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ABSTRACT

S study explored t he rol e of educati ons:
ervention for teachers in South Africa,
chologists in Gauteng. Whil e edrucenhamailn
cher devel opment and | earlmer, dSuwtuctohmeAsf r (i L
sistent I mpl ementation framewor k, highl i
hods, such as workshops mmtdi rc@ uir rsteesr, e hta vie
ment oring. The Quality Management Syste
ching, but its success is hindered by i mjy
ovative approaches.

wing on frameworks such as Van Nieuwerb

ching in Education (2017) and Desimoneos
09), the study examined how educational f
red I nterventions. Four key guestions g
ortunities, teacher perceptions, strateg
nomenol ogi cal approach with an e»xghmanator
uctured interviews and focus gdrionucplsu dwintgh
cational psychol ogi st s, t edanxchhoe risgad prelnev

ching experience.

matic analysis revealed that educational

el opment . They conduct needs assessments
|l aborati on, and of fer ongoiatgurseudp poaodc hi
ni ficantly -ehhanaey,taatbeomgel &nd i nstru
h psychol ogi cal principles and coaching r
ssroom management, mativation, and | earne
study has both theoretical and pract.i
erstanding of the psychological foundat i c
ders to integrate educationalfrpasmewlholksgit:
ter sustainable i mprovements in teaching
dy al so notes challenges such as | imited
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it recommends holistic coaching strategies
contributors to teacher devel opment . Ul t i me
educational coaching in South Afrilogiand th
driving ef tsepcetciivia,c cdonrntteerxvtent i ons.

uld! sYIGadaclhi ng, Educational Coaching, Educ:

Coaching, Teacher Devel opment

2 RR



PROOF OF EDITI NG

il HATE TK LANGUAGE SERVICE

M ISTE A K S EDITING | PROOFREADING | TRANSLATION

Prof. Dr. Tinus Kiihn
+27 82 303 5415 | tinus.kuhn@gmail.com

17 March 2025

TO WHOM IT MAY CONCERN

|, the undersigned, hereby declare that the doctoral thesis titled The Role
of Educational Psychologists in Coaching as a Teacher Development
Intervention by Eleanor Phokwane Mathole-Khiba has been edited.

It remains the responsibility of the candidate to effect the recommended

changes.

Mj/@xw

Prof. Tinus Kihn

m\

m\

m\



LI'ST OF ABBREVI ATI ONS

3P: Presagd’rocessProduct Model

BES: Best Evidence Synthesis

CPD: Continuing Professional Development
DBE: Department of Basic Education

DMS: Document Management System
EGRS: Early Grade Reading Study

ELRC: Education Labour Relations Council
EP: EducationaPsychologiss

© © N o o s~ w DdhPE

FGD: Focus Group Discussion

10. GROW: Goal, Reality, Options, Will (Coaching Model)
11.HOD: Head of Department

12.HPCSA: Health Professions Council of South Africa
13.ICT : Information and Communication Technology
14.1C: Informed Consent

15.1EPs: Individualised Education Plans

16.MS Teams Microsoft Teams

17.0BE: OutcomesBased Education

18.PD: Professional Development

19. PIP: Professional Development Intervention Plan

20. SACE: South African Council for Educators

21.SA: South Africa

22.SMART : Specific, Measurable, Acceptable, Realistic and Timely
= C5MT: School Management Tea



TABLE OF CONTENTS

DECL ARAT LN e L.
ETHI CS CLEARANCE CERTL.ELCATE. i, Lo
ETHI CS STATEMENT . e b
DEDI CAT L QN s L.V
ACKNOWL EDGEMEN.T.S...oo et e v

A B S T R A G T e e V.
PROOF OF E DL T L NG e eee e Vi
LI' ST OF ABBREMLATL.ONS. e L. X
TABLE OF CONTENT.S. e X

CHAPTER 1: GENERAL ORI ENTAT.I.ON...QF...T.HE.1ISTUDY
1.1l ntroduction aund..backgr.ound..........=
1.1.The integration of psychol.og.i.c.all fr ame
1.1. &l obal i nsights .and..l.oc.al ..adapt@tion
1.1.3he role of educational psy+dleoln®gi st s

1. 2Purpose of..t.he..

0

AU A Y e P

1. 3Probl em s.t.af.emMe..h. .. . s >

1. 4Rationale for wundeur.t.aki.ng..t.he..study

1. 5Research ai ms..and..o0.b.,j.ecit.i.Vv.es............. Y

1. 6Key research questions..and..t.heor.e®i cal f

1. 7Justification and s..g.ni.f.i.c.ance..o0fNMhe st

1.8Scope and | i mit.at.i.ans...of .. t.he..s.t.ud\yM

1.9The role of .t.he..r.esear.cher. ... ....NN

1. 100verview of research met hodol.ogyN=utilis
1. 10Paradigmatic appr oaches..t.o.t.he.Nlesearc

1.1008to0l ogi c.a.l... S - T B o = SR N P
+



1.

2.

2 .

2 .

10RBsear Chu.desS g s e NT
1 0DAE1t @ S.0ULC.E.S it o cerer N &
10SBl ection a.f...parti.ci.pant.S.. .. =M
10D&ta col |l ec.t.i..on..me.t.ho.dsS. ... =N
10Dd@ta anal ysi s a.nd..t.hema.t.i.c..c.0.di=nQ
l1Trustworthines.s..aof...t.he..study. ... =P
11 CEedi bl ity s e =P
l11TRansf er.abi. i by . s e, =P
l11D8pendadbi. l ity =z
11 CoONnT i rmabi.l i by s e, =T
11 RBTI I @XM by s =T
12Study | i.mit.al b 0..S s =Y
13Ethics cons..der.at. i on.sS .. co.. =0
140utline of . .t.he..chapt.er.S . .. oM
l4Chapter 1: Overview aund..p.ur.pos.eOMf the
l4CRapter 2: Literature review an@QMtheor
l4CBapter 3: Conce.pt.ual..f.r.amewo.r.kON
l4ChAhapter 4: Rese.ar.ch..met.haodol.o.gyON
l4Chapter 5: Data pres.ent.at.i.on..an@N analy
l4ChBapter 6: Di sc.us.s.i.o.n...of. .. .f.i.ndi.nQNs
l4CRapter 7: Conclusi on..and...Reconmiendat.
L5 C0NCT LSt i e o=
CHAPTER 2: REVI EW OEFE..LIL.ITERAT.URE. ......ccccoccccee.. 34
(R O o O S G o o YU o O O o 1 o PP PPPPPPPPPPIPN OP
2Constitutional i mperatives on .t.heO2pract.i
3Gl obal trends in the prawct.i.ce...of..TtMachin

¥R



2. 6. 3e
2.6. 8t
2.6.5u

2. 6. Re

i nt egi..

2. 7The

devel op

2.8The

in educ
2.8. %c

2.9The

teacher

e characteristics of c.o.achi.ngllMn edu
e characteristics of coa.chi.nglldn edu
e characteristics of ..c.oa.c.hi.ngfll n edu
structional coaching i n..Af.r.i.claz i ncl
tersectionality in teacheua..cofBlchi ng:
l' icy frameworks and applicable theor
nNg | mp.l.ement . at i 0. . ... ny

role of the educati.anal..psy.c.hb®d ogi st

e role of educational psy.cholPNyYy in
i mportance of .c.oa.c.hi.ng..i.n..eduPczati on

strategies that educational ..pPXychol o

sson observat.i.an..and..f.eedbackPZ
€r COa.ChI DG i e PT
acher ment.ors.hi.p. i PT
ructured wor ks.h.op.s..and. . .t.r.a.i.nibPTg
b j-sepcetc i f i c..c.o.a.C.hi.ng..iiiiiiiiiiin PY
flective paaces smemnd..s.el.f...... PY
chnol ogy i nt e.g.r.at..o.n..c.aa.chi.ngPyY

igital pl atfor ms in coaching: opport

= T O U o 1 KU P ®

effectiveness of coaching as an [
0 0 0 TSP >N

chall enges faced by educational psyc

ati ona.l... Lons bl b Ul b 0.0.So >n
aling coaching programme.s....... o.p2pPor t uni
nexus between educational psychol og

de.N.e.l.op.me.nNt . i 22

+RR



2.10Discussion of the attitude of the Depa
educational psychologists in the provision
I T =T VA = 1 S Y o Y 4 F TP P PP PP PP PP PPPPPN Y
2.1Theoretical... Fr.amewo.r K. s >0
2. 11Blggsos-PPoeRsraogdeu ct....Mo.d.el.....cccee . PO
2.11T8Be GROW.MaA.€ Lo s v TM
2.11T8Be Desi mone The.or.y..Eramewor.k..TZ=
2.11L4nking theory to .key..lesear.ch.TgRruesti o
Table 2.3 below presents the connection be
...................................................................................................................... TP
2.12Addressing the | ack of a standardised
TT
2. 13 C0O0NCT LS. Qi i e TY
CHAPTERONCEPTUAL FRAMEWORK i, 8.0
S R T N A o T o U o A O O ¢ PP PO PP PP PP PPPPPPPPPPPPPO Y N
3.2The global framewor k f.o.r...c.oachingyOn edu
3. 1. BacKgr.oUmn.da o s e YO
3.1.Zhe international mode.l..f.or..edu¥Tati on
3.1.Bortal s...n..det.ai. ... ®N
3.2Synthesis of t.he.our.i.es..of.. act.i.on..NMM
3.3Linking theory to .key..r.esearch..gd®MStions
3.3. Research .guest.i.on. Lo . NM=
3.3. Research .gues.t.i.0n. 2. . . NMO
3.3. BResearch .guest.i.0n. 3. . NMO
3.3. Research .guest.i.on. 4o .. NMO
3. 4C0O0NCT USul DD e N M
CHAPTER 4: RESEARCH METHODOLQGY......coooeeein. 1.06

+RRR



i S T TR o N GO G o R o [0 U R o0 AU O o 0 o DR NMT

4. 2Purpose of the resear.ch..,and..r.es.edlM¥h que
4. 30verview of..t.hi.s..chapt.er ... NMY
4. 4Epi stemol ogi.cal...par.adi.gm.................... NNM

4. 4. Mettaheoreti cal par ad.i.g.m..... L.nt.er.pNFNeNt i Vi s
4. 5Met hodol ogi c.a.l.... p.a.r.a.dd.g.mM. . NN=

4. 6Phenomenol ogi ca.l..r.e.s.ea.tr.ch..de.s.i.g.nNNO

D

. 7Qualitative res.ear.ch..appr.aac.h.... NNT

AN

. 8Expl anatory case study..des..gn.,.andNNilts i m
4. 9Sampling strateg.y..and..pa.r.t..ci.paniNBP
4. 9. %ite and .pop.ul.at.i.Qio. ... NNP
4. 9. 3ampling and samp.l.e..s.i.ze..of..t.tANBTstudy
4. 9.Bnclusion and .ex.c.l.us.i.on..cr.i.t.er. NAY
4. 10Secondary data: do.c.ument.ary..anaNMN®i s

4. 1Data col |l ect.i.o.n..s.t.r.at.eg.i.es.........N=ZM

4. 11 FDCUS 0.0 0.l S o e cenneernreeen N=M
4. 11Semitructured..l.nt.erVv.i.eWsS. ....ccooernnrnnnnn. N=N
4. 11D8cument .a.nal.y.S.l.S. i e N==
4. 12Data anal ys..s..s.tl.r.atl.e.0.0.€S5 . N=n

4. 13Ensuring data quali.t.y..,.and...dat.a.MeFfifica
4. 13Chedibility..af..t.he..study. . .......... N=nN
4. 13TRansferabili.t.y..of..t.he..s.tudy...N=ZP

4. 13D8pendabil i tuy..aof..t.he.study...... N

>
4. 13Cdnfirmabilit.uy..of..t.he . .study.... N=ZZ
4. 14Met hodol ogi c.al..l.l.mi.t.at.i.ons......... N=T

4. 15Ethics con.s..der.at. b.0.0.S i e, N=Y

+R2



4. 15ELhi cs c.l.ear.anC.e. s i N=Y
4. 15PReventing physical ..and..psy.c.choNayi cal
4. 151 Btegrity .and..hones.t.y. .. . N=ZY

4. 151 Af ormed consent and..v.ol.unt.ar.yNE®rtici

4. 15Chbnfidentiali t.uy...and..anonymidt.y..N=Z®

4. 16 Chapt er SoUdmMa. oy s ceeeeeeeeeeee NOM
CHAPTERRESENTATI ON OF..ELNDILNGS.......cccccccee 1.32
5. 101 Nt r 00U Clle DDt e e NOO
5.1Presentatiaan..of.. .f.i.ndi.ngsS. . ... NOM

5.2The role of educational psychol ogi sts i

I T =T VA = 1 S Y o 1 4 PP PP P PP PP PP NOnM
5.2.Ldentification of t.eacher.deveNOpPment
5.2. Pesigning tailored..co.ac.hi.ng. ...i.aNOTvent.
5.2.Building coll abo.ur.at.i.v.e..rel.at.i.oNONI ps
5.2. Ampl ementing continuous..pr.of.esslndMnal d

5. 30pportdmiraacelsi ng as a teach.e.r..d.eWdlNopmen
5.3.Enhancing teacher ski.l.l.s..,.and..cOiMpetenc
5.3. Addressing teacher buba&iong...andNEBRMhanci
5 . 3 . Beveraging technology for professional development...................... NIMZ

5 . 4 Enhanced focus on coaching as an intervention strategy for professional teacher

JEVEIOPIMENT. ... e e NI
5.4. Lmproved teac.hi.ng..pr.act.i.ces.....NMNOT
5.4.Pncreased confidence .and..capacNilp deve
5.4. Bnhanced peer coaching, communNPMes of

5.5. Key strategies used by educational psychologists in conducting coaching and
tNEIE DENETIS...ee e e e NP =

5.5. Refl ective prac.t.i.ce..and. . .f.eedbabPRO
2



5.5. 6Boal setting and..ac.t.i.on..pl.anni.NBP
5.5.B8Bse of databasddep.i.denicees....... NP Z
5.5.Building trust..and..r.app.ar.t.......... NP ®

5.6. Factors affecting the implementation of coaching as an intervention for

professional teacher development.............oiiiiiiiiiiiies e e NZM
5.6.Ti me cons.tarai. Nl .S i s NZN
5.6. Einancial ..cons.t.r.al.nt. S oo NZ =
5.6. BResistance..l.o..c.hang.e . aoo. NZM

5.6.48ack of training for..educat.i.onbdlEPpsych
5.6.85ystemic and .l.a.g.l.st..cal..l.ss.uesNZZX
5.6.86eacher professional..dev.el.opmeN&ETsuppo
5. 6. Tul t sensdidity and iNCIUSIVILY ..........oovviiiiiiiiiiiiiiis i, NZY

5. 7Strategic focus on i mpr.av.i.ng..edubaMi onal
5.7. Lmproving educational outc.omesNaMd | ea
5.7.Bncreasing teacher awarenes.s.,..a¢t0ount a
5. 7. 8ommon | anguage for ..pr.of.ess.i.andlfOdial o
5.7. €reation of satf.e..t.hi.unki.ng..s.pac83I
5. 7. Bnhanced monitori.ng..and..ev.al.uadNTBn

5.7. Bnowl edge sharing aund..cas.cadi.nddTPearni

5. 8Chapt er SUMMA.L Yo i s NTZ
CHAPTERI®CUSSI ON OF .ELNDL.NGS.....cooiiiiieeee. 178
6. 11 Nt r 0dU.Cl il D s NT ®

6. 2Key findings derived fr.am..dat.a..aNabysis

6.2.The role of educational psychol ogi sts

(I o TR A ST G VA0 =Y ¢ U A O o Y o TR NY M

6. 2. Educational coaching as an i deal i nt e

teacher deM.el.opme.n.l . i . N®O

+2R



6. 2. Beer coaching and communities of pr
professional d e.nv.e.l..ap.ment. ..s.upp.or.t...=M=
6. 2. Rrofessional standards in .pr.of.edMPi onal
6. 3Proposed coaching i ntervention framewoi
e Vel 0. IMe .t s e, =NN
6. 3. Lntreerl ati onship among framework variabl
=N=
6. 4Chapt €r S.UMIMAL Y. s cevern e =NO®

CHAPTERONCLUSI

ON AND RECOMME.NDAT.I.ONS220

7.11 ntrodUCl .0 s e = = N
7.2Summary of pr ewm.i.ous...c.chapt.ers. ... ==Z=
7. 2. Chapt.erd o it eees i e e = = 2
T o 2. BN A P bl s e, = = 2
7. 2. Bhapt. el B i eees vviiineeeessnnn, = = O
7. 2. Ehapt.erd i st e essnnninnes = = [
7. 2. Bhaptierd B e e = = [
7. 2. Bhapt. el b i ees ceviiiseeeennnii, = = P
7.3Summary of. .. . Ei.ndi.ngs. . . = = P
7. 3. Research Question 1: Wh a t i's the rol ¢
coaching as a teacher ..dewv.el.opment..EBEer ven
7. 3. Research QWhastt iaorne 2t he presenting oppo
coaching as a teacher devel opment..SONategy
7. 3. Research QuWmsdati oare& the perceptions a
Gaut-baged professional teachers who have r
intervention strategy..f.or..t.hei.r..deZ®Dopmen
7. 3. Research Quwisai omrd the key strategi
psychol ogist uses in conducting coaching,

=0T

+ 2 RR



a

. 3. Resear
S an 1inte
=MNM

. 4Study co

4. Lmplic

. 4. Pmplic

.5Li mit a.t.i..

. 6 Recommen

.6. Eor Sc

. 6. Eor po

. 7T Recommen

. 7. Addr es

. 7. Expl ori

. 7. Bntegr

. 7. 8ncl udi

. 7.bmplic

.7 .bBbnsuffi

. 7. Excl us

. 8Recommen

7.

. 8. Establ
. 8. Pevelo
. 8. Bevera
. 8. 8nvest
. 8. bmpl em

. 8. Bromot

ch

Qwleat i foamcthbor s affect the I mpl

rvention for professional t each:¢

ntributi.a.n..and..c.oncl.us.i.oBENO

ations of t.heotr.y..and..l.i.t.eFfAt ur e

ati ons..f.or....pr.acti.ce..... =nP

0 0 1 PP =Nz

dati ons..f.or...pr.act.i.ce......z=MNZ

hools and edu.c.at..onal..ps¥fBlkhol ogi

I 1 .cy.ma.K e r S i =NT

dati ons f.our.. . f.ut.ur.e..r.es.eagCpP

Sing..l..mi.t.at.i.ans. ... ... =No

i ng new Vvar..abl.es..or..c.ongEB®Dts

ating digital to.wol.s..int.o=PbMachin

i ng | earner per.s.pecit.i.v.es=PM futu

ations..f.or...pol..Cya ... ZPN

i cient etxeprlno riampi.aocnt....o.f....1.0B B N

i on of | eaitr.ner..per.s.pecti 28§

dations for overcoming chall enge
L T o I TV o R =P=

i sh dedicated..fundi.ng.megRani sms

p standardised yet..f.l.exi.BP® coac

ge technol o.gy..f.or.. wi.der..E@®ch

in capaci t.y..bui.l.di.ng...f.aEPO©Ooache

ent monitoring..and..ev.al.uaPlon sy

e stakehol.deur..c.ol.l.ab.or.at EBA

St.al. e.mMe .l e s =PP

9Summary

+2RRR



R B I B I B B B S e e e, =PT
AP P E N D G E S e e e e e 300

Appendi x A: GDE Rese.ar.ch. .  Appraov.al..L&OMMer

Appendi x B: Cons.ent. . . FOrmS. . ... OM=
Appendi x C: Rese.al.c.h...l.nst.r.ument.s......ON=
Appendi x D: Focus..Gr.o.up..l.nt.er.v.i.ews.. ONZ
Appendi x E: Research Permission LetOEM (Tsh

Appendi x F: Permi ssion Letters..(.T.shWwadanhe Dis

Appendi X G G0 8 .S i OoOOoOM
Appendix H2: Example of Interview Transcript B............ccooeeeiiiiiiiin e, (ONON)
Participant 27-Educational PSychologist 3...........ccoovviiiiiiiieiies e, O0®
Participant 27-Educational PSychologist 3............cccooiiiiiiies e onT

LI' ST OF FI GURES
Figure 1.1: Graphic .pr.es.ent.at..an..af..chapter
Figure 2.1: Graphic .pr.es.ent.at..an..of..chdapter
Figure 2.2: Educational psychol ogy Scope of
Sept emb e r . .2.0.0. 0 39

Figure 2. 3: l' 1 lustration of the five.c3¥itica

Figure 3.1: Graphic .pr.es.ent.at..an..of..chtapter
Figure BnRRer Tati onal model .f.or..Educat83®n Coa
Figure 4.1: Graphic..pres.ent.at.i.on..chagoOér 4
Figure 4.2: Overview of. .. .t.he..res.ear.chl®mé&t hodo
Figure 4.3: The general target ..and..add&ssi bl
F i g ur €he factods:to consider when selecting documentis.............ccccvvvvviiiieenee. 123
Figure 5.1 Graphic pur.es.ent.at.d.on..of..ci8pgter 5
Figure 6. 1: Graphic .pr.es.ent.at.i.an..of... . CA8pter
Figur€oé&cRing intervention framewor k.2fl@r pro
Figure 7.1: Graphic .pr.es.ent.at.i.an..of..CR8&pter

+R%



LI'ST OF TABLES

Table 2. 1: The role of edu.c.at.i.onal..ps0chol o
Tabl eTh2e. 2cchal |l enges experienc.ed.. by .. teddhers
Table 2. 3: Linking theary..t.o..key..r.eseas5ch qu
Table 3.1: The c.ont.ex.t..f.or..co.ac.hi.ng...98

T a b | eCharactéristics of the sample and the sample size.............cccoooviiiiice. 118
Table 4.2: The inclusion and exclus.i.dd9crite
T a b | eKeythethes on the role of educational psychologists in coaching............ 134

Tabl ePrb5e.s2ent i ng oppor t.uni.t.i.es...f.or..co0alhli ng

Ta b | ePerSept®ns and experience of Gautenrgased professional teachers........ 147

Tab !l e Key strategies implemented by educational psychologists in conducting

(o0 7= 1o 11 0T RS RREPP 1.52

T a b | eFadiors affecting implementing coaching as an intervention.................... 161

Ta b | eStrd&egié focus on improving educational outcomes............cccccevvvvvvvieeen... 170

%



CHAPTHER GENERAL ORI ENTABITO®MYOF

Figure présbalewa grQGhpahpitcerovlier vi ew of

Figate Graphic presentation of chapter 1

THE

Introduction
Conclusion and
background
Outline of
the chapters Purpose of
study
E-thlcal. Problem
consideration
\ / statement
Introduction
Rationale
Ay — and for the
limitations s i
undertakin
Background g
study

Overview of

Trustworthiness \. Research
of the study aims and
objectives

Key research

research questions and
methodology | theoretical
sl o2 The role Justification LN
of the Scope and ..
limitations and significance
researcher
i of the study




1.1l ntroduction and background

Il n the context ododceilascrhge rs tdrewcetl wrpente nand col |

supports teachers professi-ammo gd oevt ha l( Kr a2
et al ., 2017). 't 1T nvolves exper i esnerewdi ceead uccra

iservices tenpcloere their teaching practices

traditional supeq4udgmentatoaaoakdi hgcusedoonn de
al ., 2010; Lochmill er, 2021) . It i ncl-udes r
plrminng. This process helps teachers adapt to
teaching and I earning outcomes

Professional devel opment of teachers is incr
school perfor mance. Research underlionés tha

i mpr otvegancghi ng qual ity adamrdr(pkerrasfotr mamcal amofg:
Ha mmoentd aR01le7t;, aQu 17). Coaching has -beewni part
i mprovement of teachers'’ skills and knowl edc¢
traditiosak wonatklsdhdgp s oiets, eankiOnla8rest S(aMl @l ;

Ni euwer burght 8gaBraemral 12 173 vlea snteignl g gii nbp aec tl so nog
Unli ke traditional training, coaching provid
new approaches in the i mmediacy of the cl ass

Somef the approaches have gained significant

applied I n t he Ssystems of t he Uni t ed St at
i mprovements i n t elaecaheemg @pgeeMsd eonrtihia@ « we ramwdr g h &
2017) .

Educapsygobabploggesammdliealin devel oping coachin
They bring a psychological p er stpoe catdidvree stso dcio
l earning needs (Vanor Ni suwerbmadghy et al ., 20

Psychol ogi cal frameEwbrkacpgutTheasy t hBa+sdkdIfa,

Determination Theory (Ryan & Deci, 2017) ady
addressing keyt ofnaocmyo r sc osmpceht eemmxceawmnd rel at ed
& Deci, 2@17;19B&ndurThese theories postul at
acquiring ski-busl dndg cmofidanicen and resil i
Deci, 2017; Kuruzx adti oanla.k, p&siOytichh)otlhoegiirstuni que e
foster an environment where teachers feel e m

within their classrooms (Martin et al ., 2017



Gl obally, coaching in educaspieosonaflieetlis ao

professional devel opment . Teacher <coaching

di versity, coll aboratiegqui ppdngulteacalr senoi
cl assroomgqg Hofrfde ¢ tkiawe Dgarle |, | y2 0& BWaltekwmert st, &2 OMla c F
2012) . Thi shalpped aEbr dimessan teachers establi:

scope for t eamevacrul t uaatl Ydreisreghe@nh viveonmerrt s
Hammond2e@e1l7 alektn,gaebPbpMa3l i si ova XK. Fol i a, 2025

Coaching models from Japanoaiedvdatdheen clen itthead Str

engagement with teachers refines their capab

withieduamasebbhahg (Gu et al . ,addbkrBdteHadar ofa
studnder s cmraec hamge fifsecti ve t ool with the pot
change in teacher practice in | ocal contexts

The i ncreaspeduprapmpakladice gtiesac hemphbhaacsleiafgt
towsardddr essing not only instructional techni
being. Studi es srheowsitywgdr thesdgerss vamang he d
emotionalarmeslielkelnergagée andcd dfhfe@ MO orvoklae s&
Lazarus, 2014; Nolteéemewece&sGBGrgpto,ua@ed)ine
support pmpdwoatdiedn dbls¢pesylkcdbds ogossonant with P,
¢al l ows teachers 't oefdewvcealcoyp ian sheannsdd | ;mfg <d lafs
mai ntaining theiQ Doame2®¥ 380 tDievca t, IE d2u0cld7t)i.on a |
psyched fofyeermthers an opportunity for hakistic
| earamedr sschool commu®O©i bgni@&BRRaet &aMETRO01S8,

Furt her mesebeohceurs -loeiwwg Ihlipnr otfhees si on all devel opm
has become cir niesstesairrcchl yh pg i ohowvach mags ' ment al
increases job satisfaction, reduces stress |
effect(Mewmlelsa & L aEduesstpisododilodbappet s teache
addressing ineffective strategies, managi ng
a growth mhedeetintereabhei emoti boasal resil i el
negotiate difficulCdadhmmaadei g cslemppgemst aaecesho
where teachet baldtoi nmaetkell iytmmp d evleaadc abubdooames f o1
|l ear lenedyucapspyohol oigs sats' t he | pwuinoddi ryeec t o fo ntsw

ment al hiema$ t hu catnidonal s &mmr odovee meenvt e | oTpheed o nl

@)
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. IThent egration of psychological framewor |

® > 99 @® S5 O
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-

gpay ¢ mgl ogi cal framewoiEk $§)] caaghTheomByn(:]
and -Detebomi vs@&tifon Theory (2017) has ©pr
|l opment .emphledwisttdee o niges eacher aut onomy,

ting a sense of relatedness, vital for

cit wloeas hii m gnep,r @eglreaant i onal | ps-wehobkdgit ot t a
rventions that specifithkel y eadtdereess i hhea
ructi onal and emotional chall enges ari si
i nsic motivation (20@dé¢wminsd blhe Rgppr aadhe
hing to cultivat-efftie@axdyy.r Tchind h alltei ngcrem i
l op new skill sammldy iftele® meinrp 0 dvimgpsps rocacorms .
nat est wd yt '"hs dhbmjpe otviing t eacher devel opmer

ainabl e coaching practices

. 2Gl obalsi ghts and | ocal adaptation

c

c

ess in cmecihnngegrogs asnuch as the United
otnhSeoioh African context . For exampl e, co
aborative professional l earning communit
pening their practices throughitoerat iswe
hing model wused in Japan focuses ofn ref]l
hers through feeldbdak &nBa &@dwap?2oaz d toant io

obal strategies to the unique | andscape in

terventilomsomager dtaveg cul turally responsiv

rope coul dt d aach dhrexa'r aaddvyesse | inguistic and
schools thro(@Bghmhawsth a®o wtt h Aaddd.p,ti &2a0 Dt&H awi | |

achi ngmeprognmnamnnanéadnng ncl usi ve and equi
virqrmearet et. al ., 2022)



1.1. 3Theol edotati onals psny cphroolnogii shtgi hg@acher w

Teachebeiweg émasilbed arsosdne nepdorrntearaestt ones of
professional devel opmenposiQiivveen ptdhyecibrol e g gk
psychodrogiisn sa good position to assist teach:¢
i mpr ove r amiilnitean me( reatildevclkainon 2020)

Studies by Seligman and Csi kszentmihalyi (2

overall growdhicatbhdftinsttbe mef f ectthieviern epsrsa ca fi
Simi,], abyy embe-bdeing s'et &t egi es i nd dbu cad a omiad
psychodwomwlicstisel p teachers bal ancfeulpfriolf mBis8 o n
dual fescswemdiimihance the quality of teaching
critseak in regions such as Gauteng, where r
among the wusual <challenges.

1. 2Purposet wdy t he

Theri npaurrypose ofwatho si mweetair gddut cea tpibogncahlol egib §t
in teacher coaching as an intervention for
Af r iedacacommnaxt. Al though there has been inc
professional s, ubkierdgulceapsiyacrkanlloovgny awiotuhi n coach
especiAdlriHapaisd®25 mon et .Tahle.r,e f200rled4,) t hdhsows t udy
educational EpP)s ynwadlreglragiestpssy(chol ogi cal I nsigh
advance understanding of teacher devel opmen
educator s’ uinn qcu tch aA fl reisapae. € 1 Hui cgha i gf ai pceaanntc h h e
|l iterature by providinnmggpraddtnigc &IP ss u ong eos tcioaoar
enhance teachi ng egauranleirt yo uatncdo mensp,r otvheer eby ac

and supportive envieamnmemnts for teachers and

Recent | iteratur e ehdausc apisgohmdd hotge & ttsh @ hr adleev ed
an d cognitive skills. Thi s support can be
relationships and fostering @ ulneoirgeh 2s@uep)palr.t i
Finally, a rersewmatcldatoft ¢ dhdaltser coaching woul d
practices when infused with principles emane
surmounting personal aaldi gmion@gscsoa@aalal ng hmé 1 k
psychol ogiReaéntt heesgarch has demonstrated t

significantly enhance 't eaecbheeirnsg apnsdy chhenergalc

P



effectivene/an NLeowgr Rkur gh, 2020; Sehda ms 20
understanding how EPs can help i mprove teach
educatihahd&lenges of high teacher turnover r
per sompaloifseesdsi onal gricewtemt amphthgt wmiotvii e®. act i
insights for poltewmaheesthnadi mmdacat onfesst each

by ensuring they are psychologically infor me

1. 3Problem statement

Despite profesberongl|l widldedlpoprmaacyg mil sedd | mpr o

gual ity and | earner outcomes, the traditiona
of producing |l asting change in teacheéer prac
Coachisngan alternatriiveeh tehmd igmdiievaisiaiapleinsad dt o
educators. It provides new strategzZhest tdlat c
202M i, Wahi & Yamat , 02e0dlu8c)a.p $Hpavaedil eorgti heiskse pr ok
still needs. tTohibse iesx pdfotreerd seen in South Af
frameworks in psychol ogi cal practeceal@art&; en

Piper & Zui |l Kgavisks$ t 2Ol h ibsa c & g vddt yhni ds,x pgl aopr e b y
i nvesti gedtic agpistyacahlod damgicodst ri but e twmodachicrheger

and what factors infl uweocienceés application i
The identified gap i n the | iter ateduurceats wgigpds
psychormayicamstri bute to effective frameworKks
show that psychol ogi cal support in professict
personalised feedback, enhancing enmolti bomrl

managing classroom challenges (Ryan & Deci,

202 HEJuc atpisgrcahlo | opitsetnst i arl mt of ofdyahdlhogi ¢ @l a

suppnaurbtte ut i liirs edlountolr eAf red ¢ @ a tpiBdymcahlrod ey $ s fi tsh
Af ri ca naecekdnso viloedogeed i n an educhatmohald cesba:
a shortage of psychologists in schools, and

psychol ogi cal expertise meaAlttelacthewg tidelvaell op |
framewamkkdny Gl obal Framework for Coaching i |
provide guidance on best practicesuilfmbd yach
di verse context of South Africa and resourc

frameworks give rise to inconsistency in th



educators and psychologists without an appr

services.

The | ack of ai sbhaarrreide rf rtaomenweoarskumee hffecbaubneeg:
the benchmarks for succes®dgduarad i mmta $d epfshyaciheb.l o
a valuable contribution to teacher dewvel opme
read,i sper eci sreelsyoarnevdbdade ri nterventions of thi s

Consequémrt Ipyo,telmtciaali oo &l stpps yscuhpopl corgti stteac her s
growth and resilsentk nhbhedEMdualox lbddzlealpiszzhd d g
tdhsgeaspessseint iemadnsuring that South African teac!
and necessary support to enhhambhge i thpaioiner ns
achievemdotathnd(nMdk hrewqruaitey, 2017

1. 4Rati onanldee rftoarkst ndy t he

The rapi dedpaatriedodralm wor |l dwi de has raised t
innovative amgpeaabhngoqgeahntnyg Baunrd eliegahr. neetr aolu
| n many context s, t e mesh elhr & edael \i dsleodpinmepnd r t @ma@ &
i ndi wedlusaupport and reflective practice wher
i mpr oveeaenkwnd as yme naims, especially wunder the <co
and accountability measures, there i s an o0Ve
prekséeéonal deMagltapmentMul @o dchil ng 2i022Wwhen educ
cont ipeuras o nrad fi Iseeadt i o n and devel opment of s k

enhancement of instructional practices, incr
gr owt h (mWanrdnsoectk et al et 2022) RPORBH ppoutthah & d

coaching model can help reduce burnost, pr c
teadkareenti onships. Hence, there is a growi
educati onalcacno abcehiinmgt egr ated into profession

educat i orbleels isneotntel nggsPak, 2017

More research is needed to establish the eff
educatoonaeaxts. There is a need forcoaghbirogs,
in eduaaghhe oadapted to di ver sedutceadsayhsimredn ciosn
embedded with differences regarding resourc
t hemaey nboeraep pr oac hes-sitthesnsl a appeoacfai pmerco@&ch
Kayumd®RWhil e coaching hasd bieedtulpees watsa hase | o/f

T



devel oped countries, its apgluiccatomnomtits deve
| Bout h ,WMlietierear e are broad inequalities in e
teaching faces numerous obstacl es. The pote
educaltameatcape cut aclresrsnd@mresiehetrandainmg thewr
be tailored to | ocal sikeebbtippecdectatcerss aand c|
design professional devel olpafetnttoathé&88) i s rel e

The$ udeys edaitrhceher ol e of coaching in South Afric

enhancing t eac hleera ppoeercfoommensaance and

Thessudegnd oontriabugei t o wmanaw dcedbaacthei ng can be u
resilience and prboerionge gmorfge stsd aamhadr sweliln ma
of workload and other ment al hwait It d(&wiclarcie,r ns

202 &£ ucatcioarcahli ng provi des ongoirnegf | menti @ms ha
devettl ®pshers' emotionaltantdhpsyehbhoghahbl eng
Jennetngall). St uzl0 s have shown that <coaching i
among teachers anayyehbh slmpamiarc dauen ¢ omdpsr @ac t
changesb¢eobtwar dt eadaon ngi d tLwerelyu&gh, 2020). Mo
to providét lee i-tHeernngebeonef i t s of coaching, e S
educasyeosmnaimsc maregifrags.t By ei ref & tcit g ateinreg st of ¢
Afri craes esdnd gthat provide critical insights int.
initiatives and establishing them amesai BuUuSt ¢
di vedsie as$ y ® nildantsezte, albbp .

1. 5Research aims and objectives

The preseatmehdontori bute to the growing |iter
specifically in the cont extedaof aSoosoynchhl oA forgiicsati
role, it aimed to demonstrate how psychol ogi
making them more responsive to the unique ne
research asimeni ftiopmafnth eg abpaltt d eat preacti cal rec
t hat coul d enhance teacher devel opment pr a:
Makhurane, 2017).



The foll owing objectives guided this study:

I . To i dentify the opportunities for using ¢
t he Garudwinmgc e .

ii.To explore the percepti-basedangrekpesi ema
wh o have edecalicvedadali ng as an interventi

devel opment .

i1 1iTo examine the kesgdusatrpodwah elsogusdd by
coaching and assess their benefits

iv.To analyse the factors affecting the i mpl
professional teacherprdbevMenlcepment i n the G
1. 6Key research questions and theoretical fr

Thireseax amitrhee r edluec adop DY@l ol ngicotaching as a

devel opment intervention. Tdheefiohgowinwg rese

T What i s edhuec artp sogncalwdil mgc sashenghas devel oj

intervention?
Secondamsyarch questions

i . What are the presenting opportunities for

strategy ippovheceéa&uteng

ii What are the percept i ebnass eadn dt eeaxcpheerri se mcheos h

educatoaonling as an intervention strategy

i i iWhat are the edeygatpitsoyacahleogsosgs siam conduct i ng

and how beneficial are these strategies?
i v.What factors affect the i mplementation of
teacher development in the Gauteng provin
Thiresewaghemi sed on the Gl obal Fram€wor k f

Ni euwerburghhatratture@ti@egashbomgaghgs to suppo
devel opment through targeted psychol ogi cal
interconnected, | eaasmtetaogsd spcartitiechndaelr s hi p, C 0O mi

engagement and peadlsadctoinmd o3 aa@tpatehway for

(o)



and supportiveéeacscobicbuwegr but gbhré& Barr, 2017) .
poi ntedud atrgsoyncaHoaondi sosaaches to engaget owith
enhance professional gr owt h, r& s al mpebB2p0el a nd
The framework inttenBen€f€entitdeoNppzedaddatk;e( 2024
Roger s,t h®I6 Ao, ons ed Ape@rrod;de hSdfecasz er ,-EfLTOIBG9gcy S
Theory (Bandur-Bet é0odbnpat iaon TBRONRYy al RgabDe &i [

20p 4l | of which highlight key psydcehaledgianad
motivation, critical to effective teacher c
2020; Ryan & Deci, 2017). Throughatkisscobledbi

opportunities, edachepesygabbkpgyi esncas egi es a
factors ppovGaeckeeng

1. 7Justification and significance of the stu

This reseadwmh tbtentr et heciaé and praetucat i amanl
psychology into coaching models for teacher
coaching psychology frameworks by incorporat
as Positive PstyhmhiplpmgsisCoanbengnd emoti onal
(Lucewan&Ni euwer bur gh, PO2@ev&Shams, a2623) ai
framework practspgadcilfyi owi $ hp pcoorntt etxd enabl e t
uni que classroom challenges bodt achseye20hb8t
2012) . The findings wiomnlidmg@preovied g fmuid oftes seidour
pol i cymdkems ng nbeawiedle nccoecac hi ng Ipeod  rifnaerressb ert @ lea

teaching quality Asndcerlhaar ki jLee fesuted oome 2 0(2 4

1. 8Scope and | imitations of the study

Thr esefaacihs ed o0 rd utchaetpisopntabloilbdb g¢ sdashi ng as an
for teacher develpppwmeme¢ce wi $dutnh Gafdahhieamlgy sT h g
the experiences of t e aad lu e @ $ g soypcah onkci gpaagl €sd, i and
coaching initiatives, Alslpe caadtianti stheldy pteani fpiued i t
frame within t het 8a0c2add, e nsioc tyheea rrse s2u0l Z8sa ateif d eesc t
andducapioomal es. The popes$ apae odnd icdsuecdatii o n & h
psychol osgcihsotosl admi ni strators and teaabers a

to promote professional devel opment .

N M



The popubebgoapWwaasgarte pyr edsdeuentdexdi st i endyu ada tviea rsd It
contexts in other par tch arfa chtlyeers ¢seetEptomyw.oi &g Ut
cul tural and i nfarnaosntgrsu cptr wrva Inedeisfc fa g intgpmmedt s sn ga n
i nterventi ons Fiom marsyt awma&ys rur al provinces
gualeducap s polmddmdyipasr i nfrastructsumgea, feaam:t
deter mcoaahi ngnepr dodgeraasm bi | i t yHoawedv egpw eonvti tnecle ss U
Gaut,enghistonr e umBbhaanv,e nMbett er access to resou
professional pdaewelaofputenr e research shoul d a

extending the studyepoeatwblamagindt war@dowiende

Thwoud ded Ilhiogshtcomm hi ng i nter eaentciat amoh®@ménbeisn
| woul d further enabl e a comparison of chall

informing the devel opment of more inclusive

Mo r e sswecrh, d e vsehl oauphngler reta s e sat bhiel igteyn eafalfii ndi ngs
can be applied to national and even intern
provinces woul d i decernetaitfey shceastta bpcreantstbi dcaet se gadneds ¢
i pducasebdomniahgs. Thi snowceulsdbdled dmnlc @inld dega aft 0 m ¢
educapsypohbhbilomigo steacher de®elamgpimemnmtovp rdeg rpaom
with actionable insight sactaa eand croemess .r d gi omaayl
t hat itmgs fofmdt hi s r esberaoraBdheurble t d o ¢ a oo reesketn t
t hmay create more effective and fair coachin

1. 9Theol e of the researcher

Il n qualitative research, the researcher take
directly dianfal condierrg i on, andhysihs samdviest € g|
of facilitator for the researcher involved d

i nter whemeengt ai ning ancseeltjue @t it vhee t Dfteicemddi iebni gl si . t

Accor dMunrgi (ntZid§ ) qual i tati ve researchers become
t he i.ngluhierryed oa a&r ef ul bal ancing act bet ween
Ssust diomaeidnt ai n vag.aluyplet batls of coll ecting da:
incl uadetd adbser vadnalny sidsscainmcee hduerneid i nter vi ewi

an-diepth analysis cefdutcapcspeaidt ogdtipmaded Inocgei.c ¢
vigouwmr col | ecntalnydsaitamgdi nvol ved triangul ation,

mini mpet eamgti al bi Mg s .ngAhAaaarddi3md atja t at i ve r ¢

N N



mu st build trust with participants in a que

mai nitgaonfi dentiality and informed consent.

