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APPENDIX A: INFORMATION SHEET AND PERMISSION LETTER TO
CONDUCT

EXAMPLE: RESEARCH AT ABC PREPARATORY SCHOOL

£
. “ UNIVERSITEIT VAN PRETORIA
The Principal © UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA
ABC principle A

ABC Location

RE: REQUEST FOR PERMISSION TO CONDUCT RESEARCH AT YOUR

SCHOOL

Dear ABC Principle

Study title: The value of facilitators for learners with special needs

I, [researcher], am currently studying for my Master’s degree in Educational Psychology at the
University of Pretoria. | request your permission to conduct a research study at [ABC]
Remedial Preparatory School. The research will focus on the value of facilitation, as an
inclusive education practice, within the inclusive school and specifically on the lives of learners

with special needs (LwS).
Research aims:

The researcher aims to achieve this by examining the perspectives of three selected individuals
within the LwS programme. The study will include the selected parents who children have
special needs, their special education educators, their facilitators. For schools to fully embrace
the diversity of the unique South African context, and the various learning barriers presented
in schools, facilitation has increasingly become an essential and vital practice to achieve
inclusive educational practices for all students within schools, both locally and internationally.
Facilitators can be regarded as crucial members of LwS’s special education service teams who
work effectively as links between educators, parents, learners, and community service
providers. However, empirical literature has revealed many potential challenges and successes

of facilitators have made internationally in the education of learners with special needs.
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Nonetheless, facilitators are increasingly becoming an essential practice for potential academic
achievement as well as the emotional and social well-being of learners with special needs.
Problematically there has been limited research conducted on facilitation within South Africa.
This is especially damaging as high-quality inclusion includes the ability for learners to belong,
participate and socially interact but, more importantly, where their diversity is valued, and their
learning promotes meaningful outcomes. Thus, this research aims to investigate the

experiences facilitation has had within the South African context.
The research methods

This research study will include nine interviews in total, after ethical clearance has been
obtained. These interviews will include three interviews with Intermediate Phase special needs
educators, three facilitators and three parents who children have special needs. All participants
will be asked to participate in a semi-structured interview at a time that is convenient to the
individual participant. Each interview will be conducted off campus to ensure confidentiality,
not to interfere with any duties, activities, or responsibilities of the participant. Both the
facilitator and special educator interview will last for 60 — 90 minutes. Each interview will
include the collection of explanations and descriptions of the experiences of each participant.
I will be using, but not limited to, a general framework of predetermined questions based on
current academia and research questions about facilitation. Furthermore, a participant may be

asked to elaborate on their answers to clarify their experiences.

To ensure the quality of the interview process and data collection, within all the interviews, |
will be using recording notes in a research journal as well as using an audio-recording device
to capture the data. The purpose of this is to ensure the transcription of data is valid and
authentic. All documentation and information provided and recorded will be kept strictly
confidential, in a locked cupboard, on a password-protected device to ensure the confidentiality
of potentially sensitive data. Only my supervisor and | will have access to the information, and
all other ethical requirements will be ensured and maintained by myself and my supervisor.

Furthermore, a thematic content analysis will be conducted to interpret the data.
For this study, the participants selected will be based on the following criteria:

e All participants must voluntarily provide informed consent and must speak English
e Special needs educators must teach the Intermediate Phase and have at least 2 years

experience in teaching learners with special needs who have facilitators.
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e Facilitators should be providing one-to-one facilitation currently with a LwS
e Parents/Guardians /Caregivers of the learners with special needs will be interviewed as

well.

Before any interview is conducted, | shall meet with all the participants to explain the entire
process, responsibilities, and roles the participant will have. During these meetings | shall
answer any questions, concerns or problems potential participants may have. Additionally, all
participants will receive an informed consent letter which will contain all relevant details of
the study as well as all relevant information concerning the research. The information meeting
and the informed consent letter will ensure that all participants fully understand the research
being conducted before agreeing to participate, as well as to minimise any potential harm to

the participants.
Confidentiality and ethics

Personal details of the participants will be kept strictly confidential, and anonymity will be
ensured during the entire research process. This will be done by ensuring no personal
information can be linked to participants within the mini dissertation by using pseudo names
throughout the mini dissertation. The informed consent letter will also explain that the
participants personal details will be kept confidential, and anonymity will be guaranteed as the
data will not be linked to their personal details. These personal details will only be known to
the researcher and his supervisor and will not be included in the mini dissertation. I shall inform
them that at any time they are able to withdraw from the study without any prior explanation
nor with any implications, and that all data pertaining to the participant will be removed from
the study. Each participant can choose to not to answer questions that make them
uncomfortable. Furthermore, all participants will not be receiving any form of compensation

for their participation within the study.
Risks

The potential risks participants may experience in participating in this research study are the
risks that apply to all research studies and were taken into consideration. The categories that
were considered include the psychological, economical, physical and legal risks, together with

the loss of confidentiality.

The physical risks to the participant may relate to the loss of confidentiality in terms of the

participants’ personal details; the psychological risks to the participants in terms of connecting
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the data findings to their self-worth or self-image; the economic risk that participants may
endure when considering research activities may result in potential financial losses; the
possible pain, injury or disease as a result of revealing their experiences and the legal risk in
that the participants may be in violation of the law.

In consideration of the potential risk categories, the researcher will ensure that the safety of all
participants is ensured, and no harm is caused to any participant. The concept of “no more than
minimal risk” to the participants will be applied. “No more than minimal risk” can be defined
as the probability or size of risk associated with this research has been anticipated, and the risks
are no more than those associated with and encountered in the participant’s daily activities.

Furthermore, these risks will be closely monitored at every stage of the research process.
Benefits of participation

By agreeing to participate in the study, each participant will be making a valuable contribution
to the current limited knowledge and understanding of the field of facilitation. By providing
information on their unique successes and challenges, it is the aim of this research to reveal the
value facilitation can have within our unique context, in comparison to internationally. The
knowledge emerging from this research may be beneficial to other researchers in the same field
of study in the improvement of policies and guidelines which may guide facilitation as an
inclusive education practice. In doing so, learners with special needs will benefit as this will
allow schools to provide deeper meaningful learning opportunities for their development and
future success. Furthermore, all participants will receive a copy of the results once the final
report is compiled. In addition, | shall provide an opportunity for any member that wishes to

meet with me at their convenience to discuss the results of the report.

We request your permission to use the data gathered in this study, confidentially and
anonymously, for further research purposes, as the data sets are the intellectual property of the
University of Pretoria. Further research may include secondary data analysis, using the data for
teaching purposes. The confidentiality and privacy applicable to this study will be binding on

future research studies.

COVID-19 procedures to be followed:

To prevent the spread of the COVID-19 pandemic the following protocols form the World
Health Organisation (2021) will be used:
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1) Participants will are welcomed to have on virtual-meeting online using password
protected software such as: Zoom.

2) Should participants decide to participate and have an in-person interview:

e Social distancing will be maintained in before, during and after the interview.

e All surfaces (desks, chairs, tape recorder and any other objects present) will be sanitised
before and after the interview.

e Sanitizing of hands will occur when | meet with the participant, during the interview as
well as at the end of the interview.

e Participants and the researcher will ensure that masks are worn at all times during the
interview. If participants do not have access to a mask, the researcher will provide a
mask that is clean to the participant. Masks will at all times cover the nose and mouth
of the participant and researcher. A ben bent elbow will be used to greet any participant
as per COVID-19 protocols to ensure the safety of all individuals.

e Inaddition, the availability of a bathroom will be ensuring where a participant can wash
their hands with soap and water, or an alcohol-based hand rub.

e A safe distance will be maintained from anyone who is coughing or sneezing. Should
a participant feel unwell, have a fever, cough and difficulty breathing the interview will
be rescheduling to suit the participant.

This study was submitted to the Research Ethics Committee of the Faculty of Health Sciences
at the University of Pretoria, Medical Campus, Tswelopele Building, Level ----, telephone
numbers ------- and written approval has been given by that committee. If | have any enquiries
about the research, | can contact Mr [Researcher] or on email address.

| would like to take this opportunity to thank you for your consideration of my research project
being conducted in your school. | look forward to hearing from you and receiving your
decision. Please feel free to contact me if you have any further questions or need clarification

on any point. | can be contacted at any time on my cell phone number, or via
email: . You are also welcomed to contact Dr [supervisor] on
email or on number

Yours faithfully,
Mr [Researcher]
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Approved by the Dr (Supervisor)

Signature

[Researcher] Dr [Supervisor]
Date Date

Please indicate by signing you understand the above information and that you give voluntary

consent for the researcher to conduct this research with the above-mentioned participants.

PERMISSION FOR RESEARCH

I, , hereby give permission to [Researcher] to include

conduct research at Remedial Preparatory School, where he will conduct
interviews with special education educators, facilitators and learners with special needs in his
research on The value of facilitators for learners with special needs.

Signature: Date:
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PARTICIPANT’S INFORMATION & INFORMED CONSENT
DOCUMENT FOR AN INDIVIDUAL IN-DEPTH INTERVIEW AND
OBSERVATIONS FOR RESEARCH STUDY

Study title: The value of facilitators for learners with special needs

Principle Investigator: [Researcher]

Supervisor: Dr. [Supervisor]

Institution: University of Pretoria

Contact information:

Daytime and After-hours Telephone Number(s):

Daytime number

After-hours number

Email address

Date and Time of First Informed Consent Discussion:

Date

Month

Year

Time
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Dear Parents, Care-givers and Legal Guardians
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1. INTRODUCTION
I, [Researcher] , a Master’s student in the Department of Educational Psychology would like to take
this opportunity to thank you and invite you to voluntarily participate in my mini-dissertation research
project. This document will provide you with all the necessary information about my study to help you
decide if you would like to participate. Please read this information sheet carefully, as it is vital for you
to fully understand what the research study will entail before you agree to take part. If you have any
questions, which are not fully explained in this document, please do not hesitate to ask my supervisor
or myself. I will be happy to organise a meeting at any time, at your convenience to answer any and all
guestions you may have. If you choose to not take part in the study at any time during the research and

for any reason, you may exit the study without any consequences and without any prior explanation.

2. THE NATURE AND PURPOSE OF THE STUDY
This study aims to explore and describe the value of facilitation, as an inclusive education practice,
within the inclusive classroom and, specifically, on the lives of learners with special needs. By doing
so, | wish to learn more about the challenges and the success of facilitation by interviewing key
members within the facilitation process. These members include the special education educator, parents
of learners with special needs and the facilitator. Currently, within the South African context, severely
limited research has been conducted on facilitation. | aim to bridge the gap and be one of the first studies

to reveal our unique South African facilitation story.

3. EXPLANATION OF THE PROCEDURES AND WHAT WILL BE EXPECTED FROM
THE PARTICIPANTS

If you agree to participate, you will be asked to participate, at their convenience, in an individual
interview which will last about 60 — 90 minutes. The initial interview will be a one-on-one meeting
between the both or either parent, and myself. | will ensure that all ethical requirements are maintained
prior, during and after the interview process, under the supervision of my supervisor. During the
interview, | will ask several questions about the research topic. This study involves answering questions
such as, “In your opinion, how do facilitators affect the academic success of learners?” Concerning
learners with special needs, questions such as, “How do you expect your facilitator to help your child
during their school day?” will be asked. The interviews will be semi-structured and open-ended
guestions will be asked in order to achieve in-depth explanations into the activities, tasks, challenges
and, most importantly, success of facilitation. With your permission, the interview will be recorded to

maintain a high degree of accuracy and to ensure that no information is missed.

Researcher and participant initial:
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4. RISK AND DISCOMFORTS INVOLVED
This research does not aim to put any parent at risk which may including physical, emotional, or
financial risk. We do not think that taking part in the study will cause any physical, emotional discomfort
or risk. However, if you feel that any of the questions which are asked are too personal or make you
uncomfortable, you do not have to answer. Furthermore, any participant can choose to withdraw from

the study at any point.

5. POSSIBLE BENEFITS OF THE STUDY
Any parent who participates in the study will not benefit directly from this study. However, your
participation is crucial for us to better understand how facilitation can influence the social, emotional,
and academic wellbeing of learners with special needs. The information received through your
participation may help the researchers improve the knowledge and research about facilitation available
at present within the South African context. This, in turn, may lead to future studies being conducted

and future academics learning from the success of this study.

6. COMPENSATION
You will not be paid to take part in the study. There are no costs involved for you to be part of the
study.

7. VOLUNTARY PARTICIPATION
It is vital to state that any member’s decision to take part in the study is your choice alone. You do not
have to take part if you do not want to. You can also stop at any time during the interview process
without giving a reason. If you refuse to take part in the study, this will not affect you in any way.
Furthermore, voluntary participation will be asked from all parties, including teachers, facilitators,

parents of the learners with special needs.

8. PRIOR APPROVALS
Prior authorisation from the school has been obtained from the principal of the school and ethical

permission have been obtained from the University of Pretoria.

9. CONFIDENTIALITY
During the research process and within the final mini-dissertation, participants’ names will not be
recorded at all to ensure total confidentiality and anonymity. | shall ensure that no individual will be
able to connect any information provided to the answers you give. Your answers will be linked to a
fictitious code number or a pseudonym (another name), and we shall refer to you in this way in the data,

any publication, report, or other research output.

Researcher and participant initial:
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All records from this study will be regarded as confidential. All records will be kept in a securely locked
cupboard on a password protected device that only the researcher and the supervisor will have access
to. All hard copy information will be kept in a locked facility at the Department of Educational
Psychology at the University of Pretoria, for a minimum of 15 years and only the research team will
have access to this information. Any results that will be published will be done in a peer-reviewed
medical journal or presented at conferences in such a way that it will not possible for people to know

the participants in the study.

The records, data and final report may be reviewed by people responsible for ensuring that the research
was done correctly, including members of the Research Ethics Committee. In every situation, your data,
information or identity will be kept confidential by all these professionals. Otherwise, records that
identify you will be available only to people working on the study, unless you specifically give

permission for other people to see the records.

We would like to request your permission to use your data, confidentially and anonymously, for further
research purposes, as the data sets are the intellectual property of the University of Pretoria. Further
research may include secondary data analysis, using the data for teaching purposes. The confidentiality
and privacy applicable to this study will be binding on future research studies.

10. COVID-19 Precautions taken
To prevent the spread of the COVID-19 pandemic the following protocols form the World Health
Organisation (2021) will be used:

3) Participants will are welcomed to have on virtual-meeting online using password protected
software such as: Zoom.

4) Should participants decide to participate and have an in-person interview:

e Social distancing will be maintained in before, during and after the interview.

e All surfaces (desks, chairs, tape recorder and any other objects present) will be sanitised before
and after the interview.

e Sanitizing of hands will occur when | meet with the participant, during the interview as well
as at the end of the interview.

o Participants and the researcher will ensure that masks are worn at all times during the
interview. If participants do not have access to a mask, the researcher will provide a mask that
is clean to the participant. Masks will at all times cover the nose and mouth of the participant
and researcher. A ben bent elbow will be used to greet any participant as per COVID-19
protocols to ensure the safety of all individuals.

e Inaddition, the availability of a bathroom will be ensuring where a participant can wash their

hands with soap and water, or an alcohol-based hand rub.

Researcher and participant initial:
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o A safe distance will be maintained from anyone who is coughing or sneezing. Should a
participant feel unwell, have a fever, cough and difficulty breathing the interview will be
rescheduling to suit the participant.

11. ETHICAL APPROVAL

This study was submitted to the Research Ethics Committee of the Faculty of Health Sciences

at the University of Pretoria, Medical Campus, Tswelopele Building, Level ----- , telephone
numbers ------ and written approval has been given by that committee. If | have any enquiries
about the research, | can contact Mr on or on

12. Consent form for Parent, Caregiver and Legal Guardian

Research Title: The value of facilitators for learners with special needs

Name of Participant:

Date: Signed at:

By signing this document, | consent that | have been given all necessary information about this research
study titled The value of facilitators for learners with special needs and have discussed the research
project with Mr [Researcher]. | agree to participate in Mr [Researcher] ’s study, who is conducting this
research as part of his study for a Master’s degree in Educational Psychology, under the supervision

of Dr [Supervisor] in the Department of Educational Psychology at the University of Pretoria.

I have been advised of the potential risks and burdens associated with this research, which included
identifying the most significant risks or burdens. | have had the opportunity to ask Mr[Researcher]any

guestions | may have about the research and my participation.

I understand that my participation in this research is voluntary. | am free to refuse to participate, and
free to withdraw from the research at any time. My refusal to participate or withdrawal of consent will

not affect my treatment in any way or my relationship with any member of the research project.

If I have any enquiries about the research, | can contact Mr [Researcher]on oron Af

have any concerns or complaints regarding the way the research is or has been conducted, | can contact

the Secretariat of the Ethics committee, Mrs at the University of Pretoria on or email

I, the undersigned, confirm that (please tick box as appropriate):

| have read and understood the information about the research project in the

1 Information Sheet dated

I have been given the opportunity to ask guestions about the project and my

participation.

Researcher and participant initial:
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I voluntarily agree to participate in the project.

I understand | can withdraw at any time without giving reasons and that | will
not be penalised for withdrawing nor will | be questioned on why | have

withdrawn.

The procedures regarding confidentiality have been clearly explained (e.g. use
of names, pseudonyms, anonymisation of data, etc.) to me.

| have been informed of any risks, discomforts, and potential benefits of the

study.

I provide consent for the researcher to use an audio recorder during the

interview and this form of data collection have been explained and

provided to me.

