













































































































































































































































































stuff that is very tricky as teenagers. Then we will be disappointed, being like
my child. That is reality that we all exactly face, and not standing up for when
people are saying that yours has been doing this and that. Because we are not
always there to see or to hear what they are saying. You must just give them

support and guide your child to be a better person. (P.9, Lines 89-103)

| also have challenges with teachers. You know we, only hear the side of the
learners and not the teachers. At school, our kids meet with other kids, and they
adopt to their behaviours. How children are taught at school is different. The
teachers can even tell your child to go and look for a job because they are slow
learners and struggle. | was called to school because my child was rude to the
teacher. As | have seen in that video, the child was wrong. He was throwing the
book to the teacher and another child was taking the video. The child was
chased out of the class, and when he got out of the class, he throws the dustbin
to the teacher. The teachers are also the parents at the school. This violence
at school is also not right. (P.10, Line 288-298)

P.1 and P.3 also commented: “Bullying is also another issue.” (P.1, Line 278.)

“And peer pressure.” (P 3, Line 273).

4.2.4.5 Limited Knowledge of Educational Support Methods

A few participants shared their opinions and basic frustrations of not being able to
assist with schoolwork due to limited knowledge of educational methods and support
structures. They commented:

Kids of nowadays feel like or make us feel like if we are stupid. Let me speak
from my personal side. My kids don’t know what I’'m going through, especially
when it comes to their schoolwork. With their homework, they tell me how |
should teach them, how to do their homework. But | should be the one teaching
them their homework, so it's somehow challenging because we are not
educated. | told them, | went to school, and | went through the grades that they
are going through. I told them that | was also once a Grade 2 learner, | was also
once a Grade 3 learner. | will, for example, try to explain how you do number
line. They will tell me, ‘no my teacher taught us like this’. | will tell them that
there are many ways to do the number line. My parents did not do this with us,
so | just want to help them. (P.1, Lines 45-55)
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Even when | pronounce something in life skills, then he will say, ‘no, my teacher
told me like this’. | will tell him that | may not say it the way the teacher said it,

but that is how we [have] done it, then he will understand. (P.3, Lines 56-58)

Another challenge could be that they have been changing for some time. Now
I don’t know how many times it can be a challenge to us if Grade 2 children or
many primary kids come to you for assistance here at the centre. You will notice
that some of the children you are helping here, they don’t pronounce the
alphabet the way we pronounce them. Growing up, they pronounce them now
another way around, so that we can understand them better. | don’t know why,

so it can be quite a challenge. (P.10, Line 59-64):

And then financially speaking, we can’t be dismissing. | was taught another
method of dividing, so it will be a very, quite [a] challenge for me to assist them
with their methods. | am scared to show them our methods of being that is back
in our days because it might create confusion, so it is quite a challenge. (P.10,
Lines 65-68):

P.3 tries to explain the difference between phonics and the alphabet, saying, “Like for

example, we used to say a, b, ¢, d (alphabet), now they say it differently (phonics)
(P3, Lines 71-72).

Most of the participants showed determination to resolve and to support their children's
education They wanted to be involved in their children’s schoolwork to have a better

future for themselves.

4.2.5 Discussion of Findings for Theme 4

Single-parent families experience financial insecurity, but this is not their only stress.
These families may also experience a lack of employment, supervision and health
insurance. In addition, children from low socio-economic areas living in single-parent
homes may experience insufficient nutrition and inadequate schooling. Children living
in single-parent homes where the mother is the breadwinner, mostly working long

hours, present with behavioural challenges that lead to school dropouts.

Participants in this study described their financial issues as parents who desired to do
so much for their children yet felt financially constrained. According to research, single

mothers have limited wage options, unstable jobs, and problematic work schedules.
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The participants in the present study expressed their gratitude for working at the drop-

in centre since they could provide food for their children with the little stipend received.

Some participants outlined the challenges of raising their sons alone without the
support of the children’s fathers as role models. In this research, the mothers were not
romantically involved with their children’s fathers. Some of the participants indicated
that the children’s fathers supported them with clothes when it was needed, but their
main struggle was disciplinary issues and behavioural challenges at school.

Lastly, the participants expressed how difficult it was to raise their children, especially
their boys, without the support of their fathers. Research shows results about raising
children without a father. South African black fathers are commonly known for not

supporting their children financially.

A report in 2012 found that 69% of black children in South Africa live without their fathers (Hall,
Meintjes, & Sambu, 2014).

4.3 CONCLUSION

In the current study, risks experienced by single-parent families included, among
others, limited financial resources, absence of a father figure, role overload, limited
parental supervision, raising children, behavioural challenges, and limited knowledge
of educational support methods. Despite these risk concerns, single-parent families
are having great outcomes due to their optimistic outlook, positive personality qualities,
and optimism as individuals. The focus group conversation with the single parents was
enlightening and served as a forum for the single parents to bond via shared
experiences, where advice and support were offered to one another. One of the
common risk factors most participants experienced was limited financial resources,
mostly due to lack of education and the absence of a father figure. However, the
participating single parents were currently working at the Drop-in Centre and received
a stipend which allowed them to support their families with food, clothes, and
schooling. They were also making use of vouchers to save money. One male
participant indicated that one of his dreams was always to be a businessman and run

his own tuck-shop to earn extra money to support his family.
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5 Chapter 5
Conclusion and Recommendations

5.1 INTRODUCTION

This chapter provides an overview of Chapters 1 through 4. In addition, the conceptual
framework is examined, and contextualization and research problems are addressed. Also
given are the study's limitations and recommendations for professional practice, training, and

future research.

5.2 SUMMARY OF CHAPTERS 1 TO 4
Chapter 1

The introduction to the study included a summary of the relevant background information and
the investigation's purpose. The topic's significance and the need to investigate it were
outlined. The research questions that prompted this study are introduced, along with the
study's fundamental themes. Additionally, the ethical implications of the work were examined.
Chapter 2

Relevant literature regarding the resilience of single parents in supporting their school-
going children was reviewed. The chapter included a section on the different family
structures found in South Africa and an in-depth discussion based on the family

resilience framework of Walsh.
Chapter 3

The qualitative approach that led the study and the interpretivist paradigm that guided
the research technique are explored. This study's methodological features included

the sampling of participants, the gathering of data, and the analysis of data.
Chapter 4

The outcomes of the data analysis were communicated. Several subthemes were
associated with each of the four major themes. The results were correlated with the

literature covered in Chapter 2, and the findings were elaborated upon.

5.3 ADDRESSING THE RESEARCH QUESTIONS
5.3.1 Primary Research Question

How do single parents enhance the resilience of their school-going children?

Based on the study's results, this chapter addresses the main research question by

comparing the results to the family resilience framework created by Walsh (2012).
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Among my participants, the single parents were the ones who could shed the most
light on how they provide support to their school-going children in the context of
developing family resilience. The answer to this question is based on individual

influences, roles and connectedness, and communication and problem-solving skills.

Regarding individual factors, resilience researchers have showed that children
exposed to extreme pressures and challenges can experience favorable results. A
common result is that having a competent and caring parent promotes healthy
developmental pathways and prevents children from maladjustment despite adversity
(Masten, 2015). According to Luthar and Ciciolla (2015), investigating aspects that
contribute to the well-being of mothers and, in turn, their parenting may be one of the
most effective strategies to promote children's adjustment. Perceived social support
and internal qualities may boost the well-being of single mothers as resilience factors.
These variables, notably optimism, self-efficacy, and self-esteem, are associated with

positive coping mechanisms.

Regarding roles and connectedness Ahern, Ark and Byers (2008) indicated that
previous research suggested that parents may be either a protective or a risk factor
depending on the context. One participant noted supportive parents in a positive
manner to the degree that she had hoped. This participant indicated that her mother
is her role model, and she can ask for help at any time needed. The one male
participant, however, indicated the opposite regarding support received from his
parents and indicated that it all depends on how connected you are to your parents.
This participant indicated that he is closer to his aunt and would instead approach his
aunt when support is needed. The other participants indicated that they received
support from their parents regarding supervision, especially over weekends and when
working late during the week. Another participant received support from the children’s

uncle concerning schoolwork.

Employment has been associated with meeting several needs, including financial,
emotional, and a positive self-image. Within this study, all ten participants are currently
working at the drop-in centre. They all spoke positively about their work. They
indicated that they found their job enjoyable on a day-to-day basis especially working

with the children whilst supporting their schoolwork. One participant shared the love
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they gave and received from the children at the drop-in centre. Another participant
shared information on how they saved money with vouchers from Shoprite and the
borrow and take method when money is needed. They also shared information on how
support is given amongst colleagues regarding challenges experienced with their own

children and how they trust and learn from each other.

One male participant indicated why he prefers to be involved with the men’s forum
which is currently taking place at the police station to empower men on how to deal
with anger and certain issues. All participants spoke positively concerning friends, with
many experiences of support reported. They indicated that friends are primarily visited
over the weekends and are mainly involved with emotional support and advice on

dealing with behavioural challenges.

The participants indicated that they are not romantically involved with their children’s
fathers, but they do communicate for the children's sake. They indicated they
communicate with the fathers when certain things are needed, and the children visit
the father and the grandparents. None of the participants indicated if they received
money for support monthly, but one mentioned the example of a child that needed
shoes, which she would communicate to the father. One patrticipant (P1) indicated how
she involved the father regarding certain challenges experienced with behaviour at
school and how she involved the father when children visited the grandmother. She

felt that it was her duty to teach her children to respect the father’s opinion as well.

In this research, half of the participants mentioned the neighbourhood as a resource
or a protective factor, noting the importance of their neighbours. One of the participants
indicated that while gardening, she occasionally communicated with a neighbour, and
they shared their frustrations regarding their children while drinking coffee on the

verandah.

The single parents confirmed that the drop-in centre supports families in need, such
as the participants from low socio-economic households in the present study. This
assistance is manifested through the supply of daily meals and a space to learn to the

children from the participants’ households after school to improve the children’s life
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skills and assist with their homework. The participants acknowledged the services they

received as employees and the advantages their children enjoyed.

5.3.2 Secondary Research Questions

Which strategies can impede the resilience of school-going children?

Limited financial resources, absence of a father figure, role overload, limited
supervision, raising children and behavioural challenges, and limited knowledge in
educational methods of support, are regarded as the greatest risk to resilience by the

participants.

Participants confirmed that inadequate financial resources will always be a challenge,
regardless of their hard work. Single-parent households are highly susceptible to
financial stress, which can harm mental health. Despite high work rates, single parents
are more likely than other family arrangements to experience poverty (Liddell, 2008).
Moreover, single-parent households are nearly twice as likely to be impoverished as
those with two parents, with 67% of single parents experiencing financial difficulties
(Gingerbread, 2015). Therefore, single parents must manage multiple stresses,
including stigma, employment, and poverty. Multiple populations have established the
relationship between economic hardship, poor health, and mental health. A study of
27 European countries indicated that single parents had poorer health than cohabiting
parents and married parents, with the United Kingdom being one of the most afflicted
European nations (Campbell-Sills, Cohan & Stein., 2015; Van de Velde, Bambra, van
der Bracht, Eikemo & Bracke, 2014).

Regarding absent father figures, Langa (2014) defined father absence as the absence
of a biological father, even with frequent or infrequent contact, as well as those absent
due to death. This covers fathers who are unknown or physically absent from their
children's lives (Langa, 2014). According to Nock and Einolf (2008), absent fatherhood
is the male parent's physical, emotional, or financial absence. This is the case when
the father fails to care for the child's fundamental physical and emotional needs or to
dramatically improve their lives (Boothroyd & Perrett, 2008; Kevorkian, 2010;
Makusha, 2013). In addition, the father is uninvolved in the children's upbringing and
provides little emotional value to the family (Boothroyd & Perrett, 2008; Kevorkian,

2010; Kimani & Kombo, 2010; Knoester, Nock & Einolf, 2008; Petts & Eggebeen,
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2007; Makusha, 2013). McLanahan and Sandefur (2009) defined absent fatherhood
as the absence of a father during his children's youth and young adulthood. Segal
(2010) defines absent fatherhood as a relationship in which the father lacks emotional
connection and does not share the responsibility of parenting his children. Financial
assistance is merely one aspect of being present in a child's life; it does not

encompass the complete concept of being available to satisfy all of the child's needs.

