factors and protective factors and 

resources. 

Rural Disadvantages 

The participant was aware of the 

disadvantages that he currently lives under.  

A realisation of how the trauma and 

disadvantages shaped his vocational 

behaviour.  

Lived Adolescence Stage Experiences 

He was well aware of the risky behaviours 

he was exposed to. 

A realisation of how his early experiences 

shaped his vocational personality.  

4.5 Summary  

This chapter provided an in-depth presentation of the findings of the study as well as 

their interpretation. I systematically discussed the results obtained during each session of the 

interventions, drawing connections to the literature reviewed in Chapter 2. Furthermore, the 

findings were discussed in accordance with the various themes and sub-themes that I have 

identified in the literature. 

In the following chapter, the research questions will be reviewed in light of the findings 

that have surfaced during this study. Additionally, Chapter 5 will also encompass 

recommendations for future research and a discussion of the limitations inherent in the present 

research.  
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CHAPTER 5: SUMMARY OF FINDINGS, CONCLUSION AND 

RECOMMENDATIONS 

5.1 Introduction 

This chapter serves as the concluding section of the present investigation. It includes a 

brief summary of the study report and a discussion of the findings pertaining to both the primary 

and secondary research questions. Additionally, this final chapter highlights potential 

limitations and offers recommendations for further research. 

5.2 Overview of the Chapters 

5.2.1 Chapter 1: Introduction and Orientation 

In the first chapter, the general overview of the study was presented. I began with an 

exploration of literature encompassing trends and strategies in the field of career counselling 

interventions. Within this context, specific attention was dedicated to learners from contexts 

challenged by disadvantages and their unique circumstances. The chapter further examined 

existing literature concerning the self-efficacy of these learners in their unique circumstances. 

Progressing from the literature review, the purpose of the study was elucidated—investigating 

the effect of the administration of CCC on a learner with inadequate self-efficacy from a 

disadvantaged rural environment. Subsequently, the chapter discussed the primary research 

question and its accompanying sub-questions. A subsequent section provided clarification of 

key concepts, paving the way for a brief discussion of the research and methodological designs, 

seamlessly transitioning into considerations surrounding ethical matters. 

5.2.2 Chapter 2: Literature Review 

Chapter 2 presented a comprehensive exploration of the literature relating to important 

aspects of the study. I meticulously examined successive industrial revolutions and their impact 

on career development. The discussion proceeded to the exploration of major career theories, 

beginning with the exploration of traditional approaches followed by the arguments advocating 

for the need to adopt postmodern career approaches. The focus then shifted to pivotal concepts 

such as self-efficacy, life design goals and interventions, and the nuanced contextual factors 

shaping the experiences of adolescents in rural disadvantaged environments. The chapter 

meticulously examined the specific needs of these adolescents, drawing on research conducted 

in South Africa to contextualise the study. Within this expansive review, gaps in the existing 

literature emerged, guiding the identification of areas where previous studies on career 
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construction and constructivist/interpretive counselling fall short. The culmination of Chapter 

2 was founded in the presentation of a well-defined conceptual framework, laying the 

groundwork for the subsequent phases of the research study. 

5.2.3 Chapter 3: Research Design and Methodology 

Chapter 3 discussed the research design and methodology adopted in the study. The 

interpretive/constructivist paradigm, serving as the paradigmatic perspective of this study, was 

thoroughly addressed. The narrative seamlessly transitioned to present the qualitative research 

design, offering insights into the criteria meticulously applied for the selection of the research 

participant in the single case study. 

Within this methodological framework, I elucidated the rationale behind the selection 

of the research site, providing clarity on the methods and techniques employed for the 

generation, analysis, and interpretation of data. A pivotal segment of the chapter centred on the 

quality criteria essential for establishing the trustworthiness of the research findings. The 

chapter concluded with a comprehensive summary of the ethical considerations pertinent to the 

investigations in the study.  

5.2.4 Chapter 4: Results and Discussion of Findings 

The results of the study and a discussion of the findings were discussed in Chapter 4. 

