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ANNEXURES 

Annexures A: Documents Related to methodology and Strategy. 

 

A-1 Screening form from multidisciplinary team 

A-2* Example of Assessment and Intervention sessions 

A-3 Example of questionnaire for semi-structured interview with parents 

A-4 Example of questionnaire for semi-structured interview with teachers 

A-5 Example of questionnaire for a Draw-a-Person Drawing (DAP) 

A-6 Example of questionnaire for a Kinaesthetic Family Drawing (KFD) 

A-7 An Example of the Transcript Data  
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Annexure A-1 

Siftingsvorm 

 

 

Naam: _________________ Gr. ______ Geboortedatum: _______________ 

 

Onderwyser: ____________________ Datum: __________________ 

 

Hierdie vraelys sal u help om duidelikheid te kry of die kind ‘n kandidaat is vir ‘n: 

Sielkundige evaluasie, Arbeidsterapie, Spraakterapie en/of Remediëring.  

Merk toepaslike kolomme met kommentaar waar nodig. 

Area van ontwikkeling Ja Nee Soms Kommentaar 

ARBEIDSTERAPIE     

SENSORIESE PROSESSERING     

Raak oorweldig deur klanke prente.     

Hou nie van aanraking nie.     

Ondervind probleme om sy aandag en konsentrasie te hou.     

Soek beweging die hele tyd.     

Rusteloos.     

Raak vinnig angstig en vermy werk.     

POSTUUR EN GROOT-MOTORIES     

Lomp in uitvoering van groot-motoriese take.     

Onvoldoende sitpostuur by tafel en op mat.     

FYN-MOTORIES EN HANDFUNKSIE     

Dominansie nie vasgelê en wissel hande.     

Onvoldoende potloodgreep en skryf stadig.     

Swak inkleur, teken en skryfvaardighede.     

VISUELE PERSEPSIE     

Swak ruimtelike organisering van werk.     
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Letter- en/of getalomkerings.     

Hulp nodig met legkaarte; kol tot kol prente.     

Sukkel om konsepte: prente; objekte te onthou.     

Kan nie verskille en ooreenkomste raaksien nie.     

Verloor plek en kan nie woorde of prente vind nie.     

Werk van Regs na Links; onder na bo.     

Verstaan nie bo; onder; voor; agter nie.     

SIELKUNDIGE EVALUASIE     

SKOLASTIES     

Die leerder toon ‘n agteruitgang in: skoolpunte of die 

kwaliteit van skoolwerk. 

    

Die leerder onder-presteer skolasties.     

Huiswerk en skooltake word nie ingehandig of voltooi nie.     

Werk impulsief, oorhaastig en maak onnodige foute.     

INTER-PERSOONLIK (GEDRAG EN SOSIALISERING)     

Die leerder is dikwels in die moeilikheid oor swak gedrag.     

Die leerder gee swak samewerking aan onderwysers en 

daar is ‘n onbereidwilligheid om instruksies te volg. 

    

Klasgedrag is ontwrigtend.     

Die leerder toon lae aktiwiteitsvlakke: passiewe 

klasdeelname of apatie. 

    

Die leerder ondervind probleme om onafhanklik te werk.     

Die leerder is huilerig, angstig of bang.     

Die leerder is skaam, teruggetrokke of inkenning.     

Die leerder is oormatig aktief of lawaaierig in die klas.     

Die leerder toon ‘n lae frustrasie toleransie of kry 

woedeuitbarstings. 

    

Die leerder word geterg of afgeknou of hy/sy terg en knou 

ander af. 

    

Die leerder ondervind probleme om sy/haar beurt af te wag 

of om mededeelsaam te wees (groepwerk is moeilik). 

    

Oneffektiewe sosialisering met portuurgroep word 

opgemerk. 
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INTRA-PERSOONLIK     

‘n Lae of swak selfbeeld en swak selfvertroue.     

Swak konsentrasie: aandag word maklik afgelei en die kind 

dagdroom. 

    

Senuweeagtigheid word waargeneem bv. naels kou.     

Leerder kom hartseer of terneergedruk voor.     

LEWENSOMSTANDIGHEDE     

Daar was onlangs ‘n traumatiese ervaring bv. egskeiding, 

motorongeluk, misdaad, finansiële probleme ens. 