Fathers who are not interested in getting involved in their children's upbringing appear
to be on the rise in South Africa and are gradually becoming the norm
(Makofane, 2015). Due to the increase in the number of households headed by a
single female, absent fatherhood has become the norm in contemporary South Africa.
According to the DSD, the number of female-headed households in the nation is
expanding tremendously (2012). Poverty and high unemployment rates are the most
prevalent contributing factors in South Africa, resulting in many dads refusing to
assume responsibility for their children (Makofane, 2015). Similarly, a minority of
contemporary fathers assist and care for their children or young adults.

One male participant stated that he wants to be recognised as a role model and is
highly involved with his son. This participant expressed assertiveness and noted how
his child's performance has changed because of new routines—This participant stated
that the lockdown had a detrimental impact on his child's academics since the child
could not read or do mathematics as well as before the lockdown and wished to help
the child. Another participant mentioned that while her daughter readily connects with
her, her son struggles to open up to her about some issues. She believes things would
be much simpler for her if the father were more active in the children's lives to guide
them. Another participant in this study stated that she finds it difficult to assist a boy
child with some subjects such as life skills, which includes themes such as puberty,
which she believes is a father's responsibility. This indicates that the single parent
finds it difficult to switch roles within the family and that cultural differences may also
be a factor. Things are done differently in different cultures. In some cultures and
religions, it is thought that it is the father's responsibility to educate males on matters

such as puberty. That is why the parent asked the uncle to assist her in that capacity.
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Another participant remarked that as a single mother with a son, she believes he needs
a father figure to assist him at times. She stated that the boy had informed her on the
occasion that he needs his father to advise him since he is a man and believes that
the mother cannot guide a boy because she is a woman who does not understand
how a boy feels. Single parents may be too protective of their children and withhold
certain information from them, or they may have their own reasons for not sharing
certain information with their children, particularly knowledge concerning their fathers.
One participant stated that the child longed for a father figure and would repeatedly
inquire about his father, but the mother believed the child was not yet ready to be told

who his father was.

With role overload and limited parental supervision, single parents encounter unique
challenges, as they have to assume both gender roles. Single mothers and fathers
may experience role overload when attempting to provide for their family's financial
security while simultaneously managing the household and finances. Parental
supervision has been linked to various problem behaviours, including school
achievement, when characterised as direct monitoring of the children's activities or
being present should the child want assistance (Cookston, 2014). It is crucial to
emphasise, however, that while parents may acknowledge the need for supervision,
several factors, such as work and personal obligations, limit the parents' ability to
supervise their children (Peterson & Stern, 1997). Furthermore, the quantity of
parental supervision may fluctuate directly as a function of the child's age and may be

linked to rates of problem behaviour.

School-going children require regular monitoring, with children in elementary school
only able to go from five to fifteen minutes without supervision
(Peterson, Ewigman, & Kivlahan, 1993). Low supervision and monitoring were
associated with low performance (Coley & Hoffman, 1996) and behaviour issues for
children in intact homes according to two studies that looked at family structure and
parental supervision together. When monitoring was high, children from single-mother
families were no more likely than children from intact families to engage in harmful
behaviours (Cookston & Remy, 2014). The participants in this study indicated that they
experienced challenges with bullying, peer pressure, disrespecting teachers, lying

about homework, and truancy.
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Due to limited knowledge of educational support methods, in some South African
schools with low socioeconomic status, a poor illiteracy rate (Singh, Mbokodi & Msila,
2004) and educational level of parents (Maphanga, 2006) contribute to the parents’
non-involvement (Singh et al., 2004). Many parents in Limpopo and Mpumalanga are
not involved in their children's education due to their lack of education which leaves
them unable to assist them with their studies (Bush, Joubert, Kiggundu & van Rooyen,
2010).

Because of their parents' illiteracy, the learners lack confidence and do not speak or
engage in school (Ngubane, 2006). These parents refuse to attend parent-teacher
conferences because they fear teachers will criticise them (Mbokodi & Singh, 2011).
Mbokodi and Singh (2011) also discovered that parents do not assist pupils at home
and stay away from school because they feel humiliated about their lack of literacy. In
contrast, Bojuwoye and Narain (2008) discovered that parents had positive
expectations of their children, assisted them with homework assignments, and
monitored and supervised their children's out-of-school activities. Participants in this
study said they help their children with their education and go to school more
frequently. They also say they take the teachers' phone numbers so they can connect
with them about their children's education on a frequent basis. The participants stated
that they check their children's schoolbooks regularly and would like to assist them
with their schoolwork, but it is impossible to do so since the children believe they are
ignorant and refuse to do so.

Which strategies do single parents employ to enhance the resilience of their

school-going children?

The framework for family resilience (Walsh, 2003) is presented through three main
processes: belief systems, organizational patterns, and communication/  problem-

solving. Walsh (2003) states that family resiliency is visible when risk and protective
elements balance. In addition to the three processes described above, the conceptual
framework for family resilience focuses on the family's interaction within its

subsystems. The conceptual framework elaborates on how families confront life crises
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and/or persistent vertical and/or horizontal pressures. Families can recover from their

stressors through optimal connection with one another and external systems.
Open communication and shared decision-making skills

Table 5.1: Participants’ three resilience processes

Resilience Process Characteristics
Individual influence Personal characteristic traits and
strengths

Positive parenting and optimism for the
future

Cultural beliefs
Roles and connectedness Co-parent involvement
Parental roles and support

Social support from family, friends, and
the community

Coping strategies Open communication and shared
decision-making

Individual beliefs and personal strength are an anchor for the single parents included

in this study.

5.4 ADDRESSING THE CONCEPTUAL FRAMEWORK

Walsh (2012) indicated that family resilience involves more than managing adverse
and stressful circumstances, as it encompasses the potential for growth in relational
and personal transformation despite the family’s adversity. The family resilience
framework has three key processes, namely belief systems, organisational patterns
and communication/problem-solving, that foster healing and growth in a family
experiencing chronic adversity (Walsh, 2012). The focus group of twelve participants
in this study experiences multiple resilient processes and risk factors while living in the
low socioeconomic area of Mamelodi. The family resilience framework further
identifies the family’s adversity but does not include the single-parent family risk
factors. However, in the present research study, the family resilience model based on

the identified themes includes the risk factors that single-parent families experience.
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The Family Resilience Framework of Walsh (2012) assumes that no single model of
healthy functioning can fit each family and every situation. This research has found
that single-parent families living in the low socio-economic environment of Mamelodi
utilised all three key processes of the family resilience framework. In Table 5.1, a
comparison is provided between Walsh’s (2012) family resilience framework and the

resilience model derived from the themes of this research.

Table 5.2: Comparison between the Family Resilience Framework and the resilience
model derived from the themes in this research

Family Resilience Framework Resilience model derived from the
(FRF) (Walsh, 2012) themes in this research
Belief systems Individual influences
Make meaning of adversity Personal characteristic traits and strengths
Positive outlook Positive parenting and optimism for the future
Transcendence and spirituality Family Values

Cultural beliefs

Organisational patterns Roles and connectedness

Flexibility Co-parent involvement

Connectedness Parental roles and support

Social and economic resources Social support from family, friends, and the
community

Communication/Problem-solving Coping strategies

Clarity

Open emotional expression Open communication and shared decision-
making

Collaborative problem-solving

No correlation to the theme of this Risks experienced by single parents
study Limited financial resources

Absence of a father figure

Role overload and limited supervision

Raising children and behavioural challenges

Limited knowledge of educational support
methods
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The family resilience framework of Walsh’s (2012) key processes of
communication/problem-solving and organisational patterns correlates well with the
researcher’s theme of roles, connectedness and communication as they both discuss
social and economic resources, open communication and shared decision-making.
However, the concept of culture is not present in Walsh's (2012) Family Resilient
Framework. In South Africa, there is a paucity of research on the role of THE African

culture’s influences on an individual’s resilience (Theron & Theron, 2010).

The key processes of the family resilience framework have been shown to support
families in adverse circumstances. The family resilience framework could assist
mental health professionals in assessing family resilience in low socio-economic areas

in South Africa and recognising which areas need intervention.

5.5 ADDRESSING THE WORKING ASSUMPTIONS
This portion of the research evaluates whether the working assumptions hold up

against the findings in the study.

e Single parents struggle to develop resilience among their school-going children.

e Single parents employ unique strategies to develop resilience in their school-
going children.

e Single parents play an important role in their school-going children's academic
achievement.

e Parental involvement in their children’s academic activities leads to high levels

of resilience.

The single-parent families’ resilience is due to conscious choices. The single parents
confirmed that they live in unfavourable conditions, although they consider their lives
to have meaning. In addition, as described in Chapter 4, the participants could identify
elements contributing to their resilience and enhancing the research's validity through
credibility, transferability, dependability, and confirmation. In terms of believability, the
findings are consistent with reality; hence reliability has been proven. In addition, the
findings were reliable (reliability) for this sample in this context based on the various
data collection techniques used. As noted, the study is qualitative in nature. As the

researcher, | was conscious that my own opinions, attitudes, and prejudices affected
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the research process in some manner; therefore, peer assessment helped establish
the impartiality of this study by providing an objective perspective from my supervisor

and co-researcher.

5.6 POSSIBLE CONTRIBUTIONS

This study's findings contribute to the extensive body of literature on the resilience of single-
parent families. Although the present study’s findings cannot be generalised or transferred to
other settings, it highlights risk and protective factors present in the lives of single-parent

households.

5.7 LIMITATIONS AND RECOMMENDATIONS

The qualitative study's findings cannot be generalized because the sample is not
representative of the community; hence, they cannot be applied to a larger context.
The limitation is that the findings are context-dependent, and additional quantitative
research must be conducted to identify South African elements that are generalizable
and important to the universal population.. The inclusion of one male participant
among the other twelve participants, offering an imbalanced image of single-parent
families, compounded the difficulties with generalisation in this study. It is more crucial
to conduct a thorough investigation of the phenomenon being examined while using
gualitative research than it is to generalise the results. | prioritised transferability over
generalisability to ensure that the findings would include detailed explanations and
information to support the resilience framework (Walsh, 2012). As a result, this study
may not accurately represent all single parents since it only included individuals from
13 single-parent homes in South Africa (Mammen & Sano, 2012). The study showed
positive and negative perceptions of single-parent families in Mamelodi East. Still, it
seemed that the participants' perception of family resilience was healthy due to the

resources and networks to which they were exposed.

5.8 RESEARCHER’S REFLECTIONS

During the research process, | needed to be mindful of my own beliefs about family
resilience and what protective and risk factors a family may be exposed to from my
frame of reference. Because | wanted to improve people's lives, | worked for FAMSA
in the Northern Cape in 2013. Since | had no idea how to get involved in the
community, those two years were difficult. After working in the community for two
years, primarily with single parents, | realised that despite their challenges, single

parents are still capable of overcoming these difficulties. These single parents inspired
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me because they persevered in the face of hardship. | had to be careful when
considering my function as a researcher in this study because | had been exposed to
similar circumstances. | may have some personal biases that have affected this study's
objectivity, which could be extremely harmful, and might have led to incorrect
conclusions about the backgrounds and experiences of the participants. I've come to
understand that my personal background, perspective, history, and prior experiences
could influence the data analysis. | kept a study notebook and talked about my
feelings, ideas, and behaviours with my peer researchers to keep aware of these

biases.

When | compare my childhood to that of the single-parent families who participated in
this study, | see that a positive developmental outcome results from their family bond,
belief system, flexibility in role reversal, and family connection. Despite their low
socioeconomic condition, the single parents in this study demonstrated that they could
operate successfully. The single parents provide valuable life lessons to their children,
and the children's responsibilities are changed to correspond to the family structures
they inherited. The single parents in this study described how they employ resilience
within their families based on the available resources within the family (such as a
positive outlook, positive parenting, shared decision-making, and open communication

skills) as well as support from family, friends, and community resources.

5.9 IMPLICATIONS OF THE FINDINGS

The findings showed that the study's participants depend on one another and use
support from their peers and colleagues. The findings and observations made during
the focus group further suggested that the participants had a close bond and showed
each other love, trust, and respect. They were observed to complement one another

and provide a strong support system.

Everyone knows each other's circumstances and is willing to share their stories, both
the good and the bad, so the participants don't seem to be keeping any secrets from
one another. They benefit from one another's knowledge and use each other's
assistance and guidance. With the help of this knowledge, it was discovered that single
parents develop better bonds with one another when they can communicate, trust,

and respect one another's shortcomings and struggles.
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One of the things that stood out was how important it was for everyone to never give
up on their children, to see the positive side of things, and never view difficulties as
barriers. What I've observed during this study is that the participants know how
to manage a limited budget and make the most of what they have. They are incredibly
loving, patient, appreciative, and aware of their children's challenges. The participants
have bigger goals for their kids and believe that they are capable of reaching their

goals despite their circumstances.