Recognising the subjectivity inherent in qua

practices t o acknowl edge and mitigate per s

mai ntaining a research journal, ¢h @ c umeanbteirn g
checks, ensuring that i nt Bpeaprrte tca tpiaonntss 6a cexyrea
alignsumindaaM 2&rlt9i)on t hat qualitative resea
ability to i mmerse themgelawds ein the data wh
Furthermbeeresearcher maintained an audit t
documenting key methodol ogi cal deci sions th
aligns with the QavamedMdumreisn saegiygrdis@da ds ibnyg sy st
documentation to support the credibility anc
reseandhs researcher was a facilitator and a
intervi ews, obser vaitsi.onT haensde dnoectuhmoednst parnocav iydse

educatpppyonladl ogi sts conduct teacher coaching.
i derdpiriioe personal bi asdesx.f | Blxe viee pearcd h ere st |
report findi agesnsadcriceadr at eé ycomtmlesemaoadg émnoimn e

representations of the experiences and persp

1. 10vervirew ecafrch met hodoteggawucechl i sed in thi

Threseadepghit qual i tative research méeutbadiobdtoagly
psychoilmgesascshing as a teacher dempelvampmentofi
South Africa. ThewambBabodobongaoali ndespgrti vi s
phenomenol ogi cal appr wac&pprblpesat eappgroogache
partimupactes | i ved experiences and capturing
di verdseatoonalki 8 s eairemtho nv e stth e ad >ep earciaedreamg co f
psychol otgeiascthser s and school administrators w

experiencdtso ctomdah edultebepkdypumahnitt ati ve appro

idepth understanding of the phenomenon in it
gener at by mavaserdiraebl es, qualitative research s
of human experiences. dbenr es e etkhien gr easne au rcchesrr s t
me anp anrgptainctised ot eblaichi ng @ xtpheerih eelnlceersge s, I mp a
i mplications for teacher devel opmedtor The (

N
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rticipants. Pheedmexpépbpggneesks to under st
ke sense offhirgehseeraoxmudibeh.e coaching process
per ieduwercaposipynladd mdyitsa sl btwh ead demtidhte i r pr of es s
vel opment. By adogmengsithli e fagrp rtolaec hr,e s & a rb
ts occurring during coaching and uncover t
ese acts.

apprbacdxpl ore the essence ofwapeablbii tegahbos
der st aendduicnagh stphnda 6 hao bdtisnte nsi onal rolwene coa
ppl ement-setdr ubcyt ugerdi I nt er vs e aschearniido dfso cuusse dg
alitative r easearhcli mgsergthe st papet 5 hs terxpetru reenct

tervi ewsbuatmse rfulce xiirelde conversations bet weet
e researcher can ewipngorpea rkteiyc itphaenntess twohisl hea
cus groups are designed to be t henanheaens
rti topaouwgaenme anotthhereby rendering a more

Il  ecti ve e X peedrciaetnicoen aal ssgtrseyacshioodl mosgli sad mi ni str

e sampresemaocsnthmi8d parti ediupcaanttisoonalg pa&Hchol
achéiwsehad|l administrator waws9g difins|thheatted riotg evn
e coaching process from divergent per specH
s/i' s how coaching eduewraadoemsnexittsh.i cp bdei pveesr usdeg
mpling to select respondent s directly en
ucational Psychol ogy, Cobashiromgt i drmald h €r0 a «

ucationalnsCuwetdsi egant to the research f oci
t hod duastead aanmeol nygs ttahnédeaa hdnu sqeude saeqaulay i t at i ve
involves identifying, analysi mghpaodi depor
-diept h e»olhoer adtiivoenr si ti es of expealileimme amo
entpdtyti emgns or recurringedutameonaédigtsegad hb
aching. S wmeals yis it fe onrg @ taodprdedd ycuosd endy aBda «&h ar ke 6
006) thematic analysis.
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Thireseaarcdef ul leyh ncdonathaerappropri ate met hodol
conducting ahhea ngqgubyj gcdipreten, f i condxxdr i ences
undertaking coaching interventi on. Using
phenomenol ogiidadll upnt hed¢ v@lr keddoatei dryalsimsycho
teacher develaongn@mebti bute value to understan
devel opment intervention by wusing divergent

ri gorud adoptingve aompyshsnstrategy

1.10.Plaradi gmptbachressa¢ar ¢the

Threes efaorldldmw i nterpretivist epistemol ogy and
studying tdhuwecanrolomalbfipnsychatligngt as a teact
intervention in South African publdhowsdtheol s
research shoahd bewcbntdacpedt ati ordsetehiondlInke b
the formulation of r e smatricdd sq ufecsrt i @atsh e rtihmeg
fi ndi ngsi nstheord ade dbeeld | N2 &2 4 )rse ttihwei sstt amees etaalcdn
itas s utmeast knowl edge is not objective or absc
experiences and( RBwiclial &i €aeltnatceriprest 8 )vi sm i
emphasiudijregti vhowndnvidahl syperceive and mak
function of their cult@aglawasdeinal &aAddmpat s 0
this study, iendtheea prreesdaricshreradtiwamuuindealbkst payc h
teachers and schoodanadmierdidgdaprrcaetteoa tsi mpge rpcred cvees
waen he meanings t hegseo ptahretiircti épeapnet ssic eamet easctho b
centuouabet et amdicrhg ntghe henomenon

An interprertraeowagrieaggeprcoathy const rhemtceddhinat u
resedarmthooit try to establousgthdummif ¥ @er s al sdidcuhtl tys ¢
understanding of coaching(ChpiamhungaSo8t h aAf
Int er pmgeuteisvtiisons a-s8i-zkglelc tunvdeer sotnaeh d ¢ avthsaeg f Cc 0 ¢
could be effective ama aunbseicdedyels, dadea aaoodthhear
di fferent individuails peggeq@itadlolny timwe |livre dt. e al
the diversity of partici panrhtosw tbhaecyk gvri oemn dasn da
coachkKwmmge ka & d6AdRhenoMARA@RBp@g Y& 3 edderssch hg n

t hriess eaasr citht f ocuses on |ived experience under

N M



seeks to explore how individuals perceive at
waapplied to understanddthew cmarcthiiDoeigpByoreosc e8es)s
Zeiler Theegéartcoddipdti ghlthghtessenti al featur e
experiences with coaching by capturing the <c

Suc an approach silmedpihtehn otmeer ofl @glys whiacsthhi s
understanding the personal and subjective
rveani ManenThed&@adjcthiopear t i ci pant s l i ved

o

rmi ne how edbeaabdhegs
ationasplmpslychol ogi st

i mpactessi onal deve

o d S S <
~—+
o @© o d =T

(¢

Phenomehel pgy dihaaoaewWwermeani ngs and commonal.i
experiences and uni quei dcihfafl dreenngte sOcahndole pspedtr tt
Zei |l eyAn@tORRelr strength of the phenomenol ogic
othe emotional and psychol ogi cal real ms of ¢
coaching but also delves into the feelings,
coaching éXCpesiweRaeb, 20¢tB) a perspective i
understanding how coaching interventions ar e
teachers' motivation and cpomefnitdence in their
A combination of interpretdcompmeleamdsmewenda&meéo
under standi edguctalh e onal s me fccohaoclha gnigs.t | nt er pr et

—+

hrough which the researcher can understand
experience; phenomhepohodyopalrtowdpamesn | ive:q
(Jayawardena & ;Amdamt MapanCoxtbhd ng these p
approachesa poovisdes and cont exftoathyng i aht
i ntervent idoenv eil m@Pmeaalie & t & Ploheh, p a&@r0aldBi)g mat i c
t hi &8s eam < Uirheadt the redeauskedr emaicmpturing th

di versity of participants experiences. | n
reseaoucldpl ore the subj ectciome hingi\gea iandgs aat £ 4d
account of how t hdetshee edxepveerlioepnnceenst sohfa ptee ac h e

educationalsimpsy i @epgBoseas £ )Zei |l er , 2024

1.10.@n.t ol stga nccad

The ontol ogi cail espeoasasi€tbiuonnd eadf omhitshe assumpt.
subjective and constructed thr dCglesiwemdn &e Py

NP



2018

unde

)JOnt ol ogy, arveiseevaerdc,hwiceohnetnesx tt o t he nature ¢
rstood @WmwouepmkEdse et ) Xldh@re s le aarp2pbrgoih s B u e s

from a constructivist ontol ogi cailndgepsmpeeaend e

insteatd is formed by the participants invol
contexts wher arlteh @ 8tgewguia r2#0IRdh e acnursr ent d esear ¢
t hat real i ti edsucexpeermiad g cpesdg atoyhkeogi amd school
werc®nstructed based on | ived experiences, pe
sysi{&mn Ma@entijhee@2t ructi vi st ont oclaongairctasit p e
independently otcetwhhensexpeniealndbgr ¢ he i nteraci
their environment.

This perspkhkihtwedesevery participant itnhiadshea res
function of one's backgrouadnti @x whe c$hi @ommal we
For instance, etdhueatolomapil pyydabdiyioymg scoul d v
school to another; It may also depend on o
resources and the sociocultural (dayawat dentah
Amaratunga, 2019)

Ths r esedanr ot ol o gicoalseiddheatnec ep arhtaitci pcamit 8 ' e x
nokhte gemaértbdbi an obCredwelel t& uP gtk WwOclBYer t
mul tiple realities within the context of <co
would provide insight into a deevmsrxpkevehcef
di fferently by participanews tdnanhgwet pesspe
Si t ualthieonpsr eseattt e@pte pochray detailed and nt
coachindyprexpdisisfierge retnarceé &Idi tiine § n edeurcaact ti ioonnasl
psychsel otgdasccher s afVéhna dMain@inshtirdalt2oossi stent W
phenomenol ogi cal appr oac hbyf ofidtouseeds. oPnh em®@wne
experience and pekokéeésvehahereakrieayit gy a subj
participant out of individual experiences an
one objectiver egsragtthohh Heemele ,t d heest abl i sh one
of coaaheming;expl ore the various meanoungghst and
to theng ewmerhiences as an i nit\Varnv evatnl®omn i2r0 2t
The constructivi st oretadldggiacesic satnarsde ond ldad [Th
meanggatrhe ci pantwe'dgeapm rci, ptnnoedys edhsatnagree dor ogr e
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ature of the participants

rough the coaching process. tkher ciomscthda moe ,pr
ange after S eV eorra led nccoaa d hoinmagd mepgsshsai hophesnjgri s t
proacht @daclear oamand school (Caemweil st §athert ', R
s e aardcohpetred t he ontol ogi cal twi ecwt gitduadeh aarn d ionu
' realities eand ho
tologicalr esd e@eenxceehpiln fi leiss the assumption tF

nstructed througohwahuza@pl dxpawealeh atéte® t he f o

hree s etalractle xwpalsor i ng mslpteicplfe c ceratl exti es of pa

ter viéaart i Maars®.n, 202

iresevbomk constructivist tooméwélbgpcal rperhsp
derstanding of the coedecdhanigomalccms g cchacldedi
vel opmenrte awii tshaabti Ibtai pl e thhéses e gapnaegrences

ways. in fl ux

. 10 .R3e.s e aesihgn

e research desi gmaofquatahetaqat iecsagsnet alsstuuddyn

embedded in a phenotmealolée@wiepalh ferxgonheowoartki on

e X
st
Wi
e X
de
of
p h
pe
h o
(Va
e X

co
pr
Th

p h
de

per (Corecsemse i | RO8Lh ,Research depligm oref et sudtou
udy, outlining how the research will be co
'l be coldeddtiad. T2Bd8prtahlgy bdsitdqhret oesear ahm
pl oringedttbhbatirohalstofpsyo@aelho grigstt eacher s as |
vel opmentalilncaeesdenci abnaffinity for detaild]
partici pa@tias'el e Xp eDe)benndctelrs, p& @@ @&dcdpd e d

enomenoliggi chlatdemncleat eat en cpee opfl deeenddd evrei e
redPihve n o mewmagaorgtyi cul arly appropriate becaus
w people interpret and make sense of exper
n Manh®2h3)Such an appr oatcarn dveorud tda nbdei nge ntthrea |
peri eduesatobnalbk pseyachhceelrosgiasntd school admin
aching itMitre,riv2ih&amse me hplparreg i ci pants i n t

ocesestl @atittacadhnd how dthlreesier mepamd enmgtsi esma pef t e

e present erdasearxcph amdbpty case study de
enomenol otghh x\ae -dakpdihgmnal ysi s of coaching

vel opment intervention2i04 8plahteu rdalsiisgtni d se M
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for explanatory causal relationships, all o
explanations of why things happen in complic

met hod in a wider qualitativedéptamewgwd& onhhe

educational psychologists' and teachers' dyn
enables an integrated analysis of coaching
probl ems and efcfoincasadw.nmiBewandeabl es | i ke edu
orgsanhional norms and educators' perceptions

empirically and (tYierol8tically grounded

The credibility and extwemeahanesd bDifsatbib@im cuh
of evidence gathered fromtvactounedsonteey, e
group discussions with educationallPapseych&I o

Debnath., D2r0a2wi ng on di ver se perspectives i

devel opment of an overall i mpression about <c
professional devel opment . Explanatory case ¢
i nquiry wherein I ssues uncoverrnedl| atueri ngt age
investigation. This kind of flexibility pro\
naturalistic contexts, thereby the heightene

use of aasgdapmiavec aurael,y ssisc hstrmrasd anrf olr meide |

insights with practical wutility for educatio
The gteleady ssetmmiuctured intervilkkpews manmrd fmeawns @r
coll ect-sbnuctSemed interviews, which are esp

al I[fooopemded di stossesowas phict s of t he Tadsesar c
fl exiemisldimteyg t h ec aneasrptohnedeepnear itemeven iwmor ds and

the researcher will obtain rel éviamt) BEdatdas c on
groapsgrwup discussicopawhsro@map abodé hgodses an
explore experiekKrcesgecrol &¢B.CtalBlegbyg 2ddt hods el
researcher tontcexidad tai soand hp,ar t i c(Ap &Mhentst' e ye x p-
Muri nga, Danso A& Zomplosi 2OR&8IMPI | spapl retditrca tpeaqiyt
in coaching gSampgli ewtas8We eparTtheci panadscatiinecnh ald
psychel 0lghi stteacdemhcsolanaddmi ni strators. eAdl sampl
for a comprehensive view of the C¢(Adg-@déni ngy pr c
et , aBO02l ncl udi n,ged paatcitanad lenmsagehied |sagims tni st r &

ensdirheatr etshdiasrcthesixdeger i ences and insight into
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cusing on those participants rcisreaatclhy qiurewsd
ke pt raenitddfwiamdgirnogusnde-di i@ eePéeeenamldi Ashf ac
PBhemati cofandblymsetiasf ®ar med, wusing the standar
al ysi ng oubeelciotgante bsyeé odiat vaorl vreedp opratt( tBe ramush  &r
arke, 2006)

.10 .DMa.tsmur ces

al i tatinvues tr ecsaeraerfcuhl | yt e hsose déeptlsoandesel

ndiLngs ).Z70R €& s esaglcdicntdeidvi dual s directly 1 nvo

aching pedeceasdso wneadhticn as t he.lIsdoma svseesdi @fu si n |
rspectives aaouhex peefrfiiecnacceys o f coaching i
vel opment .ameThénddragm mat gkehol derdugatoiuprsa l
ychol otgeasdiser s and sTchhebaotl a asdome dpciaes t  @otfimr tsh
y woEradcsh. of t heelim diefpfreerseemttt hpee rcsaeachiinvgg pr oc e
c h, t hedt oc an tbrriobawdt evi ew of how coaching in
rceived in school s

. 10 .HEd ulc.atpisyrcalol ogi st's

ucapsypohbdroggiastt st he f or ef r adrets iogfnitnhge acnoda cdhei
terventi onds eanmdZedadesx dadi).M,ge2 @zhde or et i cal f ot
actical applications of the strategies use
put of experts in | earning and devel opment

w coaching comnwhweywys ypandhdoloavwgiicalmaywelkedsmodi
indi vi (Eueaelk ,t eage@®s Eadi e

.10 .Tde.a2c.her s

achers are the primary recipiefmfttsr-hodbd oach
count of how coaching affects théearpenfe
t c (ScecX2BhHheir experiences r amse aar eh oiwnpcl oeancehr
(I and which asepeet mostf hbBeppubgoeamchall en
f | uentceeasc htihnegi rpg achercee valespoincseess fenand I mp
achi pegseametajose directly (PRalbhovied &nDi ¢ s,
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1. 10 .HAc.h3adonmhi ni strators

Often, the ladknel ntihset rpartionrcsi,p a,| @Gavdhiedrhde eir n vsecshto
i n coachimesg apnrdo gwhaamt t hat (sRujuicdarua e€ bwe g lla rl eo20C

instrument al i b r lo @eddggiranngi staoh t aetrthd icnonac er ni ng ¢
vi eoMs t he school administrators would suppor-
the 1 mplementati odwi @ffeo rc oemxcehmmlige ,i nfsun diuntg ocno n ¢
sup@oati gnment owiatl h(daadns rt ud.ti al ., 2024)

1.10.HAubdj.ect Advisors

Subject advisors serve as intermediaries bet
gui dance, over sipgelttifi andugponittentt o teacher c
instructional coaching positions ¢hemi awli gm -
expectations and teacher professional devel
data by adding a systemic |lens to the analy:
di strict priorities, andhvi henrerntade T heidruc a

contribute to understanding how coaching co

mechani sms and performance evaluations.

Their i ®ipnutasassessissitng t he perceived advantage
performance bDEtatkRRhicthee srichhealed ddmeéa from t he

not

0

stakeholtderegmswWepsh understanding of coachin
only the expereéeande deedblf evrie hlowste avhoo dtelsd g
c

affectefl Cbgi ghetm al ., 2022)

1. 10.Ske.l ecwparotni oifpant s

I n selecting the partici pahtashedar epsueraprocshi evre ts
people -wwamndéh éxpsesti ence of coachingDeniefvbVvent
2020)More specifically,-depthi madi ght gat hemi Kk
capabl e of providing detailed accounts of ex
coaching. wkRasretlieccitpeadn tfsr obBm utchart @ eo n@rso Ypseyacchhod rosg
and school Walmti enniisstsr,aitorkoswdeh & Gr ay, 2022

1. 10.Bdulc.atpisgrcanlo(l ®BRdg )st s

EPwerecr uit etdh eébiars eadx ppenr i ence del i vering coac

ot her academic setting. The inclusion crite:]

Il
<



delivering coachtionmge iort easvemdctoinse mm@heaml oW
tgain sufficient knowledge and provide some
and ¢tbaeptribution to(Dewober etleaer apmpeBtd) EF
selected to coveensuwiamg etdyveerfsistcyhoiohn st he e

i nvoiltvlieel c oac h(iiagc aplreolcoess set al ., 2024)

1. 10.Te.az.her s

The teacheorag tdilco greteet ot udy shoul d have parti
intervention in the ccruirtrecaptonnacdeeami peyeampt i
experiences of teiachaclsi mgesemnodShery acecrt g aggle Al s o
di versity 1in teachi ngedeaxmpereibenrachey,. dslthla jise detm esau
study cednbwearcsee t e achmitmdtc o mtf ¢ utesice hdawmdt each
bentdfdrtom c @Saaclheinndgab &3 AKkTheaawehrs®gsdsect ed based
willingness to reflect on their coacthheigr exr
i mpact on their ptdaiessdiomae¢t davel] opn23d}

1. 10.%c.h3adonhi ni strator s

Those welsedhtoeod admi ni stratorisntgpb mpkethewt it hgde

Suppocrotaicnhgi n gnesp raotg rtahme i r respective school s.

These <criteria selected administrators who,
educatevaebbpmenddil reeaddtelrys p@awdan srggenn ni ti ati ves
(Mduma & MkDkuad@OoR2ilst heé dps osapléectpedcti ve
institutional ded amewockesbabf at hercdgaomicsha tnigo ni
supportesource allocation and al(iDgemmeenftf ewi t2H0
Pur posi ve samplaing hengpurdochepadi secebtyureée
research gqguepBdowinde anwadl cabl e insigbbpechivet
watso recruit participants from different sch
to get a broad expereémdai masae.compire haedinse vi
how cowapdarnoggei ved and si ndp |fefdaeostaodo taeck toss

1. 10 .Deatcal | emdati loand s

These meettoodscagpitnmre the richness of experi
effecSiwved gskewaagecunal | t agatvleer idrag aapprdoacheéas co
depth interviews and focus g¢gr owpuhbd prcaass i tome

opinitomei n nown words. dpmeoedeoeumet h ogsa rgthit civ @ ahr ta
=N



exper iaenndceerseppropri at e for exploring subj ec

complicated processeq Mahkbei ceaching RG22)ven

1. 10 .%e.it rucintueredi ews

Semwitructurewleridéeprvi mawsy met hod usedwas col |
chosen beedaudodealiatn cef fbeert ween st r uctusdee saentd f |
of predetermined questions desi gNhcerde otvbeeraddr .
sefmitructured dpromaitng afcod i mate profowmd res
guestions, and exploring new | ddtalsate memtge muyi
remadf omcused on the research questi et whil e
exper { Ade@lga&t unde, & 002 ke)ni k

To ensure privawaysnteearcvh epveaerdt iicnidpavnitdeudd b1 y . M
mi nut es a@madeam nhdouucrt ed i n a friendly, comfort a
t hat dd dri snti rsehcet da@nhse apnadr tma i pant s weereeh-p et e a
recoafilserr ki ng priorhppaohsenpatrdtromto get appr
recor ded wiemteearnvsicerwsb e d v e rnbaakiee mn (f @3go nacnkahl eyesri es
& Vaughn, 2019)

1. 10.Fo.cysoup discussions

The second primary waocouas gt odthbald nsmlludsdse rotin e n
intervi ews. Focus groups are small gat her i nc
experiTdnsesr.ecebttcseenvecand capture multiple
same topic in a participatalse@aesderctiiahgtiohroqgqag
di fferent egco@mapmglhe ngyi ewmt er veedwt totnres aamd was der ¢
( Shnsteht al .., 2021)

Focus group di sctuhsesi gopwisd awnocrek -eoufrd chael r sqemte dd fi 0 O f
participants ar e e nfcloouwiangge ddlihsecjulsassipodnesd. isre efi
the members interamce amnsithbeanntd ilwitlidneni n w:
mat eriiml asdeep interview. The focus groups
everyone had an opportunity teogp hhee chinsec u snsviod nv
going off tangent . I n common with the intei
transcri be(dBé&arrmam,al2ylsl %)



1. 10.060.c3uumeantad ryys i s

Document arwacamalugsiesl to triangulate findings
Thi s daarvodwer vi ew of applsicchaoll e rdegeahen g smat e
training modules and feedbackme .ormse sae chanplam

mi ght provide further coendhewt cawedBlr ngn gseodne

i mpl emented and evaluated at the institutior
findings from interviews and focus (®Buseps oan
et al., 2020)

I n such instances, participant observation

devel opment wor k shhEo prse saeraer cdhatir nagn denbebfseedner,s t f i

t he coachasmg ipnmoiceksrs in how ceaciAhong,i obseve
can be used for tVher badlendudg,caitmtoer aodt inoonns
ot herwise be wunattainabl(eHavlipae rii mt e& vHSmamsh ,o0 rz
structured intervi ews, focus group di scuss
observati ohesp tehgadiahtear i ng . Triangul ation of d
asstilse r eiseaperichesi vciommgc hi ng process and its i

more pr.ofoundly

1. 10.Dlatamal ysis and thematic coding

Thi s asnaudyysteaianggual i tative method known as t
most frequent deppi dygchgs Bhopatysemmgs aod leeme
dat a. The chwassepnprapprn adeh f or answel atogdr es

participants percepti osnisnceexipteriise nscyesst eammadt i |
handl i ng at.EBlkdmatli cdadnal ysi s alolrogwasn i &md i arh e
interpretation of meaning from complex gqual
participant r esponsoeust.dacne svoa lduoa bnlge, itynesidisg hsttsu
byeducatpoyaholi agicsotasc hi ng Il nterventions and

devel o pNnmeeretm et al ., 2023)

Themati c anal ytshe fcolmMpdadisedsi 2orfi satiah codin
devel opment and hreefriesemedxtheoFbesbome ,f bt | i ar
is, to read through all/l the ahtewsa i revs eaardc i &
be ai posi tit loayi wdneenréseemsiernd vtelse responses from t
be aware of any npawnmcewidiimgt hhe 8t aabed&ofieng

O



206 HaanalgylkBeddat a, t hceceo nrdepsicegdsricnhienfrarnyow odi ng:
pieces of dat a caordechsas si gpeedséabelt sebr meanin
break down the data into manageabl e <chunks
experiences related to the (Sasaarecls . euexatli.gn

From here, after clustering similar codes U
researcher takes further swepge-mthd odnpwaasisomqgt h
embracing the repeated patterns throughout
effective the coparconbilnegmss tliriantkeegd ewi tahr ei, mpl e m
through the perception of co@Campede ltdd . i, mMmEROA@\
This coultd mapoeoos benipmpaetnter ns from eédbedat adyh
objectives and research questi wabtackf tteor readv
the themes wiwasevieawbddt A ®wdedd@lci soane dlhye dat a
answédire research questiwageomseaanhnhgfiulrlew.i sElde
t hroughout t he avrealéyesairs atnods ecnoghteBrecantith egnd Cl a
themati ¢ Lachlimysil®r, 2021)

Moreover, thitef emeahygas ify oomr oreud ti pl e sources t
inctdpadeticip,ant uagghrdummspiso/rcahlol ogeatber s and
admini strators-gaahernmge maeiwedwddautca uurechd axnt er:
focus giromugdsl. endblhe hol i stic undperaosdieanligegn coef
on teacher development by compar(iecnagberievsgp oets e
al . ,. 20rRi43dngtaredi bnl | gy ,t oa st hteh ef ipnadkitrer ns an

werc®nsi stent datreo ateydpdeshf erenpants.

Sevagruall i ty ass uweagdrsee rnveeade siremltadihelg ar ant ee tf
validity and rel iAbdrlictbtigysadde rtalted ohi n dhi nrgesf. | e
reseatrcheeftlhebditason assumpti ons and influence
(Pal sol 20etihfayrow ©2KBWese biases, it mask ®s it
approach t mecribatea owijtelct i viMeynbehd cmlghe¢ eghy t vy.
preliminary findings were presented to parti.i
weraalt hentondwatsreelsear cher can ue e ecshoesck fteheed |
accuraanyeopretations against those held by

recorded i n an aruedsietartcrhaiplm ocoeosisetratnegmsal dr i ng

n
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alysi sld hlehirsecma d transparent for edber re
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1.11.CGonfirmability

Confirmability in qualitative research refer
the participantsd experiences rather than th
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including nameswastdorcentaepadataliy sfrom the
waanonyminsead manmert taHdtowd t he identificati on
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researcher i s committed to keeping the ident

t hmithdt be revealed in any reports or public

Al ong with maintaining muoauida dteme i d&t &ayapphe,
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2. 1lInntroducti on

Coachingis one of the rising influences on education; it has revolutionised how educators
approach professional development and learning. The concept of coaching was nearly non
existent in education before the realisation in the 1970s and 1980s that the previsas cou
needed to bring in the expected results GAlal, 2018). @rrently ®achingis regardednore
seriously as a powerful tool for transformative changeduncational settinggocusing on
growth, improvement of practices and enhancement of outcomésafoers According to

Kraft et al. (2018), coaching is a promising alternative to traditional approaches to teacher
professional development. With the demand levels constantly changingjstteegrowing

need to study coaching and its influence on teaching methods, teacher confideleaerand
success (Ali et al., 2018).

The transformative power of coaching lies in its ability to meet educators at their respective
individual levels througlpersonalisecdupport and structureguidance(Elek & Page, 2019)

Unlike the traditional ways of professional developmidait often include generic training
sessions, coaching provides an adaptive and collaborative environment for reflective practice
and continuous learninPesimone & Pak2017). This dynamic approach aligns with the
tenets of adult learning theotiiat suggests that kevant experiencand self-direction are

critical in staff developmen(tyang 2004). Coachingprovidesthe vehicle for teachers to stay
responsive and effective in the face of shifting social demands and techngognes&
Losinski 2019).

Moreover, coaching stretches beyond professional development alone, influencing broader
educational goalsAn indirect effect of coachinghouldshow up in increased teachers' efficacy

and motivation, spilling over téearnersto offer greater engagemeiind better academic
results(Walsh et al., 2020) Its interactive nature lets coaching nurture a collaborative culture

in schools where educators can solve challenges and share innovative pfAddiset al.,

2023). In this sense, coachimgnot just a means &ssisen individualin improvingthemselves

but alsoa force to change schools from within. This literature narrative review decuns
teacher coaching, also called instructional coaching, in education. Itsenttée role of
educationapsychologistsn teacher coaching and the strategies they@shkenet al, 2020).

This chapter discusses various studies conducted in South Africa and beyond, focusing on
policy frameworks and applicable theoriefter a bird'seye view of how coaching impacts
teacher professional development and broadacationabutcomes in South AfricEDowner

et al., 2024)
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2.2Constitutional I mperedu ¢ artepsoyroadhlot bgypr acti c

The information in this section was sourced from the official website of the Health Professions
Council of South Africa (HPCSA) and the 2019 Minimum Standards for the Training of
EducationalPsychology It should be noted that the practiceedficationalpsychologistsn

South Africa is under the ambit of the HPCSA. The HPCSA and its 12 Professional Boards
have been established to regulate the education, training and registration of persons practising
health professions registered under the Health Professict 56 of 1974This establishment's
primarygoal is to protect the public's wdiking and offer guidance to differemtcupations

The council guaranted¢batpractitioners comply with and maintain the specified professional
and ethical standards within health professions. It also examines complaints against
professionals andmplements appropriate disciplinary actiofsr those violating the
establishedehaviour codesThe HPCSA is a statutory body operating within a legislation
influenced framework. Its primary legislationtlse Health Professions Act 56 of 1974. This
legislative framework guides all its activities, and each profession that needs to be registered
with the HPCSA has stipulated limits. The act lays doansparenprocesses that the HPCSA
should follow to meet all its legal obligations.

It setseducational psychologgtandards for education, training and professional condibet
Professional Board for Psychology, under the HPCSA, regulates the practaecafional
psychologiss as made clear in Regulation Number R1249, dated 28 November Tg©8.
HPCSA plays a crucial role in regulating the professioedoicationalpsychology in South
Africa, as outlined in the HPCSA report of 2019

1 The Registration and Licensing of Practitioners:Upon completion of the required
studies, it is the responsibility of the HPCSA to register and license qualified
educational psychologistInherent in this role is the need to ensure that those who
receive the necessary certification to prgctvould have completed tleelucational

and training requirements.

1 Establishment of the Code of Ethics:In line with other health professions,
educational psychologistare guided by a code of ethics for the profession. The
HPCSA bears the responsibility of creating this code of ethics. Becausehs it
HPCSA is able to outline and govern issues relating tedheationapsychologisté

professional conduct.
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1 Ensuring Quality of Practice: Having created the code of ethics to ensure standard
of practice throughout the country, it is the responsibility of the HPCSA to enforce it.
To ensure that the quality of services offeredhycationalpsychologistEontinues
to meet the desired standards, the HPCSA evaluates progsantonducts
practitioner audits analctsto investigate, as well as address complaints regarding the

conduct of practitioners.

1 Ongoing Professional Development: The HPCSA requires educational
psychologis$ to undergo an ongoing professional development process. Thus, they
arerequired to participate in activities aimed at empowering them with advances in
the profession sthatthey can maintain their competence.

1 Compliance with Constitutional Imperatives: Educationalpsychology in South
Africa should remain within the boundaries of constitutional imperativeseover,
the constitution is the highest law of the land and the basis for all laws and regulatory
frameworks. As such, the HPCSA aims to ensurepgédinent laws and regulations
guideeducational psychology South Africaand that it also meets international best

practices.
According to the HPCSA (2013),

EducationalPsychology is a specialisation of psychology concerned with assessment,
diagnosis, formulation, and intervention in contexts that support the learning and
development of individuals, with an emphasis on children and young people.
Educationabsychologistérequently consult with children and young people in settings
such as the family, school, early childhood and development contexts, social,
residential and mental health settings, parents, caregivers, and tea&luersational
Psychology advocates a baaological approach to psychological aretucational
intervention Educational psychologistshave strong foundational knowledge of
learning theory, developmental psychology and developmental psychopathology across
the lifespan (particularly neurodevelopment and cognitive functioning), the family life
cycle, and significant theoretical approachesorming the mental health and well
being of children, young people and the famifglucationalpsychologistsconduct
individual, group and family therapy and othteerapeutic interventions, demonstrate
psychological consultation skills and have knowledge of a range of psychological
interventions required in contexts that relate to the development and learning of
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individuals, families, groups, and communitieslucational psychologgequires the
ability to integrate psychological theory with practice through the application of

educationalpsychologytheory to complex problems over the lifespan.

The prescripts of the HPCSA on the practicé&diicationalPsychology are thus not only in
line with the constitution of South Africa, but they also follow international etimperatives
in terms of the defining roles of the profession and the code of practice. These imperatives

includethe following

1 Equality: The South African Constitution provides equality, meaning that
educationapsychologist must guarantee equal accessibility to quality education
and psychological support for all learners. This ensures no barriers to learning are
planted, inclusiveeducational environmentse provided, and equitably enhanced

opportunities for allearners

1 Non-discrimination: Educational psychologsshould respect the constitutional
prohibition against discrimination on any grounds, including but not limited to race,
gender, disability and soceconomic status. They should try as much as possible
to make their services culturally appropriate to mbetspecial needs of diverse

learnes.

T ChildrendédsSARutghhtsfricads Constitution r e
rights. Educational psychologsmu st pr o mot e -baing,isdfetyramdn 6 s w
development, which may involve addressing bullying, abuse and learning

difficulties.

1 Access to Education The Constitution guarantees all South Africans the right to
basic educatiorEducational psychologissupport learners who faselucational
barriers, such as learning disabilities, emotional challenges, or behavioural issues

to ensure they can fully participate in #ducational system

1 Informed Consent and Privacy Educational psychologisshould adhere to etlsc
standards that respect i ndi vi duBiss o r i ¢
includes obtaining informed consent before assessments, ensuring that
confidentiality is maintained, and the implications and purpose of the psychological

intervention are understood.
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The scope of practice feducationapsychologissin South Africa is presented beloligure
2.2was extracted from the Health Professions Act 56 of 1974, Regulations Defining the Scope

of the Profession of Psychology (Department of Health, 2001

Figa2ZEducati onalScpospyec hoofl oPgyacti ce; Government Gazette

5. In addition to the scope of the profession as prescribed in the regulations, the
following acts fall within the scope of practice of educational psychologists:

(a) assessing, diagnosing, and intervening in order to optimise human
functioning in the learning and development; assessing cognitive,
personality, emotional, and neuropsychological functions of people in
relation to the learning and development in which they have been
trained;

(b) identifying, and diagnosing psychopathology in relation to the learning
and development; identifying and diagnosing barriers to learning and
development; applying psychological interventions to enhance, promote
and facilitate optimal learning and development; performing therapeutic
interventions in relation to learning and development; referring clients to
appropriate professionals for further assessment or intervention;

(c) designing, managing, conducting, reporting on, and supervising
psychological research, in the learning and development; conducting
psychological practice, and research in accordance with the Ethical Rules
of Conduct for Practitioners registered under the Health Professions Act,
1974; adhering to the scope of practice of Educational psychologists;

(d) advising on the development of policies, based on various aspects of
psychological theory, and research; designing, managing, and evaluating
educationally-based programmes;

{e) training and supervising other registered psychological practitioners in
educational psychology; and

(f) providing expert evidence and / or opinions.

I'n certain contexts, including SoutbhdAtatcanalhesgesdi
are frequently employed interchangeably, contingent
practitioners in question In South Africa, al | psy

Professions CouncCiSIA)af South Africa (HP
(OX)



2.3Gl obal trends in the practice of coaching

Education coachings a worldwide phenomenon. This phenomenon has become popular in
variouseducationakystems worldwideCoaching has been embracedmnltiple countries,
albeit with contextual adaptations (Hadar & Brody, 2020e6Gai.(2017).

In a crosscountry study, Get al (2017) examined coaching practices in China, Japan and the
United States, highlighting variations in coaching models, goals and cultural factors
influencing implementation. Technology integration has expanded the reach and impact of
coaching in educationDigital platforms have enabled remote coaching and tailoring of
experiences in learning, so it has burst forth as a global trend (Hadar & Brody, 2020). Coaching
in education has, therefore, becoamanternationgbhenonenon, crossing borders and cultural
contexts. The following section narrows its focus to explore the peculiar characteristics of the
practice and application of coaching in education in Europe, America, Asia, Africa and South

Africa.

2.3The characteristics of coaching in educat

Coaching in education in Europe exhibits di
cultural, social andceducationalcontexts. While variations exist among different European
countries, some common trends and characteristics can be obsArvitt tapestry of
languages and cultures characterises Europe. Accordirdptdijk et al. (2019), ethnic

diversity in European nations is on the rise, and the recent arrival of significant refugee
populations within the European Union has further accentuatetteénid. As such, it is argued

that coaching in education in Europe considers the linguistic and cultural diversity of both
learnersand educators (Donelly & Watkins, 2011). Given the increased heterogeneity of the
population of Europe, teacher coaching often concentrates on the creation of inclusive
classrooms that respect cultural diversity. Coaches, therefore, work to ensure tinag ity

of all stakeholders involved is considerecducationapractices.

According to Donelly and Watkins (201 ollaborative learning communities are the focus

of teacher coaching models in Europe. As such, teacher coaching in Europe recognises that
success is premised on removing teachers from the sidelir@s being passive recipients of
teacher development initiativgsand involving them in the proced3.0 d r 2Ryoubektals

(2025 argues that because of this, some of the major characteristics of teacher coaching in
Europe include interdisciplinary team activities, peer coacharyl collaborative lesson

planning.
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Thus,it is imperative to note that this alignsth the greater recognition of the growth of a
diverse population in Europe. Incorporating the input, as well as participation of teachers builds
among them a culture that recognises the ongoing benefits of diversity; hence they can share
their expertiseand work together to develop innovative teaching practices. In a study that was
conducted by Jewett and MacPhee (2012), results supported arguments presented in this section
of the defining characteristics obaching in education in Europe. In essence, the focus of the
study was on the importance of collaborative networks among teachers and how these
improved their teaching practices. Results revealed that because of their collaboration, teachers
couldlearn fromone anotheandstrengtherheir work outcomes. It is not surprisirtherefore,

that DarlingHarmmond 6 s mai n postul at i on thatare prebeattin t o 0
the sphere of education and boost the quality of teaching, thereexao establish teaching
communities (DarlingHammondet al, 2017). This approach to teacher coaching in Europe
fosterscontinuous learning in education practice. Therefore, coaching in Europe promotes a
culture of continuous professional learniog creatingcollaborative efforts among teachers.
Educators engage in ongoing coaching relationships throughautdheers, enabling them to

adapt to evolvingducationatrends and challengéR o d r 2Rgoubektal 2025).

European education coaching often emphadgiséistic professional development (Sanea

al., 2021) . Coaches address pedagogi cal skil
emotional wellbeing and reflective practices. Sanedral. (2021) highlight this in their
research study. These scholars devatigpaframeworlemphasisinghe importance of a holistic

and strategic approach to professional development. It conditergap in the existing
researchreflecting different theoretical perspectives andthodsaround the definition of
effective teacher professional development and captures its complex and interactive nature
(Sancaret al, 2021). This approach acknowledges that effective teaching goes beyond
techniques and fosters a deep understanding of learners and their needs. Coaching in European
education respects the autonoof teachers (Sancat al, 2021).Coaches urge educators to
contemplate their methods, establish objectives, and select strategiesigiatith their

teaching philosophy. This method enables teachers to assume responsibility for their
professional developmenin the study conducted by Hordijgt al (2019), one of the
fundamental competencies highlighted concerning medical teachers in Eureitecting on

their practice, goaland beliefs.
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Many European countries emphasise ingbaged learning approachelquiry-based
learning is areducationaimethod in whichlearnersare actively engaged in their learning
process. They ask questions, explore issues and fiadswers through investigation,
experimentation and critical thinking, rather than only receiving information from professors
(Engelnet al, 2013). This methoéncourages learnets investigate, evaluate and combine
information that leads to a more profound comprehension of subjects and improves their
problemsolving abilities. Education coaching aids educators in creating ingasgd
curricula, promotinglearner exploration and inquiry, and fostering critical thinking and
problemsolving abilities (Hordijk et al., 2019}t is thus apparent that European coaching
models emphasisdearnercentred approaches that prioritise individdebrner needs,
differentiated instruction, angersonalised learning pathwagoaches work with teachers to
tailor their practices to support diverse learners.

European coaching often involves technology integration since it allows coaches to help
educators effectively integrate digital todts enhance their teaching practices and better
preparelearnersfor digital literacy (Steffens, 2006)lhe study byAlvarez et al (2024)
demonstrates how integrating technology is essential in coaching education in an era where
many teachemnustconduct their work using online teaching platforiisis was achieved by
offering a referential framework grounded in extensive research and analysis (Avatez
2009). Therefore, coaching in education in Europe intends to support the development of
professional development prograres that align with the complex and contebdpendent
nature of using technology within teaching professidhsis European coaching often invites
teachers to become involvea educationalresearch and evident@ased practices in their
teaching. As is evidenced in the Alvarez et al. (2009) study, coaches facilitate the translation

of research findings into actionable strategies.

Coaching in European education is often aligned with national and regional education policies
(Cardona, 2009; Kavkler, 2009; Donelly & Watkins, 20109aches help teachers implement
curriculum changes, assessment methodedadationateforms, ensuring a smooth transition

and effective implementation. The importance of the need to premise coaching in education
within the context of European policies is stressed by Donelly and Watkins (2011) who
emphasise the need to provide comprehensiaining to eduators to achieve the goals of
inclusive education as prescribed within E
coaching with national and regional education policies in European education reflects the

recognition of ¢ oac hiobrgailesedupatonagaals ana priorities. c on t |
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This integration signifies a strategic approach to harnessing coaching as a tool for professional
development and improvement within the education syst€aena, 2014)Moreover,
integratingcoaching into education policies projects a severe commitmergdting a culture

for continuous improvement and reflective practice among educators. It conforms to the view
that effective teaching is dynamic; hence, it involves learning and adaptation on an ongoing
basis (Caena, 2014).

2.3TRAe characteristics of coaching in educat

Coaching in education has drawn many parallels between America and Eiespiée their

glaring cultural and regional differences. These parallels reflect a global understanding of
coaching as a potentially powerful means of improving practice and outcomes within both
continentseducational systemkike in Europe, coaching in education in America is premised

on professional development focus, individualised support, reflective practicenidataed
decisionmaking and collaboration and feedback, amotiger practicefQa z i & Pachl e
2 0 2 Bhe shared characteristics of coaching in education between regions like America and
Europe provide a common foundatidmowever the implementation of coaching can vary
significantly within each region due to many factdisese variations make coaching practices

dynamic and adaptivio the unique influences emanating from diverse cultural, policy and

contextual environment€)a z i & Pa)chler, 2025

Cultural norms and values influence coaching practices (Hordijk et al., 2Diffgrent
societies have varying expectations regarding authority, communication styles and
interpersonal relationships. Coaching approaches may need to align with these cultural nuances
to be effective. For instance, coaching practices that work weeliriore individualistic culture

mi ght need adjustments to fit a cead(2@8)t i vi st
demonstrated that instructional coaching in Eunogeds to navigate diverse communication
styles and cultural norms. For example, coaching may need to respect hierarchical structures
and formal communication prevalent in some European counHi@sever coaching in
American countries might prioritise open communication and direct feedback, aligning with
the more informal and egalitarian communication styles often seen in American culture.
Furthermore, the local context within a region, such as urban vergilsareas or socio
economic disparities, can shape coaching practices. Coaches may need to tailor their strategies

to address school sdé6 and communitiesod6 specifi
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National and regionaducationapolicies can significantly influence coaching implementation

in countries and continents. Policies related to teacher professional development, evaluation
and curriculum mandates can impact how coaching progesnare designed, funded and
integrated into the education system. For instance, Donelly and Watkins (2011) firmly rooted
instructional coaching in Europe within gducationapolicies, Galey (2016) found that many

gaps needed to be addressed on the sapn@in America. Essentially, Galey (2016) begins

by highlighting the growing significance of instructional coaching as a strategic tool employed
by educationaldistricts to enhance instructional practices in American schools. However,
despite its importance, she cites a lack of consensus and clarity regarding the specific roles that
instructional coaches fulfil within the complex policy environment. This likelpacts the
practice of coaching in education in America, producing distinct features from Europe, where
policy regulations arenore preciseGaley (2016) purports thatlucationatoaches in America

have a reform role to play, citing their need to participate in broadecationalreform
initiatives.

