























































































































































































































































































































































































































































































































































































































UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

CHAPTER SIX

DISCUSSION OF THE FINDINGS

6.1 Introduction

The main purpose of this study is to explore how the subtext influences high school learners
and teachers’ responses to and perceptions of the prescribed text, The Uncertainty of Hope
(2006). In this chapter, | discuss the findings of the study, which are presented in Chapter
Five. The discussion incorporates the literature that was reviewed (Chapter Two) and the
theoretical framework (Chapter Three) to contextualise the findings which emerged from the
thematic and content analysis of individual interviews, focus group discussions, document
data and poems and poem-drawings. It provides a detailed discussion of the findings under
the themes: individual triggers; shared/common triggers; and participants’ perceptions of
subtextual themes. The chapter also includes the insights obtained from the findings and the
significance of the findings for classroom practice.

6.2 Insights obtained from the findings

This section provides a summary of the insights gained of the influence of the subtext on the
perceptions and responses of learners and teachers to the prescribed text, The Uncertainty of
Hope (2006). Considering the existent scholarly vacuum in research on the phenomenon, the
subtext of literature for the classroom, insights obtained in this study are novel contributions

to research:

a) The themes raised in the text become subtextual when they trigger the participants’
memories of similar personal experiences and are personalised by the participants to their
circumstances. In the findings, most of the textual elements and themes match the private
situations of the participants and of present-day Zimbabwe in the areas of politics, economy
and culture. Their ability to connect their personal experiences and the themes in the text
conforms to the view that learners can be nurtured to become active learners, capable of

connecting the classroom with the outside world (Wang, 2014; Yagoob, 2011).

b) This study situates the participants as a generation that harbours postmemory: a generation
haunted by an inherited traumatic past that marks their lives. The findings reveal the festering
wounds and scars imprinted on the psyche of Zimbabwean society by colonisation, which the

participants share. The participants in this study experienced what their ancestors had
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experienced, as they inherited the trauma of class, race and economic struggle. This
intergenerational trauma is reflected in traces of post-traumatic psychological scars evident in
their responses to experiences of characters in the set text.

¢) The use of art-based methods (poems and poem-drawings) in this study elicited a wide
variety of subtextual interpretations and meanings from the learner participants. The learners
used varied symbols and metaphors in their poems and poem-drawings, which reveal the
diversity and subjectivity of literary interpretation and meaning making. Some of the
participants used natural and cultural symbols, which reflect their identity as part of a collective
Shona traditional heritage. Other learners employed western symbols, which mirror their
exposure (consciously or unconsciously) to globalised society (embraced through the media)
and their identity as part of a postcolonial hybridised society whose worldview sits at the
crossroads of African Indigenous Knowledge and Westernisation. | would describe this as
reflecting a cultural goulash. For example, Fanty’s fourteen-line sonnet expresses a mix of
Africanised and hybridised literary modalities. Other learner participants employed inorganic

symbols, which reflect either their cultural indifference or cultural impartiality.

d) The findings reveal that there were conscious and unconscious participant responses to
the text. The conscious responses were openly expressed during the interviews and
discussions. Unconscious responses | deduced as the researcher from their verbal responses
during interviews and from my analysis of their poems and poem-drawings. Varied perceptions
of subtextual themes were embedded in their unconscious responses. The unconscious
responses revealed the participants’ emotional, individual and subjective perceptions of the
text. During the focus group discussions, their responses were mostly peer driven, probably
because they responded to a text that they had studied as a collective in class. The findings
of the focus group discussions indicate that most of their interpretations were similar across
the groups, and in some instances, even similar to those of their teachers. Their individuality
was mostly evident in their poems and poem-drawings, which they crafted individually and

creatively, an aspect which shall be discussed in detail in another section.

e) The participants’ subtextual experiences reveal a lack of psychological closure in post-
independence Zimbabwe. The findings indicate that independence did not end the colonially
induced woes for the Zimbabwean people, especially on the economic level. The participants
are part of generations that inherited and nursed physical and psychological wounds,
especially economically. Aspects of Midungwe, Wenera and manual work continue to haunt
generations, which are a sign of lack of psychological closure. The lack of closure in terms of
Wenera is intense, as Wenera has led to negative demographic, physical and psychological

consequences. The participants and their ancestors and parents were victims of labour

184

© University of Pretoria



UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

migrations. Consequently, there are underlying undertones of loss and psychological

depression in the participants’ confessions about Wenera.

6.3 Theme 1: Individual triggers

Most of the participants’ responses revealed that they were victims of psychological trauma
due to various forms of violence that they had either experienced or witnessed, especially
during childhood. The findings also reveal that many participants were psychologically scarred
by violence perpetrated by their close relatives and neighbours. Many participants equated
the violence endured by the characters in the text to that in their own communities and families.
This abuse was caused by uncles and neighbours, who either assaulted wives in the presence
of children or physically and verbally abused children and their mothers. Participants like Kuku,
Rody and Ahab narrated their personal experiences of traumatic incidences such as exposure
to Murambatsvina or the violent destruction of homes. These events triggered vivid memories
when they read about violent demolitions in the text. They also related that descriptions of
violent clashes with police during riots and demonstrations in the text triggered their own
traumatic memories and experiences of violent clashes between the police and
demonstrators. Freud (1953) indicates that violent incidences and experiences of characters
in a text evoke the repressed traumas stored or harboured in the unconscious psyches of the
readers. Farley (2014:7) and Stearns (2017) describe “the unconscious as a visual site of
memory” that can be expressed through symbols, such as drawings, poetry, plays, and other
artistic acts of representation. The participants were psychologically haunted by violence and
their repressed traumas found expression in their poems and poem-drawings because these
textual artefacts carry explicit or underlying traces of violence. For instance, many learners’
poem-drawings include symbols of violence such as a blazing sun; yoked cows; a hand
entrapped by barbed wire; a raging fire; people drowning, and a thorny, rocky surface. All
these symbols, personally and individually drawn by the learners reveal that they were

consciously or unconsciously traumatised by violence.

The participants’ responses to and perceptions of the prescribed text in this study were
triggered by biographical factors such as their family life. Most of the participants who grew up
in broken homes found the chaos and instability in the protagonist Onai’s family life
psychologically disturbing. It reminded them of their own parents and relatives’ unstable
marriages and in most cases, subsequent divorces. Hassan’s poem and poem-drawing reveal
an underlying yearning for a peaceful and cohesive family life, following his parents’ divorce.
He expressed this through a symbol of a tree that is engulfed by a raging fire. He explained
that the tree represented the marriage institution, which was threatened by strong anti-

cohesion forces that led to many divorces in society. Kante, RP and Miracle equated the
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unhappy childhood experiences of Onai’s children with their personal experiences of neglect,
stigma, labelling, rejection and prejudice. For instance, Kante recounted the humiliation and
name-calling his unwedded mother endured after she had been impregnated by a married
neighbour. This social stigma also led to witchcraft, as his father’s first wife attempted to poison
him when he was a toddler. This reveals that these participants’ unconscious trauma was

evoked or triggered to consciousness by similar experiences of the characters in the text.

Many participants were emotionally traumatised by the physical, emotional and psychological
distance caused by the migration of especially their parents in search of better economic
prospects. The findings reveal that Wenera-labour migration, which is an important theme in
the text, was also widely experienced in the participants’ communities and families. Zee
confessed that her interest in literature and poetry was sparked by a desire to express her
loneliness, emptiness and anxiety over her parents’ absence. She gave voice to these
anxieties through poetry writing, as evidenced in her poem, ‘Bewilderment’. Her poem is driven
by an underlying tone of loss, confusion and nostalgia. In the first stanza, she alludes to
Wenera and writes about the many people who have left in search of greener pastures and
that life has changed significantly. Her poem has four stanzas, all ending with the chorus line,
‘Life has changed in so many ways’. The expressed anxieties reveal that her psychological
body was threatened by her stressful social environment, which shaped her behaviour. Taheri
and Biriya (2013:1 652) state that the psychological or emotional body is among the
interrelated constituent components of the human condition, which also includes the mental
body and the physical body. The psychological body is characterised by the emotional psyche,
which transcribes mental perceptions into emotions such as anxiety, misery and yearning.
Based on this understanding, Wenera creates physical and psychological borders between

immigrants and those that they leave behind, an aspect, which is discussed in Theme 3.

Kante, Vuyo and Kuku expressed emotional distress caused by feelings of rejection, neglect
and frustration with their fathers’ recklessness and lack of commitment to their responsibilities.
Gari’s carelessness and promiscuity in the text reminded Kante, Vuyo and Kuku of their own
fathers’ infidelity, failure to bond with their children and neglect of parental duties. Jung (2003)
observes that through literary study, the readers’ memories of their traumatic experiences can
be triggered by the traumatic experiences of the characters in the texts. Kante indicated that
adolescence is critical in the development of boys; they have many questions about life, and
they have much to discover. Therefore, they need nurturing and a father figure, yet according

to the findings, five of the participants had absent fathers.

Participants like Fanty, Deon and Benco’s responses were triggered by the physiological

needs of the characters in the set text, which they equated to their own. Participants revealed
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that similar to the characters in the text, they were victims of physical strain, hunger and
exhaustion due to the excessive and recurrent queueing in Zimbabwe. They mentioned fuel
and food queues that had been caused by the scarcity of basic commodities in Zimbabwe in
1992, 2008 and 2013. This situation had worsened when this research was conducted in 2019.

This study also reveals that the participants’ responses were triggered by their environmental
circumstances. The physical environment of the participants, who mostly lived in densely
populated ghettos similar to Mbare in the text, influenced their perceptions of the text’s
presentation of this ghetto. Participants sympathised with the poor, suffering and oppressed
Mbare residents in the text. The participants revealed that they shared similar challenges,
especially poor service delivery that included power cuts, potholed roads, poor infrastructure,

sewage-strewn streets, inadequate healthcare facilities and water scarcity.

The participants’ social environment also influenced their perceptions of the set text. The
participants comprised of many learners from broken homes and their personal circumstances
influenced their perceptions of family relationships in the text. For instance, Hassan testified
that the toxic relationship between Gari and Onai made him realise that his own parents’ toxic
divorce was perhaps unavoidable. Some participants’ perceptions were triggered by their
parents or relatives’ violent experiences. Many of the participants attested to hating male
perpetrators of gender-based violence in the text because their mothers were also victims of
gender abuse. Gari was an unpopular character among the six participants whose mothers,

family members or neighbours had suffered gender-based violence.

Miracle and RP’s perceptions of the text were influenced by their distaste for rigid socio-
cultural practices prevalent in the text and in their families and communities. This included
Nhaka, which made them victims of selfish patriarchy at the deaths of their fathers. Nhaka is
a traditional practice characterised by patrilineal wife/widow inheritance, whereby a brother
inherits a deceased brother's widow along with his wealth and children. RP and Miracle
explained that their fathers’ relatives attempted to inherit the property of their late fathers.
However, their mothers were protected by government law. They also attested to neglect by
their fathers’ relatives after the failed inheritance attempts. They viewed Nhaka as part of the
practices that are self-serving and exploitative, and which are based on material
considerations rather than on the welfare of the widow and her children. Their confessions
revealed that western law was fairer than traditional law concerning the distribution of a

deceased husband’s estate, which rendered individualism fairer than communalism.

This study also reveals that some of the participants’ responses to and perceptions of the text

were triggered by the compromised cultural environment of the text, which they linked to their
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own tainted cultural milieus. Many participants attested to broken cultural cohesion in their
community, which they linked to the description of growing individualism in the text.
Participants from both the rural and the urban divide lamented the negative change that their
communities were undergoing. They expressed nostalgia for Hunhu. Its qualities include love,
generosity, family unity, solidarity and care, which had been eroded by selfish individualism,

meanness and family fragmentation due to westernisation and Wenera.

