-
ﬂ UNIVERSITEIT VAN PRETORIA
St

UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

5.8 REFERENCES!®

ABT ASSOCIATES. 2001. /mpacts of HIV/AIDS on the South African

Education Sector. Johannesburg: Abt Associates.

ADLER, P.A. & ADLER, P. 1994. Observational techniques. In: N.K. Denzin
& Y.S. Lincoln (Eds.), Handbook of Qualitative Research. Thousand Oaks:

Sage Publications.
AINSA, P. 2002. 7eaching children with Aids. New York: Edwin Mallen Press.
AIRHIHENBUWA, C.0., MAKINWA, B., FIRTH., M. & OBERGON, R.

1999. Communication frameworks for HIV/AIDS: A new direction.

Geneva:UNAIDS. Available at www.unaids.org/publications.

AJENZEN, I. & FISHBEIN, M. 1980. Understanding Attitudes and

predicting social behaviour. Englewood Cliffs New York: Prentice-Hall.

AJENZEN, I. & FISHBEIN, M. 1985. From Intentions to Action: A theory of
planned behaviour. In: Kuhl, J. & Beckmann, J.(Eds.), Action control: From

cognition to behaviour. New York: Springer.

BABBIE, E. & MOUTON, J. 2001. 7he practice of social research (2" ed).
Cape Town: Oxford Press.

BADCOCK-WALTERS, P. & WHITESIDE, A. 2003. HIV & AIDS and

development in the Education Sector. Geneva: USAID.

BANDURA, A. 1986. Social Foundations of Thought and Action. New Jersey:

Prentice-Hall.

18 This list of references also includes National acts and Departmental policies.

241



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
ﬂ UNIVERSITEIT VAN PRETORIA
St

BANDURA, A. 1989. Percieved Self-Efficacy in the Exercise of Control over
AIDS infection. In: Mays, V.M., Albee, G.W. & Schneider, S.F. (Eds.), Primary
Prevention of AIDS. California:Sage.

BASSET, M.T. & KAIM, B. 2000. What they dont know can hurt them.
Zimbabwe: TARSC.

BATE, K. D. 2003. Responsibility in a time of Aids. A pastoral response by
Catholic Theologians and Aids Activists in Southern Africa. Pietermaritzburg:

Intrepid.

BERG, B.L. 2001. Qualitative research methods for the Social Sciences.
Needham Heights: Allyn and Bacon.

BERGEN, A. & WHILE. 2000. A case for case studies: Exploring the use of
case study design in community nursing research. Journal of Advanced
Nursing, 31(4):1-14.

BEYER, L.E. 1988. Knowing & Acting: Inquiry, Ideology & Educational

studies. London: The Falmer Press.

BLESS, C. & HIGSON-SMITH, C. 1995. Social Research Methods: An

African Perspective. Cape Town: Juta.

BOGDAN, R.G. & BILKEN, S.K. 1992. Qualitative Research for Education
(second edition). Boston MA: Allyn & Bacon.

BROUARD, P., MARITZ, J., PIETERSE, J., VAN WYK, B. & ZUBERI, F.
2005. Course companion to the CSA entry level course and general
information source. Pretoria: Centre for the study of AIDS, University of

Pretoria.

242



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
ﬂ UNIVERSITEIT VAN PRETORIA
St

BROOKES, H., SHISANA, O. & RICHTER, L. 2004. 7he National
Household HIV Survey prevalence and risk survey of South Africa. Cape
Town: HSRC Publishers.

BUSINESS REPORT. 2000. 17 July:16

CHAPIN, J.R. 2000. The third Person Perception and Optomistic Bias
Among Urban Minority Alt-Risk Youth. Communication Research, 27(1):51-
81.

CAREY, S. 1985. Conceptual change in childhood. Cambridge: The MIT

Press.

CARTER, D.S.G. 1999. A Whole-school approach to adolescent peer-leader
development for affective learning in health-related curricula. Research
Papers in Education, 14(3):295-319.

CATANIA, J.A., KEGELES, S.M. & COATES, T.J. 1990. Towards and
understanding of risk behaviour: An AIDS risk reduction model (ARRM),
Health Education Quarterly, 17(1):53-72.

COHEN, D. 2002. HIV and education in Sub-Saharan Africa: Responding to
the impact. Perspectives in Education, 20(2):13-23.

COHEN, L., MANION, L. & MORRISON, K. 2003. Research methods in

Education. New York: Routledge Falmer.

COLLINS COBUILD ENGLISH DICTIONARY. 1998. London:

HarperCollins Publishers.

243



-

ﬂ UNIVERSITEIT VAN PRETORIA
. UNIVERSITY OF PRETORIA
W YUNIBESITHI YA PRETORIA

COOMBE, C. 2000a. HIV & AIDS and the education sector. The foundations
of control and management strategies in South Africa. Briefing paper

commissioned by the United Nations Economic Commission for Africa.

COOMBE, C. 2000b. Numbers and the AIDS effect. Pretoria: University of

Pretoria.

COOMBE, C. 2001a. HIV/AIDS and trauma among learners: sexual violence

and deprivation in South Africa. Pretoria: University of Pretoria.

COOMBE, C. 2001b. Mitigating the impact of HIV/AIDS on education supply,

demand and quality: a global review. Pretoria: University of Pretoria.

COOMBE, C. & KELLY, M.]). 2001. Education as a vehicle for combating
HIV/AIDS. Pretoria: University of Pretoria.

COURT, S. 1999. Curriculum planning guidelines for HIV & AIDS education.

Montana: Office of Public Instruction.

CRESWELL, J.W. 2003. Research design. Qualitative, quantitative and

mixed methods approaches. California: Sage Publications.

CREWE, M. 2002. Reflections on the South Africa HIV/AIDS epidemic.
Society in Transition, 33(3):446-454.

DAVISON, W. 1983. The Third Person Effect in Communication. Public
Opinion Quarterly, 47:1-15.

DENZIN, N.K. 1989. nterpretive Biography. London: Sage Publications.

244



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
ﬂ UNIVERSITEIT VAN PRETORIA
St

DENZIN, N.K. & LINCOLN, Y.S. (Eds.) 1998. The /andscape of Qualitative

Research. Theories and Issues. London: Sage Publications.

DENZIN, N.K. & LINCOLN, Y.S. (Eds.) 2000. 7he handbook of Qualitative

Research. California: Sage Publications.

DEPARTMENT OF EDUCATION. 1996. National Education Policy Act, 1996
(Act No. 27 of 1996). National Policy on HIV/AIDS for Learners and Educators

in Public Schools. Johannesburg: Department of Education.

DEPARTMENT OF EDUCATION. 1998. Sexuality Education in Schools.

Circular 485. Pretoria: Department of Education.

DEPARTMENT OF EDUCATION. 1999. The National Policy on HIV/AIDS,
for Learners and Educators in Public Schools, and Students and Educators in
Further Education and Training Institutions. Government Gazette, 410, 20372,

August 10. Pretoria: Department of Education.

DEPARTMENT OF EDUCATION. 2000. 7he HIV & AIDS emergency:
Department of Education’s guidelines for Teachers. Pretoria: Department of

Education.

DEPARTMENT OF EDUCATION. 2001a. 7irisano — working together.

[Online] Available at: http://education.pwv.gov.za

DEPARTMENT OF EDUCATION. 2001b. Fducation in South Africa:

Achievements since 1994. Pretoria: Department of Education.

DEPARTMENT OF EDUCATION. 2001c. Manifesto on Values, Education

and Democracy. Pretoria: Department of Education.

245



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
W UNIVERSITEIT VAN PRETORIA
St

DEPARTMENT OF EDUCATION. 2002. Revised National Curriculum
Statement Grades R — 9 (Schools): Overview. Pretoria: Department of

Education.

DEPARTMENT OF EDUCATION. 2003a. National Curriculum Statement

Overview Grades 10-12 (General). Pretoria: Department of Education.

DEPARTMENT OF EDUCATION. 2003b. MNational Curriculum Statement

Grades 10-12 (General): Life Orientation. Pretoria: Department of Education.