2.3TBe characteristics of coaching in educat

Asian education coachirexhibits various distinct features influenced by cultwdycational
and regional factors. While these features may vary across Asian countries, some common

trends and characteristics can be identified.

Asian cultures often strongly emphasise respect for authority and experienced individuals.
Respect for authority is a prominent cultural value in many Asian societies, including those
with rich educationatraditions, such as China, Japan, South Korea and otheatsdl.i2023).
Pishghadam, Derakhshan, Zhaleh andObhydi (2023) emphasise that the dynamics of
educationakystems in Asia are influenced by theutture sociological and historical factors.

A key example provided in the study conducted by GB0&6) is Confucianismalso referred

to as Ruclassicism or Ruism. It is an eshcy st em t hat governs peof
behaviour; hence, it spread to East Asian culture from China, where it origihatgdeatly
influences a strong culture of respect for authdtigt dominates the context of education in
Asia. Confucianisnshowsthe educationabystem in Asia is characterised by a hierarchy that
emphasises respect for teachénsislearnersn this context are expected to revere them and
treat them with both respect and obedienceefLal, 2023; Tan, 2023). Given this defigin
characteristic of Asian cultuthat permeated into education, it is highly likely that in such

instances the coach as the expert is revered and treated as a figure of authority.
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Based on this, the establishment of teadwuarch relationships may be premised on a
disequilibrium power balance between the two groups. In addition to Confucianism, Chua
(2016) notes that Asian culture is highdgllectivist, hence the noticeable social cohesion in
Asian countries. As Chua (2016) adthis collectivism exacerbates the need to respect figures

of authority to maintain social harmony. Therefore, whereas teacher coaching in Europe is
being influenced by growing diversity, in Asia it is raia long standing social and cultural
norms. The cultural value of respect for authority in Asian societies has thus contributed to
teacheicentred approaches (Tan, 2023). Teachers are often seen as knowledgeable figures with
authority, andearnersare expected to listen, learn and follow instructi@tsdies conducted

by Ghaiziet al.(2022), Utha and Rinzin (2019) as well as Cheng and Chen (2022), among
many others, show how this teaching strategy is dominant throughout Asia. The implication of
this is that even within instructional teaching, coaching tends to manifest itself inreacimar

as an inherent aspect of the more incredible Asian society. Therefore, one of the notable
differences is the practice of coaching in education in Asia, compared to countries in both

America and Europe.

Asian coaching approachielend traditional teaching practices with contemporary pedagogical
met hods, refl ect i aedgcationalheritagee The statetnent highlights rthe e
dynamic nature of coaching approaches in Alsé often involve a fusion of traditional and
modern teaching methods (Tan, 2023). The rich and vadedationalheritage of Asian
cultures influences this blending. Many Asian societies have a strong cultural reverence for
education and respect for authority, often adigwith traditional pedagogical approaches.
Scholars have noted that these cultural values can shape teaching methods and classroom
interaction (Cheng& Chen, 2022). For instance, Tan (2023) discusses how Confucian
principles of respect for authority and collectivism have historically influenced teaching
practices in Asian cultures. Integrating traditional practices with modern pedagogy is a
hallmark of Asian education. Kim (2011) explar@éow educators in South Korea incorporate
Confucian values and indigenoudtaral practices into modern teaching techniques to create

a holistic learning experience. This scholar emphasises the importance of culturally relevant
teaching to enhandearnerengagement and learning outcomes. In East Asian classrooms,
there are therefore, resounding benefits that can be realised from merging instructional
coaching practices with socia$ well as cultural norms (Hwang & Matsumura, 2015)
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2.3l Astructional coaching in Africa, includi

According to Bushet al (2022) globally, essentialinstitutions including agencies and
governments, among many othease realising the potential of instructional coaching as a
means of improving outcomes within tleelucationalsector (bothlearneroutcomes and

teaching quality) because of thjseacher coaching is gaining significant traction in South

Africa and the whole continent at large. Fleisch and Dixon (28@jedSout h Af r i cad s

West province. The studyatfocused orearly gradereadingcorroboratedhe assertions of
Bushet al (2022) regarding the benefits of coaching in educatiotheir study, Fleisch and
Dixon (2019) compared aducationamodel that included instructional coaching to one that
did not. The findings revealed better outcomes from the model that included instructional

coaching.

Coaching programes have been implemented at various levels of education, from primary to
tertiary, across different African countries. Several coaching models have been implemented
in African countries, often tailored to local contexts. These adaptations include localised
coaching models, strategies and content to align with specific needs and challenges faced by
teachergStoetzel & Shedrow, 2020). Many African countnesed moreesources, including
funding, qualified coaches and access to technology. These constraints can hinder coaching

initiativesd widespread i mga,d@2)nt ati on and

The applicability of different coaching models within the African context is an issue that
remains in contention. In a study that was conducted by Kotze, Fleisch and Taylor (2019) on
the alternative forms of early grade coaching in South African primagoss located within
Gautengprovince, they evaluated the effectiveness oki@ coaching and virtual coaching
models as part of th@ore extensivénquiry in Africa on what would suit the local context.

The study discovered that -gite coaching was mhcmore cosefficient than a traditional

centralised teacher training programme.

In Africa, teacher coaching frequently focuses on transitioning from conventional hierarchical
professional development to a collaborativerospective, reflective method and appraach
Coaches work closely with teachers to observe classroom practices, provide feedback and
engage in reflective dialogues, fostering a culture of continuous improvement (Stoetzel &
Taylor-Marshall, 2022). The shift from traditional talown professional dedopment to a

more collaborative and reflective approach through teacbaching in Africa represents a

significant evolution in how educators are supported and empowered.
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This transformation recognises the importance of treating teachers as professionals who can
actively engage in their development and contribute to improving their teaching practices and
learneroutcomes (Condy & Phillips, 2020). Traditional tdpwn professional development

often involves oneizefits-all training sessions that may not fully address individual teacher
needs or contextual challenges. Teacher coachowever empowers educators by involving

them in setting goals, reflecting on their teachpractices and identifying areas for growth
(Condy & Phillips, 2020). This approach fosters a sense of ownership over professional
development and encourages teachers to partiagately in their learning

2. 31 Bt ersecttieamrcaleirt yoiarching: i mpact on eff ec

The termintersectionalitywas first used by Crenshaw (1989), who began to try to find a way

to make sense of the interactions of multiple identities and their consequences on how
individuals experience life. In teacher coaching, intersectionality offers a lens through which
one ca consider how gender, socioeconomic status, ethnicity and linguistic diveesjty m
shape the outcomes of coaching interventions. Such intersectional identities may create
challenges and opportunities that are unique in nature for teachers, and theop@fess
development they provide bequeaths equality and effectiveness, as posited by Haddix (2019).

Coaching teadhg frameworks are mainly used in diveesgucationakettings where teachers

bring varied cultural, social and personal contexts into their professional practices. Research
suggests that not considering these contexts may result in poor engagement of teachers and low
impact of the coaching progranes (Gist et al., 2019). For instance, a teacher in an under
resourced rural school facekallenges differently froma colleague in an urban, wdilinded
institution. Such disparities can be addressed through culturally responsive coaching strategies
thatsignificartly raise the relevance and impact of coaching interventions (Johnson & Kraft,
2019).

Research in Africaeducationatontexts has shown that teachers from dominated groups must
overcome more barriers, such as language challenges, limited access to resources and cultural
biases in professional development progra (Kotze et al., 2020 oaching interventions

should therefore,contain strategies for overcoming these nuances in the linguistically and
culturally diverse South African contextor example, using multilingual coaches or
incorporating culturally relevant examples in coachirgggms may create more inclusiveness

and effectiveness (Molaudzi, 2021).
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Gender dynamics also significantly shape coaching outcomes. Female edowtoiiad

implicit biases hinder their professional development, especially in -coatenated
environments Coaching frameworksicorporatinggender equity, like safe spaces for open
dialogue aboutvorkplace discrimination issuebavesomewhat assuaged these challenges
(Taylor & O'Connell, 2023). It is common for socioeconomic factors to determine access to
coaching resources, and teachers in disadvantaged schools are often excluded from such
progranmes due to budgetary constraints (Van der Merwe & Srali24). When coaching is

used as a means of teacher development, it must be an intersectional approach to bring
recognition and, hencaddressliverse identities and experiencémally, such an approach

would bring equity andmaximise the transformative potential of coaching in fostering

professional growth and improvirgglucationabutcomes across diverse contexts

2. 3P6lficgmewor ks and applicable theories: i

i mpl ementati on

The coaching interventiorieatrequirepractice and areffective in theeducationatetting are
spearheaded by policy frameworks. The South African national policies inthuagxample,
coaching as an innovative practioader the Integrated Strategic Planning Framework for
Teacher Education and Developmémtenhance professional development (Department of
Basic Education, 2ZZD). However, upon closer vievgeveral loopholes in these frameworks
hold up the effective prevalent implementation of coachiterhaps the most outstanding gap
remains as specific guidelines or uniform standardsirftegrating coaching into teacher
development frameworks. Whikemphasisingprofessional development, ISPFTED devotes
little to how coaching can or should be structurassessed arnidcorporatedinto existing
systems. This creates ambiguity, resulting in uneven applications across provinces and schools,
underminingthe programrme ability to scale up or sustain coaching progresn (Van der
Merwe & Smith, 2024).

A crucialissueis thatno special fund iseservedor coaching. Most schools, especially those

in rural and poor areaseed more moneyp pay for professional coaches or etegtools and
materialsrequiredfor coaching. National policies tend to fawdraditional training modes,
such as workshops, over interactive geasonalisedvays of professional developmehat
coaching is part of (Kotze et al., 2020). Tad@wvn policies often need to pay more attention to
contextual challenges in the form of cultural diversity and linguistic barriers that may deprive

coaching of its relevance and effectiveness.
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For example, coaching frameworks that do not consider the multilingual nature of South
African classrooms often fall short of addressing teachers' and learners' needs (Molaudzi,
2021). Similarly, the role adducational psychologistn coaching still needs to be explored in
policies, that being an area where their expertise could be fultjyised in holistic teacher

development.

Clear, actionable guidelines on implementing coaching in diverse educational contexts should
be ensured to fill these gapslore importantly, dedicated fundirghould provide further
enhancement, as will the embedding of culturally responsive strategies within coaching
frameworks. Lastly, policymakers musecognise the critical role thateducational
psychologiss play in teacher coaching; a place must be found for them to contribute if both

professional and psychological development dimensions are to be comprehensively addressed

2.4The roleduoétpgaoywaholnogciosatc hi ng

The Handbook of Global School Psychologyd t z i c ét ali, 202bacamprehensively
explores school psychologistsdéd usual tasks,
school psychology has conventionally centred on delivering suppoleatoerswithin
educationalnstitutions, but tis scope has since broadenédtheir compilation of insights

from diverse authors featured in their handbadla t z i c dt ali(2025aconclude that
fundamental offerings by school psychologists encompass both direct and indirect support for
learners along with assistance extended to educators and pareats. z i cédt al.(2825 o u
highlight initiatives within educationalinstitutionsto promotesystemic transformation. A
thorough examination of the te#tat encompassesontributions from global authors, was
undertaken, with particular interest ielaboratingon the critical role of educational
psychologiss in coaching. According téla t z i cédt al.(2825 aheir role comprises the

following:

1 Educationalpsychologiss apply psychological knowledge to improve teaching and
learning, includingearnerwell-being. They assess the learning process and uncover
difficulties, creatingthe necessary interventions. Throughout this process,ntlosy
collaborate with all stakeholdensicluding teachers.

1 Apart from assessing the learning processicational psychologistcan alsoassess
learnersand diagnose potential behavioural or learning deficits. To the extent of their

scope of practice, they can ysg/cheeducationahssessments falfil this role.
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1 After conducting the necessary assessments of the learning procésasrmars

educational psychologisbear the responsibility of both designing and implementing

various interventions aimed at resolving identified issues. Incumbent in this is

designing education plans, providing counselling services, as well as coming up with

behavioural management prograes. AccordindoH a t z i cetal. (2029 all this

should be evidenekased.

1 One of the notable roles edlucational psychologisin coaching is that whatever they
do, including assessments and interventjastsould be done in collaboration with

teachers as well as parents. Furthermore, #ieyresponsible for ensuring that they

build a sound support systemarticularly forlearners by collaborating with other

professionals, particularly the teachers who teligoes withousaying, thereforeghat

educational psychologisineed to be good collaborators and communicators. Having

established growing diversity in the worhhile alsoconsideringhat South Africa is

a diverse country, théterature emphasises thatlucational psychologstshould

promote inclusive educational practicksthis literature review, it has been established

in the section above that diversity is giving shape to coaching in Europe; hence this is

one of the roles odducational psychologistHa t z i cédtal.(262% mainlyfocus

on including learnerswith disabilities as part of considering that there can be diverse

needs and abilities within a classroom.

1 Moolla (2011) emphasises treducationapsychologist must consistentlyesearcho

ensure their work is eviderdxased and grounded in ethical psychological principles.

This is a crucial method by which they establish eviddrased procedures.

The responsibilities adducational psychologsin the educational sector are thus brolaely

are summarised ihable 2.1below.

i n

Tabdle The role of educational psychol ogi st s
Learners Educators Parents Schools

9 Identification and i Training 9 Training Policy
assessment 1 Counselling development

9 Training f Consultation Prevention

{1 Counselling | Crisis intervention programmes

9 Crisis intervention

i Referrals

9 Academic support

Source: Moolla (20143).
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2. 4The r elue adpsgrcanlol ogy in coaching for educ

According to Nezhad and Vahedim (201&gucation and psychology have an intricate
interdependence. Nezhatbegsnyl Wiahlldi gnotsi 1@ 04 1p
perspective that questions how a teacher could effectively educate without a solid
understanding ofeducationalps y c hol ogy . Thi s assertion set :
exploration of how psychology has significantly influenced education Jiteaghing new life

and mearng into the learning process within the classroom setting. The study identifies a
transformative impact of psychology on educatidpolfolk Hoy (2000) states that
educational psychology is currently being used to bring reformseafucationalsystems

worldwide Incorporatingeducationalpsychology in education also brings to light the issue of
individual differences. Lindsay (2007) conducted a study thaluded children with

disabilities in mainstream education. In accordance with the assertions of Nezhad and Vahedim
(2011) and Lindsay(2007), the study shows how®ducationalPsychology promotes an

inclusive and egalitarian approach to education.

Nezhad and Vahedim (2011), Woolfolk Hoy (2000) and Lindsay (2007) provide critical
evidence in support of the notion thegliucational psychologig the backbone of modeday
educational systemgVoolfolk Hoy (2000) and LohsBossenz, Kuninddabenicht and Kunter
(2013)state thaeducationapsychology was once regarded as irrelevant but has since become

the centrepiecef teacher learning.

It is evident thereforethat training programmes and teacher development strategies are rooted
in educationalpsychology. According to Patrick, Anderman, Bruensmyd Duffin (2011),
educational psychologists have become instrumental to teachers because they can provide
strategies on how to manage classrooms effectively and effectivelyarates diverse needs

of learners This is why despite previous doubts about the importanceedifcational
psychology in education, it has since gained prominendesdBossenzt al (2013)statethat

it is critical in instructional coaching.

Modern educationalsystems are thus being designed to take advantage of the insights and
principles found ireducational psychologyrhis is due to the recognition that these principles
take teachers to a deeper level of comprehension, thus leading to meaningful gains within
classrooms (Nezhad & Vahedim, 2011; Woolfolk Hoy, 2000; Lindsay, 2007).
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This approaclvalues not just the rote memorisation of facts but instead focuses on equipping
educators with strategies that facilitate genuine comprehension and retention of information
amonglearners(LohseBossenzet al, 2013). By integratingeducational psychologinto
teacher preparation programss, educators gain insights into the cognitive, emotional and
social aspects of learning. This knowledge equips them with the tools to design instruction that
catersfor diverse learning styles, motivatésamers and addresses potential obstacles to
effective learninglt allows teachers to establish inclusive classroom settings that encourage
good relationships, enhance se#iteem, and facilitate the holistic developmenthafdren
(Patrick et al., 2011).

Patrick et al. (2011acknowledgehe significance oeducational psychologistin forming
collaborative partnerships with colleagues in teacher education prografachasational
psychologiss$ strive to develop strong relationshifis establish a common language and a
cohesive goal for the best strategies for training teacBet@borative efforts are expected to
enhance the alignment edlucational psychologgrinciples with the broader goals of teacher
education (Patrickt al, 2011).

2.5The i mportance of coaching in education

The issuedeachers facén SouthAfrica should benefit frontoaching in education. Since
gaining independence in 1996, the South Afriealucational systerhas faced difficulties
stemming from the Bantu Education Act of 1953 (Legotlo, 2014). The issues were inequality,
poverty and intolerance of variety, among other factors. Consequently, both teachers and
learners suffered from the adverse impacts of thétegy. Following independence, the South
African government acknowledged the need for significant changeseaaticational system

as outlined in the preamble to the South African Schools Act 84 ofst886 the following
(1996:5)

WHEREAS the achievement of democracy in South Africa has consigned to history the
past system of education which was based on racial inequality and segregation; and
WHEREAS this country requires a new national system for schools which will redress
past inustices ineducational provision, provide an education of progressively high
quality for all learners and in so doing lay a strong foundation for the development of
all our people's talents and capabilities, advance the democratic transformation of
sociey, combat racism and sexism and all other forms of unfair discrimination and

intolerance, contribute to the eradication of poverty and the economiebeialy of
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society, protect and advance our diverse cultures and languages, uphold the rights of
all learners, parents and educators, and promote their acceptance of responsibility for
the organisation, governance and funding of schools in partnership with the&stdte;

WHEREAS it is necessary to set uniform norms and standards for the education of
learners at schools and the organisation, governance and funding of schools

throughout the Republic of South Africa

Currently, teachers are still facing the repercussions of South Africa's history. Du &heksis
Mestry(2019) asserts that poverty remains a significant issue impacting the quality of teaching
and learning, particularly in ruratucational institutiong he author further states that because

of poverty the implications on the provision of quality education in schools have been
enormous, which is why the improvement since the attainment of democracy has been

insignificant.

Matoti (2010) identified the various complex challenges faced by teachers in South Africa. The
study conducted in Bloemfontein revealed that most educators were unsure about their own

future and the future of education in the country.

Their fears and concerns encompassed various jssu€s as the political and economic
situation, policy and curriculum changes, high teacher turnover, unsafe school environments,
inadequate working conditions, declining education quality, role conflicts, low teacher morale,
unprofessional behaviour amowrgucators, insufficient Outcomes Based Education (OBE)
workshops, ineffective school management and leadership, and a lack of accountaletity.
studies show that the challenges that teachers faaauth 8frican schools are extensjand

there are many opportunities for the applicatiordafcational psychologyegotlo (20147)
summarises the challenges of teachers in schools as follows, but this is by no means an
exhaustive listTable 2.2below displays the challenges experienced by teacime@outh

Africa.
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Tabl22s80he chall enges experienced by teachers in South |

Teacher issues Student issues Resource issues
1 Shortage of adequate 1 Poverty 9 Shortage of instruction
trained teachers { Classroom diversity material
9 Poor teaching and f Sociocultural issues 9 Shortage of textbooks
learning strategies 1 Psychological issues 1 Poor condition of
I Lack of staff discipling 1 Lack of discipline buildings
{  High job insecurity q Substance abuse 1 Inadequate classroom
T Lowlevels of f Undekprepared space
motivation and morale learners 1 Underresourced
1 Learner motivation libraries
problems I Disorganised learning
9 Poor study and life environments
skills
9 High absenteeism

Given the notable challenges in South Africa, Knight (2018), together with Kraft and Papay
(2014) assewsthat coaching positively impacts both teachersl@ahersFor instanceknight

(2018) has provethat coaching contributes to improved teacher efficacy andsefidence

as educators engage in deliberate practice and receive constructive guidance. This

i mpr ovement is attributed to educatorsoé i n\
purposefuland focused activities, and receiving constructive guidance from coaches. Knight
(2018) suggests that coaching is crucial in helping teachers develop their skills and confidence
through targeted practice and supportive feedback. The stulyalityand Papy (2014) on

peer and contentoaching shows he | mpr ov e me n t-efficacy wheth theyat or s &
receive coaching.

Essentially, Kraft and Papay (2014) examined the impact of different coaching models on
teacher effectiveness. They found that peer and ceftemsed coaching contributed to
increased teacher sadfficacy and improved instructional practices, making thme of the

reasons why coaching in education is vital.

Coaching is also instrumental in helping teachers totfine their pedagogical techniques

(their methods and practices while teaching). Incumbethis is that teachers gain the ability

to use varying techniques to deliver instructions to learners and to facilitate learning.
Furthermore, given that classrooms are becoming more diverse, a sithaticna part of

normal everyday South African learning, through coaching teachers also learn to adapt to
teachingearnerswith diverse needs (Ingers@l Strong, 2011).
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According to Kraft and Blazer (2014) and Kraft al (2018) teachers can customise their
pedagogical techniques to target individlesdrners Some of the identified techniques that
teachers are equipped with through coaching include personalised plans and differentiated
teachingthatare meant to ensure that the learning process is easier folemergr(Kraft &

Blazer, 2014; Krafet al.,2018).

Additionally, coachingcan address longtanding teacher issues like burnout. One of the
approachesoaches use is creating supportive professional environments within communities
(Ingersoll & Strong, 2011hatare essential for physical, psychological and emotional well
being. Within these professional communities teachers not only share techniques, but they can
also share the challenges they face and the concerns they have. Such networks increase their
capabiity to cope with negative feelings like stseand anxiety; hencéhey create a sense of
belonging among membelsretlow and Bartholomew (2010) note that the teaching profession
can result in feeling isolated because teachers spend significant amounts of tilearwéls

in classrooms. A supportive working environment that offers teachers an outlet for negative
feelings and creates bonds among them eliminates this sense of isolation. When emotional
experiences are eliminated, teachers experience increased job satistaatipositively
correlats with affective commitment to work (Ingersoll & Strong, 2011). Therefore, coaching
creates an environment where teachers can funcpamally and produce the desired
outcomes of the teaching profession.

Coaching is essential because prtopagateslearner engagement in class (Kretlow &
Bartholomew, 2010). This is the direct resultmplementing pedagogical techniqukathave
proven effective foteachers who go through coaching. Whitaker and McDonald (p043&d
this through their studthatshowed thainstructional coaching increastzhrnerengagement

and academic performance

Similar results were reported by Sailors and Shani®@15) further underscoringthe
importance of coaching in education. The study accentuated the importance of ongoing support
and collaboration between coaches and teachers. Additionally eKedf(2018) examined the
impact of instructional coaching dearnerachievement irMathematics. They found that

coaching had a positive effect on teacher practices and, subsequelgbrnemutcomes.
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The study emphasised the importance of ongoing, cefdensed coaching for improved
learnerachievementResearch studies show that the effects of coaching in education are two
pronged;i mpr ovi ng educat or enbancedegninhouttomesiregasding e s ul t

grades and achievement.

2. 6Key str atekwd aetsi drhalt yssey cihm lcoogn dsucst i ng ¢ o0 ac

The effectiveness of coaching hinges on the establishment of collaborative relationskips. Th
is oneof the main arguments throughout this review; whegtucational psychologstoach
foregrounds assessments and interventions. Knight (2007) statedubational psychologst

are responsible fanviting teachers to participate in instructional coaching by highlighting the
key benefits, particularly the potential for personal growth. This is how they begin building
collaborative relationships. Participation is not forced but voluntary becausermgpahould
commence with the teachers feeling enthusiastic aboértthis reason, Knight (2007)
explains thaenrolments a twastep pocess that involves (i) a presentation on the benefits of
coaching, its foundational principles and the objectives of the procesmé®t al, 2013),

and(ii) a questiorandanswer segment thallows teacherto raise their concerns.

The coaching process is such that interested teachers are allowed to enrol by completing a form.

As a second step, the coach conducts individual meetings with each interested teacher to
establish rapport and explore the potential rewards and challengemssswith the role. The

di scussion revolves around the teacheros pei
| e ar strengthsband weaknesses, and @aheasmost conducive to their personal and
professional growth. Research has shown éuatational psychologist use the following

strategiesn instructional coaching in South Africa andrldwide

2. 6L&sson observation and feedback

As in other regions, lesson observatisrcommonly used in South Africa as part of teacher
coaching. Coaches observe teachers in their classrooms and provide feedback to enhance
instructional practices. Lesson observation and feedback are part of what instructional coaching
considers active leainmg.

Distinguishing itself from passive learnititatoften involves passive listening during lectures,
active learning can manifest in various ways. These include observing proficient educators or
undergoing observation, engaging in interactive feedback and discourse, anlalgsiag ner s 6

work related to the subject matter, and facilitating discussions (Desimone & Pak, 2017).
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Recent studies indicate that professional development (PD) achieves tremendous success when
educators have more frequent chances to apply their acquired knowledge and receive
evaluative input. This feedback proves most impactful when it is clear and ujpawsarious

data sources, such as observations laadherwork samples. A robust body of evidence
supports the favourable outcomes stemming from feedback on instructional practicee{Allen

al,, 2011).

2. 6P2er coaching

Peer coaching involves teachers collaborating with their colleagues to obseree anot her
lessons, exchange feedback and share best practices. Engaging in professional development
together as teachers offers a potent means of establishing an effective and productive learning
atmosphere through their interaction (Desimone & Pak, 2017). Thi®agsp promotes a

culture of continuous improvement among teachers. Active learning through instructional
coaching frequently occurs when educators collaboratively participate in learning teams
alongside colleagues in the same subject or grade level. Goeaéacilitate social learning

dynamics by guiding teachers within groups, often within gtedel gatherings. In these

sessions, teachers collectively explore progress monitoring strategies, techniques for enhancing
instruction,learnerdata analysis, and adjustments to the curriculum (Beah 2011; Scotet

al., 2011) . The coachos -lgvel meetngscpeoves valuable whert h e s e
teachers seek expert insights to navigate the technical complexities of implementing novel
teaching approaches or deepen their comprehension of methods to transfoteatnsng

practice (Coburn & Woulfin, 2012).

2. 6T8acher mentorship

Effective teacher coaching involves establishing an ongoing relationship between the mentor
and mentee (Desimone & Pak, (2017). Coaches, therefore, serve as mentors to educators.
Mentorship programmes provide ongoing support, guidance and opportunities for professional
development. To achieve this objective, coaches typically adopt a proactive and clear approach
rather than a reactive one, empowering teachers to guide the implementation of ptestices t
work on, drawing from their selissessment of thgyerformance (Deusseat al, 2007).

2. 6S8ructured workshops and training

Schools and education departments often organise workshops and training sessions to
introduce new teaching methodologies, curriculum changes or technology integration (Denton
& Hasbrouck, 2009).
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In these sessions active engagement is essential, and teachers are encouraged to interact on a
peer level. During these engagements, innovative teaching techniques are introduced and
encouraged. Therefore, the goal is to empower teachers with these tibokhevaim of
integration in everyday teaching practices. These workshops and training sessions are for
knowledge sharing and they yield the deseddcatioroutcomesn the form of better learning

experiences, as well as outcomes on the paeaohers

2. 6SbGbjsepcetci fic coaching

In some instances, teachers experience challenges with subject content. In such instances
coaches can provide specialised support as well as reso@ukaborative planning is
necessary in subjespecific coachingmeaning that teachers can work with coaching during
lesson planning (Denton & Hasbrouck, 2009). During lesson planning, both the coach and the
teacher work towards ensuring that lessons not only align with the curriculum but also result
in learnerengagement. In support of this approach, Desgrand Pak (2017) reiterate that this

is one of theessentiahttributes of good instructional coaching. They further stresfactthat

content planning should be combined vagsessingow learnerdearn it. Content preparation
involves helping instructors develop challenging curricula that adhere to national standards,
covering unit questions, essential information, comprehension, applications and learning maps
(Devine et al., 2013).

2. 6R6fl ective paasesscsmemind self

Coaches encourage teachers to engage in reflective practieassedtment argbalsetting
(Knight, 2007). This approach empowers teachers to take ownership of their professional
growth. According to Bvine et al (2013), educatomustcontemplate and evaluate concepts
beforeembracinghem. Participating in thoughtful discussions enables teachers to evolve into
reflective professionals, empowering them to make deliberate decisions regarding their

instructional methods.

2. 6T&&chnol ogy integration coaching

Technology has become an integral aspect of teaching and leavinirepver,following the
outbreak ofCOVID-19 in 2020, even Hpreparededucational systemsorldwide, including

South Africa, havéadno option but to rely solely on technology. Coaches thus play the critical
role of ensuring teachers can integrate and effectively use technology to achieve their work

goals.
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According to Canevat al (2023),more than evereducational systemare emphasising
technology integratiobecause of the resounding benefits. For this reason, Huang (2023) states
that coaches can help teachers grasp and handle the comptexitsasg technology within

their practice. Coaches assist teachers in selecting and implementing appropriate digital tools,
software, and applications that enhance instructional deliverlgeanterengagement (Caneva

et al, 2023; Liacet al, 2021). They providbandson guidance, training and ongoing support

to help teachers become proficient in using these tools. Whether leveraging interactive
multimedia presentations, online collaboration platforatsjcationalpgications or digital
assessment methods, coaches empower teachers to leverage technology to enhance learning

outcomes (Huang, 2023).

2. 6DBgipt at forms in coaching: opportunities,

The arrival of digital platforms hagvolutionisedcoaching practices, enabling greater access
and scalability of tailored interventions. The most recent and most important of these new
arrivals are virtual coaching and -Bhsed tools, mainly in resoursearce environments,
because they surmount the barsi of distance and logisticThey facilitate reailtime,
asynchronous or hybrid coaching interactions with professional develofiratatebeconing
increasingly available to teachers, regardless of their situation or location (Kraft & Blazar,
2014).

Virtual coaching delivers services over digital channels, such as video conferencing, online
chat platforms, and collaborative online spaces. \telictured virtual coaching, including
interactive elements like live feedback and observation, is as effeadiinperson coaching

in improving teacher practices algrningoutcomes (Major & Watson, 2019). This has been
taken up in contexts where fatteface coaching is not possible or desirabde example, in

rural or remote areas or during disruptions such as the CQ9Ipandemic (Van der Merwe

& Smith, 2024). Another significant development within coaching involvekasied coaching
toolsthatgive personaliseddatadriven feedback using algorithms and machine learning. They
could be used in analysing classroom practices to highlight areas needing improvement, even
suggesting targeted interventiaghstwould relieve some burdens from human coaches while
increasing the potential scale of chang programrmes (Bates et al., 2020). For instance,
platforms using natural language processing can analyse the interaction between teachers and
learnerdgo identify communication patterns that increase engagement and learning (Taylor &
O'Connell, 2023).
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In coaching, however, the integration of digital platforms brings its challenges to the table:
issues related to digital literacy, poor access to reliable internet connections, and resistance to
changes in adopting new technologtas be severe inhibitors to the effectiveness of virtual
and Akbased coaching programs. This would, therefore, mean that the human element in
coachingthatinvolves relational trust and empathy, is maiahallengingto reproduce in an
entirely digital environment (Molaudzi, 20Qp It is, therefore, often recommended that the
hybrid models be followedwhereby the digital tools are combined with the huteah
coaching sessions to strike the right balance between efficiency and interpersonal connection
(Kotze et al., 2020). Virtual and Alased digital platforms are rapidly developing spaces where
teache coaching occurs. Given their potential for removing access barriers and considering
new solutions, these technologiémve massive potential for improving professional
developmentFurther research should, therefore, be geared tewaedptimisatiorof these

platforms in differeneducational contextsecuring fair and impactful coaching interventions

Themost significanpotential lies with technology irevolutionisingthe coaching frameworks

of the schools, more so for the resoucoastrained by removing the three significant barriers

of geographical distance, constrained infrastructure and highly infrequent access to
professional growth. Multiple pieces of evidenbew that digital platforms, virtual coaching
systems, video conferencing and Al tools can meaningfully scale up access to coaching
interventions. For instanc®,an Nieuwerburgh et al. (2018) describe howiual platforms

could be used to offer the possibility of providing continupessonalisefeedback to teachers

in a variety ofeducational context€ontinuing in thissein, Lochmiller (2021) underlines the
importance of video conferencing tools in overcoming geographical distances, nfaking
immediate collaboration of coaches and teachers in geographically distant places.possible

Data analytics and digital tracking tools also promise to improve coaching practices. They help
coaches observe teacher progress, measure the implementation of strategies, and give feedback
tailored to each teachep&rformance metricKurz et al., 2017). Equipped with Alriven

solutions like machine learning algorithntisey cananalyseclassroom interactions to define
patterns, propose strategies for improvement, and autdimateacking of developmental
milestones (Guskey, 2000). Such systems proeftiective coaching anohform the data on

which precise adjustments can be made to meet teachers' and schools' unique needs.
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Examples from other developing contexts demonstrate how technology can be integrated
effectively into coaching frameworks. In India, digital platforms like DIKSHA have been used
to deliverteacher training modulds ensure that this kind of support remains consistent even
in resourceconstrained areas (Bhattacharya & Sharma, 2020). Similarly, in Kenya, mobile
based coaching programs haeached teachers in rural areas gsinown digital interventions

to be scalable and cesffective (Piper & Zuilkowski, 2015). These models indicate how
important it is to adapt technological innovations to local contexdshance their effect. With

the help of digital tools irtoaching practices, resourcenstrained schools in StuAfrica
could address some of the most severe systemic issuEsas teacher shortages, restricted
access to professional development, and logistic barriers. This apmioagll make the
coaching frameworkaccessible angustainable and responsive to the needs arising in diverse

educational environments

2. 7The effectiveness of coaching as an inter

The effectiveness of coaching as an intervention strategy for teacher development is
interrogated in this section. Throughout this review, it has emerged that coaching in education
is nowregarded as a powerful tool for teacher development, prodtr@rdesirecducational
outcomes According to Reinkeet al. (2014) coaching is a supportive approach towards
professional teacher developmaeantd this is what makes it unique. The autlamidthat what

makes it different and more effective than traditional approaches to teacher development is
providing ongoing support throughoutplementingstrategies in a classroom setting. Such
arguments from scholars like Reindeal (2014),Glover et al(2017) and Knight (2007Qoint

out that coaching is not only potent, but it has proven to be a transformative strategy in
educdional practices They further indicate that coaching elevateachers' instructional
practices making it an effective strategy for their professional development. In addition to
Glover et al(2017) Knight (2007)elaborates that coaching extends beyond mere knowledge
sharing; it is a personalised approdbht is inquirydriven. Furthermore, itnstils within
educators the ability to be se#flective. Thus, they can critically evaluate their teaching
practices and, where needadppt innovative as well ggacticalways of teaching. So, what

is it that makes the strategies that are used byhesaffectivdor teacher development?

To begin with, coaching is effective when it occurs within the work context of the educator. In
South Africa, Kotze, TayloandFleisch (2018) conducted a study titl&thving towards cost

effective delivery models of teacher coaching: Evidence from field experiments in South Africa
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The crux of this study is that Kotzet al (2018) evaluated different models of teacher
development and their effectiveness in the goverrseehinitiative called the Early Grade
Reading Study (GERS). GERS Northwestprowincenwhere t e d |
50 schools took part in the experiment, while a further 80 schools were part of the control
group. Resultsf the study revealed that following two years of the experiment, the impact or
effectiveness of centralised teacher training was only half as significant as thatité on
coaching. Moreover, egite coaching was reported to be eeféective (Kotzeet al, 2018).

These findiigs show that osite coaching allows for support that is context specific. Moreover,

in such facdo-face situations, it becomes easier for the coach to build trust and understand

some dynamics that may not be apparent in centralised training.

Having established that coaching in education involves a structured partnership between a
coach and an educator, focusing on improving teaching practices and promoting reflective
learning Elek & Page 2019), literature confirms that one of the key characteristics of the
partnership between a coach and an educator within a coaching relationship is
Individualisation this is another facet that makes it effective. Inherent in coaching is the fact

that it is tailored to suit the educator and his or her comigikbut generalisation. One of the

notable studiethatprove this was conducted by Knight (2007), who affithmt coaching in

education is characterised by individualisation, with coaches tailoring their support to meet
each educatorodos unigue needs, goal s and con:
and Bartholomew (2010) explored the crucial aspeatdiVidualised coaching in education,

focusing on its potential to facilitate targeted skills development and the identification of
effective stategies tailored to specific classroom challenges. Sibdy underscorethat

coaching is not a generic prescription for professional growth but a nuanced approach that
acknowl edges educatorsé unique needs and dif
face issues relating to diversity and theie a r speicesodomic realitieshat manifest in

various ways within the classroom. Educators are not outside viewers of these issues, as they
are inherent within the general South African context. Therefore, coaching, in this instance,
needs t o cons.i edicrealithvathinettte classraom codcernirgy phe learners

and help develop teaching outcomes that would produce the best results. Therefore, in this
context, individualisation within coaching is positioned to address the intricate dynamics

within variouseducational environments
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Educators encounter many challenges in their classrooms, stemming from thaenss
populations, varying curricular demands and unique teaching contéredow and
Barthol omewds (2010) research emphasises tha
educators to confront these challenges fmadCoaches work collaboratively with educators

to identify specific skill areas that require enhancemenbéfied strategies tailored to address

the distinct challenges faced in their classrooms. This agips®Eems to be far more effective

than employing generic techniques that may not align with the complexities of a given teaching

situation.

Effectiveness also stems from the fact that coaches do not just provide sothggresnpower

educators to participate in their professional growth (Kretlow & Bartholomew, 2010).
Educators are encouraged analyse their instructional practicesitically and explore

innovative strategies that align with their specific classroom challenges by engaging in a
coll aborative di al ogue wi t h coaches. The |
instructional choices, pedagogical approaches and alignment witedisarning outcomes.

By facilitating such reflective practices, coaching empowers educators to make informed
decisions, experiment with innovative strategies, and adapt their teaching techniques to suit the
evolving needs of thelearners The study by Kretl ow and Bart
that coaching in education goes beyond surfacel advice or quick fixes. It is rooted in a
structured, collaborative and reflective partnership that aims to elevate teaching practices.
Coachingis a powerful reans to make educators part of their professional growth and
ultimately contributes tamproved learningoutcomes by providing personalised support,

fostering reflective learning and prioritising continuous improvement.

Apart from onsite coaching and individualisation strategies, as well as the inclusion of teachers

in shaping their own professional growth, formative feedback and reflective dialogue are also
effective coaching strategies. Available research shows ttmafive feedback and reflective

dialogue in coaching in education work hand in hand to create a dynamic and transformative
professional development experience (Atkinsobal.,2022). Formative feedback in coaching

refers to the ongoing and constructivedback that coaches provide to educators as they
engage in the coaching process (Atkingnal, 2022). Unlike summative feedbatkat

typically occurs at the end of a learning experience, formative feedback is continuous and
gui des educator so6 pr otime.$is designadlto sgppovt educatpreie nt i
their efforts to improve their instructional practices, enhancétegetrategies, and achieve

their professional goals (Fabiaabal, 2018).
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In the context of coaching in education, formative feedback involves observations, discussions
and assessments of educator so t e a tedrmem g me t
engagement (Bedt al, 2020; Olseretal, 2022) . Coaches cl osely ob

interactions and activities, noting strengths and improvement areas.

2.8The chall emrcdecat iacreal bigms ytchheo | aopgp Isitcsat i on
i educatinegnal uti ons

While coaching offers substantial benefits, its implementation may face challéreyes.
Mullen et al.(2017) caution that effective coaching requires skilled coaches who deeply
understand pedagogy and content knowledge. Effective coaching goes beyond providing
general support and guidance. It necessitates coaches who are knowledgeable in coaching
techniqes and have a deep understanding of the complex relationship between teaching
methods, subject material and the various needs of learners (Desimone2Q Paklevine et

al., 2013).Educational psychologisnheed to have knowledge that goes beyond psychology
and be able to connect theory with practice, assisting instructors in linking teaching tactics with
the topic they are teachinblence, this can be challenging whegucational psychologist

need tofamiliarise themselveswith the content and curriculum imperatives. Experienced
coaches operate agducational guides, providing specific insightsevidencebased
recommendationsand customised tactics to educators looking to improve their teaching
methods Cohen et a).2020).

Educational psychologisheed to assess instructional environments, pinpoint opportunities for
improvement, and offer relevaatlvicethat matches the curriculum and the individual needs

of learners Building a trustworthy and confidential relationship between dthecational
psychologistand teacher is crucial for effective coaching interactions (Knight, 208/n®

et al.,, 2013; Tschannévioran et al., 2016). To facilitate effective coaching interactions,
educators must feel confident in expressing their problems, requesting advice and freely
discussing their teaching methods. Tscharvienan et al(2016)highlightthe importance of

this connection dynamic, as it serves as the basis for effectaehing. Educational
psychologiss must create a safe and supportive environment for teachers to share their

professional challenges and goals, fostering collaboration and development.
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Time limitations and practical challenges can impede the effective incorporation of coaching
into educators' packed agendas (Borg, 2017). Education professionals frequently work within
rigorous schedules, balancing many tasks like lesson planning, clasadministration,
grading and professional developmeftlding coaching activities may potentially amplify
their workload, making it essential to balance coaching engagements and existing
commitments (Borg, 2017). Time constraints can hinder educatorsfdityrengaging with
coaching opportunities provided bsducational psychologist limiting the depth and
frequency of interactions. The challenge lies in finding suitable time slots that align with the
coachoés availability and the teacherds resp
solutions, such as planning periodseaftchool hours or dedicated professional development
days (Desimone & Pak, 2017). Logistics further compsuhé challenge. Coaches and
teachers ray be indifferent areas of the school or even different schools altogether, potentially
causing logistical complexities in arranging faodace meetings (Borg, 2017). Additionally,
virtual coaching interactions might encounter technical glitches or connegtiablems,

impacting the effectiveness of remote coacl{ibgneveet al, 2023; Liacet al, 2021)

Another challenge involves effectively conveying the relevancedo€ational psychology

research to a broadeducationaludience. This entails bridging the gap between scholarly
insights and practical classroom applications, ensuring that the findings and methodologies
from educational psychologgre accessible and meaningful to educators, administrators and
policymakers alike (Patrickt al, 2011). Furthermoregducational psychologistoften fail
systematicallyto document hoveducational psychologgo ur ses i nfl uence t eact
and subsequently impdcte a r edecatisnaéxperiences (Patriakt al, 2011). This involves

rigorous research to assess how incorporaghgcational psychology concepts enhances

teaching effectiveness, learning outcomes and overall classroom dynamics.

