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CHAPTER ONE: GENERAL ORIENTATION AND BACKGROUND 

 

1.1 INTRODUCTION 

Over the years, institutions worldwide, including the British Educational 

Communications and Technology Agency, have advocated for technology in 

education due to its positive contributions to the teaching and learning process 

(Brewer, 2015). The Draft White Paper on e-Education (Notice 1869 of 2004, 19) in 

South Africa has also promoted the use of Information and Communication 

Technology (ICT) in education. Through ICT, platforms have been established where 

schools can communicate with parents about their children’s education and engage 

them in their children’s learning. 

In South Africa, a study conducted by Munje and Mncube (2018) found that parent 

involvement in schools is hindered by factors such as households being run by single 

parents, a lack of supportive family structures and a lack of inclusivity in schools. The 

absence of parental involvement in their children’s education makes it essential for 

school leaders to continually seek methods of reaching out and appealing to parents 

to be engaged in their children’s learning.  

The debate of parental involvement in their children’s education has, over the years, 

been a subject of scholarly discussion (Schmid and Garrels, 2021; Munje and Mncube, 

2018; Castro et al., 2015). This involvement has been extended to parent engagement 

in recent years (Marishane, 2020; Goodall and Montgomery, 2014). According to 

Goodall and Montgomery (2014), parent involvement refers to simply being a part of 

an activity, whereas parent engagement extends to taking ownership of the activity, 

resulting in greater commitment, joint decision-making between parents and the 

school, as well as a more equitable distribution of agency regarding student learning. 

Parent involvement is more about consulting and informing parents on issues related 

to their children as and when they arise. In contrast, parent engagement is about 

creating continuous, meaningful and active participation by parents (Marishane, 

2020). This study therefore focuses on parent engagement rather than parent 

involvement. 
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ICT can be used to reach out to parents and engage them. If used effectively, ICT can 

benefit secondary school leaders as the use of different communication patterns and 

platforms has been found to correlate strongly with the effectiveness of school systems 

(Abiodun-Oyebanji, 2019).  

ICT enables parents to engage in their children’s learning without physically going to 

their children’s school environment. It addresses hindering factors such as single-

parent households and the lack of inclusivity in schools (Munje and Mncube, 2018). It 

is not always possible for single parents to go to the school environment physically 

due to time constraints associated with providing for their families. Therefore, ICT 

allows parents to actively engage in their child’s learning without having to go to the 

school physically. When a school has not achieved inclusivity by making all parents 

feel welcome and valued as part of the school community, ICT provides parents a 

platform on which they can engage on their own terms without having to step into an 

environment that is not inclusive. Regardless of why a parent is not engaged in their 

child’s education, the school’s use of ICT enables them to be engaged. 

1.2 PROBLEM STATEMENT” 

The advent of digital technology in education can be extended to addressing parent 

engagement in schools as, over the years, the overall rise in the use of social media 

and online platforms has been met with an increase in the use of ICT at various levels 

of schooling and communication within schools (Kapur, 2018). Therefore, the same 

ICT that is increasingly used in schooling can be explicitly used specifically for 

engaging parents in their children’s learning.  

A study by Osorio-Saez et al. (2021) found that ICT and parental engagement are the 

best tools for accessing education and narrowing the gap between socially 

disadvantaged children and their peers. ICT provides a means for equitable access to 

education, while parental engagement allows for the necessary support and guidance 

to succeed. Therefore, by using both ICT and parental engagement, the educational 

gap can be bridged as all children are allowed to effectively access education and 

succeed, regardless of their socio-economic status.  

Recent studies on the use of ICT in education focus mainly on teaching and learning 

and related challenges (Chisango and Marongwe, 2021; Kapur, 2018; Oriji and Amadi, 
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2016). However, limited research exists on using technology to engage parents in 

children’s education. Given this gap, this study intends to examine how school leaders 

can use ICT to engage parents in their children’s education. 

1.3 PURPOSE OF THE STUDY” 

This study examines how secondary school leaders use ICT to engage parents in their 

children’s learning.  

1.4 RESEARCH QUESTIONS” 

The engagement of parents in their children’s education impacts student learning and 

performance (Castro et al., 2015). Schools must find ways to engage with parents on 

student learning. One method that can be used to engage parents in student learning 

is ICT. Hence, the research questions in this study seek to investigate the use of ICT 

by secondary school leaders in their endeavours to engage parents in their children’s 

education. 

1.4.1 Primary research question” 

How do secondary school leaders use ICT to engage parents in their children’s 

learning? 

1.4.2 Secondary research questions 

The following are the secondary research questions of the study: 

• How do secondary school leaders experience utilising ICT to engage parents 

in their children’s learning? 

• Why do secondary school leaders use ICT to engage parents in their children’s 

learning? 

• What difficulties do secondary school leaders encounter when using ICT to 

engage parents in their children’s learning? 

• What strategies enable secondary school leaders to use ICT to engage parents 

in their children’s learning? 
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1.5 RATIONALE FOR THE STUDY” 

Technological platforms such as Microsoft Teams, WhatsApp groups, mailing lists, 

Facebook and Instagram create better communication than traditional methods such 

as newsletters (Powers and Green, 2016). These platforms are widely used and 

present opportunities to engage parents in student learning. Studies have found that 

parent engagement is directly related to and can largely explain a child’s success in 

school (Schmid and Garrels, 2021). These findings suggest that parent engagement 

will ultimately influence the school’s overall performance. Therefore, it should be in the 

school leaders’ best interest to find technological strategies to engage parents in 

student learning.  

As a departmental head at a secondary school in Tshwane, the researcher has found 

using ICT indispensable, as they constantly seek to engage more with children’s 

parents regarding student learning. However, introducing platforms on which parents 

can be engaged with their children’s education has come with unexpected challenges. 

These challenges include parents not using the platforms or abusing them by 

engaging in inappropriate discussions, harassing school personnel and other parents, 

as well as spreading false information.  

This study is important in gaining insight into the specific strategies that school leaders 

can use to engage parents in student learning. Shared experiences can assist 

secondary school leaders who would like to adopt or enhance their current use of ICT 

to engage with parents regarding student learning.  

Because of recent studies focusing mainly on ICT for teaching and learning (Chisango 

and Marongwe, 2021; Kapur, 2018; Oriji and Amadi, 2016), a literature gap exists 

regarding the use of ICT to engage parents in student learning. Therefore, this study 

addresses the literature gap by viewing ICT and engaging parents in student learning 

as entities that can be seen as one or at least work together to enhance student 

learning and narrow the achievement gap between socially disadvantaged children 

and their counterparts.  

Current communication methods in schools are strongly founded in traditional 

communication patterns and not necessarily the use of ICT, which creates a literature 

gap that this study addresses (Rodriguez et al., 2014; Yulianti et al., 2022). The 
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increasing use of ICT globally requires that ICT be studied as a communication 

platform by school leaders. 

1.6 PRELIMINARY LITERATURE REVIEW 

Parent engagement can significantly influence a child’s academic success in school, 

as well as impact the overall achievements of a school (Schmid and Garrels, 2021; 

Castro et al., 2015). Despite significant research indicating the correlation between 

parent engagement and student success, research also shows a lack of parent 

engagement in schools (Munje and Mncube, 2018; Van Loggenberg, 2013). The lack 

of parent engagement stems from socio-economic issues and non-inclusive school 

environments (Tan et al., 2020; McNeal, 2015).  

Secondary school leaders are primary liaisons between the school and parents and 

therefore responsible for fostering parent engagement (Barr and Saltmarsh, 2014; 

Marschall and Shah, 2016). ICT is thus seen as a strategic tool in enabling parent 

engagement. However, studies have shown resistance to ICT among educators, as 

well as a “digital divide” among schools as a result of varying access to ICT (Chisango 

and Marongwe, 2021; Moodley et al., 2020; Oriji and Amadi, 2016).  

1.7 THEORETICAL FRAMEWORK  

This study uses the Hoover-Dempsey and Sandler model (2005), which focuses on 

the key factors that influence parent engagement. This study focuses specifically on 

general school invitations to parents, as the model proposes that parents are more 

likely to engage in their children’s education when the school actively invites them to 

do so (Hoover-Dempsey et al., 2005). This framework is discussed in Chapter Two. 

1.8 OVERVIEW OF THE RESEARCH DESIGN AND METHODOLOGY 

The research methodology used for this study is qualitative research. It is based on 

interpretivism as a paradigm to gain deeper insights into individuals’ unique 

perspectives (Tomaszewski et al., 2020; Creswell and Poth, 2018). In line with 

interpretivism, a qualitative approach was used as it allows the researcher to explore 

contextual phenomena and capture the experiences and perspectives of those 

involved (Korstjens and Moser, 2017). Furthermore, a qualitative approach provides 

for more in-depth insight and contextual awareness (Rahman, 2017). Therefore, the 
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use of a qualitative approach in this study allowed for participant perspectives and 

contextual insights to be considered regarding how school leaders use ICT to engage 

parents in student learning. 

The design for this study takes the form of a case study, which is appropriate as it 

allows researchers to explore phenomena in depth and collect detailed information 

(Priya, 2021; Creswell, 2014). Chapter Three examines the use of a qualitative 

approach and provides a detailed case study for this research.  

The data in this study is drawn from nine (9) participants who are secondary school 

leaders in Tshwane. These leaders include three school principals, three deputy 

principals and three departmental heads. From each school, one school principal, one 

deputy principal and one departmental head are interviewed. Principals are crucial to 

facilitating parental involvement as heads of their relevant schools (Michalowski, 

2017). Deputy principals and departmental heads support the principal in the daily 

operations of a school and will likely have an influence on the implementation of 

strategies to get parents engaged in student learning.  

Participants were identified and selected through purposive sampling. Purposive 

sampling refers to carefully identifying and selecting participants to meet a study’s 

aims and objectives (Campbell et al., 2020). This sampling strategy enables more 

precise matching of participants to the aims and objectives of the research, enhancing 

the rigour and trustworthiness of the data collected (Campbell et al., 2020). The use 

of purposive sampling for this study is valuable as it enables the researcher to select 

participants with the necessary knowledge and experience, and role to provide 

adequate insight into how secondary school leaders use ICT to engage parents in 

student learning.  

This study makes use of audio-recorded semi-structured interviews, which entail 

asking a predetermined set of questions and probing participants to elaborate or 

provide more information about their responses to explore the various ways in which 

each participant made use of ICT to engage parents in their children’s learning 

(McIntosh and Morse, 2015). The semi-structured interviews are coupled with a digital 

analysis of each school’s online platform, focusing on obtaining a realistic and 

evidence-based idea of how participants use ICT to engage parents in their children’s 

education.  
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Interviews with participants are analysed through a thematic analysis to identify 

themes and patterns related to the research questions. A thematic analysis refers to 

identifying and analysing data using themes found within the data (Nowell et al., 2017). 

Multiple readings of the interview transcripts precede the process of developing 

themes, identifying meaningful pieces of information, grouping these pieces of 

information into potential themes, and refining and revising these themes during the 

analysis process (Nowell et al., 2017). Lastly, these themes are interpreted to provide 

explanations and more insight into how secondary school leaders use ICT to engage 

parents in student learning. 

1.9 DELIMITATIONS OF THE STUDY  

This research was conducted in Gauteng, in the Tshwane South District. Three 

independent schools formed the research sites for this study because they use 

technological and online platforms in their day-to-day operations and parent 

engagement.  

1.10 LIMITATIONS OF THE STUDY  

This study had two limitations. The first was that data for this study was not collected 

from learners, as they are minors and there are ethical concerns relating to collecting 

data from minors. The second limitation was that access to participants was limited 

strictly to after working hours. 

1.11 ETHICAL CONSIDERATIONS  

The nature of this study requires the acknowledgement of ethical considerations. The 

ethical considerations adopted in this study align with those proposed by Yin (2014). 

Participation in this study was strictly voluntary and all participants had to give their 

consent to participate in the study. Furthermore, permission was sought from other 

relevant stakeholders, such as the Department of Basic Education and school 

principals, when collecting data from either themselves, deputy principals or 

departmental heads participating in this study.  

To avoid using any deception towards the informants and ensure that participants do 

not unwittingly take part in the research or put themselves in an undesirable position 

(Yin, 2014), the principle of informed consent was adopted. According to Manandhar 

 
 
 



8 
 

and Joshi (2020), the principle of informed consent stems from the ethical issue of 

respecting the participants’ integrity and self-determination. Informed consent is 

obtained by using a written, signed, and dated form, and it ensures that throughout the 

data collection process, participants remain aware of and understand the research 

and its risks (Manandhar and Joshi, 2020). Participants were also able to withdraw 

from the study at any point as a means of respecting their self-determination, following 

findings by Manandhar and Joshi (2020). 

To ensure that the privacy and confidentiality of participants are maintained, as 

indicated by Yin (2014), sensitive information is handled with the utmost confidentiality 

and with required compliance with legal and ethical guidelines. This means that the 

identities of schools and participants remain protected and at no point in the study 

revealed. 

In line with Yin’s (2014) recommendations, the study does no harm to participants, 

including injuring them physically, morally or mentally (Buchanan and Warwick, 2021). 

To ensure that harm is avoided, the short-term and long-term well-being of participants 

and adhering to any ethical stipulations were prioritised, as recommended by 

Buchanan and Warwick (2021). These ethical principles were presented in the 

researcher’s application to the University of Pretoria’s Ethics Committee.  