DEPARTMENT OF EDUCATION. 2003c. Develop an HIV & AIDS plan for
your school — A guide for school governing bodies and management teams.
Pretoria: Department of Education.

DEPARTMENT OF EDUCATION. 2003d. HIV & AIDS Resource Guides.

Pretoria: Department of Education.

DEPARTMENT OF EDUCATION. 2004. School Development Plan for

School Governing Bodies. Pretoria: Department of Education.

DEPARTMENT OF EDUCATION. 2005. National Curriculum Statements
grades 10-12 (General) — Life Orientation Programme Guidelines. Pretoria:

Department of Education.

DEPARTMENT OF EDUCATION. 2007. National Curriculum Statement
grades 10-12 (General) — Learning Programme Guidelines: Life Orientation.

Pretoria: Department of Education.
DEPARTMENT OF EDUCATION & DEPARTMENT OF HEALTH. 2000.

HIV & AIDS Life Skills Training Manual for Secondary and Primary Schools.

Pretoria: Department of Education.

246



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
ﬂ UNIVERSITEIT VAN PRETORIA
St

DEPARTMENT OF HEALTH. 2001. Draft HIV & AIDS/STD Strategic Plan
for South Africa, 2000 — 2005. Pretoria: Department of Health.

DEPARTMENT OF HEALTH. 2005. South Africa National HIV Prevalence,
HIV Incidence, Behaviour and Communication Survey, 2005. Pretoria:
Department of Health.

DEPARTMENT OF SOCIAL DEVELOPMENT. 2002. Documenting HIV &
AIDS case studies in South Africa. Pretoria: Department of Social

Development.

DE VOS, A.S. (Ed.) 2000. Research at grass roots. A primer for the caring

professions. Pretoria: Van Schaik.

DICKSON-TETTEH, K & LADHA, S. 2000. Youth Health. In: South African
Health Review 2000. Durban: Health Systems Trust.

DONALD, D., LAZARUS, S., & LOLWANA, P. 2002. Fducational

psychology in social context. Cape Town: Oxford University Press.

DORRINGTON, R.E., JOHNSON, L.F., BRADSHAW, D. & DANIEL, T.
2006. The demographic Impact of HIV/AIDS in South Africa. National and

Provincial Indicators for 2006. Cape Town: Centre for Actuarial Research.

DWADWA, L. 1997. Teachers learn about sex education. 7he Teacher,
2(11):9.

ERICSON, F. 1986. Qualitative methods in research on teaching. In:

Wittrock, M. D. (Ed.), Handbook of research on teaching. New York:
McMillian.

247



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
ﬂ UNIVERSITEIT VAN PRETORIA
St

EZZY, D. 2002. Qualitative analysis: Practice and innovation. London:

Routledge.

FARHANGPOUR, P., PRETORIUS, A. & SMIT, A. 2007. L/fe Orientation —

A teacher’s guide. Paarl: Heinemann.

FARYNA, E.L. & MORALES, E. 2000. Self-Efficacy and HIV-related Risk
Behaviours Among Multi-ethnic Adolescents. Cultural Diversity and Ethnic
Minority Psychology, 6(1):42-56.

FISHBEIN, M. & MIDDLESTADT, S.E. 1989. Using the theory of Reasoned
Action as a Framework for Understanding and changing AIDS-Related
Behaviours. In: Mays, V. M., Albee, G. W., & Schneider, S. F. (Eds.), Primary
Prevention of AIDS. California: Sage.

FLICK, U., VON KARDOREFF, E. & STEINEKE, I. 2004. What is qualitative

research? An Introduction to the field. London: Sage Publications.

GARBERS, 1.G. (Red.) 1996. Doclireffende geesteswetenskaplike

navorsing. Pretoria: J.L. van Schaik.

GAUTENG DEPARTMENT OF EDUCATION. 2004. Life Orientation: HIV
and AIDS. Johannesburg: GDE-GIED.

GLESNE, C. & PESHKIN, A. 1992. Becoming qualitative researchers: An

introduction. New York: Longman Publishers.

HADDON, C. & MOORE, 1. 2006. Shuter’s Life Orientation Guide. Cape
Town: Shuter & Schooter.

248



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
ﬂ UNIVERSITEIT VAN PRETORIA
St

HARTELL, C.G. & MAILE, S. 2004. HIV/AIDS and Education: a study on
how a selection of school governing bodies in Mpumalanga understand,
respond to and implement legislation and policies on HIV/AIDS. In:

International Journal of Educational Development, 24(2004), p. 183-199.

HATCH, J.A. 2002. Doing qualitative research in educational settings.
Albany: State University of New York Press.

HAYES, R.L. & OPPENHEIM, R. 1997. Constructivism: Reality is what you
make it. In: Sexton, T.L. & Griffin, B.L. (Eds.), Constructivist thinking in

counselling practice, research and training. New York: Teachers College Press.

HENNING, E., VAN RENSBURG, W. & SMIT, B. 2004. Finding your way

in gualitative research. Pretoria: Van Schaik.

HOPE, K.R. 1999. AIDS and Development in Africa: A social science

perspective. New York: The Haworth Press.

HUMAN RIGHTS WATCH. 2001. Scared at school.: Sexual violence against
girls in South Africa. New York: Human Rights Watch.

HUMAN SCIENCES RESEARCH COUNCIL. 2002. Nelson Mandela/HSRC
Study of HIV & AIDS. HSRC: Cape Town.

JANESICK, V. J. 2000. The choreography of qualitative research design.
In: DENZIN, N. K. & LINCOLN Y. S. (Eds.), The handbook of qualitative

research. California: Sage Publications.

JOHNSON, B. & CHRISTENSEN, L. 2000. Educational Research:
Qualitative and Quantitative Approaches. Needham Heights: Allyn & Bacon.

249



-

ﬂ UNIVERSITEIT VAN PRETORIA
. UNIVERSITY OF PRETORIA
W YUNIBESITHI YA PRETORIA

KELLY, K. 2000. Communicating for Action. a contextual evaluation of youth
responses to HIV & AIDS. Beyond Awareness Campaign. Department of
Health: South Africa.

KELLY, K., PARKER, W. & OYOSI, S. 2002. Pathways to Action — HIV &
AIDS prevention, Children and Young People in South Africa. Pretoria: Cadre.

KELLY, M.). 1999. What HIV/AIDS Can Do to Education, and what
Education can do to HIV/AIDS. Paper presented to the All Sub-Saharan Africa
Conference on Education for All 2000, University of Zambia, Lusaka, 6-10

December.

KELLY, M.). 2000. Planning for education in the context of HIV & AIDS.
Paris: UNESCO.

KELLY, M.). 2001a. Challenging the Challenger: Understanding and
expanding the response of universities in Africa to HIV & AIDS. Washington,
DC: ADEA Working Group on Higher Education.

KELLY, M.J. 2001b. Meeting the educational needs of orphans and
vulnerable children (OVCs). Presentation at the Eastern and Southern Africa
regional workshop on orphans and vulnerable children (7 November 2001).

Lusaka: Zambia.

KIRSCHT, P. & JOSEPH, J. G. 1989. The Health Believe Model: Some
Implications for Behaviour Change, with Reference to Homosexual Males. In:
Mays, V. M., Albee, G. W., & Schneider, S. F.(Eds.), Primary Prevention of
AIDS. Califonia: Sage.

250



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
W UNIVERSITEIT VAN PRETORIA
St

KISTNER, J.,EBERSTEIN, I.W., QUADNAGO, D., SLY, D., SITTIG, L.,
BALTHOZOR, M., CASTRO, R. & OSBORNE, M. 1997. Children’s AIDS-
Related Knowledge and Attitudes: variations by Grade, Race, Gender, Socio-
Economic Status, and Size of Community. AIDS Education and Prevention,
9(3):285-298.

KWAZULU-NATAL DEPARTMENT OF EDUCATION AND CULTURE.
2002. HIV & AIDS Plan for Education. As Is report.