2. 8Stalciomghi ngmerogpamrtunities and chall eni

Scaling coaching programes is vital in encouraging the benefits of these interventions to
reach a bigger audience, especially in resecuorestrained settings in South Africa. Still,
although the effectiveness of coaching as a means of professional development has been
documented at length, scaling such progresito larger audiences poses unique challenges
and opportunities (Kraft & Blazar, 281 These would need to be addresse@nsurethat

scaling efforts have not compromised the quality and thel levempact of coaching
interventions. One of th@ost prominenscaling challenges coaching prograss faceis their

practice's resource intensity.
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Since coaching requires wethined practitionersndividualisedinteractions with clients and
sustained interaction, all of which require heavy financial and logistical support, scaling poses
a particularly significant challenge. Such schools would then mean that the systems are
implemented inconsistently, and coacloa® be overburdened, meaning the prognas
effectivenesscould be improvedKotze et al., 2020). An issue further compounded by
inequities § access to technology, infrastructure andnedi staff, primarily concentrated in

rural or underserved areas (Van der Merwe & Smith, 2024).

The secon@ssentiatonsideration comes frogtandardiseffameworkspalancingscalability

and contextual adaptability. On the one hatdndardisegrotocols ensure consistency and
efficiency in largescale implementations; on the other hand, they risk overlooking local
nuances critical for coaching in diversducational environment$he achievement of goals

at scale is arguably an outcome of culturally responsive coaching frameworks that allow for
the consideration of regional differences in language, culture andeomimmic conditions
(Molaudzi, 2021). All these create clalbes, yet technological advancements hold massive
opportunities for scaling up coaching prograes.

Hybrid modelghatcombine digital tools with traditional fage-face coaching have shown a
promising approach to maintaining relational trust while expanding accessibility. It calls for
scaling efforts taqorioritise the development of sustainable funding models, such as public
private partnerships with targeted investments in professional growth. Scaling coaching
programs means that the priority given by policymakersdndationaleaders must be within
broader educationalstrategies with resource alkt@on and supportive policies to drive
systemic change. In short, scaling coaching progresmrequires a multipronged approach
responsive to resource shortages and ensures cultural and contextual relevance, leveraging
technology to widen access. By adopting retmtegiesand aligning their efforts with local
needs, the education systems can amplify the transformational impact of coaching and bring
better practices in teaching and learning to a much larger numleanefs

2.9The nexusdbeatwsgmadlol ogy in the context of
devel opment

Educational psychologgndteaching are two separate professional fields. Despite this, there
is a growing nexus between the two fieldscordingto O' D o n(2024), there was a time
when educational psychologywas just one of the courses taught in teacher training

progranmes.
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Theauthoragrees with Hoy Woolfolk (201@yho asserts thaducational psychologwasat
some point irrelevant to teacher professional developrikwever, the tide has since turned
as educationalpsychology has become the focal point in conversatioakting to the
development of teaching practice and improwedgcational outcomeas Patrick et al. (2011)
explain the core principles adducational psychology are naacogniseds the central facets
of teacher trainingTherefore O D o n(202#)| stateghateducational psychologis now an
inherent aspect of teacher training.

In Section 2.4where the importancef coaching in education is discussed, evidence was
presented on the widanging challenges teachers face in South Africa. This is not a situation
that is unique to South Africa. According to Patrigikal (2011) in the United States of
America (USA) the National Academy of Learning put forth a set of skills that they required
teachers to haveincluding knowledge of learning, child development, motivation, cognitive
developmentandassessment among many oth@isesealigned significantly with the field of
educational psychologyn another part of the world)' D o n(202#)| highlights that for the

goal of the European Union to become the most dynamic economy in the world, the Lisbon
Council recommergithat the key to achievinigis in education and training-his ties in with
teacher developmentyhere there is a realisation thiarners have to be empowered
throughout theieducationalyears to carry the economy forwarthis empowerment comes
from teachers, whan turn,need to be equipped with the totdsperform their duties and
achieve their work outcomes effectivelkccordingto LohseBossenzet al. (2013) this is
where the nexus @lucational psychologgnd teacher professional development and training
is located.

Educational psychologwg one of the existing branches of the broader fielosgthology and

is closely relatedo educationO' D o n(202¥), states that the debate has not seized on what
strictly educational psychologgan offer to the practice of teaching. Firstly, the training of
educationalpsychologiss equips them to conduct assessments and manage behaviour;
moreover, they hold expertise in motivation, learning and development (Reitatk2011).

These are all essential aspects that can help with classroom management strategies, increasing
learnerengagement and effective t eac bducatignalf or (I
psychologyseekgo understand bettéiow people learn, why people learn, how thecpss of
development occurs, how individual differences affect learning and development and how
various learning outcomes can be measured accurately ( P o u | :65d cited2n0 0 5

O' D o n202d)| Secondlyeducational psyleologyis an empiricglevidencebased field.
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Therefore, teacher training can become more effective if teachers are given a scientific base
better understantéachingprocesses@ ' D o n202A0)l Qonsidering this, it is imperative to
note that the idea behind this ignatil within teachers that there is more to the profession and
that achievingthe desired outcomes should be rooted in evidéased practices. As an
evidencebased practicesducationapsychologymeets with teacher professional development

at this point.

2. 1Di scues$tihoen attitude of t he Depart ment of
educational ipsytche!|l pgoswitsi on of <coaching

interventi on

In South Africa, the Department of Basic Educaspearheadde Early Grade Reading Study
(EGRS) discussed earlier in this review. These experiments (EGRS 1 and EGRS 2) are based
on recognisingthat teacher coaching has immense benefi{etze et al, 2018). The
Department of Basic Education is actively involvegioviding coaching services in public
schools. Makhurane (2017) states that the department uses a variety of coaching approaches
and interpretations1 underresourced schools under its jurisdiction. Additionally, Cilliets

al. (2022) conducted a study title@an virtual replace inperson coaching? Experimental
evidence on teacher professional development and student leatninteir study, they
partnered with the Department of Basic Education exygerimentedvith 180 schools (100
received either virtual or esite coachingand 80 were for control). The involvement of the
Department of Basic Education in these studies clearly shows its positive atteddeatonal

psychologiss and the provision of coaching as a teacher development intervention.

One of the challenges that has been noticed by Man{@8a8) is that the use eflucational
psychologiss for the provision of coaching, together with other services that may be beneficial
for both teachers anl@aners has not been made a prerequibiyethe Department of Basic
Education. Instead, the decision rests with School Governing Bodies (SGBs) (Mampane,
2023) resultingin inadequatecoaching availabilityin South African Schools. The current
situation is that some schools can afford to have énéices ofeducational psychologist

while others canngthence the matter rests solely on the issue of school resources. Another
challengeis noted by Makhurane (201p. 25, who explais that the Department of Basic
Education needs to change its entire approaeducation. He argues that the environment in
the South Africareducationakystem can be fully enabling for coacloedy if the department
sits towards an approach that is Al earner ce

consistent reflective practioe
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Regardless of the challenges, there are many opportunities for teacher coaching. In the
Department of Basi&ducatio® $Vhite Paper 6(2001:49), their intended plan for teacher
devel opment for the purpose of creating incl
align with the increased provision of instructional coaching. In the White Paper, the

Department of Basic Education stipulaties following:

We will require that all curriculum development, assessment and instructional
development programmes make special efforts to address the learning and teaching
requirements of the diverse range of learning needs and that they address barriers to
learning that arise from language and the medium of learning and instruction; teaching
style and pace; time frames for the completion of curricula; learning support materials

and equipment; and assessment methods and techniques

The provision of coaching and mentoring has thus emerged as one of the priorities of the
Department of Basic Education in South Africa. Studies conducted by kb&e(2018),
Makhurane (2017) and Cillierst al (2022) provide proof of this. To achieve this, the

department makes use of registeeddcational psychologist

2. 1Theoretical Framewor k

This section focuses on the various theories that underpin the study. The theoretical framework
demonstrates the connections between these theories and how they relate to the research topic
and key empirical questions of this study. The theoretical framewdfers from the
conceptual framework discussed in Chaferbecause the contextual framework makes
literary statements about how issues are resolved by citing different nations, cultural
backgrounds, philosophical viewpoints, ethical standards armhisegional structurg€alia

et al, 2021). The study is guided by the Biggs PresRgecessProduct Model, The Grow

Model and the Desimone Framework as discussed below

2.11. 1Biggsos-PPoeRsraogdeuct Model
The study' s guisfl996)fredadeecesBroducsor 3B mgdgl.sTldis model

was created to represent the interactions between professors and students based on their
expectations for the teaching and learning process. The 3P model outlines three moments when
elements associatavith learning are situated. This paradiggtateso personal states of being

t hat i ndi cat e how smalel bas thre® stages. predage, whiéhi ogcgrs 6
before learning; process, which happens as learning occurs; and product, whichgslthad r

|l earning. It describes each | earnerds point
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There is evidence that | earners6 approaches
teaching and learning settings, as outlined by Trigweellal. (2013. A coacheeds
knowledge, talents and skills are referred to as theisagein coaching, and they may
significantly influence the learning processes and results. This stage is influenced by both the
met hod and the result srocessstagecomeoaites thpsesageT h e 3 F
stage. A coacheeds p erespomd aheir tcogches' regponsitslitiea f f e c t
I n the process stage of a coaching relations
their reasons and tendencies, and their choices for immediate action, including their approach

to the learning task were all considered.

As a final step in the coaching process, pheduct stage outlines the results of coaching
learnerghatranges from quantitative memory to appropriate replies for Higlel objectives
(Prosser & Trigwell, 199). This model represents a closed system that involves learning
processes in a nation with learners from similar or different cultural, linguistiecarghtional
backgrounds. It has been used to exarethecationabpportunitiespromotingcollaborative

work (Biggs, 1996). This research focuses ow Itollaborative practice effectively involves

and motivates coachees according to their unique learning preferences. This notion is essential
for elucidating how different stages influence the development of coachees' knowledge,

abilities, and capacitigsllowing coaching sessions with thegspectivecoaches.

2.11.2The GROW Model

This study employs the GROW model as a theoretical framework. The GROW model, a
renowned coaching approach, has gained popularity since its inception in the 1980s. In the
1980s, Alan Fine, Graham Alexander, and Sir John Whitmore further developed it Qfghitm
2002). Various approaches and concepts elucidate how coaching facilitatesmelfement.

While there is less empirical evidence on the effectiveness of coaching, it is theoretically
precisein what needs to be done for it to be successful (Theelmah, 2014). Mukherjee
(2014) states that the GROW model is a vesliablished method for performance coaching
commonly utilised by corporations to address performance issues. The author argues that the
GROW model is based on Timothy Gallwey's Inner @dimeory, developed as a response to

the shortcomings of conventional sports coaching methods (Mukherjee, 2014). Galleway
(2009) contended that providing feedback to a player individually about their mistakes does
not lead to the desired outcomes or sust@igrowth since people do not keep advice or

instructions in their memory for an extended period.
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The instruction's limitation is that a player may initially grasp it but struggle to retaimgit

term Galleway recognisethe importance of a coach helping the coachee overcome internal
obstacles to enhance the coachee's natural ability to perform (Mukherjee,|2Qtéjx. role

as coaches, the managers provided guidance to the players to help them access their resources,
enhancinghe players' performance. He discovered that the essence of learniagquasg

the skills to learn well anthink in new ways via the material he gathered. Sir John Whitmore
collaborated with Graham Alexander and Alan Fine to develop the GROW model in the early
1980s after being mentored by Galleway (Western, 2012). Whitm0i€)(8efines coaching

as unlocking an individual's ability to optimise performance based on Galleway's ideas. The
GROW models a solutioAfocused approach thhtlpsresolve problems and reach goals, as
Whitmore (2009) mentionedlrhe methodology consists of four phases, each requiring the
coach to engage the coachee. A series of questissistedndividuals in developing and
recognising their potential in each of the four distinct periods. This notion, as described by
Parsloeand Leedham(2016), aids in setting targets, overcoming problems, maintaining

personal achievement and optimising efficiency.

Initially, the coach and coacheausthave a mutual understanding of the coaching objectives
to collaborate effectively towards achieving them. Whitmord(2@roposes that setting goals
before evaluating thsituation can lead to objectivesnsistent witlpersonal circumstances.
The goals must align with the SMART criterthat stands for Specific, Measurable,
Acceptable, Realistic and Timels t e wetaal.,t 2@4). The primary consideration when
establishing goals is their alignment with the larger objectives. An explicit analefeled
goal must be set. Starr (2016) promoske goalsetting hypothesis, which advocates
establishing precise and challenging goals to offer clear guidandecamdgives In the second
step, the coachee descitibe current situation and iderndi$ what needs to be corrected to

grasp the necessity for changga(thmann & Sherma2016).

It is argued thait is easier forcoachego resolve the issue with a clear vision of the intended

goal Thereforeall parties must baware of the current positiomdividuals must consider the

starting place and understattte challenges to achievimmpjectives, as stated by Bridges
(2017). Concentration and awareness of the surroundings are crucial for the coach and the
person being coached. Coaches must prompt their customers to assess themselves and identify
the obstacles hindering their progre3sis is thecritical phase when the coachesust

summarisaand reaffirm their understanding of the coachee's current situation.

TN



Core concerns and beliefs that could be discussed during or between coaching sessions are
typically uncovered at this point. The objective of the option stage is to generate ideas that can
address the problemMaximising possibilities for selecting specific action steps involves
exploring multiple options and focusing dhe correct answers andther alternatives
(Dembkowski & Eldridge, 2003). Once the responses are orgamiaelbptionis evaluated

using an innovative brainstorming technique. The coasheald feel at ease sharing their
perspectives and thoughts without concenuad@mentn the coaching environment. Choosing

one option from several alternatives is the final step in the GROW coaching technigue.
Subsequently, the decision is transformed into a more intricate approach. The coachee is most
motivated to adhere to the plan wheertarefully thoughbut method is used. The final step
involves translating discussions into decisions and proceeding with concrete actions (Lesley et
al., 2015).

It aligns with the idea that the coach should help clients move from their current roles to ones
that result in greater efficacy and fulfilment (Lesley et al., 2015). Answering questions
accurately at each level might decrease obstacles that may impade/@ual's achievement

(De Haan & Kasozi, 2015). One important responsibility of a coach is to assist the individual
being coached in enhancing performance through improved deaisikimg and problem
solving. The coach assists the coachee in gainist fserspectives and abilities to advance in
their professional career. The GROW model operates on the premise that individuals possess
the most effective solutions to their problems, although a coach can achieve success through

established techniques, ptiae and intuition Kapatsyna 2(22).

2.11.3The Desimone Theory Framewor k

The current researaltiisedDe si mone 6 s f r a nbesinmong2009) smtroduced he or y
a conceptual framework for studying the effects of professional development. In the
framework, Desimone identified content focus, active learning, coherence, collective
participation and duration as necessary aspects of profession&@paegat that improved

learning (Easterly & Myers, 2@). Desimone aimed to enhance the effectiveness of the
professional development of teachers aleéhrners Professional development is a
comprehensive programntieat might makedistinguishing the teachers' role and actions in
learnersuccess difficultlt is crucial to analyse the basic traits of professional development

rather than focus on tlaetivitieseducators engage in to achieve it.
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A survey conducted with a sample of teachers from the nation revealed that the key parts of
professional development are crucial for improving teachers' knowledge, skills and classroom
performance (Desimone et al., 2002; Garet et al.,, 2001). To gss#essional growth's
efficacy, measuring the standard qualities to attain precise and desired outcomes is.essential

Including all five core features in any professional development progessressential. These,
however, do not determine the veracity and effectiveness of the progr&bontent focus,

active learning, coherence, duration and collective participation constitute professional
development. Education policy now aligns with the scholarly consensus on the fundamental
aspects of professional developmesiti{s & FletcheiWood 2@0. The No Child Left Behind

Act of 2001 defines higiquality professional development as activities that enhance teachers'
knowledge of the academic subjedisyt teach (content focus), are lelagting and thorough
(duration), and are in line with state academic content stantzadseracademic achievement
standards and assessments (cohereFicelyre 2.3below presents thieve critical components

of the Desimone framework.

Figa3elllustration of the five critical components

h Teacher Knowledge
Teachers build content

knowledge

Training
Sessions/Workshops

N Student Outcomes
Coaching

Teachers build pedagogical
knowledge for teaching

* Teacher Behaviour

* Individualised: Coaching Student improvement on

sessions are one-on-one

* Inclusive: Coaches and
Teachers interact at least

every couple of weeks

academic achievement

Student improvement on
social and emotional

e  Sustained: Teachers
receive coaching
throughout a semester or
academic year

+ Content Specific:
Teachers are coached on
their practice within the
context of their

classroom

* Focused: Coaches work
with teachers to engage
in deliberate practice of
specific skills

Curricular Materials

Teachers implement high
quality teaching practices

Teachers are better able to
identify teaching strategies to
better address student
outcomes

development

el

Source: Adapted from the Desimone Framework (2009)
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Figure2.3showsthe various components of the Desimone Framework. These components are

widely referenced in the literature on professional development and are as follows:

i.  Content focus: Professional development should focus on the content knowledge and

skills educators need to improve their teaching and enhance learning.

ii.  Active learning: It should provide educators with opportunities for active learning, such
as engaging in hanam activities, practing new strategies, and reflecting on their own

learning and teaching practices.

iii.  Coherence: Professional development activities should be colerdrghould be

aligned with school goals, standards and the needs of educatédesansts

iv.  Duration: The duration of professional development is an important component.
Educators should have sufficient time to engage with and learn the new content and

skills effectively.

v. Collective participation: This component emphasises the importance of collective
participation, where educators can collaborate, share ideas and engage in professional

dialogue with their peers.

These components are considered fundameintatiesigning and evaluating effective
professional development prograres. They are aimed at enhancing educators' knowledge and

skills and ultimately improving learning outcomes.

MPDI (Education Sciencgg2023) did a systematic review to evaluate the effectiveness of
faceto-face versus online delivery of Continuing Professional Development (CP&)jdace
teachers. The study assessed the online methods used for continuing professional development,
reviewing the literature on the elements that affect them and performing a comparative analysis
of their benefits.It indicated that both faem-face and online modalities of continuing
professional development (CPD) are equally sswfté External factors, such as
psychological variables and creating communication communities were shown to impact their
effectiveness. The CPIproved to depend on external psychosocial elements. It was
recommended that futurgtudiesshould concentrate on methods to improve participants'

communication involvement in online communiti®&RDI, 2023).
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Subsequently, it is essential to highlight the challenges that may arise during the
implementation of professional developmeviackay (2017) states that modern researchers
require stricter standards of proof, influencing the methodologies that researchers and school
administrators should select for examining professional developKiesthner(2015) points

out that numerous changes depend on teacher learning and enhanced instruction to enhance
learning. Education reform is frequently associated with gxatiprofessional development
(Haney & Lumpe 19%). Therefore, comprehending the factors that contribute to the
effectiveness of professional development is crucial in evaluating the outcomes of various
education reforms. Historically, research on professional development focused on recording
teacher sadfaction, attitude change and dedication to innovation rather than its outcomes or
the mechanisms through which it operated (Frechtling et al., 1995; Guskey, RO2ii

(2023) stresses the necessity foore empirically valid methodologies in investigating CPD.

Desimone (2009) argues thahe should use new research findings to enhance b/
conceptualisg quantifesand examingthe impact of teachers' professional development on
teachers antearners Research consensus advocates for utilising core features and a shared
theoretical framework in professional development impact studies. It is recommended to avoid
automatic biases towards or against observation, interviews or surveys in these studies.
Utilising the theoretical framework enhasdtke quality of professional development reskarc

and improve the comprehension of how to design and execute teacher learning opportunities
effectively for the benefit of teachers dedrnergSancar et al2@1). Thus, incorporating the

five basic qualities of content emphasis, active learning, coherence, duration and group
engagement is crucial and supported by scientific consensus for achieving successiileCPD.
table belowpresents the linkage of theory to the key research questions.

2.11.4Linking theory to key research questio

Tab2.B3el ow precremdct itdire b ettlwe elne t hreomggaranid q u

Tabd3e Linkiemgy to key research questions

Research question Theory Theory assumptions Application
1)What is the nature of Bi g gs 6 sprgeasse s { Characteristics of Observing background factor
coaching used by the product model learners delivery methods, course lev
educational psychologigt | Desimone framework Instructional activities and cognitive outcomes
teacher development Learning outcomes
programmes in schools in Characteristics of the
Gauteng? instructors
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Research question

Theory

Theory assumptions

Application

2)

educationatoaching as al

How effective is

intervention strategy i
promoting professiona
teacher development i

Gauteng?

GROW

Desimone framework

What the

situation, and what ar

is curren

the barriers?

How effective are the existini

strategies?

3) What are the key
strategies arducational
psychologisuses in
conducting coaching, and
how effective are these

strategies?

GROW
Bi ggs 6 sprguasse s
product model

Desimone framework

Explore the options fo

moving forward

A look into the strategie]
implemented that can be usi

to enhance the coaching

4) What are the factors
affecting coaching
implementation for
professional teacher

development in Gauteng?

Bi ggs 6 sprguasse s

product model

Characteristics
Instructional activities
and strategies

Learning outcomes

Various factors affect the ug
of coaching as an interventiol
These includdackground
factors, delivery methods,
cognitive outcomes

Course level

Table 23 a complete correlation between research topics and theoretical frameworks that

systematically lead the study on coaching within teacher development programmes in Gauteng

province schools. The research questions are inextricably linlsgtafictheories, revealing

the basic assumptions of each framework and their practical implementations to answer the

research questions. The first questimatexamines the nature of coaching useadiycational

psychologiss, is based on BiggsPresagdé’rocessProductModel that focuses orlearner

characteristics, instructional activities, learning outcomes and instructor characteristics. The

second question assesses the successlugfationalcoaching as an intervention using the

GROW model, considering current circumstances, barriers and the efficacy of existing

techniques. The final topiExploring Key Coaching Strategieembines GROW and Biggs'

model to examine effectiverategiegor going forward. Finally, the fourth questidfactors

Affecting Coaching Implementatiarsesthe Biggs model to understand how characteristics,

instructional activities, learning outcomes, background factors, delivery methods, cognitive

outcomes and coursevkds influence coaching interventions.
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This table acts as a navigatiotabl, combining theoretical viewpoints with specific research

guestions to allow for a more nuanced examination of coaching in teacher development

programmes within the Gauteng provinasicationatontext.

2. 12ddr essliangkstthéen dac ada csleidng fna®ewohkAfri ca
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professional devel opment due to iterative

f €
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T Cultur al FSeesictoiawihtiyn:.g strategies must be
diverse cultural and l inguistideaoneest s
Progmeam hat do not allow for such consi de
under mine their potential effectiveness a
1T Resource AHngwmmenmodel s are developed t
constraints to create interventions with
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nsistency in i mplementation, i mproving coa
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2. 18oncl usi on

The chapter revieed relevant and previous literature educational psychologistand their

role in coachinglt started by examining the role and characteristics of coaching as a strategy
for professional teacher developmentbdéicame apparetitom the reviewed literature that
coaching as an approach to teacher professional development has been used in varied world
regions. Evidence from the literature suggests that whereas coaching has been used in places
like Europe and America, there havebeariations in how is used. The literature shows that
coaching and coaching approaches are oftmext specific In some contexts, the term
coachingis replaced by some other terms. The literatengdew hasexposed some teacher
coaching strategiesn South Africa and beyond. Literature evidence idemtiftdmmon
strategieshatinclude peer coaching, reflective learning and training and coaching. Finally, the
chapter reviewd literature that identifies challenges faced dayucational psychologistin

fulfilling their role within theeducationaketting. Common challenges that emerged from the

literature include resources and cultural issues.
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The literature review highligbtithe factthat integrating coaching within teacher development
frameworks is complex. This challenging in such a diverse, resouvaeak country as South
Africa. Approachego integrating coachinave to be flexible and adaptively responsive to
culture, institution and individual elements. Peer coaching and reflective learning are potent
strategies; however, their success usually depends on support systenmexpeittenced

coaches and a strong association of the coaching process with the institution's goals.

Moreover, the literature underlines tlealucational psychologistring something unique to
coachingjntroducingpsychological principles intteacheiprofessional development. Thus, a
holistic approach is needed since it does not only mean addressing instructional practices but
rather the welbeing and resilience of educators themselVés. full realsation of coaching
programmes is greatly encumbered by severe shortages in funding, inadequate training
facilities and cultural resistance in schools. In a nutshell, the present chapter has taken a broad
based review of coaching as a tool for professional development with paréoyaasis on

the role ofthe educational psychologistGlobal trends, contexdpecific adaptations and
challenges in practice were examined. The next chapiinesthe conceptual framework
underpinning the study and @dke insights from this literature review to establish a theoretical

foundation for thestudy.
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CHAPTBRONCEPTUAL FRAMEWORK

Figure 3.1 belowofprélsaemttesr ahi overview
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capabilitiesTlifs trheamncso atcthaete.t he coach works

enhance theimscanfriedemdce amdi, goal ;achi evemer

Theesealrxcxd rebbktéet @ dmihneacirbyenel oped by Richar
Edwar d DEQEOhiisnt heory f dlawursaensse attroh ead il mpvo mtga n ¢
i nner resources and t hainrd mpelrsoin@al rAtby wlina nh ia g
coaching, ecRya(n20ain7d) Dpbur port that humans have
basis of thirsedelhatvi owlk atipestdehce (having a s

or feeling competent aaddadbdinee stso (harvd Ingg @h
bel onging and foaelirtshi cobhhecsladeadba@aaomyr 6 hbment
contr ol of oneds choices and actiome'wor hav

behaviour)eci( Ry2a201%&) .D Concer nitdreg eRynamaandn Da
Munrd&®@ argue that coaches b e atrh att h etfeeaeclhpo s«
competent I n t he avreebd et Haot htamedyy edac hahd enge:
autonomywawd be in contasolweolfl tahse tso thuavd oan
with fell®eM itgegmarh earsd 0RDi0OKs ZPeorsti mii hwakl tyid ync i dileo
study of Psychology, the area of Po;dihtuisve tPs
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one of the areas that h,a v @ a ri tAifhcdlewl e@lrcbeyda | ¢
mewor k of Coaching in Educat i odne.v eR coiitnigv
itive traits or bebsetsyepesmpbti vaesbéMavi
ition to the development of positive trai
cedpemcepiifons of compet gnxehowhgy hf o cusvé
el opment of -est ek-mtfdiasoeyd $aweds asdmeelhfff ot her pos
ri butes (Seligman, 2019). Already, the ju
education or coaching eh (¢)hegtadt @ st heavti da

help teachers to use their strengths, cr
itionally, they allude to tthhehhredttha@an t ha
ching builds positive traits, beliefs and
rert o2adly..,

abovementioned theories are interconnect
hin peopl e. Mo s t i mportantl vy, they all c

abitbithiaemd!|l si duéadfeoesat Viewed from the p
i e@eap2ent hese theories bring I nWmolpfeoglskpec

(2000) as well as Nezhad and Vahedim (2C
training and devel ophneesnet tohfe otr @ & s h eprisn.p o/
ner in which psychol ogi cal principles app
edsuec aotfi onalsapsgohohegi Bh coaching in educ
ories provide a solid foundation for the
cati on.

view of the earlier arguments of the wide
oughout the world and the | ack of a defir
provide an overview of t me ediufcfagdrieomt i co ot
Ni euwdr 20001. 8§ h. The framework was devel ope
ersity as well as breadth of apptbaghes t
meant to be a unified framework of all th
deemed necessary i s because of the recog

d widely wvary from contexel doncbablket put

r gfhédr @ebal Framewor k of Coachiomgi,dalobBeéeuveat
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or cl ear wunder stcammdtiemxgtvedhfi cthh & odicthfi agentn edu.

being applied.

Il n addition to providing an overview of the
being utilised, The Gl obal pFroamwdhwmaesr K hefy Caeda
aswhol e school (v aaiasiNebrug eth.u2a0 2ulr)e. This school
culture requires the involvement of al |l st
educgdatnicdrudi ng | eaders (for iDephahdengabionme
and school cduenacinlgsa)s,e nttesa cahnedr se,ven communi t i ¢
( M s n aevta R2adl ..,

Vanedwer bun@l®@PWr ovi des the following definit

A whsocl heo o | coaching culture for | earning
support staff, student s, parents and oth
coaching approaches in a range of conve.l

coaghiamproaches should be widely wunderst
s

chool community. Il n such a culture, a ¢
|l earning will need to become part of an o
resour eixrppd iaend integration into the schoc

The Gl obal Framewor k, ot h€oaetbreg pnoEddeat [ c

for the various ways in which coacaicnogad mitnreg
culturet(2020p. Van Nieuwerburgh et da@lhe (201
Gl obal Framewor k of t@Gesacligmg sien t Be&u saitcicers,s
coaching initiativescebebhmat @stehlemor Hadweéeder an
l ongi tudbaakesdt ugi byghoad aylndrgeesrund aali mmyextt ur e of
and unsuccessf ul Riegi tudnashugevceess sbfeu I nait nfi2t0i.ea8t)i v e
di scuss the matter at |l ength regarding the
utilised in the United States rwedg dtareayto tal \ iualle

—+

o the fact t hat there are instances where
i nstructi onlad agpomliceav emesnta.ndThese icdtatr vae nltd roc
cal e, yhbuwtl dt hdeeyfsuét ent The reetvé®l@tB8Bonhighl Kgl

i mportance of recognising coaching initiatiyvy
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The significance of recognising successful (
l ight practices that hbhadmretshudn elde i 1h proesd t a
di f fearetnt xgtsudy conducted by Green et al . (2
evidleased practpiraed, cebhatori g,nitiatives that
empirical studies. I n their study, they sou:
l earndhey used insbraquipnakbacbachi wgth both
that theycwauhlddadneedSttaudy ' sndiecat ¢d t hat coac

an increase in hope and cogniteaenkhass dvields sa:
significant decrease in depression (Green et
one by Green et al. (b2a22M) ptrhawcg i prresyv iacheds ae Vbi
can foll ow.

Additionally, such successful initiatives pr
add to the building of a positive reputatior
i n educati aoare.c ofgssuesrctaigsilftuyjat i ves | eads to gr e
and increased adoption of strategies in cont
3.1TRBRenternational model for education coach

Van Nieuwbha)ghblthaet eGd otblmdt Fr amewor k of Coac
model . As iat nctoadre | bl aywigagmgfdideilaxdy a@ hat it prov
an aremdaefracti onvaanNilee@aemibug gh cadnadr i Bgr rt h(a:
regarded as a playing field because it is in
adapt it asr etchogynigde nf iotf. tlhre varying techni.
al so regarded as a playing fffieglechtbapapu a cihte s
(van Ni euwer bur)ghh e eBaorrre,, 2tOhle mddel ded &antpod a
guadrants or fowradMaereawsebX&iPRrdde nfgouro quadr a

contexts in which coaching approaches can be
| earsnuecrc ess -baenidegwelaltl iecardeelr s hi p, commamd t y e
professi oliagumpe at2ceresents the int.ernation
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Fi gB2 e Tihnet er nati onal modeilndg or Education Coach

Student Success Educational
& Wellbeing Leadership

Professional Community
Practice Engagement

Source: Adapted from Van Nieuwerburgh & Barr, Z02?).

Expl awmatngeach quadrant means angohtimriobgh i
whichachayg monstructi veldwc@ane el e eowméd exit @l
interpretingf oirmpl d mamteavtoir &n . Theroep ein Mo s e
portals, and organisations are free to work
(2D) <claim that carrying out <coaching tasks
coaching cultures.

Thleeasnoecews-bkendg portal may f ocud eanoneao &c hi
amohgartnerhsel p them better expl aiinndt hseoilrutli eoan

problems (Cobdl)& Badlks oenx,te2zhal and internal
achieve this. External coacthe s warllke awritneehr se d
i mprove their wpbkef Bgwma,meien taenrdn al teachers ¢

equi pped to become lienmaremrétad t It @lascadm@entf sarhes,b h & E
trained to provideepeMaer shiacthweirgbh udgg if e&d | Baw r

Theducakteadat shepkpot baleenahdaenrcse’ tlheeademn&bBi p cC
these dialogues more dedectalpen@omeéaikd hi fFroportxalm

on | eadersd performance and devel opment con\

2Per mi ssion t o uoshet afihmeemdd iaaig hams Clmas sti an van Nieuwerb
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201) . For ,Yahn sNirewwernb ur7y h s & at tleecBhai heavte( 2t0Ohli s, ¢
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made available to education | eaders as a
ter recei¥iinngg farnodm ebdeonecafhietadelr s can al so b
come ftcotichiesei nciotaicahtiinges i1 n their | eadersh
Bar¥.,, 201

e community emgageamagrets pgoratcali ng, menhbbddl o
rent s, caregivers agmd tatdhmprataarmmumg tandg add
scussions (C@lbb. &Lohaxekxndam,g PpEArent s, t eac
chniques when they ha\heksmnan soul tcaotmnounnsi twi tel
tends beyond teachers and ot hecodpdaiemdd .pr

ter successfully receivingmpowehedhgt o paoac
i |l yaenNi(euwerbuw7ghl & 8houl|l d2b& noted that
tends beyond parents. Therefore, i1t is ess

mmunitystohopt oxzoadgaritngof comiMani Nyeewgabdppem
Bart®) 201

e professionaldigrad etsi cae fporutsalon c¢cl assroon

tablish a secure environment for discussin
more discriminating and individuaPRli)s.ed pr
e professional practice portal is therefo
aching. As part gf pirmodterswsd toinmel allccadcacareeddi
ychewmorgh swi t h teachers to | mplrearenuitrtge ime si. n ¢
ving telwe nferfam i nstructional coaches, t each

|l l eagues tantkdbamel atehsobuesons to the var
t heir Vahadlseawmsb(®dgh & Barr, 201

ving expl ai meds enrhtei agl upaydo pamoh iz ths nfgorcnt e d u c &
comes tessernpl atttee fruaoltdeof these access pc
ucationaBudohi e sxsthecesdaryt and portal.s and
ndkuhl and Lehmann (20d@gagsmaapri ndhat heywyr s

t r yowaygsat eways. I n consideri hgasbhecéssr angd
-beieducat eadal shi p, comanpr byeengamgaime pt ac
al iissattihoanf t heaycedaensese ,poi nts through which ¢

pl i ed ewliutchai¢m wtinhaeb mmoe ret .p vafyowrmd consi dering
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are in the context of education is that they
taken advantage of or wutilised to preachkderco
consul tations on hedmmai hnntbeygsrmaele etddog@gt i on ser v
Those consslksadammslse amaken advantage of for

approachest maebde fcr@aenear ded as portal s.

Thepertal s plwaiyt &mbhwmeoatriodnaslToc dretge it swi t h, t he

context of the international ahmddlstfiacr apea ol
coaching. The first thing to consider when p
consider all the f axcntehsavti batr afWhdbotet Dme e tvle a
coacfFiamgne 5),. 2Qo0la c hienxgp | riveegiduie rrgetsandi ng t-he 1 nd
culturali ncbaoderg elldmggtwea eawi dd e r soci al cont e
t houghts and behaviour. AlIl t hese slheoaurlnde rbse
teacher s, parents and other | eadersawhéebddn t
to under stand t hpearstcihcouwlla relnyv ifrroonnmetnhte, per spe

VamMi euweeby PR 0) explain that one of the rec
use of the model is an understanding of the
environment before the application of coacl

approach coaching from a hol i gthiad pPeerospd eC tsi M ¢

reflects their mindset; using terms |ike tr
approach, whil e t er ms nlciek e s ujgugdegsme nh e gaand Vv i
conversations and coll aborati-maki nghovahdei at
structures for collaborative | earning, goal

processes for daaadgptheriog,dfsedbdbacbns are

exper (VamMé estiweebudaihph , Most i mportantly, i nher ¢
need to involve aildr gaetlievana ocyalkehofad ¢éopachi
parties involved

Further more, because the portals can al so |
capitalised for coddfhoown gt i meley viemt e onmesntitdey
et al , wBOeh3)nterventdrommp taleye iitmgel elansleetl e dh o o
successful outcomes. As discussed earlier in
to caeatoemaching culture within the school e

estableaherdrpsaachers andepetfher fstoank elb@lche mg i 1
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me atnhsetr ledtor al | conversations within the ¢
ough which coaching can be delivered. Wh

versati onec caumoihgtaganadetaictheest sher s and parer

ents andt hdohee rt chiineld emo coach can 1 mmedi
roaches to i1 ssue. Ther eofcocruer, wihtehsoeu tp ofritrasl
sions, meetings, workshops, etc

ther notable role of portals in coaching
stakeholders within the | earning8,enviro
ching empedscaesonhe I mprovement of | earrt
reness and personal responsi bilditryectwad h
rniAngri tical |l ook at the explanations gi

tals align iptiegavanaofoins g wi pamedd gieghalt i osm t o
ower stakeholders or those who receive co

their devel opment.

active and not passive invol viemsatnittl hoo fn st
m the understanding thabititdteggi rpeocsts elssw tthhe
devel op professionally or acraeflme ctail Vg . a
|l yse their areas of weaknesst hdiorgedadhteiro nws

msaedatenser s .

P8rtaesaih

S sect idoen apinladvwoybsheds ca i t i c al perspective ol

smercess-benaddgwedt eadal shi p, community eng
fessianal practice
LZaXsneaccess-beandgwelolrt al

earsmuercess -b&ndagwelolrt al pertains toeoncoach
r(ieem sNi euwer buv)gh L& tBarart,sie @ isdlo wits ebdethrait g u €
d when ecaoancéhtisnigs | mperati ve to remember t
tal, coaching can be del ilveearemdard reoan (e\katr

uwer burghr) l& Bearuse 2®flL both external and
ching and individual coaching techniqgues
hni QeasinsEobse havi our alet c(ad0clh3i)n gs.t alteevitnheat t
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is highly rdceoammeetrtsed fbe United Kingdom. T
di
t h

regarded i n siotmef aciobnstceoxutnst abhesena ucsoegma It i fvaec
t | eefafsencetc e sve-benat g esearch shows t htang it i

|l eaangrety andetsrRallds89 . ( Daeirmed or e, behavi our a

A

S
a
a
one of t he techniques t hat natpieoaned f mandc & e
Ni euwer burgaildaadl Bdert 6 aWessttu dWi dcloannddusc,t elK i bny
and Brown (20088t d nl evdhri rcenr sl 6r e cfed cviesde db echaaavd hoi
The r esaslttusdyo fi ntdh lcearemdent fh'ait mgrhtevoechanhoet he e
e

t hey surpassed both | ocal and national trend

Anot her str audteiglyiod éehda b pinsa nssebleuctuisoend c o aethi ng.
al(.2013) hi ghlight sobhreeappr ¢ mmpotwees mbehsieff or
potenti al and develop a sense of resilience
technique is that the focus is on finding s

strengths.

On the reéwvacrvachidhag, can PlrodbddEevidoget eshmigq
focus on thel ¢ @repmrea Fdecnasteiloln aosf addr essing th

Apart from externall eaansdn @ cne sesrbnean d gcpopabcphti gnbgt , e st

| eacmwmearc hi ng e anbheecroeme coachearfeéms ¢thhesr i nst a

coaching i's the mosacchoenipleitsuhnign gtercdViminguecd
Ni euwer bur g ladanchdBrmapeeéhatoachi ng-waagn oei t h
onegi reche winrae et al . (201f3grhp s at h dgwaaywopeexeprl a |
coaching i nvowhes eaceasespsweEe i tayn,ont hequ al coac

rel atildmwdvoaneg ecti onal c presirs scssnagpnfhea ganser s
coaches for their peers. | h ethfeueecstaooge hhatssg r

Al l t he <coacahbiohugtats e b as g-b a ssdhgaweel ¢lhmircauwcd er i st
t hat make coaching initiatives succesndf ul

feedback, .ambMaogt ot mpostant | gpnobtjleeitri « huiacsed 4 9
i ncl udes sfpoercmufliact ionugt comes t hat needlrtbmebe a

Thkse objectives should be measurabl e for mon

Besides these, strategies that have been f ol
ofl earsmercess -beandhgwelnlcl ude digital tool s. Vi

coaching systems make coaching relationship
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ang etl) alas (2BRwachionvg eby peers enhances ¢

armrmeremgage in reflective practice through
ol s providetime dat e b hparbogghreeespss and al | ows
terventions tol armemaed®s.s pSuwdf iicn ntoov @thieons

—
® S5 O o C

mai ns responsi ve eamdduciandlowmsailv ec oandrexstss di ve

3.1 E3luzatliemadeaelr shi p portal

Enhancing | eadership capaceidtux at eatiakesipirp mpo
Coaching was firsor ganbirsaateido mailt hli ema dehres hi p
recognised asduocaegetidMunnot h2017). To begin
coaching is imperative f or epdeuocpaltei owhad &skypsstree
instancejscomaahtbtbhgelo capacity to be eVafnect i ve
Ni euwer burgm.&LBadre,yr sh0 P coaching is imperat
who are already working within that capacity

Van NieuwerRIO2dh) st at e,ctolmathiinng tnoiesd uraeageasrodn a t
| eaders to take an active and proactive 710l €
t heecadémiader ship porwalnbebtamgccaolccucadgi ona

gl obal ar enash.ouTchdupsh,® |l et aedndorusgvhe s uch changes

Concerendiuncga tliecardeaelr s hi p and t lae ackcameiacdenr mentt h
recommendations of both Van Nieuwerburgh et
(2D1 are arbmae oaaching is the best technique

is a technique that tends to be costly, but
depth of professional | ear ni nmgattchhaetd cbayn shuec ha
as workshops (Van NT ¥aunweNibeuur vgehr 28 Y. BahrDru,r i 27@y1 t |
|l iterat wroeveredi ewi the previous chapters, p
characteristics. ofbonnrene ceasad lbfsoaro lacaoaicrhg ng 1 ni
to be personalised to suit the wunique circun

van Ni e uente,2d9d.89 h

Theducati onaloritead derlsshoi gpe o ahnima sn litehgadte re s
| eaders within the school system can and sho
professiomah pri aaocdavte c280l2(0ggh What niex e a@ & nhd esd
aspectedoufc atthhreonaploritead deirss htitpe Anature of per

conversations that |l eader s have with their t

®0



capacity of the | eaders themselves and make

natureo (7MAYynr AAcca@idi Ngedwer baIO,GEh)i s approach
coachiedyucaantdi onadls Ineodaderns haidpdi ti onal concept
teacher devel apmencontceptsonabtheteadership t
creators of Dbot h ¢ onnheoctthi eoyn se nagnadg emewai nti hn gw ot rhkr
well as members of their teams.