The use of data in research, publications, sharing and archiving has been

explained to me.

| understand that other researchers will have access to this data only if they
agree to preserve the confidentiality of the data and if they agree to the terms |

have specified in this form.

10.

| provide consent for the researcher to have access and use medical records,

educational psychology reports and other therapist reports to aid in the
facilitators understanding of the learner and the facilitation process.

11.

| provide consent for the researcher to make photocopies of classroom activities

and homework from my child’s workbooks as a form of data collection. This
has been explained and provided to me. I give permission for the researcher to
use these photocopies of the work in publications. | have been informed that |
will be given the opportunity to see the examples of the activities and consent to

allowing the work to be published.

12.

I consent that | am aware that the researcher will only be able to gain access to
academic records of my child by presenting the teacher this signed consent form

that I have signed, which allows him to use the activities.
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13 I, along with the researcher, agree to sign and date this informed consent form.
14 I have received a signed copy of this informed consent agreement.
Parent/ Guardian Signature Date
Researcher
Name of Researcher Signature Date
Supervisor
Name of Supervisor Signature Date
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PARTICIPANT’S INFORMATION & INFORMED CONSENT
DOCUMENT FOR AN INDIVIDUAL IN-DEPTH INTERVIEW AND
OBSERVATIONS FOR RESEARCH STUDY

Study title: The value of facilitators for learners with special needs

Principle Investigator: [Researcher]

Supervisor: Dr. [Supervisor]

Institution: University of Pretoria

Contact information:

Daytime and After-hours Telephone Number(s):

Daytime number

After-hours number

Email address

Date and Time of First Informed Consent Discussion:

Date

Month Year Time

144|Page



Dear Prospective Participant

DEAr MY / IVITS auueeeeeeereeereeseeseeesocseresesccsssssans Date: .oeiiiiiienniiiieeeeeeennncnnonnn

1. INTRODUCTION
I, , @ Master’s student in the Department of Educational Psychology would like to take
this opportunity to thank you and invite you to voluntarily participate in my mini-dissertation research
project. This document will provide you with all the necessary information about my study to help you
decide if you would like to participate. Please read this information sheet carefully, as it is vital for you
to fully understand what the research study will entail, before you agree to take part. If you have any
questions, which are not fully explained in this document, please do not hesitate to ask my supervisor
or myself. I will be happy to organise a meeting at any time, at your convenience to answer any and all
guestions you may have. If you choose to not take part in the study at any time during the research and

for any reason, you may exit the study without any consequences and without any prior explanation.

2. THE NATURE AND PURPOSE OF THE STUDY
This study aims to explore and describe the value of facilitation, as an inclusive education practice,
within the inclusive classroom and, specifically, on the lives of learners with special needs. By doing
so, | wish to learn more about the challenges and the success of facilitation by interviewing key
members within the facilitation process. These members include the special education educator, parents
of learners with special needs and the facilitator. Currently, within the South African context, severely
limited research has been conducted on facilitation. | aim to bridge the gap and be one of the first studies

to reveal our unique South African facilitation story.

3. EXPLANATION OF THE PROCEDURES AND WHAT WILL BE EXPECTED FROM
THE PARICIPANTS

If you agree to participate, you will be asked to participate, at their convenience, in an individual
interview which will last about 60-90 minutes. The initial interview will be a one-on-one meeting
between you and myself. | will ensure that all ethical requirements are maintained prior, during and
after the interview process, under the supervision of my supervisor. During the interview, | will ask
several questions about the research topic. This study involves answering questions such as, “In your
opinion, how do facilitators affect the academic success of learners?” Concerning learners with special
needs, questions such as, “How does your facilitator help you during your school day?” will be asked.
The interviews will be semi-structured and open-ended questions will be asked in order to achieve in-
depth explanations into the activities, tasks, challenges and, most importantly, success of facilitation.
With your permission, the interview will be recorded to maintain a high degree of accuracy and to

ensure that no information is missed.

Researcher and participant initial:
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4. RISK AND DISCOMFORTS INVOLVED
This research does not aim to put you at risk including physical, emotional, or financial risk. We do not
think that taking part in the study will cause any physical, emotional discomfort or risk. However, if
you feel that any of the questions which are asked are too personal or make you uncomfortable, you do
not have to answer. Furthermore, you can choose to withdraw from the study at any point.

5. POSSIBLE BENEFITS OF THE STUDY
If you participate in the study, you will not benefit directly from this study. However, your participation
is crucial for us to better understand how facilitation can influence the social, emotional, and academic
wellbeing of learners with special needs. The information received through your participation may help
the researchers improve the knowledge and research about facilitation available at present within the
South African context. This, in turn, may lead to future studies being conducted and future academics

learning from the success of this study.

6. COMPENSATION
You will not be paid to take part in the study. There are no costs involved for you to be part of the

study.

7. VOLUNTARY PARTICIPATION
It is vital to state that any member’s decision to take part in the study is your choice alone. You do not
have to take part if you do not want to. You can also stop at any time during the interview process
without giving a reason. If you refuse to take part in the study, this will not affect you in any way.
Furthermore, voluntary participation will be asked from all parties, including teachers, facilitators,

parents of the learners with special needs.

8. PRIOR APPROVALS
Prior authorisation from the school has been obtained from the principal of the school and ethical

permission have been obtained from the University of Pretoria.

9. CONFIDENTIALITY
During the research process and within the final mini-dissertation, your’ names will not be recorded at
all to ensure total confidentiality and anonymity. | shall ensure that no individual will be able to connect
any information provided to the answers you give. Your answers will be linked to a fictitious code
number or a pseudonym (another name), and we shall refer to you in this way in the data, any

publication, report or other research output.

All records from this study will be regarded as confidential. All records will be kept in a securely locked
cupboard on a password protected device that only the researcher and the supervisor will have access
to. All hard copy information will be kept in a locked facility at the Department of Educational
Psychology at the University of Pretoria, for a minimum of 15 years and only the research team will

have access to this information. Any results that will be published will be done in a peer-reviewed

Researcher and participant initial:

146 |Page




UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

medical journal or presented at conferences in such a way that it will not be possible for people to know

the participants in the study.

The records, data and final report may be reviewed by people responsible for ensuring that the research
was done correctly, including members of the Research Ethics Committee. In every situation, your data,
information, or identity will be kept confidential by all these professionals. Otherwise, records that
identify you will be available only to people working on the study, unless you specifically give

permission for other people to see the records.

We would like to request your permission to use your data, confidentially and anonymously, for further
research purposes, as the data sets are the intellectual property of the University of Pretoria. Further
research may include secondary data analysis, using the data for teaching purposes. The confidentiality

and privacy applicable to this study will be binding on future research studies.

10. COVID-19 Precautions taken
To prevent the spread of the COVID-19 pandemic the following protocols form the World Health
Organisation (2021) will be used:

5) Participants will are welcomed to have on virtual-meeting online using password protected
software such as: Zoom.

6) Should participants decide to participate and have an in-person interview:

e Social distancing will be maintained in before, during and after the interview.

e All surfaces (desks, chairs, tape recorder and any other objects present) will be sanitised before
and after the interview.

e Sanitizing of hands will occur when | meet with the participant, during the interview as well as
at the end of the interview.

o Participants and the researcher will ensure that masks are worn at all times during the interview.
If participants do not have access to a mask, the researcher will provide a mask that is clean to
the participant. Masks will at all times cover the nose and mouth of the participant and
researcher. A ben bent elbow will be used to greet any participant as per COVID-19 protocols
to ensure the safety of all individuals.

e In addition, the availability of a bathroom will be ensuring where a participant can wash their
hands with soap and water, or an alcohol-based hand rub.

A safe distance will be maintained from anyone who is coughing or sneezing. Should a
participant feel unwell, have a fever, cough and difficulty breathing the interview will be

rescheduling to suit the participant.

Researcher and participant initial:
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11. ETHICAL APPROVAL

This study was submitted to the Research Ethics Committee of the Faculty of Health Sciences at the
University of Pretoria, Medical Campus, Tswelopele Building, Level ---, telephone numbers ------- and
written approval has been given by that committee. If | have any enquiries about the research, | can

contact Mr __Researcher on___cell phone oron email .

Researcher and participant initial:

Research Title: The value of facilitators for learners with special needs

Name of Participant:

Date: Signed at:

By signing this document, | consent that | have been given all necessary information about this research
study titled The value of facilitators for learners with special needs and have discussed the research
project with Mr [Researcher]. I agree to participate in Mr [Researcher] study, who is conducting this
research as part of his study for a Master’s degree in Educational Psychology, under the supervision
of Dr [Supervisor]in the Department of Educational Psychology at the University of Pretoria.

I have been advised of the potential risks and burdens associated with this research, which included
identifying the most significant risks or burdens. | have had the opportunity to ask Mr [Researcher]any

questions | may have about the research and my participation.

I understand that my participation in this research is voluntary. | am free to refuse to participate, and
free to withdraw from the research at any time. My refusal to participate or withdrawal of consent will

not affect my treatment in any way or my relationship with any member of the research project.

If | have any enquiries about the research, | can contact Mr [Researcher]on _ cell phone__ or on
___email If I have any concerns or complaints regarding the way the research is or has been
conducted, | can contact the Secretariat of the Ethics committee, Mrs at the University of Pretoria

on or email

I, the undersigned, confirm that (please tick box as appropriate):

I have read and understood the information about the research project in the
L Information Sheet dated

I have been given the opportunity to ask questions about the project and my
2 participation.
3. | I voluntarily agree to participate in the project.
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I understand | can withdraw at any time without giving reasons and that | will
4. | not be penalised for withdrawing nor will I be questioned on why | have

withdrawn.

The procedures regarding confidentiality have been clearly explained (e.g., use

of names, pseudonyms, anonymisation of data, etc.) to me.

I have been informed of any risks, discomforts, and potential benefits of the
study.

I provide consent for the researcher to use an audio recorder during the

7. | interview and this form of data collection have been explained and provided

to me.

I provide consent for the researcher to make photocopies of classroom activities

and homework from the learner d’s workbooks as a form of data collection. This
has been explained and provided to me. | give permission for the researcher to use
these photocopies of the work in publications. | have been informed that | will be
given the opportunity to see the examples of the activities and consent to allowing

the work to be published.

I consent that | am aware that the researcher will only be able to gain access to
9. | academic records by presenting me with the signed document by the parents that

states that he is able to use activities.

The use of data in research, publications, sharing and archiving has been

10. explained to me.

I understand that other researchers will have access to this data only if they agree
11. | to preserve the confidentiality of the data and if they agree to the terms I have
specified in this form.

12. | 1, along with the researcher, agree to sign and date this informed consent form.

13. | I have received a signed copy of this informed consent agreement.

Name of Participant Signature Date

Researcher
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Supervisor
Name of Supervisor Signature Date
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PARTICIPANT’S INFORMATION & INFORMED CONSENT
DOCUMENT FOR AN INDIVIDUAL IN-DEPTH INTERVIEW AND
OBSERVATIONS FOR RESEARCH STUDY

Study title: The value of facilitators for learners with special needs

Principle Investigator: [Researcher]

Supervisor: Dr. [Supervisor]

Institution: University of Pretoria

Contact information:
Daytime and After-hours Telephone Number(s):

Daytime number

After-hours number

Email address

Date and Time of First Informed Consent Discussion:

Date Month Year Time
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Dear Prospective Participant
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1. INTRODUCTION

I, [Researcher], a Master’s student in the Department of Educational Psychology would like to take
this opportunity to thank you and invite you to voluntarily participate in my mini-dissertation research
project. This document will provide you with all the necessary information about my study to help you
decide if you would like to participate. Please read this information sheet carefully, as it is vital for you
to fully understand what the research study will entail before you agree to take part. If you have any
questions, which are not fully explained in this document, please do not hesitate to ask my supervisor
or myself. I will be happy to organise a meeting at any time, at your convenience to answer any and all
guestions you may have. If you choose to not take part in the study at any time during the research and

for any reason, you may exit the study without any consequences and without any prior explanation.
2. THE NATURE AND PURPOSE OF THE STUDY

This study aims to explore and describe the value of facilitation, as an inclusive education practice,
within the inclusive classroom and, specifically, on the lives of learners with special needs. By doing
so, | wish to learn more about the challenges and the success of facilitation by interviewing key
members within the facilitation process. These members include the special education educator, parents
of learners with special needs and the facilitator. Currently, within the South African context, severely
limited research has been conducted on facilitation. | aim to bridge the gap and be one of the first studies

to reveal our unique South African facilitation story.

3. EXPLANATION OF THE PROCEDURES AND WHAT WILL BE EXPECTED FROM
THE PARICIPANTS

If you agree to participate, you will be asked to participate, at their convenience, in an individual
interview which will last about 60-90 minutes. The initial interview will be a one-on-one meeting
between you and myself. | will ensure that all ethical requirements are maintained prior, during and
after the interview process, under the supervision of my supervisor. During the interview, | will ask
several questions about the research topic. This study involves answering questions such as, “In your
opinion, how do facilitators affect the academic success of learners?”” Concerning learners with special
needs, questions such as, “How does your facilitator help you during your school day?” will be asked.
The interviews will be semi-structured and open-ended questions will be asked in order to achieve in-
depth explanations into the activities, tasks, challenges and, most importantly, success of facilitation.
With your permission, the interview will be recorded to maintain a high degree of accuracy and to

ensure that no information is missed.

Researcher and participant initial:
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This research does not aim to put you at risk including physical, emotional, or financial risk. We do not
think that taking part in the study will cause any physical, emotional discomfort or risk. However, if
you feel that any of the questions which are asked are too personal or make you uncomfortable, you do
not have to answer. Furthermore, you can choose to withdraw from the study at any point.

5. POSSIBLE BENEFITS OF THE STUDY
If you participate in the study, you will not benefit directly from this study. However, your participation
is crucial for us to better understand how facilitation can influence the social, emotional, and academic
wellbeing of learners with special needs. The information received through your participation may help
the researchers improve the knowledge and research about facilitation available at present within the
South African context. This, in turn, may lead to future studies being conducted and future academics

learning from the success of this study.

6. COMPENSATION
You will not be paid to take part in the study. There are no costs involved for you to be part of the

study.

7. VOLUNTARY PARTICIPATION
It is vital to state that any member’s decision to take part in the study is your choice alone. You do not
have to take part if you do not want to. You can also stop at any time during the interview process
without giving a reason. If you refuse to take part in the study, this will not affect you in any way.
Furthermore, voluntary participation will be asked from all parties, including teachers, facilitators,

parents of the learners with special needs.

8. PRIOR APPROVALS
Prior authorisation from the school has been obtained from the principal of the school and ethical

permission have been obtained from the University of Pretoria.

9. CONFIDENTIALITY
During the research process and within the final mini dissertation, your’ names will not be recorded at
all to ensure total confidentiality and anonymity. | shall ensure that no individual will be able to connect
any information provided to the answers you give. Your answers will be linked to a fictitious code
number or a pseudonym (another name), and we shall refer to you in this way in the data, any

publication, report, or other research output.

All records from this study will be regarded as confidential. All records will be kept in a securely locked
cupboard on a password protected device that only the researcher and the supervisor will have access
to. All hard copy information will be kept in a locked facility at the Department of Educational
Psychology at the University of Pretoria, for a minimum of 15 years and only the research team will

have access to this information. Any results that will be published will be done in a peer-reviewed

Researcher and participant initial:
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medical journal or presented at conferences in such a way that it will not possible for people to know

the participants in the study.

The records, data and final report may be reviewed by people responsible for ensuring that the research
was done correctly, including members of the Research Ethics Committee. In every situation, your data,
information, or identity will be kept confidential by all these professionals. Otherwise, records that
identify you will be available only to people working on the study, unless you specifically give

permission for other people to see the records.

We would like to request your permission to use your data, confidentially and anonymously, for further
research purposes, as the data sets are the intellectual property of the University of Pretoria. Further
research may include secondary data analysis, using the data for teaching purposes. The confidentiality

and privacy applicable to this study will be binding on future research studies.

10. COVID-19 Precautions taken
To prevent the spread of the COVID-19 pandemic the following protocols form the World Health
Organisation (2021) will be used:

7) Participants will are welcomed to have on virtual-meeting online using password protected
software such as: Zoom.

8) Should participants decide to participate and have an in-person interview:

e Social distancing will be maintained in before, during and after the interview.

e All surfaces (desks, chairs, tape recorder and any other objects present) will be sanitised before
and after the interview.

e Sanitizing of hands will occur when | meet with the participant, during the interview as well as
at the end of the interview.

o Participants and the researcher will ensure that masks are worn at all times during the interview.
If participants do not have access to a mask, the researcher will provide a mask that is clean to
the participant. Masks will at all times cover the nose and mouth of the participant and
researcher. A ben bent elbow will be used to greet any participant as per COVID-19 protocols
to ensure the safety of all individuals.

e In addition, the availability of a bathroom will be ensuring where a participant can wash their
hands with soap and water, or an alcohol-based hand rub.

e A safe distance will be maintained from anyone who is coughing or sneezing. Should a
participant feel unwell, have a fever, cough and difficulty breathing the interview will be

rescheduling to suit the participant.