LARSON, H. & NARAIN, J. 2001. Beyond 2000: Responding to HIV & AIDS

in the New Millenium. New Delhi: World Health Organisation

LEEDY, P.D. 1997. Practical research: Planning and Design. New Jersey:
Prentice-Hall.

LINCOLN, Y.S. & CUBA, E.G. 1985. Naturalistic Inquiry. Beverly Hills: Sage

Publications.

LOUW, N. 2006. /nterview on 11 November. Private educational consultant

and previous Superintendent of Education: Department of Education.

LOUW, N., EDWARDS, D. & ORR, 1. 2001. HIV/AIDS: Care and support to
aftected and infected learners. A guide for educators. Pretoria: Formeset

Printers.

MACMILLAN ENGLISH DICTIONARY. 2005. Macmillan English Dictionary

for Advanced Learners — International Edition. Oxford: Macmillan Publishers.

MARAIS, H. 2000. 70 the edge: AIDS review 2000. Pretoria: Centre for the
study of AIDS, University of Pretoria.

251



-

ﬂ UNIVERSITEIT VAN PRETORIA
. UNIVERSITY OF PRETORIA
W YUNIBESITHI YA PRETORIA

MARAIS, H. 2005. Buckiing: The Impact of AIDS in South Africa 2005.
Centre for the study of AIDS, Pretoria: University of Pretoria.

MATHEWS, C., BOON, H., FLISHER, J. & SCHAALMA, P. 2006. Factors
associated with teachers’ implementation of HIV & AIDS education in
secondary schools in Cape Town, South Africa. In: AIDS Care, 18(4): 388-
397.

MCMILLAN, J.H. & SCHUMACHER, S. 2001. Research in Education.: A

conceptual introduction. Harrisonburg: Longman.

MEEKS, L. & HEIT, P. 2001. Sexuality and Character Education. Chicago:
Meeks&Heit Publishers

MELKOTE, S.R., MUPPIDI, S.R. & GOSWAMI, D. 2000. Social and
economic factors in an integrated behavioural and societal approach to

communication in HIV/AIDS. In: Journal of Health Communication, 5:17-27.

MERRIAM, S.B. 1998. Qualitative Research and Case Study Applications in

Education. San Francisco: Josey-Bass Publishers.

MERTENS, D.M. 1998. Research methods in Education and Psychology.

London: Sage Publications.

MICHEL, B. 2000. 7alking about life — HIV & AIDS and Life Skills Training
Manual for Secondary and Primary Schools. Johannesburg: Department of

Education.

MOUTON, J. 2001. How to succeed in your Master’s and Doctoral Studies —

a South African guide and resource book. Pretoria: Van Schaik.

252



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
W UNIVERSITEIT VAN PRETORIA
St

MONTEITH, M. 2006. Oxford Successful Life Orientation — Teacher’s Book.

Cape Town: Oxford University Press.

MUSSEN, P. H., CONGER, J. J., KAGAN, J. & HUSTIN, A. C. 1984. Child

Development and Personality. New York: Harper and Row.

NEUMAN, W.L. 1997. Social Research Methods: Qualitative and

Quantitative approaches. Boston: Alyn and Bacon.

O'DONOGHUE, T.A. & PUNCH, K.F. 2003. Qualitative Educational

Research in Action. London: RoutledgeFarmer.

PAGE, J.,, LOUW, M. & PAKKIRI, D. 2006. Working with HIV & AIDS.

Cape Town: Juta.

PALMER, D.A., BOARDMAN, B. & BAUCHNER, H. 1996. Sixth and Eight
Graders and Acquired Immunodeficiency Syndrome: The results of Focus
Group Analysis. In: Journal of Adolescent Health, 19(4):297-302.

PARKER, W. 1997. Action Media: Consultation, Collaboration and

Empowerment in Health Promotion. In: Africa Media Review, 11(1):54-63.

PARKER, W. 2004. Rethinking conceptual approaches to behaviour change:

The importance of context. Johannesburg: CADRE.

PARKER, W. 2005. Claims and realities in HIV programme evaluation.
CADRE: Johannesburg.

PARKER, W., DALRYMPLE, L. & DURDEN, E. 2000. Cormmunication

beyond AIDS awareness: A manual for South Africa. Aucklandpark:

Department of Health.

253



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
W UNIVERSITEIT VAN PRETORIA
St

PATTERSON, G. 1996. Love in a time of AIDS — Women, Health and the
Challenge of HIV. Geneva: WCC Publications.

PATTON, M.Q. 2002. CQualitative research and evaluation methods.

California: Sage Publications.

POGGENPOEL, M. 1998. Data analysis in qualitative research. In: DE VOS,
AS. (Ed.), Research at grass roots: A primer for the caring professions.

Pretoria: Van Schaik.

RADEMEYER, A. 2003. Schools ignore prescribed sexuality programmes.
Johannesburg: Media24.

READER'’S DIGEST. 1985. 7he right word at the right time: A guide to the
English Language and how to use it. London: Reader’s Digest Association
Limited.

READER'’S DIGEST UNIVERSAL DICTIONARY. 1989. London: Reader’s

Digest Association Limited.

REITMAN, D., St. LAWRENCE, J.S., JEFFERSON, A., ALLEYNE, E.,
BRASFIELD, T.L. & SHIRLEY, A. 1996. Predictors of African American
Adolescents” Condom Use and HIV Risk Behaviour. In: AIDS education and
Prevention, 8(6):499-515.

REPUBLIC OF SOUTH AFRICA. 1996a. South African Schools Act, Act 84
of 1996. Government Gazette, 377 (17579). Cape Town: Government Printer.

REPUBLIC OF SOUTH AFRICA. 1996b. The Constitution of the Republic of

South Africa, Act 108 of 1996. Government Gazette, 378 (17678). Cape

Town: Government Printer.

254



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
ﬂ UNIVERSITEIT VAN PRETORIA
St

REPUBLIC OF SOUTH AFRICA. 1996c. National Education Policy Act, Act
27 of 1996. Government Gazette, 370 (17118). Cape Town: Government

Printer.

RICHTER, L., MANEGOLD, J. & PATHER, R. 2004. Family and Community
Interventions for children affected by AIDS. Cape Town: HSRC Publishers.

SAAYMAN, W. & KRIEL, 1. 1992. 7he /eprosy of our time? Johannesburg:

Orion Publishers.

SCHOEBERLEIN, D.R., WOOLSTON, L. & BRETT, J. 2000. School-based
HIV Prevention: A Promising Model. In: Child and Adolescent Psychiatric
Clinics of North America, 9(2):389-405.

SCHWANDT, T.A. 1998. Constructivist, interpretivist approaches to human
inquiry. In: DENZIN, N.K. & LINCOLN, Y.S. (Eds.), The /andscape of

qualitative research.: Theories and issues. London: Sage Publications.

SCHWANDT, T.A. 2000. Three epistemological stances for qualitative
inquiry. In: DENZIN, N.K. & LINCOLN, Y.S. (Eds.), T7he handbook of

qualitative research. California: Sage Publications.

SCHURINK, E.M. 1998. The methodology of unstructured face-to-face
interviewing. In: DE VOS, A.S. (Ed), Research at grass roots. A primer for the

caring professions. Pretoria: Van Schaik Publishers.

SEXTON, T.L. 1997. Constructivist thinking within the history of ideas: The
challenge of a new paradigm. In: Sexton, T.L. & Griffin, B.L. (Eds.),
Constructivist thinking in counselling practice, research and training. New

York: Teachers College Press.

255



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
ﬂ UNIVERSITEIT VAN PRETORIA
St

SHENTON, A.K. 2004. Strategies for ensuring trustworthiness in qualitative

research projects. Education for information, 22: 63-75.

SHELL, R.C.H. 2000. Halfway to the Holocaust the HIV & AIDS pandemic in
South Africa. Cape Town: Rhodes University.

SHISANA, O., REHLE, T., SIMBAYI, L.C., PARKER, W., ZUMA, K.,
BHANA, A., CONNOLLY, C., JOOSTE, S. & PILLAY, V. 2005. South
African National HIV  Prevalence, HIV Incidence, Behaviour and

Communication Survey, 2005. Cape Town: HSRC Press.

