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as the data relied on the participants’ words rather than explaining findings based on 

numerical data (Anney, 2014:272). 

Lastly, the purpose of this study was exploratory and descriptive. Thereby, the 

research report reflects an exploration of child well-being from the perspectives of the 

research participants and a description of the research findings on the topic (Bless et 

al., 2013:60-61; Babbie, 2017:94). As child well-being is often discussed based on the 

conceptions of adults (Ben-Arieh et al., 2014:10; Buck et al., 2018:1254), the aim of 

the study was to obtain children’s own views on the topic. 

3.2.2 Type of research  

A primary aim of the study was to obtain children’s own perspectives on child well-

being so that the information can be used to develop interventions and policies that 

can enhance child well-being and sustainable futures for children. Children’s views, 

rather than relying on the views of adults only, can be used to inform social work 

practice relevant to the needs of children. Applied research was thus a relevant type 

of research for the study (Fouché & De Vos, 2011:94; Rubin & Babbie, 2017:145). 

3.2.3 Research design  

The focus of the study was on how children perceive child well-being. A case study 

design was used during this study as it gave the researcher the opportunity to ask 

“how” and “why” questions to gain a better understanding of children’s perspectives of 

well-being as well as how they assign this meaning, which could only be done by 

immersing herself into the world of the participants (Nieuwenhuis, 2020b:90). A case 

study design contributed positively to the researcher-participant relationship as it 

encouraged the participants to freely express their thoughts and feelings, helping the 

researcher to better understand the participants’ perspectives. The participants were 

excited to be interviewed instead of the researcher interviewing their parents or adult 

caretakers or guardians and were eager to share their thoughts and feelings about the 

research topic (Fouché & Schurink, 2011:320; Nieuwenhuis 2020b:90). The 

instrumental case study was an appropriate case study type for exploring the 

participants’ perceptions of child well-being and helped the researcher gain insight into 

their views (Baxter & Jack, 2008:544-559). Instrumental case studies are relevant to 

adding to existing knowledge about a phenomenon by exploring and describing a 

particular topic or subject, although it is recognised that the findings obtained from a 
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limited sample cannot be generalised (Fouché & Schurink, 2011:320-321). 

Furthermore, this research design guides researchers to listen to the words of the 

participants to gain a better understanding of the meaning they give to a phenomenon 

(Maree, 2020:90). Studying children’s views on well-being provided insight into child 

well-being of children in a South African context. 

3.2.4 Study population and sampling  

Bless et al. (2013:394) conceptualise the study population as the “complete set of 

events, people, or things to which the research findings are to be applied.” The goal 

of the study was to collect data on the perceptions of children in middle childhood on 

child well-being within the South African context. Thus, the study population consisted 

of South Africa children in middle childhood (Bless et al., 2013:164). The research was 

conducted in Gauteng, specifically in the eastern suburbs of Tshwane, which therefore 

was the target population (Bless et al., 2013:164). The researcher could not collect 

data from all the children in the age group in the area, and therefore made use of non-

probability sampling (Strydom & Delport, 2011:391). Accordingly, purposive sampling 

was used, which involved the selection of a particular case based on certain selection 

or inclusion criteria for the study according to the judgment of the researcher (Strydom 

& Delport, 2011:392). The research was conducted as part of a group research project, 

to which the following sampling criteria applied: 

• Children, male or female, between the ages of 8 and 12 years 

• Children who can converse in English  

• Children whose parents or guardians provide their permission that the children 

in their care may participate in the study. 

• Children who provide their assent to voluntarily participate in the study. 

The parent of the first participant was contacted within the researcher’s social 

environment, namely the church. Subsequently, snowball sampling was used by 

asking this parent to identify other possible participants who met the sampling criteria. 

However, as snowball sampling could lead to a lack of diversity in the study sample, 

a potential participant was contacted from the researcher’s personal contacts and 

followed the sampling criteria for the study. In this way, the researcher gained access 

to participants from a wider social environment, excluding persons from her personal 

social or work setting. However, all the participants were from the eastern suburbs of 
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Tshwane, Gauteng. The process of snowball sampling was repeated until 11 

participants, including those in the pilot study, had been recruited, which was also a 

point at which data saturation had been achieved where no new information emerged 

from the data collection interviews (Bless et al., 2013:164; Strydom & Delport, 

2011:393).  

3.2.5 Data collection  

The study followed a qualitative research approach, therefore semi-structured, one-

to-one interviews were used for gaining information on the participants’ views on the 

specific topic. Semi-structured interviews also gave the researcher more flexibility to 

explore information in more detail (Bless et al., 2013:197; Greeff, 2011:351-252). As 

described in the literature as one of the advantages of interviewing, the data collection 

method provides opportunities to follow up and explore specific, interesting aspects 

that stood out from the interviews in more depth. It also gave the participants the 

opportunity to consider and present a fuller picture of child well-being (Greeff, 

2011:351-353). The semi-structured interviews provided a further advantage in that 

the researcher could probe further and encourage the participants to better explain 

their views, as well as to document non-verbal communication and expressions 

observed during the interviews. In this way, the researcher and the participants could 

interact in a more personal way, which contributed to a more natural nature of the 

interviews (Nieuwenhuis, 2020b:108).  

The interviews were conducted by using an interview schedule (refer Appendix A) 

containing pre-determined questions that guided the data collection interview. The 

interview schedule focussed on the themes that the researcher wished to explore. This 

helped her gain comprehensive information on the topic (Greeff, 2011:352). The 

interviews were conducted in English. All the participants could converse in English; 

however, if a participant used Afrikaans to clarify a point, these words were translated 

to English for the purpose of the quotes presented in the discussion of the research 

findings.  

Along with the interview schedule, visual communication cards were used as prompts 

for participants who did not think of a wider scope of factors influencing child well-

being (refer Appendix B). The visual communication cards contained pictures related 

to the line of questioning that was followed in the interview schedule. The researcher 
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did however first make use of open-ended questions without showing the 

communication cards to the participants. They could thus firstly express themselves 

freely with the use of the questions in the interview schedule. Only thereafter did she 

introduce the visual cards as further prompts to ensure the different domains of child-

well-being were fully addressed during the interviews. Thus, a funnelling technique to 

were used to gain information on more specific aspects related to child well-being 

(Greeff, 2011:352-353).  

After receiving informed assent and consent from the participants and their parents, 

audio recordings were used to capture data accurately. In addition, field notes were 

made to further capture data accurately (Schurink, Fouché & De Vos, 2011:404). All 

the data collection interviews were conducted at the participants’ homes. The parents 

arranged for the use of a room where the interviews could be conducted privately and 

with not interruption. The parents and the participants were also aware of and 

complied with the COVED-19 measures as described in the letters of informed consent 

and assent.  

3.2.6 Pilot study 

A pilot study was conducted prior to the main study. The pilot study entailed 

interviewing two participants who fitted the sampling criteria to “determine whether the 

methodology, sampling, instruments and analysis are adequate and appropriate” 

(Bless et al., 2013:394). The pilot study also helped the researcher familiarise herself 

with the interview schedule, the approximate duration of the interviews, and whether 

changes needed to be made to the research methods (Strydom & Delport, 2011:394-

395). Furthermore, the pilot study gave the researcher the opportunity to see how 

participants would react to the interview schedule, whether it would be easy to 

understand the questions and answer them or whether they would struggle. Thus, it 

served to determine whether the chosen research methods would be effective in 

producing data to answer the research question (Arain, Campbell, Cooper & 

Lancaster, 2010:2; Mafokane & Shirindi, 2018: 41). The researcher also tested the 

use of the visual prompts (Casas, 2019:339). The pilot study showed that no changes 

needed to be made to the data collection instrument. After the pilot study, and a 

discussion with the research supervisor, it was determined that the pilot interviews 

yielded sufficient data to be included in the final data set for the study. 
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3.2.7 Data analysis  

The researcher made use of thematic analysis to analyse the data gathered from the 

interviews. This helped the researcher to identify themes and subthemes in the data, 

resulting in a rich and detailed account of the participants’ perspectives on child well-

being. Thematic analysis assisted the researcher in analysing, interpreting, 

organising, and describing the data and presenting the research findings in the 

research report (Braun & Clarke, 2006:78; Nowell et al., 2017:4). The researcher was, 

however, aware of the flexibility of thematic analysis which can lead to inconsistencies, 

which made precautionary measures for trustworthiness crucial (Nowell et al., 2017:2-

3). Data analysis was implemented in the following six phases: familiarisation, coding, 

generating themes, reviewing potential themes, defining and naming themes, and 

writing the research report (Clarke, Braun & Hayfield, 2015:230; Nowell et al., 2017:4) 

During the first phase of thematic analysis, the researcher familiarised herself with the 

data collected. She listened to the recordings of the interviews, made transcriptions of 

the recordings, and organised the data and field notes into files; reading and re-

reading each data item in a critical way. This enabled the researcher to become 

familiar with all the data that were collected (Clarke et al., 2015:231; Schurink et al., 

2011:408-409). By reading the data repeatedly and intently, the researcher made 

notes of observations and thoughts, thus acquiring an in-depth understanding of the 

data (Nowell et al., 2017:5).  

The second phase consisted of coding the data, which entailed creating initial codes 

of interesting and important data elements (Clarke & Braun, 2013:121). Examples of 

the first phrases that were identified from the data were “parents should make more 

time” or “spend time together like a family.” This phase required the researcher to 

systematically work through the data, revisiting the data again, assigning codes to data 

in the form of short phrases, and reviewing the codes assigned (Clarke & Braun, 

2013:121; Nowell et al., 2017:6).  

During the third phase the researcher sorted through the different codes and combined 

relevant codes into research themes (Clarke et al., 2015:238; Nowell et al., 2017:8). 

Referring to the previous example, if multiple participants mentioned that parents 

should spend more time with their children, a possible main theme could be defined 

as “Adults involved in children’s lives”. Therefore, the phase included analysing the 
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coded data to determine areas that are similar or overlap, clustering the codes that 

share features or similarities, and compiling a table to show the identified themes 

(Braun, Clarke & Hayfield, 2019:844-845). The table helped the researcher to develop 

individual themes and search for the relationship between these themes (Clarke et al., 

2015:38).  

Regarding the fourth phase, the researcher reviewed the potential themes and started 

to refine these themes to see how they fitted together in relation to the research 

question (Nowell et al., 2017:9). Codes that overlapped or had enough data to support 

them were either restructured, combined, deleted, or a new code was constructed 

(Clarke & Braun, 2013:121; Nowell et al., 2017:10).  

The fifth phase consisted of defining and naming themes to make sure that each theme 

was unique (Braun et al., 2019:846:). The researcher used a short description for the 

theme, which explained the scope and boundaries of the specific theme and assigned 

theme names that described the essence of each theme, for example “How adults can 

involve children” (Clarke et al., 2015:240). This phase involved structuring extracts and 

identifying the link with the themes (Braun et al., 2019:846).  

Phase six consisted of the final analysis and write-up of the report after all the themes 

were fully established. This was not only for writing up research findings but was also 

an integral part of the process of data analysis (Clarke & Braun, 2013:121). While 

writing the research report, notes and transcriptions helped to ensure trustworthiness. 

Literature was also used to substantiate the participants’ quotes and discussions on 

the topic to improve the merits of the study (Clarke et al., 2015:243; Nowell et al., 

2017:10-11). 

3.2.8 Data quality  

The researcher ensured data quality or trustworthiness, meaning that the participants’ 

views were represented truthfully (Bless et al., 2013:236; Schurink et al., 2011:419). 

Trustworthiness is based on credibility, transferability, dependability, and 

confirmability (Nowell et al., 2017:3).  

The researcher interpreted and presented the information collected during data 

collection correctly, which would support the credibility of the study (Shurink et al., 

2011:419-420). The researcher made use of peer debriefing. She discussed the data 
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on a regular basis with her supervisor, who is knowledgeable on research 

methodology (Nowell et al., 2017:3; Lietz & Zayas, 2010:193,196).  

Credibility was further ensured through reflexivity. This meant that the researcher was 

constantly aware of how her own preconceived ideas, background, and experiences 

may influence data collection and analysis. Thus, she constantly made sure that the 

interpretation of the data was a true reflection of participants’ subjective views of child 

well-being (Lietz & Zayas, 2010:192; Schurink et al., 2011:420-421). Reflexivity was 

further supported by the comprehensive literature review for the study, which made 

the researcher aware of the different dimensions of well-being and the wide variety of 

factors that could potentially influence children’s well-being. Insights gained from the 

literature review supported the consideration of a variety of factors related to child well-

being, which helped to prevent researcher bias. 

The researcher enhanced the transferability of the research by providing a detailed 

description of the research methods and research design, explaining and justifying the 

relevance thereof. Transferability allowed for the research findings to be compared to 

other contexts in practice. Furthermore, the researcher gave a thorough description of 

the research findings which generated a comprehensive picture of the participants’ 

views on the research topic (Anney, 2014:278; Nowell et al., 2017:3). 

The researcher clearly and logically documented the research process so that others 

will be able to follow and judge this criterium for trustworthiness, which in return 

enhanced the dependability of the research (Nowell et al., 2017:3). The researcher 

furthermore supported and enhanced dependability (auditability) by making use of 

peer debriefing which was done by discussing the research procedures and findings 

with her supervisor (Schurink et al., 2011:420).  

Confirmability describes the way in which the data are analysed and was done in a 

nonbiased way, meaning excluding the researcher's motivation or own interests 

(Nowell et al., 2017:3). As mentioned, the researcher made use of peer debriefing and 

member checking which added to the confirmability of the study (Lietz & Zayas, 

2010:197). Furthermore, making use of reflexivity and constantly being aware of how 

her own views, actions, and decisions could lead to personal bias that can have an 

impact on data collection and analysis, supported the confirmability of the data 

(Schurink et al., 2011:421). 
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3.3 ETHICAL CONSIDERATIONS  

Ethical considerations are the moral principles, procedures and methods that are 

mandatory to be adhered to by social researchers as they provide guidance in terms 

of socially acceptable actions when addressing complex ethical issues (Strydom, 

2011:114). These ethical considerations ensure that researchers maintain their focus 

on the well-being of the participants and not their own need to carry out research (Mills, 

2014:24).  

The researcher obtained institutional ethical approval before she began with the 

research. Throughout the research project, the researcher maintained high ethical 

standards as it is an important aspect in conducting scientific research (Mogorosi, 

2018:7). The study was approved by the Research Ethics Committee of the Faculty of 

Humanities of the University of Pretoria (Appendix C) and was conducted as part of a 

group study in a master’s coursework programme within the Department of Social 

Work and Criminology, University of Pretoria, in which several students conducted 

individual studies on the topic. 

3.3.1 Avoidance of harm  

As mentioned in the literature study, children are considered a vulnerable group in 

South Africa, and therefore the researcher considered avoiding any physical and/or 

emotional harm to the participants as of utmost importance in the study (Bless et al., 

2013:33-34; Strydom, 2011:115). During the data collection interviews, the 

participants had to share their views on child well-being which could have led to them 

to experience emotional distress. The researcher therefore implemented measures 

beforehand to prevent harm to the participants. This was done in several ways. Firstly, 

the researcher, with the help of parents, ensured to not include children who were 

deemed too vulnerable to participate in the study (Babbie, 2017:63; Strydom, 

2011:115). Secondly, the researcher made sure that children knew that they could 

withdraw from the study at any time and that they do not have to answer a question if 

they so wish, that there will be no negative consequences if they do so and that the 

researcher will respect their wishes before beginning with the interview (Babbie, 

2017:66; Strydom, 2011:115). This was done by reading the assent from to them, 

making sure they completely understood what the research and questions would entail 

before signing the form, thus ensuring voluntary participation. The researcher was 
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observant to any signs of discomfort during the interviews, which there was none of. 

The researcher made arrangements for telephonic or online counselling free of charge 

with a social worker in private practice, should any child end up experiencing any 

distress (Maree, 2019:49). No participants required counselling due to their 

participation in the research. 

By participating in this study, participants can also benefit from it. By doing something 

meaningful for the well-being of other children is also considered an important aspect 

for children in middle childhood. Therefore, the principle of beneficence was regarded 

as important in this study and was stated in the letters of informed assent and consent 

as the information gained during data collection can enhance the well-being of children 

(Bless et al., 2013:29; Strydom, 2011:116). After the data collection interviews, the 

participants expressed how important they felt that their voices could be heard and 

that they could possibly contribute to the enhancement of the well-being of children in 

South Africa (Martorell et al., 2014:395; Thomas, 2005:93).  

Within the COVID-19 pandemic at the time that the research was conducted, the 

researcher took special measures to ensure the safety of the participants and the 

researcher. The following measures were adhered to:  

• The researcher and participants wore protective face masks that always covered 

their mouths and noses. 

• A personal distance of two meters was maintained. 

• Hands were disinfected with a suitable disinfectant when meeting and during the 

interview as needed. 

• Interviews were conducted outside or in a room with an open window or door, with 

no other persons in the immediate environment. 

• Writing materials and the communication cards were not shared. Every participant 

received his or her own copy of the communication cards as well as writing 

materials.  

• The work surfaces were disinfected before and after each interview. 

The above measures were also stipulated in the letters of informed consent and 

assent. 
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3.3.2 Informed consent and voluntary participation  

The ethical consideration of voluntary participation was adhered to by giving the 

participants the option whether they would like to take part in the study. It was 

communicated to the participants that they would be able to withdraw at any time 

during the research process, with no negative consequences (Maree, 2020:48). The 

participants never at any point mentioned that they were forced to be part of the study 

(Strydom, 2011:118). Ensuring voluntary participation was very important as the 

participants in this study were children between the ages of eight and 12 years. The 

participants were asked to provide their assent and their parents were requested to 

provide informed consent for their child to participate in the study. An age-appropriate 

letter of informed assent (Appendix C) was compiled for the participants and a letter 

of informed consent (Appendix D) for their parents. These letters contained information 

on the goal of the study, the procedures, what participation entailed, the rights of the 

participants, confidentiality, data usage, and possible advantages or risks for the 

participants (Maree, 2020:48; Strydom, 2011:117). This information enabled the 

participants and parents to make an informed decision on whether to take part in the 

study, which upheld the research principle of autonomy (Bless et al., 2013:30). The 

participants provided their signed consent if they agreed to participate in the study. By 

reading the informed consent to the participants before the data collection interviews, 

the researcher made sure that the child participants understood what was expected of 

them, emphasising that they could decline participation if they wished at any point in 

time. 

3.3.3 No deception of participants 

The researcher ensured that there was no deception of the participants and their 

parents by informing them beforehand about the true nature of the research (Bless et 

al., 2013:34). The researcher did not withhold information about the study, nor did she 

misrepresent the nature of the study (Strydom, 2011:118-119). She also made sure to 

immediately clarify any unintended misunderstandings regarding the research 

(Strydom, 2013:119) and made use of debriefing to monitor whether any 

misunderstandings occurred (Bless et al., 2013:34). Throughout the study, no 

deception or misunderstandings were present. 
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3.3.4 Violation of confidentiality and privacy  

The researcher maintained an equally important ethical principle of privacy and 

confidentiality between her and the participants by letting the participants decide what 

information they wished to share during the interviews, and by protecting information 

during the analysing and reporting of the data (Bless et al., 2013:31; Strydom, 

2011:119). Therefore, the participants were also ensured that they could, at any point 

during the interview, choose not to answer a question if they so wished. The data 

collection interviews were thus conducted in a respectful way. None of the participants 

showed any hesitance to answering questions or respond to comments.  

Confidentiality was upheld by handling all personal information about the participants 

and the data with strictly confidential (Maree, 2020:48, Strydom, 2011:119). This was 

achieved by using pseudonyms for the participants to hide their identities, referring to 

them by numbers, for example as Participant 1, and ensuring that no identifying 

documents of the participants were accessed by persons other than the researcher. 

Raw data were kept securely during the study and are securely stored for 15 years at 

the Department of Social Work and Criminology after completion of the study in 

accordance with the stipulations of the University of Pretoria. Only the researcher was 

able to link responses to a specific participant (Strydom, 2011:119). 

3.3.5 Actions and competence of the researcher  

The researcher attended an advanced module in research as part of the masters’ 

degree and implemented the study based on the knowledge and skills gained in the 

module, thus ensuring competency, honesty, and being adequately skilled to conduct 

the research. In addition, the researchers strived to always respect the dignity and 

rights of all participants (Bless et al., 2013:31). The researcher furthermore viewed 

herself to be competent to implement the study as she is a qualified social worker, is 

registered with the South African Council for Social Service Professions (SACSSP), 

and therefore abided by the social work values stated by the SACSSP (1979). These 

values include respect for human rights, dignity and worth of all human beings, 

competence, and showing concern for the well-being of others. To further enhance 

her competencies, the researcher conducted a thorough literature study on the 

research topic and engaged in supervision with the research supervisor throughout 

the study (Strydom, 2011:123). The research findings were presented truthfully, and 
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the work of other researchers and authors was acknowledged (Babbie, 2017:72; 

Strydom, 2011:123). 

3.3.6 Debriefing of participants 

Debriefing provides the opportunity for both the participants and the researcher to 

reflect and to possibly learn something (Strydom, 2011:122). Therefore, for each data 

collection interview, the researcher ended the interview with debriefing, giving the 

participants a chance to talk about their experience of taking part in the study. This 

included correcting any misconceptions that might have occurred and monitoring any 

discomfort the participants could have experienced due to their participation in the 

study (Babbie, 2017:71; Strydom, 2011:122). Bless et al. (2013:35) explain that 

debriefing must be done “to ensure that participants are not left with bad feelings or 

doubts about themselves based on their performance in the study.” The researcher, 

therefore, with the participants all being children in middle childhood, took note of this 

statement by Bless et al. (2013:35) as their sense of mastery and self-concept are 

important during this life stage (Arnett, 2016:23; Louw & Louw, 2014a:257; Martorell 

et al., 2014:395). The researcher upheld the boundaries of her role and kept the 

interviews focused on data gathering and debriefing, not providing any counselling for 

the participants due to the arrangement with a social worker in private practice for 

voluntary free telephonic or online counselling (Maree, 2020:49). 

3.3.7 Release or publication of findings 

The final purpose of the research was to release the findings containing an accurate 

overview of the study in a written form to the public. This was possible due to the 

researcher remaining truthful during the research process. By doing so, the research 

findings are hoped to enrich the research field by adding new knowledge to already 

existing knowledge (Babbie, 2017:72; Strydom, 2011:126). The letters of informed 

assent and consent specified that the findings of the research study will be published 

in a written form for academic purposes while maintaining participant confidentiality. 

By reading and signing the letters, the participants and their parents agreed to it. 

3.4 EMPIRICAL FINDINGS OF THE STUDY 

The empirical findings of the study will be presented in two sections. Firstly, the 

researcher provides a brief description of the biographical information related to the 
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research participants in section A, followed by section B, which will contain the study’s 

empirical findings presented according to themes and sub-themes. 