6.4 Theme 2: Shared/Common triggers

This study reveals that the participants’ collective historical experiences that were shaped by
the concept of family with a shared past, present and future identity influenced their responses
to the text. This study confirms that the participants shared collective intergenerational
symbols or archetypes of loss, which were imprinted in their psyche. This intergeneration
inheritance of shared ancestral experiences is expounded in the literature by Adamski (2011).
The participants unconsciously connected with their past, and this manifested in their
responses to certain aspects raised in the text. Some of the themes presented in the text, such
as the liberation war in Zimbabwe, were transferred through History Studies at school, and
passed down orally by their family members who had witnessed these events. These historical
traditions exposed the participants to their collective circumstances. The set text's
intergenerational presentation of Zimbabwean history, which includes the protracted colonial
war and land conflict is supported by Mapara’s (2007) view that literature compliments history

and that fiction is a carrier of history.

As reflected in the literature, a literary text is contextualised within a historical past from
whence interpretation and meaning are derived (Jauss, 1982). The participants identified the
Zimbabwean liberation war as part of the shared experiences that caused post-traumatic
stress. CP7 stated that the conflict continued to haunt the people of Zimbabwe four decades
after the war. This study reveals that Zimbabweans have been intergenerationally traumatised
and they display the psychological fallout of underlying fear, which emanates from their
experiences of a violent and protracted war of resistance against colonialism. This echoes
Fanon’s (2001:44) “muscular demonstrations”, whereby the colonised resort to violent acts as
an outlet for psychological frustrations. The violence presented in the text also reminded the
participants of the violence in present-day Zimbabwe, especially the violent repression by the
government and the incessant destruction of homes and houses during the Murambatsvina.
As observed by Fanon (2001), the indigenous psyche is so traumatised by colonialism that it
turns against its brother in an effort to reclaim its self-worth. This could be an explanation for
Zimbabwe’s post-independent challenges, especially considering the prevalence of neo-

colonialism and lack of law and order. The authorities, formerly victims of psychological trauma
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caused by colonialism, turned against their own people to victimise them through harsh
economic and political policies and practices. Violence, especially the repressive quelling of
demonstrations and the forced removals under the Murambatsvina banner appears to be
muscular demonstrations used by the authorities on their own people.

Four learner participants used a war metaphor to explain the Zimbabwean situation four
decades after independence. One of the characters in the text is Hondo, which means ‘War'.
Hondo reminded participants of the many on-going conflicts in society. These included
economic, socio-economic, political and socio-political wars that are also exposed in the text.
Dassy and Jessie used a war metaphor to describe the hunger strain prevalent in Zimbabwean
society. They equated the Zimbabwean people to soldiers fighting a war. This war was waged
against the economic enemy, whose major ammunition was hunger. Their use of the war
metaphor evidences that they carried the collective memory of war trauma. Therefore, the
participants experienced personal and collective trauma that characterises most postcolonial
subjects (Chigwedere, 2015; Hirsch, 2012). As members of a younger generation, they
remembered the older generation’s experiences that manifested as memories, a connection
conceptualised as “postmemory” by Hirsch (2012:5). Postmemory is a “structure of inter- and
transgenerational return of traumatic knowledge and embodied experience” (Hirsch, 2012:6).
Hirsch (2012) further observes that the “generation after” is connected to the “personal,
collective, and cultural trauma of those who came before”. My study found that nearly four
decades after Zimbabwe’s independence, the generation of participants continued to refer to
war. They experienced the transgenerational reoccurrence of traumatic information,
psychological phobia and embodied experience. This conforms to Fanon (1952:132), who
observes that the African is a “phobogenic” figure who inherits and passes down phobias
(neurosis characterised by anxious fear of phenomena) in the form of psychological conditions
or traumas from generation to generation. The participants’ reference to war reveals that they
are inheritors of a transgenerational subjective insecurity imbibed in their society by the harsh

and traumatic war experience.

Colonisation is part of the historical past and the subsequent cultural environment of
Zimbabwean society. This study reveals that the participants viewed poverty suffered by
characters in the text and by their own society as transgenerational traumatic experience,
which dated back to colonial times. Participants observed that their ancestors’ poverty was
induced by colonial land policies that relegated natives to unproductive land, servitude and
forced labour. The participants viewed their present-day poverty as worsened by ill-conceived
post-independence economic policies such as ESAP. This policy precipitated the emergence

of a rich minority that imitates the oppressive colonial policies. Therefore, they dominate the
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economy and perpetuate the widening rift between the rich and the poor. Similar to Fish (1972)
and Rosenblatt’s view (1982), the participants’ interpretations of the set text were ingrained in

their shared historical and cultural milieu.

The study also reveals that the participants viewed class differentiation as a colonial residue.
The participants cited gross class differences within their society, akin to that evident in the
text. They alluded to the existence of two separate classes, the rich and the poor.
Subsequently, there is a clearly defined rich/poor binary in the text and in the participants’
perceptions. They lamented the loss of the spirit of oneness, which drove the struggle against
colonisation. They alluded to the rich elite who selfishly enjoyed access to resources at the

expense of the majority poor people.

It would appear that racism experienced by Zimbabwean society during colonisation produced
in the colonised a desire to be white or to occupy the position and privileges enjoyed by the
coloniser. The literature reveals that colonisation can breed a desire to be white, an inferiority
complex and mental illnesses in the colonised (Fanon, 1986; Hanson, 2015). These reactions,
which are evident in the set text reveal psychosocial stress caused by racism which arouses
in the colonised a selfish desire to imitate the coloniser or to assume an elevated class
position. In the set text, the minority rich own roomy homes, luxury cars and spacious farms,
as compared to their crowded, barefooted, landless and homeless poor counterparts. Hanson
(2015) posits that psychosocial stress leaves epigenetic marks in the progeny that may be
transmitted through matrilineal ancestors to the next generation. This could be the cause of
class differentiation existent in Zimbabwean society, which includes a class divide in land
occupation and residential areas. The participants described these divisions as colonial
residue. The elite blacks in power took up the position of superiority previously occupied by
the coloniser to create a similarly modelled class society. At independence, land occupation
discrepancies that include residential boundaries modelled along the Separate Development
Policy and created by the colonial system were not resolved (Makumbe, 2003). For instance,
in the set text and in present-day Zimbabwe, Mbare has remained overpopulated and a hub
for the poor masses. Participants indicated that the Mbare/Belvedere binary in the text
evidenced an incessant transgenerational class differentiation in land occupation in
Zimbabwe. These responses by participating learners reveal the youth’s awareness of the

socio-political situation in Zimbabwe as well as their historical and cultural heritage.

The study also reveals that Wenera (migration), especially labour migration is a
transgenerational phenomenon in Zimbabwean society. The participants indicated that their
ancestors had experienced labour migration in the past and that present-day Zimbabwean

communities continued to migrate to other African countries and parts of the world. In the set
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text and in present-day Zimbabwe, Wenera represents a muscular demonstration or physical
reaction against economic and socio-political instability. The physically and psychologically
traumatised citizens decide to embark on emigration, to escape from their problems, and to
offer their services on foreign soil as a sign of discontentment. The participants lamented the
challenges faced by Zimbabweans after emigrating. The Wenera are indentured labourers
who endure rape, human trafficking, forced labour, and low remuneration akin to that of the
colonial era when Africans were objectified, overworked and abused in White-owned
properties. Tariro in the set text and many participants’ relatives who were part of the diaspora,
suffer nostalgia and many physical and psychological challenges, which trigger a longing for
home. It also appears that the material successes of immigrants do not nourish the spirit; they

suffer psychological hunger.

This view is shared by Bulawayo whose protagonist in We Want New Names (2013) reveals
various psychological and physical traumas imposed on the immigrant by the alien diasporic
environment. These include snow, which symbolises the harshness of racism, alienation,
xenophobia and exploitation. Snow was also used as an image by Zee, whose poem-drawing
of a snowman represents the harshness of class society, individualism and selfishness
(discussed in detail in Theme 3). Through Tariro’s confessions in the set text, the participants
were able to understand the reality of the lives of their relatives in diaspora. Benco mocked
the narratives of been-tos (diaspora returnees) in her community as “diasporan bliss”.
Kupakwashe referred to neighbours whose families carried derogatory names such as
‘Mujubheki’. In direct translation, ‘Mujubheki’ means one who has been to Johannesburg,
though Zimbabweans use it loosely to refer to somebody who has been to any part of South
Africa. Consequently, the family name becomes a generational reminder of the many negative
experiences associated with labour migration. It becomes a transgenerational tag when one
considers the significance a name carries in African societies. Naming/names in African
culture concern family identity, roots and heritage. A name carries memories of one’s past,
ancestral history and how ancestors are recognised and appreciated (Osueke, 2011). Family
names cement a people’s collective memory by chronicling the circumstances of their
experiences. Thus, the ‘Mujubheki’ family would generationally be recognised and

remembered as a family of migrants, or people who turned their backs on Zimbabwe.

The findings also reveal that the participants’ responses to the text were triggered by their
perceptions of gender-related issues. They generally viewed gender disparity depicted in the
text as historically imbued in Zimbabwean society. In the set text, Onai and other women
experience diverse forms of objectification, especially the societal expectations with which

men dictate their wives’ lifestyles and career paths; women must avail themselves for
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husbands’ sexual gratification and they are part of men’s inheritable property. The participants
identified patriarchy as a generationally celebrated institution, which negates women to
second-class status. Many participants used the yoked cow metaphor (explained in detail
under Theme 3) to describe the universal position of women as confined objects with no room
for independent choices and decision-making. The participants also denounced traditional
intergenerational practices like female genital mutilation and Chinamwari as suppressive
traditions, which restricted women’s role to sexual objects. Chinamwari is a traditional rite
whereby pubertal girls are secluded in camps where they are initiated into womanhood,

prepared for marriage and taught how to please men in bed.

Objectification is synonymous with feminist theory. It identifies objectification as seeing and/or
treating a woman as: a tool for the objectifier’s purposes (instrumentality); lacking in autonomy
and self-determination (denial of autonomy); lacking in agency, and perhaps also in activity
(inertness); being interchangeable with other objects (fungibility); being owned by another and
who can be bought or sold (ownership); a person whose experiences and feelings (if any)
need not be taken into account (denial of subjectivity); being identified with her body, or body
parts (reduction to body); a mere tool for the lover’'s purposes (instrumentality) (Papadaki,
2019; Langton, 2009; Nussbaum, 1995; Kant, 1963).

Crucially, the findings reveal that the participants viewed the set text as an attempt to re-define
the position of women in contemporary Zimbabwean society. They indicated that Tagwira
advocates the recognition of women as human beings that have autonomy and agency. They
described Onai, Faith and Emily as representatives of women who rise above the odds and
shake off objectification despite the glaring patriarchal adversity. They owned Emily as a
medical doctor, a field traditionally considered a male preserve; Onai as resilient and prudent
in rejecting powerlessness; and Faith as steadfast in both her education and in her
manipulation of her relationship with the affluent Tom, to improve the situation of her Mbare
community. The participants’ view harmonises with the available literature; Chitando
(2012:224) posits that Tagwira defies stereotypical depictions of women as she authors
courageous, empowered, sagacious, resilient and resourceful women who are a “living

testimony to the indomitable nature of the human spirit”.

The participants’ responses to the text were also triggered by intergenerational socio-
economic themes raised in the text, such as the Murambatsvina displacement. This
displacement of the poor residents of Mbare, whose homes and shelters are demolished, is
described in the text: this left them destitute. The participants linked Murambatsvina to the
historical circumstances in Zimbabwe and specifically to the white settlers who forcefully drove

black natives into unfertile reserves. In the set text, victims of Murambatsvina are driven to the
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ill-prepared and congested Tsiga grounds, where they suffer inhuman conditions and are
exposed to the harshness of winter. Kuku recounted her experience of Murambatsvina in
Mabvuku-Harare. This incident had left indelible memories, which were triggered by her
reading of Murambatsvina in the set text. The participants shared these troubling memories
that dated back to colonisation, and which linked past, present and future generations of

Zimbabwe.