To enhance this poritahe dfe gimmar asbglyetri sntoefgrlada
coaching. Digital platforms now all ow | eader
audience in -a6aase wbarbi hgceannot occur bece
A report by Passmepoen#asdd8ivn altaiiarl (cd@®ZM)i ng
reach and would thust ogpudIleiotayd Riang,yr sr agaredlse
geographical | ocati on. Suc hanpall aptefroirgmmsmaanl cl eo wd «
this enabl backangdtedsfieed continual monitor
A rsuppal meenductaot itohnesploritead d erss hpieper coachi n

c
coaching supports <coll aborative | eadership
| earning space where they shar eHaindmoasd, estt raal
(20

strengthens school s 0l Venogi vaen.d a B oningotviyaat! i 0

@) i eve that whil e peer coaching bol st e

col |l abor at iewe utragbgeraodaecrhs hi p dseno ésltoapyme n s o dale
devel opment but expandsasttd ysy stte misc siunpproo v eel
emotional intelligence in | eadership coachir
prepared to deal with compltasis tsdri emladbthiecenr spheir
with other col lceamgautersy @ winwelwdierved rogn t for a

( Gol ema2d3) . Emoti onal intelligence fills the
coaching atnhda t e nl sevardessp e t earrte i n l eadi ng meani
educagetoniamg. These enhancements, taken cumu
|l eadership portal as a transformational i nst

3.1 COPm3nuengprgement port al

The community engagemewitt popdradntisnvand.etshe o
The purpose tod hrhoasdemrtlmd hori zons of coach
just tehbhehbhebnustr sand members of the school com
and all ot her members 7fr ddcegrhiasnenat hiesye RO PI

(o)



be part of devel opment al conversations as Wwe
position them in scaoht railbmaysnueioets st héflyhec & m
engagememndmproirsead t hree main components: the
others, parents traicedcthg hgoaomviiumedayyy 2017 Q

Il n parent coachingaclhy v ¢degpacchha mmsg, tteecahcnhi egruse s
interaction with parents (Andrews & Munr o, z

parents active involvemeWhat ni ¢ hienteswdrstlidm:
parent coacbithlgediug att h @th gilotr ltt@h ate misthi pi nges on
to take advantage of conversatiopart®maahed i s
coaching, teachers use theirteanlvenr smd e toinrsg sw
meetingsgbal dekgrwewmigame d, sol uti olme Hawiuserda Ic

coaclimogg other techniques (Mumprofe28lohalbkr

part of the school community or other commun
make ©8sehotechniques in their conversations
Likde appreduobatnonhperitedtiemdbdimrmiano t hat t he
can use coaching techniques in theecogpmiages
t hat parents can aadrgeb|l bet brhanveddevelt bpmenhae
t heir children (Kemp & Turnbull, 20éd) nerThi
coaching beyond the school gat es daepdr rkeere p s
devel opment . To @cloompl i ehddeilis scr eeadnt ¢ fnigie o rba I
progresamf or parents and enlisting edtuhceat heln@l

psychet aagcihstelvee goal ( Van Ni eurvsSi mud glot ke rB a
community members can al so hehaweaer tdewfel 8 p me
conversatieamews oplkess new avenues through w
engagement portal can expand its reach and
teachers and parents ensure that those paren
of develcopmemtsalt i onsl Hwamg dthaal t hg2Z@ahtegul &
opens mudetatdi gp adsnod vpmagblpeons si bi |l i ti es. Al so
all ow parents and community-paemidel esatroi eaxygp eKx
i mbued with crucial eadaeki ngmeecthni ques for

Fostering partner shi psorbgeatnweseah i sad ksoo | is mpa nodv

effectiveness of the community engagement po
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coll aborationbasdd «acrogramuinpatydrogan iasmeadt i rbanrs ng
additional expertise and resources ltemarerelrasnc

Such par amdrsohihpd pmovercome some specific ch

face regarding access to training or a | ac
participation in coaching initiatives.
Finally, the incorporation of feedback meche

al so cont ai n peorrigoadiieceaeld ascukr vseeysss iaonnds wi t h pa

members to help the school admmasi shdabet $ es h
with the coewohvi glgns nisagyd s .t he portal will be
dynamic in involving the communi &\, msae tnteirng

success.

3. 1.P3 .04 espsriaccntalce port al

The professional p rhaocii € & @ h epyosr ft aéoansfhadga s &3 0 O 1
instructi onp.r iTnhaermyee at €8 &t wowhi ch coaobtcogsfor
instructional coadhiamg Nardwpebu/) gloa&biBagct i
coachicroptbesstead pr of essi ona(Dedemedap3ne.ntT mipyp rt
of approach to teacher professional develo
instructional coaches who are essentially pi
onsite coaching r dloatdieoviedioippp wot és sie@amdler gr s
wher eatabbeklye make usbasédrieesesetroboti onfavlanmet h
Ni euwer bur gh7); &e nBcaer ri, n s2tOrlu c tciom wbamlistead@ ab s nar e
someti mes specialistschoola cyprétaitdhweloertgir elai ko
Ni euweeb p2e0g1h8 ) . | t s hohbktdhedbte rirmda terdwndgit | fo@mmas c
a greatferrondeogtrheeer coaching techniqueshowcausce

to use spelcasdad metshemd sc.h

Kni ght (a200.16) di scuss what they retflesi dmedas
instructional a phpirgoleawehr. a glret dypareéac cld o doHelesch € pl ann
community building and f or ena t2e80M 65,) a s Awiaghne i r o
|l eveprageti ces, coaches are encouraged to ma
communicationThKeaimpeanhs@®ddOhes should be abl
clarity, apauntpilceunieanralcymign g, i meé ¢ a as$ ¢ vielseatcthleyr s 1
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undermmdwntido i mpl ement t hem. Model ling is i de
essenmeéclamni ques that instructional coaches a
demonstrate pradthtabeyi mmine mnemtc hehesmson t heir
(20,219even factfoars saucec @ sdsefnuli fiiresdt ructi onal (
coaching cycle (a structured process that i
feedback apn(d ir)efglaetchteidoant)g i ¢ 1) a shsarvaaonng adequat e
teaching, as wel l;(ias) comddédi sagamsdirmg efgh e s con
rel at i(om)s hefpfsecti vevcpmemuhectitvenl eader shi p,
support of relevant administrators within th
The other component of the professional pr ac

professional develtogpunemaretr a.q aM ahne sN i t eeuancehr ebrusr g |

states that peer coachi ng pnluatdaekse treeascphoenrssi biir

their professional devel opment.

Il n other words, peer coaching gives them an
to exert to ensure that they accomplish the
and Ba#tardd( 20hlat i n peer coaching, teachers e
which they set professional goals relating t
meet thosewaigeadtler sse cmeempraacddhing i s through

t hey t aket etaucrhnesr shrea magmtillca s ar oom si tuations (\

2018) . 't usiappangnt hehgptr of essi onal practi c
educati onakgquriomeaex®&stsaburehiemgri ronment for
practices. I n both instructional cobaected yg an
express themselves and the full extent of th

be fully compatibl e with tbhud | an vwigrucremeadite.r sP e

contributesatoeecsntabdnwihi omgment for teachers

Having discussed in detail the four portals
(dbBedl)aces all theddiemfsepree stpeasdspgercet.s The tab
v aMieuwerburpet (&210.20i1) 1 lamgdt r at es the everyday con\
desired outcomes f orTaedoceh 3c dla chhd loogwn tagnod soehnotr

coaching.
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Tab3le The

context for coachi

ng

Conversational contexts

Desired outcomes

Learner success

and weltbeing

A Academic progres
Pastoral support and wedking
ALearnergoalsetting and action planning
A Restorative prac
A Behaviour manage
ALearnerleadership development

AL e ar moicess 0

A Peer

A Positive

support and

educat.

Increased academic attainment
A wWider
A

activities

range of a

| n cleamnengtake of voluntary
A Reduction in cha
A E n hlaamnensetl-being

A B u ildardercapgcity for peer
leadership

ALearnersare better able to

articulate their learning

A

exclusions from school

Il mproved attenda
A Mo r e -ermiegrcanyersations
with learners

A Conscious applic
education strategies tgarners

ALearnerdeel heard and supported as

individuals
Performance review and developmg More positive and productive
Educational processes performance conversations
leadership A Leadership skill{A Establishment of
A Leadership funct [improvementorenhancement
A Team operation A Flattened hierar
A Strategic planni|A Leadership conve
A Difficult/chal l e|developmental/growtoriented
A Feedback convers{A More efficient a
A Managing mandat|A I ncreased emoti o
governing authorities A Constructive fee
provided and received more positively
A Ilncreased colleg
A Externally impos
implemented more sensitively and
meaningfully
Parents/carer communication Parents report feeling better listened to
Community A P ateaeherinterviews and more involved
engagement A P a-stuslent cemmunication learning
A Community leader{A Parents are more
A School gover nor s | conversations with their children
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Conversational contexts Desired outcomes

A Liaison with ext{(A Increased sense
parents and school

A P ateaehertcommunication is mo
dialogic

A Community | eader
more with school

A I mproved relati
engagement with school governors 3
boards

A More i nclmakiigve d
A Schools and ext

another as partners

Teacher professional learning More discerning choices for professior
Professional A Professional r ef [ learning
practice A Te ac hsetting and advelopmet A More personalise
planning A I mplementation
A Teacher <col |l abor |strategies
A Professional l ealA More focused use
A Curricul uvlewélfeamsul {A Recognition of s
A Classroom observ{A Identification ¢
A Use of dat a building
A Supporting begin(A Creating a safe

develop practice, and therefore -g
privatising classroom practice

A Increased awaren
and increased sefffficacy and agency

A Observation and
judgemental and serve the developm
goals of the teacher

A Mo r e-oriented teamnmlialogue

A Differentiated

teachers

Source: Yan Nieuwerburglet al. 2020).
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|l ens of Gener al SystEhms Jghareeomryl | sy etsesmantti ae c

P



science othmhahenebat its foundati onal prir

compl ete system is made up of I nt errcsoenanrexch e
confekxhe school systemcoamprhesi mggamded]| asnkad
teacheasneragsarcdtshe community. At the same t
Gl obal Framewor k of Coaching in Education | e

viehement s ocbaahdynga wmgdakmate s $actioal to note i
thinking is that no matter ther saysitghm,d itthlee w
sum of iits parts (Lai & Lin, 20075 s Tiimheaaip S 0 N
while the different portals are i mportant g:

proven very effective, stelpay asheo welnd indteshe co

Ampprobachesn nogne or | usitcotmpd egeer,t avlholiesness ca
if coaching in aducdtoiuan piomd @ar paor atheas i s wh

Ie

the el ements of thedesyst amtelayaeti fiTdomelsatne d z

| f consideration is made of the tsitehoodusatsitc
system is that teatbkaraneda stde apcahreernst si nitnetrearcatc,
| earinnetresr act ; t hus, there are always interac
|l eadevred lasas commidhiedne maanbyergossi bilities fc

di fferent groups of peopl.e/lefl etmbeenptiesa $wsi st hoinn ot
one or two pounutlipd,n tsa&ldsr easg uHigiasteaivemy, s when al |
utilised, al |l conversations witbdamet wdhosegst
greater than the sum of its el ements., This
therefore, to the c oanscpleuEstiao nwhtohl aet ctaohadcyhw bnega spy
they are used together, they all ow for pair

education is and what it can yield.

3.2Synt hdashienrafes of acti on

Threesepnrcm@Esjyecti ved peattiao malstpsgichebohbestcoa
as a professional devel opment intervention.
Gl obal Framework for Coaching in Education,
i's thaanetehderfeori st r ai ned pr olfeeasrsni goensad rst & ,0 Ilcenaac
community memberasracbbet hat usbhat hemeyor their
coach others. This i s ng dcdyctdtoiromalct @sysé omlad
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What i s appar eatuciadg itomaatlsctpheey erkobleen dd fe& eme b y

and they can provide coaching to all stakeho

Apart from det erednu mda tpgoyntah e, | otgphleet sotfudy al so
i nvestigate whether coachi mgppaadideg vatft uer st o
oppor tumihtei @&sackground provided on The Gl obal
i's that it recognwhsiecsh siusc cvehsys fiubli sceosaecaha snegt b a
framework ishetthatsaedaaecmi ng adds valrwevttho |
oppor tunlihtei e&sr eddtpn (P L2 Bixpsg al |li md d dch et-seeacrtliyo nssu bo f
this chapter provides suffieaichrtr eviaddnog |
i mpr ¢ e@admutngomes. The study makes ,itt eava dernd
were able to dewéeiop thdirt oprtaiet ideesairrneidn gr e
out c cEndeusc.at i onal p s y cuhsoel oogfi stthse mauppr onparkieat e s

coaching.

Recommendati ons made within the professional
Coaching in Education is that effective teac
coaching andVame &N eaavaea tbiumrdam( & i Rainsre,r 22Qil0 &)h.

It should be noted that ODhiddgbetheeanssraate

for teachers to devel op.

Morepvearhe feaautcatihamalscasy ehkxdleogi sttheir Coac
stakehol ders depicts their veEgqat plpdargneirms d

parents and | eader sstwhiatth tchoea cbhei nnegf ittoso | osf ecnosal
al |l | e wdlus aafc othlpe t e m. |l ndeed, according to F
mu Hteiv el coaching approach increases coll abo

concelreafsoEa séds s

The focus on trust and creating a safe space
focus on building secure environments all ow
for constructive solutions togetshetrh e Afcocuon dda
effective coaching relationships as It sSupj
refl ective pis@cmheidedcsa.t i Wintahbc aphs yucsheo liongsitsrtuct i o
coaching tguohdeqgueschgefrusl tpor orhearsiimonal deve
i mprowetiructional pract ilceeasromminhndgo melst i matel y,
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Mor eotvheer ,use of technology witham addicthiiarmgalp

t owsirtds greater reach and i mpact. Digital co
closing gaps between geographical areas and
under ser vaac mMNe giuavies burgh et al ., t2®18&)nmsSi mit
data coll ection on performance measures; thi

on specific needs and to track how perfor man

This study scyomtch etstiessirnilggys i afli aattiimg, t he cri
educationalsims yohhaolhdgigsti ni ti ati ves. They may
stakehol ders within education by such strat e
trust, and embracing technahogfifcatpowmdbivawd p
i mpachacltearamutnogomes and community engagement
idealnl yine with The Gliobhgl i ®f/r Bthewat komot oCe

becomes a poewdeurcfautli atmoad o rfroart i o n .

3.3Linktimgory to key research questions

The Gl obal Framewor k for Coaching in Educat:i
This section details how tdteh ek esyt urdeys efaalclh w

framewor k.'" s auspices

3. 3Réseguefhti on 1
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devel opment str ot @egiyO@men? otfh et hGea ustteundgi es revi e
chapter wasLegpntdluac t(e20 Ibdy) who hi ghtle gchherds tihr
South AfriTbe masé notable of those chall enge
teachers tandotthhe woeTHen Gdroebaa |l whFerraeme wor k
Educatainonbe applied. Honvaenvae re,s tfhreo mc htahlel etnrgaei
t herefore, | ntpeertaeta cvhee rt oc o angsimiaoxig 1t iog etmpfowe m
to ful fil ftuwleliy .Juioagleishiotnédcee t r ai ning of teach
can be intriogplhhaeae dmodmcdrmti nued i n the cont
c | ssrooms as part of an ongoing professions:e

a
Legotl o (G2@8l1l4)hamotteeachenresedi nbedaletrimg Afamidc al e
strateg, etseadlyan s can be c¢capacistdartiaciadeadi oe su steh |
professionaldugradactoin@d rdimdsbesdi phall enges we

motivation and moral e, poor di sct lp@ddnneallle ghoa
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addressed through coaching. I n the <case of
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3. €onclusi on
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4. 2Purpose of the research and research ques

This research aimetb investigateeducational psychologistrole in coaching as a teacher
development intervention. Within the ambit of this purpdtsegcognised through literature,
particularly studies conducted by BBeretz et al(2018), Bradshaw et al. (2018), Piper et al.
(2018) and Reddy et al2021) that coaching interventionsan advance professional
development among teachers, through enhanced as wethagalteaching practices. This
professional development among teachers is also instrunreimgdrovinglearningoutcomes

in learning institutions. Té researchwas thereforeexplicitly premisedon the role of
educationalpsychologist in coaching because of the growing demand for studies that
investigate the conditions necessary for the success of coaching initiatives in teacher
development (Kraft et al., 2018). Therefore, by focusingeduncational psychologist the

study considered their expertisepgychologists and their specialised knowledge in coaching,
learning as well as assessments. Having been conducted in Gauteng, South Africa, where
teache coaching is constrained by various contextual issues, including the shortage of
educational psychologistand the widely varied levels in the application of coaching in

education in schools, thesearclwas guided by the following research questions:

1. What are the presenting opportunities for the use of coaching as a teacher development
strategy in the Gauteng Province?

2. What are the perceptions and experiences of Galtased professional teachers who have
receivededucationatoaching as an intervention strategy for their development?

3. What are the key strategies educational psychologisises in conducting coaching, and
how beneficial are these strategies?

4. What factors affect the implementation of coaching as an intervention for professional
teacher development in the Gautgmngvince?

4. 30verview of this chapter

The purpose of conducting research is to uncover information that allows the researcher to
answer questions about the phenomenon under sMdyr(i n g a , 20 Bhradey&
Pandey, 2021). Within the ambit of that purpose, the research methodology pertains to the
specific methods and processes followed to gather the data and analyse it (Zhang et al., 2023).
Figure 4.2 provides an overview of the methodological approach used to investigate the

abovementioned research questions.

NMY



Figd2e Overview of the research met hodol ogy
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Source: Author
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As depicted irFigure4.2 theresearchvas based on subjective epistemology. This was because
it emphasised the participants' experience tighstudy phenomenon. In line with subjective
epistemology, theinterpretivist metdheoretical paradigm was also imperative to
accomplishingthe study's goals because it amplified the insistence on focusing on the
participants' subjective experiencBgcausenany research gaps exisggarding coaching for
teacher development, especially in South Africa, the methodological paradigm was
exploratory Thus, the phenomenological research de#iigmfocuses on participants' lived
experienceswas followed. No-probability purposive sampling was best suitedthe
gualitative nature of the study. It enabled the researcher to select study participants who met
specific predetermined criteric&econdary and primary dataas collected during data
collection Primary data was collected using focus groups andsteuatured interviews. Data

analysis was conductedusiBg aun and Cthematicanalgsis ( 200 6)

This chapter provides an overview of the research methodology for the studig@mtes the
aspects highlighted in the figure above. ldghlighting the exact methodological steps that
were followed, the researcher a&dto enhance credibility, transferability, confirmability and
dependability. The chapter also discusses issues relating to thecetisaderations that the

researcher upheld throughout the research process.

4. 4Epi stemol ogi cal paradi gm

Epistemology provides the theoretical underpinnings for the different research methods utilised
throughout the research process (Bleiker et al., 2019). The central point of analysis within
epistemology is the concept of knowledge. A comprehensive definitfoepistemology

regarding its focus on knowledge is given by Kamal (2019 0) who st ates th
process by which the investigator comes to know the truth and reality or, put another way, how

do we know what we knodv Critical engagement with ihdefinition reveals the fundamental

aspects of epistemology. To begin with, Kamal (2019) refers to it as a process, meaning that

the investigator uses a series of actions or steps to acquire knowledge. This explains why
Bleiker et al. (2019) posit thatpestemology underpins the entire research process.
Additionally, the definition alludes to the truth or reality, implying that there needs to be

justification or a foundation for the kind of knowledge obtained by the investigator.
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Regardingepistemology researchers can choose two main standpod#pending on the
nature of the study. In quantitative and other positivist studies, researchers do not consider the
participants' subjective experiences about the research phenonsensmch studies are
premised on objectivist epistemology (Bleiker et al., 20EH)wever studies that seek to
understand these experiences adopt a subjective stdree conducting research; hence,
subjective epistemology underpirtbis research(Bleiker et al., 2019 After carefully
examining both approaches, subjective epistemology was identified as the most appropriate for
achieving the aims and objectives of this study. Subjective epistemology places emphasis on
the experiences of individuals and how these plasitecal role in sensenaking and actions
thereof (AFAbabneh, 2020). It tackles the gap left by traditional objectivist approaches that
believe in objective truths and universal laws by instead embracing diversity within human
nature, particularly aboutow it shapes knowledge (#babneh, 2020). In completing the
research part of the knowledge that needed to be acquired concerned the perceptions and
experiences of teachers who received coaching as an intervention strategy for their
development. Thiand the other guiding objectivewdicatedthe need for an epistemological
paradigm that acknowledged the subjectivity of the phenomenon of study. Subjective

epistemology enabdthe accomplishment of the goals of tkeeearch

4. 4. IMe ttaheor eti cal paradi gm: I nterpretivism

Having chosen to underpin the study with subjective epistemology, it became necessary to
follow the interpretivist metaheoretical paradigm. This connection is scientifically founded.
Alharahsheh and Pius (2020) highlight the ontological as well as epistemological beliefs in
which interpretivism is grounded. These are relativist ontotbgyasserts that reality is best
understood through inteubjectivity and through the social, as well as experiential aspects
and subjective epistemologhat as indicated earlier, does not exclude humans from the
knowledge that pertains to them and their livelihoods (Alharahsheh & Pius,M@20 i nga &
Zvaita, 2022

Interpretivism emerged from the school of thought that critiques positivism and argues for
subjectivism (Pervin & Mokhtar, 2022). Sefotho (2015) explains that positivism and post
positivism present a binary worldviethat is not adequate to understand the multiple
worldviews that exist within society. The multiple worldviews emanate from multiple cultures,
religions, social circumstances and tifinemes, all of which result in the development of
multiple social realities (Alharahsheh & Pius, 2020). Intanpisan, therefore, disregards the

positivigic assumption that universal laws of ligxist, and these can be generalised to
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everyone. This is why it is rooted in idealistic philosophical positions that include social
constructivism, hermeneutics and phenomenology, all of which reject the objectivist view that

guides positivism (Junjie & Yingxin, 2022).

Interpretivism is, therefore, cognisant of individual meaning based on experience (Alharahsheh
& Pius, 2020). A critical point regardingterpretivism is raised by Junjie and Yingxin (2022)

and Pervin and Mokhtar (2022) who state that it not only recognises and seeks to understand
subjective meanings but also reconstructs and theorises them. At this juncture, there is a nexus
with Sefotho 2015) who unpacks the mettaeoretical perspective, highlighting that meta
theory is concerned with conceptualisingemgaging in the process of forming knowledge
regarding a particular phenomenon. Sefotho (2015) states that théhewmta perspective is
concerned with finding solutions to the research problem instead of simply restating what has
already been said. Thessentially captures the rationale for this study regarding the identified

gaps in coaching in education in Gaut@ngvince and South Africa.

4. 5Met hodol ogi cal paradi gm

In line withinterpretivism this study took an exploratory methodological approach. One of the
reasons why teacher coaching was chosen as the topic of this study is because this is an area of
research that is still characterised by many existing gaps in South Africa. These gagmare
evident in practice as coaching in education is not a widespread practice that is equally
available in all manner of schools within the country, including in the actual training of

individuals for the teaching profession.

Because of this, it was essential to conduct an exploratory study. Thusjagibe best
approach for a research area with limited informat®rm(a & a Mu r,2 0 @ Swedberg
2020).The aims of conducting exploratory research are, firstly to gain sufficient ingighits

the study pbBnomenon secondly, to use the data obtained to present a-gnalinded
presentation of the phenomenon within the context of the sthulgily, to develop tentative
conceptualisations or theories on the phenomeaah lastly, to provide direction for future
studies in the research area (Mbaka & Isiramen, 2021). The chosen qualitative approach in the
studythatwas premised on studying coaching in education from a subjesttegpretative
perspective, fell in line with the requirements for exploratosgaech. To this effect, Nattrass
(20204) points outt h a't Afexpl oratory research i s an

endeavour especially when it comes to understanding saciety
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An essential aspect of conducting exploratory research that was upheld in this study is that
there is a requirement for an inductive approach (Casulaetal;,M@2® i nga & )Shava,
In inductive reasoning, conclusions and generalisations are basddtarcollectedand
analysed. In fact, in inductive reasoning observations based on data are imperative and form
the crux of the entire exploration (Okoli, 2023). This is juxtaposed with deductive reasoning,
where the investigator works from the perspective of predetech@xpectations or hypotheses

of what the data will indicate (Casula et al., 2020). The obtained data was, therefore, of central
focus in this study. Conclusions reaclwdeach research question were based on the primary

and secondary data that was analysed using inductive approachegudhasteedhe

authenticity of the exploration that was being conducted.

4. 6Phenomenol ogi cal research design

The selection of the phenomenological research design was again informed by subjective
epistemology. At its core, phenomenology is concerned with the partgijdaed experience.

It focuses on social phenomena that can best be conceptualised through subjective viewpoints
provided by individuals who experience them (Tomaszewski et al., 2020; Urcia, 2021). It
thereforeemphasisethe firstperson point of view. Regarding this, Webb and Welsh (2019)
state that from the firgterson point of view, there is a demonstration of the meaning and
significance that experiences and objects have for peoplepdimswas congruent with the

aim of theresearchin adopting the phenomenological research design. To best understand
coaching in education in Gauteng province, the best approach would be througarfiost

accounts of people who have experienced it.

By talking to them, the data specifically highlighted the meaning that those dieda part

of the coaching in education process attachio it. Within the framework of the
phenomenological research design, Webb and Welsh (2019) talk about the role of the
researcher, which is doubtmrrelled. Because of the subjectivity of phenomenology, the
researcher is both an observer and an intempf@tebb & Welsh, 2019). These are the roles
thatthe researcher occupiédring data collection. During the focusogp discussion and the
interviews, the researcher would observe hdicipants’ behaviousind make notes where
necessary. These notes were important during the data interpretation phase because they held

information that helped the researcher to understand what was just said verbally.
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4. 7Qualitative research approach

The qualitative research approach is rootedterpretivist and constructivist paradigms. Thus,

it is concerned with developing andepth understanding of the subject (Tomaszewski et al.,
2020). Because of ig) in qualitative research, there are no predictions of study outcomes.
Qualitative research is dominant in studies that deviate from the formerly dominant objectivist
and positivist approaches that dominated research (Kamal,, 2009 i n g g.,This2 0 1 9
approach gained prominence due to the realisation that explorations that sought to understand
a human or social problem about an individual or group were better achieved with different
approaches than those used in quantitative studies. Thisaisdatere was recognition of the

notion that in exploring a social issue, the best approach would be to engage people who are
involved in it (Kamal, 2019). Therefore, individuals with such backgrounds can contribute
comprehensive data to a study basedhair experienceslhe qualitative approach was the

most suitable in seeking-thepth data regarding coaching in education in South Africa, coupled
with the subjective nature of the subject, because coaching is a developmental process
experiencedThe alternative quantitative approach would sintiayeallowed the researcher

to describe the situation based on numbers without delvindydiegp the exact experiences

of professionals who are stakeholders in the process.

Within the qualitative research approach, the study adopted themathbd approach to data
collection. The qualitative multnethod involved the use of different qualitative data
collection techniques to obtain data for a studyABbbneh, 2020Mur i nga & McCr ac
2 0 2 Ib this case, focus groups, sestriuctured interviews and secondary data analysis

the methods that were concurrently used to gain insight into the phenomenon of the study. The
advantage of the multhethod qualitative approach embedded in the notion that it carries
profound opportunities for answering research questidhébabneh, 2020).

4. 8Expl anat ory c aasned sittusdyi nupeosritgann c e

Explanatory case studiesignwas paradigmatic to thigsearctas it allowed for an wuepth
examination of coaching as a teacher professional development mechanism in its natural
setting. This type of case study is imperative for explaining the -@deffect relationships
affecting the manifestation of phenomearad hence very suitable for examiningnether
coaching interventions are effective in changing teacher developmen2(¥8), This design
enables investigation of the mechanisms and reasoning of how coaching practices affect

teacher development. Usinggtapproach, the research could effectively merge empirical data
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and theory models, thereby gaining a more complete understanding of factors affecting the
success of coaching prograres in South Africa. Furthermore, the explanatory case study
design enabled the incorporation of various insights from the key stakeholders, such as
educational psychologists, teachers and school administrators.

By integrating information gathered from various sources, including -seoatured
interviews and focus groups, this method increased the validity and completeness of the results
(Stake,1995. The flexibility inherent in this method permitted a recursive research design
whereby newly developing knowledge could inform subsequent phases of data collection and
analysis. This allowed narrowing down the study focus withinweald complexities sthat

it became relevant at a practical level for policymalard education practitioners alike.
Conclusively, the proposed methodology presented a foamdlflexible framework for
investigating coaching interventions in schatbliat were highly appropriate for ascertaining

their impacts in South African schools.

4. 9Sampling strategy and participants

Thi ssesautbhe blalrées ecaorncthe xt , s ampt & o ntsoy udeesveegl i oeps t:
mo s t appropriate sample. Additionally, it d
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Figd3e The general target and accessible popul ation

4. 9. 2Sampling and sample size of this study

Sampling refers to the process or technique of selecting participants that will provide data for
the research from the accessible population. (Obilor, 2023). The sampling process is a
systematic process that requires careful consideration and precise aotreduce sampling
biaswhen tere is a mismatch between the sample or participants chosen for the study and the
population they should represent (Berndt, 2020). The resulting problem of sampling bias is
results that lack reliability and validity. Inre@ling, there is, therefore, a requirement ficst

clearly define the general, target and accessible populttaiins also the sampling frame,
followed using a welblefined sampling technique (Obilor, 2023).

Qualitative studieshatrequire a significantly smaller sampling size than quantitative studies
use norprobability sampling techniques. Whereas probability sampling techniques like
random sampling ensure that each member of the accessible population has an equal
opportunity ofbeing selected, neprobability sampling techniques do not make provision for

the same. However, they are rather premised on being able to select the correct group of
participants to provide data for a study (Stratton, 2021).
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This study utilised noprobability, purposive sampling, also known as judgment sampling. In
purposive sampling, the researcher uses judgment to determine participants with the best
potential for yielding the most valuable data for the research (Camphk]2020). According

to Obilor (2023), purposive sampling is conducted at the researcher's discretion because the
chosen sample needs to meet specific criteria to satisfy the study's objectives. It is a sampling
strategy, therefore, that requires thee@rcher to map out the characteristics that are being
sought after in participants. In this studyedé characteristics pertained to professioqals
teachersschool principals, subject advisors addcational psychologistactively involved in
coaching education iGauteng schoolsBased on these characteristics, a list containing
inclusion and exclusion criteria for each of these groups of professionals was created to guide
the sample selection process. Recommendations by Andrade (2024jethat for a sample

to be genuinely purposive, there needs to be a good number of inclusion and exclusion criteria
followed. Andrade (2021) indicat¢hat when purposive sampling is conducted accurately, it
increases the validity and reliability of the study. For this reason, the samploggpfollowed

in thisresearchvas meticulous and guided by the criteria presented in the following subsection.

Table4.1 depicts the characteristics of the chosen sample and the sample size. The total number
of participants that were sampled is (n=30). This sample comprised 10 teachers, 10 school

principals, fiveeducational psychologistind five Subject advisors.

T a b4.1eCharacteristics of the sample and the sample size

Profession Province Sample size
Teachers Gauteng 10
School principa Gauteng 10
Educational psychologist Gauteng 5
Subjectadvisors Gauteng
Total 30

4. 9. 3l.nclusion and exclusion criteria

Table4.2 highlights the inclusion and exclusion criteria used in the selection of participants for
the study.
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Tab42e The inclusion and exclusion criteria employed
Participant type Inclusion criteria Exclusion criteria
Teachers 1 Full-time or parttime teachersin | 1 Teachers who have not
primary schools in the study area. receivededucational coaching
1 Have received some form of as a teacher development
educational trainindrom an intervention.
educational psychologiss a I Teachers teaching for less
teacher development intervention than two years.
1 Have been teaching for at leasttw  Teachers unwilling to
years. participate in the study.
School principals 9 Principals of schools in the study | 1 Principals who have neither
area. worked witheducational
1 Have experience interacting with psychologiss nor their
educational psychologisand their coaching interventions.
coaching interventions or other | §  Principals unwilling to
related teacher development participate in the study.
training.

Educational psychologiss | Educational psychologistvith 1 Educational psychologist
experience in providing coaching without experience in
Interventions or other professional providing coaching
training to teachers in the study area. Interventions to teachers in

the study area.

1 Educational psychologist
unwilling to participate in the
study.

Subject advisers Subject advisers with experience I Subject advisers who have
interacting witheducational neither worked with
psychologis$ and their coaching educational psychologishor
interventions in the study area. their coaching interventions.

1 Subject adviers unwilling to
participate in the study.

4. 18econdamdyc Wumemtt ary anal ysi s

The researchalso utilised secondary data. This is data that other researchers collected in
previous studies on similar topiesid thatis readily accessible (Ruggiano & Perry, 2019).
Secondary data isider thanacademic research, which is why thesearchusedgovernment

reports and media articles with relevant information. The decision to include secondary data
was made because not only is the data accessible, but such data also carries valuable insights
to inform future studies; hence, it also complementgci&d primary data (Ruggiano & Perry,

2019).

The following documents were used as part of the secondary data analysis:
1 DBE Action Plan for 2019 Teacher Development

1 Roles and Responsibilities of Education Districts
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1 Framework for Teacher Development

1 Teacher Development Master Plan

1 DBE Strategic Plan

In selecting thessecondary data sourcelse researcher considered they needed to be relevant
to the current study's objectives. Additionally, these sources were accessed for reliability to

ensure they would not introduce bias into the study.

4. 1Data collection strategies

Three data collection strategies were used. Focus groups andtsgthired interviews were
used to collect primary data, while document analysisexpkcitly used to collect secondary
data. These are discussed in this-settion.Before data collection commenced, the study
participants were provided with amformationsheet that detailed the study, including the aims
and objectives. Participants were encouraged to read the information ajukaskns about

the survey This phase was prioritised besa it ensured that participants wengare of
important informationthatparticipation was voluntary and that it was within thigjhts either

to refuse to participate or withdraw from the study at any point for up to one month after

participating.

After participantshadread the information sheet and voluntarily agreed to participate, they
were given aconsent form ConsultAppendix 2) that they all had to sign. This document
indicatad that participants were not coerced irgarticipating butdid so out of their own
volition. While participants were encouraged to keepitifiermationsheetthatalso had the
researcher's contact details in case of any issues that coulfbatiseparticipants because of
having participated in the study, they suliedtthe signedonsent form to the researcher for
record keeping. On the day of the data collection, the researcher ensured that the participants
were reminded of the aim and objectives of the study, together with their rights. These
processes were necessary to safegbatti the researem and the participants; Sim and
Waterfield (2019) i ndicate that obtaining
legitimate.

4. 11 .Flocus groups

Focus group discussions (FGDs) were employed in this study as a primary method of
gualitative data collection to elicit collective insights, shared understandings, and spontaneous
dialogue among participants. As Sim and Waterfield (2019) explain, focugpsyrare

particularly effective for encouraging participants to respond to one another in a structured yet
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conversational environment, enabling the-comstruction of meaning. In line with
Gundumugula and Gundumugula (2020), the researcher used focus groups to explore complex
experiences, perceptions, and attitudes within naturalistic group interactions. obesspr

began with purposive sampling to identify suitable participants from four key stakeholder
categories in education: teachers, school principals, educational psychologists, and subject
advisors. Once identified, potential participants were contactesugh formal email
invitations and followup phone calls. Each individual was sent an information sheet and a
participant consent form (Appendices 1 and 2), which detailed the purpose of the study, the
voluntary nature of participation, confidentiality asances, and the use of audio recordings.
Upon receiving signed consent forms, the researcher scheduled sessions based on participant

availability.

Four focus groups were conducted in total, each comprising between five and eight
participants. The sessions were categorised by participant group: FGD 1 included teachers,
FGD 2 included school principals, FGD 3 consisted of educational psychologistsGand
included subject advisors. This structure was selected to promote homogeneity within groups
to facilitate open discussion while ensuring coverage across key educational roles. Each session
lasted approximately 60 to 75 minutes. Two of the FGDs lferac and educational
psychologists) were conducted online via Microsoft Teams, while the other two (principals and
subject advisors) took place in person, in settings convenient to the participants. The focus
group questions (Appendix 3) were designeddumaace to guide discussion while remaining
openended to allow the emergence of unanticipated themes. The researcher moderated all
sessions, encouraging balanced participation, facilitating conversation, and paying close
attention to interactions that ogoed outside the primary dialogue to capture all relevant data,

as recommended by Sim and Waterfield (2019). All sessions wereraediaed with verbal

and written permission, transcribed verbatim, and anonymised to protect confidentiality.

4. 11.%e.msitructured interviews

SemistructuredSemistructured interviews were conducted prior to the FGDs and served as

the foundational phase of data collection. This approach was chosen for its flexibility in
exploring individual experiences in depth, allowing the researcher to probe beyond-surface

l evel responses and captur e p-QlatundeckiQpenilt s6 u
2021; Muringa & Shava, 2025). A total of 30 interviews were conducted with a balanced
distribution across the four participant categories: 10 teachers, 10 schooapatsin®

educational psychologists, and 5 subject advisors. Similar to the FGDs, participants were
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selected through purposive sampling based on their relevance to the study. They were contacted
via email and phone, provided with information sheets and consent forms (Appendices 1 and
2), and given the option to choose between-fadace and virtual irgrviews based on their
preferences and availability.

The interviews were guided by a sestiuctured schedule (Appendix 4) comprising clesed
ended demographic questions and epeded questions focused on the research objectives.
The guide was not used rigidly but served as a flexible framework to enssrgtency across
interviews while allowing space for probing and folloyy questions. The researcher applied
active listening techniques and used prompts to delve deeper into issues raised by participants.
Each interview lasted a minimum of 60 minutes. mhtural flow of the conversations helped

put participants at ease, encouraging the disclosure of detailed and candid responses. With
consent, all interviews were recorded and later transcribed verbatim. Like the focus group
transcripts, interview data weemonymised and securely stored. Conducting the interviews
first enabled the researcher to gain an initial understanding of key issues, which then informed
the refinement of the focus group discussion guide. This sequencing allowed the research
process tduild progressively from individual perspectives to group reflections, strengthening
both the depth and breadth of the data collected. The integration of both data collection
method$ individual interviews followed by group discussidnallowed for triangulaon,
enhancing the credibility and dependability of the findings (Sim & Waterfield, 2019).

4. 11 .Bo.cument analysis

As part of secondary data analysis, the study delved into document analysis, also known as
document review. According to Morgan (2022), this approach remains underused mainly in
gualitative studies. Nevertheless, it remains a powerful data collectioretaable to both the

social and applied sciences. In document analysis, all documents, whether newspapers,
government reports, books or online material, contain data suitable for qualitative analysis
(Mackieson et al., 201®Mur i nga & MJ.tHenegetheaecisidh@o2add value to
primary data collected in this study, using secondary document analysis. The study placed
significant emphasis on selecting the appropriate documents to analyse. Following the
recommendations of Morgan (2028pcuments were selected based on four critbasare
authenticity (authentic documents are usually primary sources, written professionally and free

from writing error), credibility (these are reliable sources and-finégs, representativeness
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(documents that contain information similar to other sources on the same or similar topic) and

meaning (the document must be clear, understandable and it must contain valuable

information). Mackieson et al. (2019) affirm that the process of selecting @mtsins not

straightforward, but it insteada systematic, iterative process that requires the use of various

techniques, including lightly skimming through;depth reading and even interpretation to

determine which ones to include. Figdrd shows tle considerations selecting the analysed

documentslisted inSection 4.7.

F i g 4.4: €he factors to consider when selecting documents

Source(Adapted from Kridel2015 cited in Morgan, 20271).
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There is a pertinent reason why document analysis was selected as a data source: to add to

primary data collected from sessiructured interviews and focus group discussions. Dalgish

et al. (2020) state that one document analysis can be used to supmtreedata, which is

why it was chosen. According to Morgan (2022), this type of approach is widely known as

triangulation and it is imperative to increase a study's trustworthiness. Therefore, the

researcher's goal in including secondary data analysisonaangulatethe results from all

three sources, thus increasing the depth of the insights gained from the study.



4. 1Pata analysis strategies

The researcher used Braun and Clarke's (2006) thematic analysis method to analyse all data.

Thedatawas examined thoroughly and methodically using this integrated strategy.

Primary data was collected as recorded audio and transesbed; hence, the secondary data

was exclusively in text form. Interview and focus group degse rigorously organised for
effective data management. Braun and Clarke's (2b@natic analysis was used to analyse

the data. Data like transcripts and field notes @arefully examined in the descriptievel
analysis. The researcher manually recorded crucial codes at this early coding step. The
researcher interpreted, defined and explained the topics from the data in the final stage. These

themes were combined wiiecondary data to support the study's findings.

4. 1BEnsuring data quality and data verificati

Validity and reliability are traditionally associated with quantitative studies, in which they can

be numerically assessed. Despites,thhere is a growing body of literature, for example,
Coleman (2022), Hayashi et al. (2019) and Rose and Johnson, (2@20¢cognises that these

issues are as relevant to qualitative studies as they are to quantin&svehe only difference

is the operationalisation of both aspects of research in the two approaches to research. Within
the framework of qualitative stiui e s , validity refers to the i
description, conclusion, explanation, interpretation, or another sort of adcq@oieman,
2022, p. 2042) I n contrast, reliability refers to
met hods wundertaken and the inteRMRZygn@BF t he
Mur i n g a To a86s8 validity in qualitative studies, researchers focus on the credibility

as well as transferability of the study. Similarly, reliability is assessed by examining the study
results’ dependability and confirmability or consistency (Coleman, 2022se aspects of
reliability and validity within the framework of qualitative research are all dimensions that

contribute towards what is regarded as the trustworthiness of a study (Quintao et al., 2020).

4. 13 .Clrredibility of the study

Credibility assesses internal validity within a study, and it is concerned with the congruence
between the findings of a study and reality. The requirement for ensuring that a study has
credibility is that there are specific processes that the investgjatatd follow, mainly in the

areas of prolonged engagement, triangulation, saturation, rapport building, questioning and
coding Gi-TTor r e s e Nyirenda.et al.,, 2020. £rolonged engagement is a necessary
process that a researcher must go through before the research process, which was done before
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the study commenced. It requires the researcher actovahalyse the context of the study and
gain further trust from relevant stakeholders (Amin et al., 2020). Irrdbesarchgaining the

trust of the various schools autengrom which participants were drawn was essential.

This also enabled the researcher to understand the context in which teacher coaching takes
place and the various components of the process. Apart from prolonged engagement,
triangulation was used in various forms of data (focus group data, interviewda@cmndary

data) to enhance the depth of tkeearch As explained earlier, the number of focus groups

and the number of participants for the study were informed by literature to reach both code
saturation and meaning saturation. During coding, theareker followed an iterative or
repetitive process to | imit mi stakes and re
coding was conducted from an inductive stance, such that all the identified themes were
informed by the data as opposed to beirigrmed by the deductive or preconceived ideas of

the researcher. Most importantly, the consistent guidance of the supervisor enabled the
researcher to minimise any misinterpretation of the data, guard against researcher bias, and
verify the accuracy ofach participant's perspective (Wu etal., 2084 | ovu and Mur i
2025

4. 13 . TZ2.ansferability of the study

Transferability pertains to the applicability of the results obtained in the study to other contexts
besides where it was conducted. Kyngas et al. (2020) highlight that transferability is not the
same as generalisability in quantitative studies becausenvitis research approach the
findings are generalised from the sample to the population, not another context. According to
Daniel (2019), one of the critical things researchers should do to ensure the transferability of
their study results is to ensuteat the data collected from participants and how it is interpreted

is typical of the participants' experiences. Accordingly, wheniskdone with accuracy, data

from that group of participants becomes transferable to contexts where individuals share
similar demographic characteristics. It is also vital for the researcher to be meticulous in the
sampling process so that the chosen @adnts are knowledgeable about the study
phenomenon (Daniel, 2019). In tmesearchpurposive samplinthatwas condu&d based on
specific inclusion and exclusion criteria, led to a study sample comprising important
stakeholders in teacher coaching for professional development. Kyngéas et a).iad2ae

that transferability can be achieved through the transparent reporting of the study results. When
the researcher does not exercise transparency, the results fail to represent the participants

adequately; henc#é cannot be applied to other contexts. In this study, there was a commitment
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to transparency throughout the research prodesssparency in the study was ensured by
keeping clear audit trails of decisions made in terms of data collection and analysis and
presenting initial findings to participants to validate them as a check that they were indeed
accurate and represented.