    

SPRAAKTERAPIE     

Artikulasie     

Ondervind probleme om klanke reg uit te spreek, soos: (r) 

of (s) en ruil klanke om (kat word tak) 

    

Taal     

Eenvoudige woordeskat, kort sinne, ruil woorde in sinne 

om, gebruik verkeerde voorsetsel en voornaamwoorde, 

verstaan nie moeilike vrae nie. 

    

Gebruik meestal Engels om te kommunikeer.     

Ouditiewe prosessering     

Kan nie in geraas funksioneer nie.     

Los klanke uit as hy/sy woorde skryf (klas word kas).     

Kan nie klanke saamvoeg of opbreek nie.     

Los woorde uit in sinne as hy/sy skryf.     

Kan nie 1ste /middel /laaste klank identifiseer nie.     

Opdragte moet altyd herhaal word.     

Sukkel met luistertoetse, diktee en begripstoetse.     

Hakkel     

Herhaal klanke, woorde of frases op ‘n onnatuurlike manier.     

REMEDIËRING     

Taal     

Swak klankherkenning en/of verwarring van klanke.     

Woord- en sinsbou verg aandag.     

Probleme met spelling.     
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Kan nie spelreëls toepas nie.     

Probleme meet lees.     

Swak leesbegrip.     

Woordherkenning is swak.     

Wiskunde     

Getalbegrip nie vasgelê nie.     

Ondervind probleme met basiese bewerkings en konsepte.     

Ondervind probleme met getalpatrone en 

getalkombinasies. 

    

Ondervind probleme met Woordprobleme.     

 

Enige ander belangrike inligting: 

 

AANBEVELING: 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 
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Annexure A-2 

Example of Assessment and Intervention sessions 

Participant 1 Pieter   

Age 

Gender and race 

Presenting problem 

8 years 

Male, white  

Anxious at home and every morning before school starts.  

Session 1: 3 March 2021 Emotional Assessment 

Theme/Goal/s Emotional assessment- Who am I?  

Activities  

 

 

KFD (Family Drawing) 

DAP (Draw a Person) 

Individual Structured questionnaire with each drawing. 

Sandpit/Psychotherapy. Build your world in the sand. 

Instruments/Materials White paper; pencil; Crayons; Koki’s; Sandpit with sand 

Figurines; Individual Structured questionnaire with each drawing; 

Video recorder. 

 

 

  

Session 8: 19 August 2021 Intervention session 

Theme  

 

Psychotherapy, Positive Psychology 

Bibliotherapy/Explore the real me. 

Activities  

 

 

Finish “Dream collage” 

Read a story about the “Bowl of Light” 

Start to create your own “Bowl of Light” with clay. 

Read the story about the “Perfect Bowl of Light”. 

Read another imagination story and draw a picture about it. 

Instruments/Materials A3 paper for the collage, Magazines, Pritt glue, Colour crayons, 

Koki’s, Stickers, Clay, Story books, Video recorder. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



260 

 

Annexure A-3 

Agtergrond Kennis Onderhoud met Ouers 

 

1. KIND SE NAME, OUDERDOM, 

GEBOORTEDATUM_________________________ 

 

2. SKOLE BYGEWOON? 

____________________________________________________ 

 

3. EMOSIONELE GEMOEDSTOESTAND? - HUILERIG, EMOSIONELE UITBARSTINGS 

AFSKEID NEEM, SELFVERTROUE, KONSENTRASIE, HULPVAARDIG, 

SELFSTANDIG? 

______________________________________________________________ 

______________________________________________________________ 

 

4. SOSIALE ONTWIKKELING MET MAATS? IS DIE KIND MEDEDEELSAAM? 

______________________________________________________________ 

______________________________________________________________ 

 

5. ENIGE BEKOMMERNISSE VAN OUERS? 

______________________________________________________________ 

______________________________________________________________ 

 

6. VERHOUDING MET FAMILIE, MAATS, ONDERWYSER? 

______________________________________________________________ 

______________________________________________________________ 

 

7. WIE DISSIPLINEER DIE KIND EN HOE? 

______________________________________________________________ 

______________________________________________________________ 
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8. VROEË ONTWIKKELING VAN DIE KIND IN TERME VAN: KOMPLIKASIES TYDENS 

SWANGERSKAP, KOMPLIKASIES TYDENS GEBOORTE, GEBOORTEPROSES- 

NORMAAL/ KEISER? 

