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supported, namely when counselling career indecisive clients, the counsellor has to 

pay attention to aspects of personal counselling – including identity issues, which 

were evident among participants in the current study. Maree (2019b) suggests that 

identity diffusion is among the five different types of career indecision challenges 

that are the basis of considering changing career decisions.   

5.3.6.7 Hope to succeed and help family 

This subtheme aligns with the ‘Black tax’ convention prevalent in Black 

communities in South Africa – as discussed in Chapter 2. Researchers such as 

Turner and Lapan (2013) suggest that when parents expose their children to various 

career-related experiences, they play a significant role in guidance and support for 

the children’s career development. The context in which the current research was 

conducted is somewhat different to the claims made by Turner and Lapan (2013). 

Notwithstanding the fact that young people live in disadvantage, they are expected 

to go through the process of ‘Black tax’, which means success in their career choice 

depends on their capacity to provide financial support to their parents (Mhlungu, 

2015; Ratlebjane, 2015). As stated by two participants [03;02;01;24]: “All I want to 

do is to make my parents proud, to help my parents with life problems”, and 

[63;02;12;29-30]: “…so that I can become a better person in future and make my 

parents proud”, it is clear that there is extra pressure on young people from low 

socioeconomic backgrounds when it comes to making career decisions, because of 

this additional burden. It is one of those typical examples of structural inequity within 

South Africa’s diverse context. VanderPlaat (2016) and Young (2015) refer to them 

as tangible and/or systemic; they predict negative outcomes and individuals have 

very little or no control over them.   

It is obvious that career counselling cannot address all the challenges 

discussed in this section, but the complete lack of counselling is equally problematic. 

Despite the unexpected outcomes of the quantitative analysis and the above 

barriers to participants’ career decision-making, the qualitative data from the focus 

group interviews shows that the intervention in the current study positively impacted 

the participants (as is discussed in the next section). 
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5.3.7 Value of the intervention 

The data discussed under this theme and the various subthemes were mostly 

derived from the focus group interview. Thirteen participants in all were selected 

from the intervention and comparison groups – five and eight respectively. 

Participants responded to questions on what had changed in their career decision, 

the cause of the change and what further help they required. The career intervention 

programme seems to have facilitated a shift in the thinking of participants from both 

groups in terms of how they have decided about their future. Such changed thinking 

occurred marginally in the case of the comparison group and even more so with the 

intervention group. The traditional approach towards resolving career indecision, 

which generates quantitative data from objective psychometric tests to elicit 

information about clients’ interests, was used to identify and resolve career 

indecision (Maree & Beck, 2004a; Maree, 2016a, 2018b; Niles, 2003; Rafael, 2007; 

Ribeiro, 2018). The discussion of the subthemes that emerged from participants’ 

responses in the focus group interview clearly indicates how the intervention group 

differed from the comparison group and how the qualitative data gathered in the 

current research diverges from the quantitative data. 

5.3.7.1 Changes due to the intervention 

Regarding changes brought about in participants from both groups because 

of the research, their responses testify to the experience for them. Whereas all five 

participants in the intervention group reported varying degrees of positive change in 

their career indecision, only Participant 19 of the eight participants of the comparison 

group indicted that she benefited positively from the pre-and post-intervention 

assessments. An improvement in their academic performance and work ethic stood 

out as the most remarkable effect for participants from both groups [89;2;17;6-12]: 

“Ever since I have been attending the class, I can now see the difference in my 

schoolwork. I realise that there was this cloud covering my books, but now things 

are easy because now I know why I am at school. I can already think about my 

future in the next coming 5 years. These classes have helped me a lot, am very 

grateful that I have seen the light before it is too late. My schoolwork has improved 

in a way that am even surprised myself that how I did it because at first, I always 
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told myself that passing or getting a bursary has its people, but now I know that if I 

can improve my work, I can apply for a bursary so that I can complete my studies”. 

Participant 89’s experience (intervention group) is in stark contrast to that of 

Participant 52 of the comparison group [52;6;24;26-29]: “Nothing has changed for 

me. What I have to do is… like I need to upgrade my marks, to make sure that I 

study hard make time for my books. I need a guidance, to do more research so that 

I get more information about the career that I want to do, so that I can be so sure 

about what I want in future”. Perry and Wallace (2015) maintain that there is a 

compelling body of evidence indicating that career programming and education in 

various forms can positively impact academic outcomes such as grade point 

average, school attendance, and tertiary education enrolment. The findings in the 

current research agree with Tripney and Hombrado’s (2013) meta-analysis of 

technical and vocational training interventions for young people in low- and middle-

income countries, predominantly from Latin America, which found significant 

(though small) effect sizes in terms of their impact on outcome employment and 

earnings.  

Reducing indecisiveness and developing intentionality – one of the goals of 

the life design counselling approach (Savickas et al., 2009) – were demonstrated in 

the current study. Participants accorded priority to their schoolwork and engaged in 

activities that validated who they were and what was important to them. The 

purposeful action on the part of the participants corresponded with what McMahon 

et al. (2015) referred to as clients’ striving to actualise their identities in the process 

of self and career construction. In other words, in as much as the intervention 

programme motivated participants to work hard at school, it also enhanced the 

process of self-construction according to Guichard (2005). The change brought 

about by the life design intervention diverges from the quantitative data reported in 

the current study. 

5.3.7.2 Cause of the changes 

A participant who was involved in the life design intervention stated the 

following as what he perceived had brought about a change for him [82;6;12;26]: 

“Your advice, yes! Your advice made a change”. Despite international consensus 

that career education (among others) is a pivotal mechanism towards reducing 

poverty and achieving social equity, South Africa continues to experience a shortage 
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of such services in schools, especially within impoverished, rural communities 

(Watson et al., 2014). To offer rigorous and relevant education, career and 

vocational learning should be integrated into students’ overall sense of purpose in 

school (Powell, 2013). To some extent, the life design career counselling 

intervention served the purpose of enhancing participants’ sense of attending school 

and being persistent through hard work to achieve their future goals. A participant 

in the comparison group [58;6;24;26-29] remarked as follows: “To be honest for the 

career nothing has changed, I have been trying to find the career, but nothing has 

changed. Umm… at schoolwork something has changed. I have to look at my books, 

study hard so that I can get better marks for the career that I will be able to choose. 

Yeah, I think that is it…”  

5.3.7.3 Preparedness to leave school 

All five of the participants who took part in the life design intervention 

indicated that they were now ready to leave school or had become aware of what 

they ought to do to prepare for the future. Remarkable in their responses was that 

the plans they had for the future were realistic within their context. This finding 

further affirms those of scholars such as Del Corso and Briddick (2015) who contend 

that the career intervention programme allowed participants of the intervention 

group to construct themselves and their careers. They did this through their 

experience of engaging in (sometimes difficult) activities such as planning for a 

future after having left school. According to Savickas et al. (2009), the career 

intervention programme seemingly allowed participants to gain insight into and new 

perspectives on their respective interests (and abilities) by actively engaging them 

in the tasks in which they participated. The finding that the intervention programme 

facilitated self-knowledge, enhanced awareness of career interests and consequent 

forward movement in their career aspirations, also confirmed the benefit of career 

construction as reported by other researchers (Barclay & Wolff, 2012; Maree, 2015). 