This process was done by first reviewing the data analyses that were used to identify emerging 

themes and sub-themes from the data set. Following that, all seven sessions and activities that 

took place were thoroughly discussed and linked to the existing literature.  

5.3 Answering the Research Questions 

The study aimed to explore the impact of CCC on the self-efficacy of a rural 

disadvantaged learner who is ready to embark on a career. To address the research questions, 

a constructivist/interpretive paradigm was adopted, since I acknowledged the significance of 

direct experiences and social interactions in the process of meaning-making. The study 

incorporated various postmodern qualitative data generation techniques to generate the data 

that answered the research questions. I initially addressed the four secondary research questions 

before revisiting the main or primary research question to derive a comprehensive and clear 

answer. 
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5.3.1 Secondary Research Questions 

5.3.1.1 Descriptive Questions 

a) How can career construction counselling inform intervention and influence a learner 

with inadequate self-efficacy growing up in a disadvantaged rural area? 

The CCC informed the intervention in this present study. Through a concise and 

informal interview, the CCC method was employed to establish rapport with the participant. 

This initial interaction aimed to explore the participant's personal background, providing 

insights into the unique contextual factors, challenges, and opportunities shaping his current 

situation. This approach not only facilitated a more profound understanding of the participant 

but also ensured that his beliefs were respected throughout the intervention. The CCC proved 

instrumental during the intervention, allowing both myself and the participant to identify his 

strengths, skills, and interests. By emphasising the identification of activities, the participant 

excelled at and enjoyed, the counselling sessions effectively reinforced his confidence and self-

efficacy. This finding on his progress is consistent with the findings of Maree (2018) on the 

power of CCC to effect change in the lives of young people. 

Moreover, the CCC approach facilitated an exploration of the participant's past events, 

recognising their influence on his present circumstances and future aspirations. The 

retrospective examination was essential in uncovering formative experiences and 

understanding how they shaped his self-efficacy. The counselling sessions also prompted 

reflections on the influential figures in the participant's life, contributing to a holistic 

understanding of his support system and potential sources of encouragement or 

discouragement. 

Furthermore, the CCC method empowered the participant to reflect and explore specific 

careers of interest. This step was crucial in aligning his aspirations with a viable and fulfilling 

career trajectory. In essence, by guiding the participant through the process of constructing a 

coherent life story that integrated past experiences and future aspirations, the CCC method 

allowed for the identification and pursuit of a meaningful career trajectory. Through this 

approach, the career counsellor played a vital role in empowering the participant to navigate 

and construct a trajectory that resonated with his unique strengths and aspirations, while 

enhancing his self-efficacy.  
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b) What factors can cause a learner growing up in a disadvantaged rural area to develop 

inadequate self-efficacy? 

The participant identified several factors that he believed contributed to the 

development of his inadequate self-efficacy. Firstly, he expressed interest in pursuing the 

science stream upon entering high school. However, he received discouraging feedback from 

important people in his life, who argued that he would not succeed based on the failures they 

knew of in similar pursuits. The negative feedback resulted in self-doubt, ultimately 

influencing his decision to avoid the science stream. This highlights the significant impact of 

external feedback on individuals' career choices (Del Corso & Rehfuss, 2011), a theme 

discussed in the chapter. 

Second, the participant highlighted the absence of positive role models in his life. 

According to Hope, the individuals recognised as heroes in his community predominantly 

consisted of traditional healers, traditional African men, hitmen, and alcoholics. He observed 

that learners in his locality tended to aspire to emulate these figures, viewing them as role 

models. However, Hope expressed concern about this mindset, characterising it as narrow-

minded. He argued that aspiring to become a hitman, for instance, without considering the 

associated risks, reflects a limited perspective on one's potential aspirations and the broader 

spectrum of life choices. This reflection supports the findings by Hendricks et al. (2015), as 

discussed in the previous chapter where they highlighted the importance of social support and 

role models in shaping career self-efficacy. In rural settings with limited access to diverse role 

models and mentors, learners may struggle to identify with successful individuals who share 

similar backgrounds, further undermining their belief in their own potential (Henricks et al., 

2015). 