Crucially, this study indicates that the participants shared intergenerational memories of
violence caused by forced removals whose origins lie in colonial times. Their views of the
impact of the forced removals concur with the available literature, wherein Chivizhe (2016);
Mangena (2015) and Tibaijuka (2005) observe that the aftermath of Murambatsvina forced
removals left deep and intergenerational psychic wounds, which also manifest in the
nightmares and psychological pain of Bulawayo’s protagonist in We Need New Names (2013).
Her subconscious is haunted by vivid memories of violence and destruction, both physical and

psychological.

6.5 Theme 3: Participants’ perceptions of subtextual themes

The participants identified various themes, which they derived from their reading of the text.
This section presents the identified themes under specific subheadings. The themes revealed
the participants’ perceptions of subtextual themes as they personalised and related these

themes to their subjective experiences or circumstances.

6.5.1 Individualism

Most of the participants cited individualism as central to the thematic concerns of the
prescribed novella. They stated that other themes arising in the text are offshoots of
individualism. They blamed it on colonisation and its segregationist policy characterised by
racism. They indicated that the formerly colonised adopted western traits and the tendencies
of Othering from the colonial master. According to the participants, individualism was bred by
poverty and excessive suffering which had their roots in colonisation. The participants stated
that at independence, Zimbabwean society adopted western cultural traits and relegated
principles of oneness fostered by Hunhu/Ubuntu, thereby creating westernised communities.
Hasan alluded to a Mbare/Belvedere binary which runs through the set text, and which
exposes the discriminatory policies that were adopted by the post-independence

administration.

Through close analysis of the poems and symbols crafted by the learner participants, |

deduced certain implicit meanings and messages, which they derived from the set text. This
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concurs with Reader-Response theorist Holland’s (1980) view that the reader’s response
comprises of unconscious desires and expectations that shape the reader’s identity. For
instance, the participants alluded to the emergence of a “dog-eat-dog” society in which only
the fittest survived, especially after independence. They proposed that individualistic
tendencies led to the rise in corruption and class differentiation. Some of the learners’ poem
drawings depicted individualism, corruption and a shift away from the expected norm of
Ubuntu/Hunhu.

Zee’s drawing of a snowman subconsciously reveals the unnatural state of Zimbabwean
society. The snowman symbol depicts a westernised perception; a snowman is not an African
concept and there is no snow in Zimbabwe. The use of the snowman symbol highlights change
and abnormality. It is a western symbol of happiness and holiday festivities. From a
Zimbabwean viewpoint, the snowman symbolises happiness for the rich but not for the poor.
It reflects class differentiation and a shift from the collective identity enshrined in Hunhu to the
cold and strange detachment by the rich. The plump snowman represents the rich; he has his
hands stretched away, refusing to rescue the many drowning poor, whose hands are raised
above the water in a desperate gesture for help. The snowman does not lower his hands to
help them. This stresses the adage of the survival of the fittest that was repeatedly alluded to
by many participants.

Fanty drew the western symbol of a pendulum, through which she subconsciously illustrates
abnormality and a shift from Hunhu. In one illustration, the pendulum is making a natural back
and forth motion, which represents Hunhu. Eventually the pendulum will return to its fixed
position and equilibrium. In another illustration, the hand or bob of the pendulum is frozen to
one side and is no longer making a semi-circular to-and-fro movement. The back-and-forth
semi-circular movement of the pendulum illustrates social equilibrium or involvement of all
members of the community in sharing resources and opportunities. The frozen hand of the
pendulum represents a new unnatural scenario, whereby only one section of the community

has access to resources and opportunities.

The rhythmic, semi-circular movement of the pendulum represents the African indigenous
circular concept of existence; life is viewed as a circle where people continue existing after
death as ancestors who live among the living. Crucially, indigenous understanding of the
cosmos is grounded in a cyclical conceptualisation of existence; the community is linked with
the ancestral world through time, space and action (Newfield and Bozalek, 2019; Genis,
2020:6). The unnaturally frozen pendulum depicts linear movement and stasis, which
contradict Ubuntu/Hunhu. The frozen pendulum could also represent the social and economic

inertia in Zimbabwe due to societal challenges like the perennial queues, where people spend

194

© University of Pretoria



UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

many hours waiting for unavailable commodities. Fanty’s use of a symbol that illustrates the
indigenous African circular concept of existence and her focus on Hunhu indicate that learners
learn from their respective communities, and they carry culturally specific knowledge into the
classroom (Mawere, 2015).

The learners’ use of western symbols, which include the snowman and the pendulum to
describe or depict African/indigenous/local phenomena could also be a reflection of their
compromised cultural identity. Postcolonial Zimbabwean society to which these learners
belong is largely westernised and their exposure to western phenomena reflects globalisation
and multiculturalism, which are part of their socio-cultural environment. Wertsch (1997) and
Wang (2014) argue that knowledge construction is influenced by social interaction in a specific
environment, and it is an active process of understanding the outside world. The postcolonial,
globalised and multicultural environment, therefore, affects the learners’ construction of
personal and individual knowledge. Their use of western symbols to describe African
phenomena confirms postcolonial theorist Bhabha’s (1994) concept of hybridity since it
reveals that their ideas are cross-fertilised due to colonialism. The participants belong to a
postcolonial society whose identity and worldview were affected by colonisation and

subsequent westernisation.

This study also reveals that six of the learner participants used nature and cultural symboils in
their poems and poem-drawings, which include the moon, the stars, trees, the sun, flowers,
and the yoked cow. Nature and cultural metaphors and images are part of the collective
heritage of African communities, and traditionally employed in indigenous praise poetry
(Genis, 2018: 131-185). The learners’ use of nature symbols reflects their connection with
their indigenous literary modalities and African Indigenous Knowledge Systems (AIKS).
Participants who drew tree symbols included ominous forces threatening the trees’ existence:
a strong wind sways Kuku’s tree vehemently to one side; Hassan’s tree is destroyed and
consumed by a raging fire; Tatata’s tree grows on hard ground and its roots fail to reach the
water table. These symbols consciously or subconsciously signify various challenges faced
by Zimbabwean society, to which the learners belong. The tree that grows on hard ground
serves as a symbol of growth despite adversity. In spite of its unfavourable circumstances, the
tree is able to fight for its survival, just as the text's characters and the participants’
communities do. A tree could also represent a family, a culture or a people. Hassan’s poem
laments the destruction of marriage and family institutions by rampant divorce and his symbol
of a tree consumed by a raging fire signifies both family and cultural demise. Kuku’s tree is
swayed to the side by a strong gale and loses many of its leaves, which fall to the ground. The

falling leaves could signify detachment and migration. Many Zimbabweans left the country
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during the diaspora amid economic and political challenges, which are represented by the

strong gale and falling leaves.

6.5.2 Hope and resilience

This study also reveals that the text carries the features of hope and resilience, which
characterise Zimbabwean society. Some of the participants’ symbols consciously and
unconsciously mirror aspects of hope and resilience, found among Zimbabweans. Tatata’s
drawing includes the symbol of a withering plant growing between mountains, and a too distant
water table and blazing sun. However, the plant sprouts a fresh bud that reveals its ability to
withstand the environmental harshness. This could signify the strength of Zimbabwean people
to withstand economic pressures. This is also reflected in Kuku’s symbol of a tree, which is
being tormented by a violent wind, its branches swaying to one side, yet it remains anchored
in its deep roots. The undergrowth that survives in the rocky, hard earth could represent the
majority of Zimbabweans who survived despite their economic hardships: inflation, high
prices, unemployment and midungwe, all represented by the rocky ground and the blazing
sun. Tyra’s drawing includes a flower, which is blooming amid the harshness of thorns that
surround it. The flower has a strong core, which has the shape of a heart, representing the
strong-willed nature of Zimbabwean people, especially women. The flower endures the
harshness and continues to bloom brightly. In the discussions, Tyra observed that the people
of Zimbabwe, both in the text and in present-day Zimbabwe were not completely weighed
down by the unfavourable economic outlook, but resiliently established informal businesses
such as vending, running tuckshops, crossing into neighbouring countries to buy goods for
sale and establishing small tuckshops. Thus, the learners’ views and interpretation of the text

were influenced by the economic environment of their society.

The findings reveal that the participants singled out women as agents of resilience and
unwavering hope. Miracle’s poem and poem-drawing mirror the resilience of women against
diverse odds. Her poem, ‘A long night’ presents women’s suffering in Zimbabwe as a long
night that eventually turns into dawn when they unite to change their dark circumstance. The
poem represents women and the poor as hardened by their economic challenges. Fanti, Vy,
Kartel, and Kante described the female characters in the text as the writer's models or
archetypes to reveal the possibility of positive change especially for women in Zimbabwe.
Fanty described Emily as a unique female stalwart who stands up to men in a profession
traditionally considered a male preserve. Kartel viewed Faith as a staunch and unwavering
ambassador of change for the poor Mbare community, whose ascension to a higher social
status as lawyer and bride-to-be for an affluent Tom does not detach her from her people or

from her cultural ethos. Kante described Katy and Onai as poor women, who defy all odds in
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order to survive patriarchy that does not favour the two identities that women carry; being both
female and poor. Their perceptions concurred with the available literature, as Chitando (2015)
suggests that Tagwira’s inclusion of female models or archetypes — Faith and Emily — “show([s]
that it is possible for women to engage in gainful thinking, without fear or prejudice”. Kante,
RP and Kuku recognised their resilient and hardworking mothers in the Mbare women in the
text, who persevere to feed their families despite the economic adversities that have

persistently hit Zimbabwe across generations.

CP7 drew the symbol of a hand stretched out to reach the stars. His poem, which fosters
determination and persistence echoes Onai’s unwavering determination and efforts to change
her circumstances. CP7 explained that his symbol was triggered by his personal experience
of being discouraged by family from pursuing his soccer dream. He felt there was an
opportunity for him to achieve his dream after completing his academic studies. Like Onai, his
social background militated against his dream, a scenario, which harmonises with the
literature. Wertsch (1997) postulates that social and cultural background aids in shaping the
knowledge and truth that the learner creates. CP7 and other participants observed that Onai
is beset by multiple adversities, but she refuses to be crushed; she keeps her focus until she
achieves upward social mobility. The participants celebrated Onai’s rise from the slums of
Mbare to affluent Borrowdale as representing the poor’s ability to succeed in their struggle
against being labelled the perpetual Other. CP7 found common ground with Onai due to his
personal experience as one whose dream was threatened by postcolonial society, which was

brainwashed into believing that success only lies in academic achievement.

6.5.3 Timeless socio-economic adversities

This study indicates that the recurrent economic woes hint at the timelessness of the text:
what applies in 2005 to the text applies to the Zimbabwean economy at any point in time, and
especially for the years 2008, 2013 and 2019. According to the participants, the economy has
been in the doldrums throughout the history of post-independence Zimbabwe. Inflation,
Midungwe (queues), illegal money changing, and labour migration have never ceased to exist.
The participants emphasised that abject Midungwe, which they described as a perennial
phenomenon, had proven difficult to eradicate. Maggie stressed that the noun ‘queue’ was
synonymous with ‘Zimbabwe’ and that it would be a distortion of historical truth to discuss the
economic history of post-independence Zimbabwe without mentioning the perennial queues.
The participants indicated that queueing was aggravated by shortages of basic commodities
and amenities such as water and electricity. Midungwe and other challenges related to
shortages and subsequent labour migrations reflect the physical hardships experienced in

postcolonial Zimbabwe; queueing and manual labour migrations were experienced by the
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characters in the text, the participants and their ancestors and they persist in present-day

Zimbabwe.

The participants expressed disgruntlement with the lack of provision of amenities such as
clean water, healthcare facilities and electricity in the text. They linked the shortages situation
in the text to their communities’ experiences of shortages which led to scenarios such as the
inadequate borehole water system, especially in the capital city, Harare. They expressed that
the borehole system was commonly associated with life in rural Zimbabwe. Its presence in the
capital signifies the extent to which standards of living have deteriorated in Zimbabwe. The
rampant unavailability of electricity highlighted by both the text and the participants negatively
constraints economic production. Electricity is the backbone of industrial production and

subsequent economic growth.