They continue to assist the children with their education and do not neglect their
parental duties. They ensure they know the children's whereabouts and relationships
with other people. They've made it clear that they've adjusted to their circumstances

and accepted their status as single parents.

It suggests that many other single parents in society can benefit from these
participants' experiences to raise children who are more resilient, operate better for

their own wellness, and enjoy life despite daily challenges.

5.10 CONCLUSION

The objective of this study was to explore the strategies single parents employ to
support the resilience of their school-going children. The research provided insight into
the resilience processes and risk factors that the single-parent families perceived and
how these strengthened their family resilience or inhibited them from becoming
resilient. This study revealed that each participant amassed resources or protective
variables that reflected their individuality and environment, resulting in beneficial
adaptation. A central tenet of this study was that these single parents placed a high
premium on their children despite frequently lacking time and resources. Although
some risk factors were discovered, numerous protective factors, such as personal

growth, inner strength, and hope for the future, were also detected.

The data was analysed inductively, and the themes were compared with Walsh’s
family resilience framework to assess whether the framework was relevant to South
African families facing adversity. The research found that single-parent families used
the same and similar resilient processes as those in the family resilience framework.
Therefore, the family resilience framework can be used and adapted by psychologists

to assess a family’s resilience when creating interventions.
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6 APPENDICES

6.1 Appendix A: Participation Information Sheet

! Participation-Information-Sheety
Pretoria-0002-Republic-of-South-Africay]
Department-of-Educational-Psychology]
12-March-20201]
1
Good-day-1
1

My-name-is-Thelia-Pedro,-and-|-am-currently-doing-a-master's-degree-in-the-educational-
psychology-programme-at-the -University-of Pretoria.-As-part-of-my-degree-requirements, -|-
am-conducting-a-research-study-on- The-strategies-single-parents -employ-to-enhance the-
resilience-of-theirschool-going children. |

l

I- therefore- wish- to- invite- you- to- participate- in- my- study.- Your- participation- is- entirely-

voluntary- and- refusal- to- participate- will- not- be- held- against-you- in- any- way - You- may-

withdraw-from-the-study -prior-or-during-the-focus -group/-and-or-member-checking-session-

and-you-may-also-refuse-to-answer-any-guestions -that-may-make-you-feel-uncomfortable
1

If-you-agree-to-take-part-in-this-study -1-shall-arrange-a focus-group-and member-checking-session-
at-a-time-that-is- suitable-to-you_-which-will- take-place-in-the- Crphaned-and- Vulnerable- Children:
(OVC)-community-centre-in-Mamelodi-East ]

1

The-duration-of-the-focus -group-will-be-a-minimum-of-60-minutes-and-a-maximum-of - 90-minutes to-
complete.- The-member-checking-session-will- occur- on-a-different-day- after-the-focus-group-has-
been-completed-and-will-last-30-to-60-minutes ]

1

The-sessions-will-be-conducted-in-English: -however, -my -peer-researcher-will-be-present to-ex<plain-
information-to-you-that-you-may-not-understand-in-English. - The-peer-researcher-will-join-in-on-the-
focus-group-and the - member-checking-session-in-order to-ensure that-clear-communication-occurs-
between-myself-and-you. - The- peer researchers-role- is-to- assist-with- interpretation- to- translate-
anything-that 1-am-communicating-in-English-that-you-do-not-understand-into-an-African-language-
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that-you-do-understand. -This-process-will-occur-when-you-do-not-understand -what-I-am-saying-or-
when-you-are-not-comfortable-to-express-yourselfin-English.f

1

Mo- one- other- than- the- research- supernvisor, - and- |- will- have- access-to- the- raw- data- that- you-
contribute-to. -Please-be-assured-that-yourname-and-personal-details will-be-kept-confidential-and-
no- identifying- information- will- be- included- in- the- final- research.- All- audig-recordings- will- be-
destroyed-after- some-time. - Additionally, - the- researcher- cannot- promise- any- type- of- reward- for-
participating-in-the-research-study.-Your-participation-is-completely-valuntary g

1

If-you-feel psychologically- vulnerable- after-the- focus- group- or- member- checking - session-in-any-
way -please-inform-the-researcher-in-order-to-arrange -counselling-for-you Y|

1
Please- feel- free- to- ask- me- or- my- SUpenvisor any- concerns- or questions- that- yvou- may- have-
regarding-the-study. ]
1
Thank-you-for-considering-participation-in-this-studyy]
1
Yours-sincershy]
1
1
1

-+ = —* —* — e 1
ThEliEI'F'EdI'D ...................................................................... PlUf‘Huth'MamDEnEﬂ
HEGEEII‘CH'StUdEI'I’[ .............................................................. SupEWiSUI’ﬂ
Department-of Education-Psychology----—-memeees Dep.-of-Education-Psychology -]
UI'Ii'l.l'E[EiT_‘,.f'Uf'F"rETDI'iEI ......................................................... UnWEIBIt].-'UfF'I‘EtDI‘IEﬂ
thE“ Edrﬂ Hhﬂl}.mm' .................................................. mth.mﬂ“ﬂﬂn&@uﬂﬂﬁ.zﬂﬂ
U?’g?gﬁ-‘ﬁsa ................................................................... G12°_42|:|2339ﬂ
1
e et e e e e Tl
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6.2 Appendix B: Letter of Informed Consent (Template)

Dear Single Parents
Request for permission to participate in my study

I am currently enrolled as a Master’'s Educational Psychology student at the University of
Pretoria. The title of my study is: The strategies single parents employ to enhance the
resilience of their school going children. The purpose of the study is to better understand
the strategies single parents used to enhance the resilience of their school going children. In
order to collect data for this study, | would like to invite single parents from the Matimba

Singobile Drop-in centre based in Mamelodi to take part in a one-hour focus group discussion.

The focus group will take place at the centre either before the learners come to the centre or
after the learners leave the centre. The discussion will start with an introduction of who we
are. Then | will ask all the single parents to discuss their strategies they use to enhance the
resilience of their school-going children. After this | will divide the group into smaller groups to
further discuss the themes that emerged for further clarification. At the end of the hour | will
ask each group to choose two members that | can meet with later. | will arrange a meeting
with the single parents once | have gone through all the data collected. The purpose of the
second meeting is for the single parents to give me feedback and check if what | have written
is a true reflection of their experience. This meeting should take approximately 30 minutes

with each group.

As aresearcher | am expected to follow certain ethical codes to protect your rights. Therefore,
the activities will be done in a secure room to ensure confidentiality and your participation will
be anonymous. If you agree to participate, | ask that you do not tell other people who were not
part of the group what was discussed. Your patrticipation is voluntary, and you are free to
withdraw your permission at any stage. Should you decide to withdraw all the data collected
from you will be excluded from the study. No incentives will be given to participants for taking
part in the study. All the data collected will be stored at the University of Pretoria, according

to the university’s policy.
Should you be willing to participate in this study, kindly sign below to say that you are
consenting to voluntarily participate in this study. If you have any questions, concerns or

require more information, feel free to contact myself or Professor Mampane listed below.

Thanking you in advance for your participation and support.
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Yours Sincerely

Thelia Pedro

Research student

Department of Education Psychology
University of Pretoria
theliapedro@yahoo.com

079 786 1688

(02@

<cc
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Prof Ruth Mampane
Supervisor

Dep. of Education Psychology
University of Pretoria
ruth.mampane@up.ac.za

012 420 2339

Consent to participate in the study: The strategies single parents employ to enhance
the resilience of their school going children.

Please indicate if you will be participating in this study by ticking the relevant box and return
the forms to me as soon as possible. By agreeing to participate you agree that | can audio-
record the discussions and that what is said during the discussions will remain confidential.

D | give consent to participate in the research project.

D | do not give consent to participate in the research project.

Printed name of the participant

Signature of the participant

Cell number
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6.3 Appendix C: Reflective Journal

1. REFLECTION
2. First visit: Stakeholders meeting (17 February 2020)

3. The stakeholders meeting was held at Matimba Singobile drop-in centre

4. in Mamelodi East. My supervisor Prof Ruth Mampane accompanied me

5. and my peer-researcher to the research site. The purpose of the meeting was
6. to introduce myself and my peer-researcher to the team at Matimba Sinqobile
7. drop-in centre and to gather more information about the research site. Prof

8. Mampane introduced myself and my peer-supervisor to the centre manager,
9. the social worker and three CCWS who work as auxiliary social workers
10.The meeting was attended by the coordinator of the centre, as

11.well as the centre management team who were responsible for the various
12.needs within the centre which include the administration, community workers,
13. social workers, and axillary social workers. My supervisor Prof Ruth
14.Mampane also attended the meeting as she has a long-standing relationship
15.with the centre since she has completed multiple research studies at the

16. centre. The purpose was also to see if the centre would be willing to assist
17. this research study in finding research participants as well as using their

18. venue for the data collection process. The team gave us the full overview of
19.what the centre does as indicated in chapter 1. We were then given the
20.opportunity to ask questions about the centre and to introduce our research
21. topic and an indication how many participants we will need for our respective
22. research study. The centre team was very accommodating and willing to find

23.research participants for the study. The request was to find research
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24. participants who are single parents with school going children. They indicated
25.that they have many single parents who they provide services to and
26.indicated that participants will not be a challenge. The team indicated that
27.they will gather all the participants for us and will communicate with us for a
28. date to meet with the participants.

29.Second visit: Plan invitation of participants (12 March 2020)

30. This session was used to invite all the participants. The manager organised a
31.Space for me and my peer researcher to meet with the group. Twelve
32.participants were present and introductions was done. | introduce myself and
33.my peer researcher and explained the research procedures to the participants
34.Third visit: Ethics and informed consent (20 March 2020)

35.The team informed me that the meeting with the focus group will not take
36.place due to the Lock down implementation since no activities took place at
37.the drop-in centre. Due to the Lock down implementation the third

38.meeting could not be held, and the meeting was postponed till further notice.
39. After Lock down, on the 15 of June 2020, | phoned the coordinator again
40.to schedule another appointment .and the new date was scheduled for 315t of
41.July 2020 and schedule time and venue.

42.Fourth visit Discussions on ethics and informed consent and focus
43.group discussion (31 July 2020).

44.Me and my peer-researcher visited the center for the fourth time, and on the
45.day of arrival the participants who volunteered themselves to participate in the
46.focus group discussion were all present. The coordinator indicated that they
47.were 10 altogether, but on my arrival, they were 13.

48. Only one male participant was present. Some of the participants were very

113

© University of Pretoria



UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

(02’&

49.shy and was not involved initially but engaged at a later stage when feeling
50.comfortable. The coordinator has organized a small room for us and the desk
51.was arranged in a half moon with our desk situated in front of the half moon.
52.0n the specific date there was no electricity and | made only 10 copies of the
53.informed consent forms to be completed by the participants before starting
54.with the focus group discussion. The extra 2 participants were included in the
55.group and signed separated handwritten pages and informed the coordinator
56.that I will email two extras consent forms to be completed by the 2
participants. | realised the importance of preparing for extra copies and not to
rely on any resources of the research site but to be ready and well prepared in
advance. | introduced myself and my peer-researcher as well as the role of
the peer-researcher. Permission
57. was requested for audio recordings and the whole procedure were explained
58.to the participants. The informed consent was written together with them, and
59.the forms were signed. They know each other since they are working at the
60. centre but in different departments. The focus groups discussion was
61.conducted in English since all the participants could speak English, although
62.English was not their mother tongue. During the group discussions | have
63. noticed that some of the participants was more reserved than the other
64. participants and it was also needed from me to adapt the
65.questions to be more understandable for them. | was very impressed by the
66. participants responses and their general positive outlook towards life. It was
67. just amasing to hear how these single parents dealt with life challenges in
68. general. Most of the participants indicated that they are not romantically

69. involved with the childrens fathers or romantically involved with other
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70.relationships. They indicated that their lives are about their kids and their well-
71.being only. | was a bit concerned about this in the beginning, and thought that
72.it could be related to unforgiveness, bitterness or not able to move on. |
73.needed to be mindful regarding this and needed to take culture also into
74.consideration and not to make my own impression. They desired positive
75.futures for their childrens lives, and they indicated that they are less
76.dependent on their families for financial support but need social and emotional
77.support from family, friends, and community members. They indicated that
78.they have the desire to be self-sufficient to provide for their children. After the
79.focus group and debriefing concluded, lunch was served, and they mingled
80.with each other spontaneously as if they were a one big happy family.
81.Fifth visit Focus group discussion (7 August 2020)

82. On the second focus group discussion, only twelve participants were present.
83.This discussion was held because we could not finish all the questions during
84.the first discussion. The group was more relaxed, and the discussion was

85. finished within an hour. The grouped was thanked for their participation and
86.another date was scheduled for data verification and authentication after
87.transcribing the data.