Third, the participant highlighted the challenge of limited financial resources. Despite 

his keen interest in starting a business and his evident proficiency in business knowledge 

showcased during the intervention, he lamented the inability to do so due to financial 

constraints. He expressed plans to utilise the stipend expected from the National Student 

Financial Aid Scheme (NSFAS) for this purpose. Reflecting on his situation, he remarked that 

had he been situated in a more well-resourced area, he is confident that, by now, he would have 

secured support from sponsors and pitched his entrepreneurial ideas. 

Lastly, the participant emphasised the impact of inadequate service delivery, 

specifically citing the absence of essential infrastructure like bridges. He recounted a situation 

where this deficiency nearly endangered his life, requiring him to navigate a full river after 
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heavy rain. This reflection aligns with his career aspirations, as he expressed a preference for 

a profession that does not compromise his safety. As highlighted in Chapter 4, the unsafe 

conditions resulting from this infrastructure gap not only pose immediate risks but are also 

linked to increased rates of high school dropouts among disadvantaged learners (Mokoena & 

Van Breda, 2021). These findings resonate with the participant's location, which is observably 

struggling with heightened levels of high school dropout. 

5.3.1.2 Exploratory Questions  

a) What were the main differences between the pre- and post-intervention themes that 

emerged from the narrative data? 

In the participant’s words,  

I learned a lot about myself throughout these sessions. Even though I was disappointed 

I learned that sometimes I did not believe in myself enough. I allowed people to 

influence my decisions... Now I feel hopeful that things might change... From today 

going forward, I will never allow anything or anyone to stand in my way.  

The participant's statement reflects a significant transformation in their self-perception and 

attitude towards self-efficacy over the course of the intervention. At the outset, the participant 

may have harboured self-doubt and lacked confidence, as indicated by their admission that they 

“did not believe in [themselves] enough.” This reluctance to acknowledge their own potential 

aligns with findings in the literature on self-efficacy and CCC. Individuals with low self-

efficacy may be hesitant to recognise and admit their lack of belief in their abilities, often 

attributing setbacks to external factors rather than acknowledging their own internal struggles 

(Maree & Che, 2020). 

CCC, which is designed to help individuals explore and construct meaningful career 

paths, often involves addressing and challenging such negative self-perceptions (Savickas, 

2005). The participant's realisation that they allowed external influences to impact their 

decisions suggests a shift in awareness and a newfound understanding of the need for self-

empowerment. The previously stated remarks aligns with the goals of career counselling, 

where individuals learn to take control of their career narratives and overcome obstacles, 

fostering a more proactive and positive approach to their professional lives (Hartung & Vess, 

2013). The participant expressed hope for change and the commitment to not let anything or 

anyone hinder progress signals a positive shift in the participant's self-efficacy and a readiness 

to embrace personal agency in line with the objectives of CCC (Savickas, 2005).  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



103 

 

 
 

b) What aspects of the intervention in particular improved the participant’s self-efficacy? 

The participant expressed a committed determination to overcome any obstacles on the 

path to achieving great success, as stated earlier. Notably, the aspect of the intervention that 

had the most influence on the participant's self-efficacy was the process of reflecting on and 

connecting themes derived from the CIP as well as his earliest recollections. This introspective 

journey heightened the participant's self-awareness, revealing previously unrecognised self-

doubts. 

Through collaborating and examining his earliest recollections, the participant became 

aware of the underlying factors influencing his career decisions. This reflective process 

facilitated a connection between his unconscious beliefs and conscious awareness (Maree, 

2020). It became evident that early memories, far from occurring randomly, resurfaced as 

significant themes and inclinations throughout his life (Dalene, 2023).  

Furthermore, the participant reflected that he will use faith and prayer to help him 

achieve his goals. Faith is amongst the resilience-enabling factors identified by Masten (2014). 

In recognising the role of faith as a key element, the participant demonstrated a holistic 

approach to bolstering resilience on the journey toward his career goals. 

