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mind since there was silence and family members got a chance to interact with each other. 

The research participants shared about the importance of electricity and the problems 

associated with its absence. Dube and Moyo (2022:2) note the direct impact of electricity on 

several aspects of people’s lives, including communication in modern times, education, safety 

and transport; but people’s right to electricity is not stipulated in domestic and international 

law. The authors propose that Eskom, however, has a duty to supply electricity to consumers 

(Dube & Moyo, 2022:7). In households without electricity, the use of solid fuels for cooking 

can lead to higher levels of indoor air pollution (Mathee, Barnes, Naidoo, Swart & Rother, 

2018:4). Children who live in informal settlements are therefore at risk of fires and paraffin 

poisoning (Hall, 2021/2022b:193). 

In conclusion, Mathee et al. (2018:4) highlight the unequal access of children in South Africa 

to water, sanitation and electricity. Access to these services is affected, amongst others, by 

the family’s socio-economic status and poor services are more predominant in rural areas and 

settings of urban poverty. 

• Sub-theme 4.3: Public transport services benefit children 

The importance of having public transport was acknowledged by the participants. They related 

the need for public transport to benefits such as travelling to school, being on time, not being 

tired, personal safety, and accessing services at a clinic or a hospital.    

“Transport I think it is more of a want because you can reach most places … of your 
area because sometimes you might not be far. But a think transport can be a need as 
well [because of long distances]” (Participant 5) 

“To have transport to go to school. [If children do not have access to transport], they 
will be tired, they will sleep in class.” (Participant 6) 

“It [transport] actually also concerns safety reasons cause as in like as a child you need 
transport to go somewhere where it is far, cause instead of you leaving alone, it is safe 
because some kids get like kidnapped and all that.” (Participant 7) 

“Transport so they can move from one place to another. So, if they want to go to a 
hospital or clinic or anywhere important, they can … or go to school. [Without 
transportation] they do not know what to do if they are in an emergency if you cannot 
move from one place to another.” (Participant 9) 

“Transport to take them [children] to school. [If walking long distances] they will like feel 
pain in their shoes. So, they will be too tired when they have to walk. They must not 
walk a lot and be tired and all sweaty.” (Participant 1) 

One of the goals of the South African government is to improve and promote public transport 

(Walters, 2014:1). The resources provided to support children’s ability to learn include buses 

to take children to different public schools; a service that is implemented in some provinces 

(Manyaka & Mathebula, 2020:211). According to the participants, transport services are 

needed to improve children’s ability to learn at school and to provide safety with regard to 
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travelling in risky communities. Literature supports the provision of transport services for 

learners as walking long distances to school would require them to wake up early, put them at 

risk of arriving late and being tired at school, and compromise their safety (Hall, 2021-

2022d:186; Manyaka & Mathebula, 2020:211). In addition, the provision of public health care 

services and their accessibility to children are measured by the distance between where the 

child lives and where the health care facility is situated (Hall & Nannan, 2021/2022:179). 

Commuters prefer using public transport that enables them to be on time, secures their safety 

by protecting them against criminal acts, and ensures the roadworthiness of the vehicles 

(Govender, 2014:317; Luke & Hynes, 2020:3562). Stiglingh and Van Wyk (2020:353, 364) 

note the important role of effective public transportation networks as one of the initiatives for 

sustainable development in South Africa.  

• Sub-theme 4.4: Hospitals and clinics in the community promote child well-being 

Most participants placed value in proper health care, lobbying for a clinic or a hospital to be 

available for children to use, due to the importance of health care services for a child.  

“Maybe the clinic. If maybe the clinic is close by. … Hmm they shouldn’t help the child 
like they don’t care … They should help the child because it’s someone’s life. If they 
help the person carelessly, the next day the person can die.” (Participant 13) 

“A hospital is important for sanitation and for good health. … like a hospital that cares.” 
(Participant 3)  

“As in when a child is sick, that person could go to the clinic with the parents. To get 
checked on their health, if they are okay or not. [Hospitals should be] clean and 
organised … and some people could get like sick from all that [dirty hospitals].” 
(Participant 7) 

“… so when a child gets hurt, they can rush him to a clinic or a hospital. … It should 
be clean, must have good sanitation … they [the staff] should be patient to people who 
are sick, they should be able to take care of them.” (Participant 9) 

In addition to having access to a hospital or clinic, the participants reasoned that the desired 

condition of the health care facility is that it should be clean, have proper sanitation, and have 

health care workers who are willing to help patients, are friendly to children and take their job 

seriously. In South Africa, citizens have the right to proper health care, as is described in 

Articles 27 and 28 of the Constitution of the Republic of South Africa (Republic of South Africa, 

1996). Legislatively, the National Health Act was implemented in 2005 and governs the 

provision of health care services in the country (Buchner-Eveleigh, 2016:315). Primary health 

care services need to be of good quality, easy to access and affordable (Hall & Nannan, 

2021/22:179). Children’s physical well-being and their overall resilience are supported by 

having access to health care (Louw & Louw, 2014b:431; Minkkinen, 2013:550). In South 

Africa, poverty is a critical factor that prevent children from accessing proper health care 

services (Ayala-Nunes et al., 2018:812).  
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The participants also referred to the work ethic of the health care professionals who assist 

children in hospitals and clinics. Ruggeri et al. (2020:1) note the importance of positive 

relationships for fostering well-being. With regards to child well-being, the experience of 

positive relationships with others is a supportive factor in children’s social well-being 

(Minkkenin, 2013:551; Rahdarzadeh & Adibisendeh, 2016:194). 

• Sub-theme 4.5: Protective and welfare services in the community 

The importance of a fire station to deal with a serious fire outbreak in the community and of a 

police station to secure the safety of children were mentioned as services that would be 

needed to ensure children’s well-being. Some participants also placed value in the welfare 

services that put the best interests of the child first.   

“A fire station, because sometimes you might have a big fire and water cannot deal 
with it, so you must call the fire station to come and …  stop the fire.” (Participant 3)  

“The fire station is important, because what if there is an uncontrollable fire in your 
house. We need to call something or somewhere or someone to put out the fire, 
because of buckets … buckets will not put out a fire that was a big fire in your house. 
… I think that some people could literally die in the fires because of buckets … buckets 
can’t extinguish the whole fire.” (Participant 12) 

“The police station. They [children] should not ask random civilians for help, like can 
you please take me to a police station or hospital. Because when they ask for help, the 
person might be like say you are coming with me.” (Participant 1) 

The above participants saw the importance of a fire station within the community, which is 

critical when the fire is too big to be handled by the community members themselves. This 

situation is especially relevant for children who live in informal settlements, as is the case 

with one of the participants above. Cirolia, Görgens, Van Donk, Smit and Drimie (2016:19) 

agree that fires are some of the dangers faced by people living in informal settlements. 

Their situation is worsened by the fact that informal settlements commonly lack formal 

services (Hall, 2021/2022b:193).  

Participant 1 also mentioned that children should have access to a police station, while 

highlighting the risk of children approaching strangers for help. A police station is one of 

the universal services that children must have access to (Proudlock & Röhrs, 2018:14; 

Richter, 2018:116). It is, however, stated that police stations are not child friendly, and 

services are provided inadequately due to the mistakes made by professionals involved 

(Proudlock & Röhrs, 2018:15). Together with social workers, police services are important 

in securing the protection of children as cases of child abuse are reported to the police 

(Martin, Hall & Lake, 2018:125; Ozah & Skelton, 2018:56).  
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The participants also spoke about the importance of having welfare services within the 

community. If needed, the welfare services should secure the safety of the children by keeping 

them in a child and youth care centre or an orphanage.  

“A place of safety [that is] clean, must have enough caretakers to take care of the 
children, must have enough food and enough clothing. … Hmmm they should find a 
way to help the child or they can take a child to a kind of place of safety, or call some 
social workers to come help a child. They can help a child to live a better life. … to 
make sure they are living in a safe environment, and they are not neglected.” 
(Participant 9) 

“A children’s shelter for those that do not have parents.” (Participant 10) 

“Maybe if a child doesn’t have a home or lost the parents they can go to an orphanage. 
… the child will be safe. … They [those working at a children’s home] should be kind 
and caring.” (Participant 11) 

The above participants were aware of the role played by social workers in safeguarding 

children. Mentioned in the quotes above, the reality of many children in South Africa is that 

they live in poverty, experience food insecurity, are orphaned, live in environments where their 

basic needs are not met, and are at risk of exposure to violence (Kleintjes et al., 2021/2022:33; 

Westrhenen et al., 2017:2). These conditions affect different aspects of their well-being, for 

example their physical, material, social and mental well-being, increase their risk of poor 

outcomes and hamper their chances of sustainable futures (Kleintjes et al., 2021/2022:33; 

Maloma, 2016:125-126; Sekhampu & Muzindutsi, 2014:44-46; Westrhenen et al., 2017:2).  

As mentioned by the participants, welfare services are intended to enhance the well-being of 

people (Patel, 2015:127). The social work profession acknowledges children as a vulnerable 

group and focuses especially on prevention and early intervention services (Department of 

Social Development 2013:29-30). In line with the suggestions of the participants, Buck et al. 