Jessie, Tamuda, Bella and Zee alluded to various push factors that contributed to labour
migrations in their communities. They explained that the set text describes the unstable
economic situation, unemployment and Murambatsvina as some of the push factors that drove
many Zimbabwean people into diaspora. The participants further cited poverty,
unemployment, economic frustration and political instability as contributing factors to the
labour migrations witnessed by their communities. They also cited challenges met by
Zimbabwean immigrants as they crossed the borders into countries across the world: human
trafficking, slave labour, xenophobia, murder, forced crime, rape and depression. The
literature also alludes to labour migration. Pasura (2001) identifies human resources as
Zimbabwe’s major export, and Chiumbu and Musemwa (2012) refer to labour migration as a

feature of both colonial and postcolonial Zimbabwe.

6.5.4 Gender and patriarchy

The participants referred to the text’s presentation of a patriarchal society, which relegates
women to objects and to second-class citizens. Their view harmonises with the postcolonial
proponent Spivak who emphasises the marginalisation, manipulation and underestimation
suffered by women, especially in patriarchal societies (Roy, 2008). The participants also
viewed traditional practices such as Nhaka and polygamy as suppressive and biased towards
women. The findings reveal that Nhaka, and polygamy are among many self-serving and
dictatorial traditional practices that objectify women. Kartel, Kante and Bella used cultural
symbols and metaphors, such as the cow metaphor to describe oppressed women in the text
and in their communities as yoked cows. The symbol drawn by Kartel specifically represents
women as yoked cows. In traditional societies, and particularly in Shona society in Zimbabwe,

cattle fulfil a wide variety of roles: religious, political, societal, socio-cultural, economic, genetic
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and environmental (Dessie and Mwai, 2019). Cows are a critically important daily source of
food and nutrition, calf bearing and subsequent herd expansion. The yoking of cows is atypical
since yoking in the Zimbabwean culture is reserved for oxen (madhonza) or bulls, which
perform agricultural tasks in the homestead. Being yoked limits freedom, and the yoked cows
symbol represents the pathetic, burdensome condition of women in society.

The poem-drawings by Ahab and Kartel hint at women as victims who carry multiple burdens.
For instance, Ahab’s symbol of a woman with a deformed face represents the physical abuse
experienced by Onai in the text and by women in present-day Zimbabwe, which include Ahab
and Kante’s aunt and Tyra’s neighbour. The woman in Ahab’s poem-drawing wears a ragged
dress which represents her poverty and limited material resources. Moreover, the woman is
bare footed, a scenario which reflects extreme suffering and lack. The woman carries a basket
of wares, which represents work and economic hustle. The basket full of wares for sale also
mirrors her important role of feeding her family. Above her is a half-moon behind dark clouds,
which represents the unpredictability of her circumstances. However, despite her bleak
condition and multiple adversities, there is lingering hope represented by the rising sun. The
sun has friendly eyes and smiles, which could signify the possibility of redemption or an
empathic presence.

Vy’s inorganic symbol of a bottled-up woman alludes to the limitations and entrapment
experienced by women in the text and in society. Being bottled up deprives her of choices
such as freedom of movement. There is only one possible way out and that is through the
narrow-necked lip of the bottle. The findings reveal that women in the text and in Zimbabwean
society are entrapped physically, culturally and emotionally. Practices such as Nhaka and
‘Gomera uripo’ culturally entrap women, and exclusion from critical decision-making
processes emotionally bottles them up. The participants’ view of women as entrapped and
having limited choices is shared by Mangena (2017), who describes women’s choices in
patriarchal societies, including Zimbabwe, as circumscribed. The symbols drawn by the
female learner participants reveal that they were psychologically aware of the foregrounding

of the lack of gender responsiveness in the selected text.

The participants addressed the physical entrapment of women by referring to gender-based
violence, which is rampant in the text and in their own communities. The participants
condemned Gari's spousal abuse and those of many male characters in the text. They linked
this to the abuse meted out by their relatives and neighbours in their communities. They
denounced the physical and verbal abuse Onai suffers in the presence of her children, which
they described as reducing women to the level of children and as psychologically damaging

to the children. Onai’'s daughter, Rita’s psychological trauma is revealed in violence, which
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she emits during conversations with her elder sister. Kante attested that women were victims
of psychological abuse due to exposure to physical violence meted out by their male relatives.
He confessed that at some point in his childhood he believed that the best way to discipline
women was by beating them, because his uncle used to beat his wife and children. This finding
harmonises with the observation by child development psychologist, Law Nolte (1972) that
children learn what they live: when children live in violence, they may subsequently harbour

and unleash violence themselves.

The participants also alluded to gender stereotyping, both in the text and in their communities.
The participants viewed gender-stereotyping as a universal phenomenon. The same view is
shared by Chi Cheng (2016) and Muleka (2012), who refer to the gender stereotypes of female
passivity, subservience and docility in literature books used in classrooms in Hong Kong and
Kenya respectively. My study reveals the prevalence of gender stereotypes in the set text,

although the text foregrounds it as a negative phenomenon.

The participants indicated that women were stereotypically ascribed certain duties and
responsibilities, especially those related to the home and childcare. They referred to Emily,
whose medical competency is doubted because of her gender, even by fellow women like
Onai. According to the participants, both in the text and in their community, women like Emily
rise above the social limitations set by men and patriarchal women and suffer the subsequent
stigmatisation. Stigmatisation results in Othering of the labelled individual or group. The
participants’ observation that responsibilities are stereotypically ascribed concurs with
Mutekwe and Modiba (2012); Tagwirei (2013); and Zivave, et al. (2020) who propose that
stereotyping, marginalisation and bias harbour undertones of superiority and inferiority rooted
in masculinity. These stereotypes could potentially hinder the career ambitions and prospects

of learners based on gender.

6.5.5 Hunhu/Ubuntu

The participants perceived their society as one that had become highly westernised. They
alluded to increasing levels of immorality in society, which include promiscuity, prostitution,
corruption and embezzlement of public resources. Hassan (L) blamed rampant prostitution for
the break-ups in marriages that characterised society, consequently resulting in social
challenges, which include the presence of street children and psychological damage to
children. He referred to Ruva in the text, whose parents’ strained relationship due to Gari’s
promiscuity and recklessness makes Ruva hostile and mean. Fanty (L) described the street
children as a symbol and constant reminder of society’s failure in its obligation to nurture and

protect them.
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The participants bemoaned society’s drifting away from the principles of Hunhu/Ubuntu. Fanty
emphasised that under Hunhu/Ubuntu, a child is everyone’s responsibility, thus, the street

children symbolise the demise of Hunhu/Ubuntu and the collective failure of society.

On a more positive note, many participants viewed the ‘Kutanda botso’ tradition presented by
the writer in the text as a correctional practice, which their communities also upheld. Martin
(T), Tamuda (L), and Maggie (L) appreciated the writer’'s effort to infuse the cultural value
system through Mawaya’s ‘madness’, as a sign of penance for causing the death of his wife.
They appreciated the writer’s version of botso, whose correctional purpose concurs with the
traditional Kutanda botso practice. In the text, Mawaya experiences guilt for causing his wife’s
death. He blames himself for having sent his pregnant wife on an errand and becomes a
beggar on the streets of Mbare. The participants’ valuing of the botso aspect in the text
confirms the view expounded by Eagleton (1985) that the study of literature develops aesthetic
sensibilities as well as inculcates values and morality in the reader. Expressing their
sentiments on the Kutanda botso concept indicates that the participants’ personally and
emotionally derived values and morality from the text. They agreed with the indigenous African

ethical framework, whereby one’s behaviour is bound within Hunhu/Ubuntu.

Tamuda (L) opined that the writer deliberately manipulates the experiences of a madman in
order to expose societal ills. The experiences of the lunatic, Mawaya serve as socio-cultural
lenses. He explained that during Mawaya’s stay on the streets, he experiences rioting,
economic disorder, police brutality, hunger and the plight of street children. Tamuda (L) also
referred to Mawaya’s car accident that lands him in hospital where he shares a psychiatric
ward with a lunatic who claims to be a government minister, who lives extravagantly. In
Tamuda’s view, the writer expertly uses madness as a metaphor to expose the corruption,
repression, extravagance and negligence perpetrated by government officials. Tamuda’s
critical view reflects the power of literature to develop learners’ higher order thinking skills to

guestion creatively and interpret the world around them (Dass, 2013; Langer, 1997).

6.6 Significance of findings for classroom practice

This study has demonstrated that in literature, readers essentially study their own socio-
cultural-specific actions and interactions in a distinctively subjective manner. Therefore,
teachers should create learning opportunities and learning experiences for learners, aimed at
creating a learning environment conducive for constructing personal meaning. A multimodal
approach to teaching and learning through art-based methods gives learners the opportunity

to create sensory meaning, rather than merely focusing on fixed interpretations (Newfield and
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Maungedzo, 2006). This encourages greater learner involvement in the Literature in English

classroom.

Teachers should also consider that participatory modes like art-based methods are
therapeutic and encourage even the shiest learners to share their thoughts in a more relaxed
environment as opposed to a teacher-controlled classroom. Moreover, the combination of the
learners’ social environment, their personal backgrounds and the engagement of
multimodalities could create greater appreciation of literature in English, the attainment of
richer perceptions from the learners, and a deeper understanding of their individual qualities.
For instance, the findings of this study revealed that the poems and poem-drawings, which
were crafted by the learners, created diverse interpretations that foregrounded the learners’
subjectivity. Through their personally crafted poems and poem drawings, the learners
employed varied symbols: natural and cultural symbols reflected affiliation to a collective
Shona traditional heritage; western symbols mirrored conscious or unconscious postcolonial
cultural hybridisation or guasi-westernisation; and inorganic symbols represented cultural
indifference or cultural impartiality. Although | could classify the cultural worldviews of the
participants into three categories, the learners used different symbols to express their personal
understanding of the set text. Moreover, it was through the self-crafted poems and poem-
drawings that the learners’ cultural worldviews surfaced. The cultural background of each
reader is important to their interaction with the text, thus making it imperative for teachers to
engage methods and strategies of literary analysis that evoke the most peculiar aspects about
individual learners. In light of this, the employment of art-based methods enables the
elucidation of fascinating pools of biographical and literary information.

Teachers should also seek and value learners’ points of view, allow learners to take ownership
and have a voice (Giessen, 2004), thereby strengthening learner autonomy. Learner-centred
pedagogy enhances learning by encouraging learners to learn independently and creatively
and to gain ownership of the learning process. This implies that the use of the learner-centred
pedagogy in literary study is essential for learners to improve their analysis skills without

depending too much on facilitators/teachers.

Wang (2014) postulates that constructivism holds that the meaning of an article (text) rests
foremost in the learners’ construction, which is based on their existing knowledge, emotions,
experience, and culture, rather than in the text itself. In this regard, teachers should pay critical
attention to learners’ previous experiences (individual and shared), which influence their
understanding of the set text. These prior experiences link to what Freudian psychoanalysts
term the unconscious (repressed thoughts, wishes, desires), which can be invoked through

reading and learning approaches that stimulate hidden desires (Kim, 2014). The findings of
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this study revealed that the learner participants’ poems and poem-drawings harboured
implicitly expressed thoughts, perceptions and ideas, which | had to deduce from my analysis
of these documents.

