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ABSTRACT

This study explored th@henomena fopre-adolescents growing up in an informal
settlement andexplored how needs and wants influenced thefalue and moral
formation. The researchwas located withinthe specific context of a qualitative
interpretivist study. A phenomenological researchsag was usedo highlight how
these young peopleonstruct their personal identities rooted in their unique value and

moral structures.

The criteriaused to choose the participants includedamtelescents between the ages

of 10 and 14 who lived aloneitlwvout parental care or who were left alone for long
periods during the day. The selected participants were young people who were daily
exposed to adverse conditions and who had to make real life choices. Data on how
these preadolescents viewed theitisation were collected using stick figures, collages,
drawings and observations, followed bydiepth individual and focus group interviews

and discussions on moral dilemmas. The aim of interviewing the young people
personally was to explore their own wie of the realities of their lived experiences and
how they perceived the world around them.

From the empirical evidence and the theories studied a number of significant themes
emerged thatndicated a strong need for emotional and social support, bedide
obvious material needs. The major themes were (1) family and community, (2)
emotional needs, (3) financial and material needs, (4) protection and security, (5) moral
choices and needs, (6) education and (7) religion.

The findings of the studyewrealed hat individuals progress through various stages of
moral growth and development as they grow from childhood to adulthood, and that
children are not born with an innate moral or value system. These have to be taught
through the process of socialisation whereby they learn social values, morals, attitudes
and expectations as these are communicated from one person to another. The findings

Xii



also showed that thegeung people are able to act in a caring, concemigdisticand

resilient mannerjust as muchas they are able to act in a destructive maniérese

young peoplare as able to do goqukt as they are able to do bddngs They have a

strong sense of moral rightness and wrongness and the values that underpin morality. It
showed that\en when their basic human needs are unmet they can still make choices
that reflect good moral values. They have the capacity to transcend themselves and to
make radical change in their personal lives and in turn contribute to the well being of a
better sciety.

Since thiswas an exploratory study of specific marginalised young people in a
particular environmentvhich focused more on peolescents’ espoused theory and
how they would act if faced by moral dilemmas, it suggests the need for further
explordion and researclon the theory in action by studying the reasors \pre
adolescents engage inr&k behaviour

KEY WORDS:

Preadolescents, marginalised, informal settlement, African Ubuntu, needs/wants,

human values, moral development, choices, bebaviormation.
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ABSTRACT

SENAGANWA ‘ TLOSO

Thuto ye e hlohlomiSa ponagalo e kgolbé ya baswa bofalalelong bjo e sego bja tiwaelo,
gomme ya hlohletSa ka moo dinyakwa le dihlokwa di tutueditSego popego ya metheo le
setho.

NyakiSiSo ye e ile ya ela khwalithjia seo se nyakiSiswago tlhoko. Go somiSitSwe
moakanyetSo wa phatiSiSoponagalo go tSweletSa ka fao baswa ba bopago boitShupo bjo
bo letSego popegong ya mehola le boitshwaro bja bona. Kélo ye e SomiSitSwego e
aparetSe baswa gare ga mengwaga ye 10 go i¥4;dao ba phelago ba le tee, go se na
tlhokomelo ya batswadi goba bao ba tlogelwago ba le tee nako ye telele mosegare.
BatSeakarolo be e le baswa bao ba bego ba lebanwe ke maemo a Soro gomme ba
swanetse go ikethela tsela. Data ya ka moo baswa babdialhgo maemo a bona, e

ile ya kgoboketSwa go SomiSwa diphata, dibopego tSeo di gomareditSwego, dithalwa le
temogo ye e latelwago ke polediSano le mongwe le mongwe, goba sehlopha ka ga
mathata a boitshwaro.

MaikemiSetSo a poledisano le baswa ke go ny&kidikgopolo tSa bona ka ga bonnete
bja maitemogelo, le ka moo ba bonago lefase.

Go tSwa bohlatseng bja boitekelo bjo, le go teori tSe di nyakiSitSwego, go bonagetSe
nyakego ya thekgo ya khuduego le leago, gape le tSa dinyakwa tSa bophelo.
Dintlhakgolo d bile (1) lapa le tikologoleago (2) dinyakwa tSa moya (3) dinyakwa tSa
tShelele le didiriSwa (4) tShireletSo le potego (go lotega) (5) boitshwaro le dihlokwa (6)
thuto (7) bodumed..