(2018:1252) mention that children can benefit when their physical and social environments 

change for the better. For children who have been exposed to adverse experiences, social 

work interventions by social workers can help to enhance their subjective well-being (Van 

Westrhenen et al., 2017:3, 8).  

• Sub-theme 4.6: Access to parks, recreational areas and sport facilities 

The research participants suggested that public parks and recreational areas that are safe 

and well-equipped will support children’s well-being. Furthermore, being involved in sports has 

positive health benefits, and it is thus important for a child to be involved in sports.  

“A park will make a child to go out, breathe the fresh air and play with the friends, swing 
on swings, and stuff like that.” (Participant 1) 

“A park, and the guards because sometimes people kidnap children. Full of swings, 
like a lot of things for children like to play. … And they should be a safe place for 
children. … And like in the park it should have a Wi-Fi for children to use. … some 
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children come with their phones … If you ride [a bicycle] in the park, a lot of children 
are playing there, so there should be a bicycle area. … And then like a soccer field, 
because a lot of children like to play soccer, and netball field. … Like the people that 
coach them [if they] take sports seriously.” (Participant 3) 

“Parks. Some kids get kidnapped there so I do not like to go there. … [Parks should 
be] safe, mostly filled with people who are like able to protect us and like as in where 
you play it should be safe, not dangerous.” (Participant 7) 

“Maybe like a playground where they can play, make new friends … make new friends 
there [at the parks] because of they will meet people who are also interested in their 
hobbies. … they should have many swings there when you walk there, there is a jungle 
gym, there is [a space] where you can build a sandcastle.” (Participant 12) 

“Maybe swings, maybe merry-go-round; a park, you can go there when you are bored, 
go when they [children] are tired of sitting at home. [If there are no parks], they get 
bored at home [and] end up going to where they are not supposed to.” (Participant 13) 

In the participants’ views, play in outdoor parks allows children to engage in activities outside 

of the house, have fun, make friends and get exposed to nature. Playing in natural 

environments and public parks has positive effects on children’s physical, mental and social 

well-being (Van Dijk-Wesselius et al., 2018:16; Veitch et al., 2020:2-3). Although children’s 

outdoor play is seen as “an essential, healthy and desirable activity” research studies found 

that modern-day children spend less time in outdoor play that those in earlier generations, 

which could be ascribed to their increased engagement in screen-based activities, for example 

television, the Internet and computer games, as well as consideration of children’s safety in 

outdoor play (Back, Heeffer, Paget, Rau, Pysander & Waern, 2016:28).  

The participants also highlighted the safety risks that children can be exposed to in public 

parks. Safety is also a concern for many parents who fear bodily injuries to children, exposure 

to strangers, and risks of child trafficking; hence, they do not encourage outdoor play (Bento 

& Dias, 2017:158). Child-friendly spaces should therefore be created where children can freely 

participate in activities that are meaningful to them (Adams et al., 2019:547). Back et al. 

(2016:29), for example, conducted a study to test the influence of technology designed 

interactive activities on school playgrounds to invite children to engage in play activities within 

outdoor play areas of schools.  

Most of the participants spoke about the value of sport for children’s well-being.  

“Sports is actually good for a child in case they really love the sport, and they want to 
study it as a career.” (Participant 4) 

“[Sport] so that the child keeps fit. … it is not a must that they should … like they should 
sometimes exercise, walk, run.” (Participant 13) 

“Sports is very good for his body. … Most of them [children who do not participate in 
sport] do not do any activities.” (Participant 9) 

“Hmm sport helps you with your body. [With no sport activities] the child is not healthy.” 
(Participant 11) 
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“But some kids don’t like sports … because some children are too busy maybe like say 
focusing on their reading and books and don’t like that sweating, running in the sun. 
They just like to be under a shelter reading a book.” (Participant 12) 

Physically, children in middle childhood have developed improved vision, cardiovascular and 

respiratory systems and improved motor and gross motor skills which promote involvement in 

sports (Berk, 2013:179, 181; Campbell, 2011:248; Henderson & Thompson, 2016:32; Louw & 

Louw, 2014d:226). Most of the participants believed that sports are important for children’s 

health. They acknowledged that not all children enjoy sport, and not all have to take part in 

formal sport activities. Although sport may not be popular among all people, it has been found 

to have positive effects on people’s mental health while participation in sport can also prevent 

childhood obesity (Bruckauf & Cook, 2017:23; Lund et al., 2021/2022:48). It is thus suggested 

that infrastructure should be developed for people to follow an active lifestyle (Bruckauf & 

Cook, 2017:23). Eime et al. (2013:18) highlight three primary benefits of participation in sport, 

namely physical, social and psychological well-being. Bruckauf and Cook (2017:23) 

recommend children’s participation in sport as a child-centred approach to enhancing 

children’s well-being.  

• Sub-theme 4.7: Churches are places for obtaining spiritual guidance and hope 

The research findings in this sub-theme indicated that the participants viewed a church as one 

of the places that should be available within the community for children’s well-being. When 

assessing well-being, participation and affiliation to a church fall under the cultural fulfilment 

domain (Buck et al., 2017:1260). 

“Church is important for a child so that they can learn more about God and what they 
should do and not do. … It also teaches them that should learn to forgive. … It actually 
helps the child like if the child is struggling, then he prays.” (Participant 4) 

“A church [where] they listen to the word of God. … He makes them to live a good life.” 
(Participant 8) 

“A church. Church can make you calm; they pray, they sing. It makes the child feel 
better.” (Participant 10) 

“A church … God can help them in their time of need. … they can talk to God or go to 
church. Some of them if they pray, maybe they feel better.” (Participant 9) 

In contrast, Participant 7 did not see much value in church affiliation. 

 “Some is important to know like their religion, how it works and how people do things 
in church but some churches, they are just fake. They just want money from you.” 
(Participant 7) 

The participants indicated the importance of a church and the benefits of religious practices 

for a child, which included providing spiritual guidance in terms of matters of life and giving 

one hope. Being affiliated to a church instils good humanitarian practices in children, which 
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reduces their interest in and attraction to delinquent behaviours, and involvement in religious 

activities has been found to reduce children’s risk behaviours and enhance their mental well-

being (Buck et al., 2017:1260). 

While the positive role of the church in a child’s life was recognised by most of the participants, 

Participant 7 voiced the challenge that one can never know how to trust the modern-day 

churches, given that one is never sure about their truthfulness. Authors recognise a growing 

concern over the behaviour and teachings of modern-day prophets and pastors where an 

abuse of religious members occur, for example through bragging about luxurious lifestyles, 

using dangerous materials in the healing process, false miracles, self-appointed spiritual 

leaders, love for titles, and power (Dube, 2019:28; Kgatle, 2022:442; Thinane, 2012:1).  The 

noted abuse of religion is perpetuated by pastors taking advantage of the economic status of 

people, their psychological needs and their vulnerability (Kgatle, 2022:442). The news about 

the abuse in churches are spread across the country, which contributes to the decline in trust 

in religious institutions by some people.  

• Sub-theme 4.8: The availability of shops 

Most of the research participants recognised the importance of having a shop in their 

neighbourhoods where one can buy food.    

“Shop … he can get food at the shop. … The shop owner, if you do not have food in 
your house and you say give me some bread and I will pay them later, and they give 
you.” (Participant 2) 

“A shop for buying groceries. … getting food, you know.” (Participant 3) 

“A shop they need it for like, for buying groceries. … They sell goods, for example they 
sell meat, they sell snacks, they sell vegetables, they sell fruits.” (Participant 4) 

“It is important for a child to get food from the shop. … It should … have maybe different 
kind of products of food.” (Participant 11)  

“Shops, I do go but sometimes go but they are full of things, alcohol, of people; like 
bad things, like they [shops] are sometimes attached to taverns.” (Participant 7) 

Having access to necessities such as food and material items is important for children’s 

material well-being and determines their standard of living (Buck et al., 2018:1257-1258; 

Minkkinen, 2013:551). Participants 4 and 11 mentioned the importance of children eating a 

variety of fruits, vegetables and food products. Participant 1’s statement shows the impact of 

poverty on a family’s ability to buy food. Poverty is directly linked to food insecurity and, in 

turn, affects children’s health and increases stress within the family (Buck et al., 2018:1257; 

Kleintjes et al., 2021/2022:33), which implies that it affects children’s physical as well as their 

emotional well-being. Participant 7 was concerned about her safety when going to a shop due 

to the fear of encountering people who have consumed alcohol, as in most cases, a shop 
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either sells alcohol or is attached to a tavern. Children’s well-being is influenced by the quality 

of their local environment (Bradshaw et al., 2007:153). Therefore, paying attention to the 

safety of the child’s environment is an essential factor in children’s well-being (OECD, 2021:3). 

In South Africa, the participants’ views related to the aspects of poverty and safety must 

receive wider public attention. In terms of poverty, children are seen as being those most 

affected by poverty in South Africa (Levitas, 2012:451). Poverty negatively impacts children’s 

overall development and well-being and impacts their potential for sustainable futures (Ayala-

Nunes et al., 2018:812; Kleintjes et al., 2021/2022:33; Westrhenen et al., 2017:2). Authors 

acknowledge that South Africa’s children are exposed to widespread violence against children 

(Jamieson et al., 2018:81; Strydom et al., 2020:383). Furthermore, the high crime rates in the 

country make the personal safety of South Africa’s children a matter of great concern (Adams 

et al., 2019:547). The aspect of safety was also identified as a sub-theme in Theme 5. 