Multiple interpretations allow for creative and critical thinking to take place, through evocation
of the affective aspect of the learners, which include their feelings, emotions, free expression,
and opinions. As such, teachers need to exercise minimal intrusion and focus on scaffolding
(Wood, Bruner, and Ross, 1976) rather than impose their perceptions when teaching literature.
The findings of this study indicated that the responses of the learner participants during the
face-to-face interviews and focus group discussions were similar in most instances and in
some cases, they even echoed the responses of their teachers. However, in the poems and
poem-drawings, the learners raised views that were more personal and independent and
some manifested unconscious responses. It is, therefore, imperative for literature teachers to
encourage learners to interact and share their personal experiences and ideas through class
activities that include role-plays, simulation games, group discussions, and cooperative
learning. All these promote communication amongst learners, which provide room for the
identification of shared experiences (and the subtext), which as Jung (1961) indicates, reside
in the collective unconscious. Moreover, the subjective nature of literature requires every

learner to express her opinion, thereby enriching the analysis of a text.

It is also imperative for teachers to focus not only on literary and linguistic contents of set-
books, but also on the implicit and personal interpretations held by the learners, as these have
long-lasting impact on the personal development of learners. Teachers can employ strategies
such as art-based methods that elicit or deal with the innermost emotions held by learners;
these include humiliation, love, grief, betrayal, and sorrow, which they may not feel confident

to share during teacher-directed classroom discussions of texts.

6.7 Conclusion

This chapter discuses the findings that are based on three themes, which developed from the
data analysis. These comprised the individual triggers, shared/common triggers and the
participants’ perceptions of subtextual themes. The chapter firstly presents the insights, which
emerged from the findings of the study. It was found that the participants were victims of
psychological trauma induced by their personal backgrounds, which triggered their responses
to and perceptions of the text. The participants’ collective intergenerational experiences also
triggered their responses to and perceptions of the set text. The literary allusions and themes
that learners derived from the text became their perceptions of subtextual themes once they

had personalised and integrated them in their subjective circumstances. Though there is a
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scholarly gap in literature based on classroom subtextual experiences of texts, the available
literature on themes raised in the set text harmonised with the participants’ perceptions. In the
next chapter, | conclude the study, and focus on the research questions and
recommendations.
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CHAPTER SEVEN

CONCLUSION AND RECOMMENDATIONS

7.1 Introduction

In the previous chapter, | discuss the findings of the study from the perspective of the literature
that was reviewed and under the themes that had emerged during data analysis. In this
chapter, | present the conclusion and recommendations of the study. It comprises a chapter-
by-chapter summary of the study, the conclusions that are based on the three research
guestions, the alignment of the findings with the eclectic theoretical framework, the
implications of the findings, the recommendations and the conclusion. The purpose of this
study was to advance an understanding of how and why the subtext influences high school
learners and teachers’ responses to and perceptions of a set-text. Additionally, this study was
conducted to address the dearth in studies on the analysis of the subtext of literature for the
classroom. Moreover, the study engaged more participatory data collection instruments in
classroom-based research. The study employed art-based research tools that encouraged

learner creativity and independence in aesthetically and personally responding to text.

7.2 Summary of the study

In Chapter One, | explained that the aim of this study was to explore how and why the subtext
influences the learners and teachers’ perceptions of and responses to a prescribed text. | also
indicated that the motivation for this study stems from the dearth in literature on empirical field
studies pertaining to the subtext of literature for the high school classrooms in Zimbabwe and
beyond. Furthermore, | explained that my study employed an eclectic theoretical lens with the
aim of richly informing other studies on literature for the classroom. To expand the knowledge
and understanding of learners and teachers’ perceptions of subtextual themes of literary text,
the following research questions were asked: What subtextual themes do the learners and
teachers derive from the prescribed text?; What individual experiences shape the learners and
teachers’ perceptions of the prescribed text?; and What shared experiences shape the

learners and teachers’ perceptions of the prescribed text?

In Chapter Two, | reviewed the literature on the concept, subtext, the prescribed text (The
Uncertainty of Hope) and the theories informing the study. The findings revealed that the

learners and teachers’ perceptions of and responses to textual themes became subtextual
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when they personalised them to their circumstances. The literature on the set text revealed
that the learners and teachers’ understanding, and interpretation of the text concurred with
that of mature non-classroom critics of the novel. | also discussed the theories that constitute
the eclectic theoretical framework that undergirds this study. | addressed the theories
separately in order to build a more elaborate understanding of each. The reading theories and
approaches that inform this study include Constructivism, Rosenblatt’s Transactional Reader-
Response theory, and the Reader-Response approach. Considering that my participants are
African learners and teachers, | fused the reading theories with African Indigenous Knowledge

(AIK). The literary theories that inform this study include postcolonialism and psychoanalysis.

In Chapter Three, | discussed the eclectic theoretical framework of the study. The eclectic
theoretical framework fused literary theories (postcolonialism and psychoanalysis), learning
and reading theories and approaches (Constructivism, Rosenblatt’'s Transactional Reader-
Response theory, Reader-Response approach) and African Indigenous Knowledge (AIK).
The fused reading theories and approaches are conceptualised in the belief that meaning-
making is subjective and culturally specific. The literary theories enable learners and teachers
to read critically the text and to connect it with their social and cultural realities (Yaqoob, 2011).
Collectively, there is harmony amongst the theories in revealing that participants were
autonomous readers of the set-text and that their subjective interpretations were socially and
culturally anchored. The eclectic theoretical framework also centres on the observation that
the reader transacts with the text and conceives meaning consciously (explicitly, literally,
plainly) as well as subconsciously (subtextually, implicitly). The eclectic framework allowed for

an in-depth exploration of a constructivist-subtextual conception of meaning.

In Chapter Four, | discussed the research design and methodology that | used in the
generation and collection of data, and in the analysis and interpretation of the findings. The
interpretive paradigm was the most suitable research paradigm for this study. This paradigm’s
selection was guided by the research questions and the purpose of the study, which was to
understand the learners and teachers’ perceptions of subtextual themes and experiences of
the literary text. | adopted a single case study design to develop an in-depth understanding of
participants’ perceptions of subtextual themes of and responses to the set text. The decision
to adopt a case study design was shaped by the understanding that this design should be
considered when the focus of the study is to answer “how” and “why” questions (Yin, 2003). I,
therefore, chose the case study design since my study is anchored in the question: How and
why does the subtext influence learners and teachers’ perceptions of and responses to the
prescribed text? | employed qualitative data collection methods consisting of conventional

methods (face-to-face interviews, focus group discussions and document analysis) and art-
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based methods (poems and poem-drawings). Data were analysed through inductive thematic

and content analysis.

In Chapter Five, | presented the findings of the study under three major themes: (1) Individual
triggers; (2) Shared/Common triggers; and (3) Participants’ perceptions of subtextual themes.
There were several sub-themes under each major theme, and all related to the main research
guestion, the subsidiary questions and the eclectic theoretical framework of the study. Themes
1 and 2 of the findings addressed the triggers or determinants of the participants’ perceptions
of subtextual themes of the text, while theme 3 addressed the participants’ subtextual
experiences of the text. Each major theme also corresponded with a respective subsidiary

guestion of the study.

In Chapter Six, | discussed the findings under the themes which had emerged during data
analysis. The findings of the study were presented under the themes: (1) Individual triggers;
(2) Shared/Common triggers; and (3) Participants’ perceptions of subtextual themes. The
findings revealed that the participants’ perceptions of and responses to the text were triggered
by: (1) their personal experiences of trauma which they either verbally expressed during
interviews or consciously or unconsciously expressed in their poems and poem-drawings; and
(2) collective intergenerational experiences through which they consciously or unconsciously
connected with their past. The findings also revealed that the participants identified various
themes in the set-text, which they personalised and related to their subjective experiences or

circumstances and thus, these themes became their perceptions of subtextual themes.

The literature reveals that violent incidences and experiences of characters in a text can evoke
repressed traumas harboured or stored in readers’ unconscious psyches (Freud, 1953). This
explains the trend in the findings of this study that the participants consciously and
unconsciously related or equated the themes raised in the text to their own circumstances and
experiences. Their unconscious connections mainly manifested in their individually crafted

poems and poem-drawings.

7.3 Positioning the findings within the study’s theoretical framework

The eclectic theoretical framework of this study is rooted in the constructivist tenet that
knowledge and meaning construction is a social constructivist construct that views experience
as a group phenomenon. In essence, the eclectic lens drives the belief that meaning is socially
constructed and that readers’ social environment influences their reading, understanding and
interpretation of literary text. The constructivist eclectic theoretical framework of this study
views readers as conceiving meaning both consciously (explicitly) and unconsciously

(subtextually). It is evident in the findings that the participants’ poems and poem-drawings
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revealed unconscious (implicit, subtextual) conceptualisations and interpretations, which |

deduced as the researcher.

The findings confirmed the belief held within the eclectic theoretical framework for this study
that knowledge is socially constructed, and that meaning construction is subjective and mainly
based on a reader’s social background and experiences (Kim, 2014), both as an individual
and as member of a community that shares intergenerational memory (Genis, 2019; Mawere,
2015). It is evident in the findings that the participants’ interpretations of the text reveal that
they carry individual and collective intergenerational traumatic memories of aspects such as
violence, racism, gender discrimination and various other forms of colonially induced

discrimination.

Each literary text is linked to a historical context and historical events (Genis, 2019; 2018),
and as such, the conception of meaning by the reader is guided by the historical circumstances
that inform the text, as well as the historical context of the reader. This underscores the
engagement of postcolonial theory in this study as part of the conceptual literary lens through
which the selected text, The Uncertainty of Hope, was analysed: the novel focuses on the
post-independence historical context in Zimbabwe. The findings identified postcoloniality as
an umbrella theme, through which subtextual postcolonial subthemes including corruption,
individualism, class differentiation and neo-colonialism were identified and discussed by the

participants.

7.4 Situating the findings within my own conceptualisation

As | previously explained, this study conceptualises the subtext of literature in English for the
Zimbabwean classroom as the literary elements or allusions in the prescribed text, The
Uncertainty of Hope (2006), that elicit a personal, emotional and psychological response from
the reader. Based on this conceptualisation, the findings of this study reveal that literature for
the classroom provides for an intergenerational experience. The learners and teachers’
memories and emotional responses to the text revealed that they were intergenerationally
linked with the text, with each other and with previous generations. The findings indicate that
in the Zimbabwean context, the spirit of Hunhu/Ubuntu is supressed in the economy and in
society due to the overemphasis on individualism; however, Hunhu/Ubuntu is still present in
the learners and teachers’ intergenerational experiencing of the set-text and of literature. This
came to fore in their responses during interviews and primarily in their individually crafted
poems and poem-drawings of their experiences of the set-text. The findings specifically
highlight the intergenerational experiencing of literature by making the subtext visual and by

foregrounding the subtext. As evidenced by the findings, the implicit subtext is made explicit
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by the learners and teachers’ interview responses and by the learners’ poems and poem-
drawings. This emphasises the importance of the subtextual intergenerational link that exists
between the writer, the reader (learners and teachers) and their specific experiences within
the school context.

The findings of this study have also revealed that literature is a bodily or embodied experience
because it links language, psychology/memory, experience and context/environment. The
study of literature is not just a language thing, but it is also a memory thing and closely
influenced by the environment, specifically the Zimbabwean environment. The learners and
teachers’ experiences and revelations can also be phrased as constituting literary bodies; the
learners and teachers’ responses are part of the literary body of intergenerational experiencing

of literature. In the next section, | discuss the conclusions of the study.

7.5 Conclusions based on the research questions

In this section, | present the conclusions of the study in answering the research questions that
guided the study.

7.5.1 Research questions

As presented in Chapter One, the three research questions that support the main research
guestion for this study were: What subtextual themes do the learners and teachers derive from
the prescribed text?; What individual experiences shape the learners and teachers’ views of
the prescribed text?; and What shared experiences shape the learners and teachers’ views of
the prescribed text? | answered these research questions by interviewing both groups of
participants, teachers and learners. | also conducted focus group discussions with the learners
and reviewed documents in the form of the set-text, The Uncertainty of Hope, the learners’

poems as well as their poem-drawings.