DikhwetSo tSa thuto ye di utollotSe gore mongwe le mongwe o tSwelelatalilgytSe

mmalwa tSa kgold ya boitshwaro le tSweletSopele ge ba ntSe ba gola go tSwa bjaneng go
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ya bogolong; le gore bana ga ba belegwe ba na le mokgwa wa maitshwaro wa tlhago.

TSeo di rutwa ka tsela ya phediSano; ka fao ba ithute kagiSano, maitshwerkeakge
di hlagiswa ke batho ba bangwe.

Khumano e laeditse gape gore baswa ba kgona go hlokomela, ba amege, ba be le phand,
gape ba itshware ka tsela ye e sa swanelago.

Baswa ba kgono dira botse, ba fetoge ba dire bobe. Ba na le moya wa setho le moya wa
tshenyo; gape le thed ye e laetSago maitshwaro a botse. E bontShitse le gore, le ge
dinyakwa tSa bona di sa kgotSofatswe, ba kgono kgetha ba laetSe maitshwaro a mabotse.

Ba na le maatla a go feta mathateng, ba fetole maphelo a bona gomme ba be le kabelo

go kaonafatSa tikologoleago.

Ka ge se e bego e le felautotlhotlhomiSoya baswa bao ba lego mellwaneng ya
bophelo tikologong e itSego, gomme ya ikamanya fela go teori ya baswa le ka moo bat
la itshwarago, ge ba lebanwe le mathata a setho, e laetSa ygalwtlhomiSo e
tseneletSego, e tSwelago pele ka nyakiSiSo ya teori ye ka go ithuta mabaka ao a dirago

maitshwaro a.

MANTSUTAETSI

Baswa, Dinyakwa, Kgoldé ya maitshwaro, Boitshwaro, Bao ba lego mellwaneng ya

bophelg Theb ya setho, Popego’ Popo, Bothodgafrika, Ba ipei leago, Kgetho.
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CHAPTER 1. ORIENTATION OF THE STUDY

‘The most beautiful thing at the informal settlement where 1 live is that people
help each other against crime. We fight crime together. We also help each
other with food when we are hungrgdonquille, aged 13esearch participant)

‘My biggest challenge growing up in the informal settlement in the midst of so
many challenges is to remain unharmed and out of all trouble. | stay indoors,
concentrating on my school work and to stay away frongsiand alcohol.’

(Geranium, aged 13esearch participant)

1.1. INTRODUCTION

The South African historic achievement of the April 1994 elections and thereafter can
be acknowledged as the victory over apartheid by workers, stutients)employed,
andtownshipand squatter camp dwellers. People’s rights as South African citizens to
move freely in the urban areas at one’s own liberty had been denied for too long and
hence when the walls of apartheid collapsed people took rightful ownership of their own
countryand began the long journey towards the urban areas for employment.

The movement from the rural African homelands to the urban cities has been witnessed
by a rapid increase in the number of informal settlements that are home not only to
thousands of mispted and desperate adults but to thousands of young children and
youtrs. The swift resettlement included people frtra north, east, south and west of
southern Africa. This journey, in my opinion, does not remain only on the physical
level but engagesh¢ whole lifeform of individuals taking on a spiritual, ethical,

emotional, psychological, cultural and ancestral connectedness with the wider cosmos.



It is as the great poet and philosopliehn O’ Donohug€2002),says:

‘A journey of discovery intdhe heart of our posthodern world, a hungry,
homeless world that suffers from a deep sense of isolation and fragmentation.
With the thousangearold shelter of divine belonging now shattered, we seem

to have lost our way in the magical, wondrous ursgér

The nature of journey portrayed by O’ Donoh@®02) and the one made by other
people in search of physical shelter, food, work and belonging is at the heart of every
human journey because it is each one’s search to find meaning in our lives. é&Jntil w
find belonging and meaning to put the pieces of our lives together we will remain

restess, isolated and uprooted.