SIGELMAN, C., DERENOWSKI, E., WOODS, T., MUKAI, T., ALFRED-
LIRO, C., DURAZO, O. & MADDOCK, A. 1996. Mexican-American and
Anglo-American Children’s Responsiveness to a Theory-Centred AIDS
Education Program. In: Child Development, 62(2):253-266.

SIMBAY]I, L.C. 1999. AIDS awareness and sexual behaviour in South Africa.
In: AIDS and Development in Africa: A social science perspective. New York:
The Haworth Press.

SILVERMAN, D. 1994. Interpreting qualitative data: Methods for analysing

talk, text and interaction. London: Sage Publications.

SILVERMAN, D. 2000. Doing qualitative research: a practical handbook.
London: Sage Publications.

SMART, R. 2003a. Policies for orphans and vuinerable children: A

Framework for moving ahead. South Africa: Futures Group International and

the Centre for Development and Population activities.

256



-

ﬂ UNIVERSITEIT VAN PRETORIA
. UNIVERSITY OF PRETORIA
W YUNIBESITHI YA PRETORIA

SMART, R. 2003b. Children affected by HIV/AIDS in South Africa: a rapid

appraisal of priorities, policies and practices. Pretoria: Save the Children (UK).

STANECKI, K.A. 2002. The AIDS pandemic in the 21" Century. Report on
the XIV International Conference on AIDS (July 2002): Barcelona.

STATISTICS SOUTH AFRICA. 2006. Mortality and causes of death in
South Africa, 2003 and 2004. Pretoria: Statistics South Africa.

STATISTICS SOUTH AFRICA. 2007. Mid-year population estimates —
200/. Pretoria: Statistics South Africa.

STAKE, R.E. 2000. Case studies. In: DENZIN, N.K. & LINCOLN, Y.S. (Eds),

The handbook of qualitative research. California: Sage Publications.

STRYDOM, H. 1998. Ethical aspects of research in the caring professions.
In: DE VOS, A.S. (Ed.), Research at grass roots - A primer for the caring

professions. Pretoria: Van Schaik Publishers.

TERRE BLANCHE, M. & DURRHEIM, K. (Eds.) 2002. Research in
practice: Applied methods for the Social Sciences. Cape Town: University of

Cape Town Press.

TERRE BLANCE, M. & KELLY, K. 2002. Interpretive methods. In: Terre
Blance, M. & Durrheim, K. (Eds.), Research in practice.: Applied methods for

the Social Sciences. Cape Town: University of Cape Town Press.

THE KAISER FAMILY FOUNDATION. 2001. Youth: Report on South

African youth. Johannesburg: Kaiser Family Foundation.

257



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
ﬂ UNIVERSITEIT VAN PRETORIA
St

TRAUTH, E. M. 2001. Quantitative research in IS: issues and trends.

Hersey: Idea Group.

TRANSVAALSE ONDERWYS DEPARTEMENT. 1986. Versiag van die Ad
Hoc Komitee en Aanbevelings ten opsigte van die uitbouing en verdere
verfyning van die Gesinsvoorligtingsprogram in T.0.D skole. 2 Junie 1986.

Pretoria: Departement van Onderwys.

UNAIDS. 1997. Integrating HIV and STD prevention in the school setting.
Geneva: UNAIDS.

UNAIDS. 2000. Report on the global HIV & AIDS epidemic. Geneva:
UNAIDS.

UNAIDS. 2001a. Gender and AIDS Almanac. Geneva: UNAIDS.

UNAIDS. 2001b. World AIDS campaign: Men culture and HIV/AIDS.
Geneva: UNAIDS.

UNAIDS. 2002a. Children on the brink. Geneva: UNAIDS

UNAIDS. 2002b. Report on the global HIV/AIDS epidemic (June 2002).
Geneva: UNAIDS.

UNAIDS. 2004a. AIDS epidemic update December 2004. Geneva: UNAIDS.

UNAIDS. 2004b. Report on the global HIV/AIDS epidemic. Geneva:
UNAIDS.

UNAIDS. 2006. Report on the Global AIDS epidemic. Geneva: UNAIDS.

258



-

ﬂ UNIVERSITEIT VAN PRETORIA
. UNIVERSITY OF PRETORIA
W YUNIBESITHI YA PRETORIA

UNAIDS. 2007. AIDS epidemic update — 200/. Geneva: UNAIDS.

UNESCO. 2003. Living and learning in a WORLD with HIV/AIDS. Paris: 1IEEP

Publications.

UNESCO. 2004. UNESCOS strategy for HIV & AIDS prevention education.
Paris: IIEP Publications.

VAN ROOYEN, L. 1987. Die beplanning van 'n opleidingsprogram vir
onderwysers in Gesinsvoorlfigting. Ongepubliseerde PhD proefskrif. Pretoria:

Universitiet van Pretoria.

VAN ROOYEN, L. 1997. Sexuality Education in the classroom. Pretoria:

Kagiso Pulishers.

VAN ROOYEN, L. 2001. nterpretation of relevant policies on HIV & AIDS.

Pretoria: University of Pretoria.

VAN ROOYEN, L., & HARTELL, C. 2001. HIV and Education — Beyond
2000. 1In: Calitz, L., Fugelstad, O.L. & Lillejord, S. (Eds.), Leadership in

Education. Cape Town: Heinemann.

VAN ROOYEN, L & LOUW, N. 1993. Geslagsopvoeding. ‘n Handleiding vir

die opvoeder. Pretoria: Academica.

VAN ROOYEN, L & LOUW, N. 1994. Sexuality Education: a guide for

teachers. Pretoria: J.L. van Schaik.

VAN ROOYEN, L. 2006. Interview on 14 October. Professor in Curriculum

Studies at the University of Pretoria.

259



UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
W YUNIBESITHI YA PRETORIA

WILLIG, C. 2001. Introducing qualitative research in psychology:

Oyt

Adventures in theory and method. Philadelphia: Open University Press.

WEINSTEIN, N.D. 1989. Perceptions of Personal Susceptibility to Harm.
In: Mays, V.M., Albee, G.W. & Schneider, S.F.(Eds.), Primary Prevention of
AIDS. California: Sage.

WORLD BANK. 1999. Intensifying action against HIV & AIDS in Africa:

Responding to a development crisis. Africa Region: World Bank.

WORLD BANK. 2002. Education and HIV & AIDS — a window of hope. The
World Bank: Washington.

WORLD HEALTH ORGANISATION. 1994. School/ Health Education to
prevent AIDS and STD. Geneva: WHO.

WORLD HEALTH ORGANISATION. 2002. Report on infectious diseases.
Geneva: WHO.

260



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
W UNIVERSITEIT VAN PRETORIA
St

ADDENDUM A

CODE:
QUESTIONS FOR SEMI-STRUCTURED INTERVIEWS S

| E{ 2 ] ] i = = e i = o i 0 = e o ] e s e = = =

RESEARCH TOPIC: CONTEXTUAL FACTORS INFLUENCING THE
IMPLEMENTATION OF HIV & AIDS PROGRAMMES IN SCHOOLS

RESEARCH QUESTION: IN WHAT MANNER DO CONTEXTUAL FACTORS
INFLUENCE THE IMPLEMENTATION OF HIV & AIDS PROGRAMMES IN SOUTH
AFRICAN SCHOOLS?

) i o i o ] o o o] o o] e o e o ] g ] g o g g g g g g g g g g

Section A: Biographical information

Question 1: What is your position at the school?

Principal

Deputy Principal

Head of Department

Master Trainer

Teacher

Question 2: What is your highest qualification?
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Question 3: How long have you been a teacher?

-
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0-5 years;

5-10 years;

10-20 years;

20 years or more.

Question 4: To what extent are you involved in HIV & AIDS
programmes in your school?

Directly Indirectly Not involved at

involved involved all

SECTION B: Training with regard to HIV & AIDS education

Question 5: Have you attended any training sessions, workshops or
information sessions with regard to HIV & AIDS? If so, where, when

and by whom were these services rendered?
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Question 6: On a scale of 1 to 5, how high would you rate your
knowledge with regard to HIV & AIDS?