4. 13 .Be.pendability of the study

Dependability is an assessment of reliability, and its primary focus is to ensure that the study
can be replicated and produce the same results. Kyngas et al. (2020) explain that data gathered
while conducting a study and the results thereof should restette with time. Additionally,
stability should be consistent in varying contexts. An important step that is critical to increasing
dependability in a study is the-amalysis of the data (Kyngas et al., 2020). This enisiinat

the initial analysis wasrée of mistakes. Ranalysing the results allows the researcher to
examine the consistency of the technique being used for data analysis (Kyngas et al., 2020).
This step was followed in thigsearcho ensure dependability. While the entire data set was
not analysed, the step was followed with a sutbegproved that there was consistency in the
technique and no mistakes in the initial analysis. It is imperative to note that when more than
one person is working on the study, dependability can also bssaskthrough agreement by

all stakeholders on the study results (Nyirenda et al., 2020).

4. 13.Confirmability of the study

Confirmability in qualitative research raises questions regarding the reliability of the study
results in relation to how data was analysed and interpreted. Haven and Graf3gk(@@

that confirmability refers to the soundness of the data analysis process followed and the
objectivity of interpreting the results. Qualitative studies focus on the subjective accounts of
participants and bear a high likelihood of being affectednieyrésearcher's personal biases
regarding the phenomenon of the study.dsponse to this potential bias that can affect the
reliability of the study, confirmability strongly emphasises the practice of objectivity
throughout the research process (Coleman, 2022). The primary recommendation towards
mitigating bias and maintainingpjectivity is that the investigat@houlduphold reflexivity.

ARefl exivity is the consideration and acknow
can influence the research process, including participant responses and hisvealleated,

analygd and present edo:2)( Atgoidingeto Anain eé &l. (2820), the 2020
researcher always influences the study in quantitative investigations. They emphasise that
researchers should be aware of their role throughout the research process to avoid influencing
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outcomes. To enhance the confirmability of the study, the investigatos researcfollowed

the required process of being reflexive aboutnieirer's role This involvednotingpotential

areas of bias that would affect the analysis and interpretation of data and ensuring that those
things would not affect any of those processes.

4. 1Met hodol ogi cal ' i mitations
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4. 1Bt scensi derations

This subsection outlineshe research ethics thatsupheld throughout the research process.
Research ethias concerned with the researcher's practices, values, and norms in collecting,

analysing, and reportnigh e st udyo6és findings (Bos, 2020) .

In all these spheres of research, there are vitalsatbitsiderations that the researcherst

make; hence, this was done in ttésearch

4. 15 . Elt.lsckearance

An essentiabspect of the research process is seekingsatteéarance. Mbabe et al. (21)2
explain that ethigclearance ensuré¢katthe proposed study adheres to institutional, national
and international ethical standards. They further highlight how the process of gettisg ethic
clearance is oparamounimportance to universities, especially South African universities.
Because of this, ettscclearance was sought from the university commitbeéore the
commencement of data analys@ofsult Appendixc for the ethis clearance certificate).
Additionally, because the study was conducted with participants from schdg&uteng it
followed the necessary process to obtain stbiearance from the Gauteng Department of
Education ConsultAppendix6) and the schools from which participants wayarced

4. 15 .Pr.eventing physical and psychol ogi cal h

One shared value in all kinds of research is that the researcher ensures that participants do not
incur physicalbr mentalharm (Bos, 2020). Because this was not an experimental study, there
was no risk of physical harm. However, there was a low oisksychological distress,
including stress and anxiety, because participants had to detail their experiences with teacher
coachingthat could uncover negative or unpleasant experiences. To mitigate this risk,
participants were thoroughly informed about thelgturhey were further advised that if they

were experiencing negative emotions concerning teacher coaching before the study, it was
advisable not to participatBasedon the abovementioned reasonsyasanticipated that none

of the participants incurred any harm because of the study.

4. 15.13n.t e gr hotnye sat nyd

Throughout the research process, it was imperative to maintain the integrity of the research.
The integrity issue is discussed in detail by Drolet et al. (2023) who highlight that academic
research, due to its competitive nature and time sensitivityteis plagued by data falsification

and plagiarism. In this study, primary and secondarywlaszollected and analysed from the
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standpoint of truthfulness. Additionally, sources that were cited throughout the research report
are accurately referenced. Another ethical consideration that usually affects the integrity of a

study is not being truthful to participants (Drolet et al230

In thisresearchfrom the initial engagements with potential participants, they were truthfully
informed about theesearcland its purpose. Where they had concerresdivere addressed

without using misleading or false information.

4. 15 .14n.f orconreddlent and voluntary participation

Research with participants requires informed cons€ongult Appendix 2) and voluntary
participation (Josephson & Smale, 2021). For this reason, participants signed informed consent
forms before participating in the study. On these forms, doeirmedthat they had been
informed about theesearchand had choseaf their own volition to participate. Participants

were informedthat participation was voluntary and would not be compensated. They were
allowed to withdraw from the study at any point during the study. This was done in respect of

the participants and to safeguard their vieling.

4. 15.CGoonfidentiality and anonymity

Confidentiality is safeguarding the participant's personal information (Tolich & Tumilty,
2020).The anonymityconcept pertains to ensuring that the participant remains unknown to the
public. This means that apart from the signed consent forms, all other data contains no
identifying information regarding the participant (Tolich & Tumilty, 2020). According to
Dougherty (2021), confidentiality and anonymity function as a cloak over the pantisim
research. It prevents them from suffering any consequémeegarticipating in the study and
enables them to be free and honest regarding the subject matter. This was important in the
research Therefore, the participantds personal
In theresearch thparticipants are referred to using pseudonyms. Data protection is an essential

aspect of confidentiality and anonymity in research.

Because of tis, the researchdras tokeep the signed consent forms and the raw data from the
interviews and transcripts for the period prescribed by the university. Only the researcher and
the project supervisor have access to it during time. Thereafter, all the data will be

permanently destroyed.



4. 16€@hapwuenmary

This chapter discusses thesearch methodologysedto investigatethe role ofeducational
psychologiss in coaching as a teacher development intervention. This provides a broad

framework to guide the study.

Anchoredin qualitative research design and guided by interpretivist and phenomenological
principles, this methodexplores participants’ lived experienceand their subjective
perspectives. These approaches befit the purpose of this study, namely, an understanding of the
complexities, challenges and opportunities coupled with coaching in the South African
educationakontext. This chapter started with an overviewindérpretivism's philosophical
positionforegroundingeality's subjective and socially constructed natlires paradignwas
selected tallow the research to draw out dtetail the subtle and contekiound roles jayed

by the educational psychologiswithin coaching interventions. Such a research design
strengthens the phenomenological approach by bringing to the foreground thié real
experiences of participants through coachemphasisingvhat they perceive and interpret.

This dual framework ensures that the research captures the depth and richness of the
parti ci pant sfdcusingon thapracticatimplications bf eoachingaducational
settings Furthermore, using an explanatory case study design adds to the research capacity to
study causal relationships and the environmental contingencies that influence coaching

interventions

The sampling strategy employed was purposive, ensuring the selection of participants directly
involved in coaching activities. This includeducational psychologstteachers and school
administratorseach having a different perspectlw®ught into the coaching process. This was

to ensure the relevance of the findings in the study forwedd applicability ineducational
settings. Different participants with varying backgrounds added strength to the study by
widening the possibility ofnclusive conclusion®n systemic and individual elements that
impact coaching effectiveness. The data collection methods were carefully selected to fit the
gualitative approach where sesiructured interviews and focus groups were the main

instruments.

These methods opened a way for participants to describe their experiences in detail while at
the same time allowing for collective discussions that showed group patterns and themes.
Documentary analysis was included as a supplementary method, offeritigrediciontext

and corroborative data to support the findings.
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The data analysis process, conducted through thematic analysis, ensured a systematic and
rigorous approach to identifying recurring patterns and themes. This method allowed the
researcheto distil complex narratives into coherent findings that ad@mesise research

guestions while remaining grounded in partic

Other strategies put in place to enhance the trustworthiness and credibility of this study
included triangulation and member checking, along with maintaining an audit trail. This
chapterthereforeprovided the research with a strong methodological foundation, ensurng in
depth transparency and reliability during the investigation. This positiberesearchwell to
generate meaningful insights into the roleddicational psychologistn coaching as a teacher
development intervention, underpinned byirgarpretivist and phenomenological framework,

with the careful selection of methods and rigorous analysis techniques. The next chapter
elaborates on this and preseimtglings and implications of these feducational practiceend

policies in South Africa
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5.1l ntroducti on

This chapter reports the findings frothe data analysig this study on the function of
educational psychologisas coaches within the teacher development intervertidascribes

how coaching strategies were implemented, how effective these strategies were, and what
difficulties were experienced, underpinned by the experiences and perceptions of the
educationapsychologiss, teachers and school administrators.

The findings arerganisedhematically to represent the significant patterns and insights that
emerged in the analysis. Thissearchried to capture the subtle, contesytecific experiences

of participants engaged in coaching interventions. Sgractured interviews, discussions
within focus groups and documentary anelysnsured a detailed data set. The findings
presented in this chapter are based on the participants' lived experiences and portray a holistic
view of the many faces coaching take®dicationalsettings. The thematic analysis enabled

the identification of patterns and themes foatgroundedinique perspectives and individual

experiences.

The findings are arrangewl line with the main research objectives for clarity and logical flow.
This chapter first considers the role eflucational psychologsstin identifying the
developmental needs of teachers and then devising coaching interventiocesethiat this
population. It then addresses the perceived benefits of coaching for teacher professional
development, including instructional practices, confidence and classroom management. The
chapter also describes how teducational psychologistnay create the conditions that
facilitate a coaching relationship and collaborative dynanaic®ng these stakeholders.
Further, itexaminegonditions that counter coaching implementation as a teacher development
intervention, providing insights into systemic, institutional and cultural barriers. Such findings
are placed within the broader framework of teacher professional developmenthrABaa

and offer a nuanced understanding of how coaching can be adapted to address local challenges
and opportunities. This chapter links the methodokddaying of the foundation in Chapter 4

and the discussion of findings and implications in subsequent chapters. The chapter sighlight
the themes and patterns identified in a rigorous analysis to lay the ground for interpreting
findings and drawing meaningful conclusions about the rokedaotational psychologsin

coaching interventions
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51. Presentfandongef

The findings of this studiiavereveakdvarious themes and siihbemes that indicate the role

of educational psychologistin coaching as a teacher development intervention in Gauteng
province. They present thaifferent opportunities, experiences and challenges for teacher
coaching.

52. Theol eedaufcati onalsimsycdaodhmignggtas a teach:
i ntervention

Educationalsplpawcédot¢toigt is¢ al role in teacher d
approaches they use in teacher devel opment
principals, seujcadti omchvs pPEwWE howdys sgroup di s

conducted with school principals. The respc
analiymetdhe foll owndisciaxeiet i oatbu mamidiesn alfs psych
in coaching as a teacher devel opment I nter
responsibilities as identifying teacher deve
buil ding col | abaorridntpil vwenemd li antgi croshiimuous pr o

I n the next secti omrpertereeasrd &kdkiys cglespodbsalditl h
shows t he key htehoetnsetsh eedudo dseu boh alsi msyolaacho gigst

T a b3.1eKey themes on the role of educational psychologists in coaching

Themes Su-bhemes
1. Il denti fying teache/The rol e of obser g
identifying teacher
The role of assessm
devel opment needs
2. Designing tailoredPersonal strategies

intervention for tea

—

Contextual adaptati

interventi on

3. Building collabora/Col aboration wi t h

coaching as.an inter

Support from school

coaching. in school s

41 mpl ementing continu/Foldu@wand feedback It

devel opment teacher devel opment
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521. 1 denti fteacihem devel opment needs

The participants' responses highk educational psychologists' imparct identifying teachers'
professional development needs through multiple means, such as observation, feedback and
assessment. Thesearchrfound thateducational psychologisare responsible for effectively
analysing the needs to tailor the relevant interventions.

5211. The rablserofatfeedbaakdi n identifying teac
The researchestablished that observation and feedback are crucial in identifying teacher

development neexl it found that educational psychologistrely on a reactive approach,
observing and analysing situations after the teachers have reported a problestudatnenal

psychologishotedthe following:

| rely a lot on the teachers to bring problems to me. It is more of a reactive way of
dealing with the problem: If a teacher comes to me with a problem or a kind of thing,
then | will make a note that will address that problem. If the management becomes
aware of something that is difficult and brings it to my attention, then | will use that as

the aim of my coachin@Participant26).®

These insights reveal hoeducational psychologistutilise observation to understand and
identify relevant needs required in teacher development. However, some participants
considered observation a more passive approach and showed that the feedbackvgystems
more proactive strategies that complemednthe passive observation system. Thus, the

findings outlined the influential role of feedback, as Participant 3, a prinoipaid:

Feedback from principals and other staff members helps pinpoint common issues

among teachers.
This wassupported by Participant 17, a teacher who indicatedoifowing:

Teacher feedback is crucial for understanding their challenges
Anothereducational psychologisthared a similar sentiment, indicating the following

We use feedbagikom teachers and principalgj tailor our interventiongfor teacher

development[Participant22).

These findings confirm thiendings in therelevant literature discussed in the literature review,
outlining the importance of observations and feedback in identifyingppepriateneeds for

teacher development. For instance, Knight (2009) aitipa¢ using data and feedback is crucial

‘Wirlespanmresssent edndehbaéei mot been edited.
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in designing effective coaching interventions. Simila@yskey(2000 emphasisethe role of
input and data, particularly in identifying professional needs and development. Considering
these critical insights from both existing literature and the participant, it is evident that
observation and feedback strategies are widely used to identify the néesigo effective

interventions that are contextualaddressing their specific issues.

5212. The ralsessfments in identifying teacher

The findingshaverevealed that assessmamtvarious forms, such as surveys, questionnaires
and other data collection assessment methods are used to identify relevantiisitgasher
development. The participants agreed that the best insights for the intervantiayathered
through assessmeahd proper data analysis. Thieglicatedthat the process usually plays a
vital role in understanding teachers' actual challenges and nEedsational psychologist
confirmed these sentiments and shared their experiences, highlighting the nudtidatks

collection they used to identify the needs for teacher development

Needs assessments identify specific areaeémheidevelopmentParticipant28).
Anotherparticipantsad the following:
Using assessment data helps us identify areas of improvéRaettipant27).

The participants also indicated that these assessments include surveys, questionnaires and other

data collection methods. Oeducational psychologigtxplained their processs follows:

| gave gquestionnaires out to about five schools to the foundation Phase teachers to ask
them what are the things that they are lacking. What are they struggling with?
(Participant28).

This was confirmed bgnother participant

We did a survey with the children to see how they experienced it. We had a
guestionnaire of about 20 questions, and from that data, | derived some guidelines for
the teachergParticipant26).

€ datadriven decisions ensure relevance and effectivefResticipant26).

Therefore,educational psychologistmust conduct datdriven assessment to ensure the
effectiveness of their interventions.he f i ndings highlight the ne
professionat haeesverd aatpemreenwi t h t h-Blammendg hées &fr
(2017) study.
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5.22. Desi gtnaiinngpr ed coaching interventions
Most of the participants stated that estucational psychologisthould be able to design
coaching interventions that meet teachers' needs and contegte Fhouldconsider the
various individual learning styles and dynamics in any classroom.sigmificantstrategies
identified by the participants for designing tailored coaching interventions are personalised

strategies and contextual adaptation.

5. 2. 2Pelr.ssgmalt espihascc®ohi nqnteg vemda omerf or
devel opment

The findingsunderscore the fatiat personatrategyis key in tailoring coaching interventions

for teachers. The insights from the participants established that the need to tailor the

interventions is crucial in designing effective developmental intervent@meparticipant, an

educational psychologishotedthe following:

We will use what the teacher has done before that helped and tailor it in terms of how
to help this class that the teacher h&s, we will use the strategies that she's already
come up with before, strategies that have worked before, and then we will use her

personality to fit the strategies that we now want to impleiiamticipant27).
This wassupported by another participant

| prefer that because then the teacher will come with a specific question, and you can
gather from that teacher's personality and the way of teadfadicipant26).

Participant 27highlighted the following

We tailor our interventions based on each teacher's needs and prior experiences.

Tailoring strategies to individual teachers are crucial for success

According to the responses, this personalised approach ensures that the interventions are
relevant and effective. These personalised strategies are espéexic, and this themis
presented in the following section.

5. 2. 2Co2n.t eadtapd la tcad aocnh itmoght s vaemt i on

Another aspect the participants highlighted as critical in designing tailored interventions is
adapting to specific contexts. The findings of ttesearchhaveestablisled that contextual
adaptation is one of the basic elements to be factored into the design of a coaching intervention.
As one of the participants observ€he has to contextualise for effective coachiugother

participant reiterated that it was an adaptation to cos@actific strategies that led to the
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design of effective interventions, remarkilige adapt our coaching strategies to fit the specific

context of each teacher's classro@Participant26).

This was supported by aetlucational psychologisivho shared her experience in tailoring

contextspecific interventions:

Tailoring our approaches based on classroom dynamics is crucial. For example, | gave
her (a teacher) five options for whathdughtshe can also do in the class. She picked
three that she thought would work in her cléRarticipant28).

This shows tha¢ducationapsychologist are responsible for enabling teachers to choose the

most suitable methods by providing multiple strategies. The findings strongly suggest the need

for the adoption of contexspecific interventions and strategidailor-made strategies that

consi der t he teacher s environment and dy
interventions. Another participant emphasised this by concludahapting strategies to fit the

teacher's environment ensures suc¢Pasticipant27).

This requirement for tailored professional development aligns with the findlinige study by

Joyce andShowersthat emphasises the importance of developing cordpgtific strategies

for professional development. It also aligns with Desimone's (2009) tatkliscusss the

need for contexspecific interventions. The findingsave emphasisg the importance of
considering individual learning styleseducationainterventions Alonso-Martin et al, 2021).

As the results show, interventions are not uniform and the environment needs to be applicable

and relevant.

523.Bui l dohlgaborative relationships

As the participants highlighted, a key element in effective interventions is ensuring
collaborative partnershinongall the relevant stakeholders. The participants acknowledged
that the role ofeducational psychologistis to build collaborative relationships among the
different stakeholders, namely tleelucational psychologist school principals, teachers,
parentsand theschool leadership. The participant responses indicated that key stakeholders,
such as teachers and school leadership, must be actively etgageceed in the collaborative

efforts
5. 2. 3Coll.l| aborateaohewstho enhance coaching as

The participants' findings indicatdatiat collaboration with teachers is critical to building
effective interventions. One participant noted that collaborating with teachers is essential for
effective coaching. The participants emphasised that this collaboration is necessary to ensure
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the teachers feel supported and understand their needs. According to Particigéaia®, a

collaborative approach to ensure that teachers feel supported
This was supported by Participant 26 edacational psychologist

Collaboration helps us understand the teachers' needs bktteould be best if you

relied on the teachers to get their feedback to know what it is, whatakelearned ,

and what gaps you can improve on, as well as to know their needs. What do you need
to produce to them there is much stuff that one can do in coaching or developing staff,
but if it is not applicable or relevant to them, you are wasting your smé, is of the
utmost importance to get their input and their feedback in your development process

and then in the improvement of your coaching as.well

The participants further indicated that such collaboration with the teaafteaacethe quality
of thecoaching process. According to the participants, this collaboratmiticalin coaching

and developing the teacher's capacity
Working together with teachers enhances the coaching pr{eagipant27).

However, the participant quickly added that this collaboration is not limited to the teachers, but
it also takes a holistic approathat sometimes includes the parents. Such an approach,
therefore, ensures the inclusive participation of stakeholders involved in the development

process. As suclRarticipant 27 addethe following

We use it for parents as well. Sometimes, for example, teachers will see a pattern across
certain parent groups. So, for example, maybe they will notice that across certain
grades, parents are not helping their children with homework and because dfi¢mat, t

the children are not able to focus on concentrating class or children are not able to
complete work and class and that spirals into parents become very angry or irritated
because their child is falling behind and those kinds of things. So, our irtiensen

also extend to parents

The participants emphasised the need for an inclusive pribegsxludes all the stakeholders

and is not limited to teacher collaboration. Tisidiscussed in the following section.
5. 2. 38 up.pordgctiomim | eadership to enhance coact

The participant responses indicate that support is needed from the school leadership collective
thatincludesthe school management and the governing bodies. Most pantsipaphasised

thatleadership suppois crucial indicating a need for partner
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for the process to be successful. Leadership support is crucial for the success of coaching

interventions. One participant, a subject advisor, indicaedollowing:

School leadership plays a vital role in facilitating professional development
(Participant27).

The responses further emphasised the need for the leadership teams t@agpadigipate in
the developmental processes and initiatives to ensure suthesesultshow that leadership

teams are expected to engagévelyin mentoring ad coaching initiatives

The management, the SMT, and the school management team must take the lead in the
proces{FGD 1).

Such an emphasis on collaboration is also evident in the works of Hargreaves and Fullan (2012)
and Wenger (1998) who highlight the importance of collaboration in professional development.
Bryk et al. (2015), focusing on American schools, discuss thefrotdlaborative relationships

and their impact on education.

524. 1 mpl ememthitngqqruous professional devel opment
The findings have revealed thateducational psychologstneedto be engaged in the

i mpl ementati on o f continuous professional
indicated that theyegaredthe role ofeducational psychologists drivers of the continuous
professional development process through continuous training pnogsarccording to the
participantseducational psychologistacilitate continuous professional development through

regular training sessions, workshops and follggvmeetings. The participantslieged that

such a constant process ensures ongoing development and is crucial in developing and
maintaining high levels of professionalism in the teaching practice. It also plays a pivotal role

in ensuring teachers are updated with the latest practices

Continuous training programs are vital for maintaining high teaching standards
(Participant27).

Regular training sessions help keep teachers updated with the latest practices

(Participant17).
As such, some participants shared how they I
enroll ed for ongoing traini mrduc aHtaivd magls spuscyhc hs
i n gat hering feedback and foll owing up on

effectRavdaned pantas2folebivect ed
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We have what we call DMS. DMS i s .a systerm

The fianldiignngswi th Dhe eftaGcal®@®.T ovthoby mhle a snieea f o
enhancing teaching, |l earning and schools to

This correlates rwistplwhteeles theeryt ihciigpha nitgsh't ed t F
wouhdltphedevel op profFaddiponmra&li2iO@eranesd f or cCo

trainingwupndnfebthowl s.
5. 2. 4ol f{Upavnd f eedback to enhance continuous

Most participants emphasised that regular follgyg are essential in monitoring the progress,
making the necessary adjustments, and ensuring the effectiveness of the interventions. The
participants identified that followps are crucial itrackingthe progress of the interventions

and allow for the required improvements and adjustments to be made. As such, the results
reveal that regular feedback in coaching enables continuous professional development.

Participants noted the following:

Regular followup is essential to ensure the effectiveness of interventiangig such
sessions in place helps us monitor progress and make necessary adjustments. We can
improve our interventions. Regular feedback is crucial because it helps us understand

the impact of our coaching interventiofifarticipant27).

These responses point to the need dducational psychologistto ensure continuous
professional development. They highlight the need for mechanisms and systems to ensure
ongoing monitoring and evaluation of initiatives. As the findirgsove imlicate the
responsibility of providing the continuity and effectiveness of the interventionswites
educationapsychologiss. Daniela et al(2018) and Timperley (200)lemphasis¢he need for
continuous professional development. Fullan (2011) higldigi#¢ importance of ongoing

training and followup.

53. Opportdmiraaelsi ng as a teacher devel opment
The first objective of this researgasto reveal themes depicting the opportunities for using
coaching as a teacher development strategy in the Gaptewimce. Three themes were
identified, indicating these opportunities. These opportunities relate to developing
competencies and skills, the burnout and Melhg of teachers, and how best to use

technology in professional development, as noted in TaBleelow.

Tab32ePresenting opportunities for coaching
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Themes

Su-bhemes

1. Enhancing teacher §Soft skills and | eade
teacher competencies
Practical application
competencies .through

Continuous i mpr ovemen
competencies .through
2. Directing teacher -|Nurturing envirohmémt
being
Focus -baiwglto direct
Motivation and engag ¢
we-bking
3Leveraging technologyDigital platforms to
devel opment
531. Enhancteagher skills and competencies

Participants recognised that coaching is an excellent opportunity to enhance teacher skills and
competencies through individually tailored professional development progsamhis theme
had three suthemes: targeted skill development, practical application, and continuous

improvementhatare discussed below.

5.3. 1So1s.ki | | s

t hrough

and | eadership devel

ng

opment to

coachi

A concerted effort has beenade to develop teachers' soft skills and leadership capabilities
thatareessential for fostering a positive school culture and drieshgcationasuccess. Tése

include conflict resolution, effective communication and team managehatate crucial for
educationaleaders.The resultsshow that coaching provides excellent opportunities for the
development of focused skills. Focused development of skiliscritical form of coaching

from the participants' perspectives. These insights reveal that teachers can be offered
professional development through coachih@t equips them with specific skills. Most
participants shared similar sentiments that coaching allows for identifying and developing
specific skills teachers need to improve. The participants noted that coaching helps tihe teache
to have a sense of fulflment and provides them with the required institutional strategies.

Participant 23FG) mentionedhe following:
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Coaching should help teachers find ways to feel fulfilled after 10 or 20 years of teaching
because, in the beginning, it is gratifyingoaching provides teachers with effective

instructional strategiesTailored coaching helps address specific skills

The respondents furtherdicatedthat they would apply these methods in other aspects of their
professional lives. This echodise study by Knight (2009) who established the development
of one's professional competendmecause ofoaching. Similarly, DarlingHammond (2017)

established that continuous improvement makes teacher professional learning effective.

5. 3. 1Phr2zacapphlcation to enhance teacher skil]|
coaching

As the results indicate, another critical opportunity coaching presents is its practical
applicability. The responses byje participants highlighted the relevance of coaching in
practical scenarios. Coaching focuses on practical applications to see real improvements. The
participants emphasised the practical implementation of new strategies as an opportunity
presented by feective coaching. Most of the participants highlighted these sentiments, as
indicated byParticipant 2gFG):

Coaching helps teachers translate theory into practice. Coaching allows teachers to

apply new classroom strategies immediately

Participants reflected on the i mportance of
effectThenss doodywxebywnd( Z0®2add wdeé e efefaircnaecry

achievement through staff devel opment and di

devel opment . Rephkhktheutabacli2c®d43upports teas
intervention, thus |l eading to higher | evels
5. 3. 1Co3n.ti hmpusvement in teacher skills and

The findings indicate that one crucial aspect of successful coaching is continuous improvement.
The participantagreedhat coaching empowers teacherbédoetteequipped for the teaching
environment by using different tools. d@$eallow the teachers to explore the various strategies
provided to them by theducational psychologisthrough coaching. Continuous improvement

even propels the skills and techniques utilised by academic psychologists and enhances their
abilities to introduce new insights into the process. Participants noted further and emphasised
the recurrence of coaclgrio ensure improvement. As Participant 22 std®edular coaching

sessions ensure ongoing developmantthereducational psychologigtarticipantadded

Coaching promotes continuous professiagrawth (Participant28, FG).

NTTO



The aboveesponses indicathat coaching presents an opportunity to enhance teacher skills
and competencies. The participants indicated that this is possible as coaching targets skills
development and practical application of strategies and ensures continuous improvement.
These fidings resonate with studies by Knight (20€@&temphasise the role of coaching in

skill enhancement, artay Darling-Hanmond et al. (2017) whanderscorethe importance of
continuous improvement through professional development. Oitheential scholars, such as

Joyce and Showers (200jnilarly emphasise that professional change must be focused.

532. Addreseaoder burnout -memidngegnhancing well

The participants noted that coaching presents an opportunity to address teacher burnout by
providing support and strategies to manage stress and workload, ultimately enhancing teacher
well-being. The participants' responses indicate that coaching islenumieating a supportive
environment for teachers, focuses on the Avelhg of educators, and can provide much

needed motivation and engagement.
5. 3. 2Nulr.t vernivnigr onment +teiemghance well

The participants reported that coaching provides a safe space for teachers to share and solve
their problems freely. This plays a critical role as it aldeachers to engage deeply about

their different experiences in the coaching procedsis crucial foreducational psychologist

as it will assist them in identifying various gaps and addressing them in their coaching
proceduresaccordingly. Participantkighlighted that this would help teachers to find their
footing in the coaching process

If coaching was taking place as expected, coaching would help our teachers to find a
better footing(Participant21).

Participants further notedA supportive environment is crucial for teacher wading
(Participant27). This wellbeing is vital as it catefer the teachers' emotional wddeing and

reduces stress and burnout. Participants 26 emphasised the following:
Coaching provides emotional support for teachers

Such findingsaresupported by Rocchi and Camiré (2018) who note that a positive, coaching
embracing environment significantiffects the efficacy of teachirand reduces perceptions

of stressors. This would, in turn, increase teacher job satisfaction. Thus, coaching can offer a
supportive environment, essential for boosting the overaltbeslig of the teachers. Such a

focus on weklbeingis discussed further in the next stiieme. According tosman et al.
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(2021), coaching interventions ensure that teachers are close teatimers provide more

emotional support, and reduce peketimisationin the classroom.
5. 3. 2FR02ccusvedbki ng to address teacher burnout

The participants' responses show that focus onlveafig is crucial to coaching. This resonates
with the fact that teachers establish weding within their daily teaching practices when
effective coaching is implemented. The insights shown by the ipartis provide evidence

that focusing on welbeing is criticalfor allowing them to flourish in the coaching process.
This resonates with what tleelucational psychologisioted about prioritising teacher well

being in coaching programes. Although partiipants indicated that coaching interventions
include various strategies to improve the wmding of teachers, there is still room for

improvement if it is addressed accordingly

Addressing welbeing through coaching is essential if addressed appropriately
(Participant26).

The above findings support tlritcomes of thestudy by Grant et al. (201,03tatingthat
coaching decreases the levels of stress and burnout among teachers through nurturing
psychological resilience and wadilking. In addition,Glover et al. (203) established that
coaching programes have significantly improved instructional practices among teachers and

academic achievement amadegrners
5. 3. 2Mo3t.i vatenognagaenndent t o emleamge teacher wel

The participants highlighted that some teachers are demotivated to engage learners, and
coaching may be vital in motivating and encouraging engagement. These are concerns that
someeducational psychologistseek to address in coaching, and the results show that this is
present in schools. Participant 23 notéelachers are also losing their motivation to engage

learnersTher ef ore, awareness of coaching must be
Coaching can help reignite teachers' passion for teaching and engagétagitipant
27).

The aboveresponses thus highlighihat coaching can help reignite teachers' passion for
teaching and increase their motivation. This aligns with Skaalvik and Skaalvik) (20b
highlight the relationship between motivation, wediing and burnout. Similarly, Deci and
Ryan (2000) discuss the importance of autonomy in-baslig and motivation.
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5.3.3. Leveragingtechnology for professional development
The participants indicated that integrating technologyo inoaching may offer new

opportunities for professional development, making training more accessible and efficient.

The responses highlight that technology can be leveraged for effective professional
development. According to the participants, this can be done using digital platforms, online

training and technological tools to advance coaching initiatives.
5. 3. 3Dilgptaktforms to enhance professional de

Participantsindicatedthat digital platforms could streamline the professional development
process and make training more accessible. These could be online platforms that could be used
for coaching sessions. This testifies to the comment highlightdeatticipant 22 that these
platformsmake training more accessibRarticipant 28 addeiw technology's usefulness and
said,We use technology to facilitate professional developri@etfindingshaverevealed that

online coaching can become a valuable meétbfocoaching. The participants highlighted that

using technological tools and online platforms in coaching presents new opportunities
Using technological tools is an integral part of coach(Rgrticipant22).

The participantgpointed outthat technology can be integrated into coaching, citing online
training as an added advantage. ysieggested ways of creating materials, such as a slideshow
presentation available to teachers after coaching sessions so they can always refer to it in the

future. The participants noted that online training offers flexibility and accessibility

Weofficially statethat they can use that rather than going somewhere else for online
workshopgParticipant27).

The above indicates that technology can be leveraged for effective professional development.
This resonates with the scholarly works of Timperley (2011) and Fullan (2007) who emphasise
the importance of leveraging and integrating technology in continusafesgional

development.

5.4. Enhancedfocus on coaching as an intervention strategy for professional teacher
development

This researchaimedto show the different perceptions and experiences of Gabizse
professional teachers who hesteivededucationakoaching as an intervention strategy for
development. Throughout the interview process, participants highlighted their different
perceptions and experiences. The key themes that emerged from these experiences are
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improved teaching practices, increased professional confidence, enhanced collaboration and

peer learnings noted in Tablg.3.

T a b3.3ePerceptions and experience of Gautenbased professional teachers

Themes Subhemes

1. | mproved teachindgEnhanced cl assrtooomi manag ¢

prac.tices

Curriculum delivery pl ani

teaching practices

2l ncreased confidenqSupport services of t he

devel opment and supportive feedback
3. Enhanced peer cog
practice and coll abg

541.1 mpr otveeadc hi ng practices
5. 4. 1Enlh.anccleads sr oom management to i mprove tea

Participants in this study described how coachimgroved their teaching practices. The
reflectionsby the participants show how coaching led to enhanced classroom management.
Participant 26 noted that theredi@een a positive change in behaviour since they commenced
coaching and statedl,have seen a significant improvement in classroom behaviour since |
started receiving coaching his was supported by Participant 18 as they acknowledged that

the new methods learduring coaching contributed significantly to their teaching processes:

My classroom environment is more positive and conducive to learning since | started
coaching. Coaching helps create better classroom dynamics. Better classroom

dynamics lead to improved student learning

Some participants noted that thegrebetter equipped to manage their classrooms because of
coaching. The highlighted that theywere able to enhance their classroom management
strategies. This reflected that coaching halped them become more confident in classroom
management. These results show that the tailored approach to coaching has significant benefits

for the learning environment

| feel more confident in managing my classroom after coadqagicipant23).
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Participants in thisresearchfurther indicated that coaching bentdfd their classroom
management and provided them with better and improved instructional techniqugs. The
described how coaching dhamproved their instructional strategiesd led to enhanced
classroom management. They said thataisevident in their teaching practices that coaching

waseffective
| have learned new teaching methods that have been very eff@atitieipant22).

The responses show how coaching taught teachers practical classroom management skills and
improved instructional strategiehis researchfound coaching helpedmprove learner
engagement and enhance learning outcomes. The participant teachers indicated tiaak they

realiselposi ti ve outcomes in their | earnerso6 perf

| have noticed a positive change in hagrners performane since Istarted coaching
(Participant12).

The findingsindicatethateducational psychologisplay a crucial role in improving classroom
management methods and techniques, allowing teachers to foster a more organised, engaging
and inclusive classroom. This correlates with the feedback provided by the teachers who
identified significant improvemestin learner behaviour and learning due to fiened

coaching sessions that focused on effective classroom management strategies. As expressed by
Hart (2010), theesponsibilitiesof educational psycholpsts regarding the management of
effective classroom behaviour include identifying the psychological functions and principles

and applying the strategies at various systems' levels.
5.4. 1Cur.ri dell umery planning and management t

The planning and execution a@lrriculum deliveryare areas of intense focus. Thigh
coaching, teachers aegjuipped with strategies to plan effectively, ensuring that curriculum
goals are met with higkducationaktandards. Téseinclude developing modular teaching
plans adaptable to varying learning speeds and styles within the classroom. Taadirensd

that coaching equipped them with various strategies in their curriculum planning processes.

Some participants indicated that coaching kignificantly improved learner engagement in

the classroomand allowed them to engage with learners effectively. This is crucial in
professional teaching development as it impadacationalimprovement; t impactsthe
learning environmentautomatically translatingnto improved learner performance. The
responses above underline the positive impact that coaching had on improved classroom

management and teaching practices. The participants shared how it helped in enhancing
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strategies for improved teaching and learning outcomes. This agrees well witinlat al.
(2003), who inferthe role of effective classroom management in enhancing learner
performance. Hattie (2008) stressastructional techniquethat this researchfocused on,

where coaching seems to play a significant role in improving learner engagement, as the

participantshighlighted.

542. 1l ncreased confidence and capacity develop
The participants' responses indicate that coaclsngerceived as an avenuedohancing
professional confidence. In this regard, participants felt confident in undertaking their roles
upon receiving coaching. According to the participants, coaching improved their confidence in
the classroom. At the same time, they apprediaeeiving positive feedback and support from
educational psychologistParticipant 12 highlighted thabaching has boosted my confidence

as a teacherThe participant responses show ttedchers realiskincreased professional
confidence because of receivingaching, which hekd them feel more competent in their
roles. This highlights the importance of confidence in teachiing participants further
highlighted that with the increased confidence levels, thiyefapowered and motivated
through the coaching experience.

Coaching empowers teachers to be better teachers and better equipped for the teaching

environmen{Participant26).

Most participants reflected on the sense of empowerment attributed to coaching and noted that
they fdt more prepared to tackle challenges in their teaching experggtee receiving
coachingSomeparticipants underscored the need for coaching as it empdthem to fulfil

their professional responsibilities adequately
Coaching has helped me believe in my abilities as a tedPhdicipant18).

Theresponseabove indicate that coaching builds confidence and motiva&aticipants also
expressed how thénad developednuch confidence because of coachhmtempowered them

to take on leadership roles in the workplace. &thecational psychologistsupported this,
noting that coaching interventions are critical in building the leadership capacity of teachers.
Moreover, Blackman (2010) indicatéhat coaching, workshops, and personal sessions may
provide a continuous professional development basis for learning leadership skills among

professionals.
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5. 4. 2Sulp.psoerrtvi ces of the schooling system and

Coachingextendsto integrating and optimising support services within schools, such as
counselling, special education nee®&EN) provisionand extracurricular activities. These
services are crucial for a holisteducationalapproach, ensuring that ddarnerneeds are
addressed comprehensively. Additionally, thjgproach includetearners with disabilities,

thus improving learner performance. Participants emphasised that coaching interventions as a

teacher development strategy must also focus ontingithese improvements.

Additionally, the results of the study are indicative of a relationship between coaching and
leadership capacity development. Coaching enables teachers to acquire leadership skills that
prepare them for future leadership roles and responsibilities whthischool. The results also

show that the coaching experience provides substantive and supportive feedback for the
teacherghat helps them perfornbetter Supportivefeedback from coaching has been very
helpful (Participant16).

Supportive feedback enhances professional confidence and builds leadership capacgty. This
confirmed by Guskey (2002) whose study established the link between professional
development and teacher confidence. Participant 17 mentiSnpgortive feedback is a key
component of effective coaching and building confideBpélane et al. (2004) explored the
importance of building leadership capacity. TasearcHindings indicate the importance of

coaching in enhancing leadership capacity and professieaalapment.

543. Enhanpceeedr coaching, communities of practi.
Establishing communities of practice within schools has been a significant focus, encouraging

peer coaching and sharing best practices among teachers. This initiative supports a sustainable
professional development model where teachers learn continuaasiydne anot her €
experiences and insightshe researcliindings indicate that coaching fosters a culture of
collaboration and peer learnitigatallows teachers to share best practices and learndnem

another The participants also pointed out thaaching provides an avenue for a collaborative

learning culture. This is because it provides for a culture of collaborative ledhaitig an

integral part of the coaching sessions in view of professional enhancement. On the views
regarding the facilitation of a collaborative culture, the participants commented that, through
coaching, theyereable to learn fronone anothebesides sharing best practices. Responses

show that the coaching process allows for a greater exchange of knowhatlgahances

teacher teaching practices
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Coaching has encouraged us to share best practices and learn from eaclsbtred

practices promote collective growth and improvengPatticipant18).
This was supported by another participant who shared his experiences on coaching:

| have learned a lot from my peers through coachMf have learned to share
successful teaching methods through coac(iagticipant20).

The participants further indicated that coaching allows for enhanced peer support, which is

crucial for professional development.

They fdt supported by their colleagues through coaching, and thegdeie anotheand

sharel ideas through coaching. The results show that coaching created a supportive
environment among the teachers. Such peer sufgpditated the sharing of knowledge among

the teachers. Participants also noted that such a supportive enviromasamticial for the

success of coaching interventions as it encourtigeteachers to embrace coaching

Creating a supportive atmosphere encourages teachers to embrace coaching.
Supportive environments are crucial for the success of coaching interventions
(Participant27).

A supportive environment helps overcome resistance to coaching initiatives. The teachers
recognisd the longterm benefits of coaching for sustained professional growth and
development beyond immediate improvements. The above resonates with Hargreaves and
Fullan (2012) whaunderscoreghe importance of collaboration in professional development.
Similarly, Bryk et al. (2015) highlight the significance of collaborative relationships in
educationaimprovementExtrapolating teachers' perceptions of coaching to its broader impact
onlearnerengagement and learning outcomes, results from the study shawotatieachers
perceive coaching as improving their instructional strateigdirectly influences how the
learners will interact with learning material. Teachers reported improvement in class
management and, as a result, better delivery of lessons due to better participaliamremd
attention. This meanthe participant§ound thelearnersmore active during group tasks and
more inquisitive while discussing topics in the class after the techniquesddemastered
during coaching had be@émplementd.

Moreover, a change for the better line a r acadersi® performance was perceived by
teachers. From the improvement in their teaching practices about meetingther meeds s 6
more effectively, educators reportéehrnersshowing an improved ability to understand

complex concepts and working out applications of critical thinking. This is consistent with the
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literature suggesting that coaching has an indirect positive effet¢aonerachievement
because it improves teaching practices (Kraft & Blazar, 2019; Kotze et al., 2020). However,
some of the teachers highlighted that this is especially true for@selurced schools,hgre
resources and infrastructure augment coaching efforts. While most teestoggsisedhese

gains, they also identified areas where the effect could be intensified. Indeed, class size,
teachingmediaand parental involvement emerged as mediating variables that interact with
coaching to determine how much coaching would contribute to impteaetingoutcomes.

The teachers suggested that the componentie coaching interventions @hid include

addressing these broader systemic challenges to have the maximum impact.

5.5. Key strategies used byducational psychologistin conducting coaching and their
benefits

The findings from thedata analysisunderscore the fadhat educational psychologist
emphasise the importance of tailoring coaching strategies to the individual needs and learning
styles of teachers to maximise effectiveness. rEsearchfound that focusing on reflective
practice and feedback, goal setting and action planning, use of data and ebmsstte
practices and building trust and rapport all play a significant role in addressing issues related
to the implementation of coaching. These implementations will then ensure that school

coaching is conducted effectively and plausioifer to Table 5.4)

T a b3.4eKey strategies implemented by educational psychologists in conducting coaching

Themes Su-bhemes
1. Reflective pr|lReflective practice as
Feedback | oops as a str

Actionable feedback to

devel opment

2. Gedlting and gAction planning

Monitoring progress

3. Us e of dabas|Datdai ven deci sions

practices

Data analysis

Continuous assessment

4. Building trus|Building trust

Rapport building

Open communication

NP =



55.1. Ref | epcrtaicvtel ce and feedback

The interviews highlighted thatlucational psychologisuse reflective practice and feedback
to help teachers assess their performance and identify areas for improvement. Thus, the study
evaluated reflective practice, feedback loops and actionable feedback as critical focus areas in

ensuring that coaching isplemented effectively.
5. 5. 1Relf.| pataicve ce as a strategy to enhance ¢

Reflective practices were highlightéy the participantas one of the main aspects that aid
effective coachingTheseallow theeducational psychologistaind the teachers to gain critical
insight into their progress during coaching sessions. This further confirms that coaching is not
solely dependent on the efforts madestiycational psychologistThe participarg Gesponses
underscoredhat teachers are responsible for engaging in the reflection process of coaching.