7.5.1.1 Research question 1
What subtextual themes do the learners and teachers derive from the prescribed text?

The findings revealed that the participants derived diverse themes from their reading of the
set literary text. They also related these themes to their personal experiences, thus, making
them subtextual themes. The participants mostly alluded to postcolonial Zimbabwean
society’s problems and identified the themes, class differentiation, corruption, gender
disparity, Wenera (labour migration), Midungwe (queues), disruption of Hunhu/Ubuntu and
poverty. They described individualism as the main problem from which many other

themes/problems of the set-text’s plot and that of the contemporary Zimbabwe stemmed. They
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expressed that individualism in the text and in their own communities was bred by
segregationist racist colonial policies, which the formerly colonised Zimbabwean society
adopted at the expense of Hunhu/Ubuntu principles of oneness, sharing and community.

The findings revealed the socio-economic challenges of Wenera (labour migration), Midungwe
(queues) and economic destabilisation. Participants viewed these problems as perennial
socio-economic ulcers that tormented Zimbabwean society depicted in the text and that of
present-day Zimbabwe. The participants blamed the socio-economic problems of the text and
of their own communities on the ill-conceived economic policies adopted at independence,
colonially induced poverty and gross corruption. The most commonly discussed sub-theme
was gender. Overall, the findings revealed that the text presents themes/issues that directly

connect with the participants’ personal socio-economic-cultural experiences.

7.5.1.2 Research question 2

What individual experiences shape the learners and teachers’ views of the prescribed text?

The findings revealed that personal and individual experiences of the participants triggered
their subjective perceptions of and responses to the prescribed text. The individual triggers
evident in the findings include psychological triggers such as participants’ traumatic
experiences due to strained family relations. The latter include parental divorce and violent
childhood experiences. The findings also revealed that the participants’ responses to the text
were aresult of emotional triggers, which include memories and events that sparked emotional
reactions to certain aspects of the text. Participants were primarily affected by personal
experiences of psychological and physical distance caused by their parents’ absence due to
Wenera (labour migration). Some shared feelings of rejection and neglect with the children of
the protagonist, Onai, due to their own childhood experiences of rejection, mainly caused by
their fathers. It was also observed that the physiological experiences of the characters in the
text triggered the participants’ memories of their personal physiological challenges, such as
the Midungwe (queues), inadequate healthcare facilities and hunger, which characterise the
lives of the ordinary people in the text and in their own communities. Most of the participants
attested to being victims of physical strain due to incessant queuing for basic commodities,
which was also prevalent in the present-day Zimbabwean society. The participants’
perceptions of subtextual themes of the text were also triggered by the physical, social and
cultural environment of the characters in the text, which the participants equated to their own.
For instance, most participants who resided in ghettos bemoaned the squalid conditions
experienced by the Mbare residents in the text, which were a reminder to them of their own

communities’ predicaments. The findings indicated that the participants shared similar
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experiences of shortages of utilities such as water, electricity and medical facilities. The social
environment and social circumstances of the characters, which include the chaotic family
setting of the protagonist linked with some of the participants’ personal social conditions. It
was observed that most of the participants were from broken families. The cultural
environment of the text had much in common with the participants’ own communities’ cultural

experiences, especially increasing individualism and loss of family cohesion.

7.5.1.3 Research question 3

What shared experiences shape the learners and teachers’ views of the prescribed text?

The findings revealed that the participants’ responses to the text were triggered by aspects
that shaped their collective past, present and future identity. These experiences position the
participants as progeny. The participants, similar to the characters in the text, shared a
collective memory with their ancestors. As such, the findings indicated that the participants’
understanding of their society’s historical circumstances influenced their interpretations and
subsequent responses to the set-text. Historical aspects, which include the liberation war,
resulted in shared posttraumatic stress. Some teacher participants revealed that they had
witnessed the war first hand and still carried violent memories. The participants’ understanding
and memories of segregative colonial policies influenced their interpretation of poverty in the
text and in their own communities. They viewed it as a colonially conceived problem. The
findings also revealed that Wenera (labour migration), as experienced in the text and in
Zimbabwe, is a cause for intergenerational trauma with traceable marks of pain, anxiety and
of physical and psychological boundaries. The participants’ responses indicated that the
objectification of women, which is evident in the text, is a transgenerational and global
phenomenon. Similarly, patriarchy is a universal institution, which subjects women to second-
class status. The findings also indicated that the Murambatsvina (displacement), which takes
place in the text and in present-day Zimbabwe, has led to intergenerational trauma and it
echoes the colonial displacement of Africans from fertile lands by the colonisers. It was largely
agreed that the shared experiences of the participants had their roots in colonisation and that
they were recipients of an inherited history of colonially induced violence, fear and anxiety

across generations.

7.6 Limitations of the study

The use of a qualitative single case study design, which does not provide for generalisations
to other contexts, was a limitation of this study. Literature in English is not only studied at
Groove High School in Mashonaland East Province. Therefore, it would have been ideal to

extend this study to schools in other districts in order to have a more comprehensive view of
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learners and teachers’ subtextual experiences of the set-text. However, it was not the aim of

this study to generalise the findings of this study to other schools and to other districts.

A limitation may be that only text was chosen to which the participants responded. | chose the
novel, The Uncertainty of Hope because it addresses diverse, contemporary and recurrent
post-independent Zimbabwean issues, with which learners are familiar. The text is also rich in
subtextual themes and representations, for example, gender stereotyping, individual and
collective psychological trauma and marginalization of subaltern individuals and groups. It is
also imbibed with subtextual binaries that include abused woman/oppressive husband, and
draconic government/suffering citizens. The text, therefore, provides rich examples for
subtextual analysis. Moreover, focusing on one text enabled an in-depth study. As indicated,
the Zimbabwean literature curriculum draws from various contexts and there is a wide
selection of texts; high school learners (Grade 12) have to study more than nine set books. It
is difficult to base a study on all the set texts considering the practical considerations that

include time constraints and lack of in-depth study if too many set books are chosen.

The study focuses on the perspectives of learners and teachers at one purposively selected
school. The reason for this ‘limited’ choice was the challenges in obtaining in-depth data if the
researcher engages too many participants. The study is, therefore, limited to the Groove High
School’s Literature in English Advanced level class, (2018-2019 class) and not the whole
school, to enable an in-depth study within a realistic timeframe. Moreover, Groove High School
was selected for this study because it is a co-educational school. This enabled me to
determine perceptions of both male and female learners through gender sensitive,
representative and objective data. Groove High School is a non-denominational government
boarding school with an inclusive multi-cultural and broad mix of socio-cultural, tribal, religious
and economic groupings from the urban and rural divide of Zimbabwe. This enabled me to

identify the perceptions of learners from diverse backgrounds.

7.7 Implications and recommendations of the study

This study identified gaps in the research, which included the lack of field studies on high
school learners and teachers’ subtextual experiences and perceptions of prescribed literary
texts. The study also employed creative art-based methods to literary analysis. This approach
improves the quality of literary engagement and analysis in the classroom. Considering the
research findings, the implications of the study are outlined in terms of curriculum developers

in education, and possibilities for future research.
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7.8 Implications and recommendations for curriculum developers

As reflected by this study, each reader attaches his or her own personal, unique, and
subjective interpretation to a text. Thus, it is imperative for curriculum developers in education
to model teaching tools on the understanding that effective teaching and learning of literature
in the classroom requires activities that encourage students to draw on their personal life
experiences, emotions, opinions, concerns, memories, and feelings in their interpretation of
literature (Van, 2009). It is upon this premise that this study engaged in art-based methods of
data collection, whereby the learners personally crafted poems and poem-drawings that
generated personal, original, and subjective learner responses to the prescribed text. Allowing
the learners to analyse, interpret and respond to the set text within the framework of their
backgrounds and life experiences empowered them to give opinions of the subtext that were
independent of the teacher’s views. Moreover, when literature combines with communicative
activities, which include discussions, learners are more engaged and motivated in the learning

process.

This study has revealed that there is need for a shift from the non-participatory methods of
text analysis to incorporating diverse modalities that are more learner focused. It is, therefore,
important for curriculum developers to reflect on the methods of literary text appreciation and
analysis employed in the classrooms and engage in intensive in — service teacher training so
that more literacies and modalities can be incorporated in the classroom and existing pre—
service training programmes. Moreover, though classroom intervention could encourage the
adoption of participatory methods in the reading and analysis of literary texts, | believe that
curriculum intervention could have greater impact. Curriculum developers should, thus,
consider prescribing participatory methods of literary texts analysis that can have a positive
influence on teaching and learning literature in the English classroom. For instance, through
crafting poetry, learners share a critical component of their culture since most African societies
expose children to poetry practises from birth. The learner participants in my study had the

opportunity to express their cultural awareness and to share their feelings and emotions.

7.9 Implications and recommendations for future studies

This study was limited to one ZIMSEC literature set book, and Advanced level students and
teachers of Literature in English at one school in Mashonaland East Province. Therefore,
further research should be carried out in other parts or provinces of the country. Moreover,
other prescribed literature set-books should be analysed that are not studied for ZIMSEC

examinations. As mentioned in Chapter One, there are three levels of secondary education in
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Zimbabwe; therefore, there can also be research based on set-books that are studied at the

other two, lower levels of secondary education.

Educational field research, including Literature, should take cognisance of the need for
learners’ personal interpretation of the world. Thus, this particular study uniquely contributed
to research on classroom literature by engaging art-based research methods in the form of
personal poems and drawings by learners to assist them to conceptualise their understanding
of the set-text. More field-based research on literature for the classroom should be conducted
that employs participatory research methods to generate richer knowledge from classroom

readers of literary texts and to make the study of literature a multimodal experience.

Another unique contribution of this study is that the subtext of literature has not been explored
in the Zimbabwean classroom. It is, therefore, a worthwhile pursuit to investigate this concept
in other contexts. Exploring the responses of learners to set-texts by studying literary works
as a source of enjoyment, empowerment and development of critical analysis skills in the
classroom is a more worthwhile educational pursuit than merely teaching literature for the

examinations.

7.10 Conclusion

Based on the results presented in Chapter Five and the major findings discussed in Chapter

Six, the following main conclusions emerged,;

e The study of literature in the classroom revealed a bio-psychological connection
between living human bodies (learners and teachers), who share
intergenerationally linked memories, and the literary body (the set-text) to which
they responded. The similar social contexts of the participants and characters
in the text, and related themes in the text and present-day Zimbabwe triggered
the participants’ responses to and perceptions of the subtext.

e The themes raised in the text become subtextual when they trigger the learners’
memories of similar personal experiences and are personalised by the learners to their
private situations and circumstances. Their ability to connect their personal
experiences and the themes in the text conforms the view that learners can be fostered
to become active learners, literary critics, capable of connecting the classroom with
the outside world.

e The use of participatory art-based methods either in literary research or in the teaching
of literature for the classroom elicits varied, subjective and rich interpretations and

meanings from learners. Art-based inquiry and text analysis provide the opportunity to
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engage uniquely relevant symbols and metaphors, which reflect diversity and
subjectivity in literary interpretation and meaning making. Teachers of Literature and
researchers in the discipline should engage art-based strategies in the analysis of texts
in order to enable the elucidation of diverse and subjective interpretations.
Conception of meaning occurs both consciously (explicitly) and unconsciously
(subtextually), with the reader posing as either an individual or as a member of a
community that shares intergenerational memory. As such, learners and teachers’
construction of meaning does not take place in isolation, as it is linked with their social
and cultural communities which are bound by social, cultural, physical and
psychological environmental factors. They carry similar memories as the generations
that existed before them, and thus, they experience certain inherited psychological
traumas, fears and anxieties.