1: Low

2: Below average
3: Moderate
4: Above average
5: Very high

Question 7: Do you agree or disagree with the statement that HIV &

AIDS can be prevented. If yes, how?

Question 8: What is your view with regard to the role of education in
the prevention of HIV & AIDS infection? Does education have a role

to fulfil in prevention?
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Question 9: Which aspects do you regard as important when dealing
with HIV & AIDS prevention?

-
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SECTION C: The school’s HIV & AIDS programme

Question 10: Does your school present an HIV & AIDS programme to
the learners? If not, ignore question 10 and please answer questions
1lato 11d.
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ALTERNATIVE QUESTIONS TO QUESTION 10, IN THE INSTANCE OF
NON-PRESENTATION OF THE HIV & AIDS PROGRAMME.

Lt

Question 11a: With reference to question 10, why is your school not
implementing the HIV & AIDS programme?

Question 11b: Do you regard the implementation of the HIV & AIDS

programme as important? If not, why?

Question 11c: Do you think the implementation of such a

programme can make a difference?

Question 11d: How can these challenges be addressed in order to

facilitate the implementation of such a programme in your school?
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Question 12: Are you aware of the fact that the implementation of

the HIV & AIDS programme is compulsory?

Question 13: Regarding your school’'s HIV & AIDS programme,

answer the following questions.

When is the programme presented?

Who is responsible for the programme?

How long does the presentation take?

Where is the programme presented?

According to your opinion, what is the core

message of the programme?

Question 14: In your opinion, what is the impact of your school’s
HIV & AIDS programme?
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Question 15: Which resources for facilitating the implementation of

the HIV & AIDS programme are available in your school?

RESOURCE

AVAILABLE

UNAVAILABLE

Teachers allocated to the HIV & AIDS

programme.

Teachers trained with regard to HIV &
AIDS education.

Classrooms dedicated to the HIV & AIDS

programme.

Textbooks.

Posters, wall charts.

Pamphlets, booklets.

Video player and/or a DVD player.

Videocassettes and/or DVD material
related to HIV & AIDS education.

First aid kit and supplies.

Library.

Internet.

Computer access for teachers.

Computer access for all learners.

Budget allocation for HIV & AIDS

education.
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Question 16: How is the HIV & AIDS programme accommodated

within the school’s timetable?

Question 17: Does your school have an own, unique school policy on
how to deal with HIV & AIDS related issues in the school and on the
playground?

Question 18: Can you describe the process that was followed for

developing the school’s HIV & AIDS policy?
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Question 19: Are you aware of other sources that were consulted
during the development of your school’s HIV & AIDS policy, for
example experts, departmental requirements, the Internet or

books?

Question 20: Who were the stake-holders that were involved in
drafting your school’s HIV & AIDS policy?
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Question 21: Does your school’s HIV & AIDS policy deal with
unforeseen incidences that may occur on the campus of the school

(accidents which could lead to bleeding)?

Question 22: Does your school make provision for/allow outsiders
such as lovelife, Soul Buddyz, the Department of Health, community
institutions, NGOs or the clergy to participate in or present HIV &
AIDS programmes in your school?
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Question 23: Are you comfortable or uncomfortable about talking to

learners about sensitive topics such as:

Comfortable

Uncomfortable

Reasons

HIV & AIDS?

HIV & AIDS transmission?

HIV & AIDS prevention?

HIV & AIDS testing?

HIV & AIDS status?

Caring for people living
with HIV & AIDS?

Sex?

Sexual relationships?

Sexual activities?
(heterosexual;
homosexual; bisexuality;

oral; anal; group)

Sexual orientation?

Sexual reproductive

development?

Sexual abuse?

Sexually Transmitted

Infections?

Condom availability and

use?

Unwanted pregnancies?

Substance abuse?

Prostitution?
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SECTION E: Reflection on the implementation of the HIV & AIDS

programme at a participant’s school

Question 24: According to you, what are the strengths and

weaknesses of the implementation process followed by your school?

Question 25: If you would be asked to advise the schools in
Soshanguve with regard to improvement of the process of HIV &

AIDS programme implementation, what would your advice be?
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ADDENDUM B

ETHICAL CLEARANCE CERTIFICATE FROM THE RESEARCH ETHICS
COMMITTEE OF THE UNIVERSITY OF PRETORIA

==

UNIVERSITY OF PRETORIA
FACULTY OF EDUCATION

RESEARCH ETHICS COMMITTEE

CLEARANCE CERTIFICATE CLEARANCE NUMBER : CS07/05/01

DEGREE AND PROJECT PhD Curriculum Studies

Contextual factors influencing the implementation of HIV and AIDS
programmes in schools

INVESTIGATOR(S) Dirk van den Berg - 9527889
DEPARTMENT Curriculum Studies
DATE CONSIDERED 14 June 2007

DECISION OF THE COMMITTEE AFPROVED

This ethical clearance is valid for years and may be renewed upon application

CHAIRPERSON OF ETHICS COMMITTEE Dr S Human-Vogel (ﬁw

]
DATE 14 June 2007 01

cC Prof Linda van Rooyen (Supervisor)
Dr Lojiso Jita (Departmental Ethics Representative)
Ms Jeannie Beukes (Student Administration)

This ethical clearance certificate is issued subject to the following conditions:
A signed personal declaration of responsibility

2. If the research question changes significantly so as to alter the nature of the study, a new application
for ethical clearance must be submitted

3. It remains the students’ responsibility to ensure that all the necessary forms for informed consent are
kept for future queries.

Flease quote the clearance number in all enquiries.
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ADDENDUM C

PERMISSION FROM THE GAUTENG DEPARTMENT OF EDUCATION TO
CONDUCT RESEARCH IN SCHOOLS

UMnyango WezeMfundo Lefapha la Thuto
Department of Education Departement van Onderwys
Date: 12 March 2007
Name of Researcher: Van der Berg Dirk Nicolaas
Address of Researcher: Visvangerstraat 250
Montanapark
0159
Telephone Number: 0125489682
Fax Number: 0127998564
Contextual factors influencing the
Research Topic: implementation of HIV and AIDS
programmes in schools |
Number and type of schools: | 3 Secondary Schools
District/s/HO Tshwane North

Re: Approval in Respect of Request to Conduct Research

This letter serves to indicate that approval is hereby granted to the above-mentioned
researcher to proceed with research in respect of the study indicated above. The
onus rests with the researcher to negotiate appropriate and relevant time schedules
with the school/s and/or offices involved to conduct the research. A separate copy of
this letter must be presented to both the School (both Principal and SGB) and the
District/Head Office Senior Manager confirming that permission has been granted for
the research to be conducted.

Permission has been granted to proceed with the above study subject to the
conditions listed below being met, and may be withdrawn should any of these
conditions be flouted:

1. The District/Head Office Senior Manager/s concerned must be presented with a
copy of this Jetter that would indicate that the said researcher/s has/have been
granted permission from the Gauteng Department of Education to conduct the
research study.

2. The District/Head Office Senior Manager/s must be approached separately, and
in writing, for permission to involve District/Head Office Officials in the project.
3. A copy of this letter must be forwarded to the school/ principal and the

chairperson of the School Governing Body (SGB) that would indicate that the
researcher/s have been granted permission from the Gauteng Department of
Education to conduct the research study.

Director: Knowledge Management and Research
Room 525, 111 Commissioner Street, Johannesburg, 2001 P.0.Box 7710, Johannesburg, 2000
Tel: (011) 355-0488 Fax: (011) 355-0286
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4. A letter / document that outlines the purpose of the research and the anticipated
outcomes of such research must be made available to the principals, SGBs and
DistrictHead Office Senior Managers of the schools and districts/offices concerned,
respectively.

5. The Researcher will make every effort obtain the goodwill and co-operation of all the GDE
officials, principals, and chairpersons of the SGBs, teachers and learners invoived.
Persons who offer their co-operation will not receive additional remuneration from the
Department while those that opt not to participate will not be penalised in any way.