An educationalpsychologisemphasisethis as follows:

Reflective practice is a key strategy in coachWinen you give them something, they
need to come back and say okay, but | applied it in this manner: this is working, this is
not working Reflective practice encourages sadessmerfParticipant26).

Reflection assists both the coach and the teacher bedawlews room for areas of

improvement and the strengths that each may possess, as nBttidiyants 22 and 28
Reflective practice helps teachers identify areas for improvefRarticipant22).
We encourage teachers to reflect on their pract{@asticipant28).

The findings abovenply that the reflection betweesalucational psychologisand teachers is
necessary to discover their strengths and weaknesses and enhance their teaeheigity
feedback fronvarioussources or watching their videos (Gun, 20AL$tudy by Soisangwarn
and Wongwanich (2014) does not differ much from the findings since it hightiugit peer

coaching enhances the personal reflection of teacmelgir practices.
5.5. IFe2zedb oaolps as a strategy to enhance coac

Findingshaverevealed that the participants highlighted feedback loops that, if implemented

effectively, will promote improvement

Regular feedback helps us understand the impact of our coaching interventions

Feedback loops ensure continuous improver(féarticipant27).

Another educational psychologistesonated with the above statement and added that the

continuous loop of interventions is presdrwever, it needs to be improved
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Feedback from teachers is crucial for continuous improvement. So, every school has a
teacher that is designated that | work with. So, | will give all my interventions to her,
and she will then give them back to the teachers because, you know, you get,to cl
and they have got maths. Now | must leave, but now she is not coming to me. She is

busy.

| cannot sit there for an hour and wait for a break if they have a break and not a meeting
or there is a parent waiting. So, it cost me money to sit there for an hour doing nothing.
So, | will talk to that teacher, that specific teacher, and | will givenmg options, or |

will also do this or do that. That is what | what | recommend. She told the teachers what
| said (Participant28).

The above findings are reflected in a study conducted by Carless (Bai&3tablished that
feedback spirals could spur longerm learnerengagement in setegulation in complex
iterative learning processes. More importantly, Massar et al. (2022) stress that prompting and
performance feedback alone can improve teacher use of evidasee practices and decrease

classroom disruption, butefr combined use showed no consistent benefits.
5. 5. 1Ac3t.i ofnmebdlrack to enhance professional de

Participants highlighted that supportive feedback is crucial in effective professional
development, and this all@for coaching to be conducted effectively, as stateBdugicipant
27

Supportive feedback is a key component of effective coaching. Actionable feedback is

crucial for effective professional development

Anothereducational psychologishdicatedthat support needs tebalancd from both ends.
This is what the teachers aedlicational psychologisstated

So, sometimes the teachers will come back and say, we tried this, it did not work.
However, when it did not work, this is what | then tried. So, | think that is how we
balance the need for ongoing support. So, we are not consistently and always there for
you, but because we want youhtavethe ability, we want the autonomy to lie on you

for you to be, for you to have the skills to know that should | not be available tomorrow
or for the whole month, you are not stranded, you are not drowning. We want you to
go and do this activity or this wikshop or this intervention and see if it works. And if

it does not, we are still here to help you manage how it did not work. So, we are not

always there to say, oh, it did not work or let me give you another one. But we say, if it
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did not work, tell us what did work. And even if it did not work, when you realised it
did not work, what did you do? So, it is almost like the responsibility has been placed
on them to figure out or get creative in how they, how they go ahead and atmost h
do they then change or improve the intervention in that sfiresécipant27).

The above results resonate with the study conduct®&liblgand Leeg2022 which looked at

the importance of reflective practices.

Participant 28, areducational psychologistpointed outthat the feedback from coaching
sessions has helped me improVkerefore, this confirms that reflective practices are crucial
for both parties and aid the intervention of coaching in schools shbigldresult in effective

professional development through coaching (Guskey, 2000).

552. Goasletting and action planning

The aspect of planning was another area of focus that the participants highlighted. The
responses from the interviews revealed that setting clear goals and developing action plans
allow educational psychologisto use essential strategies to guide the coaching process and
ensure measurable outcomes. Thus,rgsarchestablished that clear goals, action planning

and progress monitoring are critical areas of focus in ensuring that coaching is implemented
effectively byeducational psychologisin schools. Clear goals are critical in the construction

of action planning and goal setting. Thi s

through various recommendations

The management, the SMT, the school management team must take the lead in that, and

they must set up the school improvement (3D 1).

We focus on setting achievable goals in coaching sessions. Setting clear goals is crucial
for effective coachin@Participant26).

5.5. 2Aclt.ploann ni ng

Action planning is one core process of goal setting, and the participants emphasised that it is
crucial in developing and implementing coaching strategies. The results showed that action
planning ensures that coaching strategies are effectively implem@&imisdforms a critical
guideline that teachers amrducational psychologisican adhere tin orderto achieve their

goalsfor successful coaching implementation
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Action planning helps in the implementation of coaching strategies. We create detailed
action plans to guide the coaching process. Action planning helps in the implementation

of coaching strategie@articipant27).

The results shoadan urgent need to set clear goals for the coaching process. Nadbesily
benefit the process among the teachersaaudational psychologist but it also enhance

classroom teaching practices.

This aligns with Dweck (2006) whstateghe importance of goal setting in achieving success.

Therefore, developing action plans is crucial for coaching implementation.
5. 5. 2Mo2n.i t prroignrge s s

Monitoring progresss another critical aspect that the participants highlighted, as it enhances
accountability and assists in making necessary adjustments. This is shdna responses
provided by the participants when thesere encouraged that monitoring progressuld
strengtheraccountability and ensure the efficacy of coaching interventions. Regular follow
ups were said to be essential in the monitoring of progress, as noted by Parti@ipaiet 2

regularly monitor progress to ensure the effectiveness of coaching interventions

The results above confirm the need for goal setting and action planning to enhancegcoachi
as an intervention. The reseamhphasises that embodying these attributes within this process
will ensure that interventiosucceedgDweck, 2006). Thereforejarious strategies must be
explored in implementing coaching for professional development.

553. Usedafa and-basedepcactices

The intervi ewsduhiagh loingaH $ egudp Watsantls@ g it hte cr i t i ¢
and evbaseendcepractices in shaping their coach
are eef faencd iivmpact f ul f oTlmusntthetgfteatteiensge ar dleern s i
evideased practices, and continuous assessHn
coaching educaateigomneasl ifnbgsesbolpogayti ces ensur e

rel evantb,acrkeesde aarncdh conti nuously refined for 1

5. 5. 3Daltdai Weai si ons

From t hei hrasssneageld t h atd hdea tdae ciiowsiiodrrmimo & rad h e n
coaching setuebatpbpralsf pEhicalohbagmnettthebalvsel oped
werge ounded in actual experiences and needs.

collected but actively informs the coaching
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utility of aesegismmsiedde rdtaitfayiimg areas for i mpr
highlighted the I mpandanosightgathering firs
Datda i ven deci sions ensuf(®tcipart2 2 ance and e
Using assessment data hel p&tcipast28 denti fy a
The responoudatat guestionnairesedana cwlvVveygs
process. Coll ectively, these display a syste

evidence that they are responsive and effect

Saar et sahbhhat(2@fadimed practice supports teac
met hods and enhancing professional devel opme
teachers whaot arcalcatdtviehei r ctllascuplomt @oalarcd li

create better teaching outcomes.

5. 5. 3Daztamal ysi s

An eV ibdaessreade approach has been emphasi sed t
Educati onaki mptsrychend begrin stt o robust data analy
| eapeerf or mance, i dentifying |l earning gaps,
di verse | ear ner ndereidvse.n |ddeucaidstiiobnnsa,hsppoypdhtd hce
evideased practices to enhance the efficacy
ensures that strategies are grounded in evi
context. Participants desscapprecdapdhapainsdetd d anlat
n

consensus among parase@pamnactiiscadradr eviideing

We rely obnasevdi dpernaccet i ces to ensure the ef
( &ticipant2 2 ) .

| gave her five options of what | think s
t hat she thought (vadiapand 8v® r k i n her cl ass

This reliance on proven methods reflects a
been validated through research and practic
foundati onal role of res€armachiing coaahiegg est

evidence andhreseammht-masedtpr @vi deeaseensur

progrsamare theoreti caFaryt iscoupidhh ta ndY | permeeantt i ceavli

based practices ims o Redld@@aal nsgshypnpdarmtgsn abov

by sttataitnge |l assmodml|l soaciginmd@tihcea ngd ayl iitnyf | aufe nic

behavi our malneeageoemde mi @nan g gEpemeartty iumr bhaing he | e
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school s. More i mportantly, Kretl ow and Barth
to enhance teachers' -abhskdt pshohiaps pment t e

| ear ni ngansd rpactseigtuievwse poeahtavi o

5. 5. 3C0o3n.t i masusoeusss me n't

Continuous ascdaessmenttamecgenponent i n maint
effectiveness of coaching interventions. Pa
behaviour al observations:

We see consistent positive kind of behavi

noticing okay this .one thing might be wor

This iteratieacmantooanadstlslyeciod Inegiantd adapt t

r etail me based on observed outcomes.

The i mportance of ongParntgi ofivie@d)uba t2@mam teiids) ueoaulso
assessment ensures. oRgulngr |Iampsaesysamemte e dlea c
mechani s m, hel ping to evalwuate the 1 mpact

adjustments, as highlighted by Participant 2
Regul ar assessments help .us evaluate the
Participant 22 also emphasised the necessity
Continuous assessment is essential for ef

This perspective underscores a proactive af
continuously mohRPattoiredp@mmmaihseecdppr oach

We regularly assess the progress .and effe

Extensive |iterature suppobased hprEdatpibdaea D siarb
Psychol dgyperl ey (2011) di scusses the transf
through dat@aaed evihadénces. Hattie (2008) l
evidleased practieedscatni emdlavareznageddedsl ) hi ghl i
t he i mport anitaes edf srtasadeargdbhes i n reinforcincg

educatmioeaventions in solid evidence.
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554.Bui ldragt and rapport

Participants highlighted that building trust and rapport with teachers is essential for the success
of coaching interventions as it encourages openness and collaboration. Thus, the studl explore
open communication as another aspect that should be embraced to improceadhiag

procesdgor professional development.
5.5. 4Buli.l ius g

One critical aspect of ensuring that there is a relationship between teachedkieatibnal
psychologis$ is building trust. Theresults indicatechow essential it is for teachers and
educational psychologisto build trust to aid effective coaching. This has been a pivotal point

as itcreate transparency, and either party will have aid@pth understanding of their views

and concerns about coaching. This includes being transparent with teachers' challenges in

schools or even classrooms

If the teacher has classroom management issueslo not just come in and say these

are the classroom management strategies; we will then maybe speak to the teacher and
find out what her personality .isBuilding trust is crucial for effective coaching
(Participant27).

Trust between theducational psychologisind the teacher is essential for progress in the
coaching process. The results further stipulated that trust creates a coaching relationship

essential for coaching success
We focus on building trust with teachéParticipantP26).
Trust is a key component of the coaching relationdPapticipant28).

The findings aboveshow that building trust isessentialin coaching effectiveness. Schein
(2010)emphasiss trustbuilding betweereducational psychologistnd teachers. He further
refersto building trust as an integral component inoaganisationasetting. Similarly, Covey

(2006 underscorgthe role of trust in effective relationships.
5.5. 4Rap.pbort di ng

The participantsound that building rapport creates a positive coaching environigaing
teachers andducational psychologist Furthermore, &ticipant 11 emphasised that teacher
development is also vital in ensuring that their teaching strategies possess nurturing and said,

Teacher development is significant. We should groom the teacher because we expect that

NP ®



person to treat the children as his or her children in the teaching spactcipan22 added

the following:
Building rapport with teachers helps create a positive coaching environment

The findings above are in line with the study conducted by White (2B2&)stablished that
coachingcomponentsuch as rapport building, goal setting and reflective feedback increase

teacher success and learning in education.

Michael et al. (20233pecifythat a warm welcome, transitions, emotion checks and optimistic
closures can effectively achievearnerrapport in building social and emotional learning

outcomes.
5. 5. 40p3eco mmuni cati on

The participantsinderscore@pen communication and how it is essential in addressing issues

such as resistance to coachiagd promoting trust and collaboration.

They identified that clear communication and encouragement are the key to addressing

resistance to change. This was emphadigdearticipant 27(FG):

Open communication fosters trust and collaboratiofEncouraging open

communication helps address resistance to coaching

The findr abtaot atbhoev ei mport ance of budldathigonal

psychelamgi stteacher s. Thi s all ows for clear
coll aboration for professional teacher dev
organi sational culture and | eadership for in

5.6. Factorsaffecting the implementation of coaching as an intervention for

professional teacher development

Theresponses indicatbe factors affecting the implementation of coaching as an intervention
for professional Sevenkelp Gactawsodaffedt éhe eriplenpenationt of
coaching as an intervention to enhance teacher development. The partigpeshtisne and
financial constraints, resistance to change, a lack of trainingduicational psychology
systemic and logistical issues, support from school leadership, teacher motivation and
engagement, communication and collaboration, cultural sensitivity and inclusivity. In the next
section, these themagsepresented and discussed as they enaddrge participants' responses.
Table5.5 presents the key themes and-tisémes on the factors affecting the implementation

of coaching as an intervention.
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T a b3.5eFactors affecting implementing coaching as an intervention

Themes Su-bhemes
1. Time constraintBalancing responsib
burden
2. Financi al cons{Budget I imitations ¢
3. Resistance to (Reluctance to adopt
4. Lack of etdruxianl nsufficient traininr

psychel ogi st

Professional deedvuecl ao

psychesl ogi st

5. Systemic and | (I nefficient system

Il imitations

6 . Teacher profelLeadershipntinaodtves
support environment
7. Cultural sensi{Cul tural awareness g

56.1. Ti menstraints

56.1.1. Bal anrceisnpgonsi bilities and administrat.
Theparticipants' responses clearly outline the factors affecting the implementation of coaching
as an intervention to enhance professional teacher development, such as inventing new
practices and adapting to various changes. The participaderscoredhe importance of
incorporating indepth training foreducational psychologistas they play a crucial role in
coaching and teaching development. They highlighted that balancing responsibilities,

scheduling issues, and administrative burdens are core faabraubt be addressed.

The participants noted that balancing responsibilities is vital in ensuring that coaching is
implemented effectively as a way of coaching. Participants 17 and 2Qyevkboth teachers,

respectivelyadded the following:

Time is a major constraint. We are so busy with admin and teaching that finding time

for coaching is difficult
We have extra murals and planning. So, the time to do this is a big challenge.

Participantsaddedthat the issue lies with mastering the aspect of managing time during their
daily activities andiound it challenging to incorporate coaching sessidfinding time for
coaching sessions amidst all our responsibilitiess tough to balance with their daily

schedules. Participant 17 commengésdollows:
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Scheduling coaching sessions is problematic due to our busy sch&dalbave extra

murals and planning, so finding the time to do this is a big challenge

The participantsnentionedhe challenge of establishing a definite opportunity to incorporate
coaching sessions collectively. Thegid that it was challenging to schedule conflicts for
coaching and itwasdifficult to arrange coaching sessions that would accommodate everyone
Another area of concern was the administrative tasks that needed to be att¢hdezhtsed

the conflict with coaching. Participants argued that tiwwees a significant constraint that
prevenedthem from allocating time for coaitly sessions. Participant 20 supported ploisit

of view:

Time is a major constraint. We are so busy with administration tasks and teaching that

finding time for coaching is difficult
This wasfurther supported bgducational psychologistarticipant 2{FG):
The administrative workload leaves little time for coaching

The results above indicate that time managenmeeatensmplementing coaching effectively,

thus hindering the progress of professional teacher development. Therefore, it is essential that
the issue of establishing time to incorporate the coaching sessions is focusedsuioahsl

should inroducemonthly programme&whereeducational psychologsareinvited to conduct

these. There are time constraifdas both teachers anelducational psychologsas they all

have different schedules. Therefore, time management remains a concern for both parties as
they hae demanding tasks in their daily activitid@articipant 28(FG), an educational
psychologist statedhe following

Scheduling is a big issue because of our patikeetables

The above findingselateto the study conducted by Joyce and Showers (20@2point out

that the impact of time constraints on professional development threatens this area of work.
Similarly, Guskey (2000) emphasssthe importance of time management in professional
development programes. Fullan (2007) highlights the challenge of time constraints in

educational changaitiatives, supportinghefindingsof this research

562. Fi narmacnxatlr ai nt s
Theresponses outlingtie issues of financial constraints and how thesbareers to carrying
out these coaching programss. The challenges mentioned by the participants include budget

limitation and resource allocation.
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This subtheme emerged from the responses, and there is a call for improving financial
resourcesto allow the respective institutions the necessary resources to initiate these

progranmes effectively.

56.21. Buddgetmi tations and resource allocation
The participants' responses indicated that the budget seems to be one of the main contributing
factors to the failure to implement coaching as an intervention. Participants 5 and 16

respectivelynentionedhe following:

Financial strain is a barrier to accessing continuous and kqghlity professional

developmeni(Participants 5)

Budget limitations hinder access to valuable courses and training programs
(Participants 1p

This resonates with the respospeovided by participants as they added that limited financial
resources affeetltheir ability to implement coaching effectivel@ne participant noted that

the primary schools they waglfor could notafford a permanent psychologist on the premises.
Participants also noted a deficit in resource allocation when implementing coaching. This then

becomes a challenge wheoachingneed to beimplemened

This has become one of the main challenges that participants note®awitipant 26(FG)
stating Resource allocation is a significant challenge for implementing coaching praggam
The participantgParticipants ) further elaborated on the issues of resources and stressed the

financial constrairts:

Financial strain is a barrier to accessing continuous and kgghlity professional

developmengParticipant5).

The other participants echoed similar concerns when they stressed the need to allocate the
necessary resources as it is crucial for the success of coaching pnegrBarticipant 2ZFG)

stated
Proper resource allocation is crucial for coaching prograes' success

Participantsndicatedthat the high training costs lineid their access to valuable coaching.
Training prograrmes are expensive, atidebudget does not always cover them. Schools must
focus on the financial challenges that hinder the progress of implementing coaching.

Participants emphasidethe unavailability of resources, particularly financial resources.

NZO



Participant 22(FG) stated,The financial burden of training programes is a significant

challenge These constraints then hinder the process of initiating coaching sessions in schools.

The above resultelateto the studyconductedyy Knight (2009)who discusssthe financial
challenges that pertain to implementing coaching progreanDarlingHammond et al. (2017)
underscor¢he impact oeconomiaonstraints on professional development. Lastly, Timperley

(2011) emphasis¢he importance of adequate funding for effective professional development.

56.3. Resi stedhrmneg et o

The participants indicad their concerns about teachers resisting change. Change may not
always be comfortable and welcomedjich has become a concern for the participants. The
responsementionedhe reluctance to adopt new practices and teachers' exhibiting a sense of
comfort with the current practices perpetuated by the fear of criticism. Teachers' resistance to

new coaching interventions can be a significant barrier to implementation.
56.31. Reluctadocpt twmew practices

The participants' responses highlight the negative impact of reluctance to adopt new practices
on the implementation progress. Participants 22 aneg@ectivelyan advisor andducational

psychologistnotedthe following:

Teachers are often reluctant to adopt new coaching practigetiing teachers to try
new methods is challenging due to resistance to change

Some teachers always have this mentality, and it has been working for years. There is

no need to change it

Participants noted that the fear of criticism plays a vital role in derailing the progress of
implementation. Some teachers may fear that they will perform poorly, and others may
comment on that. Participant 11 ngtd@achers sometimes fear that coaching will highlight
their weaknessed his was supported by aducational psychologistho statedhe following

Many teachers are afraid that coaching will expose their shortconjRegcipant27).

Comfortability with current practices was also noted to be one of the factors affecting the
implementation of coaching. Participamstsidthat teachers teed to trust the practices that
hadbeen utilised rather than accommodate new ones. One partsgdrteachers are often

too comfortable with their current practices to embrace coachligs thenprovesteachers

build a level of comforthatcalls for specialised training froetlucational psychologisto be
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effective in the coaching processes to address these issuesdlivaiional psychologist

supported this

Comfort with the status quo makes it hard to implement new coaching straiéamss.
teachers resist coaching because they are comfortable with their existing methods
(Participant27; Participant28).

The results indicate that a shift attitude towards change is needed to improve the
implementation progress. Thihouldexpose teachers to new methods and critical skills to
enhanceheir professional teaching. The feeling of being comfortable is a definite barrier to
development. Participant 26 statéClpmfort with current practices is a major barrier to

adopting coaching interventions.

Studies such aBurne® $2015 discuss the importance of resistance to change and how it
contributes tobecoming a persorSchein (2010) alsemphasisestrategies that must be
implemented to overcome resistanceotganisationakchange. This agreesn the general
concerns raised by the participants and the rteetbcus on resistance in professional
development (Brookfield, 1995).

56.4. Lackt roafi niemdg cfadn onals psychol ogi st
56.41. I nsuf triadind nmge chs\ffuec i ki 1 $§ ed

Participant responsasnderscored the importance educational psychologyraining and
educational psychologistaining.

This aspect is considered necessary for improving implementatdoeational psychologist

are the ones to help with their expertise in the professional teacher development process. As
such, participants emphasised this strengthening of their trainingducationalcoaching
Responses from theducational psychologissuggested that they may require additional
training to carry out coaching and, as a resnftuencethe quality of the interventiorrhe
responsesnf educational psychologistindicated that the primary focus should be the

insufficient training amongducational psychologistParticipant 25aid:

It is something that was not part of my trainirfgroper training is essential for

educationalpsychologistto conduct effective coaching

The participants added that they reqdipeofessional development as welithe contributions
of educational psychologisbecause they beliegtghis would enhancevarious areas of their
coaching implementation skills. Furthermore, participantierscorethe need for specialised
skills to add substance to their expertise eucational psychologisaidthat they sometimes
NZP



neecakd to dive deely to find their ways of developing new coaching strategiest{&pant
26):

We need specialised skills to tailor our coaching interventions

56.42. Profeslsvehapmeuwmdeatioonal psychol ogi sts
Another educational psychologissupported this, statinggducational psychologistneed
continuous professional development to improve their coaching effectiPadsspant27).

As a result,professional development programes should include training on coaching.

Insufficient training hinders our ability to implement coaching effectiffdyticipant25).

The results aboveelateto the gap that needs to be addressed in the trainieguchtional
psychologiss. The participants stressed the need to enhance their skills, as specialised training
is required in coaching (Knight, 2009). As mentioned abeudacationathange is a process

that is challenging to implement due to various challenges among teachers and financial
constraints; thoseonducting coaching must also obtain professional trairfiadan, 2007;
Guskey, 2002).

565.Systemliogi aséd oak

5651 I neffsystemdfaadtlirmctateons

The participants highlighted the issues they experienced regarding systematic and logistical
matters. Systemic and logistical challenges, such as inefficient bookingisyeste a lack of

infrastructurecan impede the implementation of coaching prognasn

Their responses highlight the need to address these issues so that the systembiarallyser

and the infrastructure is not compromised. They mentioned the inefficiency of the systems,
infrastructure limitations, and logistical challenges as their necaimcerns affecting the

i mpl ementation of coaching. The participant
operate some of the systems used for training. Partichéamt principal stated the following

in this regard:

The DMS platform for booking training is not ugaendly (Participant6). Participant

26 saidmproving the efficiency of our systems is essential for effective coaching

Participants indicated that limitations to the infrastructure play a vital role in affecting
implementation. The interviewsovedthis when Participant 22 emphasised thiastructure
limitations are a significant challenge for implementing coachiftge lack of infrastructure

hinders educational psychologist from providing coaching sessions effectively. The
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participants emphasised the need to acknowledge the logistical challenges as they emerged in

their responses.

These pose a threat to scheduling and coordinating coaching sessions. Participant 22 shared
that logistical challenges make it difficult to implement coaching prognasnThis was
supported byParticipants 27

We face significant logistical issues coordinating coaching ses@ramnscipant27).

An educational psychologishentioned that logistical issues are a challenging in implementing

coaching interventions
Logistical issues are a major barrier to effective coach{iParticipant26).

The results presented above underscore the urgent need for intervention to discuss and address
the impact of systemic and logistical challenges on the progress of professional development
(Timperley, 2011). Bryk et al. (201%pint outthe importance of focusing on and addressing
logistical difficulties in American schools to aid professional developmElargreaves and

Fullan (2012) highlight professional development issuesemnphasis¢he need to address

these challenges to transform teaching in schools

56.6. Teacprerf e s deivoen aol gunpepnot r t

Particular attention has been given to the onboarding and socialisation of newly qualified
teachers into the teaching professidris involves organised mentoring and induction
progranmesthatease the transition for new teachers by preparing them with the requisite skills

and knowledge to hit the ground running and start excelling from day one.

566.1. Leademnvoil pemaimptp osemviivieon me nt

Participant comments reveal that support from school leaderstspouldlift the coaching
practice This can be done by ensuring that the leadership from the respective school is involved
in the processesAdministrative support was also mentioned assentialin creaing a
supportive environment. These were the concerns and recommendations made by the
participantsThe level of support from school leadership plays a crucial role in the successful
implementation of coaching programes. The participants' responses reported that it is
essential that the leaderslisipould becomevolved in the process of implementing coaching.
Participants 1 from the focus group and 22 mentighedollowing

The management, the SMT, and the school management team must take the lead in that
(FGD1).
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Leadership support is a determinant of the effectiveness of coaching interventions. It is
expected that each leadership team will participate in mentoring and coaching

activities(Participant22).

This highlights the i mportance of school | e ¢
of resources for coaching, since school | e
prof essi on a The gagticigahtorecogaisetl administrative support as an area of
improvement since it mainly assists in coordinating coaching sessions. Participant 4 from the
focus group anéParticipan27 pointed out the following:

Leadership teams are expected to provide resources, create time for development

activities, and actively engage in mentoring and coaching initia{Vé® 2).

We need administrative support to effectively implement the coaching programs that

the schools should providParticipant27).

The participants emphasised that because of leadership involvement and administrative
support, the environmemrould become supportive. Participant 2@id that a supportive
environment helps teachers engage in coaching progianirarticipant22 sharedhisinsight

We support the HOD, and in most cases, we try to capacitate the HOD so that they can
support the teachers at the schodBchool leadership should create a supportive

environment for coaching

The above results indicate a definite need f
of coaching in schools. Thesapartuicciapamtod en dty
more in the processes and efforts of i mpl eme

Leithwood andaxplaaiezi mpadoepf | eadership supp
and how il teammh éteezatcsher s and classroom pract

invol vement must be prioritised in school s.

5.6.7. Cu | t semsiivity and inclusivity

The participants’ comments highlightdee need for appreciatioof cultural sensitivity and
inclusion. These have been instrumental in successfully implementing coaching pnegram
within such diversifiededucational settingdn this respect, theyemphasised the need for
upholding cultural awareness and inclusive practai@sutdiversity in the implementation

process.
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56.71. Cul tawraalenerms pamdv drogi t y
Cultural awareness is a significant aspect noted by the participletsforeit is proper to
recogniset since it facilitates effective coaching or interventittrcalls for a culturally aware

approach to coaching interventions. Particiganbtedthe following:

We are a multicultural school. and we have Chinese people, Black people, Indian

people... you must be open for each and everyone's frame of reference

Cultural competence &n important attribute in the success of coaching pragesmand this

was relayed by the responses of the participants where the practices of inchusngty
important to the effectiveness of coaching interventidrese are pivotal in the inclusivity of
practices and enswgéhat coaching interventions are effective for all teachers. Participant 28

said:

We must have strategies that can be implemented forever. We cannot start a plan or a

strategy that is not applicable to the next year or the year after that

Respect for diversity was another aspect that participants highlighted, as it is crucial to include
every persond6s opi ni onEducatignal psydhaogisshooldensurac e or
their coaching practices respect the diverse backgrounds of their teachers, as this is very
important in gaining various insights and opinions regardless of colour. This then promotes a

healthy and supportive environment, as Participaqasted out:

Please try to conduct your research in a way that will respect each person's opinion.
This is very important: respecting diversity helps to create a safe coaching

environment

The above results emphasise the importance of cultural sensitivity and inclusivity by ensuring
that teachers acknowledge and respect diversity. This ensures that effective coaching is
implemented and interventions, as shared by ParticipanReshectdiversity for effective
coaching.This supports the study conducted by Gay (2002) who disstiesémportance of
cultural sensitivity in education. Cultural awareness is another critical aspect discussed by the
participants, and it is essential in improvieducational setting®articipant 28aid,We focus

on respecting diversity in our coaching interventiofiéis is to ensure that coaching is

implemented effectively in the context of multicultural education (Nieto, 2000).
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57. St r a foecquisiinpmo ved mgatoud calme s

Coachi ngmep,r oy adnesi gned aad ciamp loeanradsitpmesdt ey | tc
Gautpmomygi nce, emphasise that tellarcatslwnald olue

| earner performance and general school effec
crittbablugh several feedback mechani sms and
di strict i mpr ovemeonitthep!| ppanrst.i cTihpea nrtess piomtseerspr e

i mpr oevdiuncgat i onahrougbomesachi ng.eel lgdetya nissveu ess
that stand out as essentialleapeenhdbamamec é hienr :
This underlines the i mportance of feedback o
gains derived from coaching when welalredone.
outlined and expounded on as t Ibespummarsies € g otm

main t hemelsemansd smubt he attention needed to e

T a b3.6eStrategic focus on improving educational outcomes

Themes Su-bhemes
11 mpr oevdiuncgat i onahdolubeaonFeedback on school and
perf or mance El evation of professidg
2l ncreasing teacher awalCommon | anguage for pr
owner ship
3. Creation of safe thinking spaces
4 . Enhanced monitoring and evaluation
5. Knowledge sharing and cascading | earnings

571. 1 mpr oediut@ toud ctalmelsa apedirf or mance

Educationalsmaplkg chraltdagiadt contri bution to | in
the more significant goals of school and di s
The systemic 8sdngamemie provi decused 1interver
place to Iimprove | earner performance metri C:
feedback about integrating ¢ethecagtwiadtsalhddctoaa

woul d ensure that the tealcbhamgbmevédomedol ogRes
byw he paritnidciitpaaanetdsi nt egr ating coaching with m
power ful tloeodadmmr eavaaea m@maty cliepvaenlts .19 r el ated it
devel opment requi r edufcart hla agnieds nfgo va bfr eawsd e d fc

i nt er vanatdidornesssmteacher kndwl eadipagaoareedcpmast i
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Equal ly iisrhporatdretnt i @m d¢girwawe mithag , h arsldtp uetn sbuyr ePsa
t hat teachers can put new strategies direct|
performanTthki ssicecnégti on between coadelarm@ran
performance is reinforced by the structured
wheowrgoing assessment and adjamphhedids eaok e tt e a

educational goal s

The feedback from thédepaoiaicti pgangedicawved nmki
achi eveennesmtembedded in thehdiemaedht Inyy imap dotded

| eanrnbrevement. ThRags twas praaitt €dated by

Coaching sessions are degncghnieedvet ospemrcs dii e

particularly in improving | earner perform
This in line witHarthei pansplti whoofstressed
teadhem point aBoub bpbeanhnemBampderdmy mahceght im

significant inedhazmadgi mg.at himautt aclwanetesoff i ndi ngs
coaching is done right, eaducatiesmddilrnegaoc mepg
performance can be expected. Coaching shoul
educationahdoutaomesl hpe rffi midinanigs eptahea st udy b
al. (2023) whevel ac aadheieadgo maylowdeadt ehiact e v el
the academic performance of trainee teachers

5711. Feedbasckooll stnmprcov ggmam$
The teacheedruscaagandoatalea Yebhgyeparticipated i n ass

about the school andlhdriosutgrhi ctth iismppraorvtei ntei npta tpol r
strawegeeéevant and effective in addressing t

the province.

The partici peentastheody els@p@insessits by subject
coll ected through these visits have played ¢
to achieve di &tcipant2t2) objl enc taidvdeist i on, Particij
requirement for pinning dowgesepe&li Fycnesdue
addresnsedhe districsaptans. Participant 23
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By incorporating feedback from those di:
coaching becomes more targeted and effec

needs

This feedback | oop ensures that i mprovement
adaptoend i nwanpsreogvuec at i on.al Teoauctbcdoumseassa ndinav el ead
actively evaluated and provi deedntf epeldabnasc.k Tohne r
t his ruensdeearrscchor es t he i mportance of i ncorpo
involved in the teaching and coaching proces
perf or mancceo nftead dbluaeks hg probesygi @rmrrdreogvrionwgt h

| earning outcomes.

571.2. El evatpi omfhe o iaommalr ds

Anal ysi seoponsheeshas hacwsaching's objective s
standards of teachers through continuous gr
hi gher professional practice benchmarks and
go beyonrdoudienr gchul ar devel opment al f eedback
Participant cddachealgi ed peldatt eachers meet an
established professional stlampme dts , p lbaars efd o ©L
meani ngf ul needs and .chfaHivsahnwasat el blge t hedic
Participant 11

How structured coaching interventions hav:

by providing clear expectations and the n

Focusing on professional growth,-t mmenf getibao
ensures that the ttacihetphseiare ep rbaocutnidc et,o tshtursi v
standaddc @otfi on i n Bohobl ghefhssandhtds of pr
teachers would need to meet and exceed wit
personalised coaching pl ans

Participant 9 commented that smeshetpreeétcaa
reach these high standards, showi ngwitthhatt hper o
support of the school ' s asdthatthdass 8 f eedbachkr mat
hel p itmgawolvieng practice by highlighting are
enhancing teacher reflection.
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572. 1l ncr eteachwgar emessynt abownietrys,hiapnd

The main goalassrteof i tcomrehs@gteachers awar en
accountabilities, enhance accountability fol
professional devel opment . This has been ach
coaching heegsdiyo ntsh ew tdetahcehierr sp eervfaolrendatnec e aan d
weaknessesd npaovammemarti ci pdant h@lcoadhicagese
about the engagement of teacherst i allrewd et
i demnttii foinc of areas f-acti mpracémens and @droect
these. I Blsawepartici pants reacted to the fact
coaching model , where -amaleynshhashcasd cpnoi es®

Parti ci parmte If20lsltoaniendy :

Coaching has made teacher sl eneorprearfaoviaman od ,

thereby increasing their sense aof account

The results above point out t hat this heig
i mprovements in teaching practices over a |
coac hirreg enhance t he étalcdier s'pr afwas sinerns |
responsibilities, i ncrease their accountabi
devel op ownership of their professional de
i ncorporating reflectiwlkeepeatcte¢eackesisuenamigreasD
and find are@asnnat aheamtgalt . bG20d9)Nng owner ship
for I earning resulted in higénor sgrhaoodbds .and f

573. Commémnguage for professional dial ogue

Coachingsa&staemmoehéanguage for teachers to
abilitiesTaedrpepsmemideesatd coaching devel oped
dramatically i mpr ovainmogh gparcohfea ssair @fdha sadgsakhgegue
commu niacnacthigoancthe s wilbn i ggrgeat er cooperation and
i ssues of pedagogi cal i mprovement .

Participant 15 noted alhlaawss ufcohr ca nonoolnl avboocraabtu
teachers to have meaningful di scussions reg:
prac.ti ©hbs shar eadsa k howlige dangaey gion creating an
i mprovement where teachers can more meani ngi
and solutiorrarprsepigpaed 13
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Such a common | anguage helps align the g
school objectives, hence assuednogattihanal:

out comes

The abovenfienacwgsoachi ng has created a comn
for teachers to discuss theiThhawleedgpedalygelg
vocabul ary enriches professional communicat:.
coll aboration and professional di al ogue f or
responses explained how cgachingocabal adyat
teachers to have more effective profkesgnonal
with Munson and Dyéamow0aCh3 )hgwltani Ibleu gtemeaetrat
senmsaek i ng wi t hiemb eaddgrdacdn\ier onme nt t hrough

di scussion of complex ideas across, within,

574. Creat sameot hi nking spaces

According to the results, t he ikeerye ad d mpo nseanf
supportive environments whased-dreidwdhre rdi sccans s
abolugarmamar i nstructor per f ol mafgroeeen t STgheec@p eamr e
di al ogue and <criti cadaaetxtpil mkien gn e wwhteeraec hti enagc |
solutnohbi,s PeaerstpiecciTtheerste 1laG es siad,e spaces i n w
the space to engage in open dialogues and cr
prac.tMoce®ver, Pamttiedhmpafiol 25wpag:

Ehvironments | i ke this encourage teachers

coll eagues to think through more effectiywv

The respandbéetsindicated that di scussing <ch

supportivei mssettrtumegndwee s aigli t ur e of continuous

professional growth. After aflrlee thenme wlserae n
can discuss freely and.i mprove their teachin
Finally, the results indicate the value of
i nnovation and esoolllva bnogr aatmovneg ptreocabclheemm s. Acco
(201pfor,t f ol i o coocancche ndé m atcei®ermg | ng a saf e enwv
performance data, aski ngl eaertremslstuct vuer eq upel satninoin
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575. Enhanmoendi t ori ng and evaluati on

Coachidgamatsimnpalolved t he monitoring and eval
antdhe eff ect i veednuecsast i ®fn a\. & ti the regivieinet s mihsawh atvo r
does notewohkngnstrategies for better | earne
the teaching strategies are established and
The paragrépant soacda nfgr apomeowordke f or tbdati nuo
hel ps one to trace their progresce.anfhimakwa
echoedr bycit pant 14

The role of ongoing feedback in ensuring

refineecdiudc ame@otnal goal s

Thi s uwae®r sheyParretdi ci pant 21 whegwlmprhambaedorhic
evaluation, facilitated by coaching, have be
| earprearf or mamee f ocus on monitoring and asse:
practice by teachers but aledacucansonas 1imee
t owsaarcdhi eving better | earner outcomes. Throu
enhancement i n monitoring and evaluating te
di ffedemdati onalThindebhkdEmt spasematically dete
teaching strategies on | earners' outcomes an
(2028t abthathebrief coaching Iincrepoved etde aicslec

behaviour management .and instructional strat

576. Knowl etigei ng and cascading | earnings

Finaltgachiangdoopevasy to di sseminating knowl e
people, thus fostering a culture of continuo
practices ar e hanadcuc asoeéwmnm gt Jh et el ai cnhei dnugo aet fhfei ncaa
standards haveThe | rlebcgdimesegpsir ri sepant asc hoed
di ffused best practices across different gr .
environment . Participants fuethed pontitedoos

areessetnd iseduapbhmpnaVyement .

Finally, sdaxcihi alg pbdblag in knowledge and best
fostering a culture o:fTheortoiarctho ngy Iseasrsniomg ib
for sharing ideas and strategies by the tea

educaecosy WBticpant2 7 ) .
NTP



Fi ndii magyischaatte t hi s sharing process i s essenti a

of what works and taking a coll eMbreeveappr
Participa,yihe 2@&i fnfou ®idon of this | earning thro
raises the overall standards of education,
| ear nelrhser ef or e, sharing and |l earning as a

i nstrument aeld uicnaitsmpsn@iemmeangis ns Nafpo( AtOhOHatut
a culture of sharing responsibility for giwvi
the benefit sl edranhedresd h@&clsufsoemai nability of ed

practices.

58. Chapter Summary

This chapter discusdehe findings of the researdhat bring to light the critical role that
educational psychologistplay in coaching as a teacher developmimtervention. These
findings arebased on rich qualitative data encompassing the lived experiences and perspectives
of educational psychologistteachers and school administratordidtsoby rendering insights

to help in an alinclusive understanding of how coaching shapes professi@valopment,
classroom practiceandeducational outcomen general. The first part of the chaptertlined

how educational psychologistidentify and address the developmental needs of teachers
through coaching interventions designed to address teacher needs. It thus garéblpants

to assert the importance of needs assessmentndnddual approach in which coaching
strategies could be tailored considering unique challenges and goals presented by a teacher.
Participants mentioned that it brougtitoutmore teacher engagement and made teachers feel
greater ownership of their professional growth. Moreover, the results highlighted teamwork, in
which educational psychologistplayed the key role in ensuring good communication and
collaboration with teachers, administrators and all other concerned parties.

Furthermore, the outcomes underscgrerteived coaching gains in improvement in teaching
practices, teachers' confidence and classroom management. Most dttthigtdo the
reflective nature of the coaching: indeed, through this, teastenesexpected to reflect on

their instruction methods, make critical evaluations and adjust new approaches.

Moreover, coaching builds professional resilience and adaptability to prepare teachers to
address challenges in the modern, compésiucational landscapeHowever, several
challengesnayairise to impede the effective execution of coaching interventions. Amesg th

aresystemic issues, resource constraints, time constraints and inconsistent institutional support.
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Cultural and attitudinal barriers in the form of resistance to change and an underappreciation
of the value of coachingre significantimpedimentsEducational psychologisemphasised
that it is only with continued support, training and advocacy that such challeagé®

surmounted to ensure success in the coaching progeam

The study further underlined the transformational potential of coaching coupled with
psychological principles.Educational psychologistcan promote holistic professional
development by addressing both instructional practices and teachers' emotional and
psychological wetbeing. Such a dual focus is consistent with global best practices and
positions coaching as a potentially potent leiermprowe educational outcomeis South
Africa. This chapter presesd the findings in some detail, attempting to chght on the
complex role thaeducational psychologisiplay in coaching and the complicated dynamics
shaping its implementation and efficacy. These results prdaigéatform for the next chapter
thatconsides implications arising from these findingsixtaposedvith the existing literature

and theoretical frameworks. Building dmese insights, the present resedadtes another step
towards developing coaching as a sustainable and impactful intervention in teacher

development
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6.1l ntroducti on

Chapter 6 of tesher ésedi algsappmr aashructured
as an intervention ft meempdhacsher ohevdleagmdemmtb nwaih
psychel pbgesents an overview of the findings
anal yhesenabletomahembasacimgng i n Gauteng sch

Thi s chapter eadidkradas soensa Ishhgaw ¥ ¢ hood rmotgriisikut ed t

devel opment , curriculum planninsghoandoalchs g
enhances teacher efficacy, continuing profes
for school change. Each section is a mosaic
perspectives, bringing ptacdetoferotalteni mul toind it re
| earonuitncgo me £ daircch tti e al environment

6. 2Keyyi ndings derived from data analysis in
The professional teacher danvenbemgmevwitl tirsea@ hi

educationalonpyZobhohboggsis one of the most el
pl ace of prominence contebabbetesdpousi opmehy
anidmprbeasning outcomascand onalmaplay.yhidaogi €1
beginning of coaching, supervision of the pr

expe.r tTihsee d fi mtebhseelpaecent a b | i s h e d edtuhcaatt i iomtad g rpastyicr

imnooaching gives teachers holistic support,
i mprobeadoeécomes, and enhanbceeinmegnt ba e eevaechrea |
psychepgrogvisdte teachers with an interface to
Ther e i s baal amem@potra i ng teachers continual |
indi spensabl e, empowering teachers to take
Haovever, it involves the teachers in express
t he coaching, hence giving strategies for t

emphasising the teachers daily eldasatoomack
psychetagi smpl ement effective strategies to
teacher dEdweladdmenmmtl npedchol oghstBsBue expandi n
capabilities in the coachgngndomaofmnes ir onmglh
Thetuawypl s oeame ot her critical areas of I mpr

opportunities for coaching as a &cdcuwcdteiro ndae
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sychebegi gtn conducting coaching and their

mpl ement ati on of coaching in school s.