Researcher and participant initial:
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11. ETHICAL APPROVAL
This study was submitted to the Research Ethics Committee of the Faculty of Health Sciences
at the University of Pretoria, Medical Campus, Tswelopele Building, Level ----- , telephone
numbers ----- and written approval has been given by that committee. If | have any enquiries
about the research, | can contact Mr [Researcherjon ___ cell____ oron email

Researcher and participant initial:

12. Consent form for Facilitator

Research Title: The value of facilitators for learners with special needs

Name of Participant:

Date: Signed at:

By signing this document, | consent that | have been given information about this research study
titled The value of facilitators for learners with special needs and discussed the research project with Mr
[Researcher]. I agree to participate in Mr [Researcher] s study who is conducting this research as part
of his Master’s in Educational Psychology degree under the supervision of Dr [Supervisor]in the

Department of Educational Psychology at the University of Pretoria.

I have been advised of the potential risks and burdens associated with this research, which included
identifying the most significant risks or burdens. | have had an opportunity to ask Mr. [Researcher] any

questions | may have about the research and my participation.

I understand that my participation in this research is voluntary, that | am free to refuse to participate
and | am free to withdraw from the research at any time. My refusal to participate or withdrawal of

consent will not affect my treatment in any way or my relationship with any member within the research

project.
If 1 have any enquiries about the research, I can contact Mr [Researcher]on or on
email . If 1 have any concerns or complaints regarding the way the research is or has been

conducted, | can contact the Secretariat of the Ethics committee, Mrs Mari Ferreira at the University of

Pretoria on or email

I, the undersigned, confirm that (please tick box as appropriate):

I have read and understood the information about the research project in the

Information Sheet dated

I have been given the opportunity to ask questions about the project and my

participation.
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3. | I voluntarily agree to participate in the project.

I understand | can withdraw at any time without giving reasons and that | will
4. | not be penalised for withdrawing nor will I be questioned on why | have

withdrawn.

The procedures regarding confidentiality have been clearly explained (e.g. use of

names, pseudonyms, anonymisation of data, etc.) to me.

I have been informed of any risks, discomforts, and potential benefits of the
study.

I provide consent for the researcher to use an audio recorder during the

7. | interview and this form of data collection have been explained and provided

to me.

The use of data in research, publications, sharing and archiving has been

explained to me.

I understand that other researchers will have access to this data only if they agree
9. | to preserve the confidentiality of the data and if they agree to the terms | have

specified in this form.

10. | I, along with the researcher, agree to sign and date this informed consent form.

11. | I have received a signed copy of this informed consent agreement.

Participant

Name of Participant Signature Date
Name of Researcher Signature Date
Name of Supervisor Signature Date
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APPENDIX B: SEMI-STRUCTURED INTERVIEW FOR PARTICIPANTS

SEMI-STRUCTURED INTERVIEW FOR EDUCATORS

Special Educator Interview:

1. Good morning/afternoon. Before we begin, can you please describe yourself as an

educator?

a.
b.
C.
d.
e.

What inspired you to become an educator?

Where did you train/qualify?

How many years of experience do you have teaching?

What grade do you teach?

How would you define your role as an educator within your school?
i. And with LwSs?

2. How do you define inclusive education?

a.
b.

What is your opinion on Inclusive education?

What are your views on inclusive education based on?

3. What experience do you have with learners with special needs?

a.
b.

C.

How many years have you worked with learners with special needs?
What are the different types of LwSs you work with as an educator?
Based on your knowledge and experience, how should the education of learners
with special needs be structured?
i. How will this lead to the optimal development and academic growth of a
learner?
ii. Based on this knowledge, how do you ensure inclusive education and its
practices within your classroom?

iii. How do you adapt your teaching methodology to accommodate LwSs?

4. How would you describe the school environment and school culture?

a.

How does this culture lead to you effectively performing your role as an
educator? Are there any challenges?
How do you define inclusion within the school environment?
I. How does the school ensure their inclusion?
ii. Do you believe these qualities should be the same or different for
facilitators?
What are the challenges within inclusive education that you experience? Within

your current school?
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5. Can you give me a description of the LwS you taught in this case?

a.

N oo

a.

What is his/her challenge or learning barrier, in your opinion?

*hkkkhkkkhkkikhkikiikiik

Based on this, how would you define facilitation?

What is your opinion about facilitation? And as an inclusive education practice?

How many facilitators have you worked with in relation to this specific case?

8. In your opinion, what criteria do you have to quantify the need for facilitation for that

learner with special needs?

a.
b.

C.

e

Who were the key members who contributed to this decision?
What relationship do these individuals have with the LwS?
How was this intervention recommended to parents?
What information or justification were provided for facilitation?
i. Did you provide guidelines about facilitation and the types of qualities a
facilitator should have?
ii. How did you develop and communicate the requirements you needed for
the facilitator?

9. In your opinion, who defines the approach, roles, and tasks a facilitator has with their

LwS?

a.
b.
C.
d.

Parents
Teachers
School

Are you aware if there is a board governing them as a practice?

10. Do you feel that all parties have similar expectations and roles for facilitation? If not,

why?

a.

b.

C.

Do you believe the facilitator met these expectations and roles in your
classroom?
How and if not ... why?

Do your expectations differ from the schools’ expectations?

11. Have these expectations led to success or challenges within the practice of facilitation?

12. How would you define or describe the role a facilitator has within a typical day?

a.

b.

C.

With the learner with special needs?
Within the school environment?
Within the day-to-day within the classroom?

i. Within the academic work of LwS?
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ii. Role in tests and accommodations?
iii.  Within the social interactions of the LwS?
d. With the special educator?
e. Outside the classroom?
f. Before and after school?
g. Do they fill any other roles?
13. How does facilitation allow children to be included?
a. Within the school?
b. Within the classroom?
14. Do you think the roles facilitators do are vital for the education of LwS?
a. Can you describe how and give examples?
15. Do you believe that the facilitator’s approach to facilitation is consistent with your
understanding of inclusive education?
a. Can you give me examples?

16. What criteria did you look for when picking a facilitator?

17. Can you give me a description of how ...... (facilitator)...... worked with you?
a. How would you describe ...... (facilitator)...... approach to their ...... LwS....?
*kkkkkhkkkkikkkhkkikkkik

18. In your experience, what training do facilitators have?

a. Are you aware of the training they receive?

b. Who provided the training?

c. Inwhat form was the training provided?

I. E.g. workshops, informal training from teachers or experience?

d. What did their training include?

e. Inyour opinion, do you think this training is adequate to prepare them to work
with LwS?
Has the training affected the way you work with the facilitator?
In your experience- have you trained the facilitator? Do you supervise them?

= a

Are you able to during the school day?

What challenges did you experience in the training of facilitators?

i. If so, in what areas and how?

*hkkkkhkkkhkkhkhkkhhkhkkiikk

19. How does the relationship between the school, facilitator, and parent to LWS work?

159 |Page



20.

21.

22.

23.

24,

25.
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How would you describe the relationship ...... (facilitator)...... has with their
...... LwsS....? (Attached, secure, emotionally distant, detached, authoritative)
In your opinion — how important is the relationship between the facilitator and LwS?
a. Inacademics?
b. In the school environment?
c. With his/her educator?
d. In their academic work?
Can you describe what strategies you put in place to ensure the effectiveness of their

approach to facilitation?

a. Scaffolding? Prompting?

b. Were these communicated to the facilitator?

Did the facilitator relationship to the LwS allow the LwsS to explore their environment?
How?

How was he/she able to return to the facilitator during times of stress? And were they
able to sensitively respond?

What aspects of the relationship contributed successfully to the development of the
LwS?

a. Do you believe they meet the needs of the LwS in their developmental age?

b. Did they understand their role in the LwS development? And in their role as a

facilitator?

c. Did the facilitator role hinder these needs? or did they not realise the needs due

to an extended period of work with the LwS? (Fixated?)

d. Were there specific traits you believe facilitators that have that lead to this?
What elements of the relationship hindered the development or academic/emotional/
social success of the LwS?

In your opinion, how does facilitation improve the quality of life and happiness of the
LwS?

a. How do you believe the intervention allows the LwS to feel like they belong in

the school?

b. Do you think it aids in them recognising themselves as different?

*hkkkkhkkkhkkhkhkkhhkhkkiikk

How would you describe the relationship you had with the LwS?

a. What aspects of your relationship was most successful?
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i. Why and how?
How much time are you able to dedicate to the LwS in comparison to the
facilitator?
How much time/teaching was given to the facilitator?
How did you adapt your teaching methodology to accommodate facilitators?

How did you include facilitators in your lesson plans?

*hkkkhkkkhkkikkiikikiik

In your opinion, how are facilitation valued within the school?

a.

In your opinion, how does their position within the school culture allow
facilitation to add value to the LwS?

i. If not, why?

Do they form part of the support team?

a.
b.
C.
d.

e.

Are they involved in decision making? Meetings? If not, why?

How are facilitators involved in the implementation of the IEPs of the LwS?
Avre they trained in teaching methodologies used within the classroom?

Do facilitators have a voice in how LwS education should occur?

If not, why?

Do you think the facilitator’s own beliefs around LwS or disability affect their

approach to facilitation?

Based on the above, in your opinion, how does the facilitator promote meaningful

outcomes in the LwS?

a.

Academically?
I. Did/ do they promote independent academic achievement?
ii. Are there questions around the legitimacy of work?
How socially?
i. Independence in interactions? Socially involved? Autonomy?
Improved quality of life and happiness?
I. Lead them to be included?
ii. Loss of personal control? Helplessness?
iii. Limit the ability to interact with peers?
iv. Limit them in their perceived belief around the LwsS abilities?
v. Recognise themselves as different?
How do you believe the intervention allows the LwS to feel like they belong in

the school?
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What are the successes you have experienced with facilitation?
a. Did the proximity of the facilitator contribute to the development and success of
the LwS? How?
How has working with facilitators been advantageous or disadvantageous for you as an
educator?

b. Do they fill in the gaps?

*khkhkkhkhkkhkhkhiikikx

What are the challenges or areas of growth you have experienced about the type of
facilitation you have worked on?

What recommendations would you provide to other teachers, parents, and facilitators
about facilitation?

In closing, if you could describe facilitation in a few words, what would it be?

*khkkhkhkhkhkhkhkhkhikikikx
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SEMI-STRUCTURED INTERVIEW SCHEDULE OF FACILITATORS

Facilitator Interview:

1. Good morning/afternoon. Before we begin, can you please describe yourself as a
facilitator?
a. What inspired you to become a facilitator?
2. What experience do you have with learners with special needs?
a. How many years of experience do you have facilitating and working with LwS?
b. What are the different types of LwS you work with as a facilitator?
c. What grades have you facilitated? What grade do you currently facilitate?
i. How has this impacted you as a facilitator?
3. In your opinion,
a. How would you define inclusive education?
b. What is your opinion on Inclusive education?
c. What do you believe inclusive education should include?
d. What are your views on inclusive education based on?
e. How do you define inclusion within the school environment? And at home?
f.  How does your school ensure inclusion within the school?
4. How would you describe the school environment and school culture at your current
LwsS school?
a. How do you define inclusion within the classroom?
I. What qualities in a classroom should be present for inclusion for LwS?
ii. And your work as a facilitator?
b. Has this opinion shifted or been different in different schools you have worked
in or facilitated in? If so, how and why?
c. What is your expectation of teachers to ensure this inclusion?
d. What are the challenges within inclusive education that you experience? Within
your current school?
5. Can you give me a description of the LwsS you facilitate?
a. What is his/her challenge or learning barrier, in your opinion?

b. How do you approach your work as a facilitator with your current/historic LwS?

*hkkkkhkkkhkkhkhkkhhkhkkiikk
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6. Based on this, how would you define facilitation?
7. What is your opinion about facilitation? And as an inclusive education practice?
8. How would you define the role facilitators have in inclusive education?
a. And within your school?
b. Inyour opinion, who defines the approach, roles, and tasks a facilitator has with
their LwS?
I. Parents
ii. Teachers
iii. School
iv. Are you aware if there is a board governing them as a practice?
9. How would you define or describe your role as a facilitator within a typical day?
a. With the learner with special needs?
b. Within the school environment?
c. Within the day-to-day within the classroom?
i.  Within the academic work of LwS?
ii.  Role in tests and accommodations?

iii.  Within the social interactions of the LwS?

o

With the special educator
Outside the classroom?
At the parent’s home?

Before and after school?

Q = o

h. Do you fill any other roles?
10. Do you think the roles you do are vital for the education of LwS?
a. Can you describe how and give examples?
b. Are there any roles you are uncomfortable with? Why and how?
c. How have you overcome them? Whom have you approached?
11. In your opinion, how has your role as a facilitator changed over your career?
a. What has it come to include?
b. What has it come to exclude?
c. Do you feel that you are able to perform these roles?
12. Do you feel that all parties have similar expectations of facilitation? If not, why?
13. When parents approached you to be a facilitator, what were the parents and schools’
expectations and roles you were informed about?

a. Do they match your current expectations?
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Have these expectations led to success or challenges within the practice of facilitation?
a. Do you feel you can meet these expectations?
i.  If not, why?
How does facilitation allow children to be included?
a. Within the school?
b. Within the classroom?
c. How should a learner with special needs be included outside the classroom?
d. Athome?
Do you believe that your approach to facilitation is consistent with your understanding
of inclusive education?
a. And how? If not, why, and how?
b. Can you give me examples?
What is the process of acquiring a facilitator within the current school environment?
Does this process lead to any challenges?
How would you describe your approach to facilitation?
ek ek e ek ek
What training did you receive?
a. Where did you receive this training?
b. Who provided the training?
c. Inwhat form was the training provided?
ii.  E.g.workshops, informal training from teachers or experience?
d. What did your training include?
i. Specific characteristics, strategies taught to work with LwsS, content,
diagnosis, ways of supporting LwS, did it cover different types of LwS?
e. Inyour opinion, what was the training successful?
f. Was this training adequate to meet the current needs and demands of
facilitation?
i. Diditlead to an increased understanding of how to work as a facilitator?
ii. Did it include training on how to include the LwS meaningfully within
their different spheres?
g. What challenges did you experience in your training?
i. If so, in what areas and how?
h. How has your training affected the way teachers use you as a facilitator?

i. Do you feel they take it into consideration? How so? Examples?
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ii. Is it different between facilitators based on your experience?
N —
20. Can you give me a description of how you work with your parents?
21. Can you give me a description of how you work with teachers?
22. How would you describe the relationship you have with the LwS you facilitate?
(Attached, secure, emotionally distant, detached, authoritative)
23. In your opinion — how important is the relationship between the facilitator and LwS?
a. Inacademics?
b. In the school environment?
c. With his/her educator?
d. Inthe home?
e. Intheir academic work?
24. Did your relationship to the LwS allow the LwsS to explore their environment? How?
25. How was he/she able to return to you under times of stress? And were they able to
sensitively respond?
26. What aspects of the relationship contributed successfully to the development of the
LwS?
a. Do you believe you meet the needs of the LwS in their developmental age?
b. Were there specific traits you believe you have had that lead to this?
c. Have you used these traits with other children, and how has it been effective?
27. What elements of the relationship hindered the development or academic/emotional/
social success of the LwS?
a. Can you give me examples?
28. In your opinion, how does facilitation improve the quality of life and happiness of the
LwS?
a. How do you believe the intervention allows the LwsS to feel like they belong in
the school?
iii. Do you think it aids in them recognising themselves as different?
iv. How do you negotiate this?
b. Do you think your LwS values you? How and in what way?
S
29. How would you describe his approach to academic work?
a. When are you near him?

a. How do you promote independent academic achievement with the LwS?
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What strategies do you use when you approach his academic work? How do
you adapt this to ensure his inclusion?
How do you negotiate your proximity when completing work?
How were these strategies communicated to you? By the teachers and parents?
How do you allow the autonomy/independence of the child to occur
academically?

I. What strategies do you use?
How do you negotiate this around tests or accommodations?

i. Do you feel your relationship affects this?

Do you feel pressured to show results? From whom and why?

30. How do you approach his behaviour within the classroom?

a.

o

- ® o O

With his peers?

How do you promote independent social development?

Is this particularly challenging? If so, why?

How are you seen by his peers when you are around him?

Does it result in limitation/ or his peers limiting their interactions with the LwS?

Loss of personal control? Helplessness?

*khkkhkhkhkhkhkhkhkhikikikx

38. How does the school culture lead to you effectively performing your role as a

facilitator? Are there any challenges?

39. How would you describe your relationship with the educator?

a.
b.

Do you feel it affects facilitation?

Are you included? Do you feel valued? How?

40. How do teachers assist or support you in providing facilitation to the LwS?

o &

- ® o O

Do you form part of the support team?

Are you included in meetings?

How often and how much time is given?

Lesson plans? IEPS?

How do teachers accommodate or include you in the classroom?

How does the teacher adapt their teaching methodology or support to
accommodate your LwS?

How do you, and in what way do you have a voice in the education or support
give to the LwS? With the parents?
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How has working as a facilitator been advantageous or negative in your opinion for
educators?
How would you describe the relationship you had with the LwS parents?
a. How does your relationship assist you in your position as a Facilitator?
b. Do you feel that you are appreciated by your parents? and the learners with
special needs? — If no answer — do you think, in general, facilitation is valued?
c. What support do parents give you?
What support do schools give you?
In your opinion, what unique value does facilitation add to the LwS life? Within the

school environment? Within the classroom? Within the home environment?

*khkkkikkkkikkkkikkikkik

What recommendations would you provide to other teachers, parents, and facilitators
about facilitation?

In closing, if you could describe facilitation in a few words, what would it be

*khkhkhkhkhkkkkhkhiikik
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SEMI-STRUCTURED INTERVIEW SCHEDULE OF PARENTS

Parent Interview Schedule:

1. Good morning/afternoon, before we begin can you please give me some background

about your child?