A typical example of this phenomenon is the establishment of ‘No Resoumce
informal settlement that has mushroomed north of the €ifysbwane. In an effort to
secure a dwelling for themselves and their families adultserect makshift shelters

of cardboard and plastic salvaged from the surrounding dumping areas. In most of the
international literature, the term ‘squatter settlethes used to describe all forms of
informal housing (Emmett, 1992), but within the South African context, preference is
given to the term ‘informal settlementTo physically describe an informadtdement

Knight (2009 saysit comprises, Rows and row of shacks built of rusted metal and
corrugated iron fixed together to form the shape of a housing structure. Plastic and
cardboard are also used to reinforce these structures with an organic town planning of
sorts giving it shapé

1 ‘No Resource’ is a pseudonym used to protect the participants in this research.



From my observatignNo Resource’ appears more of an ad hoc establishment with

mkukhug erected randomlyExample of such dwellings can be seen in the photographs

below:

Figure 1.1 Mkukhus in No Resource settlemen{source:author's own)

In the search for new hope and prosperity within and across the borders of South Africa
many of the children have been separated from their families. Because they are too
young to be absorbed in the formal economy and often do not havedheed
documents to apply for social grants they beeamt only physically marginags but

alsoemotionally, spiritually and psychologicaligarginalised

Being marginalied forces these children into a situation where they have to engage in
at-risk behaviour to survive. They become victims of crime, alcohol abuse, gambling,

2 A mkhuku is a dwelling erected from corrugated iron sheets attached to waadks.



drug abuse, sexual exploitation, vulgar language, stealing, telling lies and violence.
None of these children chose to berapted but they belong to parents who need to
search ér work to provide for their families, mothers who seek shelter from abusive
husbands, and to find meaning in life in order to maintain their integnty hence the
children have to follow their parents.

This untimely and sudden uprooting of peoplerfrie rural areas to the frontiers of the
major cities has given birth to the mushrooming of informal settlements. This
phenomenon is one of the unforeseen consequences of thappdsieid era and
presents mammoth challenges to the government to prewxdquate esvices and
infrastructure. The consequences of living and growing up in such an overcrowded,
underresourced, malevolent and poverty stricken environment begs the question to the
very essence of what it mesto be human. Where, after all, doiversal human rights
begin?

Figure 1.2 Mkhuku used as the after school care centrésource: author’'s own)

‘In small places, close to homso close and so small that they cannot be seen
on any maps dhe world. Yet they are the world of the individual person; the



neighbourhood he/she lives in; the school or college he attends; the factory,
farm, or office where he/she works.

Such are the places where every man, woman, and child seeks equal justice,
equal opportunity, equal dignity without discriminatiotdnless these rights

have meaning there, they have little meaning anywh&thout concerted
citizen action to uphold them close to home, we shall look in gaprégress

in the larger world’(Roosevelt, 2009).

As an initiative to offer assistance, food, preliminary education and basic care for the
children living in ‘No Resource’, the ‘Paschal Mystérgisters from a nearby Catholic
Church within the Tshwane area have opened a morning cradhafterschool care
centre. Daily, approximatelyl00-250 children can be seen at the centre. In the
morning the sisters run a créche for the small children and then in the afternoon the
doors are open to the older children from eight yeaditoAfter two o’ clock when

the official schooling is overthe children come to the centre, which is yet another
makeshift arrangement, to be helped with their homework in a modeici@a learning
environmenthave a meaknd then go home at fivaclock.

A dilemma that the children face daily is the absence of pavactsthey return to their
makeshift home. The norm at the informal settlement is that everybody leaves their
shacks early in the morning. The adults go in search of work, syanthwomen go to
gather firewood, children to go school, others rummage through the dumps for what
they deem valuable or go abdbe strees selling fruit, cigarettes and bread. Children
are left to fend for themselves most of the day and at weekends.

% The name ‘Paschal Mystery' is a pseudonym used to protect the name of the religious congregation.



| have observethese children anftom what | have seen | wondetat the valueare
of these children and how their valie®influenced ad altered by their marginalised

situation.

| question what constitutes their moral development and thay learn morals |
wonderwhat lies deep in their hearts, minds and conscience as they question their own
existence and purpose in life.wbnderhow a child reas@why he/she has to share a
small area with so many others who liveaishack and eat the leftover food dehyeda

by the heat of the dayith no water to moign it

| wonderon what fundamental principles these children make choicesndlerwho

has taught them the foundational values of ‘Ubuntu’ and who cares how they live.
Speculating upon my own wonderggnd questions with regard to these children | feel
deeply saddened that young lives have to be subjected to such harsh and actually
inhumane conditions. It makes me question what it séarbe human.What is the
purpose of life? What is the destiny these children? Who do @ perceive
themselves to beWhat do they believe in?