The coaching intervention strategy 1in teach:

(0]

p

ut comes, l earner perfor mance and school [

articipants on the school and distraincte.i mpr

The additional themes were classroom managen

d
d
d
t

d
a
b
b
e
t

elivery, support services of the schooling
e | opment, peer coaching and cbemmuprobofessnD
e | opment support, onboarding and sociali
e

e |l opment i ncluded adheirnicnrgeatso ngr @ feasdiear

0O < 9 < <

e
e
ching practice. The expected results of ¢
e
ccountability and ownership, and offering
eliefs, abilitiesCoacttirpmpdetdi cead ead he chikkc antg«

a

(7]

eddridaerma di seasamedonansomuctor performance,
valuation of performance and interventions

eam member s. These results are discussed in

. 2The ol eedaifcati onalsimsyxcdcadmigngtas a teach
i ntervention

Tecur merste@mricihhari |y sought el ocatxipdmadln i gnhyec hroo

making coaching a professionhBhe treaxcilhletrs delae

e
t
c

ducati onasarpes ygcohoodl ocagti sstt arti ng, persmesti ng &
hbyikmpwl edge of psychol ogi cal principles a
oachi nghdey oxlese follow up and give feedback
nd i mprtoewac htihnegiOrtphrearc t fi wedcutciaanso nafi i ;pcy awldae!l o ¢
el ping in classroom mawiapk mbhelmainmg pd tarnanti eng
earsnheorwsi ng behavAoocondRaodgyrbeorekms . et al . (202
ssurance of t he guality of welodemesntonahr o
ontinuous trai ni Bngabalnidn gr eegnuvliarro nfneeendtbsa cfko.r p
evel opmeprta catmesmighe r s faom tbeteuegdutavieonal

sychol ogi st s.

i ndings have presented ctalhmsoynaaildvi a¢ ¢hiil sat nat g h €
eacher d e vVAeclto pvmetnites T eathde dedeaktopmemyg ne
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appropriate coaching interventions, creatin
professional devel opment t o edouwceartcioomea Ir epssiysct he
who responded to the study pointed out that
that the teacheganrwiere@t opr acackes and maint
Follupwand feedback are essenti al i n checkin

ensao &c heifnfgiécsac y .

Such rol es resonate with existing | i teratu
devel opment need to bsepepcearfsion a(l Kmnsiegdhta n d2 0c0®r
Rodymenko et al . (2023) state that abdyet emat
support the renewal of theedu&apivbpdthheege s s ki
effectiveness of the training depends on con
introducing innovatiiveortteechthay oghats. alAshcuwgh
dual process i n professional t ealaltian g o dalv

psychoHawe sa ssignificant rol e.

These findings add to the theoretical under
intervention by expanding the professional d
of edhue atp oynaHol Cpiaxcthi ng model s have traditdi
administrative coaching, often overl ooking

per f orlmatnecger.caa d migedg cvaittitonalc apnp y d he@lcphg ynogt 1 ¢ e

signifiefamediyngymore compraehensivdhsuppgpomut tt
existing coaching theories require an wupdat

continuous professionAlucaevenhapmepsychactiolgi sa

Thireseprognde | nsihphgnedwmdte¢ ati onalcamnsylchwovoeée o@i

mul ti di mensi onal role iof icoaokitmsa@ast ahdouaglp
continuous support and feedback. This invol
previous research, as most past studtesd have
coaching model s. Theref or e,gitchael fui nndde rnpgisn ns m

coachinggerm Leagher devel opment and cl assroc
significant practicaaciimpéiaadi paki ¢pr EBhlecf
school s and da@adwdatiicdrsas npyovleat mgsn gihplr e @ma i d
providing individual. oShaghod acnlgs smgy ou ge ttoh itse aa
effective teaching prackheaesbrevamenndomTimias a
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strategy that a school adopts to create he
psychol ogical wel faredo€¢at hen &k aplshgecskeo bugngpH sain
ef f eedtusc aotfi onalsomsyelaechegi aut on pmy nprid temp mve

t o stthvedffgrm effects of such coaching interve
Considering this, future studi esangmmeeecidraVi sed
across populations or settings, for instanc:
schools with a variation in the availability
sustai natbdrei ngn tfthenecoachi npgl enmoednetlast i foonr cpoonst sei»
educational settings

These findingbameso2@22) wvhhd has provided a
pivotal edtwdeaetpomn@attopbgystisn coaching as a p
devel opment duwuttlelriveedhetfioorbeh i sfuoglhl oswupport and
educati onabcapmsykdowomistiehdd dat a ainmdt dgrteelr att
devel oping teaching practicepsest tkinatgehpgr o f2e009i)
devel opment intervemdoomeeskcwdubcd bhi sar Esead
about€lrhf i naddidn gwei ght to the assertion by Rod
systemafiessponal education assumes good con
system is available for uplOlei ogngraemee sb e t
data and | iterature underlines how critical/
progresamare, placing them at the centre by of
abreast of their professional growth and cl a

This study adds new insights beyond the tra
typiemphgpesesor administratlivtee rcaootawcriehrege ¢ oM
wor kedat atp soyncaH ol otghists sstudy wunderscores thei
sustaining coaching interventions by providi
Acknowlteldg i inmgt edgu cad tiiomn aolf epuy dsolicngya mor e ho

to coaching, suggesting hbead toadhamgeaat ociom
from psychTohleo gfyianfaelilslgys si | ent on t ledeu csaytsitoennailc
psycherhayifsdce, including resistanclefeomsin

a gap in knowledge concerni edgu ctalimsoymcaldalmad ii <t

especial l yresaohwi aedindemool s. Drawing attent i
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onewrsder standing of how EPs navigate and ex

mai ngwmstnai ned teacher devel opment.

Findings rel atednug attpsojgndadd Inoodiesatoheancoaching
hawe ghl i gadue d tptshyacehloh aowpal sthos of f er i n i nformir

devel opment through the application of psych
f otrhseust growmdfh t eacher s. Such findings are co
teacher d evseuconp mesntt he National Policy Fram

Devel opmentwlke(ingpdnOars)i ses t he need for ongoing
t eacherlsn dnoei,eddgsc & bpisoyncahlod rogu rsé¢ st hat professi o

i's comprehensitaenaml| e. Pessysceinotl icagliac aIr ooump pn@am ta
anldeaemgmrmgementt easclomacrhtn hagfr vent i ons. This i s
Policy saanmi©Omgamiol es and Responsibilities of
teachers to i mprove the quality of education

(Department of, B20sl3Xx) .Educati on

These fif fitehceh gt r at etgdiOc2 4P iaonc h2DELD oad umatr oo n alg
outcomesvugh relevant teacher sautpdwwork ahayde\
mas sriovlee i n d@adecdtaicanddicaney ahcloaghsing i nterve
t hat would address ishrlatregi wi olbj gual vteys ¢ dhad
frequent feedback mechani sms. Providing com
educati onal s cposnytcrhiob wotgel st o teacher devel opme
enviroanmearetnt ual Il anbeErvretment . This omtal tidim
psychologist can, therefore, be seen as fund
Pl an 2024, primarily through the enhancemen
environment that is more cari Agtaod, Pt hos, 2
This, Bhoehbanottecerimnigeacher devel opment capa:
and address broader i mper ati ves a&ducnaattiioonnaall

psychel ogi st

6. 2.0 MnpkX.oevduncgat i onal |l eatnemeperformance and s

The coachingppnoackenhni ¢ euatcthemg ldye vanpw manseis e <
educati onadndoulietotmers perfor mance by | earner

regarding school and district eifmpercaviemnednnyt emlt
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|l earner perf ormance. Coaching intebasadi

instructional strategi es |temaatn bareev edmernetc.t |

Focusing coachnegdopedutimdawaasswpft Weclaolmeghatni

to ensure coachingn atetalmnndi s gtsappbetigmgpst eact

effective teaching practices.

These goals are in |line with but not confi
on I mpeodowec amghldeabmuercomes within school s.
concrete strategies for i mproving practice
sessions, t hus providing aoufledendtbiarckallloyope na

instructi onand tienperainemega g e me nt and academi

Accordi mgstarstchhiosol s with a hi ght iemeg adgeememdt ri

a positi vtehec hgauhaggea rtiyerofout comes since teache

|l eanpeds and act to create more conduci ve

is integrated with district i mpr ovemesnt
i mpr oevdwinogat i onaly stharmdiaradgs ng a cul ture

schbased educati on.

The coaching provided to teachers enabl

school perfor mance by fostering ,gremhaenciang

cl assr oom masntargaetneegnitc aanfdy 1 mpl ementi ng ¢t hei

menti oned being more confident and competent

coul

perf

teac

d
0

and behaviour manlagammirtncgopressc tfioade g eanred a l
her s. It under scores t he i mportance
0

i mpr

provi de mor e effective clasdremamert ns

rmance. According to Reddpyr oevte sali.n s(t2rOu2cC

vement plans to create a systemie way

gual ity educat i odne dantde asathpépoosrcth ianrge aasf faort eac h i

strategy affords sever al opportunities

per sonalni spartoifoens si ¢ &k o dhdev ¢t rogpdnetni on al ways

professional dhavdlowp mamty ¢obeaontdii lvii tdyo Bdhfe scaa ti e

specific needs of sheaceteathproevi deddcinmnagmd o s

support. Al l this |l eads to more meaningful
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community devel opment opportunities are prov

and professional l earni ng.

According to Lochmiller (2021), coaching en
and | eadership practice in schools and di st
expectations of school performancea.ngThaends a |
communities of practice: the best proamcdices
anotamar work together to improve their teach
conducted by Gol den et ialhat((p20zxla)l, pvelear e otalce
most effective and efficient way of increasi
childhood teaching teams. Thus, the study a

individual t eachers aheocell opuretndr, e emihtamcp omngmiet i
withe study's findings.

These results underscore the theoretical | e
bet ween coachingduoaeiroealt Taomgeaetaamelscoachi ng
influence | earner performance and, byonext en:c
ucati onalhaismphriosvteomeinctal | y focused more on

e curriculum as t hel eaironctncgoarie sdr iTvheer sf ifnadri r

search suggest thatnteavkenhgonasdoereaet obnah

d
h
e

psychaolndgirsmoven i nlteoascawmat ingndletrnesgulmpsor t al
hat it sedwaetsi aoya ltpirrceadiuditmsg t eacher s with i
upport , titrigesa alh & ma fnime nt and school success.
h e ormdwcat i onalc oiunhpdr dovee meaervti sed t o take comp
n

essential tool for tHeadeweaelsopment of bot

The most exciting finding to emerge from th
i mprovements in | earner outcomes, as measur
anot her , clearly and transptahgenndryal luynl fi keu s
broader systAsmiscu chh a ntgheese.igpdreemste nfti edll ucanhcoebdk
beneoffi tcsoachi ngaeingargeaneend , achi evement and
This finding unlocks new -dveepcgéee&ndifwanmntavach i

camat aeldyusceat i onal, imopgrtownwemami gr minndg oswchool s o

These fhiam@igmgds i cant praecducatli orm®pltd | cnald toiacse f

coaching should be central to the school ar
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coaching iamr eiadpernotainfdda dtaht @ soyncal owiotghi sconf i denc

interventions diredtelajanzedrdsr edscsh eigs t he needs

The benefits of -anmolried wianggadapresia,r eh ingohreer succes:
overall school experience can be achieved by
so, dghewled able to inculcate, I n the vari ol
i mprovement, whereby teachers, through supp:

their instructional practi celseaarnndernseet i ng t h

resul ts advance t he t heoretical under
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v e netdiuocnast i aomda | Tamud etoenescoaching may dir

or mance and, by extension, opevdeurcadtli omna@ah
i mproviementhi storically focused more on char
culum as the prieaopéalt oSt $s YEgm ® OTPh8)s. i nc
eaonbd tuldat coaching i s one ofedubeaet icanali
c

=
=

-

hohawgye sbsavely ierdtueartadtoaidnl iemtpamtrteimea cons

O ©
®® ® »w o Cc
- < »n

teremémc¢atiinonaly adtfoomdesang individuali sed

—
QD
(@]

her s, whi ch | eilamnpds sermenti marde ssdD o | S uc

se findings have s ewndearlstchoerginnigidiec aetv el mp |

t empor areyd utchaetoiroineasl a aiimp r soivmeimeanrt| vy , t he wuni
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chihogt e&hpernogt e s si o ntad a cghreoriase haanodh d e mi ¢ devel

® © S 0D

rWheats i s particul arl y nroetseevacsrcthhhye acn de amrd we

ationship bet ween coaching i nterventi on:e
outcomes and school perf or masmme .g eWheearad a ss yrms«
c hanageescurtrhe nsth ormeesde atrhcaht coaching coul d pay ¢
met ri cs,l eianecnlguadgidnmeareto,er evement and cl assroom
findings open a new f-dointéemrcoachi mgpwadctas gas

aboeudtucati onal, iemsppreocviearelnyt sf or under perfor min

These hiameéigmgs i canfteerimpht cammbnpmaciciace t hat

Sshould be central to the school and district
efforts in such areas iedeoatFowdHi otthargad Hgds d
confident that the interventions they insti:
| earamedr st eachers. When enabled, these more s

NY 2



benefits ofl emdorrnearesnigeawgierdg hi gher academic | e

through the school experience with success.

They would be able to bring about a culture
whereby the teachers, throwgbfsoppgrthecontn

practices to meet ttlkearmedasfi ned needs of the

These freersaudttlise ntdtheor eti cal |l evel of explanat
bet ween coachingduoaeiroealt Taomgetaamelscoachi ng
influence | earner performance and, bpnexten
educationalhiisnmporroivceanhelnyt f ocused yet more on
the curriculum as t he |[pera mncei mpadive Mariigv,e rzs0 2f 30)r.
Findings from this studyesuwuggebti hhattlvatotic di
secure ehpcavedbygl presuldi s gpetresaoadaddi sscendd d ihn g
support, tttilhgs aheé me nime nt and school success.
current ddwoatiiesn alfmaiympnreoevde nteontbe devel oped,

coaching as a nmeamds exefl otpeareecnierneaendds t o be de\

With its close |ink to school i mprovement, m
oreducational Seahcamee®search agenda woul d ha
genexhailliity of its findings across diafpfeer ent
drawn for schools of varying cdpacresesarch w
widen the realisation -bdneuthedda ndoaglsi mgq ds
effectiveeduncadi walradckcee @t u pist has been obser

infl uercwedatipywyahol oggriesatsly enriches academi

achievement and school achievement . 't was 7
peripheral but a part of tsheobfdlaoesluddeavtehh@ap m
coachidnigveirme educati on policies pamndompalaics &
instructliean nfesars tdlyl, for future research, i m
di fftereont ext s, and coachi ng Isdarual rd sbec hdoeonhost
success in the |l ong run. I n practice, 1t cou
t his, they can dedawatinorexlpFems yosle nlgo goimstt t he
system, seek continuous i mprovement and main
A comparesonnmnmditrhng$t he | iterature on i mprovin
performance and school performance reveal s
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coaching interventions proved effective in i

achi evement , whiodntirgi dd uitdeess saccheosnd .t hat

These findingsbyaeddady evtitthbnsdtigi@lanss)c oachi ng i
instructional practices and behaviour al ma n
dat a stulpeg dihdassa coachi-madefpgreofse dxiidwal mpe voe&lec
| eaonecdmed.her more, the coll aborative nature
study and the |iterature, enabl es peer | earn
These similarities gi ve cr edegnudbegded W 0 a ttihcen atl h
psychsel odgrihsote 5§ & mpr d wermaratr eavrednent .

However, there are also divergences between
rel attihneg ethrjpphasi s on systemic change. Wherea
curriculum reform and structural changes in
out comes, resul t % mseurgsgoensat! itsheadt scuopapcohritngand u
is similarly integralTh(Wourlefsienar& h Sphiitghern ,gh
contributes to speci¢lh clacspueamgira g eamhd nvte amed saolr
management, and differs from broader systemi
|l omhgrm sustainability ofedwaathinmgale fddersttaxstax
to which I|iterature makedhelilttlee atanteag i Ihwiwie
further ' ine of research into how coaching
extended periods and contexts in schools or

The discussion of findings within the conte

education outcomes, |l earner s’ performance, a
intervention aligns with theori eesscafi bprdofies :
researcolmching | ies at t he hpearsto @oaflditseeadcthieru a
support, i mpacti ng | iemsoturd uccotmemnead € fageusabli intgys am
within the scope of those theoretical fr amew

strategies must-Zealalnsamemrdoac honaeend assume t ai
s peceidfuiccat i ondlhi seg@dd nt i s apparent-dfremncoa
strategies, falling directly under theories
engine forobmpoohemedt]| ear nerc peaelrdf emgmamtcieon &l
t heories tlhatormeavr gt ureal changes, postul a
i nf or receulc abtpisoyncahlo, | oagries tas mer s owimhiiteertt o0 I mpr ov
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in education. Therefore, this stretching of
heareduocfat i onal mo dveplrso,v epremtti cul-ael wym, rggantdi
effects on t eaclheears neefcfeescst.i veness and

The f iontdhinrmsgssecanr cthhe r ol e of coachiedudattieanveelt
outcomesarner performance and school per forn
policies and framewor ks. The Nati onal Pol i

Devel opment (2007) <c¢claims that a continuous

useéad i mprove the quality of teachers as one
posi tBweilmplication, an individualised coac'tl
enmae their instructional practices through

with or corresponds with the strategic prior
out wiAdtiinon tRl.anTHiox RI0O&2M focuses on i mprov
|l iteracy and numeracy foundati onal skill s, €
through strurcadasiecdapewvo @deEmese (DBE, 20

The embedding of coaching into school i mpr o
prepared for |tehpeen if o grhgeaaor € esrosF U hndptr eorvrecsr. e, t h
ofeducati onian guppgoritcitsg these 1 Riolia&atyi wens ,t
Organi sation Roles and Res,pohnisgihbliilgihttise st hoef it
di s41 evelt coordination in monitoring and sup
(Depart ment of ,Baz0Xk3)Edulcmda o lcvi e madaetgia®f dn al
psycheilmgasachi ng ensures that the intervent
the psychologicabeiamg efmotieacalkr sselahd | ear |
mul tidi mensional approach that i'S necaesssary
supporteldntbeygrtah@ed Strategic Pl anning Frame
Devel opment i n  -S200u2t5ht hArforuigcha , t h2e0 1dol | abor at i ¢
emphasi sed strengttharihreg st hemn scphpordts famrd at
2016) . These f iendduicnagtsi osnuwrdagneosittectasmaegsni f i cant |y
integrating coaching interventions itinng di s

teachers and | earners in the | ong term.

6. 2.C1.az.smaomamg e me nt

Attention was drawn to the development of c|

Many commented that coaching helagreldeadmeatse
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gener al behaviour i mproved. edTuhceatd cmancaH § npgs yicrht

aiemt o arm teachers with classroom managemen:

management, clear expectations and positive
This aligns with what parti cdpaatpisoymahltoe d gwls e
would work closely with teachers to sharpen
classroom management and giving feedback.

productive classroombmavdea hmdreewetri na sfrarmptti @ac
instruction.

As i1l lustrated, classroom manalgearrembdr @ \se main te
and engagement . Teac hlegasremagppea merdt aa ncdh aatgtee
coaching dramatically reducing behaviour pro
school i mprovement goals based on a essafaa caind
thereby finds support for classroom manageme
targeted withime caoiamdd nayt pbiatghl adneetheeene fnigt g.u a |
The other advantage is in planning, del i ver
proved that through coaching, teachers can d
cont ent meets the stamrdaradsO2®f) . e ®loeadhtiiioogn alb B
psycho¢emmpowerss teachers to plan curricul a, I
desi gorgsedil | esson pl ans wi Edu caap p roonparlis apg sy cnhé
coach teachers on curriculum planning, furt!l
design organised | esson plans with proper ma
would help them deliver qualmety dimedaeseglasgi ng
This structured approach tvoesducatcohdip oetk ic
assuringl ehmneeriveey rigorous and relevant in
Furthermore, coaching helps teachers develop
becomes systematic and exciting. It would p
with district standards andedbeatnbnglsgpalsh
According to Meng (2023), t herlee artnbearpso ir i inyg
success with gual ity instructional standar c
instructional practi celkegepanudp tvmnietrlref ohe, béeesht
overcome barriers in teaching, i ncluding anx
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2021)r e Fdéhaisgchhl i ghted the role of coaching in
support to enhance the qgquebhraeghisdv emdarctag.i on

Threesetalrecohr et i cally adds to the knowledge of
how coaaxyhy mgmimcal |y support teachers in deve
More traditional approaches to classroom mar
t o cdretarboeldiravi omne s eslungidse st s t hat coaching, u

educationals ppyocWionlaedgel sshu dmart and feedback f

classroom management skills relevant to thei
management theories should be expanded to in
on ftimrei ng these skill s.

A novel Il nsight from the st uldea hmrsdratvhiaotu rc oaan
classroom culture. Unl i ke traditional Views
t echni grueessemrrteclshemmt s it as a dynamic process
through targeted coaching. This perspective
coaching supports teachers facing diverse ali
S U g gtehsatt schools and districtsvabubdobolesdophm
professional devel opment on classroom manag
continuous devel opment of strategies ®n beh;
culture ahedaengrgameng .

E
d

uture research should show whether finding
e
i ncreasing number of cl assrwemtnei st &@tpi drus.t h
e

mographics andshebBbdpcepeviafy. fiht Ber coac
mondthat ecl assroom management i's not a st

d

promoted by specific coaching imhepl dbedmet hb
enabl es educators to obtain taesrsouopnpsor wi tthh
d

isciplinary problems and guarantees a condu

Data fr emeanlhicggns wi th existing |iterature th:

the foundation for creating alpepasioteicvees sl.e dri

previous research, these findingsedhcagthi omgélt
psychesl obgebkp teachers i mpl ement proactive
di sruptions and foster conducive | earning e

reseaocrcfhi r ms t hat ef fecti wee ¢claaesmsg rrogoermenmat n aggn
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academic performance and supports school i m

supportive |l earning conditions.

Howeveresedniifsther s from tr acddndemtabwdllicd aetsiad o o |

managdrheéadt not a fixed skill set but a dynami

The evidence from the research inadiucatee®nth:

psychol ogi estisdes ongoing feedback t hat hel

management skill s. This aptphatatcehn ctornd ataesd sc |
management as a skil!/ acquired in training.
coaching in managing classroom behaviour, it

chall enges teacher strfagdceegi es app Imeireeg odtirhceesdes

cl asstriofmdumsur e research should addr ess.

Such findings are accommodated nicely within
teacher devel opment throughl®gdB8dedl|l| eanstngcg
i n wdédiuchatpisoyncahod otgi ass " more knowledgeabl e ot
(Burl eigh, ept. aBr.om 2t0Oh2i2s per spective, classro
devel oped through reflective practice and fe
t halucati onalscpaybboemahlsitmdg t etaocahneargse abcethiavveil c
and create positive |l earning environments th

| earning theories.

These resul ts align wi t h t he Nati onal Pol i
Devel opment i n -ZMai)h, Aherca dl2®dsldr oom manage
the critical aspects in the developmant of
essential aspect of pr ocfeensesnhtesnlbaé| defvet bamego
management skills are achieved through cont.
with this poleduwcatpboyngahloil grgd lpehsggdii mg t eachers
curriculum planning and fostering supportive

on Organisation, 2013).

The Revised Strategic Plan of -2@G24pPDeptr éemeas
stabl e, conducive | ear niedu ceantviiornodnenfesndg cst easr e
classroom management can achi eve0l.hr®@aachh icnog
prognsanhel p teachers address behaviour i ssue:

cultures and academic achievement. The ©pl an

N®=



management strategi es, a theme central t o
practical effectiveness and theoretical I mp C
study demonstrates that coachinments <s€kilkl al
fostering supportived earbwibraorn mainrt sa ntdh aetn giamgperma
This woul dediucadap pywadokengbet xoachmsesg mhegrean
teachers would be given concentrated feedba
management techniques. The strategy promote
provide a har madmnicau s otnlmdt sedbidmges broader p
continued betterment in teaching and | earnin
6. 2Educati onads camcihd eal i ntervention strate
devel opment
Educati onails caragwha nlgy one of t he best stroa
devel opment . |t fosters an atmosphere of re
teachers to reflect on their teayei mgcpsaart
and determine how to i mplement it. This then
growth and devel opmedddc atAinorntaler ¢ dhamteifidg coht
provides support and oa@cosumaradbdil ¢ tpr cfi s ®i dl
progresam | t, therefore, affords the teachers ¢
to apply new st;patevgings asndagmraddtoincand suppoc
of teachers. Thedseabdtnodneaktlasmaesh stnigdh agr owt h |
teachers and helps them i mprove and devel op
l ong run. Theissh et-thdewiee o i tslcaits semer ged concerni
andeal intervention strategyhiavwcl|l pded esbeons
services of the schooling system, data anal
|l eadershi p Rewedropimeaootst erms uskatof| cwm@ching
promotes increased competency retenti on, di v
devel opment (Ryan & Deci, 2017 ; oHrhaef tv aeltu ea lo.
l ongi tudi nal studieegsn icomadmmaectk i pgnpd o g on t

perfor mdmecaarcadamd vement woul d acdadn cvisulsu Bountt wr e

studies coul d assdsaspawhtei tchiepra tteeda citms rcsouaschha i nng

t he use of acquired Sstratmee i @3 omanadseu wa bk
i mpr ov e nieenatrarceéirine ve ment over a | ong perio
Mar oun, 2018) .
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6. 2.Su.ppsoerrtvi ces of the schooling system

The study highl i gdédwsc atthieo nsaehip osrutpappocrétoof coac 't

i mpl emented effectively as a professional de
As il lustrated, coaching incorporates servi
professional d edvuec! aotpinoemat |,s cpashyecdheonlactgei stt hes e ¢

support tleeaacrhnedtrass tainadi pants noted that coachi
psychol ogists and teachers to deVelaowieihsdi vi
speci al needs, | eecanranercisn ¢y et ati |l aft €d academic
|l ntegrating support servictes-bwkehdu@mdc pa ol ier

growth. Coaching supports the development of
foster professional growt msbywi ¢ dmbinmsitmgicme o
(Boer, 2023). Respondents appreciated compre
school culture and advancing teaching and | e

the available suippboetveretriva te smo mieadku chagtgied reall
psyched o@ptstt eachers in navigating these res
reinforcement of Dunasnt 3@z tTihamsali ngregataitdesn (po
embed support servicenss wtid hcneatoaadhbC smippmoalt

environment .

The fineadddaoagshaddheoretical perspectives of s
how coachingedutati bhabst pdylb@nteoegitshese ser vi
Traditionally, support services were perceiyv
act.i i riesesar Edhe st s t hat coaching creates a n
ma yno

thro

e theoretical support services in schoo
gh which school s tchodud dt hien tsecghroactle caonndm uma

di ff

teac

Vv
v
u

i nnovative about thiedusatuidgnalsi pheoloeldd ggiad i n
erent support available within school s.
hers and is effective, blending with ini

for further study owi tthow icotaedn atge df r aumepvo

educationfhobrloamdrcroeneggeci ally those needing sp

These finwdewmgsalcapractical i mplications, s u
coordination between teachers and providers

noti neguthat onalscpsaycholpegiaste wit hewbewmethhsar s t
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speci al needs have appropriate | EPs and sup|
close relationship of coaching with support
exploring ways support services mi g ht be i
pr ogmesa.m

l nvestigating how cedcecdhangbdiwiolrkss many dd i drepem
optimising support selkeachknirdgsecawecthe fiibtuttesad!
knowl edge of how to improve suppepecballVycwk
educapsynhsédrogilsdadi ng these services. The fi
are noti nstodad,edt hey should be part of conti
A more expansi ve sicohnoowo udledveVviopwmeBsupworirst S
devel opment asl|l eadmuwead ¢ ys . seMwecmgmore researctht
needed to determine how tlHecaesébndhgpgsamgaenth

term i mpacts of WwWeapaboendmsbppagtd wel |

These findings are supported by relevant I
coordination, including speci al education, <c

such as that found in the studyi tbhiyveBoyeri nfp2aC

teachédreiwgl land professional devel opment, t he
gap in skills adaVghkowaenke nt hatbatc @aachi ng ai ded
stress and i mproving i nstatued | creadluic@ée 8ohak

psychedwigdestt eachers through a supploedr sgrsd e
wi th speci ale snoeaecdnsi nagn da dednrseusrs es academic and

The currenntt rrdbedsuecaer o i ght s t hat expand the |
ofeducati onalsims yccohoorldogniastti ng support service
structure flerartnddahshserisntaemgdd at ed approach woul

to school support services may need wupdatin
maxi mising service effectiveness. While trad
sepafrradm i nstructional activities, this st ut
model , with coaching as a bri adagde .t Moereloareac e
research coul d addr ess potenti al chall enge:

particul ar-l ymiithed esohioxles t o susteaduc eaetfifeercali

environments
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t heoretical framework for coaching and s
sed on hol i st i edutceaacihoenral d epvbegl conponieesngtye m pl hna
ssity of conti nuotunsadarcdiinmgdipviodu aleiss evd t ¢

pecial education, counselling and mentor
seaarcthi r med these td&dacradt ionall sewmisauw deoilt mh el
hing interventions are comprehensive an:
ni ques and emotional resilience, foster

oach expands the traditi oinailngvitelweiorf rsou

i nuowvspeccdmtceptr of essi onal growth model r
ings emphasise integrtagd ednisamppiond ceawh
essional development frameworks. The Nat

Devel opment wunderscores c otnhlaltni ugonuss wietahc h

ehrodi ngs. Il ntegrating support services

O T

t

o

c

orship within coabéing eamtigmrees .t dadlrearv
me ¢ o mpede lc @anpsowcahl oipfofgvyisdes coordinated su

student s.

grating these coaching support services
practice. I n Iline with20Bédshighei Bhvbeset
stic teacher devel opment plans to addre
artment of 2BasiTdhiBdwsdatdiyore,pi 2 @micsad s otnhad
halnogciosatchi ng to enhance selrevarereegqusd o thign
vidual i sedmeedtuc api omotpe ognalmusi ve educat
oach underpins the strategic objective
al |l the support services are well CoOOTr C
c BduekaeDd. This study illustrates the i
ucting effective coaching for teacher

aborativeuappird@d lsgpvesggadrc hi ng enhances th
urces to meet |tehaer nndehesdss ionft e geraactheed smoadchedl

hing practices and cortduicladt @ atfooeaavihod

edlairc at i @ mavkecragintail sui nd etaessancelcesrs san d
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Datazmal ysis on coaching intervention

a analysis is crucial in effective-coachi
ormed instructeoaanddlettcoamtieasad.i ohlails psych
de teachers through data collection, anal
i mprove teachiegneedstedyepranddmegt heol s
formance, teachers can identify areas for

ns t hat -dermpvheans isster adtaetgai e s .

ng data helps promote accountability and
itor and adj ust their i nstructiemaalhi megt
comes.

ching in this study has provided teachers

a analysis and sup(oceratpand®rgc censtsi. n uldsnign gi ndsa

erventions has improved teachersdé effecti
ndi cat el ntfhoatmedlatcaoachi ng positively i mpa
agement practices. By focusing on dat a
ountability that promote$econventeashpngf

could also help the teadRkRammewersemea nd

i vidualised instruction by emphasmsing in
the centr al approach to teacher devel opme
s could adsoat imprmadta rtdnierog yschool support
t apart from direct instructional activit
h coaching interventions under one wumbr e

chingestsfedhi$emay mean thedutheéi ophabr evab
uld be more premised on -dastedaappysesashasn
dback with qgquamsthiotwdntdliyv es tirnesnigg hitasrc a t Thheinsa lo
chelioagifsatci | i tating data analysis, empow
ctitioners who refine atmeeidrsr malth@eqadal [iyn r
hasi sed data analysis as an empowering ptr
refl ect and | mprsoevsep etcitgi rt hprsa cptoiscietsi.onlsn d
catiobomrml enlba@ahcing the i mpact of <cmeching
bfeu lheilnpp school s and di sthpesogi Oyngnt egcht

rity on their progress and areas of i mpro
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where teachers wil|l be given explicit feedba
The import-dnceewmfcadadctmi ng | ies in achieving
i mpr beadonutncgomes. This struct urmakifrmg menvd rdko
further a culture of data in schools. Coachi
enabling teachers to make i nf or mepro fierspsaicanfau
gr owt h. Mor e r ee¢ a&rhecoindratdsa i lviekne Icyo atcchi ng | mpac

educatiomald el pisng® reduocne maayoumde rif umidt at

The findings are consistent witdrikhenexioattihm
in i mproving teachinghpiRfRabdyyces. abtudi2®d=203 u
enables teachers to make thhktadmdadd liiemptrmrewetd

out comes.

Both summative and f orlneaatipmveeqg raesssse,s sarlelnd v8i nngo
instructional strategies. This alig#umewtnwit
coaching in teacher professional devel opmen
|l iteratur e ethyc &tpisdyacahliod iomgisqgtuse r ol e -dsi Yaoil i
coaching. Unl i ke approaches rfeoscauasreadhh oavutd n enc
psychologists use datags$oi hebptheathenesi ght
particulaelspyufrocedl sgdhool s, pointing out the

wi despr ead apdorliivceant i coona cohfi ndga.t a

The findings expanddreixven icnoga cthhienog ibeys poans idtait
a central component o f effective coaching.
gualitative feedback; however, hahi ssastauenbdha
coaching efficacy. This view i s supepdoritveedn by
deci-mdkinng i mproves insturuvenhentasreqay agasitcet h
incluedungtional s pstyhcuhs@l stgloawt n psychol ogi sts
interpretation and strengthen teachers'’ refl
that structured data analysis in coaching dr

teacher devliedaompumtma measn.d These research findi
i mplicati-onsvdrmrcaadhmi ng, noting how data a
instructional strategiesdrReddyivpsi ghts (2I0I2¢
apptlaygr geted strategies that precisely meet t
anal yagliuxs abhpysoyncahlod mlgarsdess accoubhteabhkertpropeasi
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devel opmaeamt ensures that progress i s continue

confirms the requi-dreimean ¢ @acihnicnrgeaise pradfaes

progrsamand i s also included in the teacher e
(Depart ment of Blsi Mu&EGlumat eomes@8rch i s ne
i ntervent ieduc atni odn avienrsskett ip@@sr sxchwrod s, t o m

benefits ardrsiivwvegn fcrooant hdiant ga.

Datdai ven coaching fosters a culture of acco
teacher s. 1Yi sssucphpeorrntfcdrOada td-anadkeicnigs,i oaf f i r mi ng
emphasis ocethut & pisoycthbil ofggrsamsot i ng refl ecti ve
data analysis imsostoaclsi cgppaphoggamrom qua

evideased approach, enhancing school sd capac

These findiedscsatgogeadgioudidsti michtr pwemteco aahiang

comprehensively in teacher training to i mpr
educationatrosscomesrrses ad@rmyadhtd x tght sThihe gap b
and practi cea,ucaahpseimagodlh@gvivotl sy ednreint enm nc @ad ai n
enhance instructional practices. Psychol ogi s
speaicfaidememeds by f acisliist.atTihregs ed dti an da malsy adv o«
priorit-based daatahing and fostering environ
met hods f or s uslteaasnmaebd ees s.e aExhpadrmidainedy ft ha me W@t
professional devel opment initiatives aligns
goal s, promoting a practical and transfor mat
6. 2Sd8$Xill s and | eadership devel opment

Coaching interventions focusing on soft ski
teachers'’ gr owt h. This study demonstrates t|
col |l abor atsioolnv,i npgr osbkiielm s and shkiinlgl sa ntdh alte aadree
Coaching and professional devel opment act i

specifically focusPamtiadidpanstss ngepbretsed atrleats
| eadership and prepareidbitlhietm & ©. tRA&we lomp inog €

good rel ationshiamdlearamked cpaldl ematgsies hence a

environment that allows for continuous i mpro
Thireseias eheivimnt hat it shows <coaching equips
competence to | ead professional | earning co
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hol zer 28R%h Brogy | Bt has been noted that
titioners of fedttoaéei baratsevpdychmlkedpiastl eas
i ng goal setting, facilitating reflecti
nstrate that the tacit knowl edge of t h
ctiveness. Hence, teHeompaeneind afndéeddfears hg y

s on soft skills andnbgeapgpreachp. |l eads to

, reflective t-diim&kdthigomuandldebadlohk datsedl
observed that through coaching, teacher.
oving contthiswitrag nlsedrhrei nggea that i ntegr
coachiendgu csattrieonngatl h eonust ¢ o me s

e findings contribute to professional d e
itional focus on subj ect knowl edge and
er srhe spelanThhe s bat esxoaching is essenti al f

to effective teachi ngetdhad peafilesshopal T
ries need to adopt a holistic approach i
|l s and | eader shi mgsOmd dfh btelwer Ersesatt edirl ietai:
| opment coaching occurs outside of cl a
hi ngébs role in empowering teachers to as
| e cedl @ ¢ & tpispyncahlot @i Bbsst teachersd confi di
l ing them to | eadmipnobespieenal aeaoaommoontr
ol environments. This insight poi nts t
ership potenkfiadcen Ithet heaaxdhti ngyl woens e,
to coamehi hgatpregpbhmcitly develop teach
ugh téeéheuyuldplaebeed to drive change and f
upport in school s.

uudnyder |l i nes the vital l ink between coach
more research is needed to define and s
her these findings Hceladeiem gotalpéri csc it @wo lp
er understandi ng ecsfesagfcthett capt tpaatddagto
role of c 0 a edhui cnagt,i oensap g cpi sagl cl dye hveigtohpt ng t e
| s and | eadeerdshha tp .p rFa fnedsi snigosn aslu gdgeevsetl o p me
s to enhance personal growth and school
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systematic part of school | eadership init
Sspire positive change. Furt her erdeusceadri com ad

ttings andtexmplefrfefedc¢the défongoaching on | ead

Theeseiags,cht herefor e, in |line with the existi

s k

Ob
al
st
me

Vi

Wh

co

ill's and | eadership among teachers.

erholzer and Boyle (2023) found that coach
so found its support in improvismg vichmegpmu ni
usdyegshse | mportance of supportive environme
ntor others, and | ead | earkdmags hcedmduznti)t a le.

ew that coaching empowers teachers to shar

ile traditional l'iterature emplelsgheésghns
achingds distinct role in | eadienr scho gpp adrev e |

i bhoader | iterature. Traditional professi on

chniques, often neglrecsteiirgihl egdesskkiomchbkn
adership cultivatiedogcamiaomalys pvhgadih tgivo geklt y
seragveedalgap i n under shtaann dsimmsg fsopre cliefaidce rmsenc p

it esat Bramsveetl | al0). f2t02n f ocuses on mentor shi

aching suppomumngelrasdaede meridp.f oFThifaurt her expl

ocesses that foster | eddenashiopalespactieealkiky

e findings align with theories of prof es:

i mprovement and reflective practice, especi

co

gi

ansformati onal | easidreg shepderheong, gcowt &pta
esksl |l s fundamental to shared | eadership n
d prsodlvdamg are nurtured .t hFunotgheeardad dchil re@ri
eory suggests that effective |,sarmeitrhg ngc
aching facilitatwcat iThrealisinwog ovketmesngt wifng a
ves a psychol ogical di mension to professi

emotional i ntedndgemeret ,ankde ssiedds manager i al

h o

es

Th
gr

l'istic approfacedsitomwalr ddevel opment , i ncl udi

sential for school i mprovement.

e resul vaubondkebl éi c®s c hinnge nihmatnecri vnegn tti eoancsh e r

owth concerning | eadership qualities, i ncl
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sol ving. These competencedsacatrtieomal, esvwhweirred or
teachers often take |l eadership within | earni
coaching into professional devel opment wunder
Educati oeampbascleeader shi p and psecrhsooon alp egrrfoowtnt
dri (®BE020) .

This is in |ine witthhhat he@2®@dsicpt dadell mmme
continuous I mprovement and shared | eadershinp
coaching provides a coll aborati wvaeaesammolhecu
driving change I n The spo sfiitn drien gdi rsewdd eoant. e >

professional devel opment models to include |

Coaching i nedearcvadamdoyncahi sb roiggd g st hi s gap, empow
take on | eadershBopy weObh&ird otl zeir r t20d2t3 9d wpbpsoerrtv
environments enabl tethdadiddrisatrami ngf Emenimmumh t
faveodume structured inclusion of soft skills
t mee atne si griofmit ¢ aslethltoyw |t s uccess (Mouton & Mal
ineadership devel opment through coaghiimg sh

di verse contexts with various resources at t

6. 2P8earoaching and communities of practice i

devel opment support

Threeseiadeciciri it € c aled usctartpisogngahlelb 0@ i isn fcoawhii mg ,

on dattaen coaching, i ndi wiacdwal abgpd aojphécamze @ n d
perf ormance and cldarsisvreono tteodagcehdisnigs pecd dt & ar e
changendTiwé daathsed plan is developed col | al
their unique needs, making the -coaaedhi agpmpo a

emphasi ses teachersdé successes rather- than
centoa&dhicngc Pdeyerandcoaching and communities of
strategies for promoting professi orneasle ad e&whe |

establ i shecentchhatr aagatbe hpsanrgt i ci pate i n peer cCcoO:

of prtalcao rcter i bwstco | I awardti ve | earning and i
Educationalcpsylcéhhad oghesse coll aborat iome effo
anotamer i mprove their instructional practices
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opportunities to observe, get hd eedhdck oarcd

i mprovement and auogrpdvetthbs$ or

Communities of practice within coaching pr

el on ng among teachers. These communities

chall nges and successes, contributismhg pt o a

® d® «Q S

aligned with school i mprovement goal s.

(@)
—

ating peer coaching and anesmnsuunpiptoiretss

—+

0 professional development and foste

s
ested by Karatsiori et al. (2021), <ca
c

o o

o uw oD »w o oS

ol l aborati on rands serftlieaxlt i evlee pamtc td
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onboarding and soci al r eatiamdittodft en e wl
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g assists miewg temadhdtehrIsy iinntta atnlse t proof
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wi t he skills neecededa fposoyncehlog coaysi ssttesl gpr danic

—
o
-

me n ship to help new teachers grow into th
curriculum delivery and instructional strate

and competence, ul tipmatcdlilye aircapntdoge mag. t eac hi n

Coaching provides newly qualified teachers w
't helps them network with coll eagues and i
support osynatvemate theirlLoawohol(l921dhalblt esga

awareness and professionalism but not bet wee
coachingbs i mpact on new teachersd sense of
this onboar é&itn®narlpipgmmicwil talk pr of essimasnal de

to support teachers throughout their car ee|l
professional devel opment theory by emphasisi
Traditional model s rely heavily Dht ieexst ef anm

coll aborative | earning withiotwsachpaemicmgnmu n i

communities of practice offer sustainabl e, C
drawi ngemwns' tealchecti ve expertise. These i nsi
theories should i nchrripwemtep xrodd albeos.ati ve pe

Peer coaching and communities of practice ar
and a culture of continuous I mprovement ca

communi ty practices, teachers desi ¢gn ainmst r
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probdelmve togedhevenThreofpesn onal devel opmen
adaptive school commungintipfeaccanitbal fi mpdi ngat ha

that peer coaching and communiti eeduwdatpirocancatli

devel opmegnesa ma t bot h school and di strict I
coll aborative, supportive teaching environme
professionally but, at the same time, suppor
The approach is close to professional devel
are |inked closely to enhance the quality o
Sshould also i nvestigarngdmehabdhiesrte htelre stey pfeisn doifn
educati omdle s