2. Based on the medical records your provided, it indicated that you child has ..........

Disorder/learning barrier. Can you describe to me your understanding of how this

disorder/learning barrier affects your child?

a.

What do you think the needs of your child is?
I. How in your opinion does this affect his/her academics?
ii. How does he cope at school? (Without the facilitator)
iii. In your opinion what relationship does he have with his teacher?
(Without the facilitator)
iv. How does he cope with his friends and peers? (Without the facilitator)
v. How does he/she cope and interact within the family? (Without the
facilitator)
1. How does he/she interact with you as parents?
2. With his siblings?

3. Inyour opinion,

a
b.
C.
d.
e.
f.

How would you define inclusive education?

What is your opinion on Inclusive education?

What are your views on inclusive education based on?

What do you believe inclusive education should include?

How do you define inclusion within the school environment? And at home?

How do you define inclusion within the classroom?

4. How would you describe the school environment and school culture your child is at?

a.

b.

What is your expectation of teachers to ensure this inclusion?
i. Academically, emotionally, and socially?
ii. And facilitators?
What are the challenges within inclusive education that you experience? Within

your current school?

*hkkkkhkkkhkkhkhkkhhkhkkiikk
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5. Based on this, how would you define facilitation?
6. What is your opinion about facilitation? And as an inclusive education practice?
i. And within the school?
7. What were the circumstances that led you as parents to investigate or require a
facilitator?
a. Who were the key members who contributed to this decision?
b. What relationship does these individuals have with your child?

c. How were this intervention recommended to you as parents?

o

What information or justification were provided for facilitation?
e. Were you provided with guidelines about facilitation and the types of qualities
a facilitator should have?
f. How did you develop and communicate the requirements you needed for the
facilitator?
8. In your opinion, who defines the approach, roles, and tasks a facilitator has with their
LwS?
a. Parents
b. Teachers
c. School
d. Areyou aware if there is a board governing them as a practice?
9. Do you feel that all parties have similar expectations and roles of facilitation?
a. If not, why?
10. How would you define or describe the role the facilitator has within a typical day?
a. What was your expectations of the facilitator with the leaner with special needs?
b. Within the school environment?
c. Within the day-to-day within the classroom?
i.  Within the academic work of LwS?
ii. Role in tests?

iii. Within the social interactions of the LwS?

o

With the special educator?
Outside the classroom?

Before and after school?

Q = o

At your home?
h. Do they fill any other roles?

11. Do you think the roles facilitators do are vital for the education of LwS?
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a. Can you describe how and give examples?
How does facilitation allow children to be included?

a. Within the school?

b. Within the classroom?

c. How should a learner with special needs be included outside the classroom?

d. Athome?
Do you believe that the facilitators approach to facilitation is consistent with your
understanding of inclusive education?

a. And how? If not, why, and how?

b. Can you give me examples?

Have these expectations led to success or challenges within the practice of facilitation?
What criteria did you look for when picking a facilitator?
Can you give me a description of how ...... (facilitator)...... worked with you?
a. How would you describe ...... (facilitator)...... approach to their ...... LwS....?
S
What training did you expect the facilitator to have?

Are you aware of the circumstances around the training of the facilitator?
a. Where did they receive this training?
b. Who provided the training?

c. Inwhat form was the training provided?

o

What did or should their training include?
e. Inyour opinion was the training successfully implemented with your child?
i. How did it affect the relationship with the child?
f. Was this training adequate to meet the current needs and demands of
facilitation?
i. Diditlead to an increased understanding of how to work as a facilitator?
ii. Did it include training on how to include the LwS meaningfully within
their different spheres?
g. What challenges did you experience in the training of the facilitator?
i. If so in what areas and how?
h. Were you aware of how their training affected the way teachers use the
facilitator?

kkhkhkhkhkhkkkkkhikikik
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(02@*

How does the relationship between the school, facilitator, and parent to LWS work?
How would you describe the relationship ...... (facilitator)...... has with their
...... LwS....7 (Attached, secure, emotionally distant, detached, authoritative)
In your opinion — how important is the relationship between the facilitator and LwS?
a. Inacademics?
b. In the school environment?
c. With his/her educator?
d. Inthe home?
e. Intheir academic work?
Did the facilitator relationship to the LwsS allow the LwS to explore their environment?
How?
How was he/she able to return to the facilitator under times of stress? And were they

able to sensitively respond?
What aspects of the relationship contributed successfully to the development of the
LwS?
a. Do you believe they met the needs of the LwS in their developmental age?
b. Did they understand their role in the LwS development? and in their role as a
facilitator?
c. Did the facilitator role hinder these needs? or did they not realise the needs due
to extended period of work with the LwS? (Fixated)
d. Were there specific traits you believe they had that lead to this?
What elements of the relationship hindered the development or academic/emotional/
social success of the LwS?
a. Can you give me examples?
What relationship did you require the facilitator to have with your child?
a. Do you think your LwS values the facilitator? How and in what way?
What approach did you expect your facilitator to have with your child?
How was the proximity of the facilitator used within their relationship?
In your opinion, how does facilitation improve the quality of life and happiness of the
LwS?
c. How you believe the intervention allows the LwsS to feel like they belong in the
school?

d. Do you think it aids in them recognising themselves as different?
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30. How do you expect the facilitator to approach the child’s behaviour within the
classroom?
a. With his peers?
b. How do they promote independent social development?
c. Isthis particularly challenging? If so, why?
d. How were facilitators seen by his peers when they are around him?
e. Doesitresultin limitation/ or his peers limiting their interactions with the LwS?
f. Loss of personal control? Helplessness?
31. How would you describe the facilitators relationship with the educator?
a. Were facilitators included? Do you think they feel valued? How?
b. Does having a facilitator affect the relationship the child has with their
educator? How?
32. How do teachers assist or support you in facilitation or with the facilitator?
33. In your opinion, what position do facilitators have within the school?
a. Support team?
b. IEPs, lesson plans?
c. Isthe teaching methodology adapted to accommodate the facilitator?
34. In your opinion, what unique value does facilitation add to you as parents? And within
the LwsS life?
a. Within the school environment?
b. Within the classroom?
c. Within the home environment?
d. Practically — do you think this value was successfully implemented into the LwS
life?
R ——
35. What recommendations would you provide to other teacher, parents, and facilitators
about facilitation?

36. In closing if you could describe facilitation in a few words what would it be

*hkkkkhkkkhkkhkhkkhhkhkkiikk
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APPENDIX C: THEORY DIAGRAMS
Figure 1

Adapted Family systems theory

Multi-Cultural Level

*Socioeconomic, Cultural, Ethnic, Racial,
Geographical, Religious Context*

Social Level —

The school and friends

Extended family with Facilitators

(Family one Lives with due to presence
of facilitator extensively at home)

*(Grandparents, Relatives, Significant
others)*

Parental System of LwS

Individual

LwS

Adapted from - Balswick, J. O., & Balswick, J. K. (2014). The Family a Christian
Perspective on the Contemporary Home (4th ed.). Baker Publishing Group.

Families are living Systems - Family Systems Theory [Online image]. (2015). The

Pentecostal Family. https://www.thepentecostalfamily.org/family-systems-theory.html
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Figure 2:

Dynamic systems theory physical and psychological Venn diagram

Organism
Personality, motivation,
ognition, life experiences

(

Movement pattern
.

Environment
(Affordances)

Ae

liop
S

et
Identified context

(organism, task,
environment parameters) *

Task (Behavioral
repertoire, effectivities)

| Psychological processes |

| Physical forces

Holt, K. G., Wagenaar, R. O., & Saltzman, E. (2010). A Dynamic Systems/Constraints
Approach to Rehabilitation [Online Image]. Revista Brasileira de Fisioterapia, 14(6), 446-
463. https://doi.org/10.1590/S1413-35552010000600002

Please refer to Ethics folder in Memory stick for licence to use the above image:
Below, on page 24 of article, licence of the article by the publisher. Underneath is the

terms of the publisher.

This work is licensed under a Creative Commons Attribution-NonCommercial 4.0 International License.

Creative Commons License
Deed o
Please follow the following link:

Attribution-NonCommercial 4.0 International
(CC BY-NC 4.0)

https://creativecommons.org/licenses/by-
nc/4.0/

This is a human-readable summary of (and not a substitute for) the license,

You are free to:
Share — copy and redistribute the material in any medium or format
Adapt — remix, transform, and build upon the material

The licensor cannot revoke these freedoms as long as you follow the license terms.

Under the following terms:

Attribution — You must give appropriate credit, provide a link to the license, and
indicate if changes were made. You may do so in any reasonable manner, but not in any

way that suggests the licensor endorses you or your use,

NonCommercial — You may not use the material for commercial purposes.
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APPENDIX D: EXAMPLE OF TRANSCRIPT AND CODING

Please refer to excel spread sheet for full description

Key for Coding:
School description

School description-Structure
ifuture collaboration

Parent external sourcing and contract
Facilitator Roles
Distance — Overall
Social Balance — Distance

Inclusive education - educator

Inclusive education - Fill the gaps/provide inclusion/create potential

Inclusive education — implementation

Inclusive education — exclusion

Inclusive education -_Limits around inclusion and capabilities

Inclusive education - Sa

Inclusive education - Teachers creating the space for inclusive environment
Inclusive education - Teachers creating the space for inclusive environment - peers

Moments of connection - Teacher and Facilitator
Moments of connection - Teacher and Facilitator
Moment of connection - Parent and teacher
Moments of connection - Be eyes and ears

- finding the balance

- boundaries

- Qualification educator and experience
- Qualification and training

I teacher training

- Characteristics
- Bond - Facilitator and child

Need to Preform

Heart for child — Teacher

Teacher perception - Perceptual tra
Teacher perception of facilitation
Dependency

Educator- Supervision

Formal assessment - Academic

Strategies

fixation
Need to preform

Lack of support structures

\\Valued - postion on school

Work within the classroom setting

Group Facilitation - SA challenge

Group Facilitation - One-to-one/ Dependency -
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Sample of Process of coding:

Thesis - Parents - ATLASS

Anslyze  impor&Bxpot  Tooks  Help

Beld )
Save Print Paste Undo
Ciamert.| /Chgbous

Explore

Not yet commented

Al B LT |
H Picture Insert Date | ExitEdt
b/ usxx| G # &Time = Mode
Font Paragraph Insest Close
ocument Manager EJ D 4:T1 -transcription 01 =
Researcher 1

0| Okay, can you hear me? Can you hear me? Hello,

T 1842
Sorry, you broke up there a lite bit, just repeat the question

Researcheri 15:47
So yeah, so what | was saying is that so what I'm hearing is that you're saying that supervision is a very key aspect in terms of your
approach, when you worked with a faciitator can | ask, can you just describe to me a litle bit more about how did you monitor the
strategies that the facilitator would use within the classroom? And what was your expectations in terms of that?

T 1909

Okay, s0 what |, what | would do is | would use my class, the whole class teaching, and | would have, F1 listen to what I'm doing
Even though LwS1 may not have been listening. . | want to do more to listen s that she knew what strategies | was using and the
method of how | was doing it. And she could really just repeat what | have said, rather than her using her own strategy your own way,
or what she thinks is right. So | would definitely have her listen to to the lesson to know what s expected..... Then | would go to her
afterwards, while the children while the rest of the children were, you know, getting their pencils, sorting out the date, doing all of that
stuff. | would then go to and I'd say right, LwS1 is doing this many sums or this many sentences or these many questions or
whatever. And | would say to her, you need to use this t0ol, you need 1o use this number char, or today, we're not using a number
chart, | don't want you using a number chart with him. And | would be very prescriptive in, in what | wanted, what | wanted her to do
And there were definitely imes where | did have to say, no don't do that, you know, | want him to do it on his own, or no, no, don't rub
out his mistake. | want to know what his mistake was rather cross it out, you know? .. Ummm so there were definitely times where
1would, | would definitely | would always be looking around. And | would be checking, how are you doing? What are you doing? Is F1
assisting you to much? Is she giving you quick answers, or is she quiding? And | would akways say, | was very lucky with F1, she was
very receptive of everything that you did say. .. And 5o she would take on what | said, and I'd say, you know,F1, please don't give him
questions. Just guidance. You've seen how | She watched it, she watched how we do it. you know, she would watch how | would
quide And she then leamed from ___from me, and she will then apply that to working with LwS1

1 0P PINO | U 64t 08 4SO $F

RO DU S1%

110,

111 Researcher 2113

12| Okay. Youive described to me a littie bit about her approach, and how she worked with you. | just want to know, right into how do you
define then inclusive education for you? And in terms of your classroom? Let's start with just a general.... How would you define
inclusive education 5o that then we can explore facilitation? But how would you define it?

13

14| T121:49

ATASE

Image 1:

Solknow its it's sucha . it's not taboo. Butit's. there's two verv different thouahts init. It's it's cuite a thina But | .. vou know to [€

oS

+ 100%

Within Atlas.ti, | went through the process of immersing myself within the data and ensuring |

reviewed and listened to the interviews at least 3 times and starting my initial coding process.

Once completed I reviewed the interviews and recoded for a second and third time.

e e s g s nam Seimngn eanis oo 3 = e amnam a3 oS mny n sieem amesnesssssnssnnny
vou know, if that happens, again, let me know, I'm gonna have to go speak to the
teacher. And luckily didn't get to that point. But it was important that she kept me up to
speed with that, because you know, that that's what you want. As a mom, as a parent,
that facilitator is your eyes and your ears at school, and the day to make sure that you
can. you know, give your child the best chance at closing these gaps, whatever they
might be.

4:35 1 204 in Teacher -T1 -transcription 01

Line
reference
for quote

Image 1:

Absolutely, because I think there's a lot of information that gets brought back to the
parent from the facilitator, that's not always accurate. And so if we can all talk as one,
that would be brilliant.

in Teacher -T1 -transcription 01|

ean, so what [ found is the parents ofien talk more to the facilitator than a teacher. So
they will ask the facilitator, what's happening? They said this in the newspaper, what
happened in the newsletter, what happened? What must T do? And the facilitator will
then give them information, which they are then seeing the facilitator as their first port of
call, which should not be.... they should be still dealing with the teacher first. And so the
facilitator then, obviously gives him information... you don't know what they say, you
don't know what they information is, in terms of how the child's doing that the parents
who go to facilitate so how's he doing?...... Oh, so well..... you know, that they'll always
say that they will not say they struggling. And then they get to bear in meetings, and it's
Oh, the child really not doing so well.... And it's a shock and then it's a.. but why because
you know, and there's a whole big thing then. So, you know, there's two aspects of
appearance new to understand that the facilitator......... {long pause).....the teachers still
first port of call... whether you have a facilitator or not, your teacher still the first port of
call... And vou've got to get vour information form the teacher regarding academics
regarding fundraising. regarding socials, regarding everything got to get your
information for the teacher and not facilitator.

Once developed, a report of all themes was created where all quotes were used to generate and

populate the themes.
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Line Transcript — Created using both hand coding and Atlas.ti 9™ version Code

1 T1 - Case One — EXAMPLE OF CODING

2 NB - (T1,L5)=T1Line5

3

4
SUMMARY KEYWORDS

5 facilitator, child, teacher, terms, learners, classroom, facilitation, bit, facilitate,
inclusive education, class, expectations, training, remedial, included, work, question,
academic, trained, F3

6 SPEAKERS
T1, Researcher

; Researcher 00:00

9 Okay, recording. Alright. Thank you so much, T1. Just to clarify, we have had a

10 consent session and the information session, we're going to start the interview
process. Just before we start with the first question, can you, please describe

11 yourself as an educator to me?

ﬁ T1 00:22 %
_So I've _been teachinq for.... I'v<_e been an gducator for nearly 1_0 years now, I_ have been Oualification educat;)r
in special education or remedial education for four years, five years.... Five. | have and experience
worked with a few special needs children as well within the remedial background. My | jreltsive ducation -
biggest goal in education is to provide these children with skills to equip them to cope | provide
in the real world. So yeah, that's for me is one of my biggest goals in education is to | inclusion/create
just also make them feel loved and nurtured. And also, to just provide them the skills, | potential
whether it's ...and we know, they're all the skills are different. Some children will need

14 different skills for work. So yeah, and to look at the individual child. Heart for child —

12 Teacher
Researcher 01:20
Yes, and we definitely will get into that a little bit later on in the interview, | just want

17 to ask in terms of qualifications, where did you train?

13 T1 01:31
| trained at Wits, | went to and got a BED at that \Wits university, \Wits_education | Finding the rightfit -
campus. | got my BED then | went on to UNISA. And | got an advanced certificate in | Qualification educator

20 education on barriers to learning. and experience

21 Inclusive education -

29 Researcher 01:50 Sa
Okay. And did you find with the training, was there any challenges within the training
working now in a remedial school? did it met the learners with special needs? Where
there any gaps within the train, per se, with actually with teaching, or...?

23

24 T1 02:05

25 Yeah, with this specific BED degree, | mean, they really didn't cater to any other

learners other than mainstream, you know, it was very catered towards mainstream. |
think when | did the UNISA, one, the advanced certificate, | think, that was very
practical. | looked into both | looked into doing the WITS remedial and the UNISA
remedial. The Wits one was very theoretical, and | found that | gained more through
the practical and so | quite enjoyed the UNISA. One word was saying, here is a case

Inclusive education -
Sa

- Qualification
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26
27
28

29
30
31

32
33
34

35
36
37

38
39
40

41
42
43

44

study, you know, this is what you need to do rather than just the theory of it all. Because

educator and

| think we did learn a lot of theory in BEd. Yeah.