The eclectic fusion of literary theories (postcolonialism and psychoanalysis), learning
and reading theories and approaches (Constructivism, Rosenblatt’'s Transactional
Reader-Response theory, Raeder-Response approach) and African Indigenous
Knowledge (AIK) is based on the belief that meaning-making is subjective and
culturally specific. This approach produced an in-depth exploration of a constructivist
subtextual conception of meaning. Crucially, there was convergence and harmony
amongst the theories in expounding how a postcolonial reader interacts with text within
the African indigenous cultural context through a transaction that conjures their

repressed individual and inherited traumas.
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APPENDICES

Appendix A: Letter of permission to conduct a research- PED-Mash East

The Provincial Education Director
Mashonaland East Province
Marondera

Zimbabwe

Dear Sir / Madam

REQUEST FOR PERMISSION TO coNbucT RESEARCH
scHooL IN I O ASHONALAND EAST PROVINCE

I am a doctoral student in the Department of Humanities Education, Faculty of Education of
the University of Pretoria. Currently, | am undertaking a research study entitled: The subtext
of literature in English for the high school classroom. The aim of this study is to explore
how and why the subtext influences the perceptions and responses of learners and teachers
to the prescribed text, The Uncertainty of Hope, which is studied at Advanced Level (U6).
This research is being carried out under the supervision of Dr. G. Genis also in the Department
of Humanities Education, Faculty of Education of the University of Pretoria. We are requesting
permission from you to conduct this research with Advanced Level Literature in English class,

learners and teachers at one school, |

Mashonaland East Province.

I will conduct individual interviews and focus group discussions at the school. Participants will
write individual poems based on their personal experiences of the text (novel), followed by
drawing of symbols of the themes that they have identified in the poems. This will be followed
by scheduled semi-structured individual interviews through which participants will explain both
their poems and drawings and respond to other prepared questions. Focus group discussions
with learners will be conducted and will last between 30 to 60 minutes. | will use an audio-
recorder after obtaining consent from the participants to ensure accurate collection of
information. The interviews will be conducted at the school, at the end of lessons or at places,
dates and times convenient to participants in order not to disrupt lessons. After transcription,
I will give each participant their interview transcript to give them an opportunity to confirm, add
or clarify any of their information.

The ethical requirements of the Faculty of Education of the University of Pretoria will guide the
ethical integrity of this research. The consent of adult participants and the parents of minors
(learners) will be obtained before the start of the study. | will ensure anonymity and
confidentiality of participants and the institution. | will not use the real identity of the participants
or the name of the school participating in this study. | will use pseudonyms and codes
throughout all the processes of data collection, analysis and reporting. Furthermore,
participation in this study will be voluntary. The interviews and focus group discussions will not
be conducted in class, so non-participant learners will not be interfered with and will partake
in other activities planned by the school during that time. Should the need arise; participants
can withdraw at any stage of the research process with no consequences or penalties. There
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are no anticipated risks to participants in this study. After the study, all data will be stored in
digital format at the Department of Humanities Education of the University of Pretoria.

| anticipate that responses of participants in this study will enable a deeper understanding of
the concept of subtext and make literary analysis more beneficial to learners and teachers.
The results of this study will also be published in journal articles and the thesis will be available
in the University of Pretoria library for public use.

For any query or additional information on this study, please contact me on +27 633325508
or flodewa@gmail.com; or Dr. Genis, G. on +27 124205547 | +27 827860474 or
gerhard.genis@up.ac.za.

Thank you in advance for your consideration.

Yours sincerely

Dewa Flora (PhD Student) Date

Dr. Gerhard Genis (Supervisor) Date
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Appendix B: Letter of permission granted to conduct the study-PED-Mash East

Reference: P/Dewa F
E. C, No.:5400398 X

Ministry of Primary & Secondary Education

All communications should be . Mashos d East Provimcs

addressed to

"The Provincial Education Director P.O. Box 752
Mashonaland East Province" Marondera
Telephone: 0279-24811/4 and Zizbalywe

24792

Telex :

Fax: 079-24791 10 September 2019

E-mail: mopsemeped@hounail.com

Ms Flora Dewa
16B Adylin Road
Marlborough
Harare

PERMISSION TO CARRY OUT RESEARCH IN SCHOOL FOR EDUCATIONAL
PURPOSES: MS FLORA DEWA: E. C. NO.: 5400398 X: STUDENT L.D.U18256300-
FORMER TEACHER AT ST DOMINICS SECONDARY SCHOOL

Reference is made to your minute dated May 2019,

Plcase be advised that permission has been granted that you carry out research work in our
school(s). You are accordingly being asked to furnish the Ministry with information about
your findings so that we share the knowledge for the benefit of the system as well as our
nation at large.

We wish you all the best and hope to hear from vou after completing your project work.

T 2
e Y]

N.SENGWYO

HUMAN RESOURCES OFFICER — DISCIPLINE
FOR PROVINCIAL EDUCATION DIRECTOR
MASHONALAND EAST PROVINCE

Jaam

e
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Appendix C: Information letter for the teachers

Dear Teacher
REQUEST FOR YOUR PARTICIPATION IN A RESEARCH STUDY

| am a doctoral student in the Department of Humanities Education, Faculty of Education of
the University of Pretoria. Currently, | am undertaking a research study entitled: The subtext
of literature in English for the high school classroom. The aim of this study is to explore
how and why the subtext influences the perceptions and responses of learners and teachers
to the prescribed text, The Uncertainty of Hope, which is studied at Advanced Level. This
research is being carried out under the supervision of Dr. G. Genis also in the Department of
Humanities Education, Faculty of Education of the University of Pretoria

I will conduct individual interviews as well as focus group discussions at your school.
Participants will write individual poems based on their personal experiences of the text (novel),
followed by drawing of symbols of the themes that they have identified in the poems. This will
be followed by scheduled semi-structured individual interviews through which participants will
explain both their poems and drawings and respond to other prepared questions. You will be
involved in a semi-structured individual interview. The duration of the interview will be between
30 to 60 minutes. | will use an audio-recorder with your consent to record the interview in order
to ensure accurate data collection. The interviews will be conducted at the school, at the end
of lessons or at places, dates and times convenient to you as a participant in order not to
disrupt lessons. After the transcription, | will give the interview transcript to you to confirm, add
or clarify any of your information.

The ethical requirements of the Faculty of Education of the University of Pretoria will guide the
ethical integrity of this research. The consent of adult participants and the parents of minors
(learners) will be obtained before the start of the study. | will ensure anonymity and
confidentiality of all participants and the institution. | will not use participants’ names or the
school’'s name anywhere in this study. | will use pseudonyms and codes throughout all the
processes of data collection, analysis and reporting. Furthermore, participation will be
voluntary. You as the participant can withdraw at any stage of the research process with no
conseqguences or penalties. Should you decide later to withdraw from the study after data
collection, | will seek consent from you to use your information. There are no benefits or
anticipated risks in participating in this study.

We also would like to request your permission to use your data, confidentially and
anonymously, for further research purposes, as the data sets are the intellectual property of
the University of Pretoria. Further research may include secondary data analysis and using
the data for teaching purposes. The confidentiality and privacy applicable to this study will be
binding on future research studies. After the study, all data will be stored in digital format in
the Department of Humanities Education of the University of Pretoria.

| anticipate that your responses and those of other participants in this study will enable a
deeper understanding of the concept of subtext and make literary analysis more beneficial to
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learners and teachers and that the results of this study will be published in journal articles and
the thesis will be available in the University of Pretoria library for public use.

Thank you in advance for your consideration.

Yours sincerely,

Dewa Flora (PhD Student) Date

Dr. Gerhard Genis  (Supervisor) Date
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Appendix D: Informed consent for the teachers

CONSENT LETTER

| of school have read

the information presented in the letter requesting my permission to participate in the research
study titled: The subtext of literature in English for the high school classroom. | was given
the opportunity to ask questions and request further explanations about the research study. |
understand that the research is being carried out by a PhD student by name Dewa, Flora,
under the supervision of Dr. Genis, G. both in the Department of Humanities Education,

Faculty of Education of the University of Pretoria.

I understand that | will participate in poem writing and drawing followed by an individual
interview, lasting 30-60 minutes and with my consent this will be audio-recorded to ensure
accurate collection of information. | am aware that these interviews will be conducted at my
school, at the end of lessons or at places and times convenient to me and other participants
in order not to disrupt lessons. | understand that a transcription of my interview will be given

to me as an opportunity to confirm, add or clarify any information | gave.

| understand that the researcher will ensure my anonymity and confidentiality and that of my
institution. The researcher will not use my name or the school’'s name anywhere in the study
but will use pseudonyms and codes throughout all the processes of data collection, analysis
and reporting. Furthermore, | understand my participation is voluntary, that | can withdraw
from the study at any stage of the research process without suffering any consequences or
penalties. | also understand that, should | decide later to withdraw from the study after data
collection, the researcher will seek consent from me to use my information. In addition, |

understand that there are no direct benefits or anticipated risks to me in this research study.

I understand that my data may also be used confidentially and anonymously, for further
research purposes, as the data sets are the intellectual property of the University of Pretoria.
Further research may include secondary data analysis and using the data for teaching
purposes. The confidentiality and privacy applicable to this study will be binding on future
research studies. | am aware that after the study, all data will be stored in digital format with

the Department of Humanities Education of the University of Pretoria.
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| have been made aware of the fact that participants’ responses in this research may enable
a deeper understanding of the concept of subtext and make literary analysis more beneficial
to learners and teachers and that the results of this study will be published in journal articles

and the thesis will be available in the University of Pretoria library for public use.

Participant: Date:
Dewa Flora (PhD Student) Date
Dr. Gerhard Genis (Supervisor) Date
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Appendix E: Information and consent letter for the learners’ parents.

Dear Parents/Guardians

INFORMATION ABOUT YOUR CHILD’S PARTICIPATION IN A RESEARCH STUDY

| am a doctoral student in the Department of Humanities Education, Faculty of Education of
the University of Pretoria. Currently, | am undertaking a research study entitled: The subtext
of literature in English for the high school classroom. The aim of this study is to explore
how and why the subtext influences the perceptions and responses of learners and teachers
to the prescribed text, The Uncertainty of Hope, which is studied at Advanced Level. This
research is being carried out under the supervision of Dr. G. Genis also in the Department of

Humanities Education, Faculty of Education of the University of Pretoria.

This serves to inform you and your child that | will conduct individual interviews as well as
focus group discussions at your child’s school. Participants will write individual poems based
on their personal experiences of the text (novel), followed by drawing of symbols of the themes
that they have identified in the poems. This will be followed by scheduled semi-structured
individual interviews through which participants will explain both their poems and drawings
and respond to other prepared questions. Your child will be involved in poem writing and
drawing, a semi-structured individual interview as well as a focus group discussion with other
learners in the Literature class. The duration of the interview will be between 30 to 60 minutes.
| will use an audio-recorder with the participants’ consent to record the interview in order to
ensure accurate data collection. The interviews will be conducted at the school, at the end of
lessons or at places, dates and times convenient for participants in order not to disrupt
lessons. After the transcription, | will give the interview transcript to participants to confirm,

add or clarify any of their information.

The ethical requirements of the Faculty of Education of the University of Pretoria will guide the
ethical integrity of this research. The consent of adult participants and the parents of minors
(learners) will be obtained before the start of the study. | will ensure anonymity and
confidentiality of all participants and the institution. | will not use participants’ names or the
school’'s name anywhere in this study. | will use pseudonyms and codes throughout all the
processes of data collection, analysis and reporting. Furthermore, participation will be
voluntary. The interviews and focus group discussions will not be conducted in class, so non-
participant learners will not be interfered with and will partake in other activities planned by the

school during that time. Should the need arise; participants can withdraw at any stage of the
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research process with no consequences or penalties. There are no benefits or anticipated
risks in participating in this study. After the study, all data will be stored in digital format at the

Department of Humanities Education of the University of Pretoria.

| anticipate that your child’s responses and those of other participants in this study will enable
a deeper understanding of the concept of subtext and make literary analysis more beneficial
to learners and teachers and that the results of this study will be published in journal articles

and the thesis will be available in the University of Pretoria library for public use.

If you agree that your child participates in the interviews, please complete and sign in the

space provided below as a declaration of your consent.

