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OPSOMMING
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Hierdie navorsing handel oor die persepsies van onderwysers met betrekking tot
samewerking met die spelterapeut in die hantering van die kind wat multi-
getraumatiseerd is. Die doelstellings van die navorsing was om onderwysers se
persepsies ten opsigte van samewerking met die spelterapeut in die hantering
van die kind wat multi-getraumatiseerd is te bepaal. Ten einde hierdie
doelstelling te bereik is inligting ingesamel en ‘n teoretiese raamwerk opgebou
met behulp van ‘n literatuurstudie en konsultasie met kundiges. ‘n Empiriese
studie is uitgevoer waartydens fokusgroeponderhoude met twee afsonderlike
fokusgroepe benut is om empiriese data in te samel. Veertien respondente is by

die navorsing betrek.

Toegepaste navorsing is gedoen deurdat die navorser gepoog het om die data
wat deur die ondersoek ingesamel is te benut om aanbevelings te maak ten
opsigte van samewerking tussen onderwysers en spelterapeute ter bevordering
van terapeutiese insette met die kind wat multi-getraumatiseerd is. Die navorser
het van ‘n verkennende ontwerp gebruik gemaak as navorsingontwerp. Die
volgende navorsingsvraag is onderliggend tot die studie gestel : Wat is die
persepsie van onderwysers ten opsigte van samewerking met die spelterapeut in

die hantering van die kind wat multi-getraumatiseerd is?
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Empiriese data is deur ‘n fokusgroepriglyn verkry en het uitgewys dat

e Onderwysers ervaar gedrags-, emosionele- en akademiese probleme met die
kind wat multi-getraumatiseerd is, binne die skoolopset;

e Onderwysers ‘n behoefte het aan inligting, vaardighede en samewerking met
ander in die hantering van die multi-getraumatiseerde kind;

e Beide positiewe en negatiewe persepsies bestaan by onderwysers rakende
spelterapie;

e Onderwysers het wel ‘n behoefte aan ‘n samewerking met die spelterapeut in

die hantering van die multi-getraumatiseerde kind.

Die navorsing het dus getoon dat daar nie net ‘n behoefte aan samewerking is
tussen spelterapeute en onderwysers, maar dat samewerking ook ter
bevordering van die insette van beide kan wees met betrekking tot die hantering

van die kind wat multi-getraumatiseerd is.
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SUMMARY

The research that was conducted focused on the perceptions of educators
regarding co-operation with the play therapist in dealing with the child who has
been multi-traumatized. The objective of the research was to determine the
perceptions of educators regarding co-operation with the play therapist in dealing
with the multi-traumatized child. In order to achieve this objective, information
was gathered and a theoretical framework was drawn up through an extensive
literature study and consultation with experts. An empirical study was conducted
by making use of two separate focus groups. Empirical data was gathered
through the use of focus group discussions. Fourteen respondents where

included in this study.

Applied research was used. The data gathered through the empirical study was
used by the researcher to make recommendations regarding the co-operation
between educators and play therapists in order to improve the therapeutic insets
made by the play therapist. The researcher made use of an exploratory research
design and the following research question underlined this study:

What are the perceptions of educators with regards to working together with the

play therapist in dealing with the multi-traumatized child.

A focus group guideline was used during the focus group discussions in order to

gather the empirical data. Out of the empirical data the following themes were

identified:

° Educators experience behavioral, emotional, and academical problems with
the multi-traumatized child;

° Educators has a need for information, skills and co-operation with others in
dealing with the multi-traumatized child;

o Educators have both positive and negative perceptions regarding play

therapy; and
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o Educators do have a need for co-operation with the play therapist in dealing

with the multi-traumatized child.

The research showed that there is a need for co-operation between educators
and play therapist in dealing with the multi-traumatized child. Co-operation
between these two role players is not only in the best interest of the child but it
also strengthens the input of both educators and play therapist in dealing with the

multi-traumatized child.
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