Researcher 03:00

And did you find that that's that practical experience actually gave you a lot of
information of how to apply those strategies and teaching methodology? And for
example, working with professionals within the classroom?

T1 03:12
Absolutely, absolutely. So, you know, it's always experience always trump's you're

experience

Finding the right fit

theory, you know, you've got to experience things. And so, | feel that more equipped

- Qualification

getting that deqgree or that little, the certificate, rather than going through more theory

educator and

and more theory, and then when you're actually in the class, and you don't know how

experience

to apply, whereas when you actually trained to apply, it works a lot better.

Researcher 03:43

And, like you said, you're working in the remedial school for four to five years. That
practical experience, do you find that that has been very key in terms of how you're
adapting again, like what you said, your theory and methodology?

T1 03:58 Finding the right fit

Well, absolutely. 1 mean, when | did that course, it was, you know, create your own | - Qualification

IEP, | could get your own case study, you know, do the things that you would do in a | educator and

remedial school. Yes, there's a bit of theory behind it, but most part is.... doing it....you | experience

know, actually doing it creating what you need to create for these for these remedial | Inclusive education -

children. So I definitely think that is very beneficial, and has been very beneficial. provide
inclusion/create

Researcher 04:29 potential

And do you think in terms of your day to day expectations, as a teacher, when, like you
said, You having that IEP, developing that IEP, and having the needs and the
complexities that learners with special needs have? How do you find the day to day
expectations and like you said, having that practical understanding of how to apply,
how is that training assisted you there?

T1 04:52

So | think..... that's a tough one. | think you get you get to today-to-today and you sort
of not forget, but you sort of, you don't always think of what you've tried, you know,
especially five years on, you sort of, kind of just go with it. This whereas | think, you
know, the first year you're like, Oh, yeah, I'm going to refer back to my, my manual,
I'm going to refer back to what | did. Okay cool | am going to do this. When you're,
you know, five years on, you're sort of, | think the training is always there in the back
of your mind, and, and subconsciously there. But you don't always refer back to it every
single day, you know. So | think it also then looks at that experience of, Okay, | know
how to do this, and I'm looking at this child, I'm looking at the needs, I'm looking at
what they need to do, okay, | need to make goals, or | need to make an IEP for this
child. And because I've done it before, because I've practiced it, and it's been been put
in, you know, put into us ..... and then I've done it practically, rather than just
theoretically, it does become a lot easier to do and it becomes, | feel like the training
becomes more subconscious in you and your day to day sort of does take over. But
even though you're not thinking of your training, it is the way that makes sense.

Finding the right fit
- Qualification
educator and
experience
Inclusive education
- educator

Inclusive education -

provide
inclusion/create

potential
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Researcher 06:17

Yes. So, if I might just summarize basically, what you're saying. So, in terms of
inclusive education, which we'll go into a little bit now, what you saying that there's a
very strong theoretical aspect to it plus, but your practical experience is also very
important that and works hand in hand together if | may say?

T1 06:33
Absolutely. Absolutely. Yes, that's exactly.

Researcher 06:37

So, within the school that you work. Could you give me a little bit of a background,
because we're now working on a specific case... What grades do you teach, and where
has your streams divided within the school?

T1 06:52

So |, | started at the school as a grade three teacher.... taught for two years in grade
three, or then in 2020, moved into a learning support position. So I've been in a learning
support position now for two years. And | think, possibly maybe more speak towards
being in the grade three classroom. Yeah, | think that in terms of streams, are you
talking about ability levels?

Researcher 07:26

I know, we know with the case and within [the school] school as well, you've got the
mainstream with remedial kids and then we've also got ASDAN, so | just want to ask
If you can just explain a little bit about what is the expectations of ASDAN and what
are the expectations, for example of the mainstream? And how do they differ in your
opinion?

T1 07:47

Okay, so yes, we've got our remedial stream where the children are in class, they get
their math support, English support for half hour or an hour a week, and then they
go back into class and they classroom is the main place..... their first port of call.
They are working at grade level. If they are not working at grade level, they are then
on an IEP, which will then bring them down a few grade levels. So that's where the
remedial stream goes... then the ASDAN stream is more of a skills-based stream. So,
the ASDAN stream doesn't really work on grade level, it uses the D caps. So, we use
a lot of the D cap, don't use caps, because it's just not a sufficient for them......It"s too
much for them. So we use D caps, we also use ASDAN program called New Horizons
that we use and it's a lot of life skills, and we teach them skills. The maths, I do with
them, it's very functional maths. So...... you know, we don't worry about 10s and units
carrying over we rather do that with a calculate, you know, we don’t worry about all
those little things..... we're not really going to use in real life. So, they need the skills
and they needed cated down. Now, the way they work is they will not receive a matric
certificate, they will get a.... they will move into ASDAN so they will get an ASDAN
accredited certificate. And it's more of a vocational..... degree or not degree.....
certificate type thing, where they will still be able.... they will not be able to go to
university, but they will be able to study further in Chef and game ranging and that
sort of thing where you don't necessarily require a matric certificate. So those are
two different streams.

Inclusive education -

provide
inclusion/create

potential

- Qualification

educator and
experience
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(italics and
highlight)

Inclusive education —
implementation
(Colour)
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Researcher 10:02

Okay. So, in terms of the school dynamic and in terms of the school culture as well as
that of school environments, as you said, you've got these two streams now that are
accommodating that of learners with specific special needs. | just wanted to ask that
how, in your opinion, would you say these two streams are including or is inclusive?
For the actual student? How are they including the child within the stream?,

T1 10:38

Yes, so | will say..... I'll speak first to the remedial side ....remedial stream, they,
they cater towards each child by putting them in multi level ability groups. So they
will then do baselines at the beginning of each year....beginning of each term. And
they will determine which ability group that specific child is in. So we get | mean,
we get four, but the blue group is the top.... blue group if they shouldn't really be
in a blue group, because then they should be mainstream. So we get the green, the
yellow and the red. And the red group is specifically for our IEP learners. So
learners who are not accessing the curriculum on grade level, they need to be a
little bit.... go down a grade level or to even. The green level is the ones that are
accessing the curriculum and can carry on it can go with the curriculum. The
yellow group is the one way they've actually seen the curriculum, but they do need
a lot of support to access the curriculum. And so majority of our learners in the
remedial stream or on the yellow level, those learners we watch very carefully
because they may need to be on IEP if they ....if we find they are just not coping. So
I think all the learners in an inclusive environment they really are being catered for,
in terms of special needs. We do we have a lot of ASD learners, we have a lot of
learners with a specific learning disorder rather than just typically remedial, you
know. And so | think we really do cater towards these children by providing them
[Wiligifacilitators, but also providing them with an 1EP as well, to help them help them
access some sort of curriculumflhelp them learn at their level, rather than the level
[ERER G R SR eV DR [ETgglEl So, we think the school is very inclusive of all
learners.

Researcher 12:55

Can | ask how would you say you're including them? Because | know you mentioned
a lot about in terms of academic, we've got the IEP, and we've got an example of how
we're going to go and explore how facilitation is working with learners with specific
needs. But what would you say is the specific methodology of how you cater for
example, academics? What strategies would you say are you using as you as a teacher
within your classroom, to provide that support for the learner with special needs, and
then we'll move on to facilitator.... but specifically, it's looking at the learner with
special needs, what strategies are using academically?

T1 13:30

Okay, so academically, when I had the learner with special needs in my class, he
would get a lot less volume of work. So for example, if we were doing 10 sentences,
this child would get two or three because that was his level, | was focusing on
quality over quantity. And | wanted to see what he could do independently. Now,
if that's one sentence, if that's two. And if you could give me a good one, | would
be happy, you know. So | really looked at him individually without comparing him
to the rest of the class, I would give him a lot of aides, I will give him a lot of visuals,

School description —
(italics and
highlight)

Inclusive education —
implementation

Facilitator Roles

Inclusive education —
implementation
Inclusive education -
Fill the gaps/provide
inclusion/create

potential
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a lot of pictures. A lot of modeling, a lot, a lot of modeling, we will do a lot of
examples first, and | would scaffold the task a lot for him where | wouldn't do for
the others as much. So if we're writing a sentence, 1 would almost draw five lines
for him and on each line, he has to put a word in that makes the sentence just to
have a more structured for him.

Researcher 14:50
For LwS1 as well?

T1 14:51
Yeah, that's LwS1. Can | use his name?

Researcher
Yes, yes. No, | will take it out, Yeah.

T1 14:58

Okay. So that would be what LwS1 would need. Where's the rest, they would be
able to write 10 sentences and wouldn't need each word on a line ....where LwS1
would need me to say... this...this.. this and this, you know. | would give him
pictures and | would say, okay, he has a picture, let's make a sentence. Or | would
give him words that he needs to unjumble to make the sentence and then write the
sentence. So LwS1 would receive a lot more support than the others because that
iIs what he required...... | must....I don't know if this is the question, but | must say
that it was a little bit easier when his facilitator was around because | would give
the instruction, then the facilitator would work with him according to what |
wanted. And then | could then work with the other children as well supporting
them. So | would give LwS1... all the tools he would need, you know, and then we
would go from there. In terms of whole class teaching, and listening, that was a
big challenge for him. And that was a big challenge to me as well, in terms of how do
| teach the whole class that also makes sure LwS1 is learning as well. So that was, that
was hugely challenging. And what | ended up doing was teaching the whole class
and watching him, but teaching the whole class getting them to sorted then going
to say, almost doing an individual, little lesson with him.

Researcher 16:37

Okay. And then, uh, but we will go into that a little bit later, I just wanted to ask in
terms, you said you, you would teach him a little bit less, that particular challenge with
having to teach the whole class? Did you find that specifically? Did you have enough
time in which to teach the whole class and then actually look at him individually? Or
did you, for example, have to rely a lot on the facilitator to accommodate those gaps
that you will not be able to do within your class dynamic?

T1 17:06
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... | was very, very aware not to leave him and just let the facilitator do
everything. | really, | also needed to work with him as well. And we needed to work
together with the facilitator. So there were times where..... Yes, | would say to F1.
Okay, this is what he needs to do. You need to work with him on this. And then | would
have to work with the others.

Researcher 18:17

So you definitely would say a very key aspect in terms of facilitation is that supervision
that would be required, in terms of how the facilitator then actually use their own
strategies? And would you then monitor the strategies that they would have in terms
within the academic work? And so how would you monitor that?

T1 18:24
You breaking up...

Researcher 18:40
Okay, can you hear me? Can you hear me? Hello.

T1 18:42
Sorry, you broke up there a little bit, just repeat the question.

Researcher 18:47

So yeah, so what | was saying is that so what I'm hearing is that you're saying that
supervision is a very key aspect in terms of your approach, when you worked with a
facilitator can | ask, can you just describe to me a little bit more about how did you
monitor the strategies that the facilitator would use within the classroom? And what
was your expectations in terms of that?

T1 19:09
Okay, so what I, what | would do is | would use my class, the whole class teaching, and
I would have, F1 listen to what I'm doing. Even though LwS1 may not have been

listening... | want to do more to listen so that she knew what strategies | was using and
the method of how I was doing it. And she could really just repeat what | have said,
rather than her using her own strategy your own way, or what she thinks is right. Sjell
would definitely have her listen to to the lesson to know what is expected....... Then |
would go to her afterwards, while the children while the rest of the children were, you
know, getting their pencils, sorting out the date, doing all of that stuff

. And I would say to her, you need to use this tool, you
need to use this number chart, or , | don't want
you using a number chart with him.

| want him to do it on his own, or no, no, don't
rub out his mistake. I want to know what his mistake was rather cross it out, you
know? ....... Ummm so there were definitely times where | would, | would definitely |
would always be looking around.

Is she giving you quick answers,
or is she guiding? And | would always say, | was very lucky with F1, she was very
receptive of everything that you did say.... And so she would take on what | said,
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and 1'd say, you know, F1, please don't give him guestions. Just guidance. You've

e Finding the right

seen how | ...... She watched it, she watched how we do it, you know, she would
watch how | would guide. And she then learned from .....from me, and she will
then apply that to working with LwS1.

Researcher 21:18

Okay. You've described to me a little bit about her approach, and how she worked with
you. | just want to know, right into how do you define then inclusive education for you?
And in terms of your classroom? Let's start with just a general.... How would you define
inclusive education so that then we can explore facilitation? But how would you define
it?

T1 21:49

So I know, its, it's such a...... it's not taboo. But it's, there's two very different thoughts
in it. It's, it's quite a thing. But I..... you know to be honest, | really believe that if we
can teach .... or we are equipped to teach every child according to the level without....
you know, broadcasting it, then that is that's inclusive, you know, yeah....... and |
know, it's difficult, because... you know, in class, you would say, Okay, you guys are
doing this and LwS1 you're doing this,.... buuuut you have to do it in a in a specific way
to make sure that it's not, because that....then its not inclusive, if you think about it, but
not inclusive. If you're saying you're doing this, you're doing that. But | feel that
children do need to be told at the level otherwise they not going to learn. And so we
have to accommodate for that.....But us teachers are responsible for doing it in the
correct way. And | think that's, that's the difficult part. It is.... you know, it really is
because you do get some children who are very aware and will say, oh, but you're doing
this, you're doing that. So why is that? You know...... and | think teachers have to play
it down.

Researcher 23:20

Okay, so that would be then for the academic part, but then may I ask...How would you
define inclusion in terms of the social dynamic? So you said, are you doing this.. And
you're doing that.. How would you say we would go about including children or
learners with special needs, or specifically let's say LwS1s case? How do we go about
including him within the school dynamic... socially?

T1 23:46

I mean, yeah, absolutely. And that's tough. It's tough, because some children don't know
how to take LwS1. You know, they didn't know how to deal with it. They were children
who did... who could deal with LwS1, there were children who would say, | don't
understand what it's saying. So I'm not gonna play with LwS1. And you would see that
he ...... he gets a he would get down, he will get sad. But | would always no matter what
I did in the classroom, even on the playground, or even if we were having downtime in
the classroom, LwS1 would be there..... Whether he knew what he was doing or what
not, he would be part of us...you know...... And I think it really fostered a relationship
or a connection in our classroom where not one of my children were mean to LwS1 or
didn't want to interact with him. And I think that again, it's the teachers responsibility
to make sure that they don't show a prejudice because then the children are going to
show their prejudice... so if | say LwS1, so and so needs help... | don't know, sticking
in or coloring. Please go show him how you did it, you know, just to make him feels
that he's got something to offer, you know? And then the children would see that as
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well and think, oh, he really is part of us. Yes, he might do different things, but he's
part of our class. And I think ja, when we do when we do, you know, we would have
reading book time, we just play time. LwS1 would be that you'd be played? And if
LwS1 got a bit out of hand, | would, | would treat him exactly as | would treat the
others. | would say, Stop. That's not allowed, you know, he wouldn't get special
treatment in that way and socially. And on the playground, I think it was a little bit
more difficult, because he was a lot less supervised. And so there were days where you
would get a bit out of hand and the children wouldn't like, and, and again, that's up to
the teacher on break duty to manage that, you know. And so | think that Yeah, including
them socially is a lot.... is a difficult. It takes work.

Researcher 26:09

Okay. And that generally now where | want to ask the question is now what is your
opinion about facilitation as an inclusive education practice? How would you define
that?

they can still.... ISR I RUEIROREEY. Y ou know, hopefully, if you've got the right,

if you've got the right facilitator. | think it helps them become included in the
classroom.....(sigh).... Yeah, it's....(sigh)....it's difficult, but I think.... .(sigh)....if I told

Inclusive education -
exclusion

Facilitator Roles

from experience with F1, Thad her and she was able to help LwS1 be more included in
the classroom, when I'm doing a whole class teaching? She would manage and say,
LwS1, listen or, say, LwS1 don't you want to answer or LwS1 it remember this? So,
you know, she would help, she would give him prompt to keep him included. Whereas
when she wasn't around, he would do its own thing and he would exclude himself when
it was academic work. Socially, he would include himself everywhere.
So.....ummm....(sigh) I think it is difficult because having someone next to you the
whole time is quite like..... you know, there's a lot of attention. And with the rest of the

Teacher perception of
facilitation

children as well, they are very much like, Oh, F1 is for LwS1....F1 is for LwS1....Okay,
you know, F1 LwS1 is doing this, F1 LwS1 is doing that..... And....(sigh)... so it's a
huge issue of contention, is it inclusive? is a non inclusive? And I think, I think at the
end of the day, is it helping the child .....learn? And if it's not, it's either not being
inclusive, or it's not the right facilitator..... But if it is...... then it's working, you know?

Researcher 28:25

And specifically because within this specific case, we had two different facilitators with
LwS1. So | wanted to know, did you find that there was a significant difference
between, for example, when you're with ASDAN, and then in mainstream, what the
two facilitators was the significant difference in terms of the work.... How did they
work with LwS1 academically?

T1 28:50
Yes, so | think when he was in the classroom, just the remedial classroom with F1, |
felt it worked a lot better, because the teacher who gave

, LwS1 felt, okay, now it's work time, I'm going to work with my
facilitator, because that's what | need to do and my teachers watching. Whereas when
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he went ASDAN it was very difficult, because he would then do the lesson with me,
and F3 would be there. Then | would go back to his classroom, and he would have the
work that I'd given, but I'm not there and I'm not in the classroom. So why must | do
this work? You know, for him, it was quite a thing. And so he would fight a lot. He
would fight against doing it and when he was in the classroom ... in ASDAN and when
he was in the grade ------ classroom, he wouldn't want to do any work. That was... He
saw as play time because the teacher in that classroom was not the teacher who told
him what to do. And whether the facilitator told them or not. It, it didn't matter. It was,
what is the teacher saying?