Facilitating career adaptability in circumstances that predict negative developmental 

outcomes (Masten, 2014) (as in the case of the current research), involves assisting 

clients’ capacity to negotiate career and life transitions so as to overcome career 

barriers and/or career turbulence that threaten to derail their career journeys (Arora 

& Rangnekar, 2016). 
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5.3.7.4 Additional help required 

Individuals’ career journeys/ trajectories and behaviour derive from a 

combination of factors that are both individual and contextual (Nota & Rossier, 

2015). These authors further maintain that neither individual nor contextual factors 

are under the control of the client and they cannot be rapidly modified through 

intervention. The current research confirms that the participants’ context and 

individual factors contributed to shaping their experience of the intervention. This 

finding is consistent with Hirschi (2009) in that participants experienced supportive 

interaction with the researcher, which enhanced their ability to adapt. The evidence 

in adaptability came across in the reflections from participants of the two groups and 

was in contrast with those of the comparison group who still had challenges with 

deciding about a future career. One part of the CIP which contains information about 

different occupations could have given participants of the intervention group an 

advantage. In this regard, incorporating aspects of Holland’s person-environment fit 

in school-to-work transition programmes would be ideal (Swanson & Fouad, 1999). 

Acquisition of knowledge about the self and careers/occupations seemed to have 

enhanced participants’ career development in the current study. Such information 

seems to have been acquired through participation in the career intervention 

programme. This self-awareness and gaining information about the world of work 

agrees with what Hartung (2007) believed, namely that clients’ vocational maturity 

developed, as was the case with participants in the current research, as they 

became more curious about the world of work. Responding to the need for additional 

help, a participant stated [21;6;10;14-16]: “Sir, umm… I think I don’t need any help. 

I should believe in myself. And tell myself that I can do this. You know the only help 

I need from you is to … maybe advise me with something like, for example, I have 

low self-esteem”. Although this participant was from the comparison group, her 

response seemed to acknowledge that the intervention had the potential to provide 

comprehensive support to career development. Once again, this finding concurred 

with research that demonstrated the efficacy of career intervention in positively 

impacting clients going through a period of transition (Turner & Lapan, 2013; Wood 

& Dahl, 2015). The above reflection of Participant 21 concurs to an extent with the 

view held by Hartung et al. (2008) who argued that the primary aim of career 

construction counselling was to increase clients’ career adaptability so that they 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

 
 
 



 

 

Page | 112  
 

could “effectively produce their own development in changing opportunities and 

constraints” (p. 72). 

5.3.7.5 Improving the intervention 

Asked what the researcher can do to improve the research programme, a 

participant from the comparison group did not hesitate [21;6;17;5-10]: “I think you 

should attend all schools not only our schools and the primary schools… you see? 

Maybe the Grade 7s or 6s and tell them more that you know… when you go to 

secondary, what you should do, or and what should you not do, you see? Maybe 

our village will improve. You… I have… most… learners or let me say people, when 

they finish school, they will do changes in our village, eh yeah”. This suggestion 

reminds of Donald Super’s (1957) developmental approach to vocational choice and 

acknowledges his supposition that at different stages of development, individuals 

are expected to fulfil different developmental tasks that correspond with the stage in 

which they are. For instance, learners in Grade 9 should focus primarily on self-

concept development – the growth stage during which they acquire knowledge of 

who they are. Super (1957) maintained that as learners grew older (Grade 11, for 

example) and entered the exploration stage, they became more involved in planning 

for their future.  

Participant 82 [82;6;16;19-22] stated: “I think there is nothing we can do sir, 

because as you said before, it is up to us to decide whether we pay… we give you 

our attention or not, yes sir. Is not… you have played you part right sir and you have 

helped us, and we appreciate it sir. There are not many people who can do what 

you did for us sir, yes sir”. Participant 82 suggests that attending poorly resourced 

schools implies a lack of access to resources for career development for the 

participants. Participants in the current study were simply grateful for the career 

support they received through this intervention because they had probably not 

expected much. Here the difference in context comes to the fore in the current study, 

as the finding deviates somewhat from the definition of career indecision – that is, a 

time when the client hesitates, wavers or observes a pause in the process of career 

development (Savickas, 2011b). The opportunity to tell their stories, which was 

inherent in the intervention programme, apparently had the effect of what Chen 

(2007) called, to “go above and beyond the surface scenes of the narration, probing 

and clarifying the deeper thoughts and emotions”. In a similar vein, Savickas 
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(2011a) encouraged career facilitators to allow their clients to express thoughts and 

emotions as a short-term goal of career construction to give clients the opportunity 

to normalise the challenges they face. Participants’ responses in the current study 

confirmed the benefit of expressing their feelings as immediate holding space as 

they pondered about the future.  

Participant 19 [19;6;16;29-30] stated: “Sir, I don’t think you must change 

anything because umm… the questionnaire you gave us really help us. Is only more 

of thinking more about yourself, knowing what you want, being confident about 

yourself. So, I think this program is very good, you must not change anything”. 

Participants in the intervention group accepted responsibility for their actions after 

participating in the career intervention programme. Taking responsibility is a 

principle inherent in career counselling, according to Herr et al. (2004). When clients 

are perceived as the experts of their lives, Savickas et al. (2009) argue, such clients 

become responsible for the stories they narrate and facilitate their own adaptability. 

Put differently, when individuals are given the opportunity to recount and reflect on 

their career and life stories, they are better placed to be in touch with their authentic 

selves. Delving deep and being in contact with the authentic self, helps people to 

adapt, negotiate transitions, and overcome challenges, which were among the goals 

of the current career intervention. After participating in the research, the participants 

in the current study seemed to be finding ways (in varying degrees) around the 

challenges of career indecision they were facing. 

Holland and Holland (1977) refer to indecisiveness as “the outcome of a life 

history in which a person has failed to acquire the necessary cultural involvement, 

self-confidence, tolerance for ambiguity, sense of identity and self- and 

environmental knowledge to cope with vocational decision-making as well as with 

other common problems”. In the next section, the researcher provides a summary 

in the form of an assessment of the intervention, which involves the three different 

conceptualisations of the psychological self by McAdams (2013). 

5.4 SOCIAL ACTOR, MOTIVATED AGENT, AND NARRATIVE AUTHOR 

In this study, the psychological self (actor, agent, and author) as 

conceptualised by McAdams (2013) and Savickas (2019) can generally be used to 

assess the effect of the intervention. In other words, to distinguish the different types 
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of career interventions people receive, namely guidance, education, and counselling 

(Savickas, 2019). The three parts that constitute the career construction theory as 

implemented in the current study are discussed next. 

Vocational personality (self as social actor derived) is from Holland’s theory 

of vocational types and theories of person-environment fit. Adolescents are helped 

to identify their interests, values, and skills. The participants in the current study 

mentioned that they became aware of their strengths and areas for growth and 

improvement. In the post-intervention assessment and in the focus group interviews, 

participants in the intervention group demonstrated that self-exploration and career 

information had enhanced their self-concept, self-efficacy and confidence, and 

lowered their career indecision. 