6. Research may only be conducted after school hours so that the normal school
programme is not interrupted. The Principal (if at a school) and/or Senior Manager (if at a
district/head office) must be consulted about an appropriate time when the researcher/s
may carry out their research at the sites that they manage.

Z. Research may only commence from the second week of February and must be concluded
before the beginning of the last quarter of the academic year.

8. items 6 and 7 will not apply to any research effort being undertaken on behalf of the GDE.
Such research will have been commissioned and be paid for by the Gauteng Department
of Education.

9. It is the researcher’s responsibility to obtain written parental consent of all learners that
are expected to participate in the study.

10. The researcher is responsible for supplying and utilising his/her own research resources,
such as stationery, photocopies, transport, faxes and telephones and should not depend
on the goodwill of the institutions and/or the offices visited for supplying such resources.

11. The names of the GDE officials, schools, principals, parents, teachers and learners that
participate in the study may not appear in the research report without the written consent
of each of these individuals and/or organisations.

12. On completion of the study the researcher must supply the Senior Manager: Strategic
Policy Development, Management & Research Coordination with one Hard Cover bound
and one Ring bound copy of the final, approved research report. The researcher would
also provide the said manager with an electronic copy of the research abstract/summary
and/or annotation.

13. The researcher may be expected to provide short presentations on the purpose, findings
and recommendations of his/her research to both GDE officials and the schools
concerned. )

14. Should the researcher have been involved with research at @ school and/or a district/head
office level, the Senior Manager concerned must also be supplied with a brief summary of
the purpose, findings and recommendations of the research study.

The Gauteng Department of Education wishes you well in this important undertaking and
looks forward to examining the findings of your research study.

Kind regards,

ACTING CH DIRECTOR: OFSTED

The contents of this letter has been read and understood by the rfsearcher.

QL .
Signature of Researcher: ' }IQ/;/ ufv/j
Date: 1 4 / o5 / XOCT
{ -
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ADDENDUM D

REQUEST FOR PERMISSION TO CONDUCT RESEARCH AT THE
SCHOOL

The Principal
Xxx Secondary School
Soshanguve

Dear Mr xxx
RE: PERMISSION FOR CONDUCTING RESEARCH AT xxx SCHOOL

I am a PhD student at the University of Pretoria and I am currently conducting a research
project on contextual factors that influence the implementation of HIV & AIDS programmes in
secondary schools. For this purpose, I have selected your school as participant in this study.
The study will take place during the period April 2007 to June 2007 and the findings will be
used to identify, explore, describe and explain the manner in which contextual factors in a

secondary school influence the implementation of the HIV & AIDS programme.

For the purpose of the study, I kindly request your permission to conduct interviews and
discussions with selected staff members of your school. The information provided will be
treated confidentially and anonymously. Any participant will also be free to withdraw from the
research project at any stage that he/she wishes to do so. The Gauteng Department of
Education has granted permission to have the interviews conducted at selected schools. I
have also been granted ethical clearance by the Research Ethics Committee of the University

of Pretoria to conduct the research in schools.
If you are willing to assist me, please complete the form below and return it to me.

Kind regards

Dirk van den Berg
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Dear Mr Van den Berg

Having read your above letter, I hereby grant / do not grant you permission to do research at
xxx Secondary School, by conducting interviews and facilitating discussions with selected

members at my school.

Name and surname:

Signature:

Date:
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ADDENDUM E

PARTICIPANT’'S INFORMATION LETTER AND INFORMED CONSENT
FORM

Researcher’s name: DN van den Berg
Student number: 9527889
Department of Curriculum Studies

University of Pretoria

I, the undersigned, hereby declare that the researcher has sufficiently informed me about my
role in the research, about what he will expect of me, as well as regarding the fact that there
are no foreseen risks of participating in this research. I understand that the interview will
take approximately one hour, and that I shall receive no remuneration for participating in this

research.

I therefore wish to give my written informed consent regarding my participation in the
research of the bearer hereof, Mr D N van den Berg. I acknowledge that the latter is an
enrolled student in the Faculty of Education at the University of Pretoria. I understand that I

shall be required to answer questions during an interview, which will be tape-recorded.

I understand that my participation is voluntary and that I may discontinue my participation at
any time. I also understand that, should I wish to withdraw my participation, I shall not be
discriminated against in any way. I am cognisant of the fact that the findings of this research

project will be disseminated, for which I give my approval.

Participant Date

278



UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

-
ﬂ UNIVERSITEIT VAN PRETORIA
St

ADDENDUM F
FIELD OBSERVATIONS AND REFLECTIVE JOURNAL
1 August 2007: Case study 1 — School visit 1

Today I was extremely excited and anxious at the same time. I was to have
my first two interviews for data collection, after the disappointment of being
forced to postpone my interviews due to the national public servant strike
action that continued for six weeks from May until July. I was very fortunate
to be able to re-schedule my field visits and interviews for August and
September. Although the three principals were very helpful in assisting me to
rearrange all my interviews, I still could not help feeling a bit despondent
because of the delay in my data collection, but most of all because of the
effect that the strike had on the delivery of education to the learners who I
felt needed it the most. Well, I had to move forward and put my personal
feelings aside to focus on the aim of my study, that is to identify and
investigate contextual factors that influence the implementation of HIV &
AIDS programmes. Undoubtedly, the industrial action must have had a

serious influence.

On entering the first school where I had the first two interviews scheduled
with the school principal (C1:P) and the head of department for human and
social sciences (C1:HOD), I suddenly felt very nervous — although I was well-
prepared and well-organised, the uncertainty of how I would be received
made me anxious. These feelings aside, I noticed that the school buildings
appeared neat and tidy, characterized by red face-brick and small windows. I
noticed a faded emblem of the school that had been painted on the wall of
the administration block, indicating that once there was possible pride and a
certain ethos in the school. The surroundings of the school were not the

same though. The school premises were littered with paper, and the lawn
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not mowed. I could see that the few plants and trees around the buildings
desperately needed attention and water. It made me curious to see what the
classrooms were like, as the surroundings were not very conducive to learning
and created a negative and uncaring impression (refer to Figure 7 in
Addendum G).

I met the principal, and he was indeed very friendly, which made me feel
welcome and at ease. Our interview started on time and he shared a lot of
information with me. In the office I noticed several trophies that the school
had won in music and drama competitions, as well as photos of the president
and the minister of education. I got the impression that this principal must be
proud of his school’s achievements, and apparently a proud South African.
Even though the principal appeared to be well-informed with regard to HIV &
AIDS, as he had attended departmental workshops, I got the impression that
his knowledge with regard to the HIV & AIDS programme was limited, and
that he reported positively regarding his school, in order to impress me. The
school reportedly had an HIV & AIDS school policy, although the principal was
unable to provide me with a copy. This would definitely have provided me
with valuable information with regard to the implementation efforts of the
school. In addition to this, I was sure that I would be able to collect
information from the other participants at the school. The principal appeared
to be unsettled when discussing sensitive issues such as sex and condoms,
and ascribed this to his culture and his age. I considered the interview a
success and was eager to listen to my first data recording. After the
interview, I felt more confident, and looked forward to the next interview with

the head of department.

The head of department (C1:HOD) was also an older male teacher with an
apparent vast experience in education. He was also very friendly and
welcomed me into his office where the interview was to be conducted. The

office was cluttered with numerous text books and stacks of documents that
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needed filing. The HOD apologised friendly that all the NCS (National
Curriculum Statement) documents were overwhelming, and that he did not
have enough files for everything. I also noticed musical instruments and
sport equipment that were packed in the office. These apparently were
resources intended for Life Orientation (LO), and the school still had to decide
on how to utilize them (refer to Figure 1 in Addendum G). The interview
went smoothly, and the HOD provided me with relevant information, although
I found it interesting that he regarded himself as not directly involved in the
HIV & AIDS programme at his school, even though he was teaching LO. This
participant was clearly concerned about the continued sexual relationships
between male educators and female learners, as well as the influence that the
behaviour of political figures has on the message of prevention. Although he
spoke openly about sensitive topics during the interview, he regarded it as
unprofessional to discuss these topics with learners. I found it strange that
the HOD was not aware of any HIV & AIDS school policy that had been
drafted at their school, and I wondered if the other participants would be able
to confirm my suspicion that no such policy existed. The interview was
concluded, and I felt more confident about my questions and interview

procedures.