Researcher 30:22

And then so you would say that the teacher aspect of like you said earlier, the
supervision of the facilitator and how they actually working within the classroom, led
to the completion of the task. But then I would ask.... my question, in terms of schedule,
did the facilitator promote independent academic achievement of the child? would you
would you say, within the class dynamic.... How would you say that? and then like, as
you were saying, you were exploring that a little bit outside of the classroom and
without the supervision of the teacher, but | just want to ask if you can explore that a
little bit more?

T1 30:53

And vyes, often it would have been.... it

would be...ahhhhh just write this or.... No, look at here write that word, you know..

and they would get frustrated, because he's not doing what he's supposed to be doing

in_their_eyes. So, yes, independent work, wasn't done much. And that's why the
teacher needs to supervise and say, in this task, you cannot do the work for him.
And I was lucky with F1, because she was receptive. There are others who ....who won't,
and who will then you know, do the task for them. And that's also a big reason why we
do not let facilitators sit with them during assessments.

Researcher 32:08

Okay, that's also what | want to go into a little bit later. And just also want to ask, um,
in terms, | will come back to this exact question now. But | also wanted to ask, then,
again, like you were saying that you didn't want to use very strict on, or she was very
strict on how he used to do the work. So do you then question, would you did you have
questions when you're working with a facilitator, but the legitimacy of of the work, for
example, after school before school? And how did you negotiate that's in terms of nah?
You obviously being a teacher know the expectations of the child? And how did you
negotiate legitimacy of work?

T1 32:50

So I would write in every one of his workbooks or tasks, | would say, supported by F1.
Not independent work....then he did do independent work, | would I would note that
independent works. | wish kept that book. But | would also, and yes, in the beginning,

...(whispers)... you know,
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and so sometimes I would actually say to F1, | would say go get a cup of coffee, or tea
or something, like, take a break. | need them to do this independent. And | would try

Researcher 33:52

But that's, that's what I'd like to explore. So in terms of, let's, let's say, let's say, first of
all, what was your expectation of a facilitator within the class dynamic? Let's, let's start
there.

T1 34:04

So,..... my expectation of a facilitator would be..... exactly that to facilitate the work, to
not..... to not do the work, | would, | would expect the facilitator to take on what | have

the child learn.... and initially when I first got the facilitatory
what | first got LwS1.... | needed behavior, because he was a bit getting used to
adjusting whatnot, you know, so she needed to be there for behavior because she was
very good with that very firm with that. And.... then when he started to settle, | found
that..... if 1 gave him enough tools or enough scaffolding, he could work more
independently. And he actually worked better sometimes. So | feel .....Yeah, my
expectation was for her to take on what I've said.... Because and I think some teachers
may have the expectation of is a facilitator....a facilitator must do everything. I was still
first port of call. I'm still responsible for the child, not the facilitator, you know. And so
that was my expectation.

Researcher 35:43

Okay. you mentioned that others.... So within the school dynamic that you're working
in? Would you say that there is a difference in terms of expectation that some teachers
had in your school, and then some other teachers had like yourself, where you are the
port of call? So you definitely agree with even within the school dynamic, there's a
school difference expectation?

T136:08
Yes, absolutely.

Researcher 36:10

Would you could you give me examples of, for example, what you said, Did you see
that academically, socially and emotional development of the child with a facilitator,
the difference, |

T1 36:24

Ummmm | think, | think we see them, you see it in all aspects. Ummm where you've
got a child's got a facilitator, and you almost just put the task.... the teacher will put the
task out in front of him and look away, and the facilitators lift his own devices as to
what to do. So obviously, they're not going to give them.... give them answers or do it,
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you know, make sure they do it properly. And also, I think a lot of the teachers or some
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do this, or this is happening, or this is happening, but it's because there is no boundaries
set. And | think you've got to set boundaries, as soon as you get that facilitator...
boundaries have to be put into place. Expectations have to be put into place. And |
[l Il e (o] MSOome facilitators being as they are, will then take liberties, you
know, | mean, there are some children who do require facilitating also during break
time, but if the teacher doesn't keep on telling them or keep monitoring that they will
go have their own break, you know,

Researcher 37:55

Then question following that is, do you think that the roles that the facilitators are
having, and we'll go into the roles a little bit later cuz | know, you've mentioned, you
talked about academic, we talked behaviorally that the facilitator was there.... Would
you say that the roles then now, we you can begin go into LwS1s case that F1 or F3
took, but also generally, do you think that the roles that are taking are appropriate for
their position? Or do you find like what you said that they are, like, taking liberties?
And then my question is, is it appropriate? Is it inappropriate as you as a teacher? What
IS your opinion on that?

T1 38:40
...... sigh).....

you're a facilitator, you essentially need to work yourself out of a job almost, you

know....ummmm so | think they are incredibly scared of losing their job and so
they they do too much, you know, they take on or they want to take on too much
and then it riles up the teacher the wrong way where now there is this fight or
power or this fight who control.... who's actually in control of this child, you
know. And so there's definitely is... they do take liberties, and they do their roles
are, you know, even though.... it comes down,_I think to the contract is not a
contract. It's not a set contract. It's a contract between parents and facilitator. And |
think that could be a bit of a...... that is!... a huge issue because we don't see the
contract. We don't know what the contract is whether the parents even get this contract
from... they also don't know the requirements, you know, so... If a school could draw
up a contract, that would be a lot more helpful, because then we can, you know, refer
back to that all the time, whereas now we're kind of going in blind. So yeah, I think they
they don't have a very clear understanding of what their role... is.

Researcher 40:18

That would be my next question. Is that in terms of, are you identified three parties? So
you'd say that that's definitely the parent, as the employer of, am | correct that they
employ a facilitator?

T1 40:32

Researcher 40:32

And you mentioned the challenges. That's that is not leading to specific expectations
that neither the facilitator has within the class dynamic. And you, you mentioned that
this might not be there's a challenge in communication.
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T140:51
Absolutely.

Researcher 40:51

And then the different parties, you said, then instead of the teacher itself, within that,
and then the school. So as far as you know, do you know, in South Africa, if there is
any actual guidelines? Were you given any guidelines as a teacher within the school
dynamic of actually how to work with the facilitator?

T1 41:18

Not at all. Not at all, and they, and they, so there is a specific staff member that is
responsible for the facilitates. And that staff member is responsible for meeting with
them, I think, once a month, or whatever, and seeing what, what's happening dealing
with any issues that they may have. So there's a there's a person responsible for them.
But.......(sigh).....there's not a connection between the teacher and that person even with
the facilitators. And | think what makes it the most difficult is that they are not a
employed by the school. So we don't have much right or much control there.

Researcher 42:01

And then would you say in terms of the guys who received any training from that person
responsible, did they provide training to you as teachers to say to say, this is how we
expect you as teachers and facilitators to work?

T1 42:15

Researcher 42:31

And would you suggest that that would be a specific advantage? To have that
collaborative communication of this is how | expect as a teacher within the classroom?
Yes.

T1 42:44

Yes, | think | think it should be a training course together, teachers and, facilitate, not
separate. So they're both hearing the same thing, That’s how I feel.

Researcher 42:53
That would you also include the parents in that as well, because you mentioned that
there is a the parents are expecting quite a lot of how they will dynamic?

T1 43:06

Absolutely, because | think there's a lot of information that gets brought back to the

arent from the facilitator, that's not always accurate. And so if we can all talk as one
that would be brilliant.

Researcher 43:18

And | would just like to touch on that just you mentioned that it's not always accurate.
So in terms of the communication or the role that facilitators are playing, you mentioned
a connector, but and also now you've mentioned the negative aspects of that connector.
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Could you explore that a little bit more of how you see that connector role with
facilitators, both positively and negatively?

T1 43:42
And with the parents?

Researcher 43:43
Yeah, with the parents and also with the teachers? What, in terms of connection with
systemically...

T1 43:50

Yeah, so what | found is the parents often talk more to the facilitator than a teacher. So
they will ask the facilitator, what's happening? They said this in the newspaper, what
happened in the newsletter, what happened? What must | do? And the facilitator will
then give them information, which they are then seeing the facilitator as their first port
of call, which should not be.... they should be still dealing with the teacher first. And so
the facilitator then, obviously gives him information... you don't know what they say,
you don't know what they information is, in terms of how the child's doing that the
parents who go to facilitate so how's he doing?...... Oh, so well..... you know, that they'll
always say that they will not say they struggling. And then they get to bear in meetings,
and it's Oh, the child really not doing so well.... And it's a shock and then it's a.. but
why because you know, and there's a whole big thing then. So, you know, there's two
aspects of new parents need to understand that the facilitator.......... (long pause).....the
teachers still first port of call... whether you have a facilitator or not, your teacher still
the first port of call... And you've got to get your information form the teacher regarding
academics regarding fundraising, regarding socials, regarding everything got to get
your information for the teacher and not facilitator.

Researcher 45:12

And then | just wanted to touch on because we were talking about that... the training
and then also, for example, then like the expectations, you said that other don't
understand the role. Would you say? Are you aware of how to facilitate are actually
trained? Or based on your experience working with facilitators? What's training do you
know that those facilitators have had?

T1 45:33
So it's varies, some facilitators are trained by ASA autism South Africa... some
domestic work

facilitator, you have to be training, you cannot just be someone who's going to sit there,
and you're just FiTTI RN A, And so, veah, some facilitators have the training, some
don't.

Researcher 46:27

And then would you say, like, you said that, then they would babysit? So then my next
question would be, do you think that the facilitators training hinders the ability, for
example, to meet the needs of the complex needs, as you said, of the learner with
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specific needs? Which you said, how would that? How does that dynamic played out,
for example.

T1 46:49

Researcher 48:06

And then would you say that when, for example, as an impact on the relationship you
as an educator has with the a facilitator? And you work with your facilitator within your
class dynamic, as you said, your expectations, your boundaries.

T1 48:22

Researcher 49:20

Did you find that you had to train the facilitators, even year after year when you get a
new facilitator? So so if you can add the first part, my question there would be so |
would say that it's your relationship with your facilitator, obviously, year by year then
would change if you can explore that. And then be it within your training of that
facilitator depending on... if | can say the teacher of the year, has shifted the way...can
| ask the facilitator my work? Have you ever seen that or witness that as well?

T1 49:52

| suppose because it's so inconsistent...... You know, ja, absolutely. | mean...... (sigh)
and it sounds bad to say, but we almost have to treat them as if we treat the children in
OV ERERREIR And there's got to be consistency. You know, I've got to speak the
same language that the next year's teachers going to speak. Because then it becomes a
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lot more formalized and it flows a lot better. Whereas | say, don't help him. But then
the other teacher says, No, you must do everything for him. | get it, it does become a
bit confusing for them. And we what is their role? What are they actually supposed to
do? You know, and so? Yeah, absolutely. I do find that there needs to be consistency. |

Teacher perception -
Perceptual trap

do..... ja, | think they do require a lot of updating training. So | think they could fall into
a bit of a bubble or zone where it's... (sigh) just do it or just give the answer. But then

Teacher perception of
facilitation

as soon as you almost have a little bit of a meeting or a catch up or, you know, a little
session with them.....You'll see the next few months, it flows smoothly again, but then
you got to do it again. And you got to do it again. So your expectations, | think, once a
year is not enough.

Researcher 51:14

| just wanted to ask in terms of the school dynamic, you mentioned, obviously that
within the school done they have a position.. | want to ask, you mentioned having those
meetings, do they form part of the support team itself within the school?

T1 51:29
The meetings that that facilitators ?

Researcher 51:31
Yes. Do they do they participate in any meeting between the SBST well

T1 51:37
Between either teacher facilitator?

Researcher 51:37
Or do they? How are they....Let's say how are they having a voice in the way in which
this the education of the learner would...

T1 51:52
Oh you breaking up

Researcher 51:37
Hello, can you hear me? Hello? Okay,

T1 51:57
yeah, you're breaking up a bit.

Researcher 51:59
Okay.

Researcher 51:59
I'm asking do they form part of any meetings with you as a teacher to structure the IP,
for example? Hello, can you hear me? Hello?

T1 52:14
Yeah. Can you just keep breaking up? So | think what I'm getting is, are they other
teach other facilitators included in any meeting?

Researcher 52:21

Finding the right fit -
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Yes.

T1 52:24

Researcher 52:57
Okay. And would you based on your experience, have you noticed meetings with
teachers and facilitators discuss the development of the learner?

T1 53:09

And that's, it's a big thing. And when I've been in support, I've been very vocal about,
you know, teacher will then come to me now in support me being in support, and | was
like, Oh, this facilitator? You know, she's taking over. So | would say, okay, have you
had a meeting? No..... So | definitely think there needs to be sets times where you meet
with this facilitates at least maybe even once a week and say, right, we doing this. This
Is how it's going. | see you doing and any questions, because you don't have time during
the day, if it's not set aside as time you won't have time and then you just need to go,
and then it becomes a problem. So | definitely think that there a lot of teachers who
don't do it, don't think it's important. But for me, it is incredibly important.

Researcher 54:02

That would be my next question, in terms of the school culture and the position of the
facilitator within the school, Do you think that they are valued as a contributing
member? Or how would you position them within the school?

T1 54:19
A frustration.

Researcher 54:22
Could you explain that?

T1 54:23

How bad is that to say, hey, so, I think when a teacher knows that they having a

facilitator, they get frustrated, and they think.....ahhhh another adult in the classroom,
another person, | have to manage, you know, another person I have to train

and teach and it's an immediate, like....ahhh frustration when they get to facilitate and

it sad because if you look at F1, she was so good. And she added such value to my

classroom to LwS1. And | think that, you know, this facilitators in our school, not

everyone even knows, you know, they don't get introduced. So they just sort of there
and you think, oh, that so and so facilitator, | think.... because I've seen them with them,
but | don't know who they are, | don't know where they come from... | know nothing
about them. You know, and | think that's, it makes them makes them, the staff see it, as
they know, they not important... you know, they're not even, they're not even employed
by us. So why must we.... Well, you know, as we make the effort or ....anything like
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that, and so... | do feel that they should be more included. But I think as the school, it's
difficult to do that, because they're not employed by the school. Its a difficult situation

Researcher 55:49

If you had to compare F3, and F1, was there a significant difference? In terms of the
value? | would say? No, it's quite a bit of a difficult one, let's let's break it a little bit
more down value? How would you define the value? How would you define that?

T1 56:08
Between F3 and F1?

Researcher 56:08
Well, that the value that a facilitator would have, and then it's gonna go into how?

T1 56:16
Yeah, and | think it goes back to the training as well. And the..... relationship that the

can add, they reall

facilitator has with the teacher as well. And I think that they
add so much value, you know, and as a school, we don't.... UKl NS ls[s [N & -l I [I{[ES
unless, it's like really, really, really necessary, you know, so... we don't have a bunch

running around, you're not really needed. We have ones who are really needed and so
we need to.... make them feel that they are needed, and valued. Give them specific
guidelines and specific roles that they need to fulfill because they come they arrive, and
then it's just like...... Okay, do this with him, you know, you're expected to your role go,
I don't know what you're supposed to do. I don't know what your contract says with the

on the type of person the facilitator is. And I think that is a huge thing. And when we
do_approach _parents to_say, | think your child would benefit from a facilitator....
Otherwise, they come up and they find the own. And suddenly, there is nothing we can
do because they're paying them.

Researcher 57:50

So you mentioned specific characteristics. Could you maybe break down those
characteristics a little bit more? What would you say was the essential characteristics,
for example, F1 had that led to the successful implementation of facilitation or F3?

T1 58:10

Yes, so | think with F1, she was so open to criticism, she was open to constructive
criticism. So she would take anything that I said.... she had initiative. So she would if |
was busy with another child, and I'd hadn't gone into there yet. or LwS1 yet she would
know... Okay, oh LwS1, let's start while we waiting for for Mrs. ----- . Let's start you

know, so she took it upon herself to realize what's going on. And to actually then do it,
you know, she was part of the classroom.... she involved is of as part of the classroom,
or_the class not just sitting there waiting to be told, and if she's not told she does

ou're open to learning you're wanting to learn you. You're not just sitting back waitin
to be told. Yeah.
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Researcher 59:19

And in terms of the relationship that F1 had with LwS1, how would you describe in
terms of her availability to LwS1, her emotional expression to LwS1 how would you
describe that towards LwS1?

T1 59:39

It was a very tough love relationship. Um, she believed that you needed tough love and
I think there were times when you did need tough love. There wasn't much nurture. But
LwS1 responded to her. You know, there was definitely a connection and a love there.
He would always tell F1 that he loved her. You know, he would ....when he was doing
a task, he would refer a lot to F1, F1 help, F1, you know, Whats next? What's next?. So
she was, | don't want to say that she became a crutch. But when he did call her, she
was always there and available. And she would always then, you know, if she was ever
on a phone, which I always told her not to be, but if she ever was, and she LwS1 woudl
call her and put it down and look and say, what wrong what do you need?, you know,
And so? And if it was something silly, she would even say, I'm not... I'm not helping
you. Mrs. --- said, you got to do it on your own. So no, I'm not help, you know. And
she would be her..... her boundaries was set and very clear. And | think that good. |
think with F3, as lovely and nurturing as she was.... those clear boundaries were in set
and he could then take advantage.