1.12 ENSURING TRUSTWORTHINESS  

Trustworthiness refers to showing that research findings are worthy of consideration 

and are accurate based on the participants’ perspectives (Elo et al., 2014). To ensure 

trustworthiness and rigour, the following research criteria are addressed: credibility, 

confirmability, dependability and transferability (Guba and Lincoln, 1994). These 

principles and their adoption in this study are discussed in detail in Chapter Three.  
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1.13 SIGNIFICANCE OF THE RESEARCH  

This study will assist school leaders who desire to engage parents in their children’s 

education to achieve this through the use of ICT. This research provides school 

leaders with access to proven best practices that other school leaders are using. The 

sharing of best practices, strategies and challenges provides crucial insights that can 

improve the use of ICT for parent engagement.  

The successful use and implementation of the recommended strategies and best 

practices can potentially lead to higher parent engagement, which can impact overall 

school success. In addition, the adoption of ICT for parent engagement provides the 

opportunity for all children to effectively access education and for their parents to 

partake in their educational experience. 

1.14 CHAPTER SUMMARY  

This chapter focused on parent engagement in their children’s learning. Parent 

engagement in their children’s learning has proven to be necessary. However, an 

alarming number of parents are still not engaged in their children’s learning. Therefore, 

school leaders must start exploring innovative ways of getting parents to engage in 

their children’s education. As a growing tool used globally, particularly in education, 

ICT can be used to enable active parent engagement. This study therefore examines 

how secondary school leaders use ICT to engage parents in their children’s learning. 

The rationale for this study is based on the strong correlation between parent 

engagement, academic success and overall school success. The rationale is also 

based on the literature gap regarding the use of ICT to engage parents in student 

learning.  

Through qualitative research in the form of a case study, a sample of nine purposively 

selected participants takes part in audio-recorded semi-structured interviews. The 

data collected is analysed using a thematic analysis to determine themes and patterns 

from participant responses. Ethical considerations and principles for ensuring 

trustworthiness are adhered to throughout the study. 
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1.15 OVERVIEW OF THE CHAPTERS 

Chapter One: General orientation and background 

The study’s focus, purpose, and research questions are introduced. The rationale of 

the study is outlined, and a preliminary literature review is presented. 

Chapter Two: Theoretical framework and literature review 

This chapter explores local and international existing literature focusing on parent 

engagement in student learning, communication with parents by school leaders, 

resistance to ICT, the significance of ICT in education, and the challenges regarding 

the utilisation of ICT in schools. This chapter also introduces the Hoover-Dempsey 

and Sandler model as a theoretical framework.  

Chapter Three: Research methodologies and data collection  

This chapter focuses on the research methodologies used in this study, specifically 

why qualitative research and a case study design were used. The chapter describes 

the use of an interpretivist and constructivist paradigm. Furthermore, this chapter 

substantiates the selection of participants through purposive sampling and the use of 

audio-recorded semi-structured interviews, coupled with field notes and a digital 

analysis. The limitations of both purposive sampling and the data collection method 

are considered. The chapter goes on to explain the use of a thematic analysis to 

analyse the data, as well as the ethical considerations of the study.  

Chapter Four: Data presentation, findings, and interpretations 

In this chapter, the data collected by the researcher is presented through identified 

themes. In addition to this, literature was analysed and cross-referenced with the 

findings of the study, which are interpreted and presented.  

Chapter Five: Conclusion and recommendations  

This chapter begins with a summary of the findings and then proceeds to draw 

conclusions. These conclusions include the importance of sending invites to parents, 

the need to create more user-friendly platforms, and the need to establish value in 

parent engagement and conscientise parents of this value. The chapter concludes 
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CHAPTER TWO: THEORETICAL FRAMEWORK AND LITERATURE REVIEW 

 

2.1 INTRODUCTION  

The previous chapter gave a brief overview of the study, its aims, research questions, 

and methodologies. This chapter presents the theoretical framework used in this study 

and the literature review that captures local and international literature that focuses on 

school communication with parents and the use of ICT in this regard. The chapter 

commences with the theoretical underpinnings of the study, followed by the review of 

relevant literature. 

2.2 THEORETICAL FRAMEWORK 

This study is framed within the model of parental involvement in schools by Hoover-

Dempsey and Sandler (2005). One of the main principles of this framework is the 

importance of invitations from the school and teachers as a determining factor in 

whether or not parents get involved in their children’s education (Hoover-Dempsey et 

al., 2005). The Hoover-Dempsey and Sandler model proposes that the extent to which 

parents are involved in their children’s education is based on their perceived 

competence to get involved and their perceptions of the school’s invitations (Fishman 

and Nickerson, 2014). This suggests that parents are more prone to get involved in 

their children’s learning if they feel competent enough to do so and if the school invites 

them. It further entails that their perceived competence needs to be considered when 

developing strategies to use ICT to engage parents in their children’s learning and 

when designing accessible and user-friendly ICT platforms. These ICT platforms 

should enhance the parent’s sense of efficacy and belief that they can participate in 

their children’s education. ICT platforms used by schools include email, school 

websites and school-based apps, school communication networks and groups such 

as Microsoft Teams and WhatsApp groups, as well as social media. 

Hoover-Dempsey and Sandler (2005) posit that schools and teachers should send 

clear, positive cues inviting parents to get involved. Parent involvement, determined 

by the school’s invitation, requires schools to create welcoming and inclusive 

environments, so parents are motivated to get involved in the school and their 

children’s education (Fishman and Nickerson, 2014). This study takes the Hoover-
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Dempsey and Sandler model a step further and focuses on parents being engaged in 

their children’s learning rather than merely being involved. According to Goodall and 

Montgomery (2014), parental engagement comprises a greater commitment, 

ownership, and accountability than involvement, which refers to simply taking part in 

an activity.  

This study views ICT as a tool to invite parents to participate actively in their children’s 

education, which has informed the development of research questions that hold 

schools and school leaders responsible for creating specific invitations. Given that the 

model presents the school as being the party responsible for issuing invitations to 

parents, the participants of this study are school leaders, as they are the ones 

ultimately responsible for ensuring that parents are invited to participate in their 

children’s education. Collecting data from parents would be irrelevant to this study, as 

the theoretical framework relies on an initiative from the school, not the parent. 

ICT can be used to send invitations, ranging from communication about school events 

to access to timetables and curriculum activities. ICT platforms, among others, can 

therefore be used as a means to invite parents to engage in their children’s education.  

The Hoover-Dempsey and Sandler model (2005) recognises the contextual and 

cultural factors that affect how parents perceive invitations from the school. Therefore, 

schools need to be conscious of the diverse backgrounds of the parents in their school 

and consider them when communicating with parents. Considering the contextual and 

cultural factors will help ensure that all parents feel welcome and included. Contextual 

and cultural factors can inform the designing of ICT platforms that cater to the diverse 

backgrounds and needs of parents, which can ultimately result in greater parent 

engagement.  

Other scholars have used the Hoover-Dempsey and Sandler model to study 

phenomena such as parental involvement among Jewish and Arab parents (Lavenda, 

2011) and the motivation of parent involvement in secondary-level schooling (Bertrand 

and Deslandes, 2005). Although the Hoover-Dempsey and Sandler model is a widely 

used and appropriate framework for this study, it is crucial to consider its limitations. 

One of these limitations is that the model assumes that all parents have equal access 

to resources and will all be able to attend meetings and other initiatives by the school 

(Li and Bempechat, 2022). This limitation can potentially result in an invite by the 
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school being deemed ineffective because parents had other factors that influenced 

them not to accept the invite. To mitigate this, this study acknowledges the diverse 

contextual factors among parent communities in schools and advocates for the design 

of ICT platforms that are accessible and user-friendly for all parents.  

Another limitation is that the model holds the school responsible for inviting parents to 

get involved, thus placing the burden of parent involvement on the school rather than 

the actual parents (Hoover-Dempsey et al., 2005). This study acknowledges that 

although schools are responsible for inviting parents to get involved, the invitation still 

needs to be accepted by parents. Therefore, the factors that determine whether a 

parent accepts the invitation must be considered.  

The Hoover-Dempsey and Sandler model is a useful theoretical framework in guiding 

the research conducted for this study, as it helps inform the best practices to develop 

research questions and collect data. This entails developing research questions that 

hold school leaders responsible for creating invitations, as well as collecting data only 

from school leaders. By using the Hoover-Dempsy and Sandler model, the study 

examines the effectiveness and impact of various ICT-based invitations to engage 

parents, as well as provide actionable insights to school leaders.  

2.3 LITERATURE REVIEW 

This section is presented thematically under the following themes: parent engagement 

in their children’s learning, school leaders’ communication with parents, resistance to 

ICT, and the significance of ICT in education and the challenges regarding the 

utilisation of communication ICT in schools. 

2.3.1 Parent engagement in children’s learning in schools 

The extent to which parents are engaged in their children’s learning directly affects a 

child’s academic success, as parents play a significant role in supporting their 

children’s learning (Schmid and Garrels, 2021). Parental engagement includes 

activities such as participating in two-way communication with the school, discussing 

and understanding school-related issues at home with children, volunteering in school 

activities, and sharing responsibility in the child’s education (Tan et al., 2020; Barr and 

Saltmarsh, 2014). Parental engagement has been directly linked to a child’s success 
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in school and the overall achievement of the school (Schmid and Garrels, 2021; Castro 

et al., 2015). This literature highlights the responsibility that school leaders have in 

fostering parent engagement and brings about the need for school leaders to embrace 

tools, such as ICT, that help facilitate this engagement.  

There is extensive research indicating that parent involvement is fundamental for 

student learning and overall school functioning (Castro et al., 2015; Barr and 

Saltmarsh, 2014). However, Munje and Mncube’s (2018) study found that there is 

insufficient parent involvement in schools and that schools need to start developing 

strategies to engage with parents who are not involved. This needs to be facilitated in 

a context-friendly manner by tailoring strategies to the specific needs and challenges 

of the school community. McNeal (2014) and Van Loggenberg (2013) find that the lack 

of parental involvement in schools cannot be attributed only to the parents’ fault; 

however, the school must also be held accountable. Therefore, parent engagement is 

a shared responsibility between the school and parents. The school is responsible for 

inviting the parent to get involved, and the parent is responsible for accepting the 

invitation. Therefore, schools must develop strategies that are context-friendly and 

focus on engaging parents in a way that meets their diverse needs and will appeal to 

them to accept the invitation. 

ICT is a promising tool that can enable schools to design context-friendly strategies 

that appeal to parents. For example, school-based apps can allow parents to access 

information on their children’s projects or assignments, thus allowing them to stay up 

to date with what is happening in the classroom and also allowing them to offer help 

with completing these tasks.  

Current literature shows that schools are not creating enough opportunities or 

developing inclusive and welcoming strategies for parents to participate in their 

children’s learning (Munje and Mncube, 2018; McNeal, 2014; Van Loggenberg, 2013). 

This lack of opportunities highlights the need for schools to make use of strategies that 

cater to the diverse needs of the parent community. ICT platforms such as Microsoft 

Teams can be used to create opportunities for parent engagement, as they allow for 

flexibility and increased accessibility that will ensure that all parents have an equal 

opportunity to actively take part.  
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Insufficient parental involvement extends beyond parents simply not feeling welcome 

but extends to parents’ socio-economic statuses and personal circumstances affecting 

their ability to engage in their children’s learning (Tan et al., 2020; McNeal, 2014). For 

example, parents who work night shifts may not have time in the evenings to interact 

with their children about what they are currently learning at school. This suggests that 

even parents who desire this interaction might face limitations due to their 

circumstances. Contextual factors that may affect parent engagement include limited 

access to resources such as transport to go to and from the school, language barriers, 

working hours that do not allow the parent to attend parent-teacher-meetings or school 

events, as well as the geographic location of the parent differing from the child’s 

geographic location or the school’s geographic location.  

The various contextual factors affecting parent engagement create an even more 

significant need for schools to communicate with parents and connect with them 

regarding their children’s education in a way that encompasses the diverse 

circumstances and challenges parents face within a school. For example, ICT can 

allow parents to participate in virtual parent-teacher-conferences, which enable 

parents to meet with their children’s teacher from anywhere, making it more 

convenient for working parents or parents who do not have easy access to transport.  

It is, however, important to acknowledge that addressing the challenges faced by 

parents and schools regarding parent engagement requires a collaborative approach 

between parents and the school. This collaborative approach will ensure that schools 

are using effective strategies and that parents buy into the strategies that the school 

uses.  

Current literature (Munje and Mncube, 2018; Van Loggenberg, 2013; McNeal, 2014) 

emphasises that schools need to develop strategies to engage parents. However, 

there appears to be limited explicit mention of these strategies or what they would 

entail. This study therefore presents ICT as a strategic platform through which schools 

can appeal to parents and engage with them in a welcoming and inclusive way. By 

using ICT to communicate with parents regarding their children’s learning, schools 

take responsibility for ensuring that parents can engage.  
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2.3.2 Communication between parents and school leaders 

This sub-subsection discusses communication between parents and school leaders 

by focusing on the role of school leaders in parent engagement and the use of ICT 

globally versus traditional communication methods 

2.3.2.1 The role of school leaders in parent engagement 

School leaders play a significant role in encouraging parents to play their role in their 

children’s learning, as they are the primary contact between the school and parents 

(Yulianti et al., 2022). Therefore, school leaders are responsible for creating an 

environment that fosters active parent engagement. School leaders’ practices impact 

how the school interacts with parents and the relationship that is formed with these 

parents (Jeynes, 2018; Marschall and Shah, 2016; Barr and Saltmarsh, 2014). School 

leaders connect with parents by directly contacting parents through initiatives such as 

“Coffee with the Principal”, face-to-face interactions, newsletters, reports, and phone 

calls (Yulianti et al., 2022; Rodriguez et al.., 2014). These initiatives show the 

opportunity that exists for parent engagement to take place. Through being proactive, 

school leaders can foster a positive partnership with parents that is aimed at engaging 

them in their children’s learning. It is therefore essential to continuously evaluate the 

effectiveness of the strategies being used through ongoing research that seeks to find 

the best practices.  