______________________________________________________________ 

______________________________________________________________ 

 

9. ONTWIKKELINGSMYLPALE VAN DIE KIND? 

______________________________________________________________ 

______________________________________________________________ 

 

10. LOOP, KRUIP, ENIGE PROBLEME? 

______________________________________________________________ 

 

11. KIND SE SLAAPGEWOONTES/EETGEWOONTES 

________________________________________________________________ 

________________________________________________________________ 

 

12. GESONDHEID VAN DIE KIND? 

______________________________________________________________ 

______________________________________________________________ 

 

13. HET DIE KIND AL ENIGE BESERINGS OPGEDOEN/MOTIVEER? 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

 

14. KIND SE SPRAAK, VERBALE UITDRUKKING? 

______________________________________________________________ 

______________________________________________________________ 
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15. STRESSORS IN GESIN BV. EGSKEIDING, VERHUIS, TRAUMA, 

HOSPITALISERING, WERKVERLIES, INBRAAK, GEWELD, DOOD VAN FAMILIE OF 

DIER? 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

 

16. STERKPUNTE VAN KIND 

______________________________________________________________ 

______________________________________________________________ 

 

17. STRUIKELBLOKKE 

______________________________________________________________ 

______________________________________________________________ 

 

18. HOE SOM EK MY KIND OP? 

______________________________________________________________ 

______________________________________________________________ 

 

19. WAT VERWAG EK AS OUER VAN DIE TERAPEUT/NAVORSER? 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

 

20. HET DIE KIND AL OOIT ENIGE VORM VAN TERAPIE ONTVANG/MOTIVEER? 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________  
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Annexure A-4 

Onderhoud met Onderwyser 

 

1. Is daar enige verandering in die leerder se gedrag? Indien wel, beskryf dit asseblief. 

2. Hoe sal u die leerder se angs vlakke beskryf? 

3. Is daar enige verbetering in die leerder se welstand sowel as sy gemoedstoestand? 

Indien wel beskryf dit. 

4. Wat is u grootste bekommernis aangaande die leerder op die huidige stadium? 
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Annexure A-5 

Draw-a-Person Interview (Dap) 

 

1. Name of person?______________________________________ 

2. Age? ______________________________ 

3. What is she/he thinking?_________________________________________ 

4. What makes her/him happy?______________________________________ 

5. What makes him/her sad?________________________________________ 

6. Who is ___________ favourite person? 

7. What does ___________do in her/his free time? 

8. What does he/she like to do best?__________________________________ 

9. What does she/he really not like doing?______________________________ 

10. What makes ______________ angry? 

11. What makes _______________ scared? 

12. What does ______________ think is the worst thing to do? 

13. What is the best thing that ever happen to______________? 

14. What is the worst thing that ever happen to________________? 

15. If ______________ had to live on an island, who would _______ like to be with? 

16. Let’s say ____________ had a dream, what would it be about? 

17. What is going to happen to _______________ in the future? 

18. What does _________________ often worry about? 

19. If __________________ had three wishes, what would they be? 
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Annexure A-6 

Kfd (Family Drawing) With Child 

 

1. What is each one of the family doing?____________________________ 

2. What is the best thing about this family?___________________________ 

3. What is the worst thing about this family?__________________________ 

4. What does this family do together?_______________________________ 

5. What would you never change about this family?____________________ 

6. If you could change one thing about this family, what would it 

be?________________________________________________________ 

7. What do you like about mom?___________________________________ 

8. What do you like about dad?____________________________________ 

9. What do you not like about mom?________________________________ 

10. What do you not like about dad?_________________________________ 

11. Who in the family understands you when you are sad?________________ 

12. Who in the family makes you sad?________________________________ 

13. Who in the family makes you happy?______________________________ 

14. Who in the family makes you angry?______________________________ 

15. Who in the family makes you scared?_____________________________ 

16. Who in the family gets the angriest?______________________________ 

17. Into which animal would you change family members?________________ 
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Annexure A-7: An example of the transcript data 
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Annexure B: Official Documentation 