5.3.2 Primary Research Question: How Effective is Career Intervention Based on Career 

Construction Counselling for a Rural Disadvantaged Learner to Enhance His Self-

Efficacy? 

The findings from this research study confirmed that CCC was effective in enhancing 

the self-efficacy of the study participant. The narrative and reflective elements embedded in 

the framework of CCC served as potent tools, empowering the participant to embark on a 

comprehensive exploration of his interests, values, and strengths (Maree & Jude, 2020). This 

process not only facilitated self-discovery but also fostered a profound understanding of the 

participant's identity within the distinctive backdrop of his rural and disadvantaged context. 

I found it noteworthy that the participant not only acknowledged the benefits derived from the 

intervention but also actively advocated for a group intervention involving his peers and 

classmates. This recommendation signals not only the participant's personal endorsement of 

the intervention's efficacy but also his desire to extend these positive outcomes to others. It 

reflects a sense of communal benefit, suggesting that the participant perceives the potential for 

collective growth and empowerment through a group-based approach. This proactive stance 

underscores the participant's genuine belief in the value of the intervention and his willingness 

to share its advantages for the collective benefit of his peers. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



104 

 

 
 

Moreover, I consistently observed a noticeable evolution in the participant's demeanour 

throughout the intervention, witnessing a gradual shift towards increased focus and self-

directedness. As per Savickas (2010), life design counselling serves as a catalyst for clients to 

engage in reflective processes and take essential actions to bring to life the envisioned image 

of their future selves. The participant evidently placed significant value on the acquired skills 

from the intervention, particularly emphasising the capacity for reflection, an avoidance of 

denial concerning personal interests, and a genuine acknowledgment of personal weaknesses. 

This transformation underscores the effectiveness of life design counselling in cultivating self-

awareness and empowering individuals to actively shape their own paths (Savickas, 2010).  

5.4 Limitations of the Study 

Since the study adopted an intrinsic single case study design, it is essential to clarify 

that the findings of this research were not intended for broad generalisation to the entire South 

African population. The inherent nature of an intrinsic single case study emphasises the 

specificity and uniqueness of the investigated individual, rendering caution in extending 

findings to a broader context (Yin, 2012). The participant selection process involved my 

judgment, focusing on pre-selected significant features representative of the phenomenon 

under investigation, potentially introducing self-selection bias and limiting the transferability 

of the findings. 

Furthermore, the study faced limitations related to follow-up interviews due to 

constraints in time and financial resources, hindering the assessment of long-term effects of the 

intervention. Another noteworthy limitation pertains to the language aspect, as the majority of 

the data was collected in Zulu and subsequently translated. This translation process introduces 

the risk of losing nuances and subtleties in meaning. 

Despite concerted efforts to enhance the research's trustworthiness through various 

measures, there remains a possibility that some individuals could perceive the subjective 

interpretation as a limitation. 

5.5 Ethical Aspects 

Throughout the duration of this research project, the ethical guidelines outlined in 

Chapter 3 were diligently adhered to by me. The participant received comprehensive 

information about the purpose of the study, the procedures involved, and the rights pertaining 

to his participation. Emphasis was placed on the voluntary nature of participation, with the 

participant being clearly informed of his right to withdraw from the project at any stage without 
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facing any adverse consequences. To ensure ethical practices, written informed assent was 

obtained from the participant as well as the consent from his legal guardian. Confidentiality 

was rigorously maintained by using a pseudonym in the report, safeguarding the participant's 

identity and preventing any potential connection of data to the individual. This meticulous 

adherence to ethical considerations underscores the commitment to upholding the rights and 

well-being of the research participant throughout the study. 

5.6 Recommendations 

In light of the findings from this intervention programme and the corresponding 

literature review, several recommendations are proposed. To enhance the efficacy of career 

counselling practices, it is recommended that life design intervention programmes be 

introduced in schools as early as Grade 9 so as to assist learners in aligning their subject choices 

with their career interests, providing valuable education about diverse career paths, and better 

preparing them for the future. Given the participant's preference for verbal expression over 

written expression, it is recommended that future researchers be prepared to engage participants 

in more discussion-based activities to elicit comprehensive information regarding life design 

experiences. Ideally, these discussions should take place in the participant's native language. 