2.3.2.2 The use of ICT globally versus traditional communication methods 

The increasing use of ICT globally (Islamia, 2015), mainly in communicating with the 

parent community, can influence how school leaders perceive and use ICT for parent 

engagement. School leaders are still using traditional communication methods such 

as face-to-face interactions, newsletters, reports, and phone calls to engage parents 

in their children’s education (Yulianti et al., 2022). Communication may come from 

various stakeholders such as school principals, departmental heads, subject heads, 

and teachers whose communication can range from asking parents to help with 

specific assignments, invitations to school events, participation in parent-teacher 

conferences, or asking parents to read assigned books with their children at home 

(Yulianti et al., 2022). Timely communication that is accessible is essential in ensuring 
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that all parents can actively engage. ICT provides school leaders with the opportunity 

to ensure that this takes place.  

It is evident that ICT has the potential to positively impact parent engagement; 

however, it is important that school leaders ensure the strategic use of these platforms 

in a manner that meets parent needs, is effective, is timely, and is accessible to all 

parents. This study explores various ways in which school leaders are using ICT to 

foster meaningful parent engagement.  

2.3.3 Resistance of school stakeholders to the use of ICT  

This sub-subsection focuses on the resistance of school stakeholders to using ICT. 

These themes studied include international and local resistance to ICT, implications 

of resistance to ICT, addressing resistance to ICT and the benefits of using ICT. 

2.3.3.1 International and local resistance to ICT 

Despite the benefits associated with using ICT in schools, in Nigeria, a study by Oriji 

and Amadi (2016) found that the biggest problem concerning the use of ICT in schools 

is changing the mindsets of educators and educational leaders from resistance to ICT 

to using ICT as a communication tool (Oriji and Amadi, 2016). This resistance 

indicates a barrier to the use of ICT in fostering parent engagement. The researcher 

believes that it is important to address the resistant mindset of these school leaders 

through professional development programmes in order to fully make use of the 

opportunities and benefits that come as a result of using ICT.  

Resistance to the use of ICT has also been experienced locally as a study by Moodley 

et al. (2020) indicates that resistance towards using ICT in schools is a result of 

aspects such as ability, attitudes, and conditions specific to each educator’s 

environment (Moodley et al., 2020). These environmental conditions may include 

inadequate ICT infrastructure, resources, and technical support (Moodley et al., 2020). 

The Department of Basic Education has admitted that the efforts to integrate ICT in 

schools have been poor due to a lack of funds (Parliament of the Republic of South 

Africa, 2018). Investing in efforts to integrate ICT in schools will ensure that the 

relevant stakeholders have access to ICT through training, are equipped to use it, and 

can benefit from it. However, until funding is made available, the barriers causing 
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resistance to the use of communication ICT will remain. By investing in ICT, 

policymakers and leaders in the education sector can allow schools to seize the 

opportunities that ICT provides with regard to fostering engagement with the parent 

community.  

2.3.3.2 Implications of resistance to ICT 

The behavioural patterns indicating resistance towards ICT may affect how secondary 

school leaders approach ICT and use it for parent engagement (Moodley et al., 2020; 

Oriji and Amadi, 2016). Resistance to using ICT limits communication channels and 

restricts interactions with parents to traditional communication methods, which may be 

ineffective or outdated. Resistance to ICT also means that schools do not fully take 

advantage of the benefits associated with using ICT, such as timely communication 

and an opportunity to collaborate with parents.  

2.3.3.3 Addressing resistance to ICT 

School leaders need to address such resistance mindsets to implement ICT as a 

communication tool successfully. This could be done through focused training 

programmes and professional development, as well as offering ongoing support for 

parents and teachers (Moodley et al., 2020). The Department of Basic Education, as 

published in the National ICT Strategy and Policy (DoE, 2004), as well as in the 

Guidelines for Teacher Training and Professional Development in ICT and Training 

(DoE, 2007), holds the Gauteng Department of Education ultimately responsible for 

offering ICT training to school leaders and teachers in Gauteng. Parent training is, 

however, not accounted for. This means that schools that want to use ICT to engage 

parents must ensure that parents are trained in using the ICT platforms. This training 

can potentially come at a cost to the schools and may not be justifiable in comparison 

to other necessities. 

2.3.3.4 Benefits of using ICT 

It is worth arguing that resistance towards ICT is not a shared experience among all 

schools, as some schools use ICT. Powers and Green (2016) indicate that school 

leaders in Texas who have adopted ICT as part of their daily practice found that online 

platforms are a powerful way to communicate with parents (Powers and Green, 2016). 
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Locally, the Gauteng Department of Basic Education has endorsed the use of ICT in 

schools, associating it with improving the education system (Munje and Jita, 2020). 

Adopting ICT as a daily practice allows for more efficient and effective communication, 

which keeps parents actively connected. These findings indicate that schools stand to 

benefit more from a school culture that embraces ICT as a communication tool, as 

opposed to a culture that resists it. School leaders can mitigate this resistance by 

offering professional development opportunities aimed at promoting the use of ICT 

and providing continuous technical support to the school community (Howard and 

Mozejko, 2015). This, however, is only possible if school leaders themselves develop 

a positive attitude towards the use of ICT in parent engagement and are well 

acquainted with it. In addition to this, professional development opportunities aimed at 

promoting the use of ICT are likely to come at a cost that may be difficult to justify in 

schools that are already struggling with basic resources such as classrooms, 

classroom furniture, and textbooks.  

2.3.4 Significance of ICT in education  

ICT has gained greater prominence in modern education, teaching, learning, and 

communication. ICT has become imperative in education and allows for cost-effective, 

rapid, and effective communication with parents (Kapur, 2018). ICT has therefore 

revolutionised education, making it imperative for school leaders to adapt. Over the 

years, there has been an increase in the accessibility of the internet and smartphones, 

resulting in people communicating on online platforms rather than face to face 

(Islamia, 2015). The ICT-driven world has made it essential for schools to embrace 

ICT and find ways to use it for the school’s benefit, particularly for communication with 

parents. Not only do schools need to embrace ICT but they also need to continuously 

evolve with it in order to ensure that their use of ICT remains relevant and effective in 

fostering parent engagement.  

With the increasing usage of online platforms, schools and parents have an additional 

communication platform to engage with one another. According to Cox and McLeod 

(2014), using ICT, mainly social media platforms in schools, has become an 

expectation rather than an option. This expectation results from school leaders being 

able to use these platforms to share the schools’ accomplishments and performance 

and share the decision-making process with the relevant stakeholders. Sharing the 
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schools’ achievements and the decision-making process with stakeholders allows for 

transparency, which can result in trust and support for the school.  

Online communication platforms allow more efficient interactions with the school 

community, unlike traditional communication platforms such as newsletters (Powers 

and Green, 2016). Online platforms such as school websites and school-based apps 

allow parents to receive a message as soon as it is sent. This makes communication 

rapid, unlike newsletters that require the child to physically give to the parent, which 

may happen hours after the newsletter was sent out, thus causing delays in the 

reception of the message. Traditional communication tools, such as letters, may not 

always reach parents, as the receipt of this communication depends on the child 

passing on the communication to the parent. This brings to question the reliability and 

effectiveness of traditional communication methods. School leaders therefore need to 

explore ways of engaging parents in their children’s education, such as making use of 

ICT platforms that ensure that the parent is the one who receives the communication 

directly. This can be done on WhatsApp groups, Microsoft Teams, Google Drive, and 

school websites.  

2.3.5 Challenges regarding the utilisation of communication ICT in schools 

This sub-section discusses challenges regarding the utilisation of communication ICT 

in schools with a focus on the digital divide and ICT according to quantiles.  

2.3.5.1 Digital divide 

ICT for communication purposes is important in the education sector. However, the 

ability or the drive to use ICT varies across schools. Chisango and Marongwe (2021) 

have identified a “digital divide” among schools in Gauteng. A study conducted by 

Chisango and Marongwe (2021) found that schools’ knowledge of ICT differs across 

schools of various quintiles. The same observation was made by Chen (2015), who 

found that there is a digital divide across schools in developing countries. Addressing 

the digital divide in schools is crucial in ensuring equitable access to ICT and equal 

opportunity for parents to actively participate in their children’s education. 

The digital divide across schools means that the resources, skills, and knowledge 

provided to or possessed by schools across South Africa regarding the use of ICT 
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differ (Chisango and Marongwe, 2021). The difference in tangible assets such as 

laptops and tablets, as well as ICT literacy, can impact how various schools 

experience and use ICT in general and, in particular, how school leaders use ICT for 

parent engagement in their children’s learning. Schools with more access to ICT and 

associated resources could be more inclined to use ICT to connect with parents than 

those with less access to ICT and associated resources.  

2.3.5.2 ICT according to quintiles  

To tackle the historical imbalances emanating from the system of apartheid in South 

Africa and to allocate financial resources to schools effectively, the South African 

government has categorised schools into different quintiles based on the school’s 

socio-economic status (Munje and Jita, 2020). Quintile 1 schools are located in the 

most economically underprivileged communities, whereas Quintile 5 schools are 

located in the most economically privileged communities (Ogbonnaya and Awuah, 

2019). The government fully funds Quantile 1 schools. In contrast, Quintile 5 schools 

are fee-paying, which means that there is a high likelihood that Quintile 5 schools can 

acquire additional resources that are not necessarily available to schools of lower 

quantiles (Wilmot and Dube, 2015; Mestry and Ndhlovu, 2014).  

The varying resources in the different quintiles suggest that the ICT platforms used to 

engage parents will differ depending on the available resources. The ICT strategies 

used by school leaders will not be applicable to all quantiles, and each school will have 

to take into consideration the resources available to them when deciding which 

strategy to use. For example, schools in the lower quintiles may struggle to make use 

of ICT for parent engagement, as the parent community is associated with high 

unemployment rates, high poverty rates, and lower literacy levels (Ogbonnaya and 

Awuah, 2019). This reduces the likelihood of parents having access to technological 

devices or ICT platforms. Therefore, relying on ICT to engage parents in these lower 

quantiles is unrealistic and will most likely be ineffective. School leaders in these 

quantiles will have to stick to more traditional methods of engaging parents, such as 

parent meetings, to ensure equal access.  

Ogbonnaya and Awuah (2019) found that the majority of parents of children in Quintile 

4-5 are better educated and are more likely to engage in their children’s learning and 

the broader school community. The parents of these schools are fee-paying parents 
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who require less government support (Ogbonnaya and Awuah, 2019). This means 

that schools in these quintiles can design school websites and school-specific apps or 

drives, as the schools have more resources enabling them to do this, and parents 

have better access to these platforms, as they are considered to be better educated, 

and as fee-paying parents have the financial resources to access a device.  

Therefore, it would not be fair to consider a Quintile 1 school in the same regard as a 

Quintile 5 school when examining the utilisation of ICT to engage parents, as the 

resources in each school differ based on the quintile under which they are categorised.  

2.4 SUMMARY  

Parent engagement is crucial in children’s learning and school success as the current 

literature focuses on the importance of communication between parents and the 

school, particularly school leaders. Furthermore, ICT has been put forward as a viable 

platform for school leaders to maintain their communication and engagement with 

parents regarding their children’s education. Despite ICT being a useful platform for 

engaging with parents, some schools resist its adoption, which needs to be addressed 

by school leaders. The next chapter will discuss the research design and research 

methodologies used in this study.   
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CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY 

 

3.1 INTRODUCTION 

The preceding chapter provided a theoretical framework and a literature review on the 

use of ICT by secondary school leaders to engage parents in their children’s 

education. This chapter, with its meticulous research design and methodology, instils 

confidence in the validity of this study. It begins with a thorough discussion of the 

research paradigm, followed by a comprehensive research approach and a meticulous 

research design. It then addresses methodological issues, including the careful 

selection of participants and research sites, rigorous data generation methods, 

thorough data analysis, and a comprehensive consideration of trustworthiness and 

ethical considerations.  

3.2 RESEARCH PARADIGM 

This study adopts interpretivism, as it accommodates different realities based on 

people’s experiences (Okeke and Van Wyk, 2015). Chowdhury (2014) shares similar 

sentiments and believes that interpretivism considers aspects such as the participant’s 

setting, culture, and personal interpretations. In addition, interpretivism aims to 

consider the richness of the insights gathered rather than drawing definitive 

conclusions that can be generalised (Alharahsheh and Abraham, 2019). By adopting 

interpretivism, this study explores the diverse meanings and interpretations regarding 

school leaders’ use of ICT to engage parents in their children’s education. 

Furthermore, interpretivism allows the study to consider the contextual factors 

influencing secondary school leaders’ decisions and practices regarding their use of 

ICT to engage parents. Therefore, interpretivism helps in understanding the 

participants’ subjective experiences based on the specific context in which they use 

ICT. For example, the school leaders’ physical working environment, the resources 

available to them, the extent to which they are ICT literate, the extent to which their 

parent population is ICT literate, and their specific school needs regarding engaging 

parents will be taken into account. 