3.5.2.5 Theme 5: An environment that will support children’s well-being 

The research participants recognised that children’s well-being also depends on the conditions 

of the environment in which they live. The environment, together with social and economic 

factors, is used as objective measures of well-being used to gain an impression of the quality 

of life of a community and of services available for enhancing well-being for its people (Fattore 

& Mason, 2017:276; Savahl et al., 2017a:474; Miller et al., 2012:273). Children’s environment 

includes the built as well as the natural environment (Adams et al., 2019:550).   

According to most of the participants, an environment that promotes child well-being should 

comprise of a safe and clean neighbourhood, no pollution, and having clean air, oceans, 

forests. These environmental characteristics will promote the well-being of children and that 

of animals as well.  

• Sub-theme 5.1: A safe neighbourhood   

The participants indicated that children need to grow in an environment that is free of risk to 

their safety. In describing the well-being domain of safety and security, Buck et al. (2018:1263) 

mention that this domain involves actual safety, perceived safety as well as the general risks 

in the child’s community and physical environment. The participants indicated that a safe 

neighbourhood for children would be one where there are no drug users and people who fight 

in the streets, no acts of hostility or violence, and no criminal activities. The desired 

neighbourhood is one where there are trustworthy people. 

“No ‘Nyaopes’ [the common name used within the community to refer to substance 
users]. If I am riding a bicycle in the street they will take it, they will come with a knife 
and stab you. … And no dogs to bite kids. … the owner will forget the gate when 
opening it for the car. Then the dog gets out and bites you. … No fighting other kids. 
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… People that are good, they do not beat you, not point at you with a knife, do not take 
your phone at night.” (Participant 2)  

“There must not be like people fighting in the streets.” (Participant 1) 

“The place should be secure, where there is no stealing that could influence the kid to 
do the same thing when they grow up.” (Participant 7) 

“Sometimes it is kind of hard because when you are just walking down the streets, 
someone can just come punch you and run away.” (Participant 12) 

“The environment must be safer. In a way like the environment must be full of people, 
people that are trustworthy. Like people you can rely on as well. Like people that are 
in a certain community, any community, live in every community … people that know 
you ... like the whole community is like a big family… and know where you live … but 
like not in the stalker way.” (Participant 5) 

The participants’ description of their community relates to the views of Buck et al. (2018:1255) 

that “[t]he “community” for children is their group of friends, typically from the neighborhood or 

school. They do not have, in general, a broader understanding of the community.” The 

participants mentioned children’s fears that were especially related to being victims of crime.  

Adams et al. (2019:546-547) confirm that personal safety is a major concern for children, 

especially those living in unsafe neighbourhoods, because the crime rates in South Africa are 

of the highest in the world. Being a country known for its violent society, many South African 

children grow up being exposed to violence both in the home and the community and live in 

societies where violence is normalised (Moen & Bezuidenhout, 2021:105).  

The state has the responsibility of ensuring the safety of children, to a point that if families are 

unable to do so they are removed from family to alternative care (Hall & Richter, 2018:23). 

The safety of children is a shared responsibility between families, the community and the 

government. Furthermore, children’s social connections and experiences of social 

connectedness in the neighbourhood can contribute to their social well-being). As mentioned 

by Participant 5, children’s safety can be secured by a community where people value each 

other or are familiar with each other and provide mutual support and protection. Such 

communities uphold the African philosophy of Ubuntu which promotes a supportive community 

where in a sense of community, mutual care and humanity are prominent social norms 

(Boecker, Raniga & Mthembu, 2021:13; Mugumbate & Cherini, 2019:28). Savahl et al. 

(2017b:32) note a change in the field of child well-being where there is an increase in interest 

in the impact of neighbourhoods and communities on children’s well-being. 

• Sub-theme 5.2: A clean neighbourhood 

A clean neighbourhood was regarded as promoting children’s well-being. The participants 

described a clean environment is one where there is no litter and where people take 

responsibility for keeping the environment clean. 
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“It should look fine; like a nice environment where nothing looks dirty.” (Participant 4) 

“[A clean neighbourhood] because you see now in some places there is all these 
things, there is garbage everywhere.” (Participant 5) 

“There shouldn’t be dirt anywhere. … some neighbourhoods like, the roads like and all 
that, it should be clean at least, no litter anywhere, like no paper.” (Participant 7) 

“Outside there shouldn’t be papers … it just looks like … [they] can’t take care of 
themselves.” (Participant 13) 

“[People who] can clean the yard, the street.”  (Participant 10) 

“Volunteers [who clean the environment] should be passionate about what they are 
doing.” (Participant 9) 

“They could be just anyone, as long as they want to clean. They can just take a plastic 
bag, a pair of rubber gloves and get cleaning.” (Participant 12)  

The neighbourhood or local area is identified by Nadan and Kaye-Tzadok (2019:463) as one 

of eight domains of child well-being. Yoo and Ahn (2017:23) regard the neighbourhood as one 

of the contextual factors that will influence children’s well-being. The above quotes indicate 

the emphasis placed by the participants on a clean environment for children’s well-being. It 

was noted that it is for everyone to ensure that the environment is kept clean. However, there 

are those instances where people are negligent, and the environment is not clean. Most of the 

research participants suggested that there should be people within the community who are 

tasked with cleaning the environment or people may be hired to do the task.  

In its effort to curb the growth of unemployment in the country, South Africa introduced the 

extended public works programme, which takes into consideration issues of sustainability and 

employs people to do duties that include keeping the environment clean (Mulungwa, 2021:1; 

Sibanda, 2021:3).  

• Sub-theme 5.3: No pollution  

The research findings show that the participants placed value on children living in a clean 

environment with no pollution. They argued that a dirty environment causes illnesses in people 

and puts animals at risk.    

“There should be no pollution. Pollution is when they put something in a very bad 
condition like for example water pollution when people put dirt [in the water] and the 
water is dirty … they put all their plastic and oils that they put in the ocean, that is water 
pollution.” (Participant 4) 

“There must be trees, like no air pollution, no land pollution. … like factories they like 
to dump oil in the ocean which makes the fish to like die. … it will be difficult for trees 
to provide more oxygen because when the air is too polluted it will make it difficult for 
trees to give oxygen to us.” (Participant 1) 

“Pollution is like it pollutes the air.  … it is like saying it dirties the air; it makes the air 
dirty. … Like the companies, if they pollute the air, some children who have like asthma 
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they cannot live for long because of what they are doing to the air. … So, they can … 
show the world if they change and save many lives.” (Participant 12) 

“And sometimes when they want to like take all the garbage like take it away, they 
sometimes burn it and that is causing like more pollution.” (Participant 5) 

“Forests, I would say they shouldn’t cut the trees because it just harms the animals 
that live there. … They shouldn’t pollute it [rivers and oceans] because it’s going to 
affect the animals that also live there.” (Participant 13) 

The research participants spoke about the detrimental effects of the environment when the 

air, water and land are polluted and also mentioned the role of industries polluting the 

environment. Kleintjes et al. (2021/2022:28) note that children’s mental health and well-being 

are not only affected by a clean environment, but also by the exploitation of natural resources 

and the risk of a climate crisis. A clean environment promotes the health of children, while a 

polluted environment exposes children to health challenges (Alston, 2015:357). On a global 

scale, a polluted environment leads to global warming and climate change that result in 

extreme weather conditions like storms, droughts and floods that pose treats to humankind, 

affecting children the most (Nilsson, 2020:4; Toumbourou et al., 2014:2). Taking care of the 

environment contributes to sustaining the environment which will reduce the risk of natural 

disasters (Deaton & Stone, 2016:868; Norton, 2012:302). Considering the critical role that 

children’s exposure to nature plays in their subjective well-being (Adams et al., 2019:547), 

natural disasters such as floods and droughts and rising temperatures due to climate change 

create anxiety, depression and trauma in children and affect their mental health (Kleintjes et 

al., 2021/2022:35).  

• Sub-theme 5.4: Clean air, forests, oceans and rivers promote child well-being.  

The research participants put value in the environment being clean and recognised the 

reciprocity between different systems within the environment.  