3.4.1 Section A: Biographical information of the participants 

The sample of the study consisted of 11 participants between the ages of eight and 

12 years. Their age, gender, and school grades are presented in Table 1 below. 

Table 1: Biographical profile of the participants 

Participant Gender Age School grade 

1 Female 10 4 

2 Female 12 6 

3 Female 13 7 

4 Male 10 4 

5 Female 8 2 

6 Male 8 2 

7 Female 12 6 

8 Female 12 6 

9 Male 8 3 

10 Female 11 6 

11 Female 12 6 

As required by the sampling criteria, the participants were between the ages of eight 

and 12 years, with most being in the top and bottom of the age range. Five participants 

were among the oldest participants who were 12 to 13 years of age, and three were 

among the youngest participants who were eight years of age. All the participants 

could understand and respond to the questions because of their cognitive and 

language development. They all spoke English according to the research criteria and 

were able to communicate their answers clearly. This was possible when considering 

the developmental stage of middle childhood, which according to Louw and Louw 

(2014a:225) is a significant developmental period for children, especially for cognitive, 

emotional, social, and moral development. In terms of their race, most of the 

participants were white, and one participant identified the self as Black. The sample of 

the study consisted of more female participants (eight) than male participants (three). 

Lastly, the school grades of the participants ranged from grade two to grade seven, 

with most participants being in higher or lower grades.  

The researcher made use of purposive and snowball sampling to recruit participants 

for the study (Strydom & Delport, 2011:393). The fact that snowball sampling was used 

resulted in the participants all being from the same wider social environment, which is 
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regarded as middle-income neighbourhoods. The household information and means 

of income of all participants are presented in Table 2 below.  

Table 2: Household information 

Participant People living in 
the household 

Member of the family 
living in the household 
(M=Mother; F=Father) 

Work/Income 

1 
  

4 M, F, 2 children Father’s work 

2 4 M, F, 2 children Father’s work 
Mother’s work 

3 4 M, F, 2 children Father’s work 
Mother’s work 

4 7 M, F, 3 children    Father’s work 
Mother’s work 

5 5 M, F, 3 children Father’s work 
Mother’s work 

6 4 M, F, 2 children Father’s work 
Mother’s work 

7 4 M, F, 2 children Father’s work 
Mother’s work 

8 3 M, F, 2 children (1 child is 
at university) 

Father’s work 
Mother’s work 

9 6 M, F, 3 children, 
grandmother 

Father’s work 
Mother’s work 

10 5 M, F, 3 children Father’s work 
Mother’s work 

11 
  

4 M, F, 2 children Father’s work 

All the participants’ parents were married and lived in the same household. Seven 

participants lived in a four-member household, while four participants had five people 

living in the household. Most of the participants had one or two siblings, thus, a total 

of two or three children lived in the household. Only one participant had a member of 

the extended family, namely the grandmother, living with the family. All the 

participants’ fathers worked full-time and nine of the participants’ mothers worked; two 

had informal jobs and seven had formal jobs. Therefore, all the participants were part 

of a nuclear family structure, in this case consisting of parents and their biological 

children (Department of Social Development, 2013b:3). Although the level of income 

of the parents were not determined, none of the participants’ families experienced 

challenges related to unemployment and all lived in a neighbourhood known to be 

middle-class. 
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3.4.2 Section B: Qualitative research findings 

Data for the study were collected through semi-structured interviews with the use of 

an interview schedule. Interviews were conducted in English and contained a set of 

open-ended predetermined questions that were used to guide the discussion between 

the participants and researcher. This allowed the participants to share their 

perceptions without limitations and influence (Bless et al., 2013:197; Greeff, 2011:351-

252). 

The participants did not always understand the full scope of the factors that influence 

child well-being. The researcher, therefore, used visual communication cards, which 

contained pictures of domains related to child well-being as described in the literature, 

to complement the interview schedule. The researcher did however first explore the 

open-ended questions so that the children could express themselves freely and then 

made use of the visual cards as further prompts to ensure that different domains of 

child well-being were addressed. The findings of the study are presented in this section 

according to themes and subthemes identified from the data. The themes and sub-

themes are summarised in Table 3. 
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Table 3: Themes and sub-themes in qualitative findings 

Main Themes Sub-Themes 

1. Attributes of child well-
being 

1.1 Children who are happy 
1.2 Healthy relationships with others 
1.3 Non-verbal interactions and expressions 
1.4 Being Healthy 
1.5 Being loved and cared for 
1.6 Doing a good job and being successful 

2. The role of the 
immediate and extended 
family in child well-being 

2.1 Parent’s involvement in children’s lives 
2.2 Interactions with siblings 
2.3 Spending time with grandparents 
2.4 Support from extended family members 
2.5 Pets to confide in 

3. Other significant role 
players in the microsystem 

3.1 Supportive friends 
3.2 A teacher’s support 
3.3 Somebody to talk to 

4. Personal resources for 
child well-being   

4.1 Access to a house or shelter 
4.2 Having their basic needs met 
4.3 Play or having a hobby 
4.4 Having books to read 
4.5 Participation in sport  
4.6 Access to electronics devices 

5. Resources and services 
in the community  

5.1 Having access to a school 
5.2 Adequate healthcare facilities 
5.3 Access to public spaces or playgrounds 
5.4 Availability of safety services 
5.5 Other resources in the community 
5.6 Having access to and attending church 
5.7 The need for working sanitation 

6. A well-kept environment 
supports child well-being 

6.1 Clean and safe home environment 
6.2 No pollution  
6.3 Clean and safe neighbourhoods 

7. Children’s involvement 
in their well-being 

7.1 Helping with household chores and keeping their 
environment clean 
7.2 Supporting others’ well-being 
7.3 Learn new things by themselves 

8. How adults can involve 
children in enhancing child 
well-being 

8.1 Communication and acknowledging children’s   
      opinions 
8.2 Teach children prosocial skills 
8.3 Help children feel successful and acknowledge their   
      achievements 
8.4 Be involved and create a fun and positive home  
      environment 

 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



83 
 

The above themes and sub-themes are subsequently discussed with direct quotes 

from the interviews with the participants. The discussion of the research findings will 

be supported with information from the literature study.   

3.4.2.1 Theme 1: Attributes of child well-being 

The research findings indicate that the participants had different ways of identifying 

whether it was going well with a child. They mentioned that they would recognise well-

being by noticing whether children are happy, as will be seen in their interactions with 

people, their physical appearance, body language and expressions, and being 

healthy, cared for, doing good in school and being successful, or if they are loved. 

These aspects are discussed in the sub-themes in this section. 

• Sub-theme 1.1: Children who are happy 

All but two participants spontaneously mentioned happiness as a sign of child well-

being. Some of them also explained what a happy child would look like and how they 

would know the child is happy, therefore experiencing positive well-being. 

Participant 4: “… like they are always happy and always play.”  

Participant 5: “When they have a smile and when they are laughing and when 
they are chatting with their friends and when they just look good. They have a 
smile, and they are not like shy, and they are … like not quiet. It’s when they 
are talking loudly and are happy.” 

Participant 7: “… if they are really happy and they are not faking a smile … they 
smile, they look bright, and they don’t look gloomy. You can just see it.” 

Participant 9: “… when they are in a good mood… They are not angry, so they 
are happy, and they are nice to you … When a child is very quiet, I think then 
they are shy that day to talk to other kids because they are not in a good mood.” 

The participants thought that being happy is directly associated with child well-being, 

which is how Ben-Arieh et al. (2014:1) define human well-being. These authors refer 

to well-being as the child’s desired condition of being happy which includes the child’s 

feelings and experiences. The findings of the study further support literature which 

explains that well-being has been defined to be a natural, inherent state of being in a 

positive mood or being happy (Pollard & Lee, 2003:64). According to Ortuño-Sierra et 

al. (2019:2), subjective well-being consists of positive affect (pleasant emotions, 

including feelings such being joyful, enthusiastic, alert and showing interest) and 

negative affect (experiences of negative emotions such as distress and dissatisfaction, 

which include feelings such as sadness, anger, fear, and guilt).  
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• Sub-theme 1.2: Healthy relationships with others 

Most of the participants indicated that children who are well have healthy relationships 

with people. The quotes by participants highlight this aspect: 

Participant 1: “… I think a healthy relationship with someone. Not like with a 
“kêrel of meisie” (boyfriend or girlfriend) but like a healthy relationship with God 
… have a healthy relationship with someone that you can talk to even though 
it’s a teacher.” 

Participant 4: “When they … have nice friends. When they don’t bully each other 
or when they are not naughty. If they are friendly.” 

Participant 8: “… socialising and not being alone all the time … has a lot of 
friends. A child that does not need too many friends but have friends and is not 
the one that keeps everything to themselves.” 

The participants’ views of the importance of having a healthy relationship with 

someone for children to be well is also explained in literature as an indicator of social 

well-being. Minkkinen (2013:551) regards social well-being to indicate a positive social 

environment with positive and healthy relationships between the child and key role 

players in their life and that these relationships can form the foundation of the child’s 

social interactions as well as their behaviour in society (Buck et al., 2018:1254). 

Children’s well-being, according to Ayala-Nunes et al. (2012:290), is very important 

for child-appropriate interaction between them and their immediate environment. 

Lippman et al. (2011:427) discuss positive and negative indicators of child well-being 

and emphasise that these indicators, especially positive indicators such as healthy 

peer relationships and school engagement, can provide common goals for society for 

improving child well-being. 

• Sub-theme 1.3: Non-verbal interactions and expressions 

The participants thought that non-verbal appearance, such as body language, as well 

as verbal expressions would be an indication of whether it was going well with a 

specific child. Some participants indicated that they would look for certain non-verbal 

indicators to determine whether it is going well with a child.  

Participant 3: “By asking them questions and just by how their appearance look. 
You can see how it’s going with them and ask them how they are. If they look 
like ok or something. If they don’t look ok or look like they haven’t slept, they 
would look messy.” 

Participant 10: “You will see the emotion in their faces most of the time, what 
do they feel and how they react.” 
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Participant 2: “How their body, uhm, expressions … Like their tone of voice 
would be different and how they express themselves … Uhm, how they do stuff 
with their hands like if they hold something or squeeze something or just like 
playing with their hands or nails or something just to keep them distracted. Like 
the child is stressed or afraid or angry … like when their shoulders are hanging 
forward or if they are walking proudly back or if their head is drooping down or 
if they are angry and their fists are going down and other emotional like 
descriptions like with their bodies … Facial expressions. But it’s not as easy 
anymore because everybody has to wear masks … but if you can’t see their 
facial expression, you have to look at their body language.” 

 
Participant 7: “Maybe if they really don’t sound angry in their voices, also tone 
of voice to see if they are irritated … if they are ignoring you and they don’t look 
at you, like their whole (entire) body language, you know it’s not going well.” 
 

The findings of the study indicate that the participants’ perceptions of their well-being 

and the well-being of others involved non-verbal indicators, either positive or negative. 

They would identify whether the child was in distress by looking at body language, for 

example clenching or tightening of fists, playing with their hands to keep them 

distracted, or that the child is stressed, afraid, or angry, and when their shoulders or 

heads are drooping; non-verbal signs also described in literature (Bradshaw et al., 

2011:548-556; Casas, 2019:335; Ortuño-Sierra et al., 2019:1-2). Children in middle 

childhood gain the ability to understand complex emotions and basic emotions such 

as joy and sadness. They become increasingly aware of their own and others' feelings 

by understanding cues to the emotions of others, understanding and responding to 

other people’s distress (Berk, 2013:419; Louw & Louw, 2014a:196; Martorell et al., 

2014:395). Furthermore, they can also identify circumstances that lead to positive or 

negative emotions (Berk, 2013:415). 

The following themes were also important for the children to discuss but were mostly 

brought up after the children were shown the communication cards of other possible 

domains of child well-being. 

• Sub-theme 1.4: Being healthy 

Some participants thought that they would know that it was going well with children if 

they saw them healthy and that the absence of health meant that it was not going well 

with that child.  

Participant 5: “Healthy. When they look good, like when they are sick, they want 
to lie down the hole day. They are sleeping. They need to be healthy because 
when they are sick, they can’t go to school and can’t learn.” 
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Participant 1: “Being healthy. … if a child isn’t healthy like maybe your parents 
don’t have money to buy you food, the kid will be skinny. Or maybe your parents 
don’t care and just give you money so you can go get anything you want every 
single day; you may be really fat.” 

Participant 2: “Maybe the healthy. Because a healthy child is a happy child. 
Because we learn that, uhm, because some children don’t get enough sleep, 
but there are also children that sit in front of the computer for six hours, like if 
you go just jump on the trampoline or play with the dog or play with you siblings 
for like five minutes it helps your well-being, like you feel happier.” 

Participant 8: “They would not cough or sneeze. They would just look healthy 
and well fed.” 

As in the above examples, most of the participants described being healthy to mean 

getting enough sleep, not being sick, having energy, and not being too skinny or too 

fat. Minkkinen (2013:550) confirms that physical well-being relates to the child’s health, 

absence of illness, and adequate functioning at a physical level. It is suggested that 

overall child well-being is measured according to several domains including the health 

of a child (Ben-Arieh et al., 2014:1; Buck et al., 2018:1254; Pollard & Lee, 2003:59, 

66). Nadan and Kaye-Tzadok (2019:462-463) add that children’s subjective well-being 

can be understood in terms of eight life domains, of which health is one. Minkkinen, 

(2013:550), however, states that physical well-being can be greatly influenced by a 

child’s genetics. Furthermore, children’s health can be affected by adverse childhood 

experiences; the tougher the childhood, the higher the Adverse Childhood Experience 

(ACE) score will be, and the greater the likelihood of a risk of later health problems 

that affect the child’s well-being (Finkelhor et al., 2013:70-75). 

• Sub-theme 1.5: Being loved and cared for 

Some participants expressed that children who are loved and cared for by parents, 

caregivers, or those around them would be happy and they would be well. The 

following quotes highlight this perception: 

Participant 1: “Maybe how they look. Like a child that don’t have love maybe … 
his or her uhm clothes can be like not good or should wear other clothes 
because their clothes aren’t washed or something like that.”  

Participant 8: “They should be loved by their mom and dad. You would see their 
parents picking them up, giving them a hug saying goodbye, and just buying 
some things for them, going out as an outing as a family, and having movie 
nights together. They should be cared for. They would have nice school clothes, 
nice clothes, nice bag, nice books, nicely covered books.” 
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Participant 6: “When they have food, and they play a lot, and they have 
something to drink, and they play with their friends, and they just think about 
anything they like. A child that has food and something to drink is cared for by 
their parents.” 

Participant 10: “Loved … Every single day you will see their parents picking 
them up from school and be excited to see them. The cared for one (picture). 
You will also see if the parent comes and picks them up from school, you will 
see that they are excited, and they will take the child’s bag because they care 
about them and things like that.” 

The participants linked two elements as aspects that would indicate that a child is well. 

One is being cared for and having their basic needs met and the other is that children 

would be loved by their parents. The participants explained that children who have 

their basic needs met such as food, something to drink, clothes and school uniforms, 

school bags, books that are neatly covered, and children who get to play are children 

who are cared for by their parents or caregivers. They associated being loved by 

behavioural signs such as parents being excited to see their children and giving them 

hugs.  According to Nahkur and Kutsar (2019:355), having one’s basic needs met, 

being cared for, and loved by the parents or primary caregivers are included in the 

holistic concept of child well-being, which involves the physical, emotional, cognitive, 

social, spiritual, and environmental well-being of children. Being loved and cared for 

can thus contribute to a child’s holistic well-being, which is a state that is characterised 

by an absence of psychiatric or psychological problems. 

• Sub-theme 1.6: Doing a good job and being successful  

Some participants thought that children who are doing well in school, getting good 

grades, passing every grade, and being successful will experiencing well-being. 

Participant 3: “They are doing good in their grades, like not failing.” 

Participant 4: “When they succeed in school and like that, because it shows 
that the mom or the adult help them learn for their tests.” 

Participant 8: “Do good in school … being successful is important.” 

Some participants identified positive outcomes such as school engagement and 

achieving success at school as signs of child well-being. Children’s cognitive 

development is an important developmental aspect during middle childhood. There is 

a great improvement in their intellectual abilities, such as memory, language, attention, 

problem-solving, creativity, academic, and other knowledge areas which enables them 

to acquire academic skills such as writing, reading and mathematics (Berk, 2013:5; 
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Louw & Louw, 2014a:243). A sense of mastery in children, such as doing good at 

school as mentioned by the participants, refers to the feeling that they can master 

certain problems in their life, which leads to an enhanced sense of self (Blom, 

2006:107). This will help children adjust successfully to their environments and is 

crucial for child-appropriate interaction between them and their micro-systems (Ayala-

Nunes et al., 2018:812; Peeters, 2012:290).   

Children who are allowed to master age-appropriate tasks, given the appropriate 

support and guidance from adults, will have a greater chance of experiencing a sense 

of mastery (Arnett, 2016:23; Martorell et al., 2014:395; Thomas, 2005:93). Research 

found that parent involvement is associated with the emotional well-being of children, 

including higher levels of cognitive capabilities and academic achievement, and their 

social well-being, including behavioural adjustment, enhanced social skills and better 

school adjustment (Adamsons & Johnson, 2013:589; Wilson & Prior, 2011:405). 

Focusing more on enhancing such positive outcomes rather than on negative 

outcomes such as substance abuse and school failure, can provide common goals for 

society for improving child well-being (Lippman et al., 2011:427). 

In conclusion, it is evident throughout Theme 1 that the child’s microsystem, which is 

the child’s most immediate environment, is important to child well-being (Arnett & 

Maynard, 2017:25; Louw et al., 2014:29). The fact that children want to be cared for, 

the importance of feeling successful and having healthy relationships with the people 

around them proves the key role the microsystem plays in their lives. Theme 2 will 

present the findings on the participants’ views related to the role of the immediate and 

extended family in child well-being and who they think are important in a child’s life to 

enhance their well-being. 

3.4.2.2 Theme 2: The role of the immediate and extended family in child well-

being 

The research findings indicate that the participants identified different family members, 

either their immediate or extended family, who should be present in a child’s life for 

them to experience child well-being and to live a happy life. Some of the people 

identified by the participants included parents, siblings, grandparents, and members 

of the extended family. The participants also mentioned the importance of pets, which 
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they regarded as part of the family. These aspects are highlighted in the following sub-

themes. 

• Sub-theme 2.1: Parents’ involvement in children’s lives 

Most of the participants believed that parents played a significant role in the well-being 

of children. Some of them explained how parents could support their children's well-

being. 

Participant 6: “A mom and dad. They buy them food and cooldrink and water 
and stuff to play with and toys and that’s all.” 

Participant 7: “… they definitely need a mom and dad by their side at all times 
… a mom, if they go through phases they can just go to their mom and talk to 
them about like a bad day or something you did wrong.”  

Participant 9: “… your mom and dad. Because the mom can help you 
sometimes with your homework or they can learn [teach] you new stuff and the 
dad can also go out with you and learn [teach] you more stuff. Also, they can 
read (the) Bible for you.” 
 

Some participants went on to describe the situation that would be most favourable to 

a child’s well-being in terms of whether the parents should still be married or divorced.  

Participant 1: “… not like the parents are separated … your mom and dad are 
not separated or divorced.” 

Participant 3: “Both parents. They should live in the same house because it’s 
healthier.” 

Participant 10: “Their mom and their dad … They should be together.” 

Participant 11: “Uhm, I think the mother and father must be in the same 
household, but a child can also connect with a mother and father if they are not 
in the same household.” 
 

Other participants emphasised that quality time with parents is most important to a 

child’s well-being. 

Participant 4: “They have to make it fun in the home. Like to play games with 
them. To help them with schoolwork, but that is just if they have, uhm, time. 
They should make more time. Because they are going to play more with them 
if they have more time. Yes, yes! They must make time for their kids and help 
them.” 

Participant 7: “They need a dad to go out and have fun and let’s say it’s a girl 
and they have to ask their dad for permission: ‘Can I go out with this guy?’ …” 

Participant 9: “They must make life fun for you, and they must help you with 
homework and they can also learn (teach) you how to read or to speak other 
languages.” 
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Participant 10: “They can at least just leave their work for like 5 minutes and 
play a while with the children or just spend time together like a family, just like 
one day. Games like 30 Seconds, Rummikub, or even hide and seek or just like 
braai. … (also) how they react. Like when their parents are fighting, they will be 
sad or when there is something bad happening in their house, they will react 
strange to certain situations.” 

The participants thought that parents must be present in children’s lives as they are 

the people who will provide in children’s most basic needs. The concept of child well-

being includes children’s basic needs being met, being cared for, and being loved by 

the parents or primary caregiver (Nahkur & Kutsar, 2019:355). Their parents and 

family play a central role in their lives during middle childhood and children set high 

standards for their parents, expecting them to support them financially, with 

schoolwork, and extracurricular activities, and to continue to be responsible for 

teaching moral, spiritual, cultural values, and the teaching of conflict management 

(Louw & Louw, 2014a:279). 

The high standards set for parents, as indicated by Louw and Louw (2014a:279) 

above, were also evident in the participants’ views. Other studies confirm that parents 

must portray certain qualities, for example being consistent, attentive, forming secure 

attachments, and providing nurturing and warmth to their children (Wilson & Prior, 

2011:405). Therefore, the availability of parents as such may not be sufficient to 

support child well-being, but parenting qualities and skills play an important role in 

ensuring the well-being of their children. Adamsons and Johnson (2013:590) suggest 

that focusing only on the aspects of parenting time and child support will not be 

effective for promoting child well-being. As children’s well-being is differentially 

affected by parent involvement and different types of involvement, parents should be 

involved in children’s daily activities in multiple ways, especially in terms of children’s 

social skills and relationships, as these types of involvement can benefit children in all 

areas and lead to significant and highly beneficial outcomes for children and families 

(Adamsons & Johnson, 2013:598). Wilson and Prior (2011:405) add that looking at 

the quantity as well as quality of parent involvement is necessary, as these aspects 

can also influence children’s development. Therefore, both parents must be involved 

in education programmes on positive paternal involvement and its benefits to children 

and their well-being through enhancing several aspects of children’s psychosocial 

functioning (Wilson & Prior, 2011:405). 
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The participants also expressed the importance of their parents still being married and 

both parents being present in the child’s life. This aspect is also generally found in 

childhood studies. According to Krueger et al. (2015:1), households with married 

parents are associated with a higher socioeconomic status and access to higher 

quality health care. Furthermore, mothers and fathers usually have different 

approaches to interacting with their children with fathers usually having a more 

physical, unpredictable, and playful interaction, and mothers being more nurturing 

towards their children (Wilson & Prior, 2011:405-406). 