Interpretivism focuses on considering the context and interpretations of the studied 

phenomena (Okeke and Van Wyk, 2015). This allows the study to probe how ICT has 

 
 
 



25 
 

been used for parent engagement over time, which offers insight into the evolving 

needs and challenges faced by school leaders in their use of ICT for parent 

engagement. 

3.3 RESEARCH APPROACH 

This study adopts a qualitative research approach. Qualitative research aims to 

understand deeply what is being studied and values people’s experiences 

(Tomaszewski et al., 2020). Qualitative research allows researchers to answer 

important questions about people and their experiences (Guba and Lincoln, 1994). 

This study examines the experiences of secondary school leaders regarding the use 

of ICT to engage parents in their children’s education. The focus is therefore on the 

individual school leaders’ experiences, which requires qualitative research.  

Qualitative research seeks to reveal what is going on through descriptions and 

interpretations of a phenomenon, which in this case is the use of ICT to engage 

parents in student learning (Agius, 2014). These descriptions and interpretations 

address the contextual sensitivities in this study, which include the socio-economic 

background of the community the school operates in and that of the parent population, 

the ICT infrastructure in the school, as well as parent dynamics such as their level of 

education, ICT literacy, and their access to the ICT platforms used by the school.  

3.4 RESEARCH DESIGN 

This study adopts a case study research design. A case study research design refers 

to an inquiry into a subject in its real-life context by focusing on answering “why” and 

“how” (Priya, 2021; Yin, 2009). In addition to this, a case study research design entails 

the researcher exploring, in depth, a particular programme, event, activity, or individual 

through interviews, questionnaires, observations, or the study of documents (Priya, 

2021; Creswell, 2014). Case studies take place in their natural context and are aimed 

at describing complex phenomena (Verschuren, 2003). The case in this case study is 

the use of ICT by secondary school leaders in three schools in the Tshwane East 

district to engage parents in their children’s education. 

The disadvantage of using a case study research design for this study is that it only 

takes into consideration a small sample size, which may not necessarily reflect how 
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other secondary school leaders use ICT to engage parents in their children’s learning 

(Priya, 2020). However, case studies provide the opportunity to address the context 

and complexities under which a phenomenon is being studied (Paparina, Green, 

Papoutsi, Murdoch, Petticrew, Greenhalgh, Hanckel, Shaw, 2020). This allowed the 

researcher to not only understand the ICT strategies used by school leaders at surface 

level but also to give insight into the factors that influence the use of these strategies, 

the challenges related to these strategies, and the environment in which these 

strategies are being used. Given the vast difference in the availability of resources and 

use of ICT in schools in different quintiles, it is crucial to consider the context of 

participants. Case studies allow this to happen, as they occur in the participants’ 

natural environment (Verschuren, 2003).  

3.5 SELECTION OF PARTICIPANTS AND RESEARCH SITES 

Sampling is the process of choosing individuals from a population for data collection 

purposes in research (Bhardwaj, 2019). How this takes place depends on the research 

type, purpose, and the researcher’s perspective on what would be best (Bhardwaj, 

2019). The types of sampling fall under two broad categories: probability sampling and 

non-probability sampling. Probability sampling entails that all members of a larger 

population have an equal chance of being randomly selected as participants. In 

contrast, non-probability sampling entails choosing participants with prior judgement 

to meet specific criteria set out by the researcher (Bhardwaj, 2019). This study uses 

non-probability sampling, as the participants meet the requirements of having 

experience with using ICT for parent engagement.  

This study made use of purposive sampling, also known as deliberate sampling, which 

falls under the broader category of non-probability sampling (Bhardwaj, 2019). 

Purposive sampling allows researchers to use their expertise to select specific 

individuals as participants in the study with the intention of meeting the aims of the 

study (Frost, 2023; Campbell et al., 2020). Allowing the researcher to precisely match 

the participants with the aims of the study is an advantage, as it allows for efficiency 

and time-saving because the researcher is able to carefully choose participants who 

can provide the data required and communicate directly with the desired participants 

(Frost, 2023).  
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This study purposively selected three secondary schools in the Tshwane district. The 

three schools selected are known to the researcher as actively making use of ICT for 

parent engagement. This entails that they would be able to give insight into the 

phenomena being studied. This study used nine participants who were purposively 

selected, comprising a principal, deputy principal, and departmental head in each 

school. These participants were chosen because the study focuses specifically on the 

use of ICT by school leaders. Principals, deputy principals, and departmental heads 

are leaders in their schools. The school principals and deputy principals were 

consulted to determine which departmental heads had experience in using ICT to 

engage parents in student learning. Most principals and deputy principals 

recommended their Heads of Marketing, as they have adequate experience in 

facilitating this engagement. The deputy principals of each school also serve the role 

of Head of Academics. Two of the three schools chose their Heads of Marketing to 

participate in the study as departmental heads. One school chose their Head of 

Student Affairs, as they did not have someone on-site who does their marketing. The 

number of years working in the research sites ranged from two to twelve years. 

The advantage of purposive sampling is that the selected sample will be able to 

respond to questions, as the researcher can verify beforehand that the participants 

know about the phenomena being studied (Bhardwaj, 2019). The limitation presented 

by purposive sampling is that it is prone to selection bias, and participants may not 

necessarily be representative of the population (Frost, 2023; Campbell et al., 2020). 

Research sites and participants had been predetermined as being information-rich 

because they have used ICT platforms to engage parents in their children’s learning 

(Bhardwaj, 2019).  

Table 3.1 describes the research sites and summarises the participant profiles. 
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Table 3.1: Summary of research sites and participant profiles 

School Description of 
the school 

Participant 
code 

Position Gender  Number 
of 
years at 
the 
school 

A Fee-paying school 
with pupils from 
middle-income to 
high-income 
households 

PA Principal  M 3 

DPA Deputy Principal and 
Head of Academics 

F 11 

DHA Head of Marketing F 12 

B Fee-paying school 
with pupils from 
middle-income to 
high-income 
households. The 
school offers a 
non-traditional 
school 
environment for 
learners who do 
not prefer the 
mainstream 
school 
environment 

PB Principal F 3 

DPB Deputy Principal and 
Head of Academics 

F 2 

DHB Marketing 
Representative 

F 3 

C Premium fee-
paying school with 
learners 
predominantly 
from high-income 
households and 
international 
students  

PC Principal F 3 

DPC Deputy Principal and 
Head of Academics  

F 2 

DHC Head of Marketing M 2 

 

3.6 DATA COLLECTION TECHNIQUES  

This study used semi-structured interviews and a digital platform review to collect data. 

3.6.1 Semi-structured interviews  

Semi-structured interviews entail the researcher going into the interview with a 

predetermined interview schedule with questions that need to be asked during the 

interview and the researcher being able to probe participants further on their 

responses to the predetermined questions (McIntosh and Morse, 2015). Interviews 

were conducted with all the purposively selected secondary school leaders. Semi-

 
 
 



29 
 

structured interviews allowed for in-depth conversations and responses to occur, as 

they allowed for the follow-up of verbal and non-verbal responses (Kakilla, 2021). The 

ability to follow up on responses and have in-depth conversations is vital, since this 

qualitative study seeks to elicit deeper meanings regarding the participants’ 

experiences of engaging parents in their children’s education through different ICT 

platforms. Semi-structured interviews enabled a focused approach to interviews while 

still allowing the researcher to delve into participants’ perspectives and ideas (Adeoye-

Olatunde and Olenik, 2021). 

Although semi-structured interviews pose advantages to this study, there are 

limitations. Poor or limited responses can make it difficult to further probe participants 

to obtain rich data (Kakilla, 2021). This was mitigated by building a rapport with 

participants before interviews were scheduled and asking questions that required in-

depth responses, not just yes or no. In addition to this, semi-structured interviews can 

lend themselves to participant bias, in which participants give selective or distorted 

responses (McIntosh and Morse, 2015). To mitigate this, the questions were structured 

to remain objective and not lead participants to believe that a specific answer was 

required of them. 

These interviews were recorded using a digital voice recorder. Digital recordings allow 

for easier and more accurate transcription, they are not damaged with time, and 

backups can be stored (Tessier, 2012). The audio recordings support the 

trustworthiness of this study, as they document and serve as proof that the interviews 

took place in an ethical manner and that the data collected has been presented 

accurately. The audio recordings can be listened to at any stage and used to draw 

conclusions about the way interviews were conducted and whether the data has been 

presented accurately. Another advantage of audio recordings for this study was that 

the researcher was able to listen to the audio recordings of the interviews multiple 

times in order to ensure that the interpretations of the findings were as accurate as 

possible (Tessier, 2012). The limitation of audio recording interviews is that they have 

to be downloaded immediately after the interviews, or else they can potentially be lost 

or not accurately saved to the cloud. This requires data or Wi-Fi to be available 

immediately after the interview.  
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As a guide during the semi-structured interview sessions, the interview schedule was 

compiled (see Annexure A on page 72). This schedule consisted of questions that were 

aligned to the research questions that drive this study. The duration of each interview 

was 30 minutes long in order to allow for all questions to be addressed without the 

interviews being too long to the point where participants refused to take part or too 

short that the allocated time ended without addressing key issues (Adams, 2015).  

Field notes were taken during the interviews. Field notes are notes taken by the 

researcher during the interview process as a means of documenting needed 

contextual information (Phillipi and Lauderdale, 2017). Field notes were helpful during 

the interviews, as they allowed easy reference to the participants’ responses to 

previous questions. This allowed for probing and further questioning to take place in 

line with semi-structured interviews. The limitation of taking field notes is that focus 

can go completely towards taking field notes and not actively listening to participant 

responses (Phil and Lauderdale, 2017). To mitigate this, only keywords or phrases that 

the interviewer wanted to refer back to were taken, and the audio recording allowed 

the interviewer to go back and listen to the whole interview without feeling pressured 

to note everything that participants said. 

3.6.2 Digital platform review  

The second method of generating data was through a digital platform review. This 

method is similar to a document review, which refers to a systematic process of 

reviewing and evaluating documents relevant to the focus of a study by finding and 

making sense of the data contained in them (Kutsyuruba, 2023). In this study, it was 

the digital platforms used by schools that were reviewed, not the documents – hence 

the digital platform review. The relevant digital platforms that were looked at included 

school-based websites and applications, as well as the schools’ social media 

platforms. The digital platform review specifically focused on identifying elements and 

patterns of parent engagement in their children’s education involving engagement 

from both the school leaders and the parent community.  

3.7 DATA ANALYSIS  

The data collected from the semi-structured interviews and the digital platform review 

was analysed through a thematic analysis. Thematic analysis refers to identifying and 
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analysing data using themes found within the data (Nowell et al., 2017). These themes 

can be identified by understanding the meaning of keywords used by participants 

(Naeem et al., 2023). Using a thematic analysis enables me to identify patterns, 

themes, and underlying meanings in the data, which in turn allows greater in-depth 

insight into the use of ICT by school leaders in engaging parents in their children’s 

learning.  

The thematic analysis used in this study consisted of six steps, as outlined by Naeem 

et al. (2023), which began with me transcribing the interviews to familiarise themselves 

with the data. Interviews with participants were transcribed verbatim to capture the 

participants’ responses accurately. A recent study found that interviews that are 

transcribed verbatim provide more detail than those that are not and result in more 

accurate coding in the data analysis (Rutakumwa et al., 2020).  

The second step is identifying keywords, which is followed by assigning codes to 

sections of the data. Assigning codes is done to capture the essence of participant 

responses. Once codes were assigned, the researcher organised the codes into 

meaningful groups to identify patterns and themes that linked the data to the research 

questions. These themes may relate to the ICT platforms, best practices, and 

challenges experienced by school leaders. This was then followed by interpreting the 

themes and relating them to existing literature. The last step is presenting the data as 

research findings that answer the research questions (Naeem et al., 2023). Engaging 

with the aforementioned steps is significant, as it allows me to identify and understand 

the various experiences of school leaders in using ICT for parent engagement 

3.8 ENSURING TRUSTWORTHINESS  

Trustworthiness refers to showing that research findings are worthy of consideration 

and accurate based on the participants’ perspectives (Elo et al., 2014). To ensure 

trustworthiness and rigour, the following research criteria were addressed: credibility, 

confirmability, dependability, and transferability (Guba and Lincoln, 1994). 

Credibility refers to the extent to which the data collected addresses the intended focus 

of the study (Polit and Beck, 2012). Credibility was ensured through member checking, 

where participants were provided with a chance to assess and provide feedback on 
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the findings (Birt et al., 2016). Interviews were recorded to capture the accurate 

accounts of the participant school leaders (Tessier, 2012). 

Dependability refers to the extent to which data is stable over time and will yield the 

same results under different conditions (Elo et al., 2014). To achieve dependability, 

the research procedures and protocols were clearly defined. In order to check that the 

research procedures and protocols were being followed throughout the study, a journal 

and audit trail were kept. According to Carcary (2020, p. 166), an audit trail refers to 

“a strategy that involves maintaining an audit of all key stages and theoretical, 

methodological, and analytical decisions, as well as documenting how a researcher’s 

thinking evolves throughout a research project”. In this study, an audit trail was used 

to track the documentation of research findings, decisions made, and any changes 

made during the study. The study does, however, present some limitations, such as 

potential biases due to the subjective nature of qualitative research, the small sample 

size, and the potential challenges in transferring the findings to other contexts (Priya, 

2020).  