Career adaptability (self as a motivated agent: developmental tasks, 

Super’s lifespan and life space theory, work traumas and transitions, theory of work 

adjustment (how one adapts to the work environment – doing something that 

matters to the self and to others)). The participants benefited as they became aware 

of how they should plan the transition they were facing, namely that of school-to-

work/further studies. They did this by identifying what attitudes, beliefs and 

competencies were necessary as they acquired and developed the career 

adaptability resources of concern, control, curiosity, and confidence. Participants in 

the intervention group benefited in the sense that they were well on their way and 

took practical steps to deal with their own development by creating a structure and 

discussing their plans of what they hoped to achieve in the future. The CDDQ 

assessed the career decision-making difficulties of the participants and their 

reflections on the pre- and post-assessments provided an idea of the challenges 

(besides personal or psychological barriers) they were experiencing. The reflections 

brought to light ecological and/or structural barriers that were preventing them from 

making career decisions. These were evident/reflected in the quantitative outcomes 

of the assessments. The CAAS assessed participants’ adaptability resources and 

reflections and gave an idea of the challenges they were experiencing in planning 

the transition from school to work/tertiary study. Apparently, the greatest benefit for 

most participants from both groups was the opportunity to think about themselves, 

start planning for their future, and take their studies seriously. 

Life themes helped participants identify what mattered to them, what they 

already perhaps passively suffered, what they were trying to master, and how they 
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were seeking to strive for power, security, and/or significance. Life themes with the 

self as narrative author also helped them to identify role models that reflected the 

ideal self. Adler’s lifestyle psychodynamic theories involved striving towards 

security, power and/or significance, and making sense through narrative life themes. 

Here, participants in the intervention group also demonstrated the ability to say out 

loud what they wanted to do and state their goals. Savickas (2021) contends that 

saying out loud what they want to do makes aspirations more real, and they become 

more true and more sustainable. This was clearly the case with the five participants 

in the intervention group who were part of the focus group interview. 

Autobiographicity was linked to the CIP where participants completed the CCI 

incorporated therein. Many participants struggled with identifying role models and 

had a difficult time with early recollections. Because their expectations were most 

probably removed from the career construction approach, not much was done about 

this aspect of their narratives. Most of the micro-stories were inconsistent, indicating 

they had never had time to think about themselves and their stories. 

 The current intervention specifically targeted exploratory behaviour, career 

adaptability (concern, control, curiosity, and confidence), decision making, 

narratability, as well as autobiographicity. Participants’ expectations were mostly at 

the level of social actor where they expected to identify a career that would fit them. 

Planning, preparation for future career and adapting to change were challenging, 

given that few of the participants had a reasonable concept of who they are, and 

most would be within the stages of foreclosure or moratorium as far as their identity 

development was concerned. Table 5.1 provides a summary of the intervention 

regarding the psychological self involved, according to the career construction 

theory. 
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Table 5.1: Summary or the intervention regarding psychological self 

Intervention 
mode/data-
gathering 

instrument 

Psychological 
self involved 

Distinct 
career 

intervention 

Theoretical 
underpinning 

Envisaged 
outcome 

CAAS Agent Education Differential Planning and 
adaptability 

CDDQ Agent Education Differential Planning 

Lifeline Author Counselling Storied Narratability 

Drawings Author Counselling Storied Narratability 

CIP Part 1 Agent Education Developmental Developmental 

CIP Part 2 Actor Guidance Differential Developmental 

CIP Part 3 Actor Guidance Differential Developmental 

CIP Part 4 Author Counselling Narrative Narratability 

 

 Rehfuss and Sickinger (2015) (writing from a North American perspective) 

insist that interventions can help promote growth in disadvantaged learners who are 

struggling with career decision making and career adaptability. Meaningful career 

decision making is both an attainable standard and related to an enhanced sense 

of well-being for learners with higher levels of career adaptability (Hirschi, 2009). 

5.5 OVERVIEW OF QUALITATIVE AND QUANTITATIVE FINDINGS 

In mixed methods designs, triangulation (“a means of mutual measures and 

validation of findings”) (Nieuwenhuis, 2016 p. 122) is used as a dialectical process 

between data sets (qualitative and quantitative) to understand the findings better 

and clarify the divergence of results between the data sets. Triangulation is used in 

the analysis stage of mixed methods research by combining or converting the 

qualitative and quantitative data (Fielding, 2012). Fielding (2012, p. 4) describes the 

data analysis stage as “the heart of mixed methods” design. 

The strategy that was followed (adopted) to compare the data sets is based 

on two parts of the hypothesis for the study. First, significant findings within the 

group (quantitative: pre-/post-test of CAAS and CDDQ, and qualitative: reflections 

and journal entries) were discussed. Then, significant findings between the groups 

(quantitative: pre-/post-test of CAAS and CDDQ, qualitative reflections, journal 

entries and focus group interviews) were compared to explore outcomes of the 

differences between the pre- and post-test results and to determine whether the 
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intervention did make a difference to the career adaptability and career indecision 

of the participants. 

5.5.1 Divergent findings 

Prior to the intervention, participants found themselves in a place of confusion 

which could cause them to experience foreclosure and diffused identity. They did 

not know what the future had in store for them as they lacked information about 

occupations and were keen on making a career choice that would land them an 

ideal job. Among the challenges that they mentioned were lack of financial support, 

low academic achievement, inappropriate subject combination choice, and pressure 

from the family to succeed and assist financially. These challenges left most of them 

hopeless and desperate, given the poor quality of education they were receiving. 

The career adaptability resources available to participants to make career 

decisions resemble the situation in which they found themselves – as is portrayed 

in the absence of statistically significant differences in the pre-/post-scores between 

the comparison and the intervention groups in the CAAS and the CDDQ. After 

completing the two questionnaires, participants’ qualitative written reflections (prior 

to the intervention) correlated positively with the difference in outcomes in the 

quantitative measures before and after the intervention. This indicated that the 

intervention did not bolster participants’ career adaptability, except for the curiosity 

subscale of the CAAS, nor did it lower their career indecision.6 The effect sizes were 

negligible throughout. They reflected small practical meaning in terms of the impact 

of the intervention on the career adaptability as well as decreasing the career 

decision difficulties of the participants. 

Within the group, however, the pre-/post-intervention outcomes recorded 

statistically significant results for the comparison group on the one subscale of 

CAAS, namely Concern. Statistically significant results were also recorded on the 

CDDQ in the following categories and subcategories: Motivation (Rm) and 

Readiness, Lack of information, and Unreliable Information (Iu) and Inconsistent 

Information. For the intervention group, the only statistically significant result within 

the group was recorded on the Curiosity subscale of the CAAS. The qualitative 

results differed from the quantitative in that the participants in the intervention group 

                                            
6 See Table 4.8  
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mostly reported enhanced career adaptability and lowered decision difficulties, 

compared to the comparison group.  

5.5.2 Convergent findings 

The statistically significant results on the Curiosity subscale for the 

intervention group alluded to the self-perception of the participants from an objective 

perspective, after taking part in the intervention. The fact that participants reported 

how they were actively searching for information and making plans and preparing 

for their future careers, also supports the divergence between the qualitative and 

quantitative results for the intervention group. In the focus group interview, the 

participants stated that they had acquired self-knowledge through self-discovery, 

that their self-efficacy and confidence were bolstered, and that they were ready to 

leave school. This testifies to the participants’ identity and individual growth but also 

to their view of the self to fit into the world of work – which qualitatively confirmed 

the Curiosity development. Participants gained insight into new perspectives on their 

personal future, which served as an inspiration to change their attitude towards life. 