“Like there is no smoke in the air and the air is like clear. [If the air is not clean] there 
are many chances that they [children] might get sick.” (Participant 3) 

“[Clean air as children’s] lungs develop. Some of the smoke, the substances that are 
in the smoke get into their lungs and damage them more than the person who is 
actually smoking.” (Participant 9) 

“The forests and the clean rivers help you breathe because of the trees … without 
trees there is no air. Like the trees are the only things that bring us air.” (Participant 
12) 

“It must be like a place where I can go and get real fresh air because of the trees; not 
all the trees being cut down so like it is just sand everywhere. Like summer when it is 
green and fresh where there is more green.” (Participant 5) 

“It should look clean and have trees … The trees should have green leaves. … the 
trees provide oxygen for the children.” (Participant 11) 
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“Forests, clean rivers and oceans …  forests can give them oxygen; rivers can give 
them water and oceans can like make them have fun.” (Participant 1) 

“They should have clean rivers and oceans because some animals they die if the river 
is not clean and the oceans, if they are not clean.” (Participant 4) 

The participants were aware of how environmental factors affect children’s well-being. They 

understood the holistic nature of the environment, for example the usefulness of trees in 

providing clean air and oxygen. Deaton and Stone (2016:868) confirm the fact that the status 

of the environment relies on several factors, including air and soil quality, the climate and 

biodiversity, amongst others. The participant also showed an understanding of how a polluted 

environment will affect the lives of both people and animals. As people’s behaviour contributes 

to the pollution of the environment, it is important that they be educated about ways to prevent 

pollution and its effects on people’s health (OECD, 2021:4). Griggs et al. (2013:307) 

summarised the Sustainable Development Goals into six goals, which include the effective 

management of water systems, minimising pollution, and the management, conservation and 

restoration services aimed at creating healthy ecosystems. Improving water and air quality 

can enhance people’s quality of life (Axford, 2009:373).  

The comprehensive view of children’s well-being that is evident in this sub-theme is supported 

by the Bronfenbrenner’s ecological systems theory that highlights the influence of children’s 

environment on their well-being (Louw et al., 2014:29). Lombard and Viviers (2014:84) 

recommend that professionals should include children to address environmental issues such 

as climate change to contribute to sustainable futures for all children 

3.5.2.6 Theme 6: Adults’ role in enhancing child well-being 

During middle childhood, children’s brain development enables them to cognitively master 

tasks such as reasoning and planning, impulse control, learning new things, and engaging in 

conversations while they acquire improved memory skills (Berk, 2013:191; Henderson & 

Thompson, 2016:39; Louw & Louw, 2014d:226). Since they are still developing, they need to 

be given examples for a better understanding of more complex aspects (Henderson & 

Thompson, 2016:39; Rodriguez, 2018:7). The research participants reported that adults have 

a role to play in ensuring child well-being, but that adults must get children actively involved 

by listening to the children’s opinions, showing respect to children and paving a path for the 

future of the children. Children’s development during middle childhood, as discussed, shows 

that children of this age have the capacity to express their views and to engage in tasks 

appropriate to their age, with the guidance of adults.  
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• Sub-theme 6.1: Listen to children’s views and be respectful to children 

The participants suggested that adults should listen to children’s views and be respectful 

to their views. In this way, adults can understand children’s needs and wishes.   

“All the family members and community members … are involved. … The community 
must respect them [children], because being respectful sets an example to the 
community. They are an example for a child and a child will learn that is how they will 
live. … [Children] will like to ask or tell the leader like this swing is too low or this swing 
is like it will hurt others; children should have an opinion like that.” (Participant 3) 

“Like you could explore the fantasies of a child as well. Know what they know, what 
they are scared of.  … kids basically fear most of the things, you know … an adult and 
a kid together they could make an idea for something.” (Participant 5) 

“They need to start asking them questions about what they are going through, yeh, 
and what is happening to them.” (Participant 4) 

“They should sit down and talk with children.” (Participant 11) 

When children are given an opportunity to be listened to, they give their own individual account 

of what affects them. As views on well-being are a personal construction, listening to children 

rather than to the views of adults gives a clearer account of children’s subjective well-being 

(Fattore & Mason, 2017:276-277; Nadan & Kaye-Tzadok, 2019:464). Hearing the views of 

children is important for planning services and resources that will take children’s needs into 

account and be relevant to their well-being (Manyena et al., 2008:313). 

Children’s right to express their views on matters that relate to them is supported in various 

international, regional and local legislative frameworks. This right is, for example, described in 

the Convention for the Rights of the Child, Article 12 (United Nations, 1989), the African 

Charter on the Rights and Welfare of the Child, Article 7 (African Union, 1990), and in the 

South African Children’s Act, Article 10 (Children’s Act 38 of 2005). In South African welfare 

system operates from the social developmental framework which recognises and promotes 

children’s active participation in matters that concern them, as stipulated in the National Child 

Participation Framework (Department of Social Development, 2018:4). Thus, children have a 

voice in aspects that relate to their lives, including decisions, processes policies and 

programmes intended to benefit them.  

• Sub-theme 6.2: Parents can teach and encourage children  

Children in middle childhood become increasingly independent from their families and their 

exposure to the wider social environment offers them new experiences that affect their 

development. However, they are still dependent on their parents (Louw & Louw, 2014d:262). 

This was evident in the responses of the participants in terms of how parents can support 

children to develop to their fullest potential. 
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“Like it is part of success because your parents encouraged you to become a doctor. 
Something like that, you see, like do not mess it up. … The community leader must 
also tell children maybe ‘Your parents are not able to come’, or parents of the child 
couldn’t go to a meeting [in the] community. So maybe a child could go and give 
feedback when they come back.” (Participant 3) 

“Teach them more exciting things like you did not know yourself when you are children, 
and they can learn even faster and become the future engineers like in a way and even 
a better way.” (Participant 5) 

“[Parents can] praise the child.” (Participant 10) 

“Not to be forced into anything. … like some kids, they like to force them to do hobbies. 
… I think some of them run away from home or do the same thing with their kids. … 
[Parents] can communicate with the child … do activities together.” (Participant 9) 

The research participants emphasised the role of parents in teaching and encouraging their 

children. Participant 10 also mentioned praising a child for doing well. During middle childhood, 

as with the participants, children learn social, physical, academic and practical skills in 

preparation for their future. Encouragement and praise for their efforts help them to develop a 

sense of competence and positive self-esteem (Henderson & Thompson, 2016:41; Martorell 

et al., 2014:394-395). Children’s views of their lives, or their subjective well-being, could thus 

be enhanced by positive experiences and positive evaluations by others (Minkkinen, 

2013:552; Fattore & Mason, 2017:276; Newland et al., 2019:395). On the other hand, not 

receiving encouragement and praise from others, put children at risk of developing low self-

worth (Martorell et al., 2014:394-395). Forcing children to do activities that they do not enjoy 

or cannot master, as expressed by Participant 6, may therefore affect their subjective well-

being negatively. 

• Sub-theme 6.3: Parents can involve children in decision-making 

To gain the participants’ views with regards to involving children, the participants suggested 

that parents should talk to their children when they make decisions that will affect the child. 

For participants who could not give a practical example, the researcher suggested the topic of 

changing schools.  

“[Parents] must make children involved. The parents can tell them, yes, they like talk 
to them [children]” (Participant 1) 

“Maybe like when they [parents] are building a house, they should ask you how you 
want your room painted, maybe you may say colour pink or maybe make you see the 
plan of the house and say like maybe how the house is.”  (Participant 3) 

“They [parents] can communicate with the child.”  (Participant 9) 

“They [parents must] tell you I want to change your school; do you want or you do not 
want to. If they [children] do not want to, they [should] not.”  (Participant 6) 

“If my parents would change my school, I will prefer them getting my consent on that. 
… doing that without my consent, that could leave a bad effect on me.”  (Participant 7) 
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“I think they [parents] should tell me first so that I can know and have enough time to 
tell my goodbyes to my friends. And they should ask me on which school do we decide 
on. Because they could send me to this school, and I do not like it because of what’s 
happening at that school … you would not like to make new friends because of what 
your parents did.”  (Participant 12) 

“[When parents do not talk to them], the children will get angry.” (Participant 11) 

In contrast, Participants 7 and 10 said a child must agree with what the adults are saying.  

“The way kids are involved, like mostly is like the parent’s decision if they want to like 
give the child a phone. It is not the kid’s decision. Yah, I am comfortable with the 
parents taking the decision.” (Participant 7) 

“It is fine [that the parents can make a decision for a child]. They can decide.”  
(Participant 10) 

The above findings are show that most of the participants wished that their opinions be sought 

on matters that directly involve them. Louw and Louw (2014d:262) explain that between the 

ages of 6 and 12 years, children wish to have more opportunities for making their own 

decisions on matters that affect them. However, some participants believed that a child must 

comply with decisions made by adults. The family is the basic unit in society that provides care 

to children, including discipline (Department of Social Development, 2021:145; Upali, 

2017:149). Families who enhance children’s well-being provide them with routine and 

structure, are supportive and caring, state clear expectations, teach cultural traditions, and 

help children to participate in meaningful tasks (Henderson & Thompson, 2016;14; Newland, 

2014:2-4). The differing views of the participants could be ascribed to family norms and 

traditions. 

• Sub-theme 6.4: Parents and adults can be role models for children  

The concept of observational learning indicates that children learn by observing the behaviour 

of a role model (Chen, Hong, Ye & Ho, 2022:1). Through observation, children will act in the 

manner that a significant adult models behaviour. The research participants reported that 

parents and adults should be role models who teach children desired behaviours. The 

behaviour should aim at improving child well-being.  