Confirmability focuses on the degree to which findings are objective and 

representative of participant responses with minimal influence by the researcher’s 

biases and assumptions (Elo et al., 2014). To address confirmability, insights from 

interviews with participants were accompanied by an analysis of the digital data 

available on the online platforms associated with each participant’s school in order to 

reduce the likelihood of researcher bias. Member checking was also used to ensure 

that participant responses were interpreted correctly and that participants had the 

opportunity to provide feedback on the interpretations of their responses (Birt et al., 

2016). Once data had been analysed and organised into themes, each participant was 

sent back the interpretations of the data collected from them and was given an 

opportunity to provide feedback and confirm whether their responses were interpreted 

correctly. 

Transferability encompasses the ability of the findings to be transferred from the 

study’s context to other contexts or settings (Maher et al., 2018). Because this 

research is qualitative in nature, to address transferability, the study provided thick 

descriptions of the research context. According to Maher et al. (2018), thick 

descriptions allow readers to assess and determine whether the findings of the study 
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are transferable to their situation. These thick descriptions include details such as the 

characteristics of the school, the demographics of participants and the parents in their 

school, and the specific ICT platforms used by the school. This would help readers in 

applying the research in their own context. 

3.9 ETHICAL CONSIDERATIONS  

The researcher applied for ethical clearance at the University of Pretoria and then 

proceeded to apply to the Department of Basic Education for permission to conduct 

research at the various schools. Once permission was obtained from the Department 

of Basic Education, the researcher approached school principals by means of a letter 

informing them of the intention to conduct research at their schools, the aims of the 

study, and requesting permission to conduct the study. Once principals gave their 

permission for research to be conducted, all participants were informed, prior to 

participating in the study, of the purpose of the study and signed consent forms.  

Participants were continuously reminded that participation in the study is voluntary and 

that they were able to withdraw from the study at any point they wished to. To protect 

the identities of participants and research sites, each participant and research site was 

given a code by which they would be referred to in the data analysis. The data 

collected from participants and included in this study cannot be traced back to the 

participants, as all names and identifying characteristics were left out. Plagiarism is 

carefully considered throughout the study, as the researcher ensures that all sources 

used are appropriately cited.  

 

3.10 SUMMARY 

This chapter has outlined the research design and methodologies used in this study. 

The study is qualitative in nature and makes use of a case study research design. The 

research site for this study was in three schools in the Tshwane East district, and 

participants included the principal, deputy principal, and departmental head in each 

school. These participants were selected through purposive sampling. Data was 

collected through semi-structured interviews, which were audio-recorded and a digital 

platform was reviewed. The data was then analysed through a thematic analysis in 

which recurring themes from participant responses were identified and interpreted. 
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Trustworthiness was ensured by addressing credibility, confirmability, dependability, 

and transferability. Ethical considerations were also applied throughout the study. The 

next chapter presents data presentation and a discussion of findings. 
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CHAPTER FOUR: FINDINGS AND INTERPRETATIONS OF RESULTS  

 

4.1 INTRODUCTION 

The previous chapter presented the research design and methodology employed in 

this study. The chapter discussed the research paradigm, the research approach, and 

the research design. This was followed by a discussion of sampling strategies, 

research methods used to generate data, and the method of data analysis to ensure 

the trustworthiness of the findings and that ethical principles were adhered to in the 

study. Chapter Four presents the study findings and the researcher’s interpretations 

of secondary school leaders’ experiences using ICT to engage parents in their 

children’s learning. This discussion also infuses literature reviewed and the theoretical 

framework that underpins this study.  

4.2 DATA GENERATION 

The data used in this study was generated through semi-structured interviews with 

nine participants from three research sites. A principal, deputy principal, and 

departmental head were interviewed at each site. These interviews were followed by 

a digital analysis of the ICT platforms used by each research site.  

4.3 PRESENTATION OF DATA  

The data collected through semi-structured interviews and digital platform analysis 

were analysed using thematic analysis, and that data was organised according to 

themes and sub-themes. The thematic analysis highlighted the recurring ideas and 

experiences captured during the data generation process. This section presents the 

data. The first theme was generated from the participants’ responses to the first 

research question: “What are the school leaders’ experiences in utilising ICT to 

engage parents in their children’s learning?”  

4.3.1 Research questions, themes, and sub-themes 

Table 4.1 provides an overview of the research questions, themes, and sub-themes 

addressing the research questions. 
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Table 4.1: Research questions, themes, and sub-themes 

Research questions Themes Sub-themes 
1. What are the school leaders’ 
experiences in utilising ICT to 
engage parents in their 
children’s learning? 

Theme 1 

Engaging parents through ICT 
in children’s learning 

Sub-theme 1.1: The realities of 
parent engagement in their 
children’s education 

Sub-theme 1.2: ICT as a 
school-parent engagement 
strategy 

2. Why do secondary school 
leaders use ICT to engage 
parents in their children’s 
learning? 

Theme 2: Linking ICT to 
school-parent engagement 

 

3. What difficulties do 
secondary school leaders 
encounter when using ICT to 
engage parents in their 
children’s learning? 

Theme 3: Challenges in the 
use of ICT to engage parents 
in their children’s learning  

Sub-theme 3.1: Resources and 
platforms  

Sub-theme 3.2: Parent usage 

4. What strategies can enable 
secondary school leaders to 
use ICT to engage parents in 
their children’s learning? 

 

 

Theme 4:Use of ICT in parent 
engagement 

Sub-theme 4.1: Best 
engagement practices 

Sub-theme 4.2: Building 
capacity for parents’ use of ICT 

Sub-theme 4.3: Linking ICT to 
traditional engagement 
practices 

 

4.4 ENGAGING PARENTS THROUGH ICT IN THEIR CHILDREN’S LEARNING  

This theme covers school leaders’ experiences of parent engagement in their 

children’s learning. It also focuses on ICT as a school-parent engagement strategy. 

4.4.1 The realities of parent engagement in their children’s education  

All three research sites are struggling with parent engagement in their schools. They 

lament the reality of inadequate parent engagement and the low number of parents 

who are engaged in their children’s education. DHA stated how parents are busy and 

how there are fewer and fewer parents engaging in secondary schools and using the 

ICT platforms for engagement, as children are expected to be independent. DPA 

supported this by stating that, “It’s a generation of parents where they are just not 

engaged”. Although School C uses various ICT platforms to engage parents, DHC 

complained that their school has become “more like a day care” where kids are 

dropped off in the morning and picked up after school hours with very little engagement 

from the parents.  
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DHA provided a reason for the lack of engagement of parents in their children’s 

education, stating: 

I just feel that parents are “under the pump” at the moment. They are 

trying to be good employees or employers, run a household, look after 

their children, and make sure their children are doing homework, and they 

have a lot on their plate. 

DPB stated that the parents who interact with the school are often the parents whose 

children are doing well. Still, she would like to see this interaction with the parents of 

children who do not perform well academically. She further states that parent 

engagement in their children’s learning is not where she would like it to be.  

4.4.2 ICT as a school-parent engagement strategy  

School leaders are finding their chosen digital platforms to engage parents in their 

children’s education effective. The digital platforms include email, Microsoft Teams, 

school-based websites, and applications. According to PA, School A conducted a 

survey at the end of 2023, which showed that 75% of parents were happy with the ICT 

platforms used by the school.  

When asked about the effectiveness of the ICT platforms in engaging parents in their 

children’s school work, PB stated that she did not monitor this. For her, using ICT for 

parent engagement in learning activities was more about ensuring that the school has 

a record of communication and covering its tracks. DPA shared similar sentiments and 

stated the following with regard to using ICT to communicate with parents: 

It is a paper trail, should there be any consequences. It is a record that 

important information has been communicated. 
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4.5  LINKING ICT TO SCHOOL-PARENT ENGAGEMENT  

This theme highlights the advocacy by school leaders to use ICT for parent 

engagement. 

School leaders believe that all schools must use ICT to engage parents in their 

children’s learning. PA stated that school leaders do themselves a disservice by not 

using ICT platforms for parent engagement. He went on to say, “If you are not using 

it, then your parents are not getting information.”  

DHA encourages school leaders to choose one platform and “jump in wholeheartedly”. 

PB supports this by saying that school leaders should not be scared of using ICT and 

should spend time gaining knowledge about the functionalities of each platform and 

choosing what works best for the school. PC advises school leaders to identify a 

“champion” who will spearhead the use of ICT for parent engagement in their 

children’s learning. She stated: 

You need to find someone who is passionate, and when you find your 

champion, you empower your staff. If you don’t empower your staff to 

use these platforms, then they won’t.. 

DPB supports this, believing that it is important to find the correct people who can help 

out, as the correct support makes the use of ICT platforms “far more easy”.  

DPA, however, acknowledged that any advice she would give to school leaders 

regarding using ICT for parent engagement in student learning would be from a point 

of privilege. She stated: 

We are a privileged school, so technology works for us. But, it would be 

very presumptuous to assume that it is the same for other schools… 

Technology definitely won’t work for everyone just because of where our 

country is and because most of our kids are educated in underprivileged 

schools where they don’t have access to technology. That just makes it 

significantly more difficult. 

DPA advises these schools to find what works for them and their community and 

create an environment where parents feel welcome to come to school and ask for 
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help. This should be done so that the shortcomings of parents, such as their “lack of 

education or resources”, are not highlighted. She went on to say: 

Parents must feel that they can engage with their children’s learning, 

whether they clean someone’s house or own 55 houses. 

4.6 CHALLENGES IN THE USE OF ICT TO ENGAGE PARENTS IN THEIR 
CHILDREN’S LEARNING 

This theme presents the following sub-themes: challenges relating to the schools’ 

resources and platforms, and challenges relating to parent usage.  

4.6.1 Resources and platforms 

Although all three schools have Wi-Fi on their campuses and laptops available to each 

staff member, the resources and platforms can pose challenges. PC noted that their 

campus struggled with Wi-Fi at one point but immediately upgraded to cope with the 

capacity. Without Wi-Fi, the ICT platforms could not be accessed, thus limiting 

communication with parents.  

DHA stated that ICT platforms for parent engagement in their children’s education 

meant that the school required parents to have a device and access to Wi-Fi and data, 

which is expensive. She went on to say: 

We are assuming that because we are a private school, our parents 

have access to all of these. And we are now deeming these to be basic. 

Despite the challenges posed by the resources needed to use ICT platforms, school-

based websites have also been considered as needing to be more user-friendly. DPA 

stated the following about the live reporting system used for student results: 

I think there is a disconnect. What I enter as a teacher is completely different 

from what the parent can see or what they have access to. 

This was supported by PA, who stated that the school struggled with the live reporting 

system. At times, parents could not access their child’s results even though the 

teacher had entered them. This challenge was because the live reporting system did 

not allocate students to the correct subjects and classes. PA further complained that 
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it took over two months to fix, which meant that for two months, parents could not 

access information on how their child was performing.  

Beyond parents not being able to see the live reporting of marks, parents often say 

they cannot see academic information communicated through the school-based 

websites. School leaders cannot identify why this is the case.  

PB also struggles with the school-based website due to it not being easy to use. She 

cited an example of when sending communication to more than 100 people via the 

school-based website, a button needs to be clicked, giving permission for this 

communication to be sent to all intended parents. If this button is not clicked, only the 

first 100 parents will receive communication, leaving the school under the impression 

that all parents have received it. The creators of this website have been asked to revise 

this function, and staff are constantly reminded to check that they have clicked the 

button. During the digital platform review, the researcher found that this problem had 

not yet been solved.  

4.6.2 Parents’ use of ICT  

Parent usage of the ICT platforms has presented itself as a challenge, to some degree, 

in all three research sites. DHA acknowledged the convenience of communicating 

electronically but stated: 

I just know that a lot of our parents haven’t seen this because they 

haven’t logged in or viewed the notifications, and then they get angry 

at the end of the year when the child has failed or has not done well. 

Referring specifically to emails, PA said that for every 10 emails sent, maybe one to 

three emails would be read; therefore, when an email is sent, there is no guarantee 

that it will be read. PB also believes that parents do not look at communication and is 

supported by DPA, who complained that parents do not read. She attributed this to 

what she refers to as “information fatigue” and explained it by stating: 

They have so many apps and WhatsApp groups. There’s just all this 

information. So they just speed read something, and move on to the next 

thing. 
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DHA attributes parents’ lack of usage of the ICT platforms by parents to them being 

“super busy or sadly not engaged”. DHC supported this by saying that parents are 

busy and become lazy when it comes to accessing the school’s ICT platforms, as there 

are many steps to accessing these platforms. These steps include switching on a 

laptop, accessing a browser, and remembering the login details for each platform. 

These sentiments were, however, not shared by PC, who said: 

The fees are very high here. So if you request a meeting or communicate 

with a parent, unless they are out of the country, they very rarely have 

not responded. Our parents appreciate the feedback and 

communication. They love it when you do it very early. 

4.7 USE OF ICT IN PARENT ENGAGEMENT 

This theme is presented under the following sub-themes: best engagement practices, 

building capacity for parents’ use of ICT, and linking ICT to traditional engagement 

practices. 

4.7.1 Best parent engagement practices 

School leaders’ best practices for engaging parents in their children’s learning have 

been organised into sub-themes. These sub-themes include platforms used by 

schools, live reporting of marks, resources available to schools, streamlining 

communication, and privacy and security measures.  

(a)  Platforms used by schools 

The digital review of the three research sites confirmed that they all use email, 

Microsoft Teams, and school-based websites and applications to engage with parents 

about their children’s academics. PA and DPA stated that general academic 

communication is communicated through their school-based application, and 

information about a specific child is communicated by email.  

