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My body is my body and it
belongs to me!

I can say, No!’ if I don’t want to kiss or hug someone.

I ean give them a high five, shake their hand or blow them a kiss.
Tam the boss of my body and what I say goes!

I have a Safety Early Warning Signs
NetWO I‘k If 1 fieel frightened or unsafe
I may sweat a lot, get a sick ummy,
These are five adults I trust. I can tell these become shaky and my heart might
people anything and they will believe me. beat really fast.
If I feel worried, scared or unsure, I can tell These feelings are called my Early
someone on my Safety Network how I am Warning Signs. If I feel this way about
feeling and why feel this way. anything, I must tell an adult on my
Safety Network stralghtaway. i
L \
’ /
’ &%
-
Secrets
A I should never keep secrets that make me

v feel bad or uncomfortable. If someone
asks me 1o Keep a secret that makes me
feel bad or unsafe, I must tell an adult on

Y my Safety Network straightaway!

* Private Parts
My private parts are the parts ufmybody\{'
under mybathing suit. (My mouth is a
private parttoo.) Iahwvays call my
private parts by their correct names. |

No one can touch my private parts.
No one can ask me to touch their private
parts. And no one should show me pictures
of private parts. If any of these things happen, I|'
I must tell atrusted adult on my Safety I
Metwork straightaway.

& Uplaod Puslishing Py Lid
Fer mara Infarmatien go 40 wowewns.e 2e publishing.info

\'u

[Poster reference:
https://staticl.squarespace.com/static/50769910e4b07864e5d07147/t/5f3e63120cfas573f
4f451347/1597924128277/MyBodySafetyRulesPoster-Mom.pdf]

After Reading: Whole class discussion
Teacher will ask the Question of the day to the Whole class?
How will you keep your body safe from abuse?

Teacher will show the learners the flash cards.
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Ask the learners to read each word three times:

e say trust (3times);

e say tell atrusted adult (3 times)
e say abuse (3times)

e say Nomyfault (3times)

e say harm (3 times);

e say say ho (3times)

Teacher will paste the flash cards on the board using prestik.

Activity 2: Writing sentences

For Activity 2 learners write their group sentences using the words on the flashcards.
Each group will make sentences for each of the words

o Ask one member from each group to read their sentences to the class.

e Ask learners in the class why they think each group’s sentences will help them
remember the “Be safe” rules

e Each group now makes pates their sentences on the folded newsprint or newspaper.

When all groups have pasted their sentences, teacher hangs the class “book of rules” in the
front of the class.

Wrap up:
Ask learners to copy the flashcard words into the writing books.

They will share their new words with their families or care givers and write the sentences that
the family makes using the flash words.
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ANNEXURE 14: SUMMARY OF PARTICIPANTS RESPONSES TO MAPPING OF
SKILLS AND CONTENT

Participants identified words used in the description of the content in the ATP that

could be linked to the different skills.

The same was done with selected content in the ITGSE.

CONTENT ALIGNED TO ITGSE:

CAPS CONTENT:
KEY IDEA
Everyone has the right to decide who can
R Rl A touch their body, where, and in what way
4 N
Body rights to being safe and / \
respected

Identify different threats to personal
safety Describe the meaning of ‘body

"Yes’ and ‘No’ feelings rights’ (knowledge);

- identify which parts of the body
- J are private (knowledge);

- recognize that everyone has ‘body
/SKILLS: ~N rights’ (attitudinal);

- demonstrate how to respond if
someone is touching them in a way

- decision-making skills

- communicating assertively that makes them feel
- making good choices uncomfortable
refusal skills -say ‘no’, ‘go away’, and talk to a

trusted adult) (skill);

- J

- J

/SKILLS: )

- assertive communication

- decision-making skills

- expressing emotions

- communicating rights

- J
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ANNEXURE 15: ALIGNING AND PLANNING LESSON FORMAT OF SLP WITH
ANNUAL TEACHING PLAN

SLP TITLE: XXXXX
CORE MESSAGES:

One or more of the core messages inform the activities in the SLP. A core message relevant
to the topic and focus of the content is selected. Participants use the “I-statement” to link to
the content and are positive statements for learners to use when dealing with the Sexuality
Education content:

| am unique and precious I make choices for my body

| have the right to be safe wherever I go | | have the right to report anyone or anything
that makes me feel unsafe

| will decide what makes me feel | | will not be bullied nor will | bully others
comfortable or uncomfortable

BRIEF LESSON SUMMARY

Write up what the SLP focuses on. Provide a short, succinct overview of all the activities in
the SLP. These will be edited when the final SLPs are being done. Changes to activities will
affect what is written into the summaries.

BREAKDOWN OF ACTIVITIES IN THIS SLP
All SLPs have the following table included.
It provides a profile of the Assessment tasks that are included in the SLPs.

The purpose is to show educators the range of assessment tasks that have been included in
all the activities.