Although only the first two interviews had been concluded, it seemed as
though I had already gathered a lot of data, and I was looking forward to
transcribing from my recordings. I met the two teachers that I was going to
interview during the next field visit, and secured the time and venue for the
interviews with them. They were two female teachers, and I was anxious to
obtain a possible different perspective regarding the school. I was still not
clear about the exact manner in which the school implemented the HIV &
AIDS programme, but I was confident that, by listening to the recordings and
obtaining more information from the teachers, I would be able to shed more

light on the subject. I had to remind myself that this was only the first school
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and the first two interviews, and that, although I could anticipate certain

outcomes, I should guard against early interpretations and conclusions.
6 August 2007: Case study 1 — School Visit 2

Today I returned the transcripts to the principal and the HOD of the school.
They verified the correctness thereof, which made me feel more confident
and motivated for the interviews that followed. I then conducted interviews
with the two teachers at school 1 (C1:T1 and C1:T2). I obtained a lot of
valuable information from both teachers, and I was very fortunate to be able
to conduct the interviews in their classrooms. 1 believe this gave me the
opportunity to obtain a better picture of the set-up in which the HIV & AIDS
programme was being implemented. I also managed to take photos of the
loveLife billboards in the school and community which illustrates the possible
involvement of the organisation in the schools and community (refer to Figure
4 in Addendum G).

The first interview was with an elderly female teacher who had several years
of experience in education (C1:T1). She was very knowledgeable with regard
to HIV & AIDS, although I sensed a lack of enthusiasm with regard to LO and
the implementation of the HIV & AIDS programme. Even though the
classroom was without any litter, I did not find it very clean, as the walls and
learners’ desks were covered with graffiti (slogans of how the learners hated
school), and some window panes were broken. The room was only furnished
with a teacher’s desk, and a number of (+/- 50) desks and chairs for learners,
as well as a steel cupboard for the teacher. There were no posters or
educational material displayed; this made the room look impersonal, cold and
empty. The teacher was teaching LO to grade 10 and 11 learners, as well as
History and Geography to several classes up to grade 12 level (refer to Figure
2 in Addendum G). Her view was that LO did not to receive much attention,

because it was not examinable, and therefore the management and learners
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apparently did not focus on the subject that much. I also gained the
impression that the parents of the school were not that much involved in the
school’s activities, as many of them reportedly did not even know in which

class their child was, or who the subject teachers were.

The second interview was also conducted with a female teacher (C1:T2) who
was teaching LO as well as a First Language for grades 10, 11 and 12 classes.
The teacher had been trained as a “Master Trainer”, and I could sense that
she had a real interest in the topic of HIV & AIDS (especially with regard to
the girls). The appearance of the classroom was quite similar to that of the
previous teacher, except that I noticed some posters with regard to HIV &
AIDS, puberty and physical development, on the one wall. Even though the
teachers reported about several events that the school had organised in the
past, I could not confirm any such events with the other participants, but I
was delighted about the possibility that someone was at least trying to do
more than what is expected according to the prescribed curriculum. I found it
disturbing, that according to the teacher, LO and HIV & AIDS related issues at
the school were regarded as the responsibility of the female teachers, and
that the males of the school were not that involved. Only the females were
apparently sent for workshops and training in this regard. I wondered if this
phenomenon could be ascribed to some cultural taboo or to gender-
stereotyping. I decided to include a question in this regard during informal

discussions with the other participants.

Reflecting on the interviews that I had today, I felt more confident that my
questions were focused on the real issue at hand, although I had to guard
against early interpretations and conclusions. Despite the encouraging
response of the participants, that their school was implementing the HIV &
AIDS programme in LO, I pondered the questioned whether the programme
extended beyond the classroom. The possibility may exist that the teachers

mainly transferred factual knowledge to learners, in order to cover the scope
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of the curriculum. This impression was also created by the two participants
being unaware of any policy that had been developed by the school in respect
of HIV & AIDS related issues.

13 August 2007: Case Study 2 — School visit 1

The school that I visited today was in the same vicinity or block as the
previous school (the areas in the township have been divided into blocks, with
no street or ‘suburb’ names). Although the building appeared to be much
older than that of the previous school, I got the impression that it was well-
maintained. There was no littering, the school had a fresh coat of paint, and
the garden was neat and cared for. I also noticed a painting on the school
entrance wall, depicting the red HIV & AIDS ribbon and a slogan “HIV kills”
and “My friend with AIDS is still my friend” (refer to Figure 3 in Addendum G).
This excited me, and I expected to obtain more data than just a reflection on

LO requirements from this school.

Even though I planned to interview the principal first, I started with the HOD
(C2:HOD), as the principal was occupied in an emergency meeting with some
staff members. In the school library, it was apparent that they had prepared
for my visit, as I was escorted there to find a table and two chairs ready.
This made me feel most welcome and left a good impression, although I
would have preferred conducting the interviews in a classroom, in order to be
able to observe more of the surroundings. I found it extremely upsetting
that, although it was not functional, due to shortage of teachers, the school
library was piled with numerous stacks of books, and mainly served as a staff

room.
The HOD was a female teacher with qualifications in psychology and

counselling, and I got the impression that she was well-informed and spoke

English very well. She appeared to be a very proud person, and spoke highly
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of the teachers in her department, and the manner in which they worked
together. She confirmed that the school presented HIV & AIDS education
mainly as part of the LO curriculum, with an additional HIV & AIDS awareness
day during the year, although such events were not supported by the
management with regard to funds. The male teachers at the school
apparently also regarded the implementation of HIV & AIDS programmes as a
“woman’s job”, and the men who had been allocated to LO were not taking
the subject seriously. I wondered whether the perceptions of other teachers
might not have had a negative influence on the efforts of those who were
aiming to implement the programme. I was disappointed to learn that the
school did not have an HIV & AIDS policy, and that they were lacking

resources for supporting the implementation thereof.

Eventually I got to interview the principal (C2:P) after his meeting, and I was
concerned that he might be in a hurry and rush through the interview, as it
was getting late. The principal was very friendly, and apologised for the
delay, although he seemed to be a bit distant and troubled during the
interview. I got the impression that he was not well-informed with regard to
HIV & AIDS education, as he frequently referred to it as the responsibility of
the HOD. I understood that an HIV & AIDS policy had been developed by the
school, although the principal only provided me with a copy of the
departmental requirements for a school’s HIV & AIDS policy (refer to Figure 6
in Addendum G). This was the second principal to report the existence of such
a policy, despite other teachers stating that they were not aware of the
policy. This concerned me, and I wondered whether the principals were
trying to impress me during the interview, or whether the policy had just not
been communicated to other staff members. I was a bit disappointed, as the
principal’s responses to the questions were short and not very informative. I
probed him for additional information, but he seemed unwilling to share too

much.
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Reflection on the two interviews that I conducted today, I am beginning to
enjoy the different responses of the participants, that clearly provided me
with various perspectives regarding implementation efforts at schools. 1
realised today that appearances can indeed be deceiving. . . I was looking

forward to interviewing the two teachers from this school.
20 August 2007: Case Study 2 — School Visit 2

The principal and HOD of the school were satisfied with the transcripts of
their interviews, and this assured the credibility of the data that I had
collected from them. The interviews with the two teachers (C2:T1 and
C2:T2) that I had today were extremely informative. Both of them were very

friendly, and participated open-heartedly in the interviews.

I requested to conduct the interviews in their classrooms, but it was not
possible. This disappointed me, as the teachers at the school did not have
their own classrooms, due to a shortage thereof. The learners remained in
the same classroom throughout the school day, and the subject teachers then
rotated between the classrooms. I considered this as not conducive to
learning, although I appreciated the manner in which the teachers apparently
coped with this frustrating situation. The interviews were then conducted in
the library, which also served as a staff room (refer to Figure 5 in Addendum
G).