88.Six visit: Data verification and authentication after transcribing the data
89.(12 October 2020)

90. This appointment was made with the coordinator for data verification,
91.authentication, and member checking. Not all of them were present during the
92.member checking session. Only the gatekeeper and 6 members were
93.present. The transcript was read to the group. the themes that were

94.grouped during the data analysis processes were confirmed by the team
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95. present.

96.Seventh visit: Member checking and conclusion (11 May 2022)

97. After transcribing the data, | went back to the centre and had a thirty-minute

98. session with ten members were present. | had one hard copy of the data with

99.me. | went through it with them to verify if my transcription was a true

100.

101.

102.

103.

104.

105.

106.

107.

108.

109.

110.

111.

112.

113.

reflection of the focus group discussion and the themes that were
grouped during the data analysis processes were confirmed by the
team present. The group informed me that the male participant
accepted a new job opportunity. Only female single parents were
present in this group and confirmed the analysis. My experience in data
collecting at the OVC centre in Mamelodi East, stretched my
understanding of what it means to live in a semi-urban township as
single parents and raising school going

children. | learned from my research participants the value of
appreciation for what one has and to be content with what you have. It
was just an eye opener for me to see how

these single parents approach life with a positive attitude, towards the
future, filled with hope despite their difficult challenges they

experienced on a daily basis
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6.4 Appendix D: Excerpt of Axial Codes

6.4.1 Primary Research Question
How do single parents enhance the resilience of their school-going
children?

OPEN CODES

EXAMPLE

AXIAL CODE

INCLUSION
CRITERIA

EXCLUSION
CRITERIA

1. Parental roles
and support

Lines 73-77

“When | come from
work, | cook, then
supervise the
schoolwork of my
children, and then
make sure they go
to bed the time they
should, attend
regular school, they
also attend church.
Wherever they go
to play, | make sure
I know who they
are playing with
and who their
friends’ parents are.

Parental roles
and support

Any reference
to parental
roles and family
support

References that
exclude
parental roles
and family
support

2. Parental
responsibilities,
roles, and daily
routines

Lines 89-91

“After work | fetch
my children, we go
to the park
sometimes, and
then supervise the
schoolwork. | also
try to visit the
school often”

Parental roles
and support

Any reference
to parental
roles and family
support

References that
exclude
parental roles
and family
support

3. Family roles,
support, and
personal trait.

Lines 93-96

“On the weekends
are when we spend
time together
because in the
week its school and
after school
activities. We must

Family roles and
support

Any reference
to parental
roles and family
support

References that
exclude
parental roles
and family
support
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be patient and
strong. They are
sometimes with the

grandmother”
4. Parental Lines 98-101 Parental roles Any reference References that
responsibilities, _ and support to parental exclude
P “My children’s PP P
support, and roles and parental roles
) performance has .
routines _ support and family
changed a lot since
support.

this lock down, like
when | ask her to
go through her
work. She doesn’t
know anything it
has changed a lot
and she is always
playing, and | try to
show her it’s not
right”

5.Parental concern
and assertiveness

Lines 103-104

“He could read at
his age and the
Math’s was very
good, it was
amazing”

Parental role and
support

Any reference
to parental
roles and family
support

References that
exclude
parental roles
and family
support

6.Teaching values
and skills

Lines 166-172

“Okay, when we
serve food, he
always has data to
chat with girls or
things. But when |
ask about his
schoolwork, he
always needs data.
So, he doesn'’t
support me. I try to
teach him that he
must also give
support too and
must understand
that my mom does
not have enough
money or data. He
must know that he
must do his online

Positive
parenting

Any reference
to positive
parenting

References that
exclude positive
parenting
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schooling. So, that
he does not budget
with my data.”

7. Positive outlook

Lines 288-292

Positive outlook,

Any reference

References that

and courage and . _ courage to positive exclude positive
: Another point for
personal traits . , outlook and outlook and
me is that you don’t
courage courage
want to see your
child suffering the
way you are
brought up. So, |
got up in the
morning because |
want my child to
have a positive and
bright future. So, |
must wake up and
pull up my socks
and make the right
things for my child”
8. Work overload Lines 196- 205 Lack of Any reference Reference that
and lack of supervision to positive excludes
supervision parenting that positive
creates a parenting that
moralistic creates a
context for moralistic
children context for
children

9. Positive outlook

Lines 226-229

“You don’t want to
see your child
suffering the way
you are brought up.
So, I got up in the
morning because |
want my child to
have a positive and
bright future’s, |
must wake up and
pull up my socks
and make the right
things for my child”

Parental intention
to financially
support their
children

Any reference
to the intention
to financially
support one’s
children

Reference that
excludes the
intention to
financially
support one’s
children
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10. Positive outlook
and courage

Lines 292-295

“We are all trying
like at all costs. We
are preventing our
kids to grow up the
way we grow up.
That's why we
teach them to work
hard and to always
learn”

Positive outlook
and courage,
teaching skills.

Any reference
to positive
outlook and
courage.

References that
exclude positive
outlook and
courage.

11. Positive
parenting and
support

Lines 302-309

“When you see that
your child has a
problem or a dodgy
behaviour. You
must support them
by asking them
what the problem
is. Then guiding
them to not have
bad behaviour and
telling them that
everything will be
okay. And
supporting the child
on what he wants
to be supported.
So, support your
child and even give
him the guidance.
That is the
importance of both
things and telling
them the
consequences of
wrong behaviour
and she must know
that this will lead to
this, and this will
lead to that.”

Positive parenting
and support to
build mutual
relationships

Any reference
to positive
parenting and
support.

References that
exclude positive
parenting and
support.

12. Roles and
support

Lines 250-251

“Supervision in their
schoolwork, check

Parental
promotion to
education

Any reference
to improving
children and
family life

References that
exclude
improving
children and
family life
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their books to help
with homework”

through
education

through
education

13. Parental
involvement and
support

Line 252-253

“Asking the
teachers numbers
to call and ask what
iS going on with my
child regularly”

Involvement and
support

Any reference
to improving
children and
family life
through
education

References that
exclude
improving
children and
family life
through
education

14. Positive
parenting,
availability, and
support

Lines 255-256

“Give our attention
S0 you can see if
they look or want
something”

Positive parenting

Any reference
to traditional
beliefs and
shared family
values that
provide/enable
cohesiveness

References that
exclude
traditional
beliefs and
shared family
values that
provide/enable
cohesiveness

15.Parental roles
and protection

Lines 257-258

“Going to school
with the child
because you don’t
know is the child
going or not if you
just send the kid”

Parental
promotion of
education

Any reference
to improving
children and
family life
through
education

References that
exclude
improving
children and
family life
through
education.

16. Parental roles
and involvement

Lines 322-331

“One thing is
communication with
the kids so that you
know who your kid
is surrounding
themselves with.
Build a relationship
with the people he
is surrounding
themselves with.”

Communication

Any reference
to parental
roles and
involvement

References that
exclude
parental roles
and
involvement

17. Co-parenting
and communication

Line 334-337

“To me, it's a no.
We are not involved
romantically, but for
the sake of the
child, we
communicate. We
relate through the

Co-parenting and
communication

Any reference
to co-parenting
and
communication.

References that
exclude co-
parenting and
communication.
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child; we
communicate when
my daughter needs
to come. So, we
communicate well
but we are not in
love anymore”

18. Co-parenting
and communication

Lines 339-340

“We are still
connecting yes, for
the well-being of
the child and
communicating
regarding the child”

Co-parenting and
communication

Any reference
to co-parenting
and

communication.

References that
exclude co-
parenting and
communication.

19. Co-parenting
and communication

Lines 341-343

“I have three
children, if my child
for example, my
first-born needs
shoe, |
communicates with
him. After that, no, |
don’t want to see or
hear about him
anymore”

Co-parenting and
communication

Any reference
to co-parenting
and

communication.

Reference that
excludes co-
parenting and
communication.

20. Co-parenting
and communication

Lines 345-347

“Most on the times
during weekends or
when it's
necessary. If he
asks for the child,
then they go and
sometimes the child
asks to go, then
they go”

Co-parenting and
communication

Any reference
to co-parenting
and

communication.

Reference that
excludes co-
parenting and
communication.

21. Cultural beliefs
and motivation from
elders

Lines 352-355

“I will be motivated
by my elders, for
making sure that |
will be strong for
my kids. | want to
be seen as arole
model. You know in

Cultural beliefs,
support, and
personal traits

Any reference
to cultural
beliefs and
motivation from
elders

Reference that
excludes
cultural beliefs
and motivation
from elders
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our culture there
are many beliefs.
You can be a
father, but the child
is for the mother”

22. Cultural beliefs | Line 356 Cultural beliefs Any reference References that
to cultural exclude cultural

But a child belongs beliefs beliefs.

to the mother”

23. Cultural beliefs | Lines 357-359 Cultural beliefs Any reference References that
and personal to cultural exclude cultural

“Yes, in our culture . . . i
desires or traits beliefs beliefs.

it says like that. But
tomorrow, | will be
seen as an
example, as a role
model, because as
a father, | can also
own the child”

Lines 361-362

“It is believed that
the man is only the
father, but the man
can also be the
parent. | will be
seen as a role
model”

24. Cultural beliefs | Lines 365-372 Cultural beliefs Any reference References that
to cultural exclude cultural

Itis what he says. beliefs beliefs.

In our culture many
people believe that
children belong to
their mother. It
simply means that if
| broke up with my
daddy child. I, the
mother is supposed
to take the child in
as the main
guardian, not the
father. So, he is
basically saying
that he wants to
think differently this
time, and to make
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him an example of
what others are
saying. Even a
father can be a
main guardian to
his children.”

25. Parental roles
and responsibilities

Lines 373-376

“My hope is my
children, in the
morning, the first
thing when | wake
up, they are the first
thing | think about. |
brought them into
this world, so | must
work for them”

Roles and
responsibilities

Any reference
to parental
roles and
responsibilities

References that
exclude
parental roles
and
responsibilities.

26. Parental roles
and responsibilities

Line 377-378

“I must work for
them because |
don’t want them to
grow up the same
way | was growing.
| want to be
confident.

Parental roles and
responsibilities
and personal traits

Any references
to parental
roles and
responsibilities

References
excludes
parental roles
and
responsibilities.

27. Positive
parenting and a
positive outlook

Lines 340-344

“The love that we
give to other kids
and the love they
give to us as single
parents. That is the
only thing that is
keeping us
surviving. Tell your
child you love them,
or you are doing
great, or you
appreciate them”

Positive parenting

Any reference
to traditional
beliefs and
shared family
values that
provide /enable
cohesiveness

References that
exclude
traditional
beliefs and
shared family
values that
provide/enable
cohesiveness.

28. Positive
parenting and
belonging

Lines 351-353

“To not pretend and
just to show them
look boy | love you,
that’s when they
notice that my

Positive parenting
and belonging

Any reference
to traditional
beliefs and
shared family
values that

References that
exclude
traditional
beliefs and
shared family
values that
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mother loves me
very much”

provide/enable
cohesiveness

provide/enable
cohesiveness.

29. Personal values

Lines 354-356

“To be a role model
to present yourself
in front of your
children or in your
community”

Personal values
and a positive
outlook

Any reference
to positive
parenting,
beliefs, and
shared family
values that
provide/enable
cohesiveness

References that
exclude positive
parenting,
traditional
beliefs, and
shared family
values that
provide/enable
cohesiveness.

30. Parental roles

Lines 358-362

Parental roles and

Any reference

References that

and involvement . , involvement to traditional exclude
Understanding . "
: beliefs and traditional
your child and the . .
shared family beliefs and
reason for your .
. . values that shared family
child’s behaviour. .
provide/enable | values that
To talk to them so . .
cohesiveness provide/enable
that they can trust )
) cohesiveness.
you.
31. Parental roles Lines 380-382 Roles and Any reference References that

and support and
problem-solving

“l gave him a pen
and paper to write
down what he feels
and that is how we
saw that it was not
him. So, we must
think of other ways
how to
communicate with
our children.

problem-solving

to traditional
beliefs and
shared family
values that
provide/enable
cohesiveness

exclude
traditional
beliefs and
shared family
values that
provide/enable
cohesiveness.