A few of the participants also mentioned the child’s reaction to their parents fighting or 

described how children will react and behave when their living environment is 

negative. According to literature, the parenting style of both parents contributes to 

children’s attachment security and support the important skill of managing intense 

emotions and lowers aggressive behaviour in young children (Adamsons & Johnson, 

2013:598; Wilson & Prior, 2011:405-406). Negative parental emotions and discipline 

practices have a direct influence on children’s emotions and behaviour (Wilson & Prior, 

2011:406). 

• Sub-theme 2.2: Interactions with siblings 

The participants described that having siblings would enhance children’s well-being 

as it would help them not feel lonely and provide them with someone to talk to who is 

experiencing the same living conditions.  

Participant 2: “It helps when you have a brother or sister because there is 
always somebody to go to when you want to say something.” 

Participant 3: “Uhm, brothers and sisters should be in their lives too. You have 
someone you can share secrets with and its someone you can relate with who 
lives with you, to have a friend.” 

Participant 4: “Maybe a brother or a sister. Because when you have a brother 
or a sister, it’s like a friend that is with you your whole life.” 

Participant 7: “Definitely another sibling, I would not like being an only child.” 

Participant 8: “Brothers or sisters that do not fight a lot. It will help them in certain 
times when they don’t want to talk to their mom or dad. They can help when 
they play to not feel alone all the time.” 

As evident in the above quotes, siblings form an important source of support for 

children in middle childhood and they rely on one another for help and for 

companionship (Louw & Louw, 2014a:288). Furthermore, siblings are part of a child’s 
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microsystem and form part of the immediate home environment of the child (Arnett & 

Maynard, 2017:25; Louw et al., 2014:29). Parents and family still play a very important 

role in children’s development during middle childhood and, although sibling conflict 

may increase during this life stage, siblings can assume supportive roles to one 

another in cases where parents are less involved in their children’s lives (Louw & 

Louw, 2014a:288). Therefore, a variety of studies link positive relationships with 

parents, siblings, and peers within the microsystem to child well-being (Ayala-Nunes 

et al., 2018:814; Henderson & Thompson, 2016:43; Newland et al., 2019:398). 

• Sub-theme 2.3: Spending time with grandparents 

The participants mentioned that grandparents could contribute to child well-being by 

giving children emotional support, teaching them new skills, and spending time with 

them if the parents are not available.  

Participant 3: “Uhm, a grandfather and mother. Like go to events where they 
have sports or school events just to support them or like you know when people 
say my grandmother usually bakes cookies and stuff. They don’t necessarily 
have to be in the same house, they should be near for children to visit.” 

Participant 5: “I just want to say that I like it when my grandmother bakes 
pancakes for us. We don’t have time to bake pancakes in the week but if she 
visits us in one week, it is fun. I don’t know just love. Their love makes me 
happy.” 

Participant 9: “I think a granddad and grandmother. They must be in the same 
house. They can learn [teach] you new stuff about things you don’t like or things 
you need to learn more about. Your grandma can learn [teach] you how to bake 
food and granddad can tell you stuff about maths and things that happened 
long ago.” 

Participant 10: “Maybe the grandparents … sometimes the parents are not here 
then the children can go to the grandparents and then they can look after them 
but not for too long because they need their money to look after themselves 
because they are retired.” 

Participant 11: “Grandparents also play a big role in children’s lives. When the 
grandparents are like friendly and want to actually connect with the child and 
ask them about things that the child is maybe interested in and talk to them. I 
think it is ok if the grandparents live in their own house and the children can go 
and visit them sometimes.” 
 

Most of the participants expressed that although grandparents are important to 

children’s well-being, the grandparents do not need to live with the children in the 

family home. The grandparents should however live nearby for the children to go visit 

regularly. The literature indicates that the involvement of grandparents can influence 
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child well-being either positively or negatively, depending on the nature of involvement. 

Research studies show that policies on child well-being and child development may 

not sufficiently acknowledge grandparents for the role they play, especially in modern-

day society with economic crises, and increase in family disintegration, and with both 

parents having to work to provide for the family (Griggs et al., 2010:200). In South 

Africa especially, grandparents play a very important role. Since large numbers of 

biological parents are absent due to different causes, including labour migration and 

HIV and Aids, it is common for relatives and grandparents of South African children to 

play a significant role in their lives (Department of Social Development, 2013a:20; 

Tomlinson et al., 2022:165).  

It is important to note that grandparent involvement and the benefits on children’s well-

being can also come with a dilemma when grandparents become the full-time 

caregivers of their grandchildren. In some cases, there are benefits such as 

contributing money to the household and supervising the children, thus giving the 

parents more time for work. Most of the time, however, grandparents experience poor 

health or have limited finances, which increases the economic strain on the family and 

divert financial resources away from the children rather than relieving some of the 

socioeconomic burdens a family may have. Grandparents who act as primary 

caregivers could also have limited resources, experience poor health, and outdated 

parenting skills (Department of Social Development, 2013a:20; Geller et al., 

2011:981). Studies have shown significant emotional and general health problems 

among children being raised by their grandparents (Griggs et al., 2010:201; Krueger 

et al., 2015:1).  

Participants also mentioned spending time with their grandparents when their parents 

are busy, learning new things, and participating in hobbies together. These 

advantages are also evident in research that grandparents do contribute to child well-

being when they frequently visit their grandchildren, providing them with both 

emotional and practical support (Griggs et al., 2010:202, 206). Grandparents usually 

contribute to a child’s well-being by participating in and enjoying hobbies and activities 

such as cooking, drawing, sharing stories, and shopping. Such advantages were 

mentioned by the participants in the study. Many South African cultures share the 

practice of using stories proverbs, songs, and riddles as a way of transferring 
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knowledge from one generation to the next and as a tool for instilling moral principles 

in children (Olojede, 2014:3, 7). 

Studies also indicate that the presence of grandparents and their role as a ‘safety net’ 

were important to children (Griggs et al., 2010:207). Research studies found that 

children experienced their time with grandparents, where they were the sole focus of 

attention, as quality time, which was not the case when they spent time with their 

parents. They were also more relaxed and had more fun when spending time with their 

grandparents (Griggs et al., 2010:207-208). The research findings confirm information 

from literature on the important role that grandparents can play in children’s well-being. 

• Sub-theme 2.5: Support from extended family members 

Some participants described that having extended family such as uncles, aunts, 

nieces, and nephews would contribute to a child’s well-being. This is seen in the 

following quotes by participants: 

Participant 4: “I think, they might not have grandparents or uncles and aunts, 
but their whole family. Because your family, our family doesn’t see us that often, 
so when they see us, they play with us the whole time.” 

Participant 5: “Uhm, oh … I think family can also make a child’s life happier and 
healthier.” 

Participant 10: “… the entire family like nieces and nephews because then you 
have more people that care about you and that you can talk to.” 
 

Participants thought the extended family would enhance child well-being as it would 

help them feel supported by having family members that care about them, spend time 

with them, and make them feel loved and happier. According to Bronfenbrenner’s 

ecological systems theory, the extended family is part of a child’s exosystem which 

forms an informal support network for the family and the child (Arnett & Maynard, 

2017:25; Berk, 2013:28; Louw et al., 2014:29). Members of the extended family can 

provide companionship, help, friendship, and advice, thereby contributing to positive 

relationships with family and a positive social environment that will contribute to 

children’s social well-being (Ayala-Nunes et al., 2018:814; Berk, 2013:28; Henderson 

& Thompson, 2016:43; Newland et al., 2019:398; Minkkinen, 2013:551). The 

ecological theory suggests that the different ecological levels are interdependent and 

when one level is strengthened, the other levels can be positively affected. Therefore, 

support from the extended family (exosystem) can support a child, especially when 
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parents experience problems, and strengthen a child’s functioning in other 

microsystems. Children’s subjective well-being are observed in terms of eight life 

domains, namely their home, family, neighbourhood, school, friends, health, leisure 

time and the self, and all these domains are interconnected (Nadan & Kaye-Tzadok, 

2019:462-463; Ben-Arieh et al., 2014:6). Thus, if the involvement of the extended 

family supports one of these domains, for example the self or leisure time as indicated 

by the participants, it may also benefit other life domains that affect children’s well-

being.   

• Sub-theme 2.5: Pets to confide in 

The importance of pets is discussed in the theme focusing on the role of the family as 

most of the participants expressed the importance of pets by including them in the 

question of which people should be in a child’s life to experience well-being. They 

discussed the role pets play in children’s lives and mentioned that having pets around 

would enhance children’s well-being.  

Participant 1: “Uhm, pets. I think like if you don’t have any friends or family, pets 
are also good … uhm, let’s say animals to talk to because they’re like the friend 
or the family that you never had.” 

Participant 2: “If you are sad, you can go to your pet, and they will be sad with 
you. They will help you to feel better. If you maybe had an argument with your 
parents and then you go to the dog or the cat, they will understand your emotion 
and feel it with you and try to help you through it.”  

Participant 7: “If they are an animal person, a dog because that is a man’s best 
friend. They really comfort you and they help you. Yes, it’s literally like a live 
warm water bottle in the winter, they keep you warm.” 

Participant 8: “If the child is not happy with something, just by talking or being 
with animals, it would help them feel better.” 

Participant 10: “Pets because you can play with them and pet them and that 
can make you happy. You can also talk to them about anything.” 
 

The participants mentioned that having pets around would enhance children’s well-

being as they would have someone to talk to, to understand them, give them emotional 

support, and be a friend to them, even in cases where the child has no friends or 

family. Whereas pets can be regarded as a material possession or a friend (Fujimura 

& Nommensen, 2017:42), the participants described the characteristics of their pets 

more in terms of being a part of the family (the status of personhood) than a material 

possession. Pets are often included as ‘full members of the family’ (Fujimura & 
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Nommensen, 2017:43) and thus become part of the family as the microsystem with 

the strongest influence on children and their well-being (Louw et al., 2014:29). The 

relationship between people and their pets are often seen as mutual, in which both will 

benefit from the companionship, thus enhancing well-being (Fujimura & Nommensen, 

2017:23). Interaction with animals can decrease feelings of isolation, increase social 

interaction, and make people’s lives more meaningful, thereby offering them a sense 

of physical and psychological well-being (Fine, 2019:13-15; Fujimura & Nommensen, 

2017:23). Children usually feel more accepted and share their emotions more readily 

with animals because animals do not judge. The empathy towards pets leads to 

empathy towards other children and is important to form healthy human interactions. 

In addition, pets provide children with opportunities for warm and intimate touch, for 

which they are not always granted the opportunity. Natural touch with another living 

being enhances the feeling of social connectedness (Fine, 2019:13-15).  

In this theme, the participants’ views on the importance of the immediate and extended 

family to child well-being were presented. The participants also identified other key 

role players that can influence child well-being. 

3.4.2.3 Theme 3: Other significant role players in the microsystem 

The research findings indicated that the participants identified different role players 

within their microsystem outside of the family that would give support and enhance 

child well-being. Some of the people identified by the participants included friends, 

teachers, and other people to talk to and get support from. These aspects are 

discussed in the sub-themes in this theme. 

• Sub-theme 3.1: Supportive friends  

The participants mentioned the importance of friendships and how having a friend 

would contribute to child well-being. The following quotes given by the participants 

highlight this aspect: 

Participant 1: “Friends are also like someone you can talk to when you are sad, 
or you can share the happy moments with. Maybe if there is something at you 
home that is bothering you like your parents are alcoholics, like if there is that, 
I think it’s good that you may go to your friend’s house to talk.” 

Participant 3: “Friends. Because they support you and they actually share the 
same interests as you, so you can relate, and they can help. It’s also easier to 
speak to friends than to parents.” 
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Participant 5: “My friends … Because when they (children) don’t have friends, 
they will be bored.” 

Participant 8: “Good friends … If you have good friends that do not teach you 
the wrong things, it will make you nice if your older and not let you do the wrong 
things.” 

Participant 11: “Also friends can have a big influence on children. I think the 
friends can help each other with things they need, and they can have the same 
interests and a child cannot feel uncomfortable around their friends, otherwise 
they won’t be happy or doing what they would like to do.” 
 

The participants explained different ways that having friends could enhance children’s 

well-being, for example having someone to talk to, who would support them, share the 

same interests, and spend time with. According to Louw and Louw (2014a:278), 

friendships play an important role in child well-being because children spend less time 

at home and more time in their social environment. During middle childhood, 

friendships focus on loyalty and faithfulness among friends, as evident in the words of 

Participant 3 that it may be easier to talk to friends than to parents. Therefore, positive 

relationships with their peers will enhance children’s social well-being (Ayala-Nunes 

et al., 2018:814; Henderson & Thompson, 2016:43; Minkkinen, 2013:551; Newland et 

al., 2019:398). Friendships form part of the eight life domains that influence child well-

being (Nadan & Kaye-Tzadok, 2019:462-463). As mentioned previously, these 

domains work hand in hand. When one domain does not meet the requirements to 

support the child’s well-being, other domains are likely to be affected resulting in 

poorer outcomes for children and affecting their well-being negatively (Ben-Arieh et 

al., 2014:6).  

• Sub-theme 3.2: A teacher’s support 

The participants mentioned the importance of a teacher’s support as well as their 

influence on child well-being, as evident in the following quotes: 

Participant 1: “Someone that can help you through all these problems, like a 
teacher at school. So, my teacher always tells people that if they can’t go to 
their parents or something like that that they can always go to a teacher like 
him and tell him about things that are like that.” 

Participant 8: “Teachers that treat everybody fair … They will help them with 
their school grades and help them learn new stuff to help them when they grow 
older to get a job. They would need to get a job and would also love to do it and 
for them to care for their children and buy them things.” 
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Participant 9: “Oh, a teacher. Because a teacher helps you with your math and 
languages to get to upper grades and then you can go to the university and get 
a work and know all the stuff.” 

Participant 10: “Teachers that can teach them, especially a teacher they like. 
Because if someone bullied you, you could go talk (about) it with a teacher and 
they can just make it better and yes, they have lots of treats!” 
 

The participants mentioned that teachers are important to provide emotional support 

to children, to help children to achieve better school performance, and to teach them 

of valuable lessons. Children who are enabled to master tasks that they are capable 

of accomplishing, given the appropriate support and guidance from adults, will be more 

likely to experience a sense of mastery (Arnett, 2016:23; Martorell et al., 2014:395; 

Thomas, 2005:93). Some children may never achieve age-appropriate abilities or may 

develop late if they do not receive proper encouragement or support (Thomas, 

2005:93). Teachers form part of the school as a microsystem in children’s lives, 

indicating the protective role of this social environment when relationships are positive 

and healthy (Ayala-Nunes et al., 2018:814; Henderson & Thompson, 2016:43; 

Minkkinen, 2013:551; Newland et al., 2019:398). Social learning is important during 

middle childhood and exposure to new social learning experiences such as the school, 

peers, and community may have an impact on children’s development and well-being 

(Arnett, 2016:23; Henderson & Thompson, 2016:41; Louw & Louw, 2014a:277; 

Martorell et al., 2014:395). Furthermore, according to the study of ACEs, the support 

by persons such as a teacher can help build resilience in children which can protect 

them from the effects of trauma or decrease the long-term consequences early trauma 

can cause (Finkelhor et al., 2013:70-75). Participants 8 and 9 mentioned the long-term 

advantages of teacher support, namely on children’s chances for higher education and 

employment as adults, which can be linked to sustainable futures supported by child 

well-being. 

• Sub-theme 3.3: Someone to talk to 

Some participants mentioned the benefits of having someone to talk to for children’s 

well-being and mentioned the following: 

Participant 1: “Like a social worker to talk to, like to help you … go to a social 
worker or someone that can help you through all these problems … I think talk 
to your teddy bear or just get the emotion out. I think that’s a way to start … I 
go to worship God and to talk to God … Like, He is the perfect guy to talk to 
when you are not happy or when you feel disappointed.” 
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Participant 2: “I feel like there needs to be someone your age that you can like 
understand, like talk to because you … it’s not always easy to talk to your 
mother or you father, it’s easier to talk to someone your age.”  

Participant 8: “I would say that a child needs a pet at home. It will help them … 
someone to talk to if they don’t have someone to talk to that listens and would 
give feedback and they can also play with their pets.” 

As evident in the previous two sub-themes, the participants shared that having 

someone to talk to when they are sad and having someone who listens to them and 

support them, would enhance children’s well-being. This view is also evident in 

literature that states that people establish relationships through their ability to 

communicate, not only with other humans but also with animals. Thus, people naturally 

seek communication with others based on an innate need for interpersonal 

connections. Opportunities to communicate with others result in a sense of positive 

engagement and healthy relationships with others, which promote children’s social 

interactions and enhance their social well-being (Fujimura & Nommensen, 2017:41; 

Minkkinen, 2013:551). 

In themes 2 and 3 participants talked about important people in children’s lives and 

how they would influence child well-being. Themes 4 and 5 present the participants’ 

views on how resources in their immediate environment and also in their community 

could affect child well-being. 

3.4.2.4 Theme 4: Personal resources for child well-being   

The participants identified different resources that should be present in a child’s life for 

them to experience child well-being and to live a happy and successful life. These 

included a house or some sort of shelter, basic human needs (food, clothes, water), 

heat or warmth, toys, books, sport, sanitation, electronic devices, and electricity. 

• Sub-theme 4.1: Access to a house or shelter 

Most of the participants mentioned the importance of a house or some sort of shelter 

for children to live well. They not only discussed what the physical structure should 

look like but also mentioned the emotional climate of a house/shelter.  

Participant 2: “When it rains, it has to keep them out of the rain or if it’s snowing 
or something that they can just be underneath something. I am not saying it has 
to be like a table, but it must be something like … even if it’s a shack or even if 
it’s a mansion, it must be something that is keeping them safe from the rain …  
it has to be safe because you can’t live with abusive parents or if your parents 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



100 
 

are alcoholics, it’s going to have a bad influence on you or if your parents have 
a psychological problem and do bad stuff, I don’t think you need to live with 
them because I don’t think it’s safe for you, for the child … I don’t think it has to 
be a house house, maybe if you live in a church or you live in a school or you 
live at the hospital because you are sick, then it’s still a roof over your head.” 

Participant 7: “… a house. Then they don’t have to sleep outside in the cold and 
get wet in the rain and almost freeze to death in the cold and know this is my 
life and it’s not going to get any better. It must just be a house where they can 
sleep and they must have a bed to keep warm, especially in the winter. It must 
have windows for fresh air. It just has to have a roof and it just has to be a place 
where they can … uhm, yes it has to have a kitchen where they can make food.” 
 
Participant 9: “Uhm, I think a house because it is good for you. You can sleep 
well, when it rains you can’t get sick, and you have a roof. You must stay in the 
house where it is warm and maybe, make a fire just ask your mom or dad to 
make the fire. A bed because it is also good for you to sleep because when you 
go to school you have to learn new stuff and you must get enough sleep for you 
to remember all the new stuff you learn at school and all the stuff you read. It is 
also good for your brain to rest for the next day.” 
 
Participant 10: “The parents should pay for a house so that the children can live 
in a house … just like four walls and like a bathroom. Definitely a roof, otherwise 
it will rain and hail. The parents can have their own bedroom and the children 
can live together but if there are girls and boys, they should be separate.” 
 
Participant 11: “I think every child should have a home. … something the child 
is comfortable living in … I think a bed and pillows, like something they can 
sleep on and maybe a chair and a table where they can eat dinner or maybe 
do their homework on.” 

The participants explained the importance of having a home or some type of shelter 

for children’s well-being. They indicated how having a home could affect children’s 

functioning in other contexts, for example, getting good sleep at home to help them 

concentrate in school. Having a home relates to children’s material well-being which 

involves a safe and constructive environment such as adequate shelter, conducive 

living standards, and physical necessities (Minkkinen, 2013:551). Rollings et al. 

(2017:17) explain that housing quality relates to aspects such as structural integrity, 

cleanliness, safety, privacy and the number of people in a dwelling. The participants 

mentioned the physical characteristics of a house such as having a roof to protect 

them from bad weather, windows for fresh air, a bed to sleep in to get enough rest, a 

kitchen to make food, and rooms for different family members to ensure privacy for 

family members. Some participants indicated that a house did not need to be 

luxurious, for example “even if it’s a shack; it must just be a house” and “it just has to 
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have a roof,” whereas they also described indications of the emotional climate such 

as “it has to be safe” and the child must “be comfortable in the house.”  

Well-being includes a person’s living conditions. There are multiple studies on housing 

and child development as well as the influence of housing on child well-being. Rollings 

et al. (2017:17) describe in their longitudinal study that lower quality housing was 

associated with poorer psychological health. An important contribution by Coley et al. 

(2013:1787) is that their study showed that the structural quality of housing is what 

mattered most to children's psychological health. Thus, children’s living conditions can 

influence their well-being either positively or negatively (Lake et al., 2019:52).  

According to Bronfenbrenner’s ecological theory of child development, the cross-

contextual interactions of children’s multiple systems, such as housing and 

neighbourhood quality, can influence child development and well-being (Arnett & 

Maynard, 2017:25; Louw et al., 2014:29). The participants’ understanding of this 

influence is evident in their views on how the quality of housing could influence 

children’s functioning at school. 

• Sub-theme 4.2: Having their basic needs met 

Most of the participants believed that children’s basic needs, such as food, clothes, 

water, and electricity need to be met for them to live well. The participants described 

that children need healthy food to stay healthy, have the energy to play, socialise and 

concentrate in school, while some mentioned any type of food, as long as the child is 

not hungry.   

Participant 6: “You have to eat so you don’t get hungry, and you have to drink 
so you don’t get thirsty.” 

Participant 8: “Food … you need nutritional food otherwise they will just eat 
sweets all the time and not be at their 100%. They will get fat and won’t have 
any energy. To play, socialise, concentrate in class, and do good in school, 
there must be enough food. Nutritious foods.” 

Participant 9: “They must eat food. Because food can help like … nuts have 
special oils in it and when you eat it, it makes your brain smarter. Food has 
kinds of special stuff in it that can make you stronger, smarter, but not too much 
of it because then it can be unhealthy. … They must eat healthy stuff like nuts, 
eggs, and bread, and cheese, drink milk, drink water, eat vegetables, 
cucumbers, tomatoes, carrots.”  
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Some participants described clothes as a necessity for children’s well-being. They 

mentioned clothing fit for specific seasons as well as good and clean clothes that they 

would not get ridiculed for. 

Participant 6: “Clothes. It will keep them warm in winter and uhm, like cool in 
the summer. You can get sick if you don’t have warm clothes when it is cold.” 

Participant 8: “Kids can be bullied for their clothes. Warm clothes to keep them 
warm … clothes to not keep them warm and their clothes must be clean.”  

Participant 11: “I also think clothes. Like maybe for summertime shorts and t-
shirts. Like maybe for girls a dress, but a little longer dress so the dress isn’t so 
short, and in the winter like a warm jacket and warm shirts. Maybe like jeans or 
trousers. What children wear can make them feel good about themselves. If 
children don’t have enough clothes, they won’t be happy.” 

Some participants also described that water is important for children’s well-being 

because it is good for their health, provides energy, makes them physically stronger, 

and helps with cognitive functions. 