The one female teacher participant (C2:T:2) was very young and enthusiastic,
and this made the interview dynamic and informative. Although she had
received no training with regard to HIV & AIDS, she taught LO as a subject,
and regarded HIV & AIDS as a serious problem. I got the impression that the
management of the school were not very supportive regarding the efforts that
the LO teachers were making to enhance the subject. The teacher was also

unaware of any policy or programme that the school might have developed
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with regard to HIV & AIDS, except for what was required in LO. I realised
that the schools regarded LO as the only HIV & AIDS programme, and, even
if this is the case, there appeared to be little effort at schools to involve other
people or organisations, to assist with presenting the programme — the LO
teachers “are undermined”. The schools apparently wait for HIV & AIDS
experts, organisations and events to be organised for them, with little or no

initiative by the schools.

The other participant (C2:T1) was also a female teacher, whose interest in
HIV & AIDS related issues was quite apparent. She had been trained as a
counsellor and was involved in the community as a life-coach. Her
contributions during the interview made me realise that HIV & AIDS was
having an effect on the community and in their school. The school apparently
had a number of AIDS orphans, and possibly learners who were living with
HIV & AIDS. The teacher confirmed that the HIV & AIDS programme was
limited to LO, and, although they made some efforts to have other people and
institutions involved, the school management decided that these efforts were
disrupting the school programme. The teacher also highlighted the fact that
myths with regard to HIV & AIDS in the school and the community were
confusing learners and causing them not to take LO (and HIV & AIDS)

seriously.

The two interviews that I had today convinced me again of the dire need for
HIV & AIDS education. I also felt disturbed about the apparent neglect of the
HIV & AIDS programme by education managers, and about the unsupportive
attitude of some teachers and learners towards the efforts of LO teachers.
Could it be that LO as a replacement for Guidance as a subject has inherited
the same inferior status as its predecessor? Today I have been convinced
that contextual factors were definitely having an influence on the
implementation of the HIV & AIDS programme. I have already started

identifying some categories and themes for my data analysis.
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27 August 2007: Case Study 3 — School Visit 1

Today I visited the third school to conduct my interviews, and was once again
surprised at the different perspectives and experiences that teachers have
with regard to the implementation of HIV & AIDS programmes in their
schools. As I entered the school, it was obvious that the school was old, with
buildings quite similar to those of the school in Case Study 2. Although the
school appeared old and needed some renovation, it was neat and clean. I
specifically looked for murals depicting “"AIDS awareness” messages, but there

was no sign of them.

The principal was an elder lady who welcomed me and invited me into her
office, where the interview was conducted. My first impression was that this
principal was strict, and it appeared as though she had everything under
control. I was excited about obtaining the perspective of a lady principal, as
the previous two principals were men. I was offered tea and sandwiches, and
realised that this was an example of “a women’s touch”. Despite her being
very candid and open in her perspectives and opinions on HIV & AIDS, she
appeared uncomfortable when we discussed sensitive issues such as sexual
relationships, condoms and teenage pregnancies. The interview was very
insightful, as the principal clearly had strong religious convictions that made it
challenging for her to discuss sensitive topics with learners and teachers. 1
wondered what possible influence this might have on the manner in which
teachers perceive the HIV & AIDS programme. The principal (like the
previous two principals) stated that the school had an HIV & AIDS policy and
was implementing HIV & AIDS programmes as part of LO. I also decided to
validate the existence of such as policy with the other participants from this

school, as the principal was unable to provide me with a copy.

The interview with the HOD was conducted in her office, which was neat and

tidy as well. The HOD was very welcoming, and shared her opinions without
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hesitation. My impression was that the HOD had serious concerns with
regard to the lack of involvement of parents who should be talking to their
children about HIV & AIDS, and teachers who had not been trained with
regard to HIV & AIDS. The HOD could not confirm that the school had
developed an HIV & AIDS policy. Apparently the HIV & AIDS programme was
dealt with as part of LO, and by means of occasional visits from the local
clinic. I experienced the HOD as pessimistic with regard to the HIV & AIDS
programme, and some of her responses displayed apathy towards the
implementation of the programme, for example I would expect an HOD to be
aware of the number of periods that had been allocated to LO. In this school,
the learners also remained in the same classroom for the whole day, while
teachers rotated from classroom to classroom. I was really concerned about
the effect that this might have on teaching and on the creation of an
appropriate atmosphere, especially when dealing with sensitive topics in LO.
This was definitely a contextual factor to keep in mind during my data

analysis.

I felt quite satisfied with the data that I collected today, even though I
expected the HOD to be more enthusiastic and up to date with regard to the
programme and the implementation thereof. I have to remind myself that
these are my personal, subjective expectations. The participants were willing
to share and express their personal opinions, and this gave me a general idea
of the context in which the HIV & AIDS programme is perceived and
implemented. I also started considering the influence of the perceptions and
attitudes of the community (parents) towards HIV & AIDS education, and
came to regard this as a possible contextual factor that influences the

implementation of the programme.
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3 September 2007: Case Study 3 — School Visit 2

Today I conducted my last two interviews, and, after returning the transcripts
to the previous two participants for verification, I realised that, except for
some unfortunate re-scheduling at the start of my data collection process, all
had gone well and I had enjoyed the interviews tremendously. Although I felt
a bit tired of all the listening and transcribing in an effort to return transcripts
to the participants on time, the excitement of completing this crucial part of

my data collection invigorated me.

My last two participants (C3:T1 and C3:T2) were again both ladies, and I got
the impression that HIV & AIDS related issues and LO as a subject may be
viewed in schools as the responsibility of only female teachers. Is this
possibly because of a cultural perception that the responsibility of discussing
sexuality with learners lies with women, or is this about a possible societal
stereotype that influences education as well? Nevertheless, the interviews
were conducted in the staff room that was shared by all the teachers in the
school. This resulted in a few interruptions during the interviews, as other
teachers entered or left the room. I was still amazed at the manner in which
teachers coped with not having their own classrooms and moving about from
classroom to classroom. Was this arrangement due to a lack of classrooms,

or an excuse to avoid certain classroom management responsibilities?

The one participant (C3:T1) appeared to be slightly inhibited at the start of
the interview, but later on relaxed and shared valuable information with me.
The participant appeared to be frustrated that parents and some male
educators were not involved in HIV & AIDS related issues, and regarded them
as someone else’s problem. Several issues, such as a lack of trained LO
teachers, insufficient resources, a shortage of classrooms, and learners not
being serious about the programme, were discussed. The participant was

also unaware of any school policy with regard to HIV & AIDS.
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The other participant (C3:T2) was also a young lady who had specialised in
LO at a tertiary institution. I was surprised that during the last interview I
would come across a participant with specialised training, and I was looking
forward to informative responses. The participant shared some interesting
myths with regard to HIV & AIDS, condom use and sexual practices with me.
We enjoyed the laugh, but realised the serious consequences of these myths
for the school, and considered the possible influence thereof on the
implementation of HIV & AIDS programmes. I found the enthusiasm of the
participant, with regard to the role that education might fulfil in the
prevention of HIV & AIDS, encouraging. I realised that, despite the apparent
negative influence that contextual factors might have on the implementation
of HIV & AIDS programmes, there are also positive factors (motivated
teachers) that influence the implementation of programmes. 1 regard these
teachers as the “jewels” in schools, that need continuous support. Cultural
taboos, such as talking to children about sex, and that men were not
supposed to discuss such a topic with children, were of great concern for this
participant, and I believe that this might be a critical contextual factor the

influences the implementation of the programme in schools.

Reflecting on the interviews that I conducted during the past weeks, I must
admit that I would never have imagined them to be such a learning
experience. My initial anxiety and uncertainty grew into confidence and
fulfilment as a researcher, and this was a wonderful experience. It was a
journey filled with surprises. The views, perspectives and opinions of
different participants sometimes frustrated me, but always provided me with
something to learn, not only about others, but also about myself and the way
that I perceive reality. This has indeed been a lived-experience, in which I
was able to construct a fresh view of reality, by means of interpreting the

lived-experiences of others.
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