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INTRODUCTION

In Chapter 2 the principles of instructional design and distance education in general
were discussed. According to the literature review, the fundamentals of instructional
design and distance education can be applied to various fields of study. The
outcome of this chapter is to determine how the principles stated in Chapter 2 can be
applied to the design of a DMEP. The writer will discuss the possibilities of applying
instructional design to Music Education as well as the process that was followed in
this thesis.

In order to apply instructional design theory to Music Education, various instructional
desigh models should be taken into consideration. A model, or combination of
models, should be selected that best suits the requirements of a Music Education
learning programme. The designer should therefore be familiar with the
characteristics of each model in order to select the most appropriate design
structure. For the purposes of this study a combination of first, second and fourth
generation instructional design based on the person-centred model, was selected.
This decision is based on the nature of Music Education as a subject. The following

can be stated as reasons:

e the principles of action research are highlighted by first generation instructional
design,

e a systematic design cycle is suggested by second generation instructional design
theory;

e according to fourth generation instructional theory, the design of the programme
can be done by a subject specialist fulfilling the tasks of the instructional designer;

e in the person-centred model each learner is treated as an individual. Learning is
therefore structured so that it can be made applicable to each learner's needs and
specific requirements. The learning programme should thus be designed so that
it can be used and understood by learners from various educational backgrounds.

The person-centred approach ensures that the programme Is designed according

to each individual learner’s preferences.
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Music, and more specifically Music Education, is a specialised field of study which
does not usually involve large groups of tertiary Iearnérs. Although student numbers
are Increasing, Music Education courses can also involve small learner groups. The
relatively small learner numbers are ideal for conveying the practical aspects
involved in the teaching of Music Education. Through the person-centred model
each learner can be given the opportunity to develop the necessary skills with
guidance from the course leaders and study material. In a personalised learning
programme the course leaders need to keep track of each individual learner’s
progress. This involves thorough planning and organisation. It can therefore be
assumed that a prerequisite for incorporating the practical aspects of Music

Education is co-ordination and systematic programming.

In order to plan and structure a course successfully, a combination of first and
second generation design models is followed. By continuing the cycle of analysis,
review, selection, integration, organisation and evaluation, a structured learning
programme can be compiled. The design cycle will also help the course developers
to identify specific problems concerning the methodology applied and method of
presentation. In order to solve the identified problems, the person involved in the
design process should be knowledgeable about the course content and didactic
principles of the subject. A subject specialist involved in the teaching of the
learning content should be able to identify the problems and possible solutions. [n
practice, however, the instructional designer Is expected to solve the
complications. He/she is usually not the person invoived in the actual teaching of the
subject and does not have the necessary insight to offer solutions. For maximum
learning to be facilitated, the instructional designer should have the necessary
subject knowledge. It is, however, not possible for instructional designers to be

knowledgeable of all academic fields. A possible solution is for the subject specialist

to become an instructional designer.

According to fourth generation instructional design, the subject specialist can
perform the tasks of the instructional designer. By becoming an instructional
designer, the subject specialist can identify problems and be equipped to solve these
problems. Knowledge of instructional design therefore enables the subject specialist
to select the appropriate solution to a problem without sacrificing the course content.
The subject specialist gains his/her knowledge of the design process by analysing

the parameters of second and fourth generation instructional design as listed in
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Chapter 2 section 2.2.1. The parameters are then applied to the field of Music
Education.

For the design of the DMEP the writer, a Music Education specialist, became the
Instructional designer. From this point forward the Music Education specialist is
referred to as the instructional designer or facilitator. The method of design as well
as the parameters of the course will be discussed in further detail in the following
paragraphs.

The design of the DMEP was based on examples of instructional design books such
as Textbook for Human resource practitioners, (Pieterse 1996), Secrets to enliven
learning, (Petit 1994), and Small business management series: Management of a
small business, (De Beer et al 1997). The writer used these books as a reference
and compiled their ideas, adding her own creative input. The actual design of the
programme was structured according to the following instructional design domains
given by Seels (1995:122).

e analysis;
e design; and

e development.

These domains form part of the fourth generation instructional design programme

and will be discussed according to the application to the design of the DMEP.