“They need to start showing kids the way to act around the community like good 
behaviour and those sorts of things. Because some children might act all nice in the 
house but when they go there, they start acting bad, like something has changed.” 
(Participant 4) 

“They can show people in the world how they can keep a look out for children on the 
streets. At least give them food. They are not even asking for too much. Give them 
water, clothes that they do not even need.” (Participant 12) 

“… like if they grow up, they will not know how to do in the future, like how will they 
wash the dishes, how will they be independent, when they [parents] do not help them. 
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Because if the parents are teaching you, you will be able to be independent in the 
future.” (Participant 9) 

“[Become] volunteers, like teaching them [children] how to take care of the community.” 
(Participant 3) 

In the participants’ views, parents and adults can model positive behaviour to their children, 

for example how they act in the home, keeping the environment clean through volunteering in 

the community, how to interact with fellow citizens, and by acts of charity. Parents can teach 

their children and advise them on several issues through direct instruction, but also by means 

of their behaviour, where they act as role models for their children (Louw & Louw, 2014d:265-

266). By comparing the modelled behaviour to their own, children can put it into practice and 

behave in a similar way in the future (Chen et al., 2022:1; Devi, Pradhan, Giri & Lepcha, 

2022:5162). Children’s social well-being is enhanced by means of prosocial behaviour 

(Bradshaw et al., 2007:137; September & Savahl, 2009:25); therefore, adults modelling 

positive behaviours will contribute to children’s social well-being. 

3.5.2.7 Theme 7: Children’s involvement in child well-being 

The participants believed that children could contribute to their own well-being. They 

suggested ways in which children could do so, namely they can help in the community by 

keeping it clean from pollution, they could take responsibility for themselves, and they could 

be respectful to or support others. 

• Sub-theme 7.1: Children can help to keep their environment clean 

In Theme 5, a clean environment was reported to be important for child well-being. Most of 

the participants indicated that children can help to keep their environment clean and, in this 

way, contribute to their well-being. They saw their environment as the home where they live in 

and also the community at large.   

“If there is a paper like you must collect it and put it [in bins] because there must be 
bins around. So, we must pick it up and throw it in the bin to have a clean environment. 
… Sometimes children throw papers everywhere and they do not care. Like they 
should know that they should not throw things around. Like if they finish snacks, they 
should throw the remains of it in the bin, not leave it around the environment.” 
(Participant 3) 

“Keep the environment clean. … When there are papers on the floor and outside in the 
street, pick them up so that there cannot be pollution. … You do not throw papers or 
chemicals into water, [with clean water] fish can live well and get food.” (Participant 2) 

“Littering they should not do; it’s making the environment dirty and not okay. They could 
catch some diseases. … I think people should start taking like good care of themselves 
as in picking up trash and stop throwing things everywhere.” (Participant 7) 

“Maybe some children may like volunteer cleaning up the community. … it can teach 
them about cleanliness. … They can always keep [the environment] clean by not 
throwing any papers on the ground.” (Participant 12) 
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Positive environmental conditions are seen as one of the elements that contribute to children’s 

holistic well-being, pointing to the importance of the quality of the neighbourhood and local 

community (Deaton & Stone, 2016:868; Nahkur & Kutsar, 2019:355; OECD, 2021:3). The 

participants highlighted the problem of littering in their communities and suggested that 

children should contribute to clean communities by not littering, cleaning up the 

neighbourhood, and by volunteering in cleaning-up projects. They also suggested the 

availability of visible bins where waste material can be thrown in. Erikson’s theory of psycho-

social development state that children in middle childhood are in a stage of industry versus 

inferiority, where being encouraged and praised yields to a sense of competence and being 

productive (Henderson & Thompson, 2016:41). Hence, parents, adults and other can keep in 

mind that recognition of their behaviour in keeping the environment clean must be 

acknowledged through encouragement and praise.  

• Sub-theme 7.2: Children can take greater responsibility for themselves 

The research participants believed that children have a role to play in ensuring their own well-

being and suggested various activities in and outside the home that would be helpful for them.   

“They should help out, I think, like as be supportive to the parents in their own way if 
they can be and help out with chores.” (Participant 7) 

“Like learn to do certain things that are great so that when they grow up, they do not 
struggle. For example, mopping, cleaning, washing the dishes. … they can go out 
there, but they shouldn’t come back late … because some people here they steal kids.” 
(Participant 4)  

“They could clean the house, wash the dishes. … They should do the most while they 
can … it teaches them how to be clean, how to take care of themselves when they are 
older.” (Participant 13) 

“Focus on school, or like work on their vocabulary to do well in school. … Because of 
one day you will become a doctor, because of this work.” (Participant 3) 

“They should play … playing sometimes provides exercising. [If children do not play] 
they sometimes do not get enough energy. Sometimes they do not get healthy. … they 
should have friends around. … they can maybe plant maybe trees for food.” 
(Participant 11) 

“Like a farming place … Like somewhere they can get like fresh food, not food that is 
already expired … I Googled something … like a garden place where they can like, 
make more fruits and all that so that we can have healthy meals every day without 
needing to go to other places. … at the garden and farming place you get all the fresh 
fruits and vegetables.” (Participant 5) 

The participants suggested that doing chores in the home, learning at school, playing, and 

participating in gardening projects could teach children responsibility, prepare them for a better 

future, will be beneficial to their health and peer relationships, teach them skills for producing 

food, and prepare them for their future responsibilities as adults. Participant 9 mentioned that 

children can ask for advice, if needed: 
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“Ask for help if they need help. … [so that] they can stand up for themselves.” 
(Participant 9) 

The suggestions made by the participants had a central goal, namely not just being inactive 

recipients, but taking an active part in ensuring their own well-being. Chores, which are 

activities that children do at home such as cleaning and making food, are seen to be important 

for children since they help to build children’s character, teach them to take responsibility, and 

support positive family relationships (Hossain, Abdulla, Hai, Khan, Rahman & Rahman, 

2023:2108; Tepper, Howell & Bennett,2022:585; White, DeBoer & Scharf, 2019:176). Doing 

chores also teach children to assume a wider responsibility towards their community (Hossain 

et al., 2023:2107). Enabling children to take part in activities that are meaningful teaches them 

capabilities and can enhance their self-regard and self-motivation that are important factors 

for enhancing their personal resilience and well-being (Henderson & Thompson, 2016:14; 

Landreth, 2012:35). The active involvement of children allows them opportunities to act as 

agents of change, which is important as children’s agency is directly associated with their 

mental health (Lund et al., 2021/2022:50, 52).  

• Sub-theme 7.3: Children can be respectful to and support others  

The participants suggested that being respectful to others and providing support to those who 

may need it, will contribute to children’s own well-being. 

“Care for one another, and those that are in need of caring, like friends, and helping 
one another. … Like me and my friend, every time we see a friend that needs help, we 
as kids, we like help anyone that needs help. We kind of ask if they need help, but if 
they are in trouble, we go like, ‘Hey, we are coming to help you’.” (Participant 1)  

“The way they act, the way they do things … the way they answer back to people. … 
It is the words that they say and the things that they do. … Like if they are always kind 
to people, they do not say bad things, they do not throw things at their friends, they do 
not insult them.” (Participant 4) 

“They can always keep a look out [for others], even when there is trouble, they can run 
and tell the grownups.” (Participant 12) 

The quotes above show that these participants believed that children could enhance their own 

well-being in the way that they interact with others, including their friends as well as all people 

they meet. These suggestions are confirmed by literature stating that children’s social well-

being is influenced by prosocial behaviour and positive social interactions (Bradshaw et al., 

2007:137; September & Savahl, 2009:25). For children, positive relations with friends are 

especially important for their well-being (Minkkinen, 2013:551).  

The participants also suggested that support offered to other people does not have to be 

offered to the people that are known to a child only, thereby showing empathy, which refers to 

“sharing, helping and comforting others in distress” and is related to “morally competent 
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behaviour in children” in middle childhood (Louw & Louw, 2014d:294). Assisting even a 

stranger if they recognise that the person needs urgent help, links to promoting the sense of 

community. A sense of community is supported by the concept of Ubuntu, which relates to the 

worldviews of the indigenous African black populations and the way they raise their children. 

Regard for others forms one of the three pillars of Ubuntu (Mugumbate & Cherini, 2019:28-

29) and could therefore influence the views of children raised in African families, as was the 

case with the research participants.  

In conclusion, Beh-Arieh et al. (2016:5) advise that all domains of child well-being should be 

taken into account when determining children’s well-being, as positive well-being in one 

domain does not protect children against poor well-being in other domains. Minkkinen 

(2013:553-554) notes that an “ecological approach reveals that the child does not live in a 

sociocultural vacuum, but as a member of society interacting with others.” Therefore, the 

child’s immediate environment, the wider society and the cultural context need to be 

considered in determining children’s well-being. 

3.6 SUMMARY 

The research followed a qualitative research approach in which data on children’s perspective 

on child well-being were collected from a sample of children in middle childhood. The research 

methodology, ethical considerations and findings of the study were presented in this chapter. 