Participant 5: “You also need a tap and a fridge so you can make cold water 
because you can’t live without water. You need water. It’s not good for your 
body to live without water.” 

Participant 7: “Water definitely. Fresh water and not just sugary drinks. They 
need water because it provides energy, and it actually cleans your inside and 
lessens your thirst faster. You can also make ice out of water then you can have 
cold drinks.” 

Participant 9: “They must have enough water. The water can make you like 
stronger or smarter and it is good for you to think better. Yes, water is very 
healthy.” 

Lastly, the participants mentioned electricity to keep them warm in the winter and cool 

during summer, to warm food, and to see in the dark and do homework.  

Participant 3: “Oh, and they should have electricity so they can see in the dark, 
so they can make food warm.” 

Participant 4: “I think electricity, so that you can see in the night. You can also 
use like torches. Yes, and for like a fan or an aircon. They can warm stuff up.” 

Participant 8: “Electricity, so when you are at school you can see what you are 
writing and to see what you are learning. Warm water to shower and bath in. 
They would not be able to do schoolwork and then they will do bad in school.” 

The participants mentioned the importance of meeting children’s basic needs to aid in 

child well-being. In agreement, Nahkur and Kutsar (2019:355) emphasise that child 

well-being is having children’s basic needs met. Literature also describes material 
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well-being as including adequate food and water, and providing in other physical 

needs (King et al., 2014:682-283; Newland et al., 2019:395; Minkkinen, 2013:551). 

While South African children are a vulnerable group with children still living in extreme 

poverty and experiencing hunger (Department of Social Development, 2013a:30), the 

Bill of Rights in the Constitution of the Republic of South Africa and the Children’s Act 

38 of 2005 make provision for upholding their rights to basic nutrition. The South 

African Constitution correlates with the twelve SDGs set out by UNICEF (2018:9) 

which stipulates the aim to achieve no poverty, zero hunger, good health and well-

being of all children (Bhardwaj et al., 2017:22). 

The participants mentioned the important role clothes play in the way children feel 

about themselves, which in return affects their well-being. They mentioned how not 

having the right or appropriate clothes can lead to a child not fitting in with the peer 

group and experiencing feelings of shame and unhappiness. Therefore, one cannot 

underestimate the importance of clothes in a child’s life as providing a way of belonging 

to their peer group. According to Louw and Louw (2014a:278), friends and fitting in 

and having positive relationships with their peers play an important role in child well-

being during middle childhood. Thus, having appropriate clothing, as mentioned by the 

participants, will enhance their subjective well-being. 

• Sub-theme 4.3: Play or having a hobby 

The participants described having toys to play with or having a hobby as aspects that 

could enhance children’s well-being.   

Participant 1: “For me, I am like happy when I have a garden outside to plant 
some flowers or fruits and vegetables, but there are kids who like, let’s say, 
videogames or playing with tools, or want to paint. I think that they should be 
happy doing an activity that they love. So, I think they would be happy doing an 
activity.” 

Participant 9: “When you play with toys it is sometimes good for your brain 
because you need to know what is happening with the toy and when you play 
you can sometimes feel in a good mood, and it is fun.” 

Participant 10: “Toys to keep them busy, otherwise they will get very bored. 
Sometimes poor people will make something out of wood and play with that. I 
think it’s really cool that they do that because it is just things that lie around that 
nobody notices. Because then they have something special or that is important 
to them so when it goes missing, they are just sad and lonely without it.” 

Participant 11: “For like, I think small children, they would have like toys that 
they can play with.”  
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The participants described that doing an activity that they loved such as having a 

hobby or playing with toys can be fun, good for the brain, keep them busy, and make 

them happy. Participant 10 described that it did not have to be expensive store-bought 

toys and that it could even be just wood or something unconventional. The way the 

participants explained how toys and having a hobby would influence their well-being 

can be seen in Erikson’s psychosocial theory that explains that during middle 

childhood children enjoy activities that interest them, and they want to feel worthy while 

taking part in these activities (Thomas, 2005:92). As the participants described, it is 

evident that play can influences a child’s physical, psychological, and psychosocial 

development. This happens when children use their natural way of expression, 

communication, and the way through which they explore the world, which is through 

play (Landreth, 2012:9-10; Shrinivasa et al., 2018:82). All children adopt play to 

express their emotions and thoughts (Geldard et al, 2017:5; Shrinivasa et al., 

2018:82). The right of children to rest, engage in age-appropriate play and recreational 

activities are stipulated in the United Nations Convention on the Rights of the Child 

(Shrinivasa et al., 2018:82). 

• Sub-theme 4.4: Having books to read 

The participants believed that having books, either story books or more educational 

books, will enhance children’s well-being. They shared the following views: 

Participant 6: “There are fun things you can read … You can get smarter if you 
read more books. You will get good grades and you will get a good job.” 

Participant 9: “Books will help a child live a good life because … reading is very 
good for your brain and for your eyes, and it helps a lot in school and someday 
for you work.” 

Participant 10: “Oh, and they need books! It can be story books without pictures 
so that they can have a big imagination.” 

Participant 11: “Yes, books, because it’s important for children to read and learn 
how words are used and where they are used and maybe how they are 
pronounced because if children get older, they will need to write essays and 
know how to spell words. I think the children will be happy if they do something 
right. Like if they read and they learn how to spell words like in a spelling test, 
and they know how to spell the word, they will get good marks, and that will 
make them happy.” 
 

The participants saw the contribution of reading books mainly in terms of its cognitive 

effects. They suggested that reading makes children smarter and develop their 
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language skills and their imagination; therefore, they will perform better in school and 

achieve higher grades. Throughout history, people have mentioned how books and 

stories have made an impression on their lives by subjectively changing the way they 

think (Berns et al., 2013:590, 600). Many studies have shown the significant influence 

of reading on children’s cognitive development. Books serve as a powerful tool that 

gives people the opportunity for strengthening cognitive functions, for dialogue and 

reflection, and are a source of inspiration (Berns et al., 2013:590-600; Houston et al., 

2014:347–352). People can construct their own meanings to the message they find in 

books (Lucas & Soares, 2013:138). Therefore, reading books can educate children on 

how the world works (Salkind, 2006:851-853).  

The powerful effects of reading books were proved by using MRI scans taken while 

people were reading, which showed that reading resulted in increased connectivity in 

the complex networks of circuits in the brain (Berns et al., 2013:590-600; Houston et 

al., 2014:347–352). The participants’ views on the positive effects of reading on 

children’s schoolwork as well as the positive emotions they experience if they do 

something right such as getting good school grades, relate to Erikson’s theory of 

psychosocial development explaining that children in middle childhood gain 

satisfaction from and seek recognition for completing tasks they consider worthy 

(Martorell et al., 2014:395; Thomas, 2005:93). Completing such tasks will also 

contribute to a sense of mastery (Arnett, 2016:23; Martorell et al., 2014:395; Thomas, 

2005:93). Feelings successful can enhance children’s well-being (Alaya-Nunes et al., 

2018:828). 

Reading books are thus essential for children’s social, emotional, and cognitive 

development as they get the opportunity to exercise the choice of thinking. Educators, 

health professionals and therapists have discovered the powerful impact that a story 

can have on children struggling with ACEs and they incorporate bibliotherapy as part 

of their range of interventions (Blom, 2006:158; Rozalski et al., 2010:33). 

• Sub-theme 4.5: Participation in sport 

Some participants mentioned that taking part in physical activities such as sports, not 

only for staying active but also for socialising, would enhance children’s overall well-

being. 
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Participant 2: “Uhm physical activities. It can sometimes get competitive, but it 
gives them something to focus on. So, you can give them gymnastics and they 
will start to focus on getting that one trick right or winning the gold medal, trying 
their best to do something or in athletics you train to be the fastest.” 

Participant 3: “Uhm, they should have a sport to do because it keeps you active 
and healthy and it also gives you new interests you can pursue.” 

Participant 4: “You should do sport. You can make friends there and its good 
exercise and its fun!” 

Participant 10: “I think sport. It will help you not to get fat and to stay active and 
healthy.” 
 

The participants explained several reasons why children need to participate in sports, 

namely, to stay active and healthy, but also to make friends and give them an interest 

on which they can focus. These advantages are evident in studies that have examined 

the influence sport participation can have on the well-being of an individual. Sport 

participation has benefits related to people’s physical health, including reducing 

obesity, diabetes, and heart disease, and to their emotional health, such as reducing 

anxiety and depression and enhancing mood and self-perception (Downward & 

Rasciute, 2011:331; Taylor et al. 2015: 31; Wheatley & Bickerton, 2017:28). Large 

numbers of young people in South Africa experience mental disorders (Tomlinson et 

al., 2022:26). It is thus important to note the study by Downward and Rasciute 

(2011:345) that indicate some of the advantages of participating in sport, namely that 

it gives children opportunities to set goals, gives them new interests, allows socialising 

and making new friends, and provides fun. Research furthermore suggests that 

physical fitness enhances people’s sense of well-being and that the social interaction 

and togetherness found in team sports enhance in their social networks, thus a 

stronger mesosystem (Louw et al., 2014:29; Wheatley & Bickerton, 2017:28).  

• Sub-theme 4.7: Access to electronic devices 

The participants thought having electronic devices such as a television, a mobile 

phone or a laptop would contribute to a child’s well-being for different reasons, such 

as explained in the following quotes: 

Participant 3: “Uhm, television is entertaining but too much of it isn’t really good. 
Like fun shows to watch with action or cartoons like Disney. Different shows on 
TV show different jobs that you can maybe start when you’re older or give you 
more creativity. It’s just entertaining sometimes to watch a show. They must 
have a cell phone at least, but when they are at the right age so they can contact 
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someone if they need to. They should not be controlled by the phone. They 
should not be fixated on it the whole time.” 

Participant 4: “The phone or laptop, for one reason, like for news, like when the 
president says its lockdown or another level. Yes, and they must have the ability 
to communicate to others and like that, taxi drivers to stop near, the hospital for 
booking the operation, like those things.” 

Participant 7: “Uhm, television … for news or if the president talks then you 
need a television. Then you know especially in Covid now, if you watched the 
news especially in the beginning when it was stage 5 lockdown, you would have 
known what was going on and what you can and cannot do.” 

Participant 9: “People also go on television to learn [teach] you new stuff, like 
in lockdown they said that we had to stay at home. And you can also learn more 
about nature on TV and how to take care of animals so that they can also live 
a good life.” 

Most participants mentioned that having a television, mobile phone or laptop would 

give them better access to news, enable them to contact people if they were in need, 

learn new things, or even use just for entertainment. The participants did not just state 

the advantages of having access to electronic devices but also gave conditions for 

use, such as being the right age to use a phone or not being controlled by or fixated 

on their phone or television. Being in middle childhood, the participants were capable 

of more logical reasoning (Berk, 2013:249; Louw & Louw, 2014a:243), such as 

warning about too much exposure to electronic devices. As mentioned previously, 

children learn from their social environments like their family and friends. This is, 

however, not the only source of learning for children. In the modern world children 

often learn how the world works by reading books, watching television, and visiting 

Internet sites (Salkind, 2006:851-853). It should also be noted that the study was 

conducted after the worst stages of the COVID-19 pandemic and the influence of the 

pandemic was evident in the participants’ responses.  

Although the research was conducted with child participants from middle-class 

neighbourhoods, which could potentially influence their views on the importance of 

electronic devices, it is worth noting the findings of a study on social media use in a 

rural area in South Africa. Here, Hendricks and Kanjiri (2021:3, 12) found that, 

although rural areas may not have access to social media to the extent of children 

living in urban areas, the youth in a rural district in the Eastern Cape accessed social 

media and used it as a form of recreation.   
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In Theme 4, the participants mentioned resources in their immediate and personal 

environment that can influence their well-being. In the next theme, the focus will be on 

their views on how resources and services in the community can also influence child 

well-being. 

3.4.2.5 Theme 5: Resources and services in the community 

The participants identified different places and services in the community that will 

enhance the well-being of children. The places and services mentioned included a 

school, healthcare facilities, outside spaces or playgrounds, security services, a shop, 

church, transport, and sanitation services.  

• Sub-theme 5.1: Having access to a school 

The participants mentioned the important influence that schools can have on a child’s 

well-being; not only mentioning that education and learning are good for a child but 

also referring to the socialising aspect of going to school. Most of the participants 

believed that children should go to school as it will help them academically.  

Participant 3: “They need to have an education so they can learn and grow … 
a school to go to for education.” 

Participant 7: “A school. They need an education otherwise you can’t get 
scholarships, or you can’t get recommendations to go to university … they can 
advance (pass their grades) and get smarter, yes. If you go to university, you 
can study certain things to become something and succeed in life.” 

Participant 8: “School. It will help them with reading, writing, doing good at 
school, and it will help them get a good job one day.” 
 

Other participants went on to describe how going to school would be good for 

education but also for socialising, making friends, having relationships, and enhancing 

social skills.  

Participant 4: “Uhm, a school. Yes, to be successful. So, you learn a lot and 
you make friends also. It will be easier to get a work when you’re older. Like at 
the school to communicate with friends. If you want to do a project, you must 
have those skills.”  

Participant 1: “At school kids … can also have very good relationships with their 
friends.” 

Participant 7: “Also, in the education they can meet new people at school, they 
can socialise with more people.” 
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Most of the participants believed that a school is important to a child’s well-being in 

terms of the benefits of a good education, for example getting into university, therefore 

getting a better job and being successful. When referring to child well-being and how 

literature defines and measures it, education is one of the indicators of objective well-

being (Buck et al., 2018:1254; King et al., 2014:682-283; King et al., 2014:682-283; 

Newland et al., 2019:395; Pollard & Lee, 2003:59, 66). According to Bhardwaj et al. 

(2017:28), several SDGs have a direct impact on children. Some of these goals 

stipulate that child has a right to education. By supporting children’s rights to 

education, their well-being will be enhanced which is associated with sustainable 

futures for children (Ben-Arieh et al., 2014:15). Although the South African Constitution 

gives protection for the rights of children, such as having an education (SAHRC & 

UNICEF, 2016:5; Bhardwaj et al., 2017:24), many children are still victims of adverse 

circumstances, including poor education, because of socio-economic inequality and 

the inability to implement children’s rights (Rees & Main, 2015:30; SAHRC & UNICEF, 

2016:5). 

Some of the participants described that access to and attending school would also be 

good for socialising, making friends, forming relationships, and enhancing social skills. 

This aspect correlates to literature that describes children’s subjective well-being in 

terms of their friends, leisure time, and school (Nadan & Kaye-Tzadok, 2019:462-463). 

Positive relationships form part of social well-being and form the foundation of 

children’s social competence in society, thus for them to master their developmental 

tasks, adjust successfully to their environment, and engage in child-appropriate 

interaction within their micro-systems (Ayala-Nunes et al., 2018:812; Buck et al., 

2018:1254; Minkkinen, 2013:551; Peeters, 2012:290). Ben-Arieh et al. (2014:6) 

explain that all the above-mentioned aspects (friends, leisure time, and school) are 

interrelated and when one aspect does not support a child’s well-being, all the other 

aspects will be affected. Children’s subjective well-being is maintained and enhanced 

through their interaction within the several environments in which they live, for example 

their family, school, and neighbourhood (González-Carrasco et al., 2019:677).  

Children in middle childhood learn social, physical, practical, and academic skills to 

positively adjust as adults later (Henderson & Thompson, 2016:41). During this phase, 

they start going to school, face new learning experiences and learn the knowledge 

and skills according to their culture. As these experiences will have an impact on their 
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development (Arnett, 2016:23; Louw & Louw, 2014a:277; Martorell et al., 2014:395), 

the nature or quality of these experiences will affect their subjective well-being as well 

as their futures. 

• Sub-theme 5.2: Adequate healthcare facilities  

The participants believed that easy access to adequate healthcare facilities - either a 

doctor, pharmacy, hospital or clinic - would enhance the well-being of children. 

Participant 3: “A hospital where they can get check-ups or a pharmacy where 
they can get medicine … a hospital to get medical help.” 

Participant 8: “A doctor’s office. If a child is sick or broke his arm or is hurt or 
something, they will help them get better. For little children’s toys, a colourful 
room and for little bit bigger kids you can have like, not too many toys but more 
books and some … maybe a TV. It will help them not to be so scared and they 
will be more relaxed. (Without a doctor) people will die faster and get more hurt, 
Covid; yes, everybody would be dead.” 

Participant 9: “When you get very sick you must go to a doctor. When you have 
a sore throat and your nose is full of ‘snollies' or your tummy gets sore, you 
must stay at home and get enough medication because then you are not that 
sick.” 

Participant 10: “Well, they definitely need a hospital. Because if someone is 
very sick and ill, they need to go to a hospital to get better … a clinic in the rural 
areas, otherwise they have to go from there to like Pretoria or Johannesburg 
just to get to a hospital but then the person would already be dead; so, you 
need a doctor nearby.” 

Participant 11: “I think like a clinic or hospital for if something goes wrong and 
they can go to the hospital or clinic. Like, say for instance a brother or sister 
falls and gets hurt, they can go to the hospital and get help or maybe if the child 
gets hurt, they can go to the hospital.” 

The participants’ views that facilities such as a doctor, a pharmacy for medicine, and 

a hospital or clinic will contribute to children’s well-being, is reflected in literature that 

indicate that access to services and resources can influence children’s well-being 

positively or negatively (Lake et al., 2019:52). Of concern, is that most of South African 

children live in low socio-economic status communities which are characterised by 

substandard services, whereas households with higher socioeconomic status have 

better access to health care (Adams & Savahl, 2017:425; Krueger et al. (2015:1); a 

situation evident in the words of Participant 10, which highlights the inequalities that 

are often found between rural and urban areas (Rees & Main, 2015:30; SAHRC & 

UNICEF, 2016:5). This situation means that the negative health outcomes of children 

living in poor socioeconomic circumstances may continue throughout their lives and 
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affect their health status in adulthood (Krueger et al., 2015:10). The Constitution of the 

Republic of South Africa makes provision for upholding the rights of children as a 

vulnerable group, including the right to health care as an intervention to promote their 

well-being (Department of Social Development, 2013a:33). 

• Sub-theme 5.3: Access to public spaces or playgrounds 

The participants expressed the need for access to public areas or a playground that 

could support children’s well-being. 

Participant 3: “Like a place where they can play, like a playground so they can 
stay active.” 

Participant 4: “I think they need space to play, because children in flats, they 
don’t have space to play, and they only play with Legos or something like that. 
So, space. So, uhm, it (the neighbourhood) must have a place to play. Not have 
junk, rocks, and things. It must have a slide and swings and monkey bars, yes, 
and then for the children a playground.” 

Participant 6: “A playground. A child should have a place outside to play and 
have fun. The park must be full of playthings that you can climb, and you can 
swing, you can run around, and you can ride a bike there.” 

The participants described two aspects of having an outside space to play; firstly, open 

spaces where they can have a place to play outside and stay active and, secondly, a 

playground with play equipment where they could be active and have fun. Children’s 

subjective well-being is influenced by the environment in which they live, which is, 

unfortunately for children of South Africa, an unsafe space characterised by crime, 

violence, dangerous natural play spaces, and limited natural features, which put them 

at risk for harmful experiences that can in turn have a negative influence on their well-

being (Adams & Savahl, 2017:425, 443; Myers, 2012:113-127). In terms of the general 

quality of public play areas, the participants’ recommendations that these areas should 

be clean and well-equipped, is also captured in literature. According to Francis et al. 

(2012:402) outside public spaces should, in addition to providing opportunities for 

physical activity, address basic human needs such as the need for comfort and for 

passive and active engagement, and be meaningful with a potential for learning and 

teaching. The Project for Public Spaces (PPS) state that public spaces should be 

easily accessible to all by connecting it to as many communities in the surrounding 

area. It should also contain a variety of activities to suit different community members 

and should be a space where people can feel safe. It should be a clean space with 
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adequate seating and act as a place for people to be socially interactive with one 

another (Clark et al., 2009:345-360). 

• Sub-theme 5.4: Availability of security services  

Some participants mentioned services that would keep people safe such as the police 

and fire stations, would make children’s environment safe which would in return 

improve their well-being.  

Participant 10: “A fire station because what if you house is burning, or lightning 
struck a tree; then you need the fire station to help you get out safely. At least 
two fire stations, one near and one further away to put out fires in the field 
because those fires can spread very fast to the smaller towns outside the city. 
… police to protect them if there are thieves or like a robbery to keep children 
safe.” 

Participant 5: “Uhm, the police because maybe you bumped into someone else, 
or thieves come into you house and stole something. They would make them 
feel safe.”  

Participant 3: “Also, a fire station in case there is a fire because they can also 
protect you and save you.” 

The participants’ views that services by fire stations and the police would protect them 

and make them feel safe, link with the concept of child well-being. Child well-being is 

measured by a set of domains of which safety and security are one domain. 

Furthermore, the elements of safety and security are included in the definition of the 

objective as well as subjective well-being of a child (Buck et al., 2018:1254; Pollard & 

Lee, 2003:59,66; Statham & Chase, 2010:13). Objective well-being includes aspects 

such as housing and basic needs, whereas subjective well-being includes aspects 

more specific to each person, such as personal safety and security (King et al., 

2014:682-283; Statham & Chase, 2010:13). Improved well-being is also associated 

with people’s sense of community, thus having the feeling of being safe and having 

sufficient security (Francis et al., 2012:401).  

Research has shown that unsafe spaces can expose children to negative experiences 

that can in return harm their well-being. Unsafe areas are usually more common in low 

socio-economic communities, which are more likely to have higher crime levels, 

dangerous play spaces, and poor service delivery (Adams & Savahl, 2017:425). South 

African children are exposed to high levels of adverse childhood experiences (ACEs) 

such as violence and crime, which harm their well-being (Naicker et al., 2017:2; 

Richter & Dawes, 2008:84-85; Statistics South Africa, 2019:261-263; Van Breda & 
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Theron, 2018:237). As children in South Africa are considered a vulnerable group 

(Department of Social Development, 2013a:13), social development services should 

include a multidisciplinary set of services by providing community members with social 

development and welfare services in collaboration with health, safety, education, and 

economic services to enhance overall well-being (Patel, 2015:126). 

• Sub-theme 5.5: Other resources in the community 

The participants mentioned other resources that should be accessible to children to 

enhance their well-being, namely shops and transport services. They mentioned a 

shop which should have the necessary products for children’s basic needs for survival.   

Participant 2: “(A) shopping centre for food and stuff. It depends on where you 
live because you have … you have rural and urban areas. In rural places they 
don’t always have electricity and they don’t have all the services we have in the 
cities, and they don’t have electricity all the time and they can’t just walk to a 
shopping centre and get food and they don’t always have water. I think they 
need some resources for food and water.” 

Participant 3: “There should be places they could go and buy stuff that they 
need.” 