32. Positive Lines 388-389 Positive parenting, | Any reference References that
parenting and o , support, and to traditional exclude
| tried to explain to . ..
support . values beliefs and traditional
my child that they . .
_ shared family beliefs and
must respect their .
values that shared family
teachers and must .
) provide /enable | values that
listen to them . .
cohesiveness provide/enable
because they are .
cohesiveness.
the parents at
school when we are
not there.”
125
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6.4.2 Secondary Research Question
Which strategies can impede the resilience of school-going children?

OPEN CODES EXAMPLE AXIAL CODE INCLUSION EXCLUSION
CRITERIA CRITERIA
1.Family Lines 59-64 Family Any reference Reference that

relationships

“It depends how
you are connected,
or how like you can
have both mother
and father but
sometimes you
can't talk to them
and sit with them
down to talk with
them stuff. Like
maybe if you want
getting married or
having problems or
expecting your child
to respect you. It
depends how
connected you are,
your mom can be
there, but
sometimes you
need another
person to talk to”

relationships,
absent parents

to family
relationships

excludes family
relationships.

2.Work and limited
guality time

Lines 78-81

“So, we don’t spend
most of the time
together because
I’'m at work and he
is at school. We
spend like an hour
or so together just
to let him know that
he is not alone, he
does have a father”

Work and limited
quality time

Any reference
to work and
limited quality
time.

References that
exclude work
and limited
guality time.

3. Limited quality
time over
weekends

Lines 84-88

“Only on weekends
we spend time
together because
during the week is

Limited quality
time and leisure

References to
limited quality
time

References that
exclude limited
quality time.
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school and after
school activities”

4. Challenges with
schoolwork

Lines 78-79

“She does not
understand
anything. It has
changed a lot and
she is always

playing”

Challenges with
schoolwork

Any reference
to learning
difficulty

Reference that
excludes
learning
difficulties

5. Limited financial
resources.

Lines 111-115

“Except for being
naughty, that
comes naturally.
The thing is its
always the time
when you are not
financially stable
when they get out
of hand, it's always
the time when they
want money or
something. My girl
she would
understand but my
boy when he hears
that, then | am not
happy with his
performance”

Limited financial
resources (boys
vs girls)

Any reference
to limited
financial
resources

Reference that
excludes limited
financial
resources

6. Limited financial
resources

Lines 127-134

“My challenge is
raising a teen child,
that is my
challenge. They are
so demanding they
are competing with
their friends. When
the friend has an
expensive shoe, he
would also want the
same shoe as his
friends. He is not
looking at the
situation in his
family. Sometimes

Financial difficulty
and raising
teenagers

Any reference
to limited
financial
resources.

References that
exclude limited
financial
resources
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you find that their
parents are working
as they are no
single parents. You
see and that | am
his parent working
and they are not
single parents”

7. Limited quality
time spending

Lines 136-139

“Another challenge
can be disciplining
the child and
spending quality
time with the child.
And most of the
time, we are
overloaded with
work and then
financially you are
always worrying
about money and
ten another can be,
motivation”

Limited quality
time spending,
lack of
supervision, work
overload, limited
financial resources

Any reference
to limited
quality time
spending and
discipline
problems.

References that
exclude limited
quality time
spending and
discipline
problems

8. Absent father
figure regarding
parental roles

Lines 141-145

“As a single mother
with a son | thought
sometimes he
needs a father
figure to guide him.
If | try to guide him,
he always says that
| want my father to
tell me because |
am a man, and you
are a woman. You
don’t know how |
feel as a man.”

Lack of a father
figure regarding
parental roles

Any reference
to the absence
of father figures

References that
exclude absent
father figures

9. Absent father
figure regarding
parental roles

Lines 146-153

“It's a boy and he is
a teenager and |
sometimes thought
that he needs a
father figure to
guide him and as a

Lack of a father
figure regarding
parental roles

(Exchanging roles)

Any reference
to the absence
of father
figures.

References that
exclude the
absence of
father figures.
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single parent, |
struggle to guide
him. He doesn’t
understand that |
can’t be a mother
and a father at the
same time, and
financially he
expects more, he
feels that he is the
only son, how can’t
you afford to buy
me everything |
want”

10. Absent father
figures

Lines 156-163

“l also agree that as
a single mother
raising two kids is
quite a challenge
because it's a boy
child and a girl
child, and
sometimes
emotionally they
can’t open up to
me. But then | get a
feeling that if maybe
the father was
around, that things
would be easier,
especially for the
boy. Because a boy
child it is the father
figure that needs to
guide and
discipline, so that
they can do the
right thing. The girl
child needs their
mother to rely on,
S0, we are trying
our best”

Absent father
figures and
parental roles
regarding
discipline and
guidance

Any reference
to absent father
figures

References that
exclude absent
father figures.

11. Absence of a
father

Lines 207-212

“Another challenge
is if you are a single

Roles influenced
by culture/religion

Any reference
to absence of a
father figure

References that
exclude the
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mother then you are
raising a boy and all
the schoolwork. The
challenges are that
when teachers give
them homework, or
they ask them to do
homework about life
skills, is that the
answers about how
that that from
especially puberty,
it’s difficult for me
as a mother to tell a
boy. So, sometimes
| ask the uncle to
help with that”

(Exchange of
roles)

absence of a
father figure

12. Work overload
and limited
supervision

Line 230-241

“Yes, you are tired,
you just hoping that
he has done the
work and you think
that everything was
fine. But you must
trust them, like we
go through that
point, that you say,
now | trust my child
and that everything
is alright. The later
we will be
disappointed
because you find
that his not been
doing homework
and doing all the
wrong things. They
have been bunking
school and doing
other stuff that is
very tricky as
teenagers. Then we
will be disappointed
being like my child,
that’s the reality we
all face and not

Work overload,
working long
hours and limited
supervision

Any reference
to work
overload and
limited
supetrvision

References
excluded work
overload and
limited
supervision.
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standing up for
when people are
saying that yours
has been doing this
and that. Because
we are not always
there to see or to
hear what they are
saying, you must
just give the support
and guide your child
to be a better
person.”

13. Limited
knowledge on
educational support

Lines 173-185

“Yes, the
schoolwork. I'm like
kids of nowadays
feel like or make us
feel like we are
stupid. Let me
speak from my
personal side. My
kids, they don’t
know what I'm
going through,
especially when it
comes to their
schoolwork. Their
homework, they tell
me how | should
teach them, how to
do their homework.
But | should be the
one teaching them
how to do the
homework, so its
somehow
challenging
because we are not
educated. | told
them, | went to
school, and | went
through the grades
that they are going
through. So, | told
them that | was also

Limited knowledge
on educational
support

Any reference
to limited
knowledge on
educational
support

Reference that
excludes limited
knowledge on
educational
support.
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once a Grade 2 and
a Grade 3 learner. |
will for example try
to explain them how
to do the number
line method. They
will tell me no, my
teacher taught me
like this. | will tell
them that there are
many ways to do
the number line. My
parents did not do
this thing with us,
so, | just wanted to
help”

14. Limited
knowledge on
educational issues

Lines 186-189

“When | pronounce
something in life
skills then he says
no, my teacher
taught me like this. |
will tell him that |
may not say it the
way the teacher
said it, but that is
how we have done
it. Then he will
understand.”

Limited knowledge
on educational
issues

Any reference
to limited
knowledge and
educational
issues

Reference that
excludes limited
knowledge and
educational
issues.

15. Limited
knowledge in
educational support

Lines 190-197

“Another challenge
could be that they
have been
changing for some
time. Now | don’t
know how many
times it can be a
challenge for us, if a
Grade 2 child or
many primary kids
comes to you for
assistance. You will
notice that some of
the children who we
are helping here,

Limited knowledge
in educational
issues

Any reference
to limited
knowledge in
educational
issues

Reference that
excludes limited
knowledge and
educational
issues.
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they don’t
pronounce the
alphabet the way
we pronounced
them. Growing up,
they pronounce
them another way
around, so that we
can understand
them better. | don'’t
know why, so, it can
be quite a
challenge”

16. Limited
knowledge in
educational support

Lines 198-202

“Financially
speaking we can’t
be dismissing. | was
taught another
method of dividing
so it will be very
challenging for me
to assist them with
their methods. | am
scared to show
them our methods
because that's back
in our days”

Limited knowledge
in educational
support

Any reference
to limited
knowledge in
educational
support

Reference that
excludes limited
knowledge in
educational
support

17. Limited

Lines 205-206

Limited knowledge

Any reference

Reference that

knowledge in w - in educational to limited excludes limited
: Like for example . :
educational support support knowledge in knowledge in
we used to say A, . .
educational educational
B, C, D, now they support support
say it differently”
(They refer to
phonics)
18. Work overload | Lines 213-229 Work overload, | Any reference Reference that
and limited . long working | to work excludes work
- We have too much -
supervision hours, and limited | overload and overload and
work to do. We o o -
supervision  and | limited limited
must go to work discipline supervision supervision
and home doing all
the things. So,
teenagers are too
demanding when it
comes to
schoolwork. They
133
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don’t do their work
and if we ask, they
say it's already
done. If we are not
checking their
homework, you find
that he does not do
anything for one
month or a longer
time, or they are not
attending school.
And you will see if
you are not giving
the attention in their
work and at home.
You must focus on
your child even if
you are tired and
you must never give
up on them, even if
they are doing
wrong things. Try to
talk to them and
show the right path
while it's not too
late. My problem
was that my child
was cheating until |
found out that my
child was bunking
school and | always
ask and was not
thinking that he was
lying. The truth just
found out that he is
bunking classes
and he doesn’t go
to school. Because
| come late from
work, he just tells
me that he is done
already and then
goes to his friends
and practically
giving him discipline
or looking at his
work you are tired.”
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19. Challenges
raising teenagers

Lines 242-252

“l also have
challenges with
teachers. You know
we only hear the
side of the learners
and not the
teachers. At school
our kids meet with
other kids, and they
adopt to their
behaviours. How
children are taught
at school is
different. The
teachers can even
tell your child to go
and look for a job
because they are
slow learners and
struggle. | saw the
other video, but the
child was wrong,
and the teacher
wanted to show the
child his
wrongdoing. The
friend took the
video, and it was
wrong by throwing
the teacher with the
book. When the
teacher chased him
outside, he throws
the teacher with the
dustbin. This
violence is also not
right. The teacher is
also the parent of
the child

Challenges raising
teenagers

Any reference
to challenges
raising
teenagers

Reference that
excludes
challenges
raising
teenagers.

20. Behavioural
challenges

Lines 261-264

“I have noticed the
other day that my
child came home
with stationary
which | did not buy.

Behavioural
challenges

Any reference
to behavioural
challenges

Reference that
excludes
behavioural
challenges.
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She was starting to
steal the other kids’
stuff, and it started
small but, in the
end, it was more
seriously”

21. Limited
knowledge in
educational support

Lines 265-267

“Yes, we must lead
by example. It is
embarrassing if my
child asks me what
level did, I finished
school. It is
important to go to
school and to learn
how to support the
child”

Limited knowledge
in educational
support

Any reference
to limited
knowledge in
educational
support

Reference that
excludes limited
knowledge in
educational
support.

22. Limited
financial resources

Lines 404-405

“Finances are
always our
struggling point
even if we are
willing to give our
kids the best life we
are imagining in our
lives”

Limited financial
resources

Any reference
to limited
financial
resources

References that
exclude limited
financial
resources

23. Limited Lines 406-407 Limited financial Any reference References that
financial resources | | resources to limited exclude limited
But because we . . : .
, ) financial financial
can't afford to give,
= resources resources
we are only giving
them what we can,
so finances are the
main problem”
24 .Negativity Line 408 Negativity Any reference References that
. : to negativit exclude
“‘Negativity as well, | (Emotions) g Y

we must always
avoid negativity”

negativity

25. Longing for a
father figure

Lines 478-480

“And sometimes the

Longing for a
father figure

Any reference
to longing for a
father figure

References that
exclude longing
for a father

child will ask about | (Over- fioure
his father. The you | protectiveness) g
will think like he is
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not ready. Like, |
want my father, he
will keep on asking
and he is not
ready.”

26. Behaviour
challenges

Line 484

Bullying is also
another issue.