3.1 ANALYSIS

The analysis domain involves an investigation into the variables of a learning
programme. These variables differ for each course and should be evaluated in order

to decide on the method of design that i1s to be followed. The changeable factors

determined for the DMEP include the following phases of analysis:

3.1.1 outcomes analysis;
3.1.2 performance analysis;

3.1.3 target population analysis;




Chapter 3: Implement 3-5
e e e —— e . A

3.1.4 media analysis; and a
3.1.5 task analysis.

By making a thorough evaluation of these changing factors, the instructional
designer can determine how to present knowledge in order to facilitate learning.
Each aspect and its application to the DMEP will be discussed individually.

3.1.1 Outcomes analysis

According to Cronje (1995:3), the purpose of the outcomes analysis is to formulate
the concrete outcomes of the learning programme. These outcomes indicate the
general goals of the learning process. The question that needs to be answered is:
What will learners be able to do after studying with the designed programme?

Application
The outcomes of the DMEP are to:

e provide equal learning opportunities to all enrolled learners:

e facllitate active participation in the learning process;

e promote understanding of Music Education’s concepts and skills;

e demonstrate the practical aspects of Music Education through distance
educational means;

e present an understandable, accessible learning programme;

e develop each student into a competent Music Educationalist;

e apply the theory of Music Education to various learning environments according to
the principles of Curriculum 2005 (South African 1997);

o further the application of distance education to Music Education;

o facilitate assessment opportunities for learners; and to

e encourage learners to take control of the learning process.

To realise these outcomes and to enable personalised learning to take place, a
design strategy based on instructional principles should be employed. The
instructional designer therefore has to design a method for ensuring that learners
reach the suggested outcomes. Apart from these general outcomes, specific

outcomes are formulated to guide the learner through the various modules. These
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specific outcomes will inform the learner what the focus of specific areas of learning

entails. By monitoring the realisation of both general and specific outcomes, the

learners’ performance can be analysed.

3.1.2 Performance analysis

Analysing learners’ performance should not only focus on the realisation of learning
outcomes but should facilitate effective learning. In order to compile a balanced
learning programme, the entry levels of the course need to be determined. The
facilitator should determine what learners should know in order to follow this course.
The entry level of the learners will therefore influence the structure and content of the
course. By analysing the learner population, their needs and expectations of a

course can be highlighted.

Application
The learning programme should be designed so that it is compatible with the
different educational backgrounds of all enrolled learners. This can be achieved by

the facilitator:

e stating information clearly in an easily understandable language which still has
academic merit;

e presenting knowledge in an innovative way so that experienced learners will find it
stimulating;

e guiding learners through the learning process and explaining assignments and
learning tasks in detai;

e providing learners with the opportunity to apply their knowledge so as to develop

the necessary practical skills;
e basing the knowledge on pedagogical criteria so as to guide learners through the
knowledge component of Music Education; and by

e indicating how practical experience can be applied to enhance the learning

sequence.

By following these steps the facilitator takes learners' needs into consideration. This

can, however, only be successfully facilitated if the facilitator analyses the target

learning population.
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3.1.3 Target population analysis

The person-centred model suggests that the learning sequence should be designed
according to all individual learners’ needs. These needs can be determined by
engaging in a breakdown of the learners' profiles. The facilitator should therefore
focus on various components of the learners’ background and previous experiences.
According to Cronje (1995:3), the following aspects listed under Table 3.1 need to be

considered during the target population analysis.

TABLE 3.1: Parameters of a target population analysis

Focus | Parameters

Physiological. | * age.

|e gender. 000

location.
accessibility.
size of group.
educational qualifications.
previous training.

prior knowiedge and skills. |
number of years of service.
aptitude.

Language. number of second language |
speakers. N

Motivation. K Interests.

Demographics.

Education and experience.

¢ ntrinsic/extrinsic needs.
o attitudes. |

Using these parameters, the facilitator can determine how the learning programme
should be designed and structured. In order to indicate the diversity of the learner
population, Figure 3.1 was compiled, summarising the diverse backgrounds of the

learners enrolled for the BMus Honours in Music Education course in 1998 and 1999.
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FIGURE 3.1: Profiles of enrolled learners in 1998 and 1999
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Application

The learners who enrol for the DMEP are from diverse cultural and educational
backgrounds. Learners from all over South Africa and surrounding countries enrol
for this distance course. As was explained in Chapter 1, the University of Pretoria
is, in fact, mainly a contact education institution. Because of the learners’ diversity of
locations and the distance of learners from the University, the course is presented

through a combination of distance and contact education methods.
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