Participant 6: “A shop! Because you need a place where you can buy you 
cooldrink and food and water. You have to eat so you don’t get hungry, and you 
have to drink so you don’t get thirsty.” 
 

The participants also described having access to transport to be able to get access to 

the places and services in their community that are beneficial to children’s well-being. 

Participant 1: “Uhm, I think transport … because you need transport but if you 
don’t have a car you can walk to school … Also, you will not be happy at school 
if you had to walk six kilometres to school. Then you would be tired, you won’t 
do well in school and then you won’t be successful.” 

Participant 2: “A bus so that if they live in a rural place that they can get to 
school or that they can get to a shopping centre.” 

Participant 4: “Yes, transport. Otherwise, when you just had breakfast and you 
have to walk a long distance to school, when you arrive you don’t have energy 
to learn and that is a big problem.” 

Participant 10: I think it might be transport. If you don’t have family and your 
parents are working late, kids can use the bus to get from the school to home.” 
 

The participants explained that there needs to be easily accessible shops with all the 

products necessary for meeting children’s basic needs as well as transport to get to a 

shop, hospital, school, or other resources that would help improve their overall well-
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being. Studies have shown that children’s access to services and resources can 

influence their well-being positively or negatively (Lake et al., 2019:52). Having 

adequate food, water, and other physical necessities relates to children’s material well-

being (Minkkinen, 2013:551). It is also a right of the child to have access to food and 

water as well as the opportunity and sufficient resources to strive to be their best self 

and to thrive (Department of Social Development, 2013a:33; United Nations,1989). In 

South Africa, the second aim of the three main aims of developmental social work is 

mainly to align the resources and the needs of people so that people can optimally 

use their resources, their strengths and inner resources, and resources in their 

environment. This aim will help them to live a fulfilling life without being hindered by a 

lack of resources (Patel, 2015:127).  

As mentioned, transport is necessary to get access to resources, but the reality in 

South Africa is that many children still walk long distances to school, which can 

influence their school performance and in turn influence their overall well-being. 

Shung-King et al. (2013:14) confirm that many children living in South Africa need to 

travel on foot to receive an education and most of the times it is dangerous and difficult 

areas to navigate through. While walking to school, children are exposed to potential 

pedestrian accidents, drowning, or even violence and sexual assault, which make 

them feel unsafe (Kleintjes et al., 2022:31). 

• Sub-theme 5.6: Having access to and attending church 

Some participants mentioned the importance of having a church that children can 

attend and be able to know God as that would have an impact on their well-being. This 

is evident in the following quotes from participants: 

Participant 1: “Uhm, maybe like I said go to the church and to meet God and I 
think that’s the best option, to go to God and to just talk to him about all these 
things.” 

Participant 5: “A church. Because church is about God and if you are living 
without God and church your life is not going to be good … You need a church.”  

Participant 8: “Church, to talk to God and just know he is always there for you.” 

The participants expressed the need for a church and religion as, by knowing God, 

children will have someone who is always there for them to talk to about everything, 

which will make their life better. According to literature, children’s overall well-being 

also involves spiritual well-being which needs to be enhanced (Nahkur & Kutsar, 
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2019:355). The need to talk to someone or know that someone is listening to them, as 

described by the participants, correlates with literature that states that people desire 

connectedness and communication with others to experience a sense of social well-

being (Fujimura & Nommensen, 2017:41; Minkkinen, 2013:551). Having religion and 

going to church have a social-emotional influence that was found to contribute to two 

aspects. Firstly, it relates to an emotional aspect which entails deep emotional 

expression and processing and, secondly, it relates to a cognitive aspect consisting of 

insight and greater consciousness. Both aspects lead to positive change. These 

aspects also involve a process of catharsis, which is associated with emotional 

healing, while religion also provides a sense of social support; both helping children to 

overcome stressful situations (Bukar et al., 2019:31-32; Estrada et al., 2019:3-4).  

In addition, moral values are influenced by the social norms of the environment in 

which the child lives, such as religion and culture (Louw & Louw, 2014a:303-304; 

Salkind, 2006:848). Berk (2013:507) states that children in middle childhood begin to 

“formulate religious and spiritual ideas … that serve as moral forces in their lives.” 

Moral development and judgements of right and wrong is critical for children’s social 

functioning (Louw & Louw, 2014a:303-304; Salkind, 2006:848), which implies that pro-

social values can support children’s well-being. 

• Sub-theme 5.7: The need for sanitation 

The participants described how sanitation and clean bathroom facilities would 

enhance children’s well-being. 

Participant 2: “Because if its clean … if your house is clean or the bathroom is 
clean you feel better about yourself. It helps you mentally in some way.” 

Participant 8: “Uhm, sanitation like toilets otherwise everything will stink, and 
the kids won’t have a place to go to the bathroom. The house will not look very 
nice. if the house is not sanitary there will be germs and the kids will get sick.” 

Participant 9: “A bathroom, because you need a bath to make yourself clean or 
you will get very sick, and you need a tap and a toilet to get all the numbers out 
and when you are dusty it’s also not good for you. If they can’t go to the toilet, 
they must hold the whole day and if they can’t hold anymore there is a big 
problem, the number will go everywhere and it’s not going to be clean.” 

Participant 10: “A full bathroom and it must be clean.” 
 

The participants described the need for a bathroom and toilet that are neat and clean 

and have running water to enhance children’s well-being, as it would allow children to 
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keep themselves clean and prevent illness. Their views correlate with studies that 

have found that poor amenities such as the absence of hot or clean water and no 

indoor plumbing and sanitation were damaging to children's social adjustment, for 

example for making friends and fitting in, as well as their overall well-being (Rollings 

et al., 2017:17-18). It was also found that a lack of or poor amenities such as those 

mentioned were damaging to children's social adjustment at school (Coley et al., 

2013:1787; Rollings et al., 2017:17-18). Based on the goals set out by UNICEF 

(2018:9), which directly relate to South African children and their well-being, children 

have the right to amenities such as sanitation and clean water (Bhardwaj et al., 

2017:22; Child related SDG indicators, [sa]). 

3.4.2.6 Theme 6: A well-kept environment supports child well-being 

The participants indicated the importance of a well-kept environment and the influence 

thereof on their overall well-being. Such an environment would include a clean and 

safe home environment, no pollution as well as a clean and safe neighbourhood. 

These aspects are discussed in the sub-themes in this section. 

• Sub-theme 6.1: A clean and safe home environment 

According to the participants, having a safe and clean home environment was very 

important to children’s well-being. They explained how a messy and cluttered home 

environment but also a safe environment with all their basic needs met will influence 

children’s well-being.  

Participant 2: “Because if stuff is neat it helps to learn and be happy because if 
you live in a messy room, you will always be angry because you never find stuff, 
or you don’t know where to put the next thing down. In a house, you can’t cook 
in a messy kitchen otherwise it’s not healthy for you and you can get sick. It’s 
not hygienic.” 

Participant 3: “It shouldn’t be like a dirty place or with rubbish lying everywhere.” 

Participant 8: “It must be a clean environment, clean bedding, clean clothes, no 
bad influences, no old places that is rotten, and no places where they could get 
hurt. A clean place is like when you are at home, there mustn’t be any clothes 
lying on the floor there mustn’t be medicine bottles open, there mustn’t be beer 
or alcohol that is open and lying around. The children would drink it, or little 
children would really get sick from it and would probably die.” 

Participant 9: “In your house it must be clean … So, you need clean places to 
live.” 
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The participants explained that having a clean and safe home environment would 

make children happier, they would live healthier, and it would prevent accidents. The 

definition of material well-being refers to having a safe environment and positive living 

circumstances (Minkkinen, 2013:551), which correlate with elements that the 

participants described. As mentioned previously, housing quality does not just consist 

of the structural integrity but also whether the home is cluttered, the cleanliness of the 

house or whether there are hazardous objects in the home. A study by Coley et al. 

(2013:1787) shows that living conditions influenced children’s psychological health, 

implying that a clean and safe home environment can contribute to children’s well-

being. 

• Sub-theme 6.2: No pollution  

The participants mentioned the importance of a non-polluted environment with clean 

water, clean air, clean forests, rivers and oceans, and how these can have a positive 

or negative influence on children’s well-being. One participant mentioned how thinking 

about the long-term effects of pollution made him feel distressed. 

Participant 1: “It will make a child healthier. They won’t be healthy if there is 
pollution like no clean air or no clean water or there is rubbish outside 
everywhere. So yes, I think no pollution will make a kid happier.”  

Participant 4: “Yes, no pollution. I don’t like it when there is pollution because 
then I feel like the people after me is not going to live a happy life, and I feel 
stressed because the world is changing, and it is getting worse.” 

Some participants mentioned the importance of clean water either to drink or to use 

for other reasons. 

Participant 1: “If you are a kid that likes to play in the garden, a garden can’t 
exist with rubbish or dirty water. So, I would say two types of water. Clean water 
inside and outside your house.” 

Participant 3: “Clean water because you can get sick of dirty water.” 

Participant 8: “Yes, clean water would make a child better if they could drink it, 
they can shower in it, they can wash themselves and they would not get sick 
from water poisoning.” 

Participant 9: “Uhm, clean water because it’s also good for your health and 
when you drink dirty water you can get sick and sometime mosquitos make 
their kids in water and then you can get one in, then you will also get very sick.” 
 

Other participants mentioned the importance of clean air and how it could influence 

the children’s health which in turn affects their well-being.  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



118 
 

Participant 5: “It’s not good, like people who smoke, its going into the air and 
then you breath it in, then it’s not good for your body. Yes, like clean air.” 

Participant 9: “There are sometimes factories making the air very dirty and then 
you breath it in, it makes you very very very sick.” 

Participant 11: “I think clean air because there is a lot of pollution in the air, and 
I don’t think it will be good like if the child goes and play outside and there is 
pollution.” 

Lastly, after viewing the communication cards, some participants explained how clean 

forests, rivers, and oceans could affect the well-being of children.  

Participant 2: “Forest … clean forests, clean rivers, and oceans. Because 
anywhere they go there is always like nature somewhere. So, if the nature is 
like, always burned and the trees are cut down and everything, it plays with 
your like physically or mentally. You want to know why its burned or why are 
the trees cut down? It makes you feel sad sometimes.” 

Participant 7: “Oh yes! Forests, clean rivers, and clean oceans. Let’s say you 
live at the ocean, and you want to go swimming, but you can’t because there is 
so much litter and the rivers stinks. The rivers must be clean and there has to 
be enough trees and wildlife in order for species not to go extinct.” 

Participant 9: “Oh yes! The forest one; clean oceans, rivers, and forests. So, 
the trees are good for you and the animals. When you make a river dirty and 
the animal comes to drink water then he will get sick or when you throw paper 
in the sea, fishes and dolphins or great whites will think it is food and then they 
will eat it and die. Because you can always learn more about nature and from 
nature, so we should not kill animals and also, we should make the community 
better also for the animals and not just for the humans.” 
 

The participants described how a polluted environment, including pollution of water, 

air, forests, rivers and oceans, can impact on children’s health but also impact on the 

generations to come. Furthermore, the participants described having clean forests, 

rivers, and oceans not only for children’s well-being but also to protect wildlife and life 

in the ocean. In addition to these implications, the thought of pollution and the negative 

effects thereof will also affect children emotionally. The participants’ views will be 

discussed in terms of two concepts, namely ubuntu and sustainable development.  

In African cultures the concept of ubuntu speaks about humaneness and caring for 

others and the environment; not only for the present but also for the future (Van Breda, 

2019:444). This means that the present generation has a responsibility to live their 

lives in a way that honours and ensures the well-being of future generations. Thus, 

ubuntu contributes to the idea of living sustainably (Van Breda, 2019:444). According 
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to the goals of the 2030 Agenda for Sustainable Development, environmental care is 

one of the focus points that mention the impact clean air can have on the well-being 

of children (Bhardwaj, et al., 2017:22; United Nations, 2015:3). Living in a clean and 

safe environment is one of the goals set out by UNICEF (2018:9) to enhance the well-

being of children. Therefore, supporting children’s rights and enhancing their well-

being can be seen as an investment for their futures and is associated with sustainable 

futures for children (Ben-Arieh et al., 2014:15).  

Concerns are expressed over the idea that climate change, resulting in effects such 

as floods, droughts, and habitat changes, negatively affect children’s well-being as it 

can lead to a decline in income, food, and security. This phenomenon also has 

implications for the health of children, for example, increasing the risk of diarrhoea, 

bilharzia, cholera, and malaria (Patel, 2015:291-292; Republic of South Africa, 

2012:18-22; Richter & Dawes, 2008:79). 

Low socio-economic status communities, which is where most South African children 

live, are mostly characterised by poor-quality environments. These environments have 

fewer natural features, such as green spaces with trees and grass, and higher levels 

of air pollution, which lead to adverse outcomes in both physical and psychological 

health in children (Adams & Savahl, 2017:425; Rollings et al., 2017:17). Exposure to 

multiple risk factors can be significant and life-changing for children (Evans et al., 

2013:1342; Rollings et al., 2017:18). Furthermore, the duration of environmental 

exposures may have greater implications on children’s well-being than the intensity of 

the exposures (Coley et al., 2013:1787; Rollings et al., 2017:17-23).  

• Sub-theme 6.3: Clean and safe neighbourhoods 

Similar to their thoughts that a clean and safe home environment is important to 

children’s well-being, the participants also mentioned that having a clean and safe 

neighbourhood will have an impact on children’s well-being.  

Participant 4: “I said clean neighbourhood, because if there are papers and 
trash everywhere, it doesn’t feel fun and it will probably stink.” 

Participant 5: “Uhm, it must be green outside and the people mustn’t throw 
trash.” 

Participant 7: “I think there should be green grass, soft grass, not just green 
grass but thorns everywhere. Trees for oxygen. It must just be a beautiful 
landscape and a place where they get provided with things like oxygen and just 
places to roam and play.” 
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Participant 8: “A clean neighbourhood otherwise they would get influenced and 
think when they are older their neighbourhood doesn’t have to be clean.” 

Some participants also mentioned that a safe neighbourhood would have an impact 

on children’s well-being. 

Participant 4: “It should be safe. They shouldn’t be scared to walk around the 
place when it’s just themselves and they shouldn’t be in any danger when they 
are doing what they are doing.” 

Participant 6: “And the safety. Because the kids don’t look where … uhm, they 
are walking and what if a car runs over them and they don’t see then they get 
injured.” 

Participant 10: “Well off-course their community should be safe with security 
guards driving in the streets.” 
 

The participants explained that by having a clean neighbourhood, children would 

spend more time playing outside and get fresh air which would be beneficial for their 

well-being. It would also motivate them to keep the neighbourhood clean. By having a 

safe neighbourhood, children would not be scared to spend time outside and they 

would feel safe doing what they love, which is to play outside. As mentioned before, 

many South African children live in low socio-economic status communities which are 

usually characterised by poor-quality environments (Adams & Savahl, 2017:425). 

These environments do not include the characteristics expressed by the participants. 

Studies on the quality of a neighbourhood and its effect on children's development and 

well-being show that children in middle childhood have greater psychological distress 

in lower quality neighbourhoods, no matter their household’s socioeconomic status. 

These neighbourhoods may lack access to well-maintained recreational areas and 

contain sources of stress that include crime, violence, and overcrowding (Rollings et 

al., 2015:190, 202).  

Bronfenbrenner’s bio-ecological theory of child development emphasises the need to 

examine the interactions that take place between the multiple systems in which 

children live, as evident in the sub-themes above on housing and neighbourhood 

quality (Arnett & Maynard, 2017:25; Louw et al., 2014:29). It is evident from the 

research findings that both can influence the child’s development and well-being. 

3.4.2.7 Theme 7: Children’s involvement in their well-being 

In response to a question on what children could do to enhance child well-being, the 

participants discussed how they could improve their well-being by helping with chores 
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and keeping their environment clean, learning new things by themselves, and 

supporting others’ well-being. These aspects are discussed in the following sub-

themes. 

• Sub-theme 7.1: Helping with household chores and keeping their 

environment clean 

The participants believed that children could help to clean up the environment by not 

only referring to the wider community or area but also their immediate home 

environment. The following quotes indicate their views on how helping with chores and 

cleaning their immediate home environment will improve children’s well-being. 

Participant 3: “They can help with chores and stuff. Help keeping the house 
clean. Also, just making sure the house is in order. Like helping with chores 
outside like cleaning the pool or cutting the grass or just lending a hand.” 

Participant 4: “So, at home … they can clean up after themselves and help their 
parents, like those things. Make your bed.” 

Participant 5: “I think you can help your mom like it’s not just her work to clean 
the house, you can also help your mom like with washing the dishes or you can 
mop the floor or maybe help your daddy clean the braai. Yes, and also keep 
your house clean.” 

Participant 7: “Then they know to be respectful, responsible, to help around, be 
caring, and be kind. Not just to come downstairs, get a snack, and go upstairs 
again and not clean up.” 

Participant 11: “I think in the house the child can help with chores. They can 
help their parents out. I think with chores they can help with cleaning the dishes 
and maybe iron the clothes if they’re old enough and know how to.” 

Some participants mentioned how keeping their neighbourhood and environment 

clean and looking after their environment will enhance children’s well-being. 

Participant 2: “I think they can help clean up the space around them. If you are 
walking outside and you see a paper, you can pick it up. There is this thing 
going on at the moment, it’s called the sea reach out, I think. The one where 
you donate one dollar in America, it’s one pound of trash that’s taken out of the 
ocean. Like even if you try … even if you don’t have the money to do that, just 
in the area you are you could go clean up. … Because there is lots of pollution 
and stuff going on and if there is pollution now it means we are destroying the 
earth now, uhm, so there is not going to be anything for the children coming in 
future; so, we are helping children that are coming later and that means that we 
are making them happy.” 

Participant 4: “They can pick up trash … to clean up, to ride a bike more than 
driving, throw their trash in the bin, not in the road or on the grass.”  
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Participant 7: “They learn to help and not just think other people will do it. So, 
let’s say you throw a piece of rubbish, like a chips packet, on the ground and 
you know it’s yours and a teacher asks which child threw the rubbish on the 
ground, you won’t be in trouble, you just have to go and pick it up. So, they 
must learn to be respectful and responsible.” 

Participant 8: “They can stop pollution, pick up more papers … uhm, (save) 
water by showering and not taking baths, don’t clean the car with a hose pipe 
but maybe take a bucket, don’t leave taps open. More people will die if they 
could not drink water. They won’t be able to wash themselves.” 

Participant 9: “Always throw things away in bins and when you walk by paper 
that is lying on the ground you have to put it in the dustbin because at night 
maybe an animal will come and eat it if it’s on the ground and die.” 

Participant 10: “Also, how they can keep the water clean is not to do their 
business in the water! They can also keep their environment clean by not 
throwing their rubbish on the ground. There must be lots of bins and not the 
ones you have to open and close because those are disgusting; just like the 
swing bins you don’t have to touch.” 

The participants explained that children could contribute to their own well-being by 

helping with chores in the house to ensure a clean home environment, for example by 

cleaning the kitchen, their rooms, the pool, washing the dishes, and mowing the lawn. 

As Participant 7 mentioned, helping around the house will teach a child to be 

respectful, take responsibility, be caring, and be kind. The participants were aware of 

the importance of no pollution and a clean environment for present and future 

generations and for animals, as was also evident in previous sub-themes on no 

pollution and a clean environment. A secondary benefit for children who are actively 

involved in keeping their home and environment clean, is that they get the opportunity 

to engage in meaningful activities. Erik Erikson’s theory propose that a child’s 

psychosocial development can be enhanced by experiencing a sense of mastery 

through being presented with meaningful tasks (Henderson & Thompson, 2016:41; 

Lippman et al.,2011:427; Louw & Louw, 2014a:257). Mastering age-appropriate 

chores can enhance children’s self-esteem, which supports a strong sense of self 

(Blom, 2006:107). A strong sense of self and feeling successful can lead to enhanced 

child well-being (Alaya-Nunes et al., 2018:828; Blom, 2006:107). Child-headed 

households, on the other hand, hamper children’s development and well-being as they 

are forced to do chores that are not age-appropriate (Geldenhuys, 2016:26). 

Some participants also mentioned that they should be respectful and responsible by 

keeping their neighbourhood and environment clean by avoiding littering, picking up 
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trash, riding a bike instead of a car, and saving water, amongst others. Participant 2 

indicated how looking after the environment can provide better conditions for children 

in the future; thus, pointing to elements of sustainable development by not 

compromising the environment of future generations and sustainable futures by 

looking at environmental protection (Peeters, 2012:290; Savahl et al., 2017:39). 

Nature can provide children with a special place where they can live out their childhood 

and provides a setting that can unify children from diverse backgrounds (Adams & 

Savahl, 2017:443). While children engage in the natural spaces around them, they 

assign meaning to them, which influences both hedonic aspects of well-being, such 

as happiness and satisfaction, as well as eudemonic aspects of well-being, such as 

fulfilment and connection to others. Children’s subjective experiences in nature 

provide them with purpose and meaning, and positively affect their life satisfaction and 

overall quality of life; thereby enhancing their well-being both directly and indirectly; 

however, nature is not mentioned in the United Nations Conventions on the Rights of 

the Child (Adams & Savahl, 2017:443; Gill, 2014:10; Kerret et al., 2014:82).  

It can be concluded that for children’s well-being to be improved by spending time in 

nature, they would have to spend a lot of time engaging with the outside world. 

However, according to some studies, children spend less time outside than in the past 

resulting in a lack of being active in nature. This is because children’s focus has shifted 

towards their home environment (Adams & Savahl, 2017:424). 

• Sub-theme 7.2: Supporting others’ well-being 

Some participants believed that helping others would enhance a child’s well-being. 

Helpful acts could be towards other children or even towards older persons at an old 

age home.  

Participant 2: “I think they can look out for other children and not always focus 
on themselves. … So, it does not always mean we have to be happy, we can 
help other people be happy.” 

Participant 3: “They can also help at old age homes where old people are, just 
to help them.” 

Participant 7: “If they see people on the road begging for food or a job, just give 
or just look at them and in their eyes and see if they are going to spend your 
money on alcohol and, if not looking at them in their eyes, rather give them food 
so they can also provide for their family … here we have homes for the poor 
and last month we took about five bags of clothes and some toys that we don’t 
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play with anymore and give it to them so that they can also have these things 
and provide for themselves. When you give something away and you know you 
love it, but you know they are going to love it more, then it just gives your heart 
that warm fuzzy feeling that you are doing something good for somebody else.” 

Participant 10: “Some children can decide to become police officers that one 
day will keep their community safe. Children can also report crimes in their 
community if they see something.” 

Participant 11: “In the communities, if somebody, say for instance one of the 
neighbours needs something and they (children) have it, they can take it over 
to their neighbours to help the neighbours. I think if the child helps someone, 
they will be happy because then they get a chance to help someone else.” 
 