PA further stated that general academic communication on the school-based 

applications (apps) includes the assessment schedule, guidelines on what will be 

assessed, and any changes to assessments. A digital platform review confirmed that 

the assessment schedule, extra lesson timetable, and previous examination papers 

are available on the school-based apps. 
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PA further cited emails as being used to communicate the academic success or the 

challenges of a specific child. This was supported by PB, who stated that the criteria 

she uses to decide which platform should be used for communication is based on the 

“ease of use” of that platform and the “sense of urgency” of the message being 

communicated. If the information is intended for a group of children, the school-based 

website will be used, and information specific to a child or that is urgent will be sent by 

email.  

PC stated that Microsoft Teams was used for recording lessons and uploading 

homework and assessments. PA shared the same sentiments; however, DPA stated 

the following: 

But I don’t think it’s very effective for parents. I don’t think parents ever 

look on teams or their children’s teams. So email stays the most used 

and most efficient platform. 

DHA supported this sentiment. He said:  

MS Teams is specifically accessed by the child, and the parent can then 

only access the information by using the child’s profile, which does not 

always happen. Unless the parent uses the child’s log-in details, they 

cannot see what homework has been assigned on MS Teams. 

DPB indicated that school leaders are very limited in choosing which ICT platforms 

they use, as these are often determined by company policy due to School B being an 

independent school owned by a public company. Therefore, the school’s ICT practices 

are dictated to school leaders.  

(b) Live reporting of marks  

All three research sites used a portal on their websites to give parents access to their 

children’s marks. For example, PC said: 

A test is written, and within two weeks, all marks have to be put on the 

(school site name) and checked by parents so that they have an idea of 

exactly how their child is performing. 
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DPA mentioned that marks are reported live after an assessment to “soften the blow 

of seeing the mark on the report for the first time”. In addition, PC was impressed with 

the response from parents regarding the live reporting of marks and said: 

What I really like is that parents are following up on the continuous 

assessments and the tests. They query the marks and communicate. 

The digital review of these portals confirmed that live reporting was taking place on 

the school-based websites. The live reporting of marks allows parents to view the mark 

for each assessment as a percentage, the weighting of each assessment, as well as 

the overall mark for each subject.  

(c) Resources available to schools  

For three research sites, school leaders were provided with laptops and Wi-Fi on the 

school campuses. Schools A and C both have a permanently employed IT Technician. 

PC stated that if any problems were experienced by school leaders or staff, “they just 

have to log a call, and the IT person will attend to it.” DHA, however, acknowledged 

that she sometimes had to use her personal phone because some social media sites 

that are used for communication are blocked on the school’s Wi-Fi.  

(d) Streamlining communication 

DHA acknowledged that although she uses emails, Microsoft Teams and the school-

based application to engage parents about their children’s learning, it is crucial to 

streamline communication, as parents struggle with knowing which application to look 

at. She went on to say: 

With parents being as busy as they are and the lifestyle that our parents 

find themselves in, we need one platform. 

DPA supported this, believing that schools should find a platform that works for them 

and use that platform. She further substantiates her statement by stating that email 

should streamline communication pertaining to a specific child, and the school-based 

app should streamline general academic communication, thereby making the process 

more efficient and effective for all involved. DHA, however, complained that having 

several platforms, such as email, school websites, and school-based applications, 
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means that all platforms must be constantly updated with the same information. She 

further said: “You are almost irritating the parent with information”. 

The digital review of School A’s school-based application showed that the school used 

this application as the primary form of communicating general academic information; 

however, links to access the school’s other ICT platforms could be found on this 

application. This was the same for School C, where links to all other ICT platforms 

could be found on the school-based website. PA would, however, like to do away with 

this and narrow down the platforms to only one so that “there is no excuse” for not 

knowing where to access information.  

(e) Privacy and security measures 

The participants from the three research sites believed that privacy and security 

measures were necessary on all the ICT platforms used by the school. DHA argued 

that the first privacy measure implemented by School A is that the school-based 

application, where academic information is communicated, is only made available to 

parents whose children are currently in the school. Each parent is issued with a unique 

username and password to which they alone have access. As children leave the 

school, their parents can no longer access the application. Emphasising the 

importance of these measures, DHA further said: 

Our information is not just there for everyone, but only for our parents. 

We continuously do a clean-up …  parents can only view what is relevant 

to their child and cannot see information about any other child. We 

cannot access the parents’ password. 

PC stated that when sending out bulk emails, it is a requirement that the email 

addresses of other parents are not made visible to the other recipients of the email. 

She further stated that all her staff had undergone training on privacy when using ICT 

platforms. The digital platform review of the email system used by School C confirmed 

that privacy and security are enhanced by end-to-end encryption, which keeps 

communication secure and ensures that only the intended end-user has access to the 

communication.  
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4.7.2 Building capacity for parents’ use of ICT 

All three research sites have administrative and marketing staff available during the 

school day to assist parents with any issues they may experience on the ICT platforms. 

DHC stated that parents are always welcome to bring their devices to school, and they 

will be shown how to access the platforms, and any of their questions regarding the 

platforms will be answered. DHA extends this support to parents by providing each 

new parent with a user guide that provides information on how to access the ICT 

platforms used by the school. Upon admission to the school, a staff member will go 

through the user guide with the parent. Providing new parents with a user guide on 

the ICT platforms used ensures that parents start with a solid understanding of how to 

use these platforms. Furthermore, the digital platform review revealed that the school-

based website and application used by School A had user guides and help buttons 

where parents can access links to videos showing them how to navigate the platforms.  

DHB stated that when parents struggle with the school’s ICT platforms, a ticket is 

logged to IT support, who will then try to help the parent. DHB is also willing to help 

the parents herself. The issue is often sorted out quickly between DHB and IT support. 

This is supported by DHC, who states that they have a three-hour turnaround time to 

address any ICT challenges parents face. In addition to this, the digital platform review 

of both School B and School C showed that both schools had a user guide available 

for parents on their school-based websites.  

School leaders in all three research sites believe that most of their parent population 

is ICT literate. PC stated that parents may struggle with using a specific platform but 

not necessarily with ICT literacy as a whole. This was supported by DPA, who noted 

that parents in the school are “tech savvy”, have the best phones, and know how to 

use the applications on these phones. DPB added to this by saying she has never met 

a parent who is not digitally literate despite struggling with the school’s specific 

platforms. DHC supported this by stating that applications take place online for a child 

to be admitted to the school, and there are no manual enrolment forms. So, from the 

“get-go”, parents are expected to be digitally literate, and it would be deemed a “red 

flag” if the parent cannot complete the online application process. When further 

questioned, she stated that it would be a red flag because the school would have to 
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start questioning how the parent would cope with using the school’s ICT platforms in 

future.  

School leaders are confident in parents’ ability to use ICT platforms and consider them 

to be ICT literate despite their struggles with specific platforms. However, it is crucial 

not to overlook those who are ICT illiterate and provide targeted support. 

When asked about providing support and tailoring information to accommodate 

parents with diverse backgrounds or with limited access to technology, DHA stated: 

The fastest way for them to learn is to just jump. We use ICT platforms. 

We are always here and happy to assist them…. but again they must 

just try. 

DPA believes that when communicating to parents on an ICT platform about their 

child’s academic performance, it is vital to consider the language used. The language 

must be “simple, straightforward and does not overwhelm parents.” This approach 

indicates an effort to ensure that communication is clear, accessible, and can be 

understood by all parents. 

School A and School C provide parents with an opportunity to give feedback on the 

ICT platforms being used by conducting a survey each year. Both DPA and DP stated 

that the survey conducted by each school provided parents with an opportunity to 

compliment or criticise the school on its general communication and academic 

communication. DPA stated: 

Only the unhappy ones take the time to give feedback. The majority of 

our community does not give feedback. But this could just mean that 

they are actually just fine with our platforms and what we are doing. 

DPB highlighted that parents who are unhappy about the ICT platforms used by the 

school generally let the school know “very fast”.  

4.7.3 Linking ICT to traditional engagement practices  

Although all three research sites use ICT platforms as their primary way of engaging 

parents in their children’s learning, some traditional communication has been 

integrated with the ICT platforms being used by school leaders. PC insisted that 

certain communication “just works better printed”. She believes that the assessment 
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schedule and term planner need to be sent home to parents on paper; however, an 

electronic version is still available to parents, which was confirmed in the digital review. 

The use of traditional communication is supported by PA, who states, “in the ideal 

world, it would be nice to pick up the phone and call a parent”. This is further supported 

by DHA who says that schools should not lose their personal touch when it comes to 

communicating with parents and should use telephonic conversations, especially 

when the issue being addressed is personal and concerns the child’s performance. 

DPB supports this by explaining, “when emails don’t work, the best thing for me is still 

a phone call and setting up an actual face-to-face meeting”.  

4.8 DISCUSSION OF FINDINGS  

This section discusses, interprets, and analyses the data collected in this study. The 

discussion is organised into themes identified and presented in the data presentation 

section. 

4.8.1 Engaging parents through ICT in their children’s learning  

Parent engagement and parent involvement are different concepts, although they 

were often used interchangeably by participants in this study. Parent involvement 

refers to a limited partnership comprising activities such as helping with homework and 

attending school events (Osorio-Saez et al., 2021). Therefore, parent involvement is 

when parents assist with specific educational tasks, playing only a supportive role. 

Parent engagement, on the other hand, extends beyond parent involvement and 

requires parents to be actively present and participate in the learning process as equal 

partners in their children’s education (Osorio-Saez et al., 2021). This means that 

parent engagement requires parents to actively collaborate and partner with their 

children and teachers in the learning journey. The interchangeable use of the terms 

indicates that school leaders view parent engagement and parent involvement as the 

same concept and have no accurate understanding of what each one entails.  

The findings of this study indicate a shared concern regarding parents’ lack of 

commitment when it comes to their children’s education. These findings are consistent 

with findings by Munje and Mncube (2018), who also established a general lack of 

parent participation in schools. The lack of parent participation has been attributed to 
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parents’ circumstances (Tan et al., 2020). For instance, school leaders watch parents 

face increasing responsibilities such as work commitments, managing their 

households, and caring for their children. These responsibilities limit parents’ time to 

ensure that they are up to date with what their child is learning at school and their 

academic performance. The change in parent engagement can also be attributed to a 

generational shift where parents are less inclined to participate actively in their 

children’s education. This may be ascribed to the increased pressure and 

responsibilities placed on the current generation of parents.  

Although school leaders blame parents for the lack of active participation in their 

children’s learning, studies (McNeal, 2014; Van Loggenberg, 2013) hold schools 

equally accountable for ensuring parents engage with their children’s learning. It 

follows that parent engagement is a shared responsibility, and schools cannot shift 

this responsibility only to the parent, according to McNeal (2014) and Van Loggenberg 

(2013). 

The lack of engagement highlights the “school invitation” aspect of the Hoover-

Dempsey and Sandler model (2005). If schools want parents to participate in their 

children’s learning, it is up to school leaders to invite parents. Parents tend to engage 

more in their children’s education when the school provides well-structured and 

efficient ICT tools (Osorio-Saez et al., 2021). Schools need to tailor their 

communication and send out invitations that meet parents’ needs without 

compromising their ability to participate in their children’s learning. Schools need to 

consider parents’ busy schedules and make it known to parents that although their 

children are in secondary school, they still need to remain engaged.  

Given that the three research sites use ICT to invite parents to participate, these 

platforms must be effective. School A quantitatively measured the rate at which 

parents were satisfied with the ICT platforms through a survey that revealed that 75% 

of parents were satisfied. This percentage indicates that most parents find the 

platforms effective and that parents are actively engaging in their children’s school 

activities. 

DPA considers utilising school-based ICT applications to be ahead of what other 

schools do to stay in touch with parents, which shows a commitment to the invitation 

of parents to partake in their children’s learning, as outlined by the Hoover-Dempsey 
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and Sandler model (2005). The recognition of the effectiveness and superiority of 

school-based applications and the general use of ICT platforms indicates that schools 

using ICT for parent engagement have a competitive advantage over schools not 

using ICT. This is supported by Kapur (2018), who states that ICT is imperative in 

education and allows for cost-effective, rapid, and effective communication with 

parents.  

Although some participants in this study use ICT because they want parents to be a 

part of their children’s schooling, others see it as an administrative task aimed at 

creating a paper trail, providing evidence that communication has taken place. This 

evidence can be presented or referred to should there be a dispute or 

misunderstanding (Kraft and Bolves, 2021). The latter purpose prioritises 

administrative accountability over active engagement with parents. Therefore, while 

engaging with parents is important, school leaders are more concerned about 

documentation and accountability on their part.  

A potential area for improvement is in the monitoring of the effectiveness of the 

platforms. School leaders, such as PB, send out communication on ICT platforms 

about student learning without really monitoring how parents receive communication. 

According to the Hoover-Dempsey and Sandler model (2005), which is the theoretical 

framework of this study, school invitations should be deliberate and aimed at getting 

parents to partake in their children’s learning. Therefore, school leaders such as PB, 

who do not monitor the effectiveness of their platforms, potentially miss out on an 

opportunity for meaningful partnerships with parents. Regular monitoring of these 

platforms can ensure that school leaders meet their objectives on parent engagement 

for student learning and ensure that the use of ICT becomes more than just an 

administrative task.  