In contrast, most participants in the comparison group indicated that they still had 

difficulty deciding and or making plans and preparing for the future.  

By the time the focus group interview was conducted, the researcher had 

become aware of the life stories of several of the participants and was quite amazed 

by the resilience in many of them. This could lead to a halo effect in making certain 

assumptions about participants because of perceived attributes (Sarniak, 2015) that 

the researcher could have developed during the research process. A small number 

of the participants could not clearly articulate their life career goals or suggest a plan 

to realise that purpose. It was clear that they needed individual career counselling, 

which was not a part of the research project.  

5.6 SUMMARY 

This chapter focused on a discussion of the findings as related to the literature 

reviewed and similar studies conducted regarding career indecision and life design. 

First, the quantitative results were summarised and discussed, and the insignificant 

statistical results and negligible effect sizes revealed that the intervention had not 

had the desired influence on participants in the intervention group. Second, a 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

 
 
 



 

 

Page | 119  
 

discussion of the themes that were confirmed and identified from the qualitative data 

suggested that the intervention had some benefit for the participants. Third, the 

structural and ecological barriers affecting career indecision within the context of the 

research were highlighted, followed by benefits of the research for the participants. 

The chapter concluded with an overview of how participants experienced the 

intervention from the point of view of career guidance, education, and counselling. 

 For a view of the overlap between the quantitative and qualitative findings, 

see my discussion of the main similarities and differences in terms of my research 

questions7. 

 Chapter 6 reviews the research questions in view of the results obtained. The 

researcher explores and discusses ethical considerations and the limitations of the 

study. The chapter concludes with my reflection on the study and recommendations 

for further research. 

  

                                            
7 See Section 5.5. 
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CHAPTER 6: FINDINGS, CONCLUSIONS AND 

RECOMMENDATIONS 

 

6.1 INTRODUCTION 

In this chapter, first, I attempt to link the findings of the current study to the research 

questions. Next, a summarised explanation is provided of ethical considerations that 

guided the study, followed by limitations of the study. The chapter continues with a 

reflection in terms of what I would have done differently. This is followed by 

recommendations for practitioners, theorists, further research, and policy makers, 

and then lastly, a conclusion of the chapter. 

6.2 REVISITING THE RESEARCH QUESTIONS 

In the subsections that follow, the research questions are discussed. 

6.2.1 Descriptive questions 

(The reader is alerted to the fact that only qualitative findings are discussed in the 

following three subsections, namely 6.2.1.1, 6.2.1.2 and 6.2.1.3) 

6.2.1.1 What are the factors contributing to career indecision among learners 

from resource-constrained communities?  

The participants in the current study were all Black people who were living in 

communities with disadvantages, and they were familiar with South Africa’s past 

where “job discrimination lingers in the collective psyche”. Early exposure of these 

young people to unemployment instils feelings of hopelessness about their future 

career trajectories. The case with female participants is exacerbated, as they 

demonstrate less assertive behaviour, autonomy, and self-regulation regarding 

career decision making and may be less inclined to take ownership of their future.  

As discussed in Section 5.3.3, there is evidence in the literature that self-

efficacy is among the important barriers that adolescents in resource-scarce 

environments face or perceive when choosing or aspiring after future careers. Lack 

of motivation and dysfunctional beliefs were found to be characteristic factors that 
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contributed to the career indecision of participants in the current study. As in Eastern 

countries, participants in the current study had salient concerns regarding the need 

for information from the beginning of the intervention, which highlights an aspect of 

culture. Some participants were stuck in the process of deciding because of 

stereotypes attached to certain occupations within the communities in which they 

live. 

Disadvantaged people (low socioeconomic status (SES) individuals in 

particular) have less chance of choosing appropriate careers and succeeding in 

them because of a general lack of information about careers (Brown, 2002). In such 

contexts, people’s perception of their skills and preferences and what is achievable 

and what not, may well be inaccurate and biased. Many participants complained 

about the level at which they were achieving academically and their subject 

combination choice as part of the challenge in deciding on a career. Rigidity of 

thought, compulsive pursuit of an optimal choice, and ambiguity tolerance are some 

of the hindrances that participants seemed to experience. 

Many learners in Black communities have neither access to, nor can they 

afford career counselling services. Still, they choose certain career fields and enrol 

for without researching properly to know what exactly the careers entail. In the long 

term they discover later that they had made an inappropriate choice. Participants in 

the current study did not have the privilege of deciding on a tertiary institution for 

further studies or for the selection of an occupation. The definition of work as an 

activity that is primarily oriented at survival is still relevant for some population 

groups in South Africa. This is partly because their access to education and 

economic opportunities has remained just as limited as in the apartheid years. 

Furthermore, since young people have a responsibility to provide financial 

assistance to their parents, the choice of careers available to them is acutely 

impacted. 

6.2.1.2 What are the essential aspects of programmes currently utilised to help 

learners deal with career indecision? 

Researchers and theorists (Xu & Bhang, 2019) have not reached consensus 

on a theoretical approach towards addressing career indecision. In the literature 

reviewed in Section 2.3.4, various approaches were discussed on how to deal with 

career indecision. Some researchers underscore the identification of causes and 
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sources of career indecision as a step that should precede intervention strategies 

(Lent et al., 2019; Picard, 2012). The belief that an individual can successfully make 

appropriate career decisions, otherwise known as self-efficacy, has been closely 

linked to career decision making. A client’s self-efficacy and career self-

management are also important aspects to be included in programmes that are 

currently used to assist learners in dealing with career indecision.  

Whereas individual counselling plays an important role in lowering career 

indecision (Hartung, 2015), identifying an individual’s difficulties in making career 

decisions is considered a fundamental step in designing and scaffolding strategies 

and interventions (Whiston & Rose, 2013). Kelly and Shin (2009) believe that 

blending developmentally and cognitive-based interventions will address the 

negative impact of lingering career indecision. On the one hand, the 

developmentally based interventions will enhance the client’s adaptability, 

undesirable or adverse decision making. On the other hand, the cognitive-based 

intervention will address choice and feelings. According to Jantzer et al. (2009), 

career indecision should be considered a ‘standard’ facet of adolescents’ 

development, and young people’s sense of self will augment if their career decision 

making self-efficacy is bolstered. 

6.2.1.3 What are the essential aspects of the life design-based counselling 

intervention utilised in this research? 

Life design-based counselling hinges on career construction theory, which 

incorporates three career counselling paradigms.  

❖ The differential approach which focuses on traits and individual differences.  

❖ The developmental paradigm, which teaches people to advance following a 

predictable sequence over time to culminate in a mature end state.  

❖ The psychodynamic or storied approach, which focuses on autobiographical 

narratives and professional identity.  

Career counsellors combine these domains in a story narrative that is 

constructed and deconstructed during the career counselling process (Rottinghaus 

et al., 2017). From the perspective of the CCT, an individual’s vocational behaviour 

is related to their psychological resources as well as their life themes.  
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The CCI was used to involve participants’ selves in a process that engaged 

them to envision possible future selves. After establishing goals that the participants 

hoped to attain, I reconstructed a life portrait that created the possibility for 

participants to move forward and develop (Savickas, 2013). Presuppositions of the 

life design framework as explained by Savickas et al. (2009) were also taken into 

consideration. The intervention assisted participants in acquiring knowledge and 

skills to deal with their current indecision and to be used in their lifelong 

development. The process of development throughout life should assist participants 

to develop holistically and not just in the line of their careers. Context, or the role of 

the environment, was considered in assisting participants to design their careers. 