The participants described different ways of helping other people, which they argued 

would lead to positive feelings such as happiness and enhance children’s own well-

being. Their views can be related to the positive effects of experiencing a sense of 

community, which is defined as “a feeling that members have of belonging, a feeling 

that members matter to one another and to the group, and a shared faith that 

members’ needs will be met through their commitment to being together” (Francis et 

al., 2012:401). In African cultures, a strong sense of community underlies the concept 

of ubuntu which refers to qualities such as being generous, having empathy, being 

considerate and the interconnectedness between people; a concept that is known to 

enhance resilience in youth (Chigangaidze, 2021:277; Van Breda, 2019:439-440). 

Child well-being could thus be enhanced by children helping others, as suggested by 

the participants. 

• Sub-theme 7.3: Learn new things by themselves 

The participants described that children who take responsibility for self-improvement, 

for example by doing their schoolwork or reading books, would result in enhanced 

child well-being.  

Participant 6: “They can learn something from the books on their own.” 

Participant 9: “They must read enough books to make their lives better.” 

Participant 10: “They can also just do their homework and study.” 
 

Some of the participants indicated that children could improve their well-being by 

learning new things by themselves. This suggestion relates to literature that explains 

how a child’s self-concept can be enhanced by experiencing a sense of mastery, which 

in turn leads to better overall well-being as it provides children with an inner sense of 
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control (Blom, 2006:107). A positive sense of self enhances children’s self-esteem, 

self-acceptance, the courage to attempt new tasks, and the ability to show love and 

acceptance to others (Blom, 2006:102). Positive interactions with others can form the 

foundation for a child’s social competence and enhance children’s social well-being, 

which relates to healthy interpersonal relationships (Buck et al., 2018:1254; Minkkinen, 

2013:551).  

3.4.2.8 Theme 8: How adults can involve children in enhancing child well-being 

The participants made suggestions on how adults could involve children in enhancing 

children’s well-being. They recommended that there must be good communication and 

the acknowledgement of children’s opinions, teaching them good manners, helping 

children feel successful and acknowledge their achievements, as well as being 

involved in the child’s life and creating a positive home environment.  

• Sub-theme 8.1: Communication and acknowledging children’s opinions  

Some participant’s mentioned the importance of good communication between adults 

and children to improve child well-being as well as acknowledging the child’s opinion 

on certain matters, thus giving the child a voice. 

Participant 1: “To talk to children and get their opinions and talk to other children 
about these opinions because maybe an opinion that one child gives can 
change another child’s and then maybe he or she can feel better. Maybe like 
use examples to help and explain things to children of things that they have 
already seen or have worked with.” 

Participant 3: “They can ask for their (children’s) opinion on stuff. They like to 
be included or have a choice in something. Like, let’s say they want to paint 
their room, they would have to like to have a choice on what they would like, or 
like which sport they would like to do.” 

Participant 5: “Like if its someone’s wedding, they ask me if I want to go or if we 
go to a braai and I know that guy is very rude, and I don’t want to go they will 
be like: ‘okay we must not go’ and then my mom and dad can cancel it. Yes, 
because maybe that boy is in our school and I know him very well and he is 
very naughty … then I would be like: ‘no mom can we please don’t go, he is 
going to be very rude to me or can I rather play at someone else when you are 
at the braai’.” 

Participant 7: “I think parents should explain why they say no to certain things. 
Adults must maybe ask the children what they would like.” 

Participant 8: “They could tell them if something is wrong. Parents don’t often 
like to do that because they think they would influence the child in the wrong 
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way. They don’t always tell the children where they are going or why they are 
going there. Even if it’s like personal, the child should be included.” 
 

The participants mentioned how important it is for adults to listen to what children have 

to say or hear their opinions on certain matters as examples of how parents could 

include children to enhance children’s well-being. According to literature, parenting 

styles can have a significant influence on children’s development. Looking at aspects 

such as the nature of involvement in the child’s life which establish emotional 

connections, behaviour control through rules, expectations, and supervision, and 

encouraging resilience by granting autonomy can all have a positive impact on the 

developing child (Baumrind, 1971 in Berk, 2013:573). 

The authoritative parenting style resembles most of what the participants were 

describing, which is parents who engage in gradual, appropriate autonomy granting, 

are involved in the child’s life, are firm but still reasonable when controlling behaviour, 

and give reasons for their expectations. This parenting style allows children to make 

choices according to their developmental stage. Parents also need to prioritise 

communication between them and the child, which participants also mentioned, as it 

encourages the child to express thoughts, feelings, and wishes (Berk, 2013:573; 

Santrock, 2009:257; Sigelman & Rider, 2009:442). Authoritative parents are more 

reasonable and democratic but still in charge. Many competencies in children such as 

being respectful and cooperative, having high self-esteem and self-control, coping well 

with stress, being responsive to parents’ views, and enhanced social and moral 

development are related to authoritative parenting, thus positively contributing to child 

well-being (Alaya-Nunes et al., 2018:827; Berk, 2013:573; Santrock, 2009:257; 

Sigelman & Rider, 2009:442).  

• Sub-theme 8.2: Teach children prosocial skills  

Some participant’s expressed the need for adults to teach children good manners to 

be more respectful and responsible, leading to improved overall well-being.   

Participant 4: “They should teach them good manners.” 

Participant 5: “They can learn [teach] the children and their friends not to be 
angry or rude.” 

Participant 7: “The parents must learn to say no, and they don’t have to say yes 
to everything because they are scared to say no. Otherwise the children will get 
used to them saying yes, and later they won’t ask the parents to do something 
because they know the parent is going to say yes anyway. You must not let 
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children get used to you saying yes, all the time. You need to know what is right 
and wrong and, also, what is enough and what is not enough.” 

The participants explained the importance of parents teaching children social skills 

and the difference between right and wrong as well as setting boundaries. Children in 

middle childhood have high expectations that their parents will teach them moral, 

spiritual, and cultural values (Louw & Louw, 2014a:279), as evident in the words of 

Participant 7 that parents should not be “scared to say no.” According to Piaget, 

children in middle childhood begin to understand rules and that rules can be changed 

if those involved agree to it (Louw & Louw, 2014a:303-304; Salkind, 2006:849). The 

participants pointed to the key role of parents in teaching their children prosocial skills; 

a view that supports the notion that the home is the microsystem that plays a central 

role in children’s development (Arnett & Maynard, 2017:25; Louw et al., 2014:29).  

Prosocial skills can enhance children’s social functioning, and thus their social well-

being (Buck et al., 2018:1254; Minkkinen, 2013:551). On the other hand, it is evident 

that a permissive parenting style, where parents do not teach children good behaviour, 

do not control behaviour, and allow children to make decisions for themselves when 

they are not at the appropriate developmental stage, result in children who tend to be 

impulsive, disobedient, and rebellious (Berk, 2013:575; Santrock, 2009:257; Sigelman 

& Rider, 2009:443). These characteristics can all have a negative effect on children’s 

overall well-being as positive relationships with others enhance their well-being 

(Henderson & Thompson, 2016:43). 

• Sub-theme 8.3: Help children feel successful and acknowledge their 

achievements 

The participants described how child well-being could be enhanced if adults or 

caregivers would acknowledge and help children feel successful by listening to, 

supporting and encouraging them. This was evident in the following quotes:  

Participant 2: “Adults can help them to set their goals and put them in an activity 
that they might like, not always treat them like babies. Like when I was younger, 
I felt that always when we were at events with our parents, like church events, 
then they would always say ‘oh, you can’t pick that up, or you’re too small, or 
don’t do that because you are a child.’ Then it’s like, but I don’t do anything 
wrong, or I can pick that heavy thing up. I think they can … I wouldn’t say treat 
everybody the same but also make sure you are treating them right, not like 
you are going to treat an adult like a child or a child like an adult but still treat 
them fairly. You can’t say the adult get a chocolate because he did something, 
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but the child doesn’t get a chocolate, but they did the same thing. I would say 
respect, but more like treat them fairly.” 

Participant 4: “To help them with schoolwork, but that is just if they have, uhm, 
time.” 

Participant 6: “… maybe listen to me or watch me do tricks and dances.” 

Participant 9: “If you don’t like reading then they must tell you to read otherwise 
you can’t get a work and you must learn and study. They must help you with 
homework and they can also learn (teach) you how to read or to speak other 
languages.” 

Participant 10: “They can put you at a higher stage, like you are actually 
important and not just treat you like kids that don’t understand anything.” 

The participants explained various ways in which adults help children feel more 

successful, which will in return improve their well-being. Adults can, for example, help 

children with schoolwork, encourage them to learn new things, support them, help 

them set goals, treat them fairly and according to their age, listen to what the child has 

to say, and acknowledge their achievements. According to Erikson’s theory of 

psychosocial development, middle childhood, which is also the age group of the 

participants, is characterized by industry and inferiority where children are empowered 

when completing interesting and meaningful tasks (Martorell et al., 2014:395; Thomas, 

2005:93). When children are granted the opportunity to complete tasks that they are 

capable of accomplishing, with some support and guidance from adults, they will have 

a greater chance of experiencing a sense of mastery (Arnett, 2016:23; Martorell et al., 

2014:395; Thomas, 2005:93).  

Lastly, some participants mentioned that they would like the adults to acknowledge 

their achievements, which can be linked to Erikson’s theory that children tend to seek 

recognition from parents or caregivers after completing tasks (Martorell et al., 

2014:395; Thomas, 2005:93). Being recognised for successfully completing tasks can 

be related to children’s subjective well-being which refers, amongst others, to the way 

a child evaluates the self (Casas & Frønes, 2019:4; Corominas et al., 2021:1-2; 

Navarro et al., 2019:116). Resilience theory suggests that a person such as a teacher, 

adult role model, or a mentor who believes in the child and promotes children’s life 

skills, can provide children with valuable resilience mechanisms. Resilience 

mechanisms refer to internal individual characteristics such as learned behaviours, 

reasoning, and resourcefulness (Van Breda, 2017:227), which can thus support 

children’s well-being. 
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• Sub-theme 8.4: Be involved and create a fun and positive home 

environment 

Some participants mentioned the importance of parents being involved in children’s 

lives and create a fun and positive home environment to contribute to the well-being 

of children. The following quotes provide examples of their views: 

Participant 4: “They have to make it fun in the home, like to play games with 
them. They should make more time, because they are going to play more with 
them if they have more time.” 

Participant 9: “They must make life fun for you.” 

Participant 10: “They can at least just leave their work for like five minutes and 
play a while with the children or just spend time together as a family, just like 
one day. Games like 30 Seconds, Rummikub, or even hide and seek or just like 
braai.” 

The participants’ views on the importance of a positive home environment and families 

spending time together link to the microsystem in which children live, which is 

characterised by reciprocal interactions and bidirectional relationships (Berk, 

2013:27).  According to Bronfenbrenner’s ecological systems theory, the microsystem 

forms the immediate environment of the child in which the child actively participates 

(Arnett & Maynard, 2017:25; Louw et al., 2014:29; Onwuengbuzie et al., 2013:4; 

Newland et al., 2019:397). Numerous studies link positive family relationships to child 

well-being, while poor parent-child interactions are stated as one of the aspects that 

can negatively affect child well-being within the microsystem (Ayala-Nunes et al., 

2018:814; Newland et al., 2019:398). The participants’ suggestions for parents 

spending time with them and creating a fun and positive home environment by either 

playing games, having quality family time, or making it fun at home are thus relevant 

to creating conditions that support child well-being. 

The participants’ suggestions are in support of an authoritative parenting style that 

focuses on establishing an enjoyable, emotionally fulfilling parent-child relationship 

which is associated with children being joyful and cooperative, developing high self-

esteem and positive social skills, and are more responsive to parents’ views (Berk, 

2013:573; Santrock, 2009:257; Sigelman & Rider, 2009:442). As indicated before, 

these characteristics can enhance the social well-being of children (Buck et al., 

2018:1254; Minkkinen, 2013:551). 
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3.5 SUMMARY 

The research focused on children’s views of child well-being. In this chapter, the 

researcher discussed the research methodology, the ethical considerations that 

guided the study, as well as the research findings. The research findings, which were 

presented in different themes and sub-themes, provided information that could 

contribute to an understanding of children’s subjective well-being and factors that 

influence child well-being. The key findings of the study as well as conclusions and 

recommendations will be presented in Chapter 4. 
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CHAPTER 4 

CONCLUSIONS AND RECOMMONDATIONS 

4.1 INTRODUCTION 

Child well-being is a holistic concept that entails children’s physical, emotional, 

cognitive, social, spiritual, and environmental well-being, which influence their 

development and their future (Ben-Arieh et al., 2014:3; Nahkur & Kutsar, 2019:355). 

Children in South Africa are exposed to socioeconomic and environmental 

circumstances that put their well-being and thus their future at risk (Naidoo & 

Muthukrishna, 2016:1; Peeters, 2012:287; Department of Social Development, 

2013b:22). Child well-being is a personal construct and can only be fully understood 

by determining children’s own perspectives of well-being. Therefore, to improve child 

well-being, children’s voices need to be heard and through their active participation, 

policies and services can become responsive to their needs, which in return will lead 

to positive outcomes and create pathways to a sustainable future. This study therefore 

aimed to explore how a sample of South African children perceived child well-being. 

The research findings were discussed in chapter 3. In Chapter 4, the key findings of 

the research will be summarised, followed by conclusions and recommendations 

based on the findings. 

4.2 GOAL AND OBJECTIVES OF THE STUDY 

The goal of the study was to explore children’s perspectives on their well-being as a 

pathway to a sustainable future within the South African context. To reach the goal of 

this study, six objectives were stated which was reached by means of the literature 

study and the empirical data that were collected from 11 participants living in Gauteng, 

specifically the Eastern region. The following discussion indicates how the objectives 

of the study were accomplished, thus, how the goal of the study was achieved. 

• Objective 1: To conceptualise child well-being and participation within the 

framework of ecosystems theory and sustainability 

Child well-being was conceptualised in the literature review of the study in Chapter 2, 

in which the researcher described the concept child well-being, indicators thereof and 

contextual factors that can influence the well-being of children. Furthermore, 

Bronfenbrenner’s ecological systems theory was described as the theoretical 
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framework of the study, and legislative frameworks and the role of social workers in 

enhancing child well-being, including the link with the Sustainable Development Goals, 

were discussed.  

• Objective 2: To explore children’s understanding of child well-being 

Objective 2 was accomplished by the researcher gaining a picture of the participants’ 

views on child well-being by means of the data collection interviews. The empirical 

findings in Chapter 3 highlight various factors indicating what well-being meant to the 

participants who were children in middle childhood, namely happiness, health, being 

successful, being cared for and loved by caregivers, as well as indications in children’s 

non-verbal interactions and expressions. 

• Objective 3: To explore children’s views on social factors that affect their 

current and future well-being 

As described in Chapter 2, social well-being indicates a positive social environment 

with positive and healthy relationships between children and key role players in their 

life. These relationships form the foundation of children’s social interactions as well as 

their behaviors in society. Objective 3 was achieved by presenting the research 

findings in Chapter 3 that portrayed the participants’ views on social factors affecting 

their well-being. The research findings included factors such as having support from 

the people in their microsystem such as the immediate family, extended family, friends, 

and teachers and their interactions with pets, as well as having somebody to talk to. 

• Objective 4: To explore children’s views on economic factors that affect their 

current and future well-being 

Economic or material factors influencing child well-being were discussed the literature 

review in Chapter 2. The sustainable Development Goals (SDGs) outline a common, 

coherent, agenda based on human rights for a sustainable development which 

includes economic growth. Furthermore, child well-being is entirely reflected in the 

United Nations Convention on the Rights of the Child (CRC) which provides 

opportunities for enhancing children’s well-being, including their material quality of life. 

Objective 4 was achieved by presenting the research findings where the participants 

indicated the importance of material resources that affect children’s overall well-being. 

The participants indicated resources in children’s immediate environment, such as 
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having a home or shelter, having their basic needs met, and having hobbies or books 

to read, as well as resources in the wider community, such as schools, healthcare 

facilities, public play spaces and churches. 

• Objective 5: To explore children’s views on environmental factors that affect 

their current and future well-being 

Environmental well-being, which was discussed in Chapter 2, refers to a positive 

natural environment in which children spend their life, and includes concerns such as 

natural disasters and climate change. The research findings in Chapter 3 show the 

participants were aware of the importance of preventing pollution of water and air, and 

of clean neighbourhoods, forests, rivers and oceans for the well-being of current and 

future generations. These findings indicate the accomplishment of Objective 5. 

• Objective 6: To describe the children’s suggestions for enhancing child 

participation in matters that influence their well-being 

The achievement of this objective is evident in Themes 7 and 8 of the empirical 

findings presented in Chapter 3. Theme 7 presents the participants’ views on how 

children could enhance their well-being by working towards a clean environment, 

supporting the well-being of others, and taking responsibility for learning new things. 

Theme 8 presents their views on how parents and adults can involve children in 

improving child well-being, which includes acknowledging children’s opinions and 

enhancing their functioning. 

According to the goal of the study, the following research question guided the 

research: “What are children’s perspectives on child well-being as a pathway to 

sustainable futures within the South African context?”  It can be concluded that the 

research question has been answered by the achievement of the goal and objectives 

of the study. The research findings provide a picture of the participants’ perspectives 

on child well-being as a pathway to sustainable futures. The key findings will be 

highlighted in the following section. 

4.3 KEY FINDINGS OF THE STUDY 

The empirical findings focused on children’s subjective construction of child well-being. 

The participants, being in middle childhood, were able to describe their views on the 

concept child well-being, social, economic and environmental aspects that could 
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influence children’s well-being, as well as how children could contribute to their own 

well-being. 

The participants identified child well-being, or whether it is going well with a child, 

based on what they would observe in children and their interactions within their 

environment. As stated in the literature, children’s subjective well-being relates to how 

they evaluate their lives, including their emotions and satisfaction with various domains 

in their lives. 

• The participants described child well-being as children being happy and in a good 

mood as well as being successful, especially in terms of schoolwork. Whether it 

was going well with a child would be evident by looking at their non-verbal 

interactions, for example their tone of voice, facial expressions, or body language.  

• Children’s well-being was also associated with them being healthy, loved and 

cared for as these aspects would determine how children would feel and function 

in life. Children who are healthy, loved and cared for are more likely to be happy 

and successful in life.  

• Children’s well-being would also depend on their relationships with others, as 

positive relationships with friends and others will contribute to children’s mood and 

interactions.   

The participants identified key role-players in the children’s immediate and social 

environment that they regarded as important for supporting children’s well-being.  

• Al the participants referred to the role that the immediate family plays in terms of 

children’s well-being. Most of the participants indicated the important role of 

parents, preferably parents who are married and live together, and who spend 

quality time with their children. Positive interactions with siblings could also support 

children’s well-being. 

• Members of the extended family can support children’s well-being. Grandparents 

were seen as important sources of support, especially at times when parents were 

not available; however, they did not need to live with the family. Uncles, aunts, 

nieces and nephews could also contribute to children’s happiness. 
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• The participants did not only mention the presence of members of the immediate 

and extended family as important, but also described certain qualities that should 

be present to enhance child well-being. Parents, for example, should not only be 

present in a child’s life but should spend quality time with them, and grandparents 

should participate in hobbies and activities with them. 

• The participants mentioned pets as part of the immediate family and indicated that 

it was easy to talk to pets as they offered unconditional love and acceptance. 

• In addition to role players in their family environment, the participants identified 

people in their wider social environment who were seen as important role players 

in enhancing children’s well-being. These people include teachers who were 

caring, supportive, and give guidance, and friends who would provide positive 

friendships.  

• A strong theme in the findings related to people and pets, was the importance of 

having someone to talk to. When describing the key role players in children’s well-

being, the importance of having someone to talk to was always mentioned. This 

aspect highlights people’s need to naturally seek communication and to have 

healthy relationships. 

The participants indicated several resources that were important for child well-being. 

These resources included those that were in children’s immediate living environment 

as well as resources in the community. 

• Most of the participants emphasised the importance of a home or shelter. A home 

would not only protect them from the elements such as rain and cold, but adequate 

or inadequate housing could also affect their functioning in other contexts such as 

learning at school.  

• The participants described the need of having children’s basic need met for 

children to live well. Children thus needed healthy food, water, and adequate 

clothing, and also electricity.  

• Apart from the above, being able to play, read books, participate in sport, and 

having access to electronic devices were seen as factors that could enhance 

children’s overall well-being by teaching them new things, stimulating them, 
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keeping them active, and providing them with information. Some participants linked 

these advantages to long-term effects that would benefit them in adulthood.   

• The participants identified several community resources and services that are 

important for children’s well-being and development. They pointed to the benefits 

that schools, healthcare services, access to a playground, safety services, shops, 

churches, transport and sanitation could have for children’s education, health, 

safety and spiritual well-being. These resources and services would thus support 

children’s objective well-being, for example their health and education, as well as 

their subjective well-being, for example happiness, safety, and security. 

The participants mentioned several aspects of children’s environments that could 

either support or hamper children’s well-being. The environment included different 

ecological levels. 

• Environmental quality was identified as important for children’s current and future 

well-being. Therefore, participants emphasised the importance of looking at future 

generations and their well-being by not polluting the air, water or natural 

environment.  

• A home environment that was clean and safe was seen as important by some of 

the participants who felt that children would feel happy and be healthy in such an 

environment. 

• The participants also mentioned that a clean neighbourhood that would look good 

and a safe neighbourhood in which children could freely move around without 

feeling scared or unsafe, would contribute to children’s well-being. 

The participants suggested that children could play a significant role themselves in 

enhancing their well-being but also that of generations to come They made 

suggestions regarding ways in which children could enhance their own well-being.  

• One of their suggestions was that children can play an active role in keeping their 

environment clean, not only their home environment but also their neighbourhood. 

In this way, they would live in a positive environment that enhance their well-being 

and also teach other children to keep the environment clean.  
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• Children can also support the well-being of other people, including children and 

older people, as helping others and making others happy could make them happy 

themselves. 

• Children must also take responsibility to enhance their own skills. Feeling good 

about themselves, thus having a positive self-esteem, could improve their overall 

well-being. 

The participants mentioned ways in which adults can involve children to enhance child 

well-being. 

• The first suggestion relates to child participation. Children want to participate in 

matters concerning them and their well-being. They want to be given the chance 

to express what they think they need to enhance their well-being. 

• The participants mentioned the importance of feeling successful and experiencing 

a sense of mastery. They described how being acknowledged would enhance their 

well-being. Children want to be supported and encouraged to do well and they will 

feel good when they receive recognition for what they achieve.  

• Parents must teach children the social skills that they will need to function 

successfully in life. Positive interactions with others are important for children’s 

well-being. 

• A positive home environment, in which parents are involved in their children’s lives, 

can ensure that children’s primary microsystem supports their overall well-being. 