Behaviour
challenges Limited
supervision

Any reference
to behavioural
challenges

References that
exclude
behavioural
challenges

27. Behaviour
challenges

Line 485

“And peer pressure”

Behaviour
challenges (limited
supervision)

Any reference
to behaviour
challenges

References that
exclude
behaviour
challenges

28. Behaviour
challenges

Lines 486-498

“l also think his
conducting or
misbehaving of a
child. Two years
back | was called
from his school
saying that he has a
screwdriver in his
school bag. Yes, |
don’t know where
he got it, why he got
it, or how he got it in
his school bag It
was a crime yes
because what was
he going to do
about it. | had to call
his father and say
come now, you
need to intervene,
this is now out of
my control. We
figured out that
some of the bigger
boys planted in his
bag. So, | gave him
a pen and paper to
write down what he
feels and then we
saw that it was not
him, so we must

Behaviour
challenges and
parental
involvement

Any reference
to behavioural
challenges

References that
exclude
behaviour
challenges.
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think of other ways

how to
communicate with
our children”

6.4.3 Secondary Research Question
Which strategies do single parents use to enhance the resilience of their
school-going children?

OPEN CODES EXAMPLE AXIAL CODE INCLUSION EXCLUSION
CRITERIA CRITERIA
1.Coping Lines 13-16 Coping Any reference to | Any references
mechanisms . mechanisms to coping that exclude
To develop - . .
balance life in mechanisms coping
lessons so that | .
general mechanisms
cannot allow that
if there is an
issue at home or
work that thing
has to stay at
home or at work”
2. Coping Lines 19-21 Acceptance of Any reference to | Reference that
hani . lud .
mechanisms “I think prioritizing your coping . exclu eg coping
circumstances mechanisms mechanisms

what is your
obstacle. You put
aside everything
and just focus on
what is in front of
you.”

and a positive
family outlook

3.Social support

Line 34

“I get help from

Social support

Any reference to
social support

Reference that
excludes social

support
the friends” PP
4.Family and social | Lines 35-42 Family and social | Any reference to | Reference that
support support the excludes the
PP “I think you PP . .
understanding of | understanding of
mostly get help . .
social support social support
from your . .
for single for single
colleagues and
_ parents parents
your family,

because at some
point, | believe
that the problem
has the own
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problems and
most of the time
you have the
remedies for it.
You must talk
about it and then
it will go over, or
if that does not
work, then sum it
up. Because
most of the time
it's not about the
problem we have,
it's about how
you react on the
problem. Its
sometimes what
making the
original problem
bigger, so
sharing it with
someone else or
resisting your
mind. But it is
important to
share things with
people.”

5. Religious support

Lines 43-44

“I'm talking to my
pastor for
assistance or
advice and also
my friends”

Support

Coping
mechanism

Any reference to
religious support

References that
exclude religious
support

6. Religious support

Lines 45-47

“I have a friend at
church, we share
all our problems
with each other,
or just relax and
talk about
everything you
are going
through”

Religious support

Any reference to
religious support

References
exclude religious
support
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7. Belonging and
support

Lines 50-53

“Being there for
each other
always, that is
what is important,
and sometimes
you need a
person to cry on
so that shoulder
for help.”

Belonging and
support

Any reference to
belonging and
support

References that
exclude
belonging and
support.

8. Family support
structure

Lines 56-58

“My personal
person that | go
to is my mom,
yah she is always
there for me and
my support
structure. | can
go to her with any
problem”

Family support
structure,
relationships

Any reference to
family support

Reference that
excludes family
support

9. Family support
structure

Line 67

“l talk to my aunt”

Family support
structure

Any reference to
family support

Reference that
excludes family
support.

10. Social support
structure

Lines 68-70

“Someone who is
always listening
to me is my
neighbors. You
know like
sometimes when
I am making the
garden, | will talk
to my neighbors,
that is who |
personally speak
to”

Social support
structure, leisure

Any reference to
social support

Reference that
excludes social
support

11.Family support

Lines 85-88

“On weekends,
when I’'m not at
home, the
children, they will
be with the mom,
then normally

Grandparent
support

(Co-parenting)

Any reference to
family support
and co-parenting

Reference that

excludes family
support and co-
parenting
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they visit at their
granny. “

12. Family support,
and leisure

Lines 90-92

“We go to the
park sometimes,
and then
supervise the
schoolwork. |
also try to visit
the school often.”

Family support
with schoolwork
and supervision

Any reference to
family support
and supervision

References that
exclude family
support and
supervision

13. Social support

Lines 117-119

“While we are
gardening or
drinking coffee
outside, we are
discussing
sometimes the
things that is
happening to us.”

Social support

Any reference to
social support

References that
exclude social
support

14. Community
support/ external
resources

Lines 120-124

“We as men in
the community.
We have a men’s
club where we go
and speak about
this and try to
make the most of
it. Because like
when you say
something wrong
or talk louder
than the other
times the wife
can easily say I'm
abusing her. So
sometimes we
need that
speaking to
someone so that
we don’t do that.
We meet at the
police or at the
community hall.”

Community
support and
coping

mechanism

Any reference to
community
support

References that
exclude
community
support
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15. Financial Lines 296-299 Financial support | Any reference to | References that
support . . from grandparents | financial support | exclude financial
EvenifI'ma .

_ from the family support from the
single parent, my - . .
of origin family of origin
parents were
both there to give
my kids a better
life then the life
that | have
before.”
16. Parental Line 311 Parental Any reference to | References that
involvement with . involvement with parental exclude parental
| do regular

school

school visits to
his teachers.”

school

involvement with
school

involvement with
school

17. Parental Lines 312-313 Parental Any reference to | References that
involvement with . . involvements with | parental exclude parental
And supervision . . .
teachers . . teachers involvements involvement with
in their .
with teachers teachers.
schoolwork or
check their books
to help in
homework.”
18. Collaboration Lines 314-315 Parental Any reference to | References that
with school and o involvement with parental exclude parental
. Asking the . . .
teachers with school and involvement with | involvement and
teachers
regards to the teachers school and teachers
: , numbers so that
children’s teachers
he can call the
schoolwork.
teacher and ask
what’s going on
with my child
regularly.”
19. Parental Lines 319-321 Parental Any reference to | References that
involvement and o~ involvement and the parental exclude parental
. Going to the . . . .
assertiveness assertiveness involvement in involvement and

school with the
child because
you don’t know if
the child is going
or not if you just
sent your kid.”

schoolwork and
assertiveness

assertiveness

20. Community
support and social
support

Lines 379-384

“When | have a
problem, I call the
police and then |

Community and
social support

Any reference to
community and
social support

References that
exclude
community and
social support
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try to hear from
them, how do |
handle this. My
Colleagues are
the first ones to
hear from me.
Sharing is
important like
sometimes it’s
like that person
has already
experienced that
thing, and then
they can assist

you with the
problem you
have”
21. Faith/ religious Line 386 Religious support | Any reference to | References that
support religious support | exclude religious
pp “Prayer” g pp g

support

22. Family
relationships and
support

Lines 387-391

“My mom, even
though she was
not a single
parent. Her
advice means the
world to me. She
is my support
system. When
she says bring
the kids here, let
me raise them,
Then | say no, |
want to raise
them myself so
that | can see the
challenges and
things that | must
go through”

Family
relationships with
regards to family
support

Any reference to
family support
and relationships

Reference that
excludes family
support and
relationships.

23. Communication
and involvement in
shared problem
solving

Lines 422-428

“Be transparent
when it comes to
your child when
you throw your
budget together

Communication
and involvement
in shared problem
solving

Any reference to
communication
and shared
decision making

References that
exclude
communication
and shared
decision making
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so that he can
see that only this
amount will be
left.”

24. Communication
and shared decision
making

Lines 429-433

“If maybe my kids
say they want
something, then
we decide
together. Ok
child, this month
there going to be
nothing left, but
let’s arrange, let’s
say in 6 months, |
will buy the
bicycle for you. If
you do that, they
will understand.
That’s okay, | will
buy it, but not

now

Communication
and shared
decision making

Any reference to
communication
and shared
decision making

References that
exclude
communication
and shared
decision.

25. Open
communication and
shared decision
making

Lines 434-438

“Sometimes it
can be
understanding.
It's about
responsibility. So,
you can make
them aware
about the
circumstances
then they will
understand what
is needed and
what is wanted.”

Open
communication
and shared
decision making

Any reference to
open
communication
and shared
decision

References that
exclude open
communication
and shared
decision

26. Father
involvement

Lines 413-418

“There is my
baby daddy that |
first need to
consult before my
kids can go and
visit my mom. |
must consult their

Father
involvement and
respect

Any reference to
father
involvement and
mutual respect

References that
exclude father
involvement and
mutual respect
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dad even though
we are not
together
anymore. Even if
he says no, |
teach my children
to respect their
father’s decision
as well.”

27. Community
support

Line 516-520

“Even if | run out
of food or
something. We
try not to lack
anything. That’s
why we come to
the Centre to
volunteer.
Because with this
stipend we can
do as much as
we can, so that
you don’t find you
in a situation. Let
me say for
example,
washing powder.
That R30 that
you have saved
can allow you to
buy”

Community
support and
resourcefulness,
able to preserve

Any references
to community
support and
resourcefulness

References that
exclude
community
support and
resourcefulness

28. Community
support and
resourcefulness

Line 521-526

“Yes, we are
doing vouchers
here at work. We
have that thing,
that okay, we buy
stamps from
Shoprite. Let's
say for we are
saving for
December, but if
say for instance,
anything happens
during the month.

Community
support and
resourcefulness

Any reference to
community
support and
resourcefulness

References that
exclude
community
support and
resourcefulness’.
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You say, okay,
can | borrow
something for |
can borrow.
When you
financially stable,
you can always
repay it”
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6.5 Appendix E: Excerpt of Transcriptions

First Meeting

All the information that you would be giving us today will be stored at the university of Pretoria.
Please feel free to contact my supervisor. Here are my details on the right side and on the left
side is my supervisors information, so and beneath there is a concept/consent form. It states
there is my topic, The strategies of a single parents use to enhance the resilience of their
school going children. Then | ask you please indicate if you will be participating in this study
by ticking in the first block if it is alright. First box if you say you are okay with it and you will
participate and if you don’'t want to it, do not give consent then you tick in the second block.
So, this is what they say “that you also by aligning that | can record because it will be difficult
for me to write down everyone’s responses otherwise it will take the whole day to write down
and | also might write incorrect things and that's why I’'m making use of my audio recorder for
me to go back and to listen what you have shared with me today. So, you are not telling me
things you are sharing things with me as a parent regarding you as single parents and your
children. So, do all of you understand or is there anything else | must explain?

Everyone is up to standard here okay. And then the last part says that the decisions that was
said during the discussions will remain in this room.

Facilitator: So, as a focus group the focus group works like that. Uhm. Whenever | am going
to ask a question, | am going to like to throw it over to uh ha to you | don’t need to show
everyone can give an answer. It's not going according to this point to point. Feel free but as |
said earlier everyone should also try to also answer according to what the other person was
saying, and you also don’t have to agree with what the other person was saying. And also, if
someone is saying something please mammas and papas let’s not laugh to make the other
person feel bad or look bad. No this is not what it's all about e are all in the same boat. We

are all single parents otherwise you would not be here ok.

1 Facilitator: So, the question | would like to ask is that as a single parent what kind of
2 challengers do you as a single parent experience? You can put it in a positive or in a
3 negative way, any way will be okay.
4 Participant 6: My challenge is that raising a teen child that is my challenge. They are too
5 demanding, they are competing with their friends. When his friend has an expensive shoe
6 he would also want the same shoe as his friends. They are not looking at the situation in his
7 family. Sometimes you find that their parents are working as in they are not single parents
8 you see and that | am his single parent and then he is with the children who has both parents
9 working they are not single parents.
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10 Facilitator: Is there anyone who would like to add?

11.

Participant 10: uhm, another challenge can be disciplining the child and spending quality

12 time with the child or most of the time they are overloaded with work and then financially

13 you are always worrying about money and then another can be motivated.

13.
14.
15.
16.
17.
17.
18.
19.
20.

Facilitator: okay all right mam your hand was up.

Participant 3: yah as a single mother with a son | thought sometimes he needs a father
figure because if | try to guide, he always says that “I want my father to tell me because |
am a man, and you are a woman. You don’t know how | feel as a man

Facilitator: That is boy

Participant 3: It’s a boy and he is a teenager and sometimes so sometimes | thought that
he needs a father figure to guide him and as a single parent | struggle to guide him.
Facilitator: So, you can’t be a mother and a father?