Activities such as the lifeline and drawings nudged participants to consider their past 

and present environments and stressed the significant role played by the individual 

and the environment in designing a career.  

6.2.2 Exploratory questions 

6.2.2.1 How did the participants in the current study experience life design-

based counselling?  

(The reader is reminded once more that this question addresses qualitative 

findings in the study only.) 

Savickas et al. (2009) affirm that there is value in career counselling when it 

contributes to positive changes in career-counselling clients' life stories. During the 

intervention, participants’ stories assisted them in understandin their own life 

themes, vocational personality, and adaptability resources. Participants formulated 

subjective identities – in relation to themselves, other people, as well as their context 

– and the exploration of the self and the relationship between the self and the 

environment as self-construction progressed. They learned about themselves, their 

abilities, and interests as they engaged in the life design activities. Feedback from 

peers and the researcher led to the development of a representation and identity 

development system.  

As the researcher, I guided them to make meaning of their life stories, the 

participants engaged in intentional processes rather than just trying to figure out a 

career that they will pursue. Participants expressed themselves clearly and vividly, 
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indicating their plans about their future, as was the case in the focus group 

interviews. They reported enhanced motivation in deciding on a career and pursuing 

their studies after having participated in the intervention. Apparently, narratives 

assisted participants and provided clearer insight into their difficulties about future 

careers than could be captured objectively in the questionnaires. Positive feedback 

from the me, the researcher, seemed to have encouraged participants to believe in 

themselves and find ways to overcome obstacles that stood in their way. Despite 

the extra pressure from the community or significant others on some of the 

participants to make a choice, they indicated that participating in the intervention 

gave them the opportunity to find themselves and take control of the decisions they 

had to make.  

Participants struggled with some activities, such as identifying role models. 

Recounting early recollections was also difficult for participants and I ensured that 

they only shared their stories if they felt comfortable to do so. Many eventually told 

stated that they had felt embarrassed having to share their story with everyone. 

They would have preferred a smaller audience or one-on-one sessions to tell their 

stories. Probably the expectations of the participants were removed from the career 

construction approach as not much was done. Most of the micro-stories were 

inconsistent, indicating that participants never had time to think about themselves 

and their stories. 

6.2.2.2 How did the intervention influence participants’ career indecision? 

In this section, I briefly discuss the qualitative findings. I also differentiate 

between the influence of the intervention on participants’ career adaptability and 

their career indecision and briefly address the link between these two concepts. 

i. Summary of qualitative findings 

My interaction with the participants was informed by an understanding of 

adolescents’ career aspirations and an awareness of the aspects that influence their 

career choices and decision making. I believe that in as much as participants should 

make their own decisions about their future career journeys and aspirations, focus 

on self and career construction would be beneficial to attain lower levels of career 

indecision. Most participants reported enhanced motivation (both in deciding on a 

career and in their studies), self-regulation, time management, study skills, improved 
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academic achievement and enhanced work ethic. They reported having initiated 

career exploration once they had participated in the life design intervention. 

Through the acquisition of self-knowledge, the intervention enhanced 

participants’ sense of attending school and being persistent and patient through 

hard work to achieve their future goals. Many participants became aware of the fact 

that they had made wrong subject choices that would not lead to their dream 

careers, that their current academic achievement was inadequate to secure a place 

at a tertiary institution, and that community and family influence left them helpless 

and desperate – which could explain the reasons for the less meaningful quantitative 

results. However, their responses during the focus group interview painted a 

different picture, as the intervention seemingly had a positive impact on the 

participants. The career intervention programme apparently facilitated a shift in the 

participants’ thinking in terms of how they now decided about their future, albeit 

marginally. The study results demonstrated reduced indecisiveness and the 

development of intentionality. The latter is one of life design counselling goals, as 

participants accorded priority to their schoolwork and engaged in activities that 

validated who they were and what was important to them. They stated clear future, 

and possible alternatives of what they were intending to do after they have left 

school. 

Feelings of uncertainty and insecurity apparently still hindered the decision-

making process for some of the participants – probably because of the beliefs they 

held at the time when the research was conducted. The researcher observed what 

Schwartz et al. (2002) described as aspects of choice-maximising anxiety, a 

situation that arose when the participants sought the best career option, leaving 

them even more confused. This situation is understandable, given the definition of 

work in this context as an activity that is primarily oriented towards survival, rather 

than towards self-fulfilment.  

6.2.3 Primary research question 

How does life design-based counselling influence learners with career indecision 

who hail from resource-constrained communities? 

The reader is advised that this research question, while only referring to 

‘career indecision’, also talks to ‘career adaptability’. Here the researcher agrees 

with Nota et al. (2016) and Hartung and Cadaret (2017), all of whom agree that 
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enhancing people’s career adaptability contributes to a decrease in their career 

indecision. The findings from the current study suggest that the analysed 

quantitative data did not indicate that the life design counselling intervention 

programme enhanced participants’ career adaptability or lowered their career 

indecision. These results emerged across all four subscales of the CAAS/CAAS 

total, and across the categories and subcategories of the career decision-making 

difficulties questionnaire, CDDQ.  

The null hypotheses, namely that the intervention would not cause a 

significant change within the intervention group and between the intervention and 

comparison groups, were not rejected – except the one for curiosity within the 

intervention group. In other words, the intervention neither improved the career 

adaptability nor lowered the career indecision (measured quantitatively) of 

participants in the intervention group as compared to the comparison group – except 

for the pre-/post-test results for curiosity of the intervention group8. The reader is 

also reminded that the effect sizes, though negligible to small, indicated that the 

intervention caused some practically meaningful change9. However, considering the 

qualitative results, participants of the intervention group seemingly reported that 

they had gained insight into who they were and knowledge about 

careers/occupations. They managed to do this through self- and career 

construction, which was implicit in their narratives and subsequently informed the 

decisions they made. 

Information on different occupations in the CIP was of great value to those 

who took part in the intervention, as it expanded their limited knowledge of the world 

of work. Thus, the intervention met the need for information in resource-constrained 

communities. To actualise their identities and construct themselves, participants 

became motivated to take their studies seriously so that they could improve their 

academic performance. Self-construction, which is inherent in life design 

counselling, therefore revealed the motivated agent in the participants when they 

became aware of their strengths, values and interests (the social actor).  

My observation throughout the intervention was that the participants 

gradually became more focused and self-directed. According to Savickas (2011b), 

                                            
8 See Table 4.6 on page 6 

9 See Tables 4.8 and 4.10  
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life design counselling allows clients to reflect on a problem and engage in actions 

that are necessary to enact the image of a future self they have conceived. The 

participants valued the skills that they had acquired during the intervention, namely, 

to consider various options when deciding about a future career. They were 

motivated to take their studies seriously and to work hard to make their dreams 

come true. They investigated various careers and made concrete plans of what they 

would do as soon as they graduated from high school. 