4.4 CONCLUSIONS 

The following conclusions can be made based on the empirical findings: 

• At their age, being children in middle childhood, the participants were able to 

identify what well-being meant for them. Most of the participants were able to 

provide their views in response to the questions in the interview schedule. The 

introduction of the visual communication cards helped the participants to add to the 

information and to identify some additional aspects that can support child well-

being, especially environmental well-being. Children’s views can provide valuable 

information in terms of determining their subjective well-being. 
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• It is evident that children’s immediate social environment, thus the microsystem, 

plays a vital role in child well-being. The critical role of parents in enhancing 

children’s well-being were especially evident in the research findings. Parents who 

provide a positive home environment and support and teach children academic 

and social skills play a primary role in children’s well-being as their optimal 

functioning can only be achieved if they are given the opportunity to complete age-

appropriate tasks on their own. 

• In addition, support by and positive interactions with siblings, teachers, friends, and 

even pets confirm the significant role of a healthy functioning microsystem as a 

protective factor in child well-being. Positive connections between the different 

microsystems can form a strong mesosystem to support child well-being. 

• The strong emphasis on family members and extended family members other than 

the parents, especially the role of grandparents, reflects the reality of many South 

African families where these family members assist parents or where children live 

with grandparents or the extended family. Resources in the exosystem is of utmost 

importance, especially in resource-poor communities. 

• Healthy relationships with others are important for children’s subjective well-being. 

These relationships do not only focus on caregiving or teaching, but also on having 

someone in whom the child can confide. Resilience theory indicates that a 

relationship with one significant adult can help children overcome adverse 

childhood experiences and thus enhance their well-being.   

• A positive living environment for meeting children’s everyday needs, for example 

shelter, food, clothing and materials for learning and recreation, is important for 

their well-being as it affects their holistic functioning. Factors such as poverty can 

be a risk in meeting children’s needs and present risks to their well-being. 

Economic stresses also affect parenting, which in return affects the well-being and 

development of a child. 

• Child well-being is a multi-dimensional concept, making adequate community 

resources such as schools, hospitals and clinics, churches, security services, 

shops and public play spaces important for their overall development and well-
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being. Positive development and well-being in all domains prepare children for 

sustainable future.  

• A clean environment as is increasingly mentioned in literature is an investment in 

children’s future and plays a key role in sustainable development. Children 

recognise the importance of a clean environment and that they can play a role 

themselves in this regard. 

• Child participation is important for child well-being. Special attention should be 

given to children by listening to their views and involving them in interventions to 

enhance the well-being of children. As children in middle childhood are dependent 

on guidance by adults, adults can involve them in age-appropriate activities that 

can enhance child well-being.  

• Enhancing protective factors can modify the influence of risk factors for children’s 

well-being. Strengths is emphasised in child well-being literature as well as in 

developmental social work. Empowering children and making them feel successful 

can enhance their present and future well-being and contribute to sustainable 

futures for children. 

• The ecological systems theory is relevant to describe the many factors influencing 

child well-being. An ecological approach to child well-being shows the 

interrelatedness of different levels in the child’s environment; thus, what happens 

in one ecological level, can affect the others. Interventions to enhance child well-

being must adopt an ecological approach and focus on personal, social and 

environmental levels of children’s functioning, which will also link with the different 

domains and elements underlying well-being. 

4.5 RECOMMENDATIONS 

The following section contains recommendations based on the empirical findings of 

the study. Recommendations are made for social workers but can also be considered 

by other professionals focusing on different domains of child well-being. Furthermore, 

recommendations are made for future research. 
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4.5.1 Recommendations for social workers 

Social workers play a key role in child well-being. The well-being of people, including 

children, is central to the social work profession and to the developmental approach 

so social work. Developmental social work is also aligned with the Sustainable 

Development Goals and sustainable futures for all people. Social workers must 

therefore advocate for and plan interventions that focus on the development of children 

and the promotion of their well-being.  

• Planning interventions for child well-being must include children’s views on their 

well-being, thus children’s subjective well-being. Child participation will avoid 

making decisions based on adults’ perspectives only.   

• Although child well-being is a multi-dimensional concept that needs to be 

addressed within all ecological systems, the microsystem remains a key focus for 

social work interventions. Parents or caregivers in the child’s immediate 

environment play a key role in their development and well-being. Therefore, social 

workers must focus on parenting programmes as parental efficacy is seen as 

protective factor for children’s well-being. Because many South African children 

live with the extended family, caregivers must be included in parenting/caregiver 

skills programmes.  

• Resiliency strategies can be valuable in helping children to deal with risk factors 

such as ACEs. Social workers can focus on programmes for families, teachers, 

and other significant people in children’s lives to enhance resilience factors in the 

individual, the family, and the community when planning interventions; thereby 

following an ecological approach. The concept ubuntu emphasises the 

responsibility of all members of a community to look out for the well-being of all 

children and can be emphasised in resilience programmes, which can be 

presented at pre-schools, schools, churches, and community organisations. 

Ubuntu is linked to sustainable development as it is seen as protecting the well-

being of generations to come. 

• Given the importance of meeting children’s basic needs, persons living in poverty 

will need social protection. Developmental social work focuses on social and 

economic support. Therefore, social workers can provide poverty relief such as 
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food parcels and social grants to uphold children’s well-being. As a long-term 

solution, social workers can focus on integrating parents and caregivers into the 

economy by linking them to interventions such as vocational training, job 

placement, community-based projects that encourage economic self-sufficiency 

and skills development. Social work programmes should reflect an integration of 

human capital, social capital, and economic capital development, leading to 

empowerment, participation, and sustainable livelihoods.  

• Social workers must form partnerships with other professionals in establishing 

community resources such as ECD centres, schools, and clinics to ensure 

children’s optimal development and health. With the primary focus of 

developmental social work on a strengths perspective and providing services on a 

prevention level, access to these resources can give children the opportunity to 

break the cycle of living in disadvantaged communities and enable them to build 

resilience and enhance sustainable futures for them.  

• Macrosystem interventions should be inclusive of environmental issues and should 

be one of the key focus areas of developmental social work. Social workers can 

involve children in age-appropriate ways in planning and implementing awareness 

and outreach programmes that focus on aspects such as clean environments, 

pollution, and global warming as interventions for sustainable futures as it speaks 

about protecting the environment for future generations. 

• Lastly, working from an ecological approach can give social workers the 

opportunity to consider factors on micro-, meso-, exo- and macro levels that can 

either harm or promote children’s well-being. Social work workshops can provide 

children and families with opportunities to deliberate these factors with 

consideration that child well-being is not a static construct as indicated in the 

chronosystem. 

4.5.2 Recommendations for future research 

Child well-being is a personal construct and, therefore, children are best suited to 

determine their own perspectives on well-being. Not many studies have focused on 

children’s views and perspectives on their own well-being, especially in the South 

Africa context. Continuous research by academics, students and practitioners are 

therefore necessary to keep the knowledge of this field up to date and relevant to the 
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South African Context. This will also ensure that service delivery is effective and 

relevant.  

• It is recommended that social work research on child well-being be conducted 

in different geographical areas of South Africa and in different socio-economic 

contexts to obtain a more comprehensive view of South African children’s 

subjective well-being.  

• Qualitative studies can include larger study samples as well as children from 

different age groups, for example adolescents. Data collection methods can 

also be adapted to explore the views of younger children, for example of five- 

to seven-year-old children.  

• Social workers can conduct quantitative studies to collect data from larger study 

populations in terms of subjective and objective indicators of child-well-being.  

• Future research can be conducted on aspects that can enhance the 

implementation of legislation and policies related to child participation and ways 

in which children can be actively involved in strategies to enhance child well-

being. 

• Future research can also be conducted on the effectiveness of interventions 

that aim to enhance child well-being.  

4.6 CONCLUDING STATEMENT 

The researcher aimed to acquire knowledge and a better understanding of the 

perspectives of children on child well-being and to shed light on the complex concept 

of child well-being. The empirical findings on children’s subjective views indicate that 

the participants, being children in middle childhood, were able to understand aspects 

of child well-being and factors which they thought have an impact on children’s well-

being. They were also capable of giving recommendations in terms of what children 

themselves can do as well as how adults can involve them to improve child well-being. 

In line with the ecological systems theory, social workers should take on a holistic 

approach to child well-being as a multi-dimensional concept with many systems 

influencing each other. It became evident that further research is necessary to obtain 

a comprehensive picture of children’s subjective and objective well-being.  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



143 
 

REFERENCES  

Adams, S. & Savahl, S. 2017. Children’s discourses of natural spaces: Considerations 

for children’s subjective well-being. Child Indicators Research, 10(2):423-446. 

Adams, S., Savahl, S., Florence, M. & Jackson, K. 2019. Considering the Natural 

Environment in the Creation of Child-Friendly Cities: Implications for Children's 

Subjective Well-Being. Child Indicators Research, 12(1):545-567. 

Adamsons, K. & Johnson, S.K. 2013. An updated and expanded meta-analysis of 

nonresident fathering and child well-being. Journal of Family Psychology, 27(4):589. 

African Union. 1990. African Charter on the Rights and Welfare of the Child. Addis 

Ababa: African Union. 

Ager, A., 2013. Annual Research Review: Resilience and child well‐being–public 

policy implications. Journal of Child Psychology and Psychiatry, 54(4):488-500.   

Ahenkan, A. & Osei-Kojo, A. 2014. Achieving sustainable development in Africa: 

Progress, challenges and prospects. International Journal of Development and 

Sustainability, 3(1):162-176. 

Alston, M. 2015. Social work, climate change and global cooperation. International 

Social Work, 58(3):355-363. 

Anney, V.N. 2014. Ensuring the quality of the findings of qualitative research: looking 

at trustworthiness criteria. Journal of Emerging Trends in Educational Research and 

Policy Studies, 5(2):272-281. 

Arain, M., Campbell, M.J., Cooper, C.L. & Lancaster, G.A. 2010. What is a pilot or 

feasibility study? A review of current practice and editorial policy. BMC medical 

research methodology, 10(1):1-7. 

Arnett, J.J. 2016. Human development: a cultural approach. 2nd ed. Boston: Pearson.  

Arnett, J.J. & Maynard, A.E. 2017. Child Development. A Cultural Approach. 2nd ed. 

Boston: Pearson. 

Ayala-Nunes, L., Jiménez L., Jesus, S., Nunes, C. & Hidalgo, V. 2018. An ecological 

model of well-being in child welfare referred children. Social Indicators Research, 

140:811-836. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



144 
 

Babbie, E. 2017. The basics of social research. 7th ed. Boston, MA: Cengage 

Learning. 

Baxter, P. & Jack, S. 2008. Qualitative case study methodology: Study design and 

implementation for novice researchers. The qualitative report, 13(4):544-559. 

Ben-Arieh, A., Casas, F., Frønes, I. & Korbin, J.E. 2014. Multifaceted concept of child 

well-being. In Ben-Arieh, A., Casas, F., Frønes, I. & Korbin, J.E (Eds.) Handbook of 

child well-being. Theories, methods and policies in global perspective.  

Available:  https://www.researchgate.net/publication/288930563 (Accessed: 

2020/03/27). 

Berk, L.E. 2013. Child Development. 9th ed. Boston: Pearson.  

Berns, G.S., Blaine, K., Prietula, M.J. & Pye, B.E. 2013. Short- and long-term effects 

of a novel on connectivity in the brain. Brain Connectivity, 3(6):590–600.  

Bequele, A., Mekonen, Y., Mugawe, D., Tsegaye, S. & Williams, E. 2008. The African 

Report on Child Wellbeing 2008. Education, 4:1. 

Bhardwaj, S., Sambu, W. & Jamieson, L. 2017. Setting an ambitious agenda for 

children: The Sustainable Development Goals. In Jamieson, L., Berry, L. & Lake, L. 

South African Child Gauge 2017. Cape Town: Children’s Institute, University of Cape 

Town. 

Bless, C., Higson-Smith, C. & Sithole, S.L. 2013. Fundamentals of social research 

methods. An African perspective. 5th ed. Cape Town: Juta & Company Ltd. 

Blom, R. 2006. The handbook of Gestalt play therapy. Practical guidelines for child 

therapists. London: Jessica Kingsley Publishers. 

Boyden, J. & Mann, G. 2005. Children's risk, resilience, and coping in extreme 

situations. In Ungar, M. (Ed). Handbook for working with children and youth: Pathways 

to resilience across cultures and contexts. London: SAGE Publications. 

Bradshaw, J., Keung, A., Rees, G. & Goswami, H. 2011. Children's subjective well-

being: International comparative perspectives. Children and Youth Services Review, 

33(4):548-556. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

https://www.researchgate.net/publication/288930563


145 
 

Braun, V. & Clarke, V. 2006. Using thematic analysis in psychology. Qualitative 

Research in Psychology, 3:77-101. 

Braun, V., Clarke, V., Hayfield, N. & Terry, G. 2019. Thematic analysis. In 

Liamputtong, P. (Ed.) Handbook of Research Methods in Health Social Sciences. 

Singapore: Springer. 

Bronfenbrenner, U., 1979. The ecology of human development: Experiments by 

nature and design. Cambridge, MA: Harvard University Press. 

Bukar, A., Abdullah, A., Opara, J.A., Abdulkadir, M. & Hassan, A. 2019. Catharsis as 

a therapy: An overview on health and human development. Journal of Physical Health 

and sports Medicine, May:31-35. 

Buck, K.D., Summers, J.K., Smith, L.M. & Harwell, L.C. 2018. Application of the human 

well-being index to sensitive population divisions: A children’s well-being index 

development. Child Indicators Research, 11:1249-1280. 

Casas, F. 2011. Subjective Social Indicators and Child and Adolescent Well-being. 

Child Indicators Research, 4:555-575. 

Casas, F. & Frønes, I. 2019. From snapshots to complex continuity: Making sense of 

the multifaceted concept of child well-being. Childhood, 27(3):1-15. 

Casas, F. 2019. Introduction to the special section on children’s subjective well-being. 

Child Development, 90(2):333-343. 

Chigangaidze, R.K., 2021. Defending the African philosophy of ubuntu and its place 

in clinical social work practice in mental health: The biopsychosocial and ecological 

systems perspectives. Social Work in Mental Health, 19(4):276-288.  

Children’s Act, Act No. 38 of 2005 (Published in the Government Gazette, (28944) 

Pretoria: Government Printers). 

Clark, A., Holland, C., Katz, J. & Peace, S. 2009. Learning to see: Lessons from a 

participatory observation research project in public spaces. International Journal of 

Social Research Methodology, 12(4):345-360. 

Clarke, V. & Braun, V. 2013. Teaching thematic analysis. The Psychologist, 26(2):120-

123. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



146 
 

Clarke, V., Braun, V. & Hayfield, N. 2015. Thematic analysis. In Smith, J.A. (Ed.) 

Qualitative Psychology: A practical guide to research methods. 3rd ed. Thousand 

Oaks, CA: SAGE. 

Coley, R.L., Leventhal, T., Lynch, A.D. & Kull, M. 2013. Relations between housing 

characteristics and the well-being of low-income children and 

adolescents. Developmental Psychology, 49(9):1775-1789.  

Constitution of the Republic of South Africa, Act 108 of 1996. Pretoria: Government 

Printers. 

Conti, G. & Heckman, J.J. 2012. The Economics of Child Well-being. Working Paper 

No. 18466. Massachusetts Avenue, Cambridge: University of Chicago. 

Corominas, M., González-Carrasco, M. & Casas, F. 2021. Analyzing factors for an 

optimum play environment through children’s subjective well-being 

indicators. Children and Youth Services Review, 122:1-2  

David, T.G. & Weinstein, C.S. (Eds). 2013. Spaces for children: the built environment 

and child development. New York: Plenum Press. 

Department of Social Development. 2021. Revised White Paper on Families in South 

Africa. (Published in the Government Gazette, (44799) Pretoria: Government Printer. 

Department of Social Development. 2013a. Framework for Social Welfare Services. 

Pretoria: Government Printers. 

Department of Social Development. 2013b. White Paper on Families in South Africa. 

Pretoria: Government Printer. 

De Vos, A.S., Strydom, H., Fouche, C.B. & Delport, C.S.L. 2011. Research at grass 

roots for the social sciences and human service professions. 4th ed. Pretoria: Van 

Schaik Publishers. 

Dinisman, T. & Ben-Arieh, A. 2016. The characteristics of children’s subjective well-

being. Social Indicators Research, 126:555-569. 

Downward, P. & Rasciute, S. 2011. Does sport make you happy? An analysis of the 

well‐being derived from sports participation. International Review of Applied 

Economics, 25(3):331-348. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



147 
 

Estrada, C.A.M., Lomboy, M.F.T.C., Gregorio, E.R., Amalia, E., Leynes, C.R., Quizon, 

R.R. & Kobayashi, J. 2019. Religious education can contribute to adolescent mental 

health in school settings.  International Journal of Mental Health Systems, 13:1-6.  

Evans, G.W., Li, D. & Whipple, S.S. 2013. Cumulative risk and child 

development. Psychological Bulletin, 139(6):1342-1396. 

Fattore, T. & Mason, J. 2017. The significance of the social for child well-being. 

Children & Society, 31:276-289. 

Fine, A.H. (Ed.) 2019. Handbook on animal-assisted therapy: Foundations and 

guidelines for animal-assisted interventions. 5th ed. Academic press. San Diego: 

Elsevier Science & Technology. 

Finkelhor, D., Shattuck, A., Turner, H. & Hamby, S. 2015. A revised inventory of 

Adverse Childhood Experiences. Child Abuse & Neglect, 48:13-21. 

Fouché, C.B. & De Vos, A.S. 2011. Formal formulations. In De Vos, A.S., Strydom, 

H., Fouche, C.B. & Delport, C.S.L. 2011. Research at grass roots for the social 

sciences and human service professions. 4th ed. Pretoria: Van Schaik Publishers. 

Fouché, C.B. & Schurink, W. 2011. Qualitative research designs. In De Vos, A.S., 

Strydom, H., Fouche, C.B. & Delport, C.S.L. 2011. Research at grass roots for the 

social sciences and human service professions. 4th ed. Pretoria: Van Schaik 

Publishers. 

Francis, J., Giles-Corti, B., Wood, L. & Knuiman, M., 2012. Creating sense of 

community: The role of public space. Journal of Environmental 

Psychology, 32(4):401-409. 

Fujimura, C.K. & Nommensen, S., 2017. Cultural Dimensions of Well-being: Therapy 

Animals as Healers. Lanham, Maryland: Lexington Books. 

Geldard, K., Geldard, D. & Foo, R.Y. 2017. Counselling children: A practical 

introduction. 5th ed. Los Angeles SAGE. 

Geldenhuys, K., 2016. Child-headed households-an African reality. Servamus 

Community-based Safety and Security Magazine, 109(8):25-28. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



148 
 

Geller, A., Garfinkel, I. and Western, B., 2011. Paternal incarceration and support for 

children in fragile families. Demography, 48(1):25-47. 

Gill, T., 2014. The benefits of children's engagement with nature: A systematic 

literature review. Children Youth and Environments, 24(2):10-34. 

Global Education Monitoring Report. 2016. Education for People and Planet: Creating 

Sustainable Futures for All. United Nations: UNESCO Publishing. 

González-Carrasco, M., Casas, F., Viñas, F., Malo, S. & Crous, G. 2019. The interplay 

between school and home location and its relationship with children’s subjective well-

being. Children's Geographies, 17(6):676-690. 

Greeff, M. 2011. Information collection: interviewing. In De Vos, A.S., Strydom, H., 

Fouché, C.B. & Delport, C.S.L. 2011. Research at grass roots for the social sciences 

and human service professions. 4th ed. Pretoria: Van Schaik Publishers 

Greene, R.R.  & Greene, D.G. 2009. Resilience in the face of disasters: Bridging 

micro-and macro-perspectives. Journal of Human Behavior in the Social Environment, 

19(8):1010-1024. 

Griggs, J., Tan, J.P., Buchanan, A., Attar‐Schwartz, S. & Flouri, E. 2010. ‘They’ve 

always been there for me’: Grandparental involvement and child well‐being. Children 

& Society, 24(3):200-214. 

Hall, K. 2021/2022. Demography of South Africa’s children. In Tomlinson, M., 

Kleintjes, S. & Lake, L. (Eds.) South African Child Gauge 2021/2022. Cape Town: 

Children’s Institute, University of Cape Town.  

Hawkins, C.A. 2010. Sustainability, human rights, and environmental justice: Critical 

connections for Contemporary Social Work. Critical Social Work, 11(3):68-81. 

Henderson, D.A. & Thompson, C.L. 2016. Counselling Children. 9th ed. Boston, MA: 

Cengage Learning. 

Hendricks, E.A.. & Kanjiri, N. 2021. Social media and the psychosocial well-being of 

youths in the Amathole District Municipality, South Africa. Southern African Journal of 

Social Work and Social Development, 33(1):1-16. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



149 
 

Houston, S. M., Lebel, C., Katzir, T., Manis, F. R., Kan, E., Rodriguez, G. G. & Sowell, 

E. R. 2014. Reading skill and structural brain development. Neuroreport, 25(5):347–

352.  

International Federation of Social Workers. 2022. Global Definition of Social Work. 

Available: https://www.ifsw.org/what-is-social-work/global-definition-of-social-work/  

(Accessed: 2021/06/20). 

I'Anson, J. 2013. Beyond the Child's Voice: towards an ethics for children's 

participation rights. Global Studies of Childhood, 3(2):104-114. 

Kerret, D., Orkibi, H. & Ronen, T. 2014. Green perspective for a hopeful future: 

Explaining green schools’ contribution to environmental subjective well-being. Review 

of General Psychology, 18(2):82-88. 

King, M.F., Renó, V.F. & Novo, M.L.M. 2014. The concept, dimensions and methods 

of assessment of human well-being within a socioecological context: A literature 

reviews. Social Indicators Research, 116:681-698. 

Kleintjes, S., Abrahams, T., Yako, J.P., Lake, L. & Tomlinson, M. 2021/2022.  Shifting 

perspectives: Towards a holistic understanding of child and adolescent mental health. 

In Tomlinson, M., Kleintjes, S. & Lake, L. (Eds.) South African Child Gauge 2021/2022. 

Cape Town: Children’s Institute, University of Cape Town.  

Krueger, P.M., Jutte, D.P., Franzini, L., Elo, I. & Hayward, M.D. 2015. Family structure 

and multiple domains of child well-being in the United States: a cross-sectional 

study. Population Health Metrics, 13(1):1-11. 

Lake, L., Shung-King, M., Hendricks, M., Heywood, M., Nannan, N., Laubscher, R., 

Bradshaw, D., Mathews, C., Goga, A., Ramraj, T. & Chirinda, W. 2019. Prioritising 

child and adolescent health: A human rights imperative. In Shung-King M., Lake L., 

Sanders D. & Hendricks M. (Eds.) South African Child Gauge 2019. Cape Town: 

Children’s Institute, University of Cape Town. 

Landreth, G.L., 2012. Play therapy: The art of the relationship. 3rd ed. Hoboken: Taylor 

& Francis. 