Participant 3: He doesn’t understand that | can’t be a mother and a father at the same

21. time. And also, financially he expects more he feels that I'm the only son how can’t you

22.
23.
24,
25.
26.
27.
28.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.
43.
44,

afford to buy me everything | want.

Facilitator: It seems very difficult to be a single parent, anyone else want to add to that
specific point that was raised now from other participants or do you experience the same?
Do you agree or not agree?

Participant 1: | also agree that as a single mother raising two kids, it's quite a challenge
because it's a boy child and a girl child and sometimes emotionally they can’t open up to
me but then | get a feeling that if maybe their father was around that things would be 29.
easier especially for the boy child, because a boy child because it is the father figure that
needs to guide and discipline so that they can do the right thing and the girl child needs
their mother to rely on so we are trying our best although it's hard, but we are trying our
best.

Facilitator: Regarding the given points now as a parent or issues, finances, friends what
about schooling your kids at school. Not what the children are the challenges they have
your challenges they have that’s not what you have touched you touched on most of it but
what was your experiences.

Participant 3: Regardless of the question, okay when we serve food, he always has data
to chat with girls or things. But when | ask about his school work. He always needs data.
So, he doesn’t support me he must also give support too and understand that my mom
does not have enough money. The reason | don’t have money or data is that | must do my
online schooling. So that he does not budget with my data.

Facilitator: So, there you can see. There are preferences to the school work. Does anyone

else want to add something about schoolwork school work.
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Participant 1: Yes, the school work I’'m like kids of nowadays feel like or make us feel like.
let me speak from my personal side, My kids like they | don’t know what they are going
through especially when it comes to their school work. Their homework they tell me how |
should teach them how to do their homework that, but | should be the one teaching them
their homework so its somehow challenging to know but when | {speak in Setswana}
because | know them, | went to school, and | went through the grades that they are going
through but like you have to continue now let them know that | was also once a grade 2. |
was also once a grade 3, and they understand what you do you have to explain that ok
Number Line was that one than like these you say your teacher taught us like this, but 54.
Number Line is the best when you do it like this. You need to convince them, that you were
also in Grade 2, 3.

Participant 3: even if for my mention when | pronounce something in life skills then he
says no my teacher taught me like this in Life skills. They lough if | say something wrong

58.for example amoeba.
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Participant 10: Another challenge could be that they have been changing for some time.
Now | don’t know how many times it can be a challenge to us if a grade 2 child or many
primary comes to you for assistance you will notice some of the children who are helping
here. They don’t pronounce the alphabet the way we pronounce them. Growing up they
pronounce them another way around so that we can understand them better. | don’t know
why so it can be quite a challenge.

Participant 10: And then again financially speaking we can’t be dismissing. | was taught
another method of dividing so it will be a very quiet challenge for me to assist then with
their methods. | am and | am scared to show them our methods of being that’s back in our
days because it might choose a challenge it is quite a challenge.

Facilitator: Yes, it makes sense that you must be up to date with everything and to be on
the same level.

Participant 3: Like for example we used to say A, B, C, D now they say a,b.,c, (Explaining
the phonics),

Participant 2: Another challenge is if you are a single mother then we are raising a boy
and all the school work the challenge is that when teachers give them homework, or they
ask them to do homework about life skills is that the answers about how that from
especially puberty then it’s difficult for me as a mother to tell a boy. How they grow, is
difficult as a mother to tell a boy that part.

Participant 8: Another challenge is if you are a single parent, we have too much work to
do. We have you go to work and home doing all the things, so teenagers are too
demanding when it comes to schoolwork, they don’t do their work and if we ask, they say

it's already done. If we are not checking their homework or the classwork’s we find that he
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does not do anything for one month or a long time, then or they are not attending school.
And you will once see if they are not giving my attention at work and not at home or school.
You have to focus on your child. My problem was that my child was cheating until | found
out that your child was bunking school and | always ask | was thinking that he was telling
the truth just found out that he is bunking classes and he doesn’t go to school. Because |
come late from work, he just tells me that he is done already and then go to his friends
and practically giving him discipline or looking at his work you are tired.

Participant 9: Yes, you are tired you just hoping that he/she has done the work and you
think that everything was fine. Like you trust them. Like we go through that point. That you
say now | trust my child and that everything is alright than later on we will be disappointed
because you find that he’s not been doing his homework they have been banking schools
and doing other stuff that is very tricky as teenagers or even small kids, then we will be
disappointed being like my child that’s the reality that we all exactly face and not standing
up for when people and not standing up for when people are saying that yours has been
doing this and that. because we are not there to see or to hear what they are saying you
just have to give them support and guide your child to the be a better person.

. Facilitator: okay so you see we are pointing now in another direction that's support before

. 1 go back to support the question. now I first want to here, what are the positive things so

100. we are talking about challenges. There are a lot of challenges, lets here about the

10

1.positive things you as a single parent. Here you are you came through all these difficult

102. things but. still here you are the perfect parent. What brings you, what you did you do to

103. make it thus. far?

104. Participant 1: uhm first of all | say as a single parent every time when things don’t go my

104. way or when something shouldn’t come my way. | just look at my kids than | say like the

106. negative is not worth it. But these two is worth everything .so | like always tell people like

106. around me. like my kids are worth the effort that | am making worth the effort.

108. Facilitator: So it's actually the kids that keep you going?
109. Participant 1: Yes
110. Facilitator: Alright

11

1. Participant 1: Even if | feel broken or held but when | look at them, | say no no no... |

112.can’t put my kids through that. The deserve better. | could say that | am mad but happy

113. at the same time because if minds to find a way to understand and adjust that being a

114. single parent and that one way or another as much as it is difficult, they have to manage

115. to adjust that | am the only parent that is there for them, and they are willing to

116. compromise as my kids sometimes | don’t care of that kind of troubles. | am happy to be

117. a single parent and my kids have managed to adjust to have a single mom.
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Facilitator: That's beautiful thanks speaker. Sometimes you can put all your challenges
aside and just look in front of you. Anyone else wants to share positive things? We are
done with the rest and there are many. So, the other ones are still quiet can you see if
you have something like that you can add your inputs.

Participant 11: another point for me is that you see my child is suffering like when | go
up. So, | want my child having a positive and bright future. | must wake up and pull up

my socks and make the right things for my child.

Facilitator Like that neh the way you or where you are coming from is also taking your
extra mile because if it was not there what would you say?

Participant 3: Because | would say that we are all trying like at all costs. We are
preventing our kids to grow up the way we grow up.

Participant 1: Even though we grew up with both parents that we also had challenges to
face while we grew up so even if | am a single parent. My parents were both parents to
give my kids a better life then the life that | had before.

Facilitator: So, the challenges you grew up with you are trying to prevent that from
happening to your kids?

Participant 12: More important is that when you see your child has a problem or has an
dodgy behaviour you have to support them by asking them what'’s the problem and then
guiding them to not have bad behaviour and telling them that everything will be okay what
do you want to be the future? And supporting the child according to what he wants the
good things she wants the good things she wants to be supported so support your child

and even give him the guidance the importance of both things and telling them the

140. consequences of their behaviour and she has to know that this will lead to this and this
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153.

one will lead to this. Support the child of what he wants for the future.

Facilitator: This is becoming again from support let me also ask regarding positive or
negative challenges or problems what type of support are you giving your children. What
support are you to giving to your kids to do better at the school work. Because we are
talking about school going children.

Participant 3: | do regular school visits to his teachers.

Participant 10: And supervision in the school work or check their books to help in home
works

Facilitator: supervision, visiting schools they doing their homework alone or?
Participant 1: asking the teachers numbers so that he can call the teacher and ask
what’s going on with my child regularly

Facilitator: Anyone else?

Participant 5: Give our attention so you can see if you look or want something.
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Participant 8: | think going to the school with the child because you don’t know if the
child is going or not if you just sent your kid.

Participant 6: One thing is you need to communicate with the kids that your kid is
surrounding themselves in because in that way you can understand that okay right this
happened today ok so it's then easier to open up to you when anything is wrong or
something like that or even if he or she can’t open up to you then build a relationship with
them or his or her friends. When they share something together with their friends can
come tell you ok. So, this and this has been happening and he/she said this and this
today. So, build a relationship with the people he/she surround themselves with.
Interacting with them is very important.

Facilitator: So, what we can see is that we as parents that most of the time we focus on
the wellbeing what about us as single parents. How do we deal with that don’t you also
have challenges? I’'m talking about you yourself as a single parent how do you deal with
where you get your support from. How do you deal with your own personal challenges?

Participant 6: | share with my colleagues, sharing is important. When | have a problem,

| 169. call my colleagues and then | try to hear from them how do | handle this. My colleagues

is 170. the first one to hear from me and know that even if | tried to or the only one to try to

171.
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resolve the problem and sharing is important like sometimes it’s like that one has already
experienced that things and then they can assist you thought the thing or problem you
have.

Facilitator: Are you also experiencing the same or what are your ways to get help.
Participant 4: Prayer

Facilitator: prayer

Participant 1: | will say my first priority is my mom’s advice even though she was not a
single parent. Her advice is to me the world when she say bring the kids here let me raise
them. Then | say no | want to raise them myself so that | can see the challenges and
things | must go through she is my support system

Participant 10: Again, it can be self-motivation if you show any finances or feeling down

to your children so by motivating yourself like having that inner strength like it will make

183. your children feel like a hero otherwise you are going to have that strategy for themselves.

184.

185.
186.
187.
188.

Show your children you are strong.

Facilitator: Ladies do we agree with the gentlemen?
Participant 1: yah self-motivation is very important in our lives it does because if | say
am going to sit there and try to change something that | can’t change okay let me say |

can do this then | motivate myself so for me it does not work. | do agree with you.
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Facilitator: Okay anyone else in the group that wants to add on self-motivation or inner
strength your family or sharing is there anyone else that wants to add and you going
through all of this as a single parent there are three ladies, | haven’t heard their voices or
what.is there anything that they want to add, regarding challenges, support strategies,
or how you support yourself.

Facilitator: So, what are the challenges that is standing in your way now. You know
sometimes you have that support structures but there are hampers these are challenges
that’s always in the way to support your child.

Participant 7: Finances are always our struggling point even if we are willing to give our
kids the best life we are imagining in our lives.

Participant 8: But because we can'’t afford to give, we are only giving them what we can
so, finances are the problem.

Participant 10: Negativity as well we must always avoid negativity.

Participant 1: | also want to add how can | put this uhm baby dadding the baby daddy
can also sometimes be like the problem like me as a single mother | am not referring to
anyone | like to put things personally because here am | as a single mother every time |
do something for my kids. There is a baby daddy that | need to consult first before my
kids can go and visit my mom; | have to consult their dad even though we are not together
anymore | have to consult them that what's going on and somehow, he can think so that
he can be absent even care like why you want to do that. Like if he says now, it's now
even though its challenging. | need to consult always with my kids father. Sometimes he
can deny. Sometimes, he doesn’t care why | want to do that.

Facilitator: Thank you for sharing. Any one who wants to share regarding that point.
Facilitator: So, you have mentioned finances, but how do you resolve that problem about

finances. How do you cope?

Participant 3: Be transparent when it comes to your child when you throw your budget
together so he can see that only this amount will be left. | make sure that he understands
and make that if this goes this way this is for lunch this is for the house this is for your
taxi my taxi my lunch so that in the middle of the month when he asks something he will
be knowing that mamma doesn’t have or maybe she only has R20 left so sometimes like
that.

Participant 1: Yes, | want to add something on that as well. If maybe my kids say they
want something then we make some kind of arrangement ok child this month there is

going to be nothing left but let's make an arrangement that let’s say in 6 months | will buy
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the bicycle for you. If you do that they will understand. That's okay mom will try to buy
but not now.

Participant 10: Sometimes it can be understanding like responsibility so if you are
dealing with a child, you can make them understand and then be aware of the
circumstances and then some stuff that is needed and some stuff that is wanted so to
make them understand

Participant 5: Another thing for a single parenting for a child and mom so to acknowledge
that you have to teach your child not to complain or compete. Stay with your child and
teach. And let us take it easy neh and then count your blessings there are so many things
food money those things are the things we survive make sure we show the positive side
in your because as a parent | should. | try always even the child but if you teach your
child to be content then you also as a parent especially about finances, but you must
teach your child the bigger things in life. Children need so many things, but they need to
be explained about finances, teach them.

Facilitator: Anyone would like to apply to what she was saying?