B-1 Ethical clearance certificate 

B-2 Example of an Informed consent form (child participant) 

B-3 Example of an informed consent form (adult participant) 

B-4 Consent letter from Gauteng Department of Education 

B-5 Informed consent form for teachers 

B-6 Consent Letter from Gauteng Department of Education 
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Annexure B-1 

Ethical Clearance Certificate 
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Annexure B-2 

Example of an Informed Consent Form (Child Participant) 

 

Dear Parent(S) 

Your child is invited to participate in a study. The following information regarding the 

study is provided so that you can decide if you would like your child to take part. You must 

be aware that your child’s participation is voluntary and that he/she may withdraw from the 

study at any time. 

The study is being undertaken by Ingrid du Plessis. I am currently busy with my PhD 

Educational Psychology at the University of Pretoria. My supervisor for the study is Prof. 

Irma Eloff, at the University of Pretoria. The purpose of my study is to explore how the 

subjective wellbeing of traumatized children with anxiety can be supported. 

This research process includes an assessment and intervention program through 

informal play, art activities and intervention strategies during weekly visits with your child at 

school. Observation of the child at their school environment will also be part of the study as 

well as interviews with the teachers and the parents of the child involved. In the case of 

‘Lockdown” procedures, the study may be extended on an online environment. This will only 

occur in extreme circumstances. 

All activities that your child participate in, will remain confidential, as well as 

anonymous. No human rights may be violated during the study. All data and confidential 

documents will be protected using password-protection. At the end of the study I undertake 

to discuss the initial findings with all participants. 

We also would like to request your permission to use the data, confidentially and 

anonymously, for further research purposes, as the data sets are the intellectual 

property of the University of Pretoria. Further research may include secondary data 

analysis and using the data for teaching purposes. The confidentiality and privacy applicable 

to this study will be binding on future research studies. 
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If you have any queries, before, during or after the study, you are welcome to contact 

me or Prof. Eloff. 

 

 

Thank you in advance 

Ingrid du Plessis 

083 758 1266 

 

Professor Irma Eloff 

(012) 420 3513 
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Annexure B-3 

Informed Consent Form for Parents 

 

Dear Parent(s) 

You are invited to participate in a study. The following information regarding the 

study is provided so that you can decide whether you would like to take part. You must be 

aware that your participation is voluntary and that you may withdraw from the study at any 

time. 

The study is being undertaken by Ingrid du Plessis. I am currently busy with my PhD 

in Educational Psychology at the University of Pretoria. My supervisor for the study is Prof. 

Irma Eloff at the University of Pretoria. The purpose of my study is to explore how the 

subjective wellbeing of traumatized children with anxiety can be supported. 

This research process includes an assessment and intervention program through 

informal play, art activities and intervention strategies during weekly visits with your child at 

school. Observation of the child at their school environment will also be part of the study as 

well as interviews with the teachers and the parents of the child involved. In the case of 

‘Lockdown” procedures, the study may be extended on an online environment. This will only 

occur in extreme circumstances. 

All activities that you participate in, will remain confidential, as well as anonymous. 

No human rights may be violated during the study. All data and confidential documents will 

be protected using password-protection. At the end of the study I undertake to discuss the 

initial findings with all participants. I would also appreciate your input, before the findings are 

finalised. 

We also would like to request your permission to use the data, confidentially and 

anonymously, for further research purposes, as the data sets are the intellectual property of 

the University of Pretoria. Further research may include secondary data analysis and using 

the data for teaching purposes. The confidentiality and privacy applicable to this study will be 

binding on future research studies. 
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If you have any queries, before, during or after the study, you are welcome to contact 

me or Prof. Eloff. 

 

Thank you in advance. 

Ingrid du Plessis 

083 758 1266 

 

Professor Irma Eloff. 

 (012) 420 3513 
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Annexure B-4 

Letter of Informed Assent to a Minor Child 
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©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



276 

 

Annexure B-5:  

Informed consent form for the teachers 
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Annexure B-6: Consent Letter from Gauteng Department of Education. 
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