4.8.2 Linking ICT to school-parent engagement  

School leaders agree that ICT is critical in engaging parents in their children’s learning, 

as it fosters effective and timely communication. The participants in this study 

advocated for other school leaders to adopt ICT wholeheartedly, which suggests that 

a strong commitment by school leaders is needed and calls for a more proactive 

commitment to building relationships with parents. The call for wholehearted adoption 

of ICT platforms is in line with the Hoover-Dempsey and Sandler model (2005), which 
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reinforces the idea that invitations for parent participation need to be strategic and 

inspiring.  

Participants also noted the importance of using one platform, which indicates a need 

for clear focus and consistency when using ICT platforms to engage parents. This 

approach can help schools streamline communication and help parents familiarise 

themselves with the platform. Choosing one platform would have to be preceded by 

gaining in-depth knowledge of the various platforms available and making an informed 

decision on which one would work best for the school’s specific needs. Staff can be 

empowered if they are invited to get involved in exploring the various platforms, 

deciding on a platform to use, and implementing the platform. 

It is important to acknowledge the varying socio-economic dynamics prevailing among 

schools and parents. One of the critical points highlighted in the findings is that while 

ICT may work for privileged schools, it may not be feasible in underprivileged schools 

with limited resources. South African schools are ranked according to quintiles, 

differentiating schools from economically underprivileged communities to those in 

more economically privileged communities (Ogbonnaya and Awuah, 2019). The 

financial resources allocated to schools differ according to quintiles, and schools in 

higher quintiles can usually acquire additional resources that are not available to 

schools in the lower quintiles (Wilmot and Dube, 2015; Mestry and Ndhlovu, 2014). 

This means that school leaders looking at adopting ICT for parent engagement in their 

children’s learning need to consider the available resources and adapt their use of ICT 

platforms following these resources.  

Equally important is for schools to empathise with parents’ varying abilities to engage 

in ICT platforms. Parent engagement on ICT platforms is influenced by their financial 

resources, internet access, and interest and ability to use ICT (Garbe et al., 2020). 

Schools must recognise and accommodate the diverse needs of parents, adjusting 

their engagement practices accordingly (Huck and Zhang, 2021). Goodall (2016) 

underscores this need for adaptability and stresses the importance of flexibility when 

working with parents with different levels of ICT and digital literacy access. Schools 

therefore must find what works best for their community of parents. These alternative 

approaches should be coupled with the creation of a welcoming and inclusive 

environment where all parents can engage in their children’s learning without feeling 
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inadequate. According to Hoover-Dempsey and Sandler (2005), parents are more 

likely to take an interest in their children’s learning when they feel that the school’s 

invitations are welcoming and make them feel valued. Therefore, inclusive and 

respectful communication is key to fostering parent engagement. 

4.8.3 Challenges in the use of ICT to engage parents in their children’s learning 

From the findings, it is clear that reliable access to the internet is essential for the 

effective use of ICT platforms to engage parents in their children’s learning. Without 

Wi-Fi, school leaders cannot use the platforms as intended, thus limiting 

communication with parents. Issues with access to the internet are not only 

experienced by the school but can also extend to parents. The use of ICT platforms to 

engage parents in their children’s learning requires parents to have access to a device 

as well as the internet. School leaders therefore need to ensure that their assumptions 

about parents having access to ICT platforms and the internet are accurate.  

The findings also revealed that the ICT platforms that school leaders decide to use to 

engage parents in their children’s learning need to be user-friendly and designed with 

both the teacher and parent in mind. Any lack of connection between the teacher’s 

input and what the parent sees can result in incorrect information being 

communicated.  

In addition to the challenges of resources and platforms, there is an additional 

challenge of school-parent communication. Communication between schools and 

parents often involves one-way direction – from the school to the parent (Meier and 

Lemmer, 2015). Obtaining a response and establishing effective two-way 

communication between schools and parents has proven to be challenging (Leenders 

et al., 2019). Leenders and others have found that two-way communication often only 

occurs when the child’s performance is at risk (Leenders et al., 2019). This is 

consistent with participant views that parents do not respond adequately to 

communication sent out by the school. This requires school leaders to find 

communication methods that appeal to parents and are effective in fostering parent 

participation in their children’s academic activities.  

PC shared contradicting views from School A and School B regarding the rate at which 

parents communicate with the school. PC is of the view that parents in School C very 
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rarely did not respond to communication from the school. It is important to note that 

School C charges considerably higher school fees per year compared to Schools A 

and B. This indicates that schools that charge higher fees may experience better 

engagement from parents. Egalite and Wolf (2016) support PC’s sentiments that 

parents are engaged in their children’s learning because they pay higher school fees. 

They believe parents who enrol their children in private education generally engage 

more due to their considerable financial contributions to their children’s education 

(Egalite and Wolf, 2016). Therefore, parents in high fee-paying schools see their 

children’s education as an investment, resulting in increased engagement.  

The increased parent participation in schools that charge higher fees could be due to 

parents wanting to get their money’s worth, considering the financial commitment they 

have made by enrolling their child in a premium fee-paying school. Parents in these 

schools could also have more flexible schedules or resources, allowing them to use 

ICT platforms actively to engage in their children’s learning. Schools need to consider 

their specific context and their school community when addressing challenges relating 

to parent usage of ICT platforms.  

Across all three research sites, excluding PC’s experience, there is a concern about 

parents’ inadequate use of ICT platforms. Parents are not logging into the platforms, 

responding to communication, or efficiently reading academic communication sent out 

by school leaders. This results in parents not being aware of their child’s educational 

performance, which causes frustration and creates the perception that the school is 

not communicating. Schools have tried to mitigate the challenge of a lack of usage by 

insisting that parents use the ICT platforms that the school provides and giving parents 

information on how to download and use these platforms.  

Although parent usage of ICT platforms is a challenge for school leaders, Hsu and 

Chen (2023) acknowledge that schools must ensure that parents feel knowledgeable 

and confident to participate in their children’s learning. Parents who perceive 

themselves as not knowledgeable and not confident to participate in their children’s 

learning are less likely to engage in the school’s initiatives to invite them to educational 

experiences (Hsu and Chen, 2023). This is supported by Osorio-Saez et al. (2021), 

who found that parents are less engaged when they perceive the ICT platforms as 

challenging and beyond their abilities or skills. This indicates that school leaders need 
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to use ICT platforms and practices that are user-friendly and allow parents to take part 

in their children’s learning confidently.  

4.8.4 Use of ICT in parent engagement 

All three research sites communicate with parents using a variety of ICT platforms, 

with email, school websites, and school-based applications at the forefront. Each 

platform communicates different aspects of a child’s academics, thus highlighting the 

importance of using multiple platforms to cater to different needs. However, using 

various platforms poses the challenge of overwhelming parents, which can be 

addressed by streamlining communication to one platform.  

This aligns with findings by See et al. (2020), who found that schools are using several 

ICT tools to engage parents in their children’s learning process. These tools include 

emails and learning platforms, consistent with the data collected in this study (See et 

al., 2020). These tools are believed to ease communication between parents and the 

school and provide parents with an opportunity to support their children’s learning at 

home (See et al., 2020). Each platform communicates different aspects of a child’s 

academics, thus showing why school leaders use multiple platforms to cater to various 

needs. 

All three schools use school-based platforms that allow parents to access their child’s 

academic results and monitor their performance continuously. Using digital tools, such 

as parent portals, for the live reporting of marks allows for continuous communication 

between the school and the parent about the child’s academics (Kraft and Dougherty, 

2013). Frequent communication with the parent has been found to be positive for a 

child’s learning as homework rates increase, as well as behaviour and class 

participation (Kraft and Dougherty, 2013). Parents being able to access their child’s 

academic results and monitor their performance continuously encourages parent 

engagement and allows for immediate intervention. The ability for parents to query 

marks and communicate with school leaders about their child’s performance promotes 

a proactive approach that can result in better relationships between parents and 

school leaders.  

Although school leaders use multiple platforms to communicate with parents, they still 

see the value of using only one platform. This aligns with Kraft and Bolves (2021), who 
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advocate that communication should be done on a single common platform to ensure 

efficiency and effectiveness. Using a variety of platforms poses the challenge of 

overwhelming parents, which can be addressed by streamlining communication to one 

platform. Streamlining communication will ensure that parents remain up to date and 

know exactly where to access information.  

Adequate resources and support are crucial for the use of ICT for parent engagement 

in the school’s academic activities. This should be coupled with prioritising privacy and 

security measures to ensure that sensitive information about student performance is 

protected and only available to authorised individuals. This will help parents have more 

trust and confidence in using ICT platforms.  

School leaders are actively working to engage parents in their children’s academic 

development by finding suitable platforms and practices to maximise their efficiency. 

Real-time academic updates, adequate ICT support, streamlined communication, and 

prioritised privacy and security measures are all practices that not only enhance parent 

engagement but also contribute to pupils’ academic success.  

The use of ICT in schools must be coupled with continuous technological support from 

a human operator, as not everyone is digitally literate or has access to ICT (Vodopivec 

and Tretjak, 2020). Receiving help or assistance from a human operator enhances 

relations. It establishes trust between parents and the school, which will ultimately 

result in parents being able to trust the ICT platforms being used by the school 

(Vodopivec and Tretjak, 2020). The presence of staff who can assist parents with ICT 

platforms in all three schools is a clear commitment to ensuring parents can use the 

platforms. All three schools offer hands-on assistance, allowing parents to bring their 

devices to school and enhancing user proficiency.  

Osorio-Saez et al. (2021) share similar sentiments about providing continuous support 

to parents. They believe that well-structured and user-friendly ICT platforms and 

school support are crucial for engaging parents in their children’s learning. The 

perception of the ICT platforms as well structured and user-friendly is a significant 

factor in increasing parent engagement (Osorio-Saez et al., 2021). This also reinforces 

the parents’ perception of the school’s commitment to their children’s education.  

The study participants believe that parents must “just try” using ICT platforms for 

academic engagement. This attitude shifts responsibility solely to parents, which goes 
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against the Hoover-Dempsey and Sandler (2005) model, which requires schools to 

invite parents to participate actively in their children’s learning. These invitations must 

ensure that parents feel competent and enhance their sense of efficacy and belief that 

they can participate in their children’s schooling (Fishman and Nickerson, 2014). 

School leaders must develop ways to help accommodate parents with varying ICT 

proficiencies.  

The use of surveys to obtain feedback from parents about the ICT platforms a school 

uses shows a proactive approach by school leaders in monitoring the effectiveness of 

these platforms and continuously improving them. However, it is crucial for all parents 

– not only those who are unhappy – to provide feedback. Assuming that parents who 

do not complain about the platforms are happy with them may not necessarily be an 

accurate assumption. These parents’ views may be overlooked. Therefore, there is 

room to improve how feedback is obtained so that the voices of all parents are heard. 

All three schools primarily use ICT to engage parents in their children’s education, 

which indicates an innovative approach that takes advantage of ICT’s efficiency and 

accessibility benefits to work with parents in school matters. Despite all the benefits of 

using ICT to engage parents in their children’s schooling, it is crucial to note that ICT 

cannot replace direct contact and relationships with the school (Vodopivec and Tretjak, 

2020). ICT is mainly instrumental in facilitating communication because valuable 

relationships still rely on direct and in-person communication (Vodopivec and Tretjak, 

2020). Direct and in-person communication can occur through face-to-face 

interactions and phone calls (Yulianti et al., 2022). Kraft and Rogers (2014) have found 

that using ICT platforms such as emails alongside traditional communication methods 

such as phone calls leads to better parent engagement and learner engagement. This 

suggests that schools should not completely abandon traditional communication 

methods but find ways to infuse ICT with traditional communication.  

The participants advocated the use of ICT and traditional communication methods, 

such as sending hard copies of important academic communication to parents and 

using phone calls to communicate. Offering electronic and hard copy versions of 

communicating educational issues, such as assessment schedules and term 

planners, helps ensure that all parents can actively participate in their children’s 

learning. It can also ensure that information about their children’s learning is 
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accessible in a manner that best appeals to them. This approach shows a commitment 

to inclusivity and ensures no parent is left out.  

The desire to use phone calls to communicate with parents about their child’s 

performance indicates an appreciation for immediate feedback and maintaining a 

personal touch. Using phone calls when dealing with sensitive issues about a child’s 

academic performance can build trust and promote a sound relationship with parents.  

These findings suggest that school leaders must balance ICT platforms with traditional 

communication methods. While ICT can help streamline and enhance communication, 

maintain strong personal relationships with parents and ensure inclusivity, it must be 

at the forefront of schools’ initiatives to engage parents in their children’s learning.  

4.9 SUMMARY OF FINDINGS  

The study found that, according to school leaders, there has been a noticeable decline 

in parent engagement, which is attributed to busy schedules and increased demands 

on parents. However, the Hoover-Dempsey and Sandler(2005) model emphasises 

that parent engagement cannot only be the responsibility of parents, but schools are 

responsible for facilitating this engagement. According to this model, schools play a 

crucial role in facilitating parent participation. The participants in this study facilitate 

this participation by using ICT and adopting practices such as using emails and school-

based applications and websites, live reporting of marks, streamlining communication, 

and prioritising privacy and security measures.  

Despite using various strategies to engage parents in their children’s learning, school 

leaders are still faced with challenges related to the specific ICT platforms provided by 

the school and parents’ non-use of the ICT platforms. This challenge suggests the 

need for user-friendly platforms and parent support. Parent support should be 

extended to parents who struggle with the platforms due to a lack of literacy or 

unfamiliarity with the platforms being used.  