Participant 10: You need to understand to appreciate what they have and to stop worry
and complain. | think.

Facilitator: We can really sit the whole day about single parents and what they are going
through. So, my research topic, how does single parents support the resilience of school
going children so that basically answers the whole question. So, what strategies. is there
anything else you would like to add? Which question would that be? Remember we are

talking about single parents and their struggles positive and negative.

Participant 1: | think it has been easier for us because it's our day-to-day life. One thing
about we have no like from my side the love that we give to other kids and the love to us
as single parents. that is the only thing that is keeping us surviving cause that one second
you tell your child you love them ore you done a great like you said appreciate them. Just
by telling your kids baby | love you like that little thing changes everything in that little
Childs heart even though that they can’t say it out loud tat mommy | love you eventually
the bigger love | see is my kids love on their faces they don’t have to say mommy | love
you. But | can see it. You done great, irrespective of how angry they make you. | see
their love on their faces.

Facilitator: You can see it in their actions

Participant 3: Add on that one to take the time to tell him or her helps them to not pretend
and just to show them that look boy I love you that’s when | know that she will eventually
notice that my mother loves me very much. My mother loves me, show them so that they

must not look for love in sugar daddy’s.
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260. Participant 5: Can | add on that to be the role model to present yourself in front of your
261. children or in your community also my children for me but if | do whatever so as a parent,
262. | think that you should be a role model. To do the right things in front of my children, to
263. lead by example.

264. Facilitator: That'’s right yes, your hand was up mam.

265. Participant 6: The thing that plays a bigger part is understanding your child | think

266. understanding what the reason for your child’s behaviour the child is sometimes will play
267 out what they feel inside outside. So, we should understand why the child is going on like
268 this. They play out how they feel inside. Need to understand first. Sot down with your 278.
child and watch your child.

269. Participant 3: And sometimes the child will ask about his father. Then you will think like
280. he is not ready. Like | want my father he will keep on asking and you are not ready.
270. Facilitator: So, all of you has given your input in this focus group, are you happy cause
271. 1 am happy. And is there anything else you did not talk about but that one thing you

272 haven't talked about is what is the child’s challenge at school because we have raised

273. everything 184. but are there others?

274. Participant 3: Peer pressure

275. Facilitator: Yes! peer pressure

276. Participant 1: | think that also his conducting or misbehaving of a child sometimes as a
277. parent there is a lot of what your child can show you at school you see for example if you
278. 1don’t mind for, | think 2 years back my child has been. | was called from his school
279. saying that he has a screw driver in his school bag. Yes, so | don’t know where he got it,
280. why he got it or how he got it in his school bag, so it was a case because it is now a crime
281. yes, because what was he going to do about it. You see so we had to sit him down. | had
282. to call his father and say come now you need to intervene this is how out of my control
283. and so, we figured out that one of the bigger kids had planted one in his school bag.
284. Okay, if you can’t talk to me, write it down or draw. So, | gave him a pen and paper to
285. write down what he feels and then we saw that it wasn’t him. Use their own strategies, if
286. you can't talk, write for me. So, what is the meaning of this drawing for me. If you don’t
287. understand your child, you can help your child.

288. Participant 10: Okay can | add my child one of his friends at school was rude to the
289. teacher and he made a video of what happened the child was chased out of the class.
290. And when he got out, he threw he dust bin to the teacher on the end of the day both of
291. them were wrong because now putting your phone on in class is also wrong so ja. There
293. is a lot of violence. We only hear the childrens side of the story. Children comes from

294, different family, and we need to teach them to behave. At school they meet different
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children and involve them with violent behaviour. Our children are told to go and look for
job because they can’t cope with schoolwork. They can be wrong. My child throws the
book to the teacher and the video was shown to me. Why was the video taken, its wrong,
This violence is experienced by both teachers and the learners.

Participant 6: Teachers can play an important role and can harm as well. Talk to
teachers about the coping strategies. Teachers can tell that your child is dump. You
need to sit with your child. Try to understand and find a way to move on. Empower your
child with other sources. Lead by example. Tell them that education is important. They
must study not to be like you.

Facilitator: Thank you for sharing and participating. Okay | think we have come to the
end of our focus group because we said for an hour. | think we have been long in after
so uhm I would like to thank you for participating and for being here.

Second Meeting

3
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Facilitator: What does resilience means to you? Please remember you are
not at school, so there is no right or wrong answers. You are here to share your

3. experiences as single parents.
Participant: 1: | think it is all about the bases on your challenges that you go through
and personal.

Facilitator: That’s why | say, there is no right or wrong answers.
Participant 10.: | think resilience mean that you are not letting an obstacle allow you
0 to face your different challenges.

. Facilitator: Anyone else who would like to add on that.
0. Participant 8: Maybe it's a capacity of how you are dealing with what you are
1. experiencing.

2 Facilitator: How do you balance your life as a single parent? For example, how do
3 you balance life and work. Please tell me if | must speak up, | know the masks can
4 make it more challenging to hear.

5 Participant 10: | think uh, how do | balance my life in general? | think when I'm at
6 work, I’'m at work and when I’'m home I'm at home. So, | must balance this two and
7 develop lessons so that | cannot allow that if there is an issue at home or work. That
8 thing must stay at home or work, so | think its is just role playing

9 Facilitator: Do you agree with what he is saying, or would you like to add. If you have
0 struggles at home, do you go to work with that problem. How do you deal with that?
1 Participant: 1: | think prioritizing what is your obstacle, things like when

2 you get home and you see your family and your kids you already feel better,

3 you put aside everything and just focus on what is in front of you.
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Facilitator: So, you are saying, you focus on what is in front of you and put
aside what happened. Okay so, you as a group must talk together and
sharing your ways of dealing with things in general.

Participant 10 If you can manage working, then at home so you must know
when you say some stuff and think before you speak about work stuff.

Facilitator: So where do you get help from, if its not from the doctor?

Participant 8: Now sometimes we have that problem. Because somebody help with
that problem, like you are saying, yes, | get help from my friends.

Participant 5: | think you mostly get help from your colleagues and

your family because at some point, | believe that the problem has the own

problems and most of the time if you have not the remedies for it. You must talk
about it and then it goes over or if that doesn’t work. Then sum it up. Because

most of the time it's not about the problem we have, it's about how you react

on the problem. It is sometimes what’'s making the original problem bigger, so
sharing it with someone else or resisting your mind. But it is important to

share things with people.

Facilitator: So, on that point. Let me add this question. How do you relate to your
family? How can you work together with your family?

Participant 1Being there for each other always that is what is important. That could
be working because sometimes you need a person to cry on:

Facilitator: So, there must be someone in the family that you feel free to go to?
Participant 1: My favourite person | go to is my mom. Yah, she’s always there for me,
like | also said on Friday.

Okay, now | want to know is your mom also your number one priority, because
everyone has different support structures.

Participant 10: It depends on how you are connected or how likely you can have both
mother and father. But sometimes you can’t talk to them and sit them down to talk
about some stuff. Maybe you are getting married or having problems or expecting your
child to respect you. It depends how you are connected to them. Your mom can be
there but sometimes you need another person to talk to.

Facilitator: So, in your case, who are you connected to talk about your challenges?
Participant 10: For me it's my aunt.

Participant 9: Someone who always listen to me, is my neighbours. You know like
sometimes when I’'m making the garden, il be talking to my neighbours. That is who |
personally speak to.

Facilitator: Are there any one else who wants to add on that point.? As a single parent,

157

© University of Pretoria



59.
60.

61

62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.
76.
77.
78.
79.
80.
81.
82.
83.
84.
85.
86.
87.
88.
89.
90.
91.
92.
93.
94.
95.

UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

what are your daily activities? You know that

we have a routine that we follow, or does yours change daily?

. Participant 4: When | come from work, | cook, then supervise the
schoolwork of my children and then make sure they go to bed the time they
should. They regularly attend school; they also attend church. Wherever

“they go to play; | make sure | know who they are playing with and who their
friends’ parents are.

Participant 10: So, we don’t spend most of the time together because | am
at work and he is at school so after school we spend like an hour or so
together just to let him know that he is not alone, he does have a father.
Facilitator: So, can | ask you how your daily routine was before the
lockdown?

Participant 10: Going to work than after work then we spend time together
or maybe see some friends and on weekends. On weekends when I'm not at
home the children, they will be with the mom then normally they visit at their
granny. So yes, most of the time when I’'m not at home, they are at their
mother.

Participant:1 My routine is like I'm when | come from work. After work,

I go fetch my children, we go to the park sometimes, and then supervise the
schoolwork. | also try to visit the school often.

Facilitator: Does someone have a different routine?

Female Participant: During the week, it's the same but only on the weekends
are when we spend time together because in the week its school and after
school activities. We must be patient and strong. They are sometimes with the
grandmother.

Facilitator: So how is your children’s performance are you happy with it?

Participant 10: My children’s performance has changed a lot since this
lock down like when | ask her to go through her work. Yes, she does but she
doesn’t know anything it has changed a lot and she is always playing,
and | try to show her it’s not right.

Facilitator: Okay, so how was it in the beginning before lockdown?

Participant 10: Yes, a lot because he could read at his age and the

Maths was very good, it was amazing.

Facilitator: And the rest of you, do you have the same experience?

Participant 1: Except for being naughty, that comes naturally.

The thing is its always the time when you are not financially stable

when they get out of hand its always that time when they want money
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96. or something. My girl, she would understand but the boy when he

97. hears that, is when I'm not happy with the performance.

98. Participant 10: The thing is that like when you talk rude or harsh to

99. the children, they are always going to school and when they get there,

100. they say the things | said that night. So, it’s difficult for me to be rude or

101. to discipline them because then they go and speak to their friends like

102. that. Then it will look as if you are a bad father.

103. Facilitator: So how do you handle these challenges?

104. Female Participant: Like the other lady said, while we are gardening

105. and drinking coffee outside, we are discussing sometimes the things

106. that is happening to us.

107. Participant 10: We as men in the community. We have a men’s club

108. where we go and speak about this and try to make the most of it.

109. Because like when you say something wrong or talk louder than the

110. other times, they can easily say I’'m abusing them, so sometimes we

111. need that speaking to someone so that we don’t do that. We meet at

112. the police or at the community hall.

113. Facilitator: What about you ladies, are you not belonging to a community group

114. like him?

115. Participant 1: We do belong to a group here at work. Even if | run out of food
or

116. something. We try not to lack anything. That why we come to the centre to

117. volunteer, because with this stipend we can do as much as we can. So that you

118. don’t find yourself in a situation. Let me say for example washing powder. That

1109. R30 that you have saved can allow you to buy.

120. Participant 2: Yes, we are doing vouchers here at work. We have that thing,

121. that okay, we buy stamps from Shoprite. Let's say we are saving for
December.

122. But say for instance, anything happens during the month. You say, okay, can |

123. borrow something. Yes, you can, and when you financially stable you repay it

124. back.

125. Participant 10: Yes, it’s like our forum for men. The mission was to see men

126. talking about stuff, so that cannot be blamed for things like abuse. We need to

127. equip ourselves as me.

128. Facilitator: Thank you for sharing, everyone. | think we have come to the end

129. of our focus group discussion, and | am sure that everyone is exhausted and

130. hungry by now. I will come back to the coordinator regarding the transcribing
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and results to make sure that everything that we have discussed here are a

true reflection. Thank you very much for every ones input. This study cannot

done without your inputs, and | really appreciate your participation and

experiences shared today.
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6.6 Appendix F: Excerpt of Member Checking
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6.7 Appendix G: Interview Schedule

THE STRATEGIES SINGLE PARENTS EMPLOY TO ENHANCE THE
RESILIENCE OF THEIR SCHOOL GOING CHILDREN

FOCUS GROUP QUESTIONS

What does resilience mean to you?

How do you balance your life as a single parent?
How do you relate to your family?

What are your daily activities as single parents?
How is your childrens performance at school?
How do you support your children?

What do you struggle in?

How do you handle these challenges?

What are the positive things in your life?

Where do you get your strengths from?

Are you romantically involved in relationships?

What gives you hope?

PRIMARY RESEARCH QUESTION:

How do single parents support the resilience of their school going children?

SECONDARY RESEARCH QUESTIONS:
Which strategies can impede the resilience of school going children?

What strategies can single parents use to enhance the resilience of their school

going children?
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6.8 Appendix H: Photos of Research Site
6.8.1 Research Site
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6.8.2 Research Site — Parking Area
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Research Site- Area for Member Checking
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