Alternatively, the assistance of an interpreter fluent in their native language should be enlisted. 

Additionally, incorporating follow-up interviews is recommended to monitor and discuss 

participants' ongoing progress and development. To further expand the scope of research, 

evaluations should be conducted to assess the effectiveness of life design counselling 

specifically for learners in disadvantaged environments within a group context. These 

recommendations collectively strive to optimise the impact and applicability of life design 

interventions in diverse educational settings. 

5.7  Personal Reflection  

As I reflect on my journey, I feel overwhelmed by several emotions. Getting to this 

point, especially at this time of the year, feels like a significant achievement. My journey to 

KwaZulu-Natal and connecting with the participant was like revisiting my own past. I found 

myself resonating with the participant's experiences, as I, too, faced uncertainties during high 

school. Back then, I leaned towards agricultural sciences not out of genuine interest but because 

it aligned with the subjects I was studying. Despite secretly desiring a career in nursing or 

medicine, I was discouraged due to low math scores. When I started at the University of 

KwaZulu-Natal, the excitement of being in varsity was overshadowed by the dissatisfaction 
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with my chosen career—geography and environmental sciences. I could not picture myself in 

that field. Seeking career advice, I switched to psychology and, fortunately, it was not too late 

for the change. When people asked about my career decisions, I struggled to answer, especially 

when they inquired about how I learned about psychology since I studied in a disadvantaged 

high school. 

Upon returning home for the first time since transitioning to a new career, I was met 

with overwhelming excitement from my aunt. Her joy was so profound that it brought her to 

tears. She recounted a moment from my childhood when, at the tender age of 9, I had expressed 

to her my aspiration to pursue a course in university that would somehow alleviate her 

struggles. My aunt has been struggling with stress-related issues and alcoholism. This event 

served as a revelation, prompting me to be assured that indeed our earliest memories are not 

arbitrary occurrences; rather, they often foreshadow and shape significant themes in our lives. 

During the data generation I enjoyed every moment of the process. I felt so confident 

because I was collecting the data in a language that I am confident in. However, I encountered 

several challenges when I was transcribing and translating. It took so much time and effort. I 

was very frustrated. The pseudonym “Hope” that I used to conceal the identity of my participant 

came randomly. When I started reporting, I was very tired and demotivated, hoping that things 

would be better was the only thing I could ever hold onto.  

The sentiment I am left with after this project aligns with Savickas's perspective, as 

articulated in Maree (2013b) as: actively master what you have passively suffered. The 

participant's challenges and struggles in this study closely parallel those I faced during my 

youth. It appears that undertaking this journey with the participant was a revisiting of my past, 

a necessary step before venturing into the next phase of my career. 

5.8 Conclusion 

There are present and upcoming challenges in coming up with career counselling 

intervention approaches that are suitable for learners from diverse cultural and socio-economic 

backgrounds. The findings of the study suggested that the self-efficacy of the participant was 

significantly enhanced through the intervention, meaning that the working assumptions and 

research questions have been successfully answered. The participant appreciated the skills that 

he learned from the intervention and recommended it for other people in his peer groups. The 

findings of this study therefore seem to confirm Savickas’s (2018) assertion that exploring 

clients’ life stories reveals the themes that they use to make meaningful choices and adjust to 

work.  
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As I guided the study participant through the process of reflecting on his career-life 

story, he became aware of the challenges he was facing. Significantly, this process not only 

increased his awareness but also instilled a newfound willingness to take actions aimed at 

transforming his sense of hopelessness into a sense of hope (Maree & Jude, 2020). The 

readiness to take proactive steps to transform his situation indicates an enhanced sense of 

agency and the capacity to mobilise the necessary resources needed for building his resilience 

(Masten, 2014). 