Activity Time guide Type of assessment | Form of assessment

KEY POINTS OF SLP

This is an overview of what the teacher needs to consider when dealing with the SLP.
It also serves to assist teachers on what they need to plan before they teach the SLP.
RESOURCES/MATERIALS

The resources included consider that some schools will not be able to procure resources to
support the teaching of the SLPs.

Resource lists mainly include either what teachers already have or what they can source
easily.

PREPARATION FOR THE LESSON

Detail teaching, learning and assessment steps are included for each activity. This is the
“scripting” that teachers will get in the SLPs.
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Include teacher methodology links with learning styles.
TEACHER NOTES

Notes to the teacher draw the teacher’s attention to specific information or hints that the
teachers needs to consider. Use the notes to give additional content information to teachers
which they may not have to support the teaching of the content in the activities. It could also
include good references (of other materials) for the teacher that they could use to get a deeper
understanding of any new content included in the activities.

TIME ALLOCATION AND MANAGEMENT

The SLPs have been written for 30 minutes of teaching where 20 minutes is taken for teaching
and 10 minutes for consolidation. Where teaching time is longer, this is indicated to the
teacher. The time allocation is done to accommodate different timetabling in schools.

WORKSHEET / ACTIVITY CARDS

These are included to direct learner activities. Not all the activities have worksheets but include
other learning resources appropriate for the Foundation Phase learner.

ASSESSMENT

This is a summary / overview of the Assessment included in the whole SLP.
This will / can only be completed when the SLP is finalised.

HOMEWORK:

Homework is suggested in each activity. The kind of activity suggested varies from
consolidation of work to preparation by learners for the next activity.

In the Foundation Phase, the homework is kept simple so that learners are able to manage to
do the activity independently.
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ANNEXURE 16: FRAMEWORK FOR THE INCLUSION OF CSE INTO PROFESSIONAL DEVELOPMENT CURRICULA
MODULE STRUCTURE FOR TEACHER DEVELOPMENT AND TRAINING FRAMEWORK

A framework for what a professional teacher development process would have utility at various levels of training that is provided across the

system;

1. Any service provider or institution, like a university department or training unit that wants to draft a training programme for supporting the
training of teachers and district officials on CSE implementation would be able to structure their training modules against the framework.

2. The framework could be provided to a district so that they are able to structure their training plans with schools.

3. The framework would be useful to schools to support ongoing school-based training. SMTs would use the framework to identify what they
need to do ongoing training their teachers to ensure effective implementation. They could also plan to conduct training when new Life-Skills
teachers are appointed and need to be trained on CSE implementation using the SLPs.

MODULES

MODULE OUTCOMES

CONTENT

1. Introduction to
Comprehensive Sexuality
Education (CSE)

To provide an understanding of CSE
background and rationale for the inclusion of
CSE within the South African curriculum

Definition of CSE

Analysis of the research-base to support CSE

2. Policy context for supporting
CSE in South Africa

Understanding the policies that underpin the
development and implementation of CSE in the
Foundation Phase

Identifying and unpacking the DBE policies related to CSE
Understanding the structure and content of the ITGSE

Exploring the links between health goals, risk and
protective factors and determinants of a good CSE
strategy for the Foundation Phase

Understanding the SIAS process and ensuring inclusive
approach to CSE

3. Mapping conceptual
alignment between Life-Skills
CAPS and the ITGSE

Exploring links with Life-Skills CAPS and the
ITGSE

Concept mapping between CAPS and ITGSE across
grades

Mapping conceptual progression for each grade

© University of Pretoria
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The importance of school
context for CSE
implementation

Defining factors related to school context and its
influence of focusing a CSE intervention

Identifying factors related to social, economic,
environmental, cultural and human resources in the
community

Understand impact of school context on issues related to
CSE

Taking a Whole-school (WS)
approach to supporting CSE

Exploring methodologies and management
factors related to taking a whole-school
approach to implementing CSE

Mapping of processes and tools necessary for ensuring a
whole-school approach to implementing CSE in the
Foundation Phase

Linking WS approach to learning methodologies, FP
learner development phases and CAPS requirements

Pedagogies related to CSE

Identifying methodologies and approaches to
support Foundation Phase teaching, learning
and assessing of CSE

Investigating appropriate teaching and learning methods
approaches and learning styles to be accommodated

Identifying appropriate assessment strategies for
assessing behaviours, values and attitudes

Strengthening classroom
management

Identifying impact of CSE of classroom practice

Linking the need for appropriate resourcing in the
classroom

Responding to psych-social needs emerging from the
implementation of CSE

Strengthening referral and linkages of learners to services
using the SIAS process

SLP development

Developing a set of age-appropriate, contextual
SLPs for the Foundation Phase

Using the proposed SLP development process, draft a set
of exemplar SLPs across all grades to show conceptual
progression, grade appropriateness, teaching and
learning resources, assessment practices and protocols
and learner referral processes

Research-base underpinning
CSE implementation

Strengthening research-base for educators to
support CSE teaching and material development

Strengthen teacher research skills
Develop analytical thinking with educators

Strengthen monitoring and evaluation of implementation

© University of Pretoria
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ANNEXURE 17: SPECIFIC GUIDANCE FOR PLANNING OF THE SLP
Annexure 17 was developed from the discussion of participants by the researcher to

create further discussion and agreement on detail a full SLP could contain.

