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Titel: Instruksionele ontwerp van ‘n afstandsonderrigprogram vir 

gehoorapparaat akoestici 

Naam:  Magdalena Elizabeth Soer 

Promotor:  Professor S.R Hugo 

Departement: Kommunikasiepatologie 

Graad:  Doctor Philosophiae 

. 

OPSOMMING 
 

 

Instruksionele ontwerp is ‘n wetenskap wat tot dusver weinig aandag verkry het in 

residensiële universiteite se onderwyspraktyke.  Instruksionele ontwerp word as ‘n 

vereiste en voorwaarde vir die ontwerp, lewering en optimalisering van 

fleksieleerprogramme beskou en behoort deel te vorm van die kurrikuleringsprosesse 

van universiteite.  Daar is verder ‘n toenemende bewuswording, beide nasionaal en 

internasionaal, van die belangrikheid van afstandsonderrig.  Die paradigmaskuif na 

meer leerder-gesentreerde studie, onafhanklik van tyd en plek, beklemtoon die 

noodsaaklikheid vir die herontwerp en ontwikkeling van studiemateriaal by tersiêre 

inrigtings.  

 

Hierdie studie pas die parameters van instruksionele ontwerp en afstandsonderrig 

toe op die gebied van gehoorapparaat akoestiek.  Die stappe wat in die 

instruksionele ontwerp van die afstandsonderrigprogram vir gehoorapparaat 

akoestici gevolg is, is beplanning deur middel van ‘n situasie-analise, ontwerp en 

ontwikkeling van die program, implementering van die nagraadse Diploma in 

Gehoorapparaat Akoestiek en die instandhouding van die program deur middel van 

evaluering. 

 

In die beplanningsfase is ‘n situasie-ondersoek en -ontleding gedoen deur middel 

van vraelyste aan die belangrikste rolspelers, naamlik gehoorapparaatverskaffers wat 

reeds in die praktyk staan, asook die bejaarde en volwasse kliënte met ‘n 

gehoorverlies wat hulle bedien.  ‘n Totaal van 144 respondente is geraadpleeg in 
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hierdie studie.  In die beplanningsdokument is die verwagte uitkomste en die 

hoofkenmerke van die potensiële leerders van die onderrigprogram geïdentifiseer.  

Die beste kombinasie van media is bepaal om die opleidingsprogram te lewer.  Met 

behulp van die resultate van die analisefase is ‘n twee-jaar nagraadse 

afstandsonderrigdiploma in gehoorapparaat akoestiek ontwikkel en geïmplementeer.  

‘n Groot uitdaging is die fasilitering binne ‘n afstandsonderrigprogram van praktiese 

vaardighede waaroor die gehoorapparaat akoestikus moet beskik.  Daar word 

derhalwe gebruik gemaak van selektiewe kontakperiodes vir die inoefening van 

praktiese vaardighede.  In die finale fase van instruksionele ontwerp is die program 

geëvalueer. 

 

Daar is aangetoon dat instruksionele ontwerp inderdaad ‘n vereiste en voorwaarde is 

vir die ontwerp van leergeleenthede aan die hand van onderwyskundige beginsels. 

 

Sleutelwoorde:  Instruksionele ontwerp, gehoorapparaat akoestikus, 

afstandsonderrig, kurrikulumontwikkeling, fleksieleer, telematiese onderwys, 

uitkoms, lewenslange leer, afleweringswyses, krediet. 
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aid acousticians 
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Departement: Communication Pathology 

Degree:  Doctor Philosophiae 

. 
ABSTRACT 

 
 

Instructional design is a science that has received little attention from residential 

universities and educational practices.  Instructional design is regarded as a 

prerequisite for designing, delivering and optimising flexi-learning programmes and 

should be part of the curricularising processes of universities. There is furthermore 

an increasing awareness, both internationally and nationally, of the need for distance 

education.  The paradigm shift towards more learner centred study, independent of 

time and place, necessitates the redesigning and development of learning material 

at tertiary institutions. 

 

This study applies the parameters of instructional design and distance teaching to 

the field of hearing aid acoustics.  The stages utilised in the instructional design of a 

distance teaching program for hearing aid acousticians were the following: planning 

through an analysis of the situation, design and development of the program, 

implementing the postgraduate Diploma in Hearing Aid Acoustics and the utilisation 

and management of the program through continuous assessment of the program.  

 

In the planning phase an analysis of the situation was conducted by means of 

questionnaires to the major role players, viz. hearing aid dispensers in practice and 

their adult and geriatric clients with a hearing loss.  A total of 144 respondents were 

included in the study.  In the planning document the expected outcomes and main 

traits of the potential learners were identified.  The best system for the delivery of 

the program was also selected.  The results of the analysis phase were used to 
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develop and implement a two year post-graduate distance teaching diploma in 

hearing aid acoustics.  A major challenge was to effectively facilitate the practical 

skills required of hearing aid acousticians within a distance teaching program.  

Selected contact periods are therefore used for practising practical skills.  In the final 

phase of instructional design, the program was evaluated.  

 

It was indicated that instructional design is indeed a prerequisite for specifying 

conditions for learning, based on sound teaching principles.  

 

Key words:  Instructional design, hearing aid acoustician, distance teaching,  

curriculum development, flexi-learning, telematic education, outcomes, 

lifelong learning, delivery modes, credit. 
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