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and described. In short, some theoretical considerations in this research point to the fact

that other theories should be considered in order to bridge the gap between INSET theory

or ideal and INSET practice.

Nevertheless, by means of a scientifically valid and accountable model or theoretical
framework such as the systems theory, it is possible to describe the INSET programmes
of university lecturers fully and correctly because it indicates and describes all relevant
aspects. This theory assists educational researchers and practitioners to understand that
an accountable design, implementation, evaluation and adaptation of any INSET
programme for university lecturers can only be carried out in relation to the total university
system whilst the latter is also embedded in its specific turbulent environment and is
influenced by it. The analyses of the distinctive characteristics of universities and the
development of competences required of university lecturers in their teaching, research
and community-service roles without a theoretical grounding can compromise the fact that
universities are complex educational organisations within the Higher Education system.
The systems theory, together with other theories discussed in this study provide a

scientifically sound framework for designing INSET programmes for university lecturers.

At this juncture we need to consider some of the multifarious concepts and terminology
generally used in the field of INSET. Understanding these concepts will contribute also
towards the development of a theoretical and conceptual framework in which research and

practice of INSET programmes for university lecturers can be firmly grounded.
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o More collaboration between departments.

. Abundant praise and recognition ( which is often missing or lacking).
J Advance warning of changes.

. Open circulation of information.

J Extra resources available,

. The positive attitude to Lifelong tearning.

These features have important implications for universit;/ lecturers., They provide
guidelines for creating an environment which is conducive to effective INSET. As a result,
there exists a need in the universities to create a more open environment for collaboration
in teaching, research and community-service. A considerable number of universities in
South Africa as well as in countries such as North America, Australia, USA, United
Kingdom (UK), Germany, Nigeria, Botswana, Zimbabwe and India have established units
and centres with the aim of creating an organisational climate which would be conducive
to improving the required competences of lecturers. In German-speaking countries these
centres are all called Hochschuldidaktiches Zentrum. However, in Anglophone countries
the names vary a great deal according to their focus (Zuber-Skerritt, 1992 (a).145). Some

examples are:

o Research'and Development Centres.
. Centre for Continuing Education.
. Centre for Community Colleges.

. Tertiary Education Institute.






109
important and topical issues in many countries. It is important to bear in mind, however,

that Professional Development in universities, as Nolder (1992:37) correctly points out, is

influenced throughout by the needs, interests and abilities of lecturers as well as by

institutional constraints.
2.4.7 IN-SERVICE EDUCATION AND TRAINING (INSET)

The meaning of INSET is beset with problems . It has been ;nentioned earlier that this
concept suffers from a lack of clarity of definition and nomenclature ( CERI, 1978:2; see
also, Hofmeyer, 1991:57; Bagwandeen, 1991:42). Different countries use the term in
different ways. The problem is further exacerbated by the fact that there is also less
clarity and agreement about the aims of INSET. Furthermore, INSET activities involve
different goals which in the developing world, are not always clearly identified and spelt
out (Hofmeyr, 19381:864). Oliva (1989:345) notes that there is also considerable
disagreement about whether INSET is the same as Staff Development. He points out
that some writers would maintain that Staff Development is a broader term which
includes working with individuals and groups in both formal and informal situations,
whereas INSET is limited to working with groups in formal training programmes. Others
regard INSET as a process that assists personnel to do their present jobs better,
whereas staff development is understood to mean training for the purpose of
developing new knowledge and skilfls beyond their current assignments. Still others

believe that Staff Development is an organised programme to help personnel feel
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personal skills, whereas INSET focuses on new curricula and the improvement of

pedagogical skills.

For the purpose of clarification, it is crucial {o explicate the concept INSET. Embedded in
the acronym INSET are the two important concepts, namely, education and training. It is

important to recognise the differences between these concepts.

Training is viewed as a specific activity that focuses on immédiate problems (Pigford et
al., 1992:3). De Villiers (1991:74) limits the definition of training to the tasks that workers

have to perform in their workplace:

“ Training is a process of transferring skills and knowledge to a worker in
order that he [she] may perform the tasks related to his [her] job more

effectively and efficiently than he [she] does at present.”

Dubois (1993:4) concurs with the notion that training concerns learning that is focused on
the present job of the learner. Genis (1997.27) adds that in training, the learner is
expected to assimilate a set of clearly defined skills and master these skills in the manner

prescribed by the employer or relevant certification body.

With regard to education, Jarvis (1995:18) espouses a view which is grounded in the

school of thought that conceptualises education as a phenomenon that prepares learners
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idea that university lecturers should receive training in their teaching, research and

community-service roles is still new and far from being accepted. Many university lecturers
objectto the suggestionthat they need some form of training or development although they
may accept the idea of training for research through the Ph.D. (Elton, 1987:52;76). It is

also noteworthy that training is considered acceptable terminology in medical and legal

professions.

However, the notion of training academics for their teachinAgv, research and community-
service roles is gradually gaining ground in countries such as Australia, France and the
UK. Over the past two decades, universities all over the world have been in a state of rapid
change. According to Elton (1987:54-55 ; see also, Fave-Bonnet, 1992:6-7; Startup,

1979:20) the rapidity of these changes has had the following effects on the university

system in general and lecturers in particular:

. Lecturers suddenly found themselves working under different conditions and were
expected to assist their institutions to adapt to these new conditions.

J Lecturers are expected to forge links with universities in other countries.

J The higher qualifications and age levels of university students imply that lecturers
must unremittingly call their own knowledge into question. They are expected to be
always more knowledgeable than their students.

. The students with whom the lecturers interact come from a diverse background.

o Incompatible ways of thinking and prerogatives co-exist in the universities due to

a variety of social, cultural, economic and cultural forces. Against the background
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