Although the three research sites primarily use ICT to engage parents in their 

children’s education, school leaders highlighted the importance of not abandoning 

traditional communication methods such as telephonic conversations and face-to-face 

meetings. These help schools maintain a personal touch and enhance sound 

relationships with parents, which could potentially be lost in purely digital 
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communication. Furthermore, school leaders interested in adopting ICT to engage 

parents in their children’s education can use both traditional communication methods 

and ICT to transition smoothly. This suggests that school leaders need to invest time 

in familiarising themselves with the various platforms that exist and find what works 

best for their school community.  

School leaders finding what works best for their school community aligns with the 

Hoover-Dempsey and Sandler (2005) principle that invitations should be inclusive and 

reach all parents. Parents’ diverse needs, access to resources, and digital literacy 

need to be at the forefront of effective communication design. Overall, ICT is an 

effective way to invite parents to actively participate in their children’s learning.  

4.10 CHAPTER SUMMARY 

This chapter presented the data generated through semi-structured interviews and the 

digital platform review, and the discussion of findings. These findings were organised 

into seven themes: school leaders’ views on parent engagement in their children’s 

education, best practices by school leaders to engage parents in their children’s 

learning, challenges faced by school leaders in engaging parents through ICT, school 

leaders’ perspectives on the effectiveness of ICT platforms, providing support to 

parents in using ICT platforms, using traditional communication alongside ICT for 

parent engagement, and lastly, advice and strategies for school leaders who would 

like to adopt ICT for parent engagement. The discussion of these findings integrates 

the literature review and the theoretical framework, which shapes the understanding 

of the findings. The next and final chapter of the study presents the summary, 

conclusions, and recommendations of the study.  
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CHAPTER FIVE: SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS OF 
THE STUDY 

 

5.1 INTRODUCTION 

The penultimate chapter presented the data collected through semi-structured 

interviews, digital platform analysis, and the analysis and interpretation of the study’s 

findings. This chapter summarises the key findings, draws conclusions, and provides 

recommendations for school leaders’ practical use of ICT platforms for future research.  

5.2 SUMMARY OF THE STUDY  

Throughout this study, the researcher aims to gain insight into the experiences of 

school leaders in their use of ICT to engage parents in their children’s learning. This 

entailed exploring the realities of parent engagement in schools, challenges 

experienced by school leaders in their use of ICT for parent engagement, the use of 

ICT, best practices, building capacity for ICT, and infusing ICT platforms with 

traditional communication methods. 

Chapter One introduced the study and presented the study’s background and the 

research problem. The identified research problem was the lack of specific and 

practical strategies that school leaders can use to engage parents regarding student 

learning using ICT. The problem statement was followed by the rationale for the study, 

in which the researcher presented the personal and professional justifications for the 

study, as well as existing literature on the purpose of the study and the gap that this 

study seeks to address. This study examined how secondary school leaders use 

technology to engage parents in their children’s learning. This chapter also presented 

the objectives of the study and research questions. The Hoover-Dempsey and Sandler 

(2005) model was briefly introduced as a theoretical framework for this study, and a 

preliminary literature review was presented. The research methodology and research 

design to be applied in this study were briefly presented, and the selection of 

participants, data collection methods, and data analysis methods were highlighted. 

This chapter was concluded by outlining ethical considerations and criteria used to 

ensure trustworthiness in the study, as well as the outline of chapters.  
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Chapter Two presented a literature review which focused on local and international 

literature regarding the use of ICT for parent engagement. The literature review was 

presented thematically involving the following themes: parent engagement in their 

children’s learning, communication between parents and school leaders, stakeholders’ 

resistance to the use of ICT, the significance of ICT in education, and the challenges 

regarding the use of ICT in schools. The literature review revealed a lack of parent 

engagement in schools despite evidence that parent participation directly affects a 

child’s learning. It was further highlighted that there are substantial levels of resistance 

by school leaders when using ICT platforms. This chapter went into more detail on the 

Hoover-Dempsey and Sandler model. The emphasis, among others, is on the 

importance of invitations from the school and teachers as a determining factor in 

whether or not parents get involved in their children’s education. 

Chapter Three presents a detailed discussion of the research methodology and 

design. This study used a case study research design aligned with the qualitative 

research approach and the interpretivist paradigm. This was done to gain in-depth 

insights into how school leaders use ICT to engage parents in their children’s learning. 

Audio-recorded semi-structured interviews were coupled with digital analysis of the 

ICT platforms used by the three research sites to generate data from nine purposively 

selected participants. The research sites were purposively selected to ensure that all 

sites had participants who had experienced using ICT to engage parents and could 

provide rich data. Once the semi-structured interviews were conducted, the audio 

recordings were transcribed, and participants were given codes by which they would 

be identified. The findings were analysed using thematic analysis in which reoccurring 

ideas and patterns were organised into themes. The ethical considerations and the 

importance of ensuring the trustworthiness of the findings were presented.  

The fourth chapter focused on the findings from the data generated through interviews 

and the digital platform analysis. These findings were presented thematically with 

critical themes derived from the research questions. The sub-themes explored how 

school leaders view and experience parent engagement in their schools, identified the 

most effective methods used by school leaders to engage parents via ICT platforms, 

the difficulties that school leaders face when trying to use ICT platforms to 

communicate with parents, and how well the ICT platforms are perceived to be 

performing. The sub-themes further explored the different methods school leaders 
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employ to help parents use the platforms, the complementary use of traditional 

communication methods such as phone calls and parent meetings with ICT platforms, 

and recommendations on integrating and using ICT into efforts to communicate with 

parents. The last chapter looked at the study conclusions and provided 

recommendations. 

5.3 CONCLUSIONS OF THE STUDY 

The literature review in this study showed a lack of parent engagement in schools. The 

findings from participants gave the researcher insight into the possible reasons for this 

lack of engagement. School leaders attribute this to parents having increasing 

responsibilities and appearing to participate less in their children’s schooling as they 

move into secondary schools. This has taught the researcher that the lack of parent 

participation in schools is not simply due to parents not wanting to engage. However, 

the reasons for this lack of participation are complex, and schools must remain 

cognisant of these reasons and adapt their communication strategies accordingly. This 

showed the researcher that although the Hoover-Dempsey and Sandler model for 

parent involvement was published nineteen years ago, the need to create invites that 

appeal to parents is just as relevant today.  

This study also revealed that ICT platforms are currently not user-friendly. This 

challenge affects parents’ ability to engage actively on these platforms. This has taught 

the researcher that the lack of user-friendliness, combined with parents’ increased 

responsibilities, makes using ICT platforms seem like another task for parents. This 

further lowers their desire to use the platforms, thus creating a need for schools to 

focus on creating more user-friendly platforms.  

The findings of this study revealed that parents with children in higher fee-paying 

schools engaged more in their children’s learning, which is in line with the monetary 

investment they have made. This has taught the researcher that although lower-fee-

paying schools do not have the advantage of a financial investment that makes 

parents want to engage, they still need to make parents feel that participating in their 

children’s learning is a valuable exercise. Showing parents the value of their 

participation can result in more parents actively participating.  
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The researcher further learned that although school leaders use various ICT platforms 

such as Microsoft Teams, emails, and school-based applications, there is a need to 

streamline communication. Sticking to one platform can enhance parent engagement, 

as different platforms can overwhelm parents and cause information overload. In 

conclusion, one platform will result in more focused communication, potentially leading 

to higher engagement rates.  

School leaders on all three research sites believe that the parents in their school are 

digitally literate. However, parents are still showing low usage of the ICT platforms. 

This indicates that parents being digitally literate does not necessarily translate to 

using ICT to engage in their children’s learning. Therefore, schools must conscientise 

parents on the benefits of using these platforms and continuously support them. 

Consideration should be given to parents’ backgrounds and ensure they can and are 

inspired to use the ICT platforms despite the school’s perceptions of digital literacy. 

Participants in this study felt the need to maintain a personal touch with their school 

community despite the benefits of using ICT. This has taught the researcher that 

traditional communication is still valuable in the era of modern technology. Traditional 

communication should therefore not be viewed or treated as contrasting to modern 

communication methods but as additional enablers of fostering parent engagement.  

The limitations of this study are that data was only collected from school leaders and 

not from students or their parents. Students are minors and there are ethical concerns 

relating to collecting data from minors. Getting access to parents and their contact 

details would raise further ethical concerns in relation to the sharing of their information 

and contact details.  

5.4 RECOMMENDATIONS 

This section presents recommendations based on the conclusions from this study.  

5.4.1 Recommendation 1 

School leaders cannot leave parent participation in parents’ hands. They need to 

intentionally and continuously invite parents to participate. Parent engagement in their 

children’s learning is a collaborative effort between the school and parents. Therefore, 

schools need to make their invites appealing and user-friendly for parents. 
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Consolidating communication onto one ICT platform, such as user-friendly school-

based applications and websites, allows school leaders to send these invites to 

parents. School leaders should therefore seize the opportunity to engage with parents 

using ICT by developing school-based applications and websites using email or other 

digital platforms such as Microsoft Teams or WhatsApp.  

5.4.2 Recommendation 2 

Low-fee-paying schools must prioritise building solid relationships with parents and 

making them feel welcome to participate in the school’s activities. This can help 

parents equate value to their participation. This can be done by intentionally 

highlighting the value of parent engagement in written communication, information 

evenings, and information given to new parents, where the focus can be on aspects 

such as the effect of parent engagement on learning outcomes and results. School 

social media platforms can embark on a campaign to spread awareness of the benefits 

of parent engagement.  

5.4.3 Recommendation 3 

Schools need to consider the diverse backgrounds of their parent population and 

create an inclusive environment where all parents can participate in their children’s 

learning despite their level of digital literacy or access to resources. This can be done 

by providing parents with IT support and training on specific platforms, using traditional 

communication methods such as newsletters for important information that needs to 

be accessed by all parents, and creating an overall inclusive environment where 

parents feel welcome to ask questions and ask for help.  

5.4.4 Recommendation 4  

Schools should adopt a blended approach to communication by infusing ICT platforms 

into traditional communication methods. General academic information can be 

communicated on ICT platforms, while sensitive information that requires a personal 

feel can be communicated over the phone or in person. Important dates and other 

important information, such as examination timetables, can be provided both digitally 

and by hard copy. 
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5.4.5 Recommendations for further research 

While this study focuses on the use of ICT by school leaders, there is a need to study 

parent perspectives on the use of ICT for engagement. The participation of parents in 

a study of this nature may reveal different insights and experiences. 

Although this study focused on three research sites whose school fees differ in rand 

value, the three research sites are still considered high-fee-paying schools. Further 

research is needed, focusing particularly on schools that are non-fee-paying or low-

fee-paying, as the experiences of school leaders in these schools may differ.  

5.5 CHAPTER SUMMARY 

This chapter presented the study’s summary, conclusions, and recommendations. It 

has also summarised the previous chapters and concluded the study findings. The 

researcher presented the summary according to different chapters and, in each case, 

highlighted the critical issues raised in each chapter. Thereafter, the chapter presented 

the conclusions based on the study’s findings. The researcher concluded each theme 

based on the research questions. These themes are as follows: how secondary school 

leaders experience utilising ICT in their children’s learning; why secondary school 

leaders use ICT to engage parents in their children’s learning; the difficulties 

secondary school leaders encounter when using ICT to engage parents in their 

children’s learning; and strategies enabling secondary school leaders to use ICT to 

engage parents in their children’s learning. Recommendations were made based on 

the conclusions, and recommendations for future research were presented.  
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ANNEXURES 

ANNEXURE A: INTERVIEW SCHEDULE FOR SECONDARY SCHOOL LEADERS 

1. What is your understanding of parent engagement in their children’s learning? 

2. What ICT platforms do you currently use to engage parents in student learning? 

3. Please describe the student learning activities communicated to parents through 
these platforms. 

4. How do you decide which platform is used for the various aspects or issues that 
are communicated to parents regarding their children’s learning? 

5. What functionalities do you look for when selecting ICT platforms and why are 
these important? 

6. How would you describe the extent of digital literacy among parents of learners in 
your school? 

7. How does the parents’ level of digital literacy affect how you engage them in their 
children’s learning? 

8. How would you describe the extent to which the parent population has access to 
the ICT platforms your school uses? 

9. What ICT resources do you use to engage parents? 

10. Please describe some of the challenges you have experienced in the use of ICT 
for parent engagement? 

11. How have you mitigated these challenges? 

12. When communication such as messages, homework instructions etc are sent out 
on your ICT platforms, have you observed any differences in parent engagement? 

13. To what extent would you consider your ICT platforms effective for parent 
engagement?  

14. What are the best practices that you have observed in your use of ICT to engage 
parents in their children’s education? 

15. Please describe how parents can provide feedback to the school regarding to their 
experiences of the various ICT platforms? 

16. What training or support initiatives in place for parents who may require assistance 
in navigating and utilising the ICT platforms effectively? 
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17. How do you tailor communication on ICT platforms to accommodate parents from 
diverse backgrounds or those with limited access to technology?  

18. How do you ensure privacy and security measures are in place when using ICT 
platforms? 

19. How do you integrate ICT engagement strategies with other traditional forms of 
parent communication, such as newsletters or parent-teacher conferences? 

20. What future plans do you have to expand on your current use of ICT platforms? 

21. What advice would you give to other school leaders who want to use ICT to engage 
parents in student learning? 
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ANNEXURE B: LETTER TO GAUTENG DEPARTMENT OF BASIC EDUCATION 
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ANNEXURE C: LETTER TO PRINCIPALS 
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ANNEXURE D: LETTER TO PARTICIPANTS 
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