| believe that the purpose of life is about living life to the fullest (John 10:10) and
engaging in lhe passionate adventure of sdifcovery and exploration in search o
meaning, love, belonging and truttn the light of my own belisfl questionwhat life
mears for these childrenWhat options have they to make regaformed decisions for
their future and more pertinelyt what optionsdo have they to make any infmed
decisions for the presergality in the face of survival?n the course of this studin

this particular environment have to consider that we are engaging with people in a real
situation. | amengaging with people who are human with an innémngoenade in the
image and likeness of a Supreme Beingo live, think, act and reflect a reality deeper
than the outer core of a physical forRiguwenhuis2007:14).



1.2. RATIONALE

In the light of the above observatgh embark on this study because mypesience in
working with young people (pradolescence) between the ages of eaght4years old
throughout South Africa, Botswana and Swaziltad taught méhat there is a rapid
decline in the moral and ethical value formation of our cgimgroung peple which

presents itself in neacceptable social behaviour.

This is reflected when young people tell the stories of their lives and openly share their
involvement in drgs and alcohol usage at partidsir engagement in voluntary sexual
behaviour fo sexual favours (often with older men and women, sdgddies/sugar
mommies); their partaking in criminal activities such as stealing, vandalism, rape,
robbery and in general how telling lies and displayidighonesty, disresped Jack of

responsildity, anda lack of accountability.

While sharing their realties, in trusted small community groups, often what is over
lookedarethe deep needsnd demanding wants that dritheir behaviour.Actions are

only manifestations of much deeper readitttat are usually ignored.The cry for
understanding and help to escape the net of enslavement and addiction goes unheard
and as a consequendeehaviour perpetuates itself in a vicious continuous cycle of
misinformed choices Qur young people amussurk deeper in moral and ethical value

degeneration.

For example, in July this year at the creche, a four year old boy stabbed a small dog to

death with a knife he was carryifig One might wonder howa child could engage in

* This incident took place at informal settlement créche in July 2009 as reported by the child’s

grandmother to the créche teacher.



such an activity. Through sulogeent discussions with the child it was reported that he
had witnessed his father stab his mother to death. Hence, it makes me wonder if the

child will grow up with a skewed understanding of life.

When adults talk about moral development, they are riegeto their conduct and

attitude towards other people in society.

Two noteworthy individuals, Jean Piaget and Lawrence Kohlberg, studied the moral
development of children. Piag€t932; 1965)looked at how children develop moral
reasoning. He foundhat young people make moral judgments based on conseguences
and determined that younger children judge bad behaviour by the amount of damage
caused by a person’s behaviour (Huxl2902). Piagei(1932; 1965)deduced this
finding by engaging children inanal dilemmas.

Kohlberg carried Piaget's work into adolescence and adulthood. He also told moral
dilemma stories to these adolescents but he would ask them what they thought would be
the right thing to do. Their answers led him to the discovery oé tlenesls of meal
development with two stagesiamely the pre&onventional, conventional and post
conventional stages of moral developmex# ¢ited irCrain, 1985:118).

The whole question of how young people develop moral values has always been of
interest to parents and teachers, but has, in recent years, received increased attention
from psychologists and educators. Theoreticians and researchers have investigated the
process ¥ which children acquire values; among othé&mget andkohlberg are two
significant researchers in this fiel@RIC, 1976:3).

1.3. STATEMENT OF RESEARCH PROBLEM

The migration from the rural African homelands to the urban cities has been witnessed

by a rapid increase in the number of informal settlements that are home not only to



thousands of misplaced and desperate gduliisto thousands of young children and
youtrs. Being marginalisedyoung people are forced to live in conditions that expose
them daily to violence, deprivation, starvation, isolation and lack of belonging and
rootedness. Within the confines of their situatipmung people, like all other people,
struggle to meet their basic needs. The most basic need underlying all other needs is the
need to survive and to exisblasser 1993a25) and therefore individualsillvstrive by

all means to fulfil their survival need.

This raises the argument that the process of becoming an adult, our values and
morals are influenced and tempered by our needs and wants and that the i