Langer, C.L & Lietz, C. 2014. Applying Theory to Generalist Social Work Practice. 

Hoboken, New Jersey: John Wiley and Son.  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

https://www.ifsw.org/what-is-social-work/global-definition-of-social-work/


150 
 

Leonard, J. 2011. Using Bronfenbrenner’s ecological theory to understand community 

partnerships: A historical case study of one urban high school. Urban 

Education, 46(5):987-1010.  

Lietz, C.A. & Zayas, L.E. 2010. Evaluating qualitative research for social work 

practitioners. Advances in Social Work, 11(2):188-202. 

Lippman, L.H., Moore, K.A. & McIntosh, H. 2011. Positive indicators of child well-

being: A conceptual framework, measures, and methodological issues. Applied 

Research in Quality of Life, 6(4):425-449. 

Lombard, A. 2019. Developmental social work. In Van Breda, A. & Sekudu, J. (Eds). 

Theories for decolonial social work practice. Cape Town: Oxford Publishers. 

Lombard, A. 2015. Global agenda for social work and social development: a pathway 

towards sustainable social work. Social Work/Maatskaplike Werk, 51(4):482-495. 

Lombard, A. & Viviers, A. 2014. Inclusion of children as stakeholders in social, 

economic and environmental development. In Hessel, S. (Ed). Environmental change 

and sustainable social development. Social Work - Social Development Volume II. 

Surrey: Ashgate. 

Louw. A. & Louw, D. 2014a. Middle childhood. In Louw, D. & Louw, A. Child and 

Adolescent Development. Bloemfontein: Psychology Publications. 

Louw, D. & Louw, A. 2014b. Vulnerabilities, resilience and rights of children. In Louw, 

D. & Louw, A. Child and Adolescent Development. Bloemfontein: Psychology 

Publications. 

Louw, D., Louw, A. & Kail, R. 2014. Basic concepts in child and adolescent 

development. In Louw, D. & Louw, A. Child and Adolescent Development. 

Bloemfontein: Psychology Publications. 

Lucas, C.V. & Soares, L., 2013. Bibliotherapy: A tool to promote children's 

psychological well-being. Journal of Poetry Therapy, 26(3):137-147. 

Lundt, C., Abrahams, Z., Garman, E., Van der Westhuizen, C. & Sorsdahl, K. 

2021/2022. Environment matters: The social determinants of child and adolescent 

mental health. In Tomlinson, M., Kleintjes, S. & Lake, L. (Eds.) South African Child 

Gauge 2021/2022. Cape Town: Children’s Institute, University of Cape Town.  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



151 
 

Lund, J.I., Toombs, E., Radford, A., Boles, K. & Mushquash, C. 2020. Adverse 

childhood experiences and executive function difficulties in children: a systematic 

review. Child Abuse & Neglect, 106:1-19.  

Mafokane, M.D.M. & Shirindi, M.L. 2018. The importance of data collection for 

qualitative research in social work. In Shokane, A.L., Makhubele, J.C. & Blitz, L.V. 

(Eds.). Issues Around Aligning Theory, Research and Practice in Social Work 

Education (Knowledge Pathing: Multi-, Inter- and Trans-Disciplining in Social Sciences 

Series Volume 1). Cape Town: AOSIS. Available: 

https://doi.org/10.4102/aosis.2018.BK76.02 (Accessed 2020/03/21). 

Manyema, M. & Richter, L.M. 2019. Adverse childhood experiences: prevalence and 

associated factors among South African young adults. Heliyon, e03003:1-10. 

Available: https://doi.org/10.1016/j.heliyon.2019.e03003 (Accessed: 2020/03/21). 

Manyena, S.B., Fordham, M. & Collins, A. 2008. Disaster Resilience and Children: 

Managing Food Security in Zimbabwe’s Binga District. Children, Youth and 

Environments, 18(1):303-331. 

Maree, K. 2020. Planning a research proposal. In Maree, K. (Ed.) First steps in 

research. 3rd ed. Pretoria: Van Schaik Publishers. 

Martorell, G., Papalia, D.E. & Feldman, R.D. 2014. A child’s world: Infancy through 

adolescence. 13th ed. New York: Mc Graw Hill Education. 

Mashford-Scott, A., Church, A. & Tayler, C. 2012. Seeking children's perspectives on 

their wellbeing in early childhood settings. International Journal of Early Childhood, 

44(3):231-247. 

Masoga, M.A. & Shokane, A.L. 2017. Epistemology and theory framing for this volume. 

In Shokane, A.L., Makhubele, J.C. & Blitz, L.V. (Eds.). Issues Around Aligning Theory, 

Research and Practice in Social Work Education (Knowledge Pathing: Multi-, Inter- 

and Trans-Disciplining in Social Sciences Series Volume 1). Cape Town: AOSIS. 

Available: https://doi.org/10.4102/aosis.2018.BK76.02 (Accessed 2020/03/21). 

Mathews, S. & Gould, C. 2017. Preventing violence: From evidence to implementation. 

In Jamieson, L., Berry, L. & Lake, L. (Eds.) South African Child Gauge 2017. Cape 

Town: Children’s Institute, University of Cape Town. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

https://doi.org/10.4102/aosis.2018.BK76.02
https://doi.org/10.4102/aosis.2018.BK76.02
https://doi.org/10.4102/aosis.2018.BK76.02
https://doi.org/10.1016/j.heliyon.2019.e03003
https://doi.org/10.4102/aosis.2018.BK76.02
https://doi.org/10.4102/aosis.2018.BK76.02


152 
 

Meyer, W.F., Moore, C. & Viljoen, H.G. 2017. Personology: From individual to 

ecosystem. 5th ed. Cape Town: Pearson. 

Miley, K.K., O’Meila, M. & Dubois, B. 2009. Generalist social work practice: An 

empowering approach. 6th ed. Harlow, UK: Pearson Education. 

Mills, G.E. 2014. Action Research: A guide for the teacher researcher. 5th ed. South 

Oregon University: Pearson. 

Minkkinen, J., 2013. The structural model of child well-being. Child Indicators 

Research, 6(3):547-558. 

Mogorosi, L.D. 2018. Ethics in research: Essential factors for consideration in scientific 

studies. In Shokane, A.L., Makhubele, J.C. & Blitz, L.V. (Eds.) Issues Around Aligning 

Theory, Research and Practice in Social Work Education (Knowledge Pathing: Multi-, 

Inter- and Trans-Disciplining in Social Sciences Series Volume 1. Cape Town: AOSIS. 

https://doi.org/10.4102/aosis.2018.BK76.01 

Mollborn, S., Fomby, P. & Dennis, J.A. 2011. Who matters for children’s early 

development? Race/ethnicity and extended household structures in the United 

States. Child Indicators Research, 4(3):389-411. 

Monserud, M.A. & Elder Jr, G.H. 2011. Household structure and children's educational 

attainment: A perspective on co-residence with grandparents. Journal of Marriage and 

Family, 73(5):981-1000. 

Myers, O.E. 2012. Children and nature. The Oxford handbook of environmental and 

conservation psychology. New York: Oxford University Press. 

Nadan, Y. & Kaye-Tzadok, A. 2019. The virtual arena: A call for a new domain of child 

subjective well-being. Child Indicators Research, 12:461-477. 

Nahkur, O. & Kutsar, D. 2019. Social ecological measures of interpersonal 

destructiveness impacting child subjective mental well-being: Perceptions of 12-year-

old children in 14 countries. Child Indicators Research, 12:353-378. 

Naicker, S.N., Norris, S.A., Mabaso, M. & Richter, L.M. 2017. An analysis of 

retrospective and repeat prospective reports of adverse childhood experiences from 

the South African birth twenty plus cohort. Plos One, 12(7):1-19. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



153 
 

Naidoo, J.T. & Muthukrishna, N. 2016. Child well-being in a rural context: Shifting to a 

social sustainability lens. South African Journal of Childhood Education, 6(2):348:1-9. 

National child Participation Framework. 2018. Available: 

https://www.savethechildren.org.za/sci-za/files/e3/e32b69e4-157c-45f0-aa4d-

2b8fcd63387c.pdf (Accessed 2020/04/10). 

Navarro, J.L. and Tudge, J.R., 2022. Technologizing Bronfenbrenner: neo-ecological 

theory. Current Psychology, 1-7. 

Navarro, R., Lee, S.H., Jiménez, A. & Cañamares, C. 2019. Cross-Cultural children’s 

Subjective Perceptions of Well-Being: Insights from Focus Group Discussions with 

Children Aged under 9 years in Spain, South Korea and Mexico. Child Indicators 

Research, 12(1):115-140. 

National Planning Commission. 2012. National Development Plan 2030. Our future – 

make it work. The Presidency, Republic of South Africa. Available: 

https://www.gov.za/sites/default/files/gcis_document/201409/ndp-2030-our-future-

make-it-workr.pdf (Accessed 2020/04/10). 

Newland, L.A., Giger, J.T., Lawler, M.J., Roh, S., Brockevelt, B.L. & Schweinle, A. 

2019. Multilevel Analysis of Child and Adolescent Subjective Well-Being Across 14 

Countries: child- and country-level predictors. Child Development, 90(2):395–413.  

Nieuwenhuis, J. 2020a. Introducing qualitative research. In Maree, K. (Ed.) First steps 

in research. 3rd ed. Pretoria: Van Schaik Publishers. 

Nieuwenhuis, J. 2020b. Qualitative research designs and data-gathering techniques. 

In Maree, K. (Ed.) First steps in research. 3rd ed. Pretoria: Van Schaik Publishers.  

Nowell, L.S., Norris, J.M., White, D.E. & Moules, N.J. 2017. Thematic analysis: striving 

to meet the trustworthiness criteria. International Journal of Qualitative Methods, 

16(1):1-13.  

Olojede, F. 2014. Storytelling as an indigenous resource in the interpretation of Old 

Testament ethics and religion. Scriptura: Journal for Contextual Hermeneutics in 

Southern Africa, 113(1):1-9.  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

https://www.savethechildren.org.za/sci-za/files/e3/e32b69e4-157c-45f0-aa4d-2b8fcd63387c.pdf
https://www.savethechildren.org.za/sci-za/files/e3/e32b69e4-157c-45f0-aa4d-2b8fcd63387c.pdf
https://www.gov.za/sites/default/files/gcis_document/201409/ndp-2030-our-future-make-it-workr.pdf
https://www.gov.za/sites/default/files/gcis_document/201409/ndp-2030-our-future-make-it-workr.pdf


154 
 

Onwuegbuzie, A.J., Collins, K.M. & Frels, R.K. 2013. Foreword: Using 

Bronfenbrenner’s ecological systems theory to frame quantitative, qualitative, and 

mixed research. International Journal of Multiple Research Approaches, 7(1):2-8. 

Ortuño-Sierra, J., Bañuelos, M., Perez de Albeniz, A., Molina, B.L. & Fonseca-

Pedrero, E. 2019. The study of Positive and Negative Affect in children and 

adolescents: New advances in a Spanish version of the Panas. PlosOne, 14(8):1-14. 

Paat, Y.F. 2013. Working with immigrant children and their families: An application of 

Bronfenbrenner's ecological systems theory. Journal of Human Behavior in the Social 

Environment, 23(8):954-966.  

Patel, L. 2015. Social Welfare and Social Development. 2nd ed. Cape Town: Oxford 

Southern Africa.  

Peeters, J. 2012. The place of social work in sustainable development: Towards 

ecosocial practice. International Journal of Social Welfare, 21:287-298. 

Pollard, E.L. & Lee, P.D. 2003. Child well-being: A systematic review of the 

literature. Social Indicators Research, 61(1):59-78. 

Rahdarzadeh, M. & Adibisedeh, M. 2016. Investigation of the Social Factors Affecting 

Social Well-being of the Employees Case Study: Department of Education, 

Ahvaz. Mediterranean Journal of Social Sciences, 7(3 S2):194-197.  

Rees, G. & Main, G. 2015. Children’s views on their lives and well-being in 15 

countries: A report on the Children’s Worlds survey, 2013-14. Available: 

https://isciweb.org/publications-and-events/publications/comparative-reports/ 

(Accessed 2020/05/08). 

Republic of South Africa. [RSA]. 1996. Constitution of the Republic of South Africa. 

Act 108 of 1996. Pretoria: Government Printers. 

Richter, L. & Dawes, A. 2008. Child abuse in South Africa: Rights and wrongs. Child 

Abuse Review, 17(12):79-93. 

Richter, L., Desmond, C., Hosegood, V., Madhavan, S., Makiwane, M., Makusha, T., 

Morrell, R. & Swartz, S. 2012. Fathers and other men in the lives of children and 

families. Available: http://carnegie3.org.za/docs/papers/231_Richter_Fathers and 

other men in the lives of children andfamilies.pdf (Accessed 2020/06/20). 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

https://isciweb.org/publications-and-events/publications/comparative-reports/
http://carnegie3.org.za/docs/papers/231_Richter_Fathers%20and%20other%20men%20in%20the%20lives%20of%20children%20and%20families.pdf
http://carnegie3.org.za/docs/papers/231_Richter_Fathers%20and%20other%20men%20in%20the%20lives%20of%20children%20and%20families.pdf


155 
 

Rollings, K.A., Wells, N.M. & Evans, G.W. 2015. Measuring physical neighborhood 

quality related to health. Behavioral Sciences, 5(2):190-202.  

Rollings, K.A., Wells, N.M., Evans, G.W., Bednarz, A. & Yang, Y. 2017. Housing and 

neighborhood physical quality: Children's mental health and motivation. Journal of 

Environmental Psychology, 50:17-23. 

Rozalski, M., Stewart, A. & Miller, J. 2010. Bibliotherapy: Helping children cope with 

life's challenges. Kappa Delta Pi Record, 47(1):33-37. 

Rubin, A. & Babbie, E. 2017. Research methods for social work. 9th ed. Boston, MA: 

Cengage Learning. 

SAHRC & UNICEF. 2016. Global goals for every child: Progress and disparities 

among children in South Africa. Pretoria: UNICEF South Africa. 

Salkind, N.J. (Ed.) 2006. Encyclopedia of human development. London: Sage 

Publications. 

Santrock, J.W. 2009. Life-span Development. 12th ed. New York, NY: McGraw Hill. 

Sattler, K.M. & Font, S.A. 2018. Resilience in young children involved with child 

protective services. Child Abuse & Neglect, 75:104-114. 

Savahl, S., Tiliouine, H., Casas, F., Adams, S., Mekonen, Y., Dejene, N., Benninger, 

E. & Witten, H. 2017. Children’s subjective well-being in Africa: A comparative analysis 

across three countries. Children and Youth Service Review, 80:31-40. 

Scharte, M., Bolte, G. & GME Study Group. 2013. Increased health risks of children 

with single mothers: the impact of socio-economic and environmental factors. The 

European Journal of Public Health, 23(3):469-475. 

Schurink, W., Fouché, C.B. & De Vos, A.S. 2011. Qualitative data analysis and 

interpretation. In De Vos, A.S., Strydom, H., Fouché, C.B. & Delport, C.S.L. 2011. 

Research at grass roots for the social sciences and human service professions. 4th ed. 

Pretoria: Van Schaik Publishers. 

Shrinivasa, B., Bukhari, M., Ragesh, G.& Hamza, A. 2018. Therapeutic intervention 

for children through play: An overview. Archives of Mental Health, 19(2):82-89.  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



156 
 

Shung-King, M., Orgill, M. & Slemming, W. 2013. School health in South Africa: 

Reflections on the past and prospects for the future. South African Health 

Review, (1):59-71.  

Sigelman, C.K. & Rider, E.A. 2009. Life-span Human Development. 6th ed. Belmont, 

CA: Wadsworth. 

Statham, J. & Chase, E. 2010. Childhood well-being: A brief overview. Briefing paper 

1. Childhood Wellbeing Research Centre. Available: 

www.https//:researchgate.net/publication/242676911_Childhood_Wellbeing_A_Brief

_Overview  (Accessed 2020/05/10). 

Statistics South Africa. 2018. Quarterly Labour Force Survey – Quarter 2:2018. P0211.                                                                                                                       

Available: http://www.statssa.gov.za/publications/P0211/P02112ndQuarter2018.pdf 

(Accessed 2020/03/14). 

Statistics South Africa. 2019. Estimated Population statistics. Available: 

https://www.statssa.gov.za/publications/P0302/P03022019.pdf (Accessed 

2020/05/12). 

Strydom, H. 2011. Ethical aspects of research in the social science and human service 

professions. In De Vos, A.S., Strydom, H., Fouché, C.B. & Delport, C.S.L.  Research 

at grass roots for the social sciences and human service professions. 4th ed. Pretoria: 

Van Schaik Publishers. 

Strydom, H. & Delport, C.S.L. 2011. Sampling and pilot study in qualitative research. 

In De Vos, A.S., Strydom, H., Fouché, C.B. &amp; Delport, C.S.L. 2011. Research at 

grass roots for the social sciences and human service professions. 4th ed. Pretoria: 

Van Schaik Publishers 

Taylor, P., Davies, L., Wells, D., Gilbertson, J. & Tayleur, W. 2015. CASE: A review of 

the social impacts of culture and sport [online]. Department for Culture, Media and 

Sport. Sheffield Hallam University. 

Ten Bruggencate, T., Luijkx, K.G. & Sturm, J. 2019. “When Your World Gets Smaller: 

How Older People Try to Meet Their Social Needs. Including the Role of Social 

Technology,” Ageing & Society, 39(8):1826-1852. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://www.https/:researchgate.net/publication/
http://www.statssa.gov.za/publications/P0211/P02112ndQuarter2018.pdf
https://www.statssa.gov.za/publications/P0302/P03022019.pdf
https://www.statssa.gov.za/publications/P0302/P03022019.pdf


157 
 

Thomas, R.M. 2005. Comparing theories of child development. 6th ed. Belmont, CA: 

Thomson Wadsworth.  

Tomlinson, M., Kleintjes, S. & Lake, L. (Eds.) 2021/2022. South African Child Gauge 

2021/2022. Cape Town: Children’s Institute, University of Cape Town. 

UNICEF. 2007. Child Poverty in Perspective: An Overview of Child Well-Being in Rich 

Countries. Innocenti Report Card 7. UNICEF ⁄ Innocenti Research Centre: Florence, 

SC. Available at http://www.unicefirc.org/publications/pdf/rc7_eng.pdf (Accessed: 

2022/05/04). 

UNICEF. 2018. UNICEF Briefing Note Series on SDG global indicators related to 

children. Available: https://data.unicef.org/wp-content/uploads/2018/05/SDG-Briefing-

Notes-web-1.pdf (Accessed: 2020/06/16). 

UNICEF. 2018. UNICEF Child related SDG indicators. Available: 

https://data.unicef.org/children-sustainable-development-goals/ (Accessed 

2020/06/18). 

United Nations [UN]. 1989. General Assembly, Convention on the Rights of the Child, 

20 November. United Nations Treaty Series, Vol 1577. Available: 

http://www.ohchr.org/EN/ProfessionalInterest/Pages/CRC.aspx (Accessed: 

2020/04/26). 

United Nations. 2015. Sustainable Development Goals. Available: 

https://www.sustainabledevelopment.un.org/content/documents/21252030%2520Ag

enda%2520for%2520Sustainable%2520Development%2520web.pdf&ved=2ahUKE

wiUvHXyrjpAhVTTBUIHYfYAJUQFjAAegQIARAB&usg=AOvVaw1g07dsWuQPPsRB

03BJMZEP (Accessed:2020/04/26).  

Uyan-Semerci, P. & Erdoğan, E. 2017. Child well-being indicators through the eyes of 

children in Turkey: a happy child would be one who…. Child Indicators 

Research, 10(1):267-295. 

Van Breda, A.D. 2017. A comparison of youth resilience across seven South African 

sites. Child & Family Social Work, 22(1):226-235.  

Van Breda, A.D. 2019. Developing the notion of Ubuntu as African theory for social 

work practice. Social Work, 55(4):439-450.  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

https://data.unicef.org/wp-content/uploads/2018/05/SDG-Briefing-Notes-web-1.pdf
https://data.unicef.org/wp-content/uploads/2018/05/SDG-Briefing-Notes-web-1.pdf
https://data.unicef.org/children-sustainable-development-goals/
http://www.ohchr.org/EN/ProfessionalInterest/Pages/CRC.aspx
http://www.ohchr.org/EN/ProfessionalInterest/Pages/CRC.aspx
https://www.sustainabledevelopment.un.org/content/documents/21252030%2520Agenda%2520for%2520Sustainable%2520Development%2520web.pdf&ved=2ahUKEwiUvHXyrjpAhVTTBUIHYfYAJUQFjAAegQIARAB&usg=AOvVaw1g07dsWuQPPsRB03BJMZEP
https://www.sustainabledevelopment.un.org/content/documents/21252030%2520Agenda%2520for%2520Sustainable%2520Development%2520web.pdf&ved=2ahUKEwiUvHXyrjpAhVTTBUIHYfYAJUQFjAAegQIARAB&usg=AOvVaw1g07dsWuQPPsRB03BJMZEP
https://www.sustainabledevelopment.un.org/content/documents/21252030%2520Agenda%2520for%2520Sustainable%2520Development%2520web.pdf&ved=2ahUKEwiUvHXyrjpAhVTTBUIHYfYAJUQFjAAegQIARAB&usg=AOvVaw1g07dsWuQPPsRB03BJMZEP
https://www.sustainabledevelopment.un.org/content/documents/21252030%2520Agenda%2520for%2520Sustainable%2520Development%2520web.pdf&ved=2ahUKEwiUvHXyrjpAhVTTBUIHYfYAJUQFjAAegQIARAB&usg=AOvVaw1g07dsWuQPPsRB03BJMZEP


158 
 

Van Breda, A.D. & Theron, L.C. 2018. A critical review of South-African child and youth 

resilience studies 2009-2017. Children & Youth Services Review, 91:237-247.  

Villamagna, A. & Giesecke, C. 2014. Adapting human well-being frameworks for 

ecosystem service assessments across diverse landscapes. Ecology and 

Society, 19(1):11. 

Wheatley, D. & Bickerton, C. 2017. Subjective well-being and engagement in arts, 

culture and sport. Journal of Cultural Economics, 41(1):23-45.  

Wilson, K.R. & Prior, M.R. 2011. Father involvement and child well‐being. Journal of 

Paediatrics and Child Health, 47(7):405-407.  

 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



159 
 

APPENDIX A: INTERVIEW SCHEDULE 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



160 
 

 

 

 

 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



161 
 

APPENDIX B: VISUAL COMMUNICATION CARDS  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



162 
 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



163 
 

 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



164 
 

APPENDIX C: ETHICAL CLEARANCE LETTER 

 

 

 

 

 

 

 

 

 

 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



165 
 

APPENDIX D: LETTER OF INFORMED ASSENT 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



166 
 

 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



167 
 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



168 
 

APPENDIX E: LETTER OF INFORMED CONSENT 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



169 
 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



170 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 