Narrating their career and life stories put the participants in a better place to 

be in touch with their authentic selves. Delving deep and being in contact with the 

authentic self, helped them to adapt, consider ways of negotiating the imminent 

transition from high school, and overcome the multitude of challenges that stood in 

their way. In varying degrees, the participants seemed to be finding ways around 

the challenges of career indecision that they were experiencing. It can be argued 

that the statistically significant results for the curiosity scale on the CAAS for the pre-

/post-intervention results of the experimental group clarified the contradictory 

findings that were reached. They confirmed that participants’ career adaptability 

resources had been enhanced and that their state of undecidedness changed after 

participating in the intervention programme. 

6.3 ETHICAL CONSIDERATIONS 

Throughout the research project, I adhered to ethical considerations as detailed 

in Chapter 3 and summarised below: 

❖ Permission to conduct the research was obtained from the Department of 

Education (Annexure A) and from the principals of the respective schools 

(Annexure B). Informed consent was also obtained from parents/guardians or 

assent for participants who were still minors at the time of the research 

(Annexure C). 

❖ I only reported coded data and so ensured that participants could not be 

identified. All information they provided remained confidential and anonymous. 

This practice was maintained when the results of this study were communicated 

in this report. 

❖ Besides ensuring that participants were protected from harm, I guarded the best 

interests of those who took part, throughout the entire process. I by the moral 
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and ethical rules of beneficence (always showing goodwill and generosity) and 

fidelity (loyalty and trustworthiness). 

❖ The findings of the study were communicated to participants and any possibility 

of misinterpretation was resolved.  

❖ All participants were made aware that getting involved in the project was 

voluntary and that they could withdraw whenever they wished. I ensured that my 

role as researcher was not confused with that of psychologist. An experienced 

educational psychologist was made available on site to attend to any participants 

who manifested emotional behaviours or trauma due to their participation in the 

research. In this way, the wellbeing of participants was safeguarded. 

Furthermore, arrangements were made with an experienced psychometrist to 

always oversee the process on-site. 

6.4 LIMITATIONS OF THE STUDY 

The following factors were considered as limitations to the study: 

❖ The relatively small number of participants in the intervention group, compared 

to the comparison group, could have affected the quantitative outcomes. 

❖ Participants for the intervention group were selected purposively (non-random), 

which implies that it will not be possible to generalise the findings of the current 

study to the South African population.  

❖ The learners who constituted the current study participants hailed from a 

homogenous background in a rural setting, which raises the question of what the 

results would have been if the study had been conducted in a resource-

constrained community within an urban setting. 

❖ The subjective nature of the qualitative data in the current study necessitated 

subjective interpretation and analysis, which according to Darlington and Scott 

(2003) raises doubt on how valid participants’ views and opinions could be. 

❖ Familiarity with the context in which the study was conducted could lead to 

biased judgment by me, the researcher, even though steps were taken to avoid 

the possibility of halo or horn effects. 

6.5 PERSONAL REFLECTION ON THE STUDY 

Within this section a reflection on the current study is presented. 
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6.5.1 What would I have done differently? 

I regret the fact that the intervention did not happen as initially planned, due 

to the timing of the intervention at the beginning of the Covid 19 pandemic. Involving 

parents/guardians of participants as well as community members in a session where 

they would be provided psychoeducation on how to guide their children on career 

choice and decision and receive feedback from the children about their experiences 

of the intervention would have been an aspect of the intervention. The possibility of 

exploring the influence of the intervention for a longer period, say six months, is also 

something I would have been interested in.  

Something else I would have done would have been to spend time with 

participants and guide them to explore who they are – for example, getting to know 

who they are from their parents in the “Did you know?” (Duke et al., 2008). Some 

participants know little about their parents and it is a challenge for them to develop 

their identity if they do not know where they come from.  

Providing more information about careers, study skills and self-regulation or 

time management was something else I would have worked on with the participants. 

Perhaps I would also have made use of a qualitative measure to assess participants’ 

experience of the intervention, rather than to use just the quantitative instruments. 

Lastly, it would have been my wish to involve learners’ parents in the life design-

based counselling intervention. Some parents and caregivers indicated they would 

have appreciated a session that empowers them with skills to assist their sons and 

daughters. They stated that career guidance and counselling is an urgent matter to 

help prepare their children’s future. Individual feedback to the parents of each 

participant would most probably have been beneficial as well. 

6.5.2 Findings that were anticipated 

Participants’ responses and reflections from both groups, indicating 

commitment to and improvement in their studies, affirmed what I expected, that the 

intervention would assist them to notice the connection between their studies, 

conceiving a possible future self and certain career fields. I expected participants to 

have limited information regarding the work world and knew that providing career 

information to them would be of great value. It was furthermore anticipated that 

participants’ career choices and decisions would be influenced by the community in 
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which they live. The perceptions that participants had regarding certain careers were 

expected to change due to the influence of the life design-based intervention. Self- 

and career construction would unfold, and participants would gain from the 

experience in varying degrees, as I expected the intervention would impact on the 

participants to varying extents, some more than on others. Language challenges 

were expected, and I foresaw that this barrier would affect the quantitative results. 

6.5.3 Surprising findings 

It surprised me that the CAAS and CDDQ (over and above their intended use 

as measurement instruments) also served as intervention, as they increased 

participants’ awareness about their career futures. From the literature control, I, the 

researcher, learnt that certain difficulties encountered by participants when carrying 

out the intervention activities were necessary, and contributed to enhancing career 

and self-construction.  

6.5.4 Disappointing findings 

The divergence between the quantitative and qualitative outcomes of the 

current study could not confirm that the intervention significantly lowered the career 

indecision of participants of the intervention group compared to the comparison 

group. The absence of statistically significant differences and the presence of only 

negligible to small effect size differences between the subscales/subcategories 

scores as well as the total scores for the CAAS and CDDQ were disappointing. The 

high attrition rate of the participants in the intervention group (dropping from 27 to 

17) was equally disheartening but could be blamed on the challenging time (the 

beginning of the worldwide Covid 19 pandemic) during which the research was 

conducted.  

6.5.5 Unexpected findings 

The enthusiasm with which the participants from both groups embraced the 

activities in the current research programme was not expected by me. 

Notwithstanding the challenging and unfamiliar nature of some of the tasks and the 

challenging period during the fieldwork, the participants persistently engaged to the 
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end. I, also did not expect that the participants of the intervention group would stay 

until the end, given the discouraging influence of their peers. 

6.5.6 Personal meaning of the study to the researcher 

Readers are respectfully called on to consider this narrative on its merits, 

considering the devastating and traumatising effect that the COVID-19 pandemic 

had on my research, the writing of this thesis, but also on the participants in my 

study. Much of the research was conducted while the province in which I live and 

work (and, by default, the schools involved in my research) were experiencing 

major, traumatic, and extended pandemic-related restrictions. I do not by any means 

ask the reader to see this as a request for accepting work that does not meet the 

basic standards for scholarly work of this kind. However, I confirm that I was 

compelled by the pandemic to substantially change and adapt my planned research 

strategy (including executing collaborative and fieldwork) to facilitate progress. This 

includes the following methodological and practical adjustments that I was 

compelled to make due to the disruptions caused by the pandemic: 

❖ My research efforts were seriously compromised. Collaborative work and field 

work were put on hold/suspended and I was unable to carry out any actions 

during the time frames March-July and July-September 2020, due to the 

pandemic. 