Lastly, as indicated earlier, based on the outcomes of this study, the provision of CCC 

significantly boosted the self-efficacy of the participant – a disadvantaged rural learner 

grappling with insufficient self-confidence. This enhancement not only increased his prospects 

of securing a 'suitable job' but, more importantly, cultivated a work environment conducive to 

help him experience a profound sense of meaning and purpose in his career trajectory. I firmly 

believe this empowerment will set the stage for meaningful social contributions within his 

professional sphere. 

Regrettably, it is disheartening to acknowledge that people like the participant (hailing 

from environments characterised by profound structural oppression, compounded by alarming 

resource scarcity), rarely have the privilege of accessing career counselling – let alone the 

avant-garde style and kind of counselling delineated in this study. It is a poignant reality that 

underscores the systemic disparities in resource allocation and support. 

In my commitment to honour the enduring legacy of my cherished parents, I am driven 

to seize every opportunity within my professional journey to actualise my aspiration of 

delivering transformative career counselling akin to the innovative approach demonstrated 

here. My ultimate goal is to contribute meaningfully to the lives of people like Hope, bridging 

the gap for those who, due to circumstances beyond their control, almost inevitably miss out 

on such crucial support. 
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Appendix B:  Genogram 
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Appendix C: Collage 
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Appendix D: Poem 

 

 

It is too late (Translation)  
 
In this world of troubles vast, 

The pandemic's shadow, unsurpassed. 

Nationwide, we face its bitter sting, 

Losing loved ones, the toll it brings. 

Familiar now, this pandemic's woe, 

Accepting loss as we learn and grow. 

No more the terror of loud guns' roar, 

But jealousy festers, at our core. 

 

Assumptions made, when wealth we've won, 

They think we sacrificed, someone dear, someone gone. 

We seek a week of peace, devoid of gunshots' blare, 

Yet, the virus lingers, a burden we bear. 

In this cruel world, we navigate each day, 

Living conditions harsh, where children play. 

I wonder, with concern, about the generation to come, 

May they find a brighter path, under the same sun.
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Appendix E: Informed Assent 

 

 

 
 
 

 

REQUEST FOR INFORMED 
ASSENT 

     
 Dear Participant  

 

I am Anathi Mazongolo (21475378). I am a Masters candidate studying at the University of Pretoria, 

Groan Kloof Campus. Thank you very much for your willingness to participate in this research project. 

This research will be conducted as part of the completion of a Master’s degree in Educational 

Psychology at the University of Pretoria. The title of the study is: How can an intervention based on 

career construction counselling enhance the self-efficacy of a rural disadvantage learner? 

 
In order for you to make an informed decision before we embark on this journey together, I wish to 

inform you of the requirements expected from you during this process. You will be asked to commit 

to 9 contact sessions of between 45-60 minutes per session. The sessions will be scheduled with you 

at appropriate times to suit your program. Attendance and participation at these sessions promise to 

provide you with rich knowledge and insight of yourself and promise to assist and guide your future 

career in a meaningful way. 

 
The following ethical principles apply to this study: 

 

 Your participation is voluntary 

 You may withdraw from the project at any stage should you wish to do so 

 Information you provide will be treated as confidential and anonymous 

 The intent of this study is to cause you no harm or risk of any kind 

 In the report following this study no reference will be made to information that could 

convey personal or identifiable information. 

 You have the right to gain access to any information that was collected during the research 

process at any time. 

 You have the right to withdraw any data and information you wish not to be released for 

publication 

 The information that you provide will be used for scholarly research only. 

 
The findings of this study may be published in an accredited journal, but confidentiality and anonymity 

will be honored. 
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You will be requested to take part in the following postmodern techniques: 
 

 Collage 

 Genogram 

 Earliest Recollections 

 Life story 

 Career construction interview 

 Life line 

 Career Interest Profile (CIP) 

 Informal interviews and reflective feedback and notes 

The planned sessions will be audio recorded for research purposes. The results of these sessions 

will be submitted to the University of Pretoria in the form of a dissertation for me to fulfil 

requirement for the Master’s degree in Educational Psychology. 