The participants provided valuable information on how they viewed a child who is well and 

about people, material and community resources, the environment and actions by parents and 

adults as well as by children that could contribute to children’s well-being. The key findings will 

be summarised in Chapter 4, followed by conclusions and recommendations based on the 

findings. 
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CHAPTER 4 

KEY FINDINGS, CONCLUSIONS AND RECOMMENDATIONS 

4.1 INTRODUCTION 

This study had the goal of exploring the perspectives of a sample of children on child well-

being. Child well-being involves multiple domains, hence in understanding the concept one 

has to take into consideration aspects such as the environmental, material, physical, mental 

and social well-being of children. Data were gathered by means of semi-structured interviews 

conducted with a study sample consisting of 13 children in middle childhood. Ideally, children 

should grow up in circumstances that enhance their well-being. The participants expressed 

their views on child well-being and factors that could affect it. In this chapter the key findings 

of the study are summarised, conclusions based on the findings are presented and 

recommendations for practice and future research are made, as informed by the research 

findings.  

4.2 GOAL AND OBJECTIVES OF THE STUDY 

The goal of the research study was to explore children’s perspectives on their well-being as a 

pathway to a sustainable future within the South African context, in a case study in 

Hammanskraal, Gauteng. 

The objectives of the study were as follows: 

• To conceptualise child well-being and participation within the framework of ecosystems 

theory and sustainability. 

• To explore children’s understanding of child well-being. 

• To explore children’s views on social factors that affect their current and future well-being. 

• To explore children’s views on economic factors that affect their current and future well- 

being. 

• To explore children’s views on environmental factors that affect their current and future 

well-being. 

• To describe the children’s suggestions for enhancing child participation in matters that 

influence their well-being. 

4.3 KEY FINDINGS OF THE STUDY 

The key findings presented below provide a summary of the findings of the study. 

4.3.1 One can observe whether a child is well 

The participants were of the view that one would be able to see that a child lives well by 
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observing whether the child is happy, cared for, healthy, loved, and successful. 

• For the participants, being happy shows that a child lives well. Being happy as well as not 

being happy can be seen through the child’s physical appearance and behaviour, for 

example, smiling and playful engagement with friends. An unhappy child is seen by 

behaviours such as anger and disrespect towards others. 

• Child well-being also means that children are cared for by their parents or caregivers. 

Children who are cared for have their basic needs met, are in good health, attend school, 

have clothes, appear neat, and do not spend most of their time on the streets.  

• A child that lives well will be healthy, both physically and emotionally. The child’s health 

will be enhanced by eating healthy foods and engaging in physical activities. 

• One can tell also that a child lives well through the love that he or she receives, especially 

from his or her parents. Love towards a child can be demonstrated through the way in 

which parents treat and communicate with the child, teach the child about right and wrong, 

and support the child. Therefore, harsh treatment by parents will harm their children’s well-

being.  

• Feeling successful is important for children’s well-being as their achievements will 

determine whether they will see themselves as being successful or being a failure. The 

participants saw success in terms of academic performance, dreams that are nurtured, 

contributing to chores at home, but without being boastful. Being successful can prepare 

a child for a better future.  

4.3.2 People who can enhance children’s well-being 

The research participants mentioned that a child’s well-being can be promoted by their 

interactions with significant people within their immediate environment such as their parents, 

siblings, extended family members, friends, and teachers. Their well-being can also be 

supported by sharing a bond with their pets. 

• The participants recognised the role of parents in enhancing a child’s well-being. Some 

research participants said it would be desirable for a child to be raised by both parents, 

while others believed that a child could live with a mother or a father as the parenting style 

a child is exposed to matters most. Positive parenting, where parents are present in a 

child’s life, meet his or her basic needs, provide emotional support and make sound 

decisions on behalf of the child, will enhance children’s well-being. On the other hand, 

harsh parenting, where the child’s emotions are not recognised and where parents are 

abusive and uninvolved, is a risk factor for child well-being. 
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• Siblings can support a child’s well-being. Brothers and sisters can share a supportive 

relationship, an older sibling can provided protection for the younger sibling, particularly 

when it is a boy, and they can provide care in the absence of a parent. 

• Members of the extended family, such as grandparents, uncles and aunts, can provide 

care and support to children in the absence of parents. They can either live in a different 

house from that of the child or live in the same house. Grandparents are kind, provide 

care, tell children stories about the past, teach children about life, make children laugh and 

help to prepare a child for the future. Uncles and aunts play a caring and supportive role 

in a child’s life and act as a safety net for children who are exposed to parental conflict. 

• The participants saw friends to be important for children’s well-being. Friends provide 

emotional support, make a child feel safe, encourage the child and do not bully him or her. 

Friends can share food with children who do not have sufficient food, teach them positive 

socialisation skills and provide children who living in negative home environments. 

• In the school setting, teachers are important for children’s education, however, their role 

in a child’s life goes beyond teaching. The participants explained that a teacher provides 

support to the child by providing emotional support, by being a trusted person in whom the 

child can confide and a person who can be approached when a child experiences 

challenges.  

• The participants valued the role of pets in child well-being as pets provide children with a 

sense of safety and companionship, make them feel loved, help them to regulate emotions, 

and teach children responsibility. The participants also personified pets when referring to 

them. All the participants did not share this view and some, for example expressed a fear 

of dogs, or wanted to avoid sadness when losing a pet. 

• Living in an African community that follow the principles of Ubuntu, the participants 

mentioned that children need community members who can look out for children, for 

example a trusted community member who can be a neighbour or a tuck-shop owner. This 

kind of bond and interaction will help children to be safe and cared for.  

4.3.3 Sources in children’s immediate environment 

The participant suggested that children should have access to resources in their immediate 

home environment, which included a house and other resources to meet their basic needs. 

• All the participants expressed the need to have a house to live well. A house does not 

have to be elaborate but must provide children with a roof over their heads, contains 

furniture, is neat and is a place in which the child feels safe and his or her basic needs are 
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met. One participant recognised that a house that is safe is not the case for all children, 

and that what is happening but is hidden away from outsiders. 

• Children must have access to healthy food that includes bread, meat, eggs and sufficient 

fresh fruits and vegetables. They also indicated that children who do not eat healthy food 

will have health challenges.  The participants added that in the absence of food, children 

will starve or die in hunger.  

• The participants emphasised the importance of proper clothing for children to protect 

themselves against weather conditions and prevent them from being discriminated against 

in their peer group. School uniforms promote a sense of uniformity with other children and 

looking presentable at school. In some schools, adherence to school uniforms is enforced. 

If not met, the learner will suffer negative consequences such as being sent back home or 

has to stay out of school until he has proper school uniform. 

• Access to electronic devices such as television, cell phones and laptops were seen as 

contributing to children’s well-being. According to the participants a cell phone is important 

for communication, searching information, and networking with others. Children can 

upload different applications into their cell phone. Having a television was good for 

entertainment and learning. However, one participant explained that she would rather use 

a cell phone where she can select videos to watch. This happens in an era where internet 

streaming is growing. The research participants also acknowledge the misuse of electronic 

devices. 

• The participants further placed value on children having books and toys. Books provide 

information, increase one’s knowledge, and can be read for academic purposes but also 

for leisure. Children who do not have access to books will have a poor vocabulary and will 

not learn about what is happening in the world. Playing with toys can be fun and prevent 

boredom.  

4.3.4 Resources within the community can promote child well-being  

The participants reported that children need to have access to certain community resources 

for their well-being to be promoted. Having access to resources such as a school and after-

school centres, clean water, sanitation and electricity, public transport services, a hospital and 

a clinic, a fire station, a police station and welfare services, parks and recreational services, a 

church and shops will affect children’s well-being. These resources are important for children’s 

health, safety and education and impact their home environment.  

• The participants spoke about the importance of school enrolment. Schools provide 
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children with education and inspiration that equip them to find employment in the future. 

After-school centres can focus on specific skills that prepare children for the job market.  

In terms of the infrastructure and the school environment, schools must have sufficient 

resources to provide in the children’s educational needs, must be well maintained and 

have functioning toilet facilities   

• Access to municipal services for clean water, sanitation and electricity was seen as 

important for children’s well-being. Clean water is needed for keeping healthy and clean, 

while dirty water can lead to ill health, for example cholera and diarrhoea. Proper sanitation 

means that children must have access to toilets that can flush. Pit toilets are unsafe for 

children, while children who do not have proper sanitation may resort to using the rivers or 

use buckets to relieve themselves. Those using buckets may throw their waste in the 

streets, which is a health hazard to children and the general community.  

• Electricity is necessary for cooking, for providing light and for charging cell phones and 

laptops. Without electricity, families cannot cook food, and children cannot do their 

homework when it is dark. A lack of clean water, proper sanitation and electricity is 

therefore harmful for children’s well-being. 

• The participants advocated for children to have access to public transport to ensure that 

children arrive at school on time and that they do not have to travel long distances to school 

which will make them to be tired upon arrival. Using public transport also secures a child’s 

safety and enable them to access other services such as a hospital and a clinic.  

• Community resources that focus on children’s safety, protection and welfare were seen as 

necessary for children’s well-being. Fire stations can combat serious fire outbreaks which 

the community cannot handle with buckets of water. Children also need access to a police 

station within the community to secure their safety. Welfare services can make sure that 

children are cared for and are not neglected. A child can get into contact with a social 

worker who can arrange for a child to be taken care of. 