❖ The University of Pretoria library was unavailable during most of the year, 2020. 

❖ I was unable to see my supervisor in person from February 2020 to July 2021. 

Even though we managed to meet via Blackboard Collaborate Ultra, and my 

supervisor e-mailed me copies of our discussions, connectivity seriously 

impacted those discussions. (Where I live, connectivity is extremely 

compromised.)  

❖ Along with the closure of our local, provincial, and national borders, my visits to 

research sites were impacted in the following ways:  

▪ Delays in the fieldwork of up to seven months, along with implications of the 

extended period and the accompanying financial and emotional 

consequences. I could not take hard copies of my quantitative data to the 

data analyst, which delayed the data analysis process. 
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▪ Delays in the postal system, which delayed the quantitative data analysis of 

my research and thus left me desperate and depressed. Delays in extending 

my study visa, which meant travel was restricted and I could not leave the 

country. 

▪ Suspension and eventual cancellation of documents which I was processing 

to emigrate to another country. 

Finally, the abovementioned hindrances left me as an international student 

desperate, as I struggled to cope with limited support and in an adverse 

psychosocial situation (especially during the more serious phases of the intermittent 

pandemic-related lockdowns). 

6.6 RECOMMENDATIONS 

Based on the findings of the current study, the researcher makes the 

following recommendations: 

6.6.1 Recommendations for the improvement of practice 

Assisting learners as early as in Grade 9 to start exploring their identities will 

be of great value to prepare them to make subject choices and will lay the foundation 

for career choice and transition from school to work/further studies by the time they 

are in Grade 11. The life design approach will assist them in going beyond social 

actors and motivated agents to find connections in their career stories that will make 

meaning to them and assist them in making informed decisions and becoming 

resilient in the contexts in which they live. Considering the background of 

participants from such contexts, practitioners should proceed cautiously with 

interventions. Most participants have lived through very traumatic experiences and 

for them the early recollections question in the career construction interview can be 

problematic, as it brings back painful memories. 

6.6.2 Recommendations for further research 

❖ Participants from diverse backgrounds should be considered in future research 

initiatives in small and large groups to further explore the value for and influence 

of life design counselling on learners struggling with career indecision. 
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❖ It is important to take into consideration participants’ socioeconomic contexts 

because some have experienced traumatic events that are difficult to narrate or 

that can be embarrassing to narrate within a group context. 

❖ Researchers should strive to adapt their life design activities to be appropriate 

to the age and context of their participants. 

❖ It is important to ascertain the factors that influence participants' expectations of 

career counselling. Participants’ individual expectations of career counselling 

outcomes differ and could affect their experience of the intervention. 

❖ Research should be conducted to explore how Life Orientation educators 

address career indecision and how they guide high school learners during the 

career decision making process. 

❖ Research on the topic should be conducted across institutions, nations, and 

disciplines. 

6.6.3 Recommendations for theory building 

Theoretical concepts serve as essential building blocks in psychology 

practice. They guide psychologists to understand their clients’ experiences 

(personal and interpersonal) and context, thus conceptualising interventions that will 

be useful (Zonzi et al., 2014). Making career decisions is a dynamic process as 

individuals’ interests and the world of work are continuously changing. Individuals 

should become more aware of who they are (identity) and when to change 

(adaptability) (Savickas, 2021). Knowledge of adolescent identity development and 

career adaptability should be part of the curriculum for training psychologists. 

6.6.4 Recommendations for policy makers 

Results of the current research confirm the value of life design counselling 

intervention and its usefulness in supporting learners to plan their future, discover 

various options, and decide on which career to pursue. Policymakers in the 

education sector should consider integrating this approach (life design intervention) 

into the curriculum, as it will assist learners in being more adaptable and in linking 

academic knowledge with the purposes of school learning.  
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6.7 CONCLUSION 

The influence of life design counselling intervention on high school learners 

with career indecision was explored. Life design counselling techniques mediate the 

career indecision of learners from resource-constrained communities to varying 

degrees. Participation in the intervention helps them to take their studies seriously, 

and to become aware of their strengths and areas for growth. To a certain extent, it 

helps them make realistic choices and take concrete action towards constructing a 

future career trajectory.  

Mixed emotions shroud me as I write these concluding paragraphs. On the 

one hand it is a feeling of relief that one of my long-term dreams will soon become 

reality. On the other hand, when I think about what the future holds in store for me, 

the feeling is that of apprehension. As I worked through the data analysis, I was 

struck by anxiety about what will come next in my life. The image of an early 

recollection kept returning to me: I was four years old when I lost my way trying to 

join my brother at his school. Someone who recognised me took me back home, 

and I remember I was scolded. I also sensed an atmosphere of people not trusting 

in my ability to find my way. At some stage during the research process, I felt as if I 

had lost my way and feared that my supervisor would ask me to discontinue due to 

my slow progress.  

“The trouble with our times is that the future is no longer what it used to be”. 

In as much as my research was about assisting young people navigate the transition 

from school to work, I too was busy working on post-graduation transition. I was 

hoping to relocate to another country after completion of my fieldwork which was 

scheduled to last for four months. It seems that future I was planning will never be 

as I hoped it would be. The social, psychological, and emotional effects of delays in 

the research process caused by the Covid pandemic (see Section 6.5.5) affected 

my plans adversely. I was trying to assist students in a context I am familiar with and 

yet the circumstances made it seem as if I was unable to manage my own transition. 

So how could I be of assistance to those I was trying to help when I was unsure of 

my own future?  

Towards the end of the fieldwork, participants walked up to me beaming with 

hope and explaining how they had improved in their academic work or been able to 

consider other career options. Some were simply sharing how they had gained 
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confidence in their studies. I then realised that as a result of the intervention, their 

future would no longer be the way it used to be. A sense of professional growth and 

gratitude filled me, and I mustered the courage to continue with my work because I 

knew that my efforts had not been in vain. My destiny was not doomed by the 

pandemic; I received unmatched professional support from my supervisor; my 

future, too, would no longer be stuck in the pandemic circumstances. A quote from 

Marianne Williamson motivated me as I worked on the last chapters of my research, 

and I would like to share it with the reader: “Our deepest fear is not that we are 

inadequate, our deepest fear is that we are powerful beyond measure. We ask 

ourselves, who am I to be powerful…? As we let our light shine, we unconsciously 

let others to do the same.”  
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ANNEXURE A: LETTERS OF CONSENT/ASSENT 

 

Dear Participant, 

Informed Assent/Consent 

I am currently registered for a PhD (Educational Psychology) at the Faculty of Education. You are invited to 
participate in a research study. The following information regarding the study is provided to help you decide if 
you would like to take part, your participation is voluntary. Please also note that you may withdraw from the 
study at any time.  
The purpose of the study is to explore the factors that influence career indecision of learners from resource-
constrained communities. Should you decide to participate, you will be required to take part in Life Orientation 
sessions at school for a period of two weeks. You will be asked to complete two questionnaires at the beginning 
of the intervention and the same two questionnaires after a period of eight weeks. 
The following ethical principles apply: 

• Participation is voluntary 

• You are free to withdraw from the project at any stage if you wish to do so 

• All information provided by you will be treated confidentially and anonymously. 

