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INTRODUCTION

This chapter explores the literature concerning the problem statement in Chapter 1

as.

Books and multimedia packages that deal with the history and theory of music and
music appreciation are widely available. These books explain the historical and
theoretical facts of music that can be learned off by heart. Learning takes place
through reading and remembering. Music Education, however, is a subject that
iInvolves both factual and practical aspects. The factual aspects are referred to as
music elements or concepts and the practical component as the skills used to
demonstrate or experience them. Although much emphasis is placed upon the
concepts and skills knowledge of world musics and the history of music is also
considered to be important. The elements and concepts of music adapted from
Andrews (1971:19-20) are highlighted in Figure 2.1.

FIGURE 2.1: Elements and concepts of music
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The bold writing in Figure 2.1 indicates the elements of music. The elements give a
basic description of the various components of the music by indicating that all music
has elements of pitch, loudness, timbre, duration and form. The concepts written
under each element expand the description of the music. The concepts specify in
more detall what the characteristics of a particular piece are. The music does
therefore not only have a certain loudness but can be described by indicating the
intensity of the sound, the loudness or softness of the sound or the dynamics
involved. Both concepts and elements are therefore present in the theoretical

component of Music Education.

In order to gain understanding of the importance and use of these elements and
concepts, music skills are employed. Learning is facilitated through a cycle of hear,
do and see. Knowledge of the elements of music is facilitated through practical
experience. The assumption can thus be made that the practical and factual

components of Music Education are equally important and should not be separated.

Rowntree (1997:12) suggests that the didactic principles, method of assessment and
equipment or facilities needed to perform the skills be defined in the planning and
design of the learning material. The facilitation of the practical skills of Music

Education over a distance needs to be addressed. Through a literature review the

o theoretical principles;

e design principles;

e motivational aspects; and the

e principles determining a selection of technological delivery modes, as stated in

Chapter 1, will be discussed.

2.1 WHAT ARE THE THEORETICAL PRINCIPLES OF DISTANCE LEARNING?

In order to facilitate effective distance learning, the instructional designer should be
aware of different learning strategies. These strategies will enable the facilitator to
design the learning material according to a heterogeneous learning population’s

needs and requirements.
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2.1.1 Learning theories

Spector et al (1993:69) define a complete learning theory as one that describes
stimuli (inputs), responses (outputs), performance mechanisms (rules for generic
Inputs from outputs), and the laws of learning (rules that specify how the
performance mechanisms change with experience). An analysis of the individual's
behaviour in different learning situations will provide the parameters of the learning
theory.

Romiszowski (1984:58) states that learning can be divided into four strategies
namely, facts, concepts, procedures and principles. These strategies highlight the

process through which learning is constructed. Figure 2.2 demonstrates the

Interconnectedness of these categories.

FIGURE 2.2: Schema of learning (Romiszowski 1984:45)
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| earning usually incorporates a number of outcomes. According to Romiszowski’s
(1984:45) research on learning behaviour the reaching of these outcomes can be

achieved through making use of facts, concepts, procedures and principles.
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e Facts: Most information is [earned through facts. Facts are usually self-
explanatory and do not need to be highlighted with examples. In the learning
process, facts should be given so that learners can remember them.

e Concepts: To a large extent concepts can be experienced without verbal com-
munication. Concepts are formed through repeated formulation and repetition of
iIdeas and facts.

e Procedures: Procedures involve the methods through which associations and
discriminations are formed. Through procedures learners can answer questions
like: How do | do it?

e Principles: Like facts, principles can be learned through exploration and
exposure. It is important that learners are given the opportunity to discover the

principles.

Learning should not only focus on facts, but the learner should be guided to integrate
the knowledge in different situations through well structured learning activities.
‘Knowledge has to be abstracted and represented formally, in order to become

generalised and therefore more generally useful’ (Laurillard 1993:20).

| earners can only make knowledge their own when it is learned and applied. In order
to understand the learning process, the methods by which learners study need to be
stipulated. Learning involves the recognition as well as the self-discovery and/or

application of facts. The ideal learning theory should therefore pay attention to the:

e coghitive domain: knowledge, thinking skills and understanding;
e affective domain: attitudes, values and personal qualities; as well as the

e psychomotor domain: experience, involvement and exploration of knowledge.

By incorporating these three domains learning can become hoilistic, involving the
mind, body and soul of the learner. For the purpose of this research, the focus will be

on the current most popular coexisting theories of learning, namely behaviourism

and contructivism.
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u Behaviourism

The basic ideas of behaviourism are that ‘human behaviour is a product of the
stimulus-response interaction and that behaviour is modifiable’ (Black 1995).
Important role players in the definition of behaviourism are Paviov (1948-1936),
Watson (1878-1958) and Thorndike (1847-1949). These three behavioural
psychologists experimented with the conditioning of behaviour. Behavioural
psychology was further developed by Skinner (1904-1990). Skinner believed that the
study of behaviour must rest on what organisms do and do not do. He concentrated
on the observation and manipulation of behaviour. ‘Let not the strong be cozened by

is and isn’t, was and wasn’t. Truth’s to be sought In does and doesn’t’ (Skinner in
Black 19995).

The key elements of behavioural learning psychology can be summarised as follows.

e learning Is considered to be a strategic process of encoding and organising
iInformation for later use. Learning is an association between observable stimuli
and observable responses. Behaviourists assume that the behaviour of learners
Is a response to their past and present environment and that all behaviour is
learned (Black 1995).

e Learning can be defined as a change in behaviour as a result of experience.
The learner should engage in a behaviour in order to learn and to validate that
learning has occurred (Burns et al 1891:49). This will, only be possible if learners
can determine their own rate and tempo of learning.

e Learning is structured by the facilitator. Since learning is a form of behaviour
modification, the facilitator's responsibility is to structure an environment in which
the correct behaviour of the student is reinforced. The outcome is to reinforce the
learning process through an immediate response and the reward of getting it right
(Black 1995).

e Learning is passive. In the behaviouristic approach, active involvement in the
learning process is not regarded as a prerequisite for understanding.
Understanding is regarded as a matter of seeing existing patterns. The teacher is

the main role player in directing the learning process (Burton et al 1996:49).

Although the learner Is classified as a passive entity who merely reacts to

environmental stimull, the learner must still engage in a behaviour in order to learn
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M

From the literature review the parameters of quality distance education and

instructional design can be deduced.

= Quality distance education is characterised by:

e gathering information about the target group;

e selecting the most appropriate learning theory;

e |ncorporating various learning experiences;

e facilitating individualised, self-paced learning instruction; and by

» appointing a delivery mode(s);

®= |n quality instructional design:

e |earning outcomes are clearly stated;

¢ the layout and structure of learning material is meaningful;

e icons are used to guide the learner through the learning material,

o self-assessment questions and activities are facilitated;

o feedback on assessment is given;

o the tone and style of the text is reader friendly and personal;

e graphics, diagrams and other illustrations are used to highlight and explain the
text; and

¢ assessment criteria are given.

These principles can now be applied to the design of the DMEP in Chapter 3.
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