LESSON PLANNING FOR EFFECTIVE TEACHING, | SPECIFIC GUIDANCE

LEARNING & ASSESSMENT

Grade 1 Decide on the number of hours
per grade

Term 3 From the ATP

Lesson 2 How many lessons will be
developed

Life-Skills Study | Beginning Knowledge and Personal and | Select key focus area in Life-

Area Social Well-being Skills

CAPS Topic(s)

Keeping my body safe

Key topic CAPS (aligned to
ITGSE topics)

CAPS Subtopics

Personal safety

From CAPS

Link to other
Subtopics in CAPS

Safety rules

Rights and responsibilities

Shows links with Life-Skills
content in other sub-topics

Link to other Life
Skill Study areas in
CAPS

Creative Arts - Performance
Improvise and interpret

Choosing and making own movement /
sentences to interpret a theme of the
story

Dramatising a make-believe situation
based on a story guided by teacher

Shows how content links with the
other study areas of Life-Skills
(integration)

This lesson will deal
with the following

Dealing with body safety using a
dramatic performance that speaks to
body safety rules

Shows key content to be dealt
with

Concepts

Self-respect
Respect for others
Right to privacy

Personal Safety : good touch, bad
touch, personal rules and personal
space

Specific SE concepts that are to
be taught

Teaching
methodologies

Participatory and Interactive
Whole class

Small groups

Links best teaching approach
and methods to teach the
content

Activities

Activity 1: Read Aloud

Activity 2: Group presentations

Different activities structured to
facilitate teaching the SLP

© University of Pretoria
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Assessment

Form of assessment | Assessment | What is the nature of the
Activitylies assessment to be done

Question and answer - | Dramatisation | Assessment tasks and forms are

comprehension, ) provided to help assess learner
Storytelling performance and guide teacher

oral presentation,

performance

assessment

Teaching Resources

Storybook

Big Book: My body is my body

Resources to assist teaching
and learning; develop as part of
SLP if not available

Integration with

other subjects

Languages: LoLT and FAL

Listening and speaking

Reading and Viewing

Shows how content links with the
other subjects (integration)

Time

30 minutes

Guided by FP time allocations

Homework

Retell the story to your siblings and get
them to do the performance with you.

For consolidation and wrap up.

Used for sensitizing parents /
homes

© University of Pretoria
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ANNEXURE 18: USING SPECIFIC GUIDANCE TO PLAN A DRAFT SLP

The exemplar planning of a SLP using the proposed development process is shown
using the template. The colour coding is only used for exemplifying the process and
is mirrored in the exemplar SLP

LESSON PLANNING FOR EFFECTIVE TEACHING, LEARNING &

SPECIFIC GUIDANCE

School gender-based violence (SGBV)

ASSESSMENT

Grade Grade 2 Time allocation per
grade based on time

Term given in the ATP

Lesson Term 3 Decide on the number

of SLPs per topic to be
developed

Life-Skills Study
Area

Personal and social well-being

Select key focus area
in Life-Skills

CAPS Topic(s)

CAPS Subtopics

Link to other

Subtopics in CAPS

People who help us in our community - such as
clinic nurse, after-care teacher, librarian

* How different people help me

* How | ask for information and assistance

Key topic CAPS
(aligned to ITGSE
topics) from CAPS

Show the links with
Life-Skills content in
other sub-topics

Link to other Life
Skill Study areas
in CAPS

Creative Arts: Poster making

Show content links with
the other study areas
of Life-Skills
(integration)

This lesson will

Discussion on school gender-based violence,

Shows key content to

Gender rules
Risk and harm
Violence related to gender

School gender-based violence

deal with the gender harm, be dealt with
following ) _

Observation, oral, practical tasks

Creative Arts: poster making

Class discussion how to report gender-based

violence
Concepts Gender Specific SE concepts

that are to be taught
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How to report

Teaching Whole-class discussion Links best teaching
methodologies approach and methods
to teach the content
Activities Activity 1: Different activities
) . structured to facilitate
Class discussion - gender norms and teaching the SLP

stereotyping
Activity 2:

Written task — discussing gender norms and
roles based on stereotypes

Discuss gender neutral tasks

Assessment Form of assessment Assessment Nature of the
Activitylies assessment
Oral task Question and Assessment tasks and
: answer forms are provided to
Practical task help assess learner
Interview Create a poster performance and guide
teacher assessment

Teaching Posters Resources to assist
Resources i teaching and learning;
Reading text develop as part of SLP

if not available

Integration with Show teaching and learning links with other Shows how content

other subjects subjects links with the other
subjects (integration)

Time 2 x 30 mins (will be taught over two periods) Guided by FP time for
Life-Skills

Homework Interview your parents or caregiver on five For consolidation and

things in the home that they think both boys and | wrap up.

girls should do o
Used for sensitizing

parents / homes
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