By signing this letter of informed consent, you are giving permission for the following sources of 

data to be released (kindly indicate your agreement to each statement by ticking in front of the 

appropriate statement, e.g. _X_ 

 

  The verbatim transcription of the content as recorded during sessions. 
 
 

  The analysis, interpretation and reporting of the content discussed during sessions. 
 
 

  Notes and reflections made by the researcher and participant throughout the research 

process. 

 
If you have any queries before or during the study or maybe after its completion, you are 

welcome to contact my supervisor, Prof Kobus Maree (012 420 2130) or me (074 503 7901). 

 
Yours sincerely, 

 
 
 

 
 

Participant Ms. Mazongolo Prof J.G. Maree 
 
 
 

 
Standard Clause 

We would like to request your permission to use your data, confidentially and anonymously for 

further research purposes as the data sets are the intellectual property of the University of Pretoria 

and, where relevant, project funders. Further research may include secondary data analysis and 

using the data for teaching purposes. The confidentiality and privacy applicable to this study will be 

binding on future research studies.
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Appendix F: Informed Consent 

 

 

 

REQUEST FOR PARTICIPATION AND INFORMED CONSENT 

PARENT(S)/GUADIAN(S) 

 

Dear Parent/Guardian 

 

You are friendly requested to grant permission to Miss Anathi Mazongolo, who is conducting research at 

the school where your son/daughter is attending, under the supervision of Prof. Dr. J.G. (Kobus) Maree 

from the University of Pretoria. 

In order for the research to be conducted, your son/daughter will be requested to partake in interviews 

and complete questionnaires as part of the data collection instruments. You are required to provide a 

written consent that will include your full name and initials, signature and date to verify that you 

understand and agree to the conditions.  

We will provide you with the necessary information to assist you to understand the study and explain 

what would be expected. Please feel free to ask the researcher to clarify anything that is not clear to you. 

You have the right to query concerns regarding the study at any time. Immediately report any new 

problems during the study, to the researcher. Contact details of the researcher are provided. Please feel 

free to make contact at any given time.  

Furthermore, although your son/daughter ‘s identity will at all times remain confidential, the results of the 

research study will be presented in a dissertation publication. Importantly, no names of learners will be 

divulged. 

 If you are willing to participate in this study, please complete the form below. Thank you for your 

consideration of this request.  

Yours sincerely  

 

_______________________________                                     _______________________________ 

Miss Anathi Mazongolo (Researcher)                                        Dr. Prof. J.G. (Kobus) Maree (Supervisor) 

anatiimazongolo@gmail.com                                                     kobus.maree@up.ac.za 
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INFORMED CONSENT PARENT(S)/GUARDIAN(S) 

 

Title of research project: How can an intervention based on career construction counselling 

enhance the self-efficacy of a rural disadvantage learner? 

I, ___________________________________________________ the undersigned, as the 

parent(s)/guardian(s) of ___________________________________________ (Name of learner) hereby 

agree to participate in the above-mentioned research. I understand that my contribution will be treated 

as confidential and anonymous, and that I may withdraw from the study at any time, if I wish to do so.  

 

I have read the Project Information Statement explaining the purpose of the research project and 

understand that:  

•  Participation is voluntary.  

•  I may decide to withdraw my consent at any time without penalty.  

•  All information obtained will be treated in strictest confidence. 

•  The learners ‘names will not be used and individual learners will not be identifiable in any written 

reports about the study. 

•  A report of the findings will be made available to the parent. 

•  I may seek further information on the project at any given time or stage from Miss Anathi 

Mazongolo.  

I freely and voluntarily give my consent for the interviewing of my son/daughter as part of the research 

project.  

 

Signed at __________________________________ on_________________________________2023.  

 

Researcher_________________________________ Parent/Guardian______________________ 
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Appendix G: Approval from the Provincial department of Education  
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Appendix H: Turnitin report  
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Appendix I: Data transcript  
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