I accept / do not accept that my child should

participate in the research.

Parent’s / guardian’s signature: Date:

For any query or additional information on this study, please contact me on +27 633325508
or flodewa@gmail.com; or Dr. Genis, G. on +27 124205547 | +27 827860474 or

gerhard.genis@up.ac.za

Thank you in advance for your consideration.

Yours sincerely

Dewa Flora (PhD Student) Date

Dr. Gerhard Genis (Supervisor) Date
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Appendix F: Information letter for the learners

Dear Leaner
INFORMATION ON YOUR PARTICIPATION IN A RESEARCH STUDY

I am a doctoral student in the Department of Humanities Education, Faculty of Education of
the University of Pretoria. Currently, | am undertaking a research study entitled: The subtext
of literature in English for the high school classroom. The aim of this study is to explore
how and why the subtext influences the perceptions and responses of learners and teachers
to the prescribed text, The Uncertainty of Hope, which is studied at Advanced Level. This
research is being carried out under the supervision of Dr. G. Genis also in the Department of
Humanities Education, Faculty of Education of the University of Pretoria

I will conduct individual interviews as well as focus group discussions at your school.
Participants will write individual poems based on their personal experiences of the text (novel),
followed by drawing of symbols of the themes that they have identified in the poems. This will
be followed by scheduled semi-structured individual interviews through which participants will
explain both their poems and drawings and respond to other prepared questions. You will be
involved in poem writing and drawing, a semi-structured individual interview as well as a focus
group discussion with other learners in your Literature class. The duration of the interview will
be between 30 to 60 minutes. | will use an audio-recorder with your consent to record the
interview in order to ensure accurate data collection. The interviews will be conducted at the
school, at the end of lessons or at places, dates and times convenient for you as participants
in order not to disrupt lessons. After the transcription, | will give the interview transcript to you
to confirm, add or clarify any of your information.

The ethical requirements of the Faculty of Education of the University of Pretoria will guide the
ethical integrity of this research. The consent of adult participants and the parents of minors
(learners) will be obtained before the start of the study. | will ensure anonymity and
confidentiality of all participants and the institution. | will not use participants’ names or the
school’'s name anywhere in this study. | will use pseudonyms and codes throughout all the
processes of data collection, analysis and reporting. Furthermore, participation will be
voluntary. You as the participant can withdraw at any stage of the research process with no
consequences or penalties. Should you decide later to withdraw from the study after data
collection, | will seek consent from you to use your information. There are no benefits,
anticipated or known risks in participating in this study.

We also would like to request your permission to use your data, confidentially and
anonymously, for further research purposes, as the data sets are the intellectual property of
the University of Pretoria. Further research may include secondary data analysis and using
the data for teaching purposes. The confidentiality and privacy applicable to this study will be
binding on future research studies. After the study, all data will be stored in digital format at
the Department of Humanities Education of the University of Pretoria.

| anticipate that your responses and those of other participants in this study will enable a
deeper understanding of the concept of subtext and make literary analysis more beneficial to
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learners and teachers and that the results of this study will be published in journal articles and
the thesis will be available in the University of Pretoria library for public use.

I have requested consent from your parents/guardians for you to participate in this study.
Thank you in advance for your consideration.

Yours sincerely

Dewa Flora (PhD Student) Date

Dr. Gerhard Genis (Supervisor) Date
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Appendix G: Interview protocol- Learners

D= (=
TIiME Of INTEIVIEBW: ..o e e eiaea s
NAME Of INTEIVIEWEE: ...t e

I BV W i e e
PoOSItion Of INtEBIVIEWEE: ... e
Length of interview: ... ...,
TITLE: The subtext of literature in English for the High school classroom

Questions
Section A: Biographical information — Learners

1. Where did you grow up?
2. Briefly tell me about your family.
3. What aspects of your home saociety/neighbourhood would you like to share?

4. Tell me what prompted you to select Literature in English as one of your study subjects at
Advanced Level.

Section B: Text analysis information — Learners

5. Tell me your reasons for liking/disliking the text, The Uncertainty of Hope for Advanced
Level.

6. In what ways (if at all) would you identify with the characters in the text?

7. Briefly explain the themes that you consider as central to the plot of The Uncertainty of
Hope.

8. Are there any hidden themes/meanings that you deduce from your analysis of the text?

9. How do personal experiences shape your views of certain themes/aspects that are
included in the text?

10. What would you say are some of the common/shared experiences of your society which
are addressed by the text?

11. From your reading the novel, how do you feel about the author’s portrayal of male/female
characters?

12. Indicate the issues that you would prefer literature texts selected for study in high

schools to address.
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Appendix H: Poem writing and poem-drawing protocol

Step 1:

Write a poem that illustrates how you feel about/perceive/respond to the prescribed text, The
Uncertainty of Hope. In planning to write your poem, think about the themes, characters,
setting and plot of the text.

Step 2:

Identify all the themes/topics/aspects in your poem and draw a picture or symbol that
represents these themes/topics/aspects.

Your poem and poem drawing must be based on your personal understanding of the
prescribed text.
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Appendix I: Interview protocol- Teachers

3=
Time Of INterVIEW: ..o
NamMeE Of INTEIVIEWEE: ... e e e e
eIV W ..
Position of Interviewee: ......... ..o
Length of INterVIEW: ...
TITLE: The subtext of literature in English for the high school classroom
Questions

Section A: Biographical information — Teachers

12. Where did you grow up?

13. For how long have you been teaching Literature in English?

14. What is your highest qualification?

15. What were your considerations/reasons for selecting the novella, The Uncertainty of
Hope for your class to study?

Section B: Text Analysis Information — Teachers

16. What do you understand by the term Subtext?

17. Is your teaching guided by literary and teaching approaches/ theories? Which ones guide
your teaching of The Uncertainty of Hope?

18. What would you consider as your personal experiences that influence your approaches
to Literature teaching? Explain how (if at all) those personal experiences influence your
perceptions of The Uncertainty of Hope.

19. Briefly explain some of the major themes you derive from the text.

20. The novella addresses a broad spectrum of Zimbabwean societal issues. What aspects
would you consider as common/shared experiences of the society?

21. In what ways do you find the author’s depiction/presentation of the Zimbabwean society
realistic?
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Appendix J: Focus group discussion protocol

1D = (=
Time Of diSCUSSION: ... e
DiSCUSSION PrOMPIEr: .. e
PartiCipaNntS: .o
Length of diSCUSSION: ... ..uu e
TITLE: The subtext of literature in English for the high school classroom

Questions

22. In what ways do the themes/issues raised in the text reflect the present day Zimbabwean
society?

23. From your reading of The Uncertainty of Hope, what historical experiences of the
Zimbabwean society are reflected in the text?

24. Cite any occasions when the writer brings out/reveals the inner thoughts and feelings
(psyche) of the characters?

25. What would you consider as the traumatic experiences of the society in the text?

26. Discuss the author’s presentation of male/female characters and any other binaries [to
be simplified for the benefit of learners] existent in the text, e.g. poor/rich.
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Appendix K: Document analysis protocol

DAl o
Name of author/PartiCiPaNT: ...

TITLE: The subtext of literature in English for the high school classroom

1. Type of document
o Primary source (Poem; Poem-Drawing)
o Secondary source (Set-text; Journal article; Critical work)

2. Physical characteristics of the document
o Handwritten
o Typed
o Hand drawn

3. Status of the document
o Published
o Unpublished

4. Author of the document: ...
Date and year of document: ...........cocoiiiiiiii

5. Document information
a) Its engagement of imagery and symbolism
b) Diction, structure and tone of the document
¢) What it says about characters in the set-text
d) What it says about themes raised in the set-text
e) Its reflection of the participant’s individual experiences of the set-
text
f) Its reflection of the participant’s socio-cultural worldview
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Appendix L: Sample data analysis

zzzzzz
uuuuu
vvvvv

Sub questions AND Participant Responses/Transcript Segments Codes Themes/ sub
Interview questions themes
SQ. 1: What
subtextual themes do
the learners and
teachers derive from EXPLICIT and EXPLICIT and
SUBTEXTUAL SUBTEXTUAL

the prescribed text?

EXPERIENCES

EXPERIENCES

IQ 7. Briefly explain

INDV:7:L:CP7: Well, I would say there is a theme of death

The writer aptly captures the sad

Emotional stress (CP7.7)

Socio-cultural

the themes that you | which pervades the text. Death is a central issue in the text, situation of the time, whereby | Death (CP7.7) distress
consider as central to | which is coupled with many other central concerns. Death AIDS robbed many families of
the plot of The | and AIDS are of similar weight in the text. The writer aptly their loved ones. There was a time | AIDS (CP7.7)
Uncertainty of Hope. captures the sad situation of the time, whereby AIDS robbed | in the history of our country when
many families of their loved ones. There was a time in the attending a funeral was like | Cultural destabilisation
history of our country when attending a funeral was like attending any other function, when | (CP7.7)
attending any other function, when death ceased to carry the | death ceased to carry the weight is
weight is supposed to carry in our culture. I’'m told by my supposed to carry in our culture. Loss (CP7.7)
mom that there was a time when a week wouldn’t pass
without one hearing about someone they know losing a
relative to the pandemic.
INDV:7:L:Hassan: | think one cannot mention central There are shortages of both | Economic disorder | Queueing
issues of the text without mentioning the shortages which material and human resources. The | (Hassan.7)
rock the society day in day out. There are shortages of both economy is crippled to the core by | Material resources
material and human resources. The economy is crippled to shortages. Basic commaodities are a | shortage (Hassan.7)
the core by shortages. Basic commaodities are a nightmare, nightmare, especially for the poor | Human resources
especially for the poor who cannot afford to import goods or | who cannot afford to import goods | shortage (Hassan.7
to cross borders into neighbouring countries to buy goods. On | or  to  cross  borders into
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the other hand, the massive brain drain which is aggravated neighbouring countries to buy | Migration-brain  drain | Wenera
by factors such as low wages and job scarcity subsequently goods. On the other hand, the | (Hassan.7)
causes human resource shortages. The shortages of basic massive brain drain which is
goods result in price hikes and exorbitant charges. Sectors aggravated by factors such as low | High cost of | Queueing
like the health are affected by human resource shortages in wages and  job scarcity | living(Hassan.7)
ways that are clear and difficult to conceal, because they subsequently  causes  human
result in catastrophes like the many deaths which Emily and resource shortages. The shortages
other doctors mention in the text. This is not only a problem | of basic goods result in price hikes
of the text, but one that our current society has nursed for and exorbitant charges.
quite some time. Brain drain has affected many sectors of the
Zimbabwean economy, especially. Many professionals have
been produced but have not been sustained due to material
resources shortages and many other push factors.
INDV:7:L:Tamuda: When | look at the central aspects of | see corruption being one of the
the text, | see corruption being one of the rampant societal rampant societal issues the writer | Misconduct -accepting
issues the writer brings forth. There are various levels of brings forth...The most | bribes Hunhu/Ubuntu
corruption highlighted in the text. It cuts across the urban and | embarrassing and saddening type | (Tamuda.7) violation
rural divide, only the degree and intensity would differ, but of corruption is that done by the | Corrupt officials
both societies witness corruption. The most embarrassing and | supposed law enforcement agents | (Tamuda.7)
saddening type of corruption is that done by the supposed law | like the police officers. In the city,
enforcement agents like the police officers. In the city, we we hear of various police scandals,
hear of various police scandals, such as taking of bribes, even | such as taking of bribes, even from
from the poor elements of society. For instance, there is a the poor elements of society.
police officer who takes an injured woman to hospital and
meets Emily as the doctor on call. Emily openly tells the
officer that she is aware of the police officers’ collection of Emily openly tells the officer that | Domestic violence
bribes from men who abuse their wives so that they help she is aware of the police officers’ | (Tamuda.7)
them in avoiding the courts after beating their wives etc. collection of bribes from men

who abuse their wives so that they

help them in avoiding the courts

after beating their wives etc.
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