• The participants indicated that children must have access to parks, recreational areas and 

sport facilities in their neighbourhoods as interacting with other children in parks and 

recreational areas provide opportunities for play, building interpersonal relationships, 

socialise with friends and enjoy fresh air. Parks need to be safe and well equipped. 

Moreover, the participants suggested that access to sport facilities can benefit children. 

They recognised the health benefits of being involved in sports as children who engage in 

sport enjoy the activities, are physically active and become fit.   

• The participants viewed a church as important for child well-being as it plays a role in 

 
 
 



117 
 

spiritual guidance and promotes a sense of hope. Learning about God with the reading of 

his word, praying to God and participating in church activities can help children to feel 

better and live a good life. One participant expressed a loss of trust in the church given 

that there are spiritual leaders who mislead people. 

• Shops should be available for supplying food. Some shops owners will provide food on 

credit, if needed. One participant was however uncomfortable going to the local shops, 

stating that they are often built next to a tavern where people consume alcohol 

4.3.5 The quality of the environment  

A safe and clean environment was seen as an important aspect that could contribute positively 

to children’s well-being. This environment comprises of their local neighbourhood as well as 

the natural environment.  

• The participants recognised that children need to grow up in a safe neighbourhood. 

According to them, a safe neighbourhood is free of violence and crime and one where 

there are no drug users and where community members are trustworthy.  

• Children also need to grow up in a clean neighbourhood. The participants viewed a clean 

neighbourhood as one with no dirt and no litter, and having people who volunteer to keep 

the environment clean. 

• Children’s well-being is enhanced when there is no pollution where they live. The 

participants explained that air and water pollution is health hazard for those living there. 

Pollution is not only a risk to human beings but to animals as well.  

• The participants placed value on a clean natural environment and believed that clean air, 

forests, oceans and rivers in promoting child well-being. They recognised the reciprocal 

relationship that exist between children and the environment in that trees provide oxygen 

to people then if all trees are cut down, mankind will suffer. Having clean air, forests, 

oceans and rivers has health benefits for children as they will breathe fresh air and drink 

clean water. The opposite, which is polluted air and an unclean environment, will expose 

children to health risks while a lack for forests will harm animals and dirty rivers and oceans 

will kill fish and other sea animals.  

4.3.6 Adults can play a role in enhancing child well-being 

The participants were of the view that adults have a role to play in enhancing a child’s well-

being and suggested ways in which it could be done.   

• Adults, including parents and community members, can enhance children’s well-being by 
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listening to children’s views and being respectful towards children. In doing so, adults can 

understand what children need and can also set an example for children on how to interact 

with others. 

• Adults can encourage children, teach them skills that they will need, praise children for the 

good that they do and involve them in some activities at a community level, which will 

improve the children’s future lives. Adults should, however, not impose decisions on 

children as this may lead to negative reactions.   

• Most of the participants indicated that children’s voices should be considered when making 

decisions about matters that affect their lives. Most of the examples they mentioned related 

to decisions to change schools. Some participants said that they would agree with what 

the parents or adults say regardless of being given a say or not.   

• The participants suggested that parents and adults need to act as role models and teach 

children skills and attitudes that will help the children to acquire positive behaviours. This 

will help children to become more independent, take care of their home and the 

community, and reach out to others in need.   

4.3.7 Children can contribute to their own well-being 

The participants stated that children can be involved in enhancing their well-being. They gave 

examples of how this could be done.  

• Children can take an active part in cleaning the environment. They must not litter, for 

example throwing papers on the floor or outside on the streets, they must pick up paper and 

trash, and they can volunteer in efforts to clean up the neighbourhood. 

• Children can engage in activities that will help them grow up to be responsible adults. These 

activities include helping their parents with chores in the home, doing their schoolwork, doing 

physical exercise, following behaviours that will ensure their safety, and participating in 

community projects such as food gardens or planting trees. 

• Children can treat other children well by being respectful and looking out for children in need. 

The way in which they talk to other children and offer support to children who need it can 

help to make children’s lives better.  

4.4 CONCLUSIONS 

The conclusions for the study were formulated following the findings of the study and the 

review of the literature.  

• The participants were able to identify signs of child well-being and indicate factors that 
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would enhance or harm children’s well-being. The data collected imply that children can 

provide valuable information on child well-being. 

• Child well-being is a multi-dimensional concept that involves different domains, for 

example the physical, social, mental, educational and material domains. The literature 

indicates that the domains are independent. To enhance child well-being, all domains must 

therefore be considered as challenges in one domain can have a negative influence on 

other domains. 

• Children do not exist in a vacuum but in interaction with others and within the environment. 

For, children’s well-being to be enhanced, social workers and other role players need to 

attend to factors on all ecological levels to promote their well-being. 

• The findings suggest that parents or caregivers play a central role in ensuring that a child 

lives well; hence be happy, loved, cared for, healthy and successful. The family, which is 

the child’s most immediate microsystem, is the space where a child receives care and 

starts his or her initial relations with others. Children need parents or caregivers who 

ensure their well-being, by providing care and protection for the child, ensure that the 

child’s basic needs are met, and are in constant contact with microsystems outside of the 

family setting. In addition, parents or caregivers act as role models and teach children age-

appropriate tasks and acceptable behaviours that will prepare them for successful futures.  

• The ability of many South African parents or caregivers to create a home environment that 

will support children’s well-being is affected by socio-economic factors. Because of poverty 

and unemployment, parents or caregivers struggle to meet their children's needs, and 

many are dependent on social grants paid out by the government. Family structure such 

as single-parent or grandparent households also influences their ability to meet their 

children’s basic needs. Parents need to provide positive parenting to ensure that children 

live well. Economic challenges could result in children receiving harsh parenting or ill 

treatment. 

• Children’s interactions and relationships with their siblings in the home are important. 

Older siblings become a child’s first friend. Positive and supportive sibling interactions, for 

example, siblings who assist parents with certain tasks and older siblings who protect 

younger siblings from bullies in settings outside of the home, enhance children’s well-

being. 

• Grandparents and members of the extended family can also support children’s well-being. 

Grandparents can pass on knowledge by narrating history and stories and engage in joyful 

interactions with children, while uncles and aunts can support parents and also act as a 

 
 
 



120 
 

safety net for children when the parent is not at home or when home circumstances are 

harmful to the child.   

• As children grow older and start to interact with people outside of the immediate family, 

they come into contact with peers and form friendships. Positive and supportive friendships 

and peer acceptance are valuable for enhancing a child’s well-being. 

• The teachers often play roles beyond their teaching. Besides enhancing children’s 

educational well-being teachers often end up playing the role of a counsellor, a resourceful 

person and a trusted person for the child. A teacher also engages with parents in matters 

related to a child, thereby contributing to a stronger mesosystem. As children spend a 

large proportion of their time at school, teachers can make a significant contribution to 

different domains of children’s well-being. 

• The strong emotional bond that children form with pets and the sense of safety that pets 

provide enhance children’s well-being. Caring for a pet also teaches children responsibility. 

However, views on pets differ among people and not all children may regard having a pet 

as contributing to their well-being.   

• Children are regarded as the vulnerable group whose basic needs have to be met by a 

significant adult. A child’s most basic needs include having a house to live in, access to 

healthy food, proper clothing and school uniforms, and having books and toys. Modern-

day children also regard having electronic devices such as a television, cell phones and 

laptops as important needs, which literature refers to as the techno-subsystem that forms 

part of the child’s microsystem. Identifying the most basic needs of children has been 

articulated by the South African government and in its effort to ensure that these needs 

are met, the government developed different polices, departments and funding initiatives 

that speak about meeting a child’s most basic needs. From reports on measures to assess 

how far the SDGs have been implemented, it is evident that South African children are still 

struggling with access to basic needs and receiving adequate municipal services. 

• Children must have access to schools and after-school centres, electricity, clean water 

and sanitation, public transport, hospitals and clinics, fire stations, police stations and 

welfare services, parks and recreational and sport facilities, churches and shops. These 

services promote their education, safety and overall health and well-being. 

Neighbourhoods and public spaces must be clean and safe for children to enjoy these 

spaces. Pollution puts children’s health at risk, therefore children must live in environments 

where the air and water, forests, oceans and rivers are not polluted.  

• As children are a vulnerable group, adults should take responsibility for enhancing the 
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well-being of all children. History informs us that children were previously seen and not 

heard, meaning their voices were not heard or they were not given the platform to express 

their thoughts and ideas. In South Africa, child participation is supported in legislation 

stating that children should have a say in matters that concern them. Adults can enhance 

child well-being by listening to and respecting the views of a child, being encouraging and 

involving children in activities, involving children in decision making according to their age, 

and acting as role models for desired behaviour. At a community level, community 

members are seen as important for looking out for children’s safety and well-being, thereby 

supporting the notion of Ubuntu.  

• Children are not passive in aspects that relate to their well-being. Literature acknowledges 

their ability to be resilient, indicating that children can rise above their circumstances. Thus, 

despite experiencing a lack of resources and adverse circumstances and environments, 

children could develop into thriving adults. Involving children in age-appropriate ways can 

teach them about personal agency. Children’s involvement in enhancing their own well-

being can be promoted by everyday activities such as keeping the home and immediate 

environment clean, taking responsibility for themselves according to their age, and 

learning prosocial behaviour such as being supportive of others. 