Researcher 1:01:09
Okay, and then you so then you would say that that hindered the relationship? Or how
did those then boundaries hinder his academic development or social development?

T1 1:01:19

Exactly. So then, with F1, where he knew he had to work, otherwise, there were
problems, you know, he would then work. Whereas with F3, and I think, you know, it's
difficult because it was also an ASDAN thing. But he would, he would avoid all tasks
all the time, and you would want to play and he didn’t want to, and then he would, you
know, want to fight with her...And she would never be firm enough for him. And she
would never say, LwS1, sit down now you have to complete this work. You know,
because yes, he has a diagnosis, but he also can be naughty, you know, and so you also
got to understand that the two... And | don't know if she was always fully aware of the
two and | think F1 took his academics more serious, if | could say that.

Researcher 1:02:16

And then would you say that, then the proximity of the facilitator affect facilitation?...
because you mentioned, for example, that even though there were there, we have a
difference in academics? So in your opinion, was that attachment that the facilitator
had to and how they worked with the child more important than the proximity? What
is your opinion with that?

T1 1:02:51

Um, yeah, | mean, LwS1 had a relationship with F1 since Grade 0 you know, so. And
I think, when F3 came in, it was testing boundaries, it was how much can | get away
with? How much can I not? And so | think that because he was very used to F1, and he
was very.....he knew, he knew what was expected. That helped a lot more in terms of
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getting his work done. Absolutely. Yeah. So I think the relationship between facilitator
and learner is hugely important.

Researcher 1:03:29
What would you say would be the hinderance in that relationship? What, what hinders
the child in the development in terms of the relationship they have with the facilitator?

T1 1:03:45

I think when the facilitator puts too much pressure on them, you know, there's pressure,
but then there's also that like, Whoa, intense pressure, where, | mean, if you think of us
and we're sitting listening to someone, we can glance out the window for a second and
then come back, well, we, you know, we can do something come back, whereas if LwS1
had to do that there's someone on him straightaway, like, "Stop can't do that!"....You

... you can't just stare at
people the whole lesson. And so, I think there comes

keeps pushing where, you've almost got to not let him get his way but you got to handle
it in a different way and not fight back rather...... you know, do the other discipline
strategy and so | think that...... that could really hinder where they see the facilitator|
and they see this like, red light almost ....of like, "Oh, gosh, she's here, oh my word. |
have to do that". You know, and it's just like this scariness for them. This frustration
for them where they just can't breath.

Researcher 1:05:06

What would your opinion be in terms of like what you're saying now the proximity of
the facilitators and the social dynamic - in terms of how his peers looking at now, the
facilitator with LwS1, being there, did that limit... did to that hinder... did it improve?

T1 1:05:26

I think in terms of LwS1 it helped, | don't think it hindered because he knew that she
was around. And if he would misbehave or do something on the playground that was
naughty, then she would be the right then. And then he would be like, "Oh, no" you
know, and but he knew.

You know, the days where she was there was more
contained, just very interesting. But she wouldn't be like watching him the whole time.
And she would almost be to the side or away from him and let him do his play. But be
they be, you know, in the in the vicinity, but not on him all the time. And I think that.. ..

Researcher 1:06:16
Would you then say that that then be consistent with the increase of education
principles? But as you said, it's what what, again, it's a bit of a juggle? Am 1 correct?

T1 1:06:31

It's a humungous juggle, because, yeah, is it being inclusive, but then you also have to
think of the other children in terms of, if we do just let LwS1 run, riot? Because you're
gonna hurt somebody, you know, because he has the ability to maybe, you know, be a

bit rough. So you've also got to look at the other children, are we being inclusive of
them, and in taking their safety into account, you know? So it's so hard. It's a
humungous juggle, you know, and | mean, the fact that LwS1 is where he is now, is
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now is a little bit like, oohhhhh (sound), for me, because it's not inclusive, it take, you
know, we haven't been inclusive for him. And so that's.... Yeah, it's, it's difficult it really

Researcher 1:07:17
You haven't been inclusive for him, can you just give me a little bit of background in
terms of why?

T1 1:07:23
I think ASDAN didn’t work for LwS1. And I think that when he was in the classroom,
we were able to be a lot more inclusive. Being in ASDAN for LwS1, LwS1 needed a

full day unit of ASDAN. LwS1, it was really difficult for him to go to ASDAN for two
hours a day, then go back into the classroom, and do what.... and I think it was also the
fault of the teacher in that classroom, who kind of was like, He's not my responsibility,

Teacher perception of
facilitation

because he's in ASDAN. Because when he's in the classroom, he doesn't, he didn't need
to do any of the classroom work, really. And he didn't need to do assessment. So the
teachers view was well his not my responsibility. So he can just be left to his own
devices. And that's not inclusive either. And so I think I feel like we let him down in
ASDAN because we couldn't give him that full unit. And if we had a full day unit of
ASDAN, LwS1 would still be with us.

Researcher 1:08:28

And you just mentioned in terms of facilitation, I remember you said early in the
interview that that's he would only have some times he would have a facilitator with
this movement with ASDAN, did the facilitator with this academic shift assist with
inclusion with LwS1 or?

T1 1:08:52

We didn't have a facilitator when he was in ASDAN. So his facilitator will only arrive
after the first break where he was then with the rest of the class for the rest of the day.
So when he wasn't ASDAN, we would work with him at his level, we would practically,
he didn't meet his facilitator. When he went back to class he had her, but it was it was
very bad timing or really bad, because.....

. And so he wouldn't always
do the work that was that was meant for him. You know, like | said earlier, he he
couldn't understand why must he do ASDAN work but he's not in ASDAN. Where is
my work from the teacher with work for my teacher, you know, and so | think the more
we needed the facilitator more for his behavior in class after ASDAN.

Researcher 1:10:06
In ASDAN?

T1 1:10:08
After ASDAN

Researcher 1:10:010
Okay. And then that sort of links into the question that | had before, in terms of you are
saying them understanding the needs, or for example, F3 understanding the needs of
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LwS1. Do you say that with Dummo and Hennah and facilitation? Do you think that as
facilitators, they understand the needs of the learner with specific needs?

T1 1:10:40
Not fully No, not fully, F1 was ASD trained, she's trained in autism, you know, and so
it's very different. F3 had, she has a sibling with a specific learning disorder, but it's
Down syndromme. You know, and so it's different again. So no, there isn't that full
understanding. And it's not just my case. You know, there's a lot of other cases where
there isn't that full understanding? No. And what's sad is | don't think they take initiative
to look up information on it.

Researcher 1:11:23

And would you say, in the day to day, roles of the facilitator? Would you? Do they get
fixed in their understanding of the needs of the child because they seen the child every
single day, and they don't move out of those, those expectations? Or that how you said,
there's no meeting to say this is how the child's developing so I, have you noticed
fixation?

T1 1:11:50

Researcher 1:12:43
Okay. I just want to look at my questions to see if I've covered everything. | think we
have done quite a lot. Just give me two seconds.

T11:12:56
| can talk all day.

Researcher 1:13:03

Okay, yes, um, do you get then based on what you're saying in terms of their fixation
looking at the needs of the of the child? And do you think that their own beliefs on the
learners disability affects the way in which they work with that child, and could you
explore that?

T1 1:13:28
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But they, they, they view of the child as this is where they're at, and they don't have that
view like, well, as teachers, when we look at progression.... there has that..... it's there
and that's where it is... you know, ....and because they're not trained, they don't view

that progression.

Researcher 1:14:45
Do they recognize this... Do you think that the learners themselves recognize
themselves as different?

T1 1:15:02

child at the back of the class with only his facilitator? Or are you going to join him with
others? And let the facilitator just sit next to him? At least he's then with others, you
know, are you gonna isolate him? Who are you going to isolate the facilitator? You
know, when we asked me, when | asked questions in the class.... or doing a whole class,
ask patients sometimes ask, F1, you know, and we include, and so | let her talk to the
other children? Don't necessarily help them, but let her have a relationship with the
others, you know, so that it's not like, Whoa, this is this child sees this, this person is

only for them, which essentially it is, but you've also got to, again, it's the owners of
the teacher to make it like, not so..... blatant,

Researcher 1:16:18

In terms of how you, you mentioned that there is individual and group, would you then
say that as of as facilitation as an intervention, based on your experience with F1 and
F3? Was it more effective one on one or would you say that group facilitation of
including other students within their role as a facilitator, lead to better outcomes or
meaningful outcomes in the development of the child?

T1 1:16:47

Yeah, so | think, I think you have to look at the needs of the specific child. You know,
there's a specific there's a children who specifically need that facilitator for them and
them only, because they are such high needs, and maybe it's behavioral as well. And a
whole bunch of other things but...... first prize, if we if we are going to want or suggest
a facilitator, first prizes, shared facilitation, you know, then that one person is nof|
focused on this one child the whole entire time, where they can then divide their,
attention, which then helps the development of the other child to learn to work with it

independently, have a bit more independence, you know, and then obviously develop
more. And so for me, shared facilitation is the way to go. What we found that a little
bit tricky is that we would have two children in mind of who we want to share. But you
have to get both parents buy in and then you have to connect both of them to make the
contract that they both have to you know, and so it's a whole big thing. And if one of]
the parents doesn't want it.... doesn't happen, you know, and so that's where the difficult
part is in shared facilitation.

Researcher 1:18:04

How would you then say shared facilitation acts out... if you could give me an example
within the day of the classroom? How would then shared facilitation impact academic
development of the learners with special needs then having now that splits attention?
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T1 1:18:24

Yeah. So do you most started sharing with LwS3 as well, she started to share with
LwS1 and LwS3. And for me it was wonderful. Initially for LwS1, it was not wonderful
and LwS1 would expect F1 to be with him all the time. And if F1 had to go and help
LwS3, or work with him, he would get a bit upset. And you would say, you know, and
he would act out. But it's just the managing and the adapting of it. And so LwS3 needed
a lot less than then LwS1, he did need a lot more. But what was good was, we would
then split our time sometimes and say, Okay, now LwS3 can do all of this on his own.

And so yeah, it's
you've got to then obviously place them and seat them together and they've got to sit
together and, and whatnot, and the facilitator has to have access to both. So class
placement, look at that. But for me, it's just so much better.

Researcher 1:19:59

Yeah, Okay. In terms you mentioned about, | just want to go back to what the acquiring
of the facilitator in terms of the parents, did the parents come to you guys and ask, what
are your expectations of a facilitator when they discussed? Well, there was no
discussion or ?

T1 1:20:33

So they are, show me some parents will say, "Can my child have a facilitator?" And we
would say no, because we don't feel that there is that so there's that part. Then when
there is a parent where we say you think there is a facilitator... Some parents do ask,
they say, Okay, can you help us source one and we happily then give them some names.
Problem is, we don't even have the biggest database. And that also doesn't help. We
also then need to then go sourcing good ones. But we don't always do unfortunately.
Sometimes we say we don't have any available. Can you try so source your own?

Researcher 1:21:19

Yeah. Okay. I think I've got like, two or three questions, I just want to, because you've
pretty much clarified as we went along. Okay, so | just wanted to clarify, and just with
within terms of thing, how do you.... | know, you mentioned in terms of you want to
include the child in terms of increase of education, or, and you said that there's a large
social aspect, because of now, the facilitator coming in socially, what are the aspects of
inclusive education, like, if you had to put a name to it was the characteristics that you
would say, is important for inclusive education.

T1 1:22:09

I think it's important to look at the individual child, but at the same time include them,
I don't know, that's like such a broad .....oh gosh. If you look at like multi level teaching,
you know, that's, that's including every child in the same task. Rather than giving them
separate tasks, or, you know, doing completely separate work. We're doing the exact
same task, but it's different, you know, volumes or number ages for each child. But that
doesn't even need to be broadcast. You know, you can say, as you're, when you're
handing it out, there it is, you know.
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T1 1:23:05

| feel like, with inclusive education, you've got to look at this one child, and part
include him, but you also have to look at the rest of the group as well and make
sure that they're also being included and not executed, because you've got one
child who has humongous, high needs. You know, you've got to take every child
into account. And it's super difficult, and | don't have an answer as to how to do
it. By but, yeah, I think, for me, I just I tried to look at every single child, I tried
to do what they need, without excluding any anyone and trying to be as low key as
possible when we do different things. Yeah.

Researcher 1:24:02

No, no, no, | get what you're saying. Then, we did touch on this. You said that if the
proximity of the facilitator, then they then LwS1 would act out, so that would then be
linked to his personal control? And with facilitation, do you think that can lead to the
development of helplessness within the child?

T1 1:24:30

Absolutely. But absolutely, and that's another reason why it needs to be managed
properly, because that's not something that facilitators even think of, you know,
they think I'm here to help this child and to do everything for this child. And |
think that's where F1 was really good is that she would make safe ties own
shoelaces, she would make sense pack his own books away. She would make it you
know, he would get his he would do his own stuff and..... Yes sometimes without
her, it would be a bit difficult for him. But you had to give him that opportunity
to adapt, you know, and I think that it can very easily be to learn helplessness very,
very easily. And I think that's a huge thing that the facilitators do need to be aware
of is ....NOT doing everything. But it definitely can lead to that. Absolutely.

Researcher 1:25:25
And then you would say, definitely, would it be both academic socially and
emotionally, as well?

T1 1:25:34

Absolutely. | mean, you can be you can make him do all this stuff on his own
socially, but then you sit with him academically and do everything for him. That's
a form of learned helplessness, you know, so it's got to be in all aspects. It's, you
can't say, okay, no, you do your work on your own. But oh, yeah, let me tie your
shoes for you. We'll let you know. It's got to be holistic.

Researcher 1:25:56

And then just a know, we didn't say we said we were going to come back to just the
last one. And to use he said about the tests and accommodations, with the facilitator,
how would you say, F1's approach or F3's approach to facilitation, based on your
experience, deals with accommodation on the test, or having to do an accommodation
of the test with the child?

T1 1:26:21

Well we try not to get the facilitator to do it, that will be first prize, we try to get the
learning support teachers to do the accommodate or do the test.... the assessment with
the child with accommodations. We've often seen when we have let the facilitator to

Heart for child —
Teacher

Inclusive education —
implementation

Dependency
Inclusive education -

Fill the gaps/provide
inclusion/create

potential

Dependency

Dependency
Formal assessment -

Academic

201|Page




445
446
447

448
449
450

451
452
453

454
455
456

457
458
459

460
461
462

do the assessment with the child, the marks are sky high. And then we do the
assessment _again, with a learning support who administers the accommodations
correctly. You see a whole different mark. And so | think, again, you know, we can't
just expect them to know how to administer them either, you know, and again, it goes
back to, to training them and to saying, if this child has a reading accommodation,
this is how you administer it. Because to them, it's Let's read everything. And it's got
the answers. And it's, you know, let's do it like we do in class. And so yeah, guys, it
goes back to back to their training. And | think that's why we've tried to take away
the facilitators during the assessment, because they help too much, because they want
their child to do well, you know, and then it goes back to that not I understand....
because they haven't been trained properly.

Researcher 1:27:42
And would you say then, again, in terms of expectations of their roles? Would you say
that that's been linked?

T1 1:27:51
Absolutely, you know, that needs to be something that, that we have a whole training
course on, you know, an afternoon training was, these are the accommaodations, they
don't even they don't know what the accommodations are, you know, they don't know
what the combinations their child has, necessarily, if the teacher has not gone up to
them and told them, they don't know. And so they then get this test, and they been told,
okay, read it for them. What does that mean to them? Okay, let's read it. Let's discuss|
answers, you know, they don't understand and so, absolutely advise that you need to
treat you need to communicate with them.

Researcher 1:28:32
And then would you say that the relationship with the learning by facilitating, would
also then cause a problem in how that minister, for example, by accommodation?

T1 1:28:48

Absolutely, because the child is so used to this facilitator, helping them and, you
know, discussing with them and guiding them so much. Now, all of a sudden, the
facilitator is just sitting there next to them. How are they? They look at this, they
don't understand, you know, and then they get crossed with a facilitator, why are you
not helping me always help me? You know, why now you're not me. And then as it
forms a bit of friction, you know, and so if, you know, it would be best to not have
this_specific_facilitator of their child administer the assessment with them, but
sometimes it's not always possible with manpower, but that would be we try not to
because it does interferes with the facilitating relationship.

Researcher 1:29:35

Okay. And then the one of the last ones that | wanted to ask, is that in terms of now the
whole discussion, if you have to, what position do you think facilitation has in inclusive
education? How would you define their position?

T1 1:30:00
| think it depends on a lot of factors. And I think if managed correctly, it can be
But the way that it's going now, | mean, | can't speak to other schools... | can
speak to our school is that?............... They it's not important, what's not.... So it's not

Qualification and

Dependency
Formal assessment -

Academic

Finding the right Fit -
Bond - Facilitator and
child

finding the balance
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working? To be honest ]l think if you had to do a survey, and you would ask teachers,
iIf they want a facilitator or would they feel facilitator is valued ? ISRV {s el KSE\A (e}

ou get 100% saying no...... Because it's not. It's not working. If we can put into place,
hings that will help them and will help the teachers, then yes, they could definitely be
alue... I know it's not necessarily inclusive. But is it? Maybe it is, because we need to,

we need to help these children as best we can. If a child can walk, yes, wheelchair, yes,
you know, couldn't be the same thing. And so we just need to manage it properly.