• There are no costs involved for you. 

• No participants will receive any monetary compensation 

• Ethical guidelines have been followed to ensure that no participant will be harmed or placed at risk of 
any kind. There are no known risks involved in the research and I am not aware of any possible short-
, medium- or long-term negative effects of participating in the research. 

• Sessions will be audio recorded and will be transcribed and interpreted by the researcher 

• You will have access to the transcribed and interpreted data, and you reserve the right to access any 
information that has been collected about you throughout the research process at any time. 

• No reference will be made in the report to any information that may convey any personal or identifiable 
information. Codes or descriptive names will be used 

• You reserve the right to withdraw any information or data that you wish not to be released for 
publication. 

• The research findings might be published in an accredited research journal, but confidentiality and 
anonymity will be honoured. 

By signing this letter of informed assent/consent, you are giving permission for the following sources of data to 
be released: 

o The results of the tests administered pre- and post-intervention sessions 
o The analysis, interpretation and reporting of the data gathered during the eight weeks of data collection 

Yours sincerely, 
___________________________     ________________________ 
C. Jude        Prof J.G. Maree 
Researcher       Supervisor 
 
Having read the attached request for informed assent, I declare that I am fully aware of the nature and purpose 
of the study to be conducted by Jude Che. I understand that all the information will be treated anonymously and 
as strictly confidential. I further understand that all ethical considerations as outlined in the request for assent 
will be adhered to. 
I hereby agree to make myself available for the research. I also assent to the publication of the research findings, 
subject to anonymity and confidentiality. 
 
Participant’s name: _______________________________________ 
Signature:   ________________________________________ 
Date:     ________________________________________ 
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ANNEXURE B: PERMISSION LETTER FROM SCHOOLS 

 

06 June 2019 
Attention: The Chairperson, School Governing Body, 
 
Request for permission to conduct research at XXX Secondary School 
 
I am currently registered for a PhD (Educational Psychology) at the Faculty of Education. The purpose of my 
study is to explore the influence of life design-based intervention on learners with career indecision from 
resource-constrained communities.  
 
For my research, I will require Grade 11 learners to complete two questionnaires: Career Adapt-Abilities Scale 
(CAAS), and Career Decision Difficulty Questionnaire (CDDQ). Both are standardised tests and will be 
administered immediately before and after an eight-week period, during which intervention sessions will take 
place. Furthermore, learners will be asked to take part in group intervention session once a week for a period 
of two weeks. 
 
Participation in the study will be voluntary and the learners will be informed that they can withdraw from the 
research project at any time. Informed consent will be obtained from the learners and/or their parents. The 
learners’ identities will be protected, their privacy respected, and all information gathered will be managed 
confidentially. The name of the schools will not be mentioned in the above study. 
 
Your favourable consideration of my request for permission to conduct my research at XXX Secondary School 
will be greatly appreciated. 
 
Yours Sincerely, 
_______________________    ____________________ 
C. Jude       Prof J.G. Maree 
Researcher       Supervisor 
 

 
 

DECLARATION 
I, the undersigned, hereby grant Jude Che permission to conduct a research study (as discussed and 
stipulated in the letter) at XXX Secondary School. 
 
________________________    ____________________ 
The Chairperson, Governing Body    The Principal  
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ANNEXURE C: INFORMED CONSENT 

 

Dear Parent/Guardian, 
Informed Consent 

 
I am currently registered for a PhD (Educational Psychology) at the Faculty of Education, University of Pretoria. 
Your son/daughter is invited to participate in a research project aimed at exploring the influence of life design-
based counselling on learners with career indecision from resource-constrained communities. The following 
information regarding the study is provided to help you decide if you will allow her/him to take part. Note that 
her/his participation is voluntary and that s/he may withdraw from the study at any time. 
The purpose of the study is to explore the influence of life design-based counselling on Grade 11 learners with 
career indecision. Should you decide to allow her/him to participate, s/he will be required to complete two 
questionnaires, prior to the intervention sessions and eight weeks after the intervention. The intervention will 
take place at XXX Secondary School. The two questionnaires are the Career Adapt-Abilities Scale (CAAS), and 
Career Decision Difficulty Questionnaire (CDDQ). Both are standardised tests. 
Possible benefits of your daughter’s/son’s participation in this study are that s/he might gain further insight about 
herself/himself and explore/acquire the resources required to make career decisions. Self-knowledge may 
enhance her/his development of a possible future self which will assist her/him in making career- and life-related 
decisions. 
The following ethical principles apply: 

• Participation is voluntary 

• Your daughter/son is free to withdraw from the project at any stage if s/he wishes to do so 

• All information provided by your daughter/son will be treated confidentially and anonymously. 

• There are no costs involved for you or your daughter/son. 

• No participants will receive any monetary compensation 

• Ethical guidelines have been followed to ensure that no participant will be harmed or placed at risk of 
any kind. There are no known risks involved in the research and I am not aware of any possible short-
, medium- or long-term negative effects of participating in the research. 

• Sessions will be audio recorded and will be transcribed and interpreted by the researcher 

• Your daughter/son will have access to the transcribed and interpreted data and s/he reserves the right 
to access any information that has been collected about her/him throughout the research process at 
any time. 

• No reference will be made in the report to any information that may convey any personal or identifiable 
information. Codes or descriptive names will be used 

• Your daughter/son reserves the right to withdraw any information or data that s/he wishes not to be 
released for publication. 

• The research findings might be published in an accredited research journal, but confidentiality and 
anonymity will be honoured. 
 

By signing this letter of informed consent, you are giving permission for the following sources of data to be 
released: 

o The verbatim transcription of the content recorded during the intervention group interview 
o The results of the tests administered pre- and post-intervention sessions 
o The analysis, interpretation and reporting of the data gathered during the 10 weeks of data collection 
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Yours sincerely, 
 
___________________________     ________________________ 
C. Jude        Prof J.G. Maree 
Researcher       Supervisor 
 
 
 
Having read the attached request for informed consent, I declare that I am fully aware of the nature and purpose 
of the study to be conducted by Jude Che. I understand that all the information will be treated anonymously and 
as strictly confidential. I further understand that all ethical considerations as outlined in the request for consent 
will be adhered to. 
I hereby agree to allow my daughter/son to make herself/himself available for the research. I also consent to 
the publication of the research findings, subject to anonymity and confidentiality. 
 
Parent’s/Guardian’s name: _______________________________________ 
Signature:   ________________________________________ 
Date:     ________________________________________ 
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ANNEXURE D: PERMISSION LETTER FROM DISTRICT 

OFFICE 
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ANNEXURE E: FOCUS GROUP QUESTIONS 

 

1. What has changed since the start of the intervention? What has changed in 
your plans, desire, and future, in your career and educational achievement? 

 
2. What do you think has brought about the change?  
 
3. What other help do you need to achieve your career goals? 
 
4. How prepared are you to leave school next year? 
 
5. What can be done to improve on the intervention you received? 
 
6. Why did some learners not participate in the Saturday program and in the 

post-test (CDDQ and CAAS)? 
 
7. Anything else you would like to add? 
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ANNEXURE G: CD CONTAINING RELATIVE 

QUALITATIVE DATA 

 Relevant data were submitted to the supervisor. 
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