• The social work profession focuses on the well-being of all people and follows an 

ecological approach to interventions. Social workers can therefore play an important 

professional role in enhancing children’s well-being. 

4.5 RECOMMENDATIONS 

In this section the researcher presents recommendations to be considered by social workers 

working with children and families. The recommendations take into account that the research 

findings suggest that the well-being of children is affected by all the systems with which 

children are in contact. These systems extend beyond the family system; hence social work 

interventions should not be limited to the family system only but consider factors in all 

ecological levels. Furthermore, the recommendations for practice are not only directed at 

social workers but can be considered by all professionals who work with children.  

4.5.1 Recommendations for practice 

• Children’s well-being affects their lives in the present as well as their future outcomes in 

life. Social workers must be proactive about enhancing children’s well-being as early as 

possible. Social work practice encourages prevention as a primary intervention followed 

by early intervention, to either prevent problems or address specific problems early on. 

Social workers must therefore focus on preventive interventions to address factors 

 
 
 



122 
 

affecting children’s well-being.   

• Parents and caregivers play a primary role in children’s lives and literature supports the 

positive influence of positive parenting as compared to harsh parenting. Social workers 

must empower parents and caregivers, for example teaching them about what constitutes 

child well-being, about positive parenting skills and about services available for children, 

for example access to proper health care services. Educating parents can occur during 

interventions with individual families or can be done through parenting programmes that 

can be presented at welfare organisations, churches and schools. 

• Children who attend school spend long hours in the school environment. Social workers 

can involve teachers in promoting children’s well-being by presenting awareness 

programmes at schools on how teachers can fulfil this role. 

• Social workers can also present awareness and educational programmes to children on 

child well-being, the importance thereof and ways that they can enhance their own well-

being and that of other children. These programmes can be presented at welfare 

organisations, schools, churches and child and youth care centres, among others. During 

such programmes, children can also share their views on child well-being. Children have 

firsthand experience of matters that concern their well-being and their role in guiding 

professionals about what constitutes child well-being should not be ignored. The concept 

of well-being should be understood from their perspective.  

• Many children form attachments with their pets and, as a result, any harm or cruelty 

towards a pet affects child well-being. In their practise social workers should acknowledge 

this shared bond and make people aware of the role that pet and animal welfare play in a 

child’s life. 

• Given the rapid growth of technology and the use electronic devices, the techno-system 

should be recognised. Parents, teachers, children and other adults in children’s lives must 

be informed about both protective and risk factors of electronic devices and social media 

for children. This information must thus form part of awareness and educational 

programmes on child well-being. 

• As citizens, children deserve access to adequate resources. It is important for social 

workers to work hand in hand with the municipalities and government departments such 

as the departments of health, education, public transport, and home affairs to promote 

equitable access to resources. Social workers can advocate for children and serve as a 

networking tool to foster access to proper resources, especially where children are living 

in remote areas and struggle to access resources. In this respect, social workers have a 
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role to play in making suggestions for policy implementation aimed at promoting child well-

being. 

• Children must live in safe neighbourhoods and environments. Social workers can advocate 

at local municipalities for establishing safe parks and recreational areas where children 

can play outdoors and engage in physical activities. In addition, they can involve 

municipalities, schools and other relevant role players in community outreach programmes 

to raise awareness of child well-being and how community members can contribute to the 

safety and well-being of all children in their community, as in the concept of Ubuntu. Priority 

should be given to communities with high levels of crime and violence. Community 

outreach programmes can be presented at facilities such as community centres and health 

clinics or on social media. 

• Environmental risk factors to children’s well-being continue and the effects of global 

warming are felt by individuals and communities. Social workers can assume an advocacy 

and educational role in raising awareness of professionals, parents and caregivers, 

community members and policy developers about the interconnected relationship between 

the environment and children’s well-being and share about strategies on how to promote 

a natural environment that support child well-being and children’s futures.  

• In conclusion, social workers must follow a holistic approach to child well-being, as 

challenges in one well-being domain may have a negative effect on other domains. In 

addition, they must consider factors on all ecological levels that affect the well-being of 

children. With this, it must be recognised that the promotion of children’s well-being does 

not happen to service users who come to the social worker’s office or those who 

unfortunately come to the social worker’s attention because they fall prey to neglect and 

abuse or other risk factors. The social work profession has to be aware of and promote 

the well-being of all people, including individuals, families, groups and the community. 

4.5.2 Recommendations for future research   

Children’s well-being is an aspect that receives increased attention in research and in the 

literature. Therefore, further research on different aspects can increase knowledge and 

insights on the topic. The following examples of research studies can be considered: 

• Research studies can be conducted on the subjective well-being of children in different 

age groups. 

• South Africa is a multi-cultural society; therefore, studies can be conducted on the 

subjective well-being of children from different cultures. 

• Children’s environments influence their well-being, and studies on children’s well-being in 
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rural compared to urban areas can provide more insights into these aspects.  

• As children are primarily dependent on their parents or caregivers, research can be 

conducted on the knowledge of parents or caregivers on children’s well-being. 

• Research can also be conducted on the knowledge of different professional groups who 

work with children on the concept of child well-being and factors that affect it.  

4.6 ACCOMPLISHMENT OF THE GOAL OF THE STUDY 

The goal of the study to explore children’s perspectives on child well-being as a pathway to a 

sustainable future within the South African context, namely in Hammanskraal, Gauteng, was 

attained by the accomplishment of the objectives for the study. 

• Objective 1: To conceptualise child well-being and participation within the 

framework of ecosystems theory and sustainability 

Child well-being was conceptualised in the literature review for the study, presented in Chapter 

2. The concepts of subjective and objective well-being were discussed, followed by a 

discussion on risk and protective aspects to child well-being, contextual factors that influence 

children’s well-being, and local and global legislation aimed at promoting child well-being and 

sustainable futures. Urie Bronfenbrenner’s ecological systems theory was the theoretical 

framework for the study, as discussed in Chapter 1. This theory recognises the reciprocal 

relationship between systems, which provides a better understanding of child well-being.  

•  Objective 2: To explore children’s understanding of child well-being  

Children’s understanding of child well-being was obtained during the data collection 

interviews. The researcher achieved this objective through obtaining the participants' views 

about how they recognise that a child lives well. The research findings presented in Chapter 

3 indicate that the participants understood child well-being by observing whether children are 

happy, cared for, healthy, loved and successful.  

• Objective 3: To explore children’s views on social factors that affect their current 

and future well-being 

This objective was achieved by exploring the views of the participants about the desired social 

situation that would promote children’s well-being. As described in Chapter 3, the participants 

were of the view that children’s well-being will be enhanced through the quality of the 

relationships shared with parents, siblings, grandparents and members of the extended family, 

friends, teacher, pets and community members.  
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• Objective 4: To explore children’s views on economic factors that affect their 

current and future well-being 

This objective was achieved by reporting the participants’ views on various material resources 

and facilities that would promote children’s well-being. They indicated the importance of a 

house, healthy food, proper clothing, access to electronic devices, and having books and toys 

for children’s well-being.  At a community level, the participants reported that children need 

access to schools and after-school centres, municipal services such as clean water, sanitation 

and electricity, public transport, clinics and hospitals, a fire station, police and welfare services, 

parks, recreational and sports facilities, a church and shops. These findings were reported in 

Chapter 3. 

• Objective 5: To explore children’s views on environmental factors that affect their 

current and future well-being 

In Chapter 3, the researcher presented the participants’ opinions about environmental factors 

that affect their children’s current and future well-being. The participants spoke about living in 

safe and clean neighbourhoods, no pollution, clean air, forests, oceans and rivers; hence 

Objective 5 was achieved. In terms of environmental well-being the participants did not only 

look at the survival of mankind but also at that of animals and nature.     

• Objective 6: To describe the children’s suggestions for enhancing child 

participation in matters that influence their well-being 

The research participants were of the view that children have a role to play in enhancing their 

own well-being by assuming age-related responsibilities and being respectful and supportive 

towards others. They advocated for children’s voices to be heard in matters that involve them 

and stated that children can participate in decision making. Parents can furthermore enhance 

children’s well-being by teaching and encouraging them and by acting as positive role models. 

This objective was achieved as recorded in Chapter 3 of the research report.  

The research question of the study was as follows “What are children’s perspectives on child 

well-being as a pathway to sustainable futures within the South African context?” By achieving 

the goal and objectives of the study, as indicated above, the research question could be 

answered.  

4.7 CONCLUDING STATEMENT 

The aim of this study was to obtain the views of children on child well-being within a South 

African context, thereby supporting the importance of child participation in this matter. The 

 
 
 



126 
 

topic of child well-being has gained increased attention in research studies, especially studies 

on hearing children’s own perspectives. In this study, in which the researcher interviewed 13 

child participants who were in middle childhood, data were collected that provide insight into 

children’s views on child well-being and factors in their immediate and wider environment that 

could affect children’s well-being. The research findings suggest that social workers and other 

professionals working with children need to adopt a holistic approach to child well-being, 

empower children, families, groups and communities, and advocate for resources and policies 

for enhancing the well-being of children to contribute to sustainable futures for all. 
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