Researcher 1:31:26

And if you had to give advice in terms of facilities, as soon as you really sort of gave
advice, but you were in sort of closing, what would be your recommendation or your
advice? If you had to speak to parents or teachers or even the learner themselves? When
coming into facilitation, what would your sort of advice

T1 1:31:53
To parents, | would sa

So when they are looking for facilitator, they know what to look for.

And depending on the abilities and the mental the cognitive
abilities of child, you can perhaps explain a bit or maybe model you know, so you've
got to do that. With teachers, | would say you got to from the beginning, say down
your roles and expectations, but you've got to keep at it and you almost daily, you
got to supervise.

Researcher 1:33:03

Okay, yeah, that's definitely something that I think is very important. But | want to say
thank you so much for your time. It has been really insightful and this interview. I really
appreciate it. And thank you so much.

T1 1:33:20
Okay, well, I'm glad.

Teacher perception of
facilitation

future collaboration

Recommendations

Educator-
Supervision
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APPENDIX F: REFLECTIVE JOURNAL AND FIELD NOTES

315t October 2020

Ethics clearance from the Department of Education was received, ethics application to the Health
Science Ethics board was sent.

Inclusive education - Fill the gaps/provide

01 March 2021: inclusion/create potential

After receiving clearance from both the Health Science Ethics Board and from the interdepartmental
Educational Psychology Ethics Board, | approached, via email, a carefully selected Inclusive
Preparatory School on the 1% of March 2020 to participate in my study. A full description of the study
was provided to the school, its requirements, and the topic within this email. The school was chosen
because of the extensive usage of facilitation within the school with various learners with different
needs. This was to ensure that | had the best chance of having rich cases in my study. Facilitation within
this inclusive school formed a vital role in the support intervention programs within the school as
experienced as a specialist teacher and described by the principal. | believed that due to the extensive
experience many teachers have in the school, the site would provide teachers with extensive knowledge

of the insights of facilitation.

034 — 15t March 2021:

Inclusive education — Sa. Inclusive education - implementation

The principal of the chosen site communicated with me via email that he was extremely interested in
me conducting the study at the school. | felt that this was based on my experience and knowledge about
facilitation. | then organised a meeting with the principal to ensure that he understood the entirety of
the project and the research procedures. The principal was aware and keen for the study to assist him in
developing guidelines for the school as he was aware of some of the challenges that facilitation has
faced within his school. Specifically, he indicated that there are very little guidelines for facilitation
within the school and that they have difficulty in finding facilitators who are trained. After the session,
I received consent from the School Management Board to conduct the research at the school, and the
principal and | signed the consent forms in a different face to face meeting. After which, a list was
developed of potential participants interested in the study and physical copies of the information sheet
were handed to participants. Special educators and facilitators from the school expressed a keen interest
in providing their insights into facilitation. In total, there were four potential teachers and four
facilitators who showed keen interest verbally to participate in the study. As a result of this keen interest,

parents were approached to gain their consent before all other participants' consent was granted.
15" March 2021:

Case One, Two and Three parents were contacted telephonically to introduce the study and provide a
brief overview. All parents demonstrated a keen interest in the study and indicated that they would be

willing to participate. All participants in the three cases allowed me to approach the remaining
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participants in the cases. Verbal consent was given. Parents were sent an email about the full details of
the study as well as the consent forms. | approached all other participants telephonically and sent them
the information sheet.

14-15t March 2021: Inclusive education - implementation

Case One’s Facilitator (F1) signed the informed consent as well as the information sheet. F1 was very
interested in sharing her experiences in facilitation as she indicated there is a lot of research and policies
that still need to be developed within facilitation as an intervention that provides inclusion to LwS. She
indicated that in her experience facilitation has taken many forms throughout her career. Based on this
I felt that she would make an ideal participant due to the potential experiences she can draw from within

the interview.

Parent pressures — form of facilitation = Parent expectations - facilitator

15-16™ March 2021:

Case One parents phoned me and indicated that they had not had a chance to scan the consent form for
me but signed the forms. The very prompt response of the participants indicated that they are willing to
advance the current knowledge of the intervention of facilitation. But more importantly, | felt it provided
them with an opportunity to celebrate the successes of facilitation as their child with special needs had
a facilitator for many years. | believed that this keen interest was also due to the mother is an

occupational therapist who works with a variety of high needs children in her practice.

17t March 2021: Parental awareness
of challenges in

Case Three parents were contacted again to set an appointment without much | inclusive education

luck, and an additional email was sent to the parents. Value

18t March 2021:

The teachers for Case One contacted me and stated that the signed form was at the reception of the
school. Her prompt response indicated to me that she was very interested in participating and did so
voluntarily. Case One educator indicated that she would prefer to have the meeting at the end of term
due to her responsibilities and workload at the school. The educator was contacted closer to the end of

the term to schedule a convenient time during the holidays to have the interview.

25t March 2021: Teacher pressures

Case Three parents were contacted again to set an appointment without much luck and an additional

email was sent to the parents.
29" March 2021:
Case Three parents were contacted via email to organise a meeting.

30t March 2021:
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Due to the potential challenge in scheduling participants' meetings, cases were still being investigated,
specifically case Three. | emailed the principal for possibilities for other cases. Two other potential
cases, Case Four and Five, were approached to participate in the study. Both parents of Case Four and
Five were contacted. Although they were keenly interested in the study, the participants in Case Five
willingness to dedicate time in their schedules posed a significant challenge for their information

session.
31t March 2021:

Due to Covid 19 and the parents request in Case Four, the parents and researcher had an information
session where the parents were provided with a complete description of the study. In the information
session, parents were provided with the opportunity to ask questions about the study and sign consent
forms. Within Case Four, the child’s mom was excited and willing to participate in the study. The parent
was informed that only after all participants consented to the process individually will the case be taken
on to ensure total voluntary participation and safeguarding of the research process. After the meeting
with the parent, both the educator and facilitator were approached to participate in the study. Within
Case Four, the educator was interested in participating in the study; however, the facilitator was hesitant
to participate unless the parents consented. The facilitator was assured that consent was achieved before
contacting him. | reflected on the reasons why he may he hesitant. I think his hesitance was because of
the sensitive nature of the study significantly looking at his work as a facilitator despite all ethical steps
taken to protect him as a participant. However, he showed a willingness to participate in the information

session. Case Three and Five parents were contacted again without much luck.
13" April 2021:

Case Five, after contacting the educator to send information to the parents, the educator warned me that
the parents are not interested in their facilitator and are not present in the school and is very hard to get

a hold of. She additionally indicated that the parents and the facilitator don’t have a good relationship.

15th April 2021: Moment of connection - Parent and facilitator

On the 15" of April, we conducted the information session in Case Four, and the facilitator had no
guestions and seemed to be interested in the study via Zoom. However, scheduling an ideal time was a
bit difficult with his schedule. Case Four’s facilitator subsequently cancelled the session two days later
due to his motor accident and appointments with LwS. However, although the facilitator seemed
interested in the study in the consent session, | decided to allow the facilitator to come back to me and

can schedule the session as | felt he might not be entirely willing to participate.
April 20, 2021:
Case Two-parents was contacted, and | was given consent to contact all other participants. All other

participants were very willing to participate.
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April 231, 2021:

Case Five parents were contacted again via email. The parents responded via email on the 24™ of April
to indicate that they have not had a chance to schedule a meeting but were interested in the study due
to their busy schedule. The lack of willingness to schedule an appointment indicated to me that they
might not be interested in the study, and due to them moving away from the school, they may have

historical dilemmas that may affect their willingness to participate.
29" April 2021:

In case One, the second facilitator was approached telephonically and electronically, and she was

willing to participate.
30" April 2021:

Due to the difficulties in cases Three, Four and Five. My supervisor and | decided to go with two cases
due to the willingness to participate and time constraints. Covid 19 restrictions was considered as well

as a factor as well.
30" April 2021: T1 Interview

On the 30™ of April, we conducted the information session and interview in Case One during the school
holidays of the educator. Within this interview, the educator was smiling and very willing to share
information, and | had to stop the interview as a wealth of information was provided. Within the
interview, the educator was comfortable in sharing her opinions. | feel this may be because of my
working experience with her as an educator, which allowed for a reflection on the challenges
experienced within the intervention to be discussed and reflected critically. Significantly, although there
were many ‘sighs’ in the interview, these ‘sighs’ demonstrated the significant challenges teachers face
with facilitation. In her interview, it was significant that it was the educator’s responsibility to personally
train, work, and be willing to assist facilitators as they are often untrained. But due to this lack of
training, educators need to be responsible for the education of LwS and not to allow the facilitator to
work with LwS without supervision. It was evident that she felt very passionate about these views and
the need to provide LwS with the necessary skills to be independent. In my opinion, her interview was
insightful and significant as she seemed very passionate about the topic and willing to share her views

well beyond the allocated time frame.

Teacher perception - Perceptual trap/frustration Heart for child — Teacher, Finding the right Fit - Qualification and training

10t May 2021:

An information session was held with P3 for Case Two. All information was provided to P3, as well
as the nature of the study telephonically. The information sheet was sent to her, and the interview was
agreed to be held on the 21 of May.

Teacher perception - Perceptual trap/frustration Heart for child - Facilitator

Finding the right Fit - Qualification and training, Value, Valued - position in school
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10t May 2021: F2 Interview

On the 30" of April, we conducted the information session and interview in Case Two. This interview
was significant as this participant was both an educator as well as a previous facilitator. She indicated
that within facilitation, her previous experience in education significantly contributed to her ability to
facilitate her LwS. But she revealed that as a teacher, her difficulty was that many facilitators she works
with are untrained, significantly hindering their potential as facilitators. Significantly, she revealed a
major hinderance in facilitation was parents who found individuals who did not have the passion for
facilitation as this significantly impacted her work as an educator. During the interview, | felt that her
insights were significantly valuable as they felt truthful based on her personal experience as a facilitator
and an educator. She was able to provide insights from both perspectives together with her own educated
experience and qualification. Her insights not only provided both the explicit and underlying
experiences within her case but generally as well. This significant interview was insightful as it seemed
to reflect many power dynamics within the South African context and structures that have led to the
meaning of facilitation in her context. However, these structures and powers additionally contributed
to the potential value as well as limitation of facilitation. Thus, the meaning and perceptions of
facilitation were not only influenced by the socially constructed experiences of everyone, but her
interview reflected significantly on the cultural meaning facilitation has taken within the school context.

15t M ay 2021: F1 interview Confirming methodology and epistemology approach in interviews

On the 15" of May, F1 and the researcher conducted the information session and interview within the
classroom of F1.F1’s interview revealed for me that many facilitators feel that within their position as
facilitators they are undervalued. This was also communicated non-verbally during the interview as she
at times had closed arms and her voice become deep at times. She also at one point did not want to
answer a question which indicated her frustrations within her position as a facilitator. Despite this, she

was very open in expressing her opinion and I do feel that her interview reflected many challenges

facilitators face within the field as well as the successes. Value _ parents

20" May 2021: F3 Interview Valued - position in school

Meeting with F3 occurred, both the interview and consent session was conducted. Within the interview,
I got the impression that the facilitator has gone into facilitation out of her passion for her bother having
special needs. For her facilitation with her family seemed

. But she revealed that
her studies to be an educator has assisted her in her role as a facilitator, but she relies on her personal
experiences within facilitation as well as the educators. But based on her experience she felt valued for

not being supervised but at times

212 |Page



&
UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA

W’ YUNIBESITHI YA PRETORIA

Secondly, she had very little experience

within the a ‘mainstream’ school setting.

Heart for child — Facilitator,
Finding the right Fit - Qualification and training, Valued - position in school

21% May 2021: Interview with P3

It was clear that within this interview, the participant had a wealth of insight within both the successes
and challenges within facilitation as an inclusive education practice. During the interview, the
participant freely expressed her experiences between three different types of facilitators and where each
strength and weaknesses were. | felt that her reflection was significant as she expressed many of how
she systemically experienced challenges within her own and other parents’ experiences of facilitation.
I additionally to allow the wealth of information to occur it was essential to allow her to provide her
valuable personal experiences about facilitation. A significant theme that | noticed was that she
consistently identified throughout the interview was the importance of the relationship between the
facilitator and LwsS as one of the most essential aspect of facilitation. For her the bond a facilitator and
learner created was significant as this affected in her understanding the entire facilitation process, from
the creation of dependency to the exclusion of her LwS. In addition, she revealed the importance of
facilitators being trained as one of the most important aspects of facilitation due to her experience of

two untrained facilitators she had after F2.| Dependency, Finding the right Fit - Bond - Facilitator and child

23" May 2021: P1 and P2 interviews

P1 and P2 interviews were conducted after each other. Upon arrival the parents were delighted and
interested to share their unique experience with facilitation to allow for the difficulties to examined and
researched.

But significantly for him, a key factor
that contributed to facilitation was the educator and the amount of investment they had in their LwsS.
Teachers for him was essential in preventing dependency and teachers needing facilitators. Within P2’s
interview, she reflected on the challenges as a parent and therapist facilitation has. For her, like P1 she
additionally reflected on the challenges facilitation has in its conceptualisation and implementation. But
within facilitation, she significantly reflected as a therapist and parent within her wealth of experience
in private practice — facilitation is systemically misunderstood as an intervention. [ERISHeSUItCCRnINer
training her own facilitators but reflecting on how within South Africa many parents are unable to get
_. | significantly felt that within this interview, P2’s viewpoints reflected the challenges
facilitation faces based on her personal and professional experiences. Although she indicated at times
these views may differ, | felt these views often were similar revealing that both personally and

professionally facilitation faces significant challenges for parents and professionals despite educators.
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These insights are important as facilitators are seen to be and their impact thus may

have far reaching impacts further than just the inclusive school.

Dependency, Teacher perception - Perceptual trap/frustration , Inclusive education — Sa, Heart for child —
Teacher,

31 May 2021: T2 Interview

On the 25" of May, T2 and the researcher conducted the information session and interview within the
classroom of T2. T2 was willing to participate unsure about her memory as the LwS had been out of
her class for just over a year. Within the interview, | felt | had to continually refer to the case to get
specific examples as T2 would tend to talk more generally about facilitation within the school and based
on her years of experience with facilitation. These insights were significant but may have hindered the
data gathered as well. Within her experience, a main theme that immerged is that many teachers feel
very frustrated with the presence of facilitation within the classroom due to their lack of training as well
as the significant contribution F2 added to her classroom due to her training and qualification in
education. Additionally, T2 revealed the significant challenges teachers have with facilitation in
facilitators

But because of these expectations and facilitators not being valued within the school, it created
tensions within her classroom. Overall, I felt that for her facilitation is an intervention that isn’t working

optimally within the school context due to her sighs and many examples she referred to in her interview.

Teacher perception - Perceptual trap, Finding the right Fit - Qualification and training,
value — within the school,

01 — 31 July 2021:

The data analysis process was very tedious, and | ensured to re-read and re-listen to the interviews to
immerse myself in the data fully. | then started to do my initial coding as | listened and re-read the
transcripts. This was a lengthy process as | had to recode and resort to the quotes to populate the codes

and re-check the data as well as the names of each participant.
14™ July 2021:

I re-worked the themes to ensure the subtle underlying themes, meanings and power relations was
revealed within each theme to suit my approach and methodology. After re-examining the themes, |
reworked the themes to ensure cohesiveness and thoroughness be maintained within the data. Thus, an
additional coding and sorting phase was conducted on the data to ensure saturation was achieved and

the meaning each participant intended was correct.

20" July 2021:
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I briefly engaged with my supervisor to confirm whether she believed and agreed with my analysis of
the data and how it was presented and organised. After consultation, it was agreed that the participant's
views and opinions reflected extensively on facilitation's challenges, values, and successes. The
information provided was extensive and detailed within both cases, and the challenges and power
dynamics facilitation has taken within the school dynamic and not just to each case. This is significant
as it allowed for a broader and specific understanding of facilitation within their experiences in the
South African context. All member checking forms with transcripts was additionally sent to all
participants, and all participants started confirming their transcripts. All participants were allowed to

correct any concerns they had with the transcripts.
11™ August 2021:

Chapter 5 was compiled after a longer draft of Chapter 4 was completed to ensure the comprehensive
and thoroughness of both chapters. After developing Chapter 5 and Chapter 4, my supervisor believes
the themes meaningfully represented the data. Chapter 4 was challenging to write due to the extensive
information provided within each case and to write the chapter within the given space to cover the
complexity of the topic. | ensured not to impose my own judgements, impressions, and interpretations
on each participant's viewpoints but instead focused on their underlying meaning through their social
experiences within the school. A phase of cutting down on the irrelevant aspects occurred.

20™ August 2021:

Chapter 4 is confirmed and concluded. The chapter's findings are then reworked into the Chapter 5 draft
to ensure that the chapter complements both chapter 4 and chapter 2. A deep reflection on the findings
of Chapter 4 guided the development of Chapter 5 to ensure that these studies found was compared to
international literature to see similarities and was the unique difference. This was an extensive process
that required me to re-examine the original articles of my literature review to position my own study in
the context of a broader literature on facilitation. As the study was near completion, | started to compile

all the necessary documents together.
25" August 2021:

Chapter 5 is concluded. | believe that the analysis could answer the research questions due to the
extensive information gathered in the interviews. It was pleasing to see the results come together and
was inspiring to see that there is still a lot of work to be done in the field. It is my wish to be able to
conduct more research into the topic as there is a great need to improve the intervention for LwS to

have the best chance at an education.
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