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Summary

This thesis is the documentation of an empirical study using quantitative methods to
identify variables that are impacting on the delivery of Music in the learning area Arts
and Culture in South Africa. These variables were extrapolated from surveys,

interviews and questionnaires.

The learning area Arts and Culture is one of the eight compulsory learning areas for
all learners from Grades 4-9 in South Africa. One of the four strands is Music. The
research question was formulated on the basis that a perceived problem existed in
the delivery of Music in the learning area Arts and Culture. This supposition is

supported by the literature review.

The employment of univariate descriptive statistics, cross-tabulations of two-variable
relationships and chi-squared tests to draw inferences about the relationship
between categorical variables were adopted to quantify which variables are

impacting on the delivery of Music in the learning area Arts and Culture.
Four dominant approaches to Music were defined as key issues:

e Governmental policies on educational reform
e Learning area Arts and Culture
¢ International viewpoints

e An African perspective on Music

The findings on these dominant approaches to Music revealed that the government
policy of decentralisation was employed as a mechanism to address the disparities in
education. The curriculum implemented, Curriculum 2005, was also employed as a
structure to redress the dispersed education system that existed prior to the

democratic participation of South African citizens.

A comparative analysis of international countries reviewed depicts arts education as
an encompassing field with discrete arts disciplines. South Africa, conversely, adopts
an integrated approach to the arts in the learning area Arts and Culture. This aligns
to an African perspective of Music, having no subject boundaries and with the

performing arts disciplines seldom separated in creative thinking.
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The findings in these dominant approaches to Music led to the further delineation of

the research question into three main avenues of inputs:

¢ human resources
e physical resources

e the societal role of the arts

The analysis of the data obtained from the educators indicated that all educators
possess a qualification of some kind, but that there is a lack of specialisation in
Music. Those who have an arts qualification alluded to the fact that they have a
natural bias towards the art form in which they received their training. Statistical
analysis proved that the type of school influences the level of implementation, the

budget and the accessibility of resources for Music.

The research indicates that the response of the learners to the learning area Arts and
Culture in South Africa is associated with the grade of the learner, the race of the
learner and whether the learner acknowledges the value of learning about Music or
not. Although school principals view the learning area as an integral part of

education, they raised justified concerns pertaining to the learning area.

On the basis of the identification and quantification of variables impacting on the
delivery of Music in the learning area Arts and Culture in South Africa,

recommendations are made.

empirical study educational reform
international viewpoints an African perspective
human resources physical resources
societal role of the arts guantitative methods
education system inputs

processes outputs
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Samevatting

Hierdie proefskrif is die dokumentering van 'n empiriese studie wat van kwantitatiewe
metodes gebruik gemaak het om veranderlikes te identifiseer wat 'n impak op die
lewering van Musiek in die leerarea Kuns en Kultuur het. Hierdie veranderlikes is

ekstrapoleer uit opnames, onderhoude en vraelyste.

Die leerarea Kuns en Kultuur is in Suid-Afrika een van die agt verpligte leerareas vir
alle leerders van Graad 4-9. Een van die vier kunstevorme is Musiek. Die
navorsingsvraag is geformuleer op die grondslag dat daar 'n waargenome probleem
bestaan in die lewering van Musiek in die leerarea Kuns en Kultuur. Hierdie aanname
word deur die literatuuroorsig gesteun. Daar is gebruik gemaak van eenvariaat
beskrywende statistiek, kruistabellering van tweeveranderlike verhoudings en chi-
kwadraattoetse om gevolgtrekkings te maak oor die verhouding tussen kategoriese
veranderlikes, ten einde te kwantifiseer watter veranderlikes 'n invioed uitoefen op

die lewering van Musiek in die leerarea Kuns en Kultuur.

Vier dominante benaderings tot Musiek is as die sleutelkwessies gedefinieer:
e Regeringsbeleid oor onderwyshervorming
e Leerarea Kuns en Kultuur
¢ Internasionale sienings

¢ 'n Afrika-perspektief op Musiek

Die bevindinge oor hierdie dominante benaderings tot Musiek het aan die lig gebring
dat die desentraliseringsbeleid van die regering as 'n meganisme gebruik is om
ongelykhede in die onderwys te hanteer. Die kurrikulum wat geimplementeer is,
naamlik Kurrikulum 2005, is as 'n verdere struktuur gebruik om die verstrooide
onderwysstelsel wat voor die demokratiese deelname van Suid-Afrikaanse burgers

bestaan het, reg te stel.

'n Vergelykende analise wat op internasionale gebied tussen verskeie lande gedoen
is wat geraadpleeg is, stel kunsteopleiding voor as 'n allesomvattende veld wat
aparte kunstedissiplines omvat. In teenstelling hiermee gebruik Suid-Afrika 'n
geintegreerde benadering tot die kunste in die leerarea Kuns en Kultuur. Dit is in
ooreenstemming met 'n Afrikaperspektief van Musiek wat geen vakgrense het nie en

waarin die uitvoerendekunstedissiplines selde in kreatiewe denke verdeel word.
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Die bevindinge in hierdie dominante benaderings tot Musiek het tot 'n verdere
verfyning van die navorsingsvraag gelei. Daar is drie vername insetwyses:

o menslike hulpbronne

o fisiese hulpbronne

e die samelewingsrol van die kunste

Die analise van die data wat van die opvoeders verkry is, het aangedui dat alle
opvoeders oor die een of ander kwalifikasie beskik, maar dat daar 'n gebrek is aan
spesialisasie in Musiek. Dié opvoeders wat oor 'n kunskwalifikasie beskik, het daarop
gesinspeel dat hulle 'n natuurlike partydigheid het vir die kunstevorm waarin hulle hul
opleiding ontvang het. Statistiese analise het getoon dat die tipe skool ook die
implementeringsvlak, die begroting en die toeganklikheid tot Musiekhulpbronne

beinvioed.

Die navorsing het aangedui dat in Suid-Afrika die respons van die leerders op die
leerarea Kuns en Kultuur verband hou met die graad van die leerder, die ras van die
leerder en of die leerder die waarde insien daarvan om meer oor Musiek te leer.
Alhoewel skoolhoofde die leerarea as 'n integrale deel van onderwys beskou, het

hulle tog geregverdigde besorgdheid oor die leerarea.

Voorstelle word aan die hand gedoen op grond van die identifisering en
kwantifisering van veranderlikes wat 'n invloed uitoefen op die lewering van Musiek in

die leerarea Kuns en Kultuur in Suid-Afrika.

empiriese studie opvoedkundige hervorming
internasionale sienings 'n Afrika-perspektief
menslike hulpbronne fisiese hulpbronne
samelewingsrol van die kunste kwantitatiewe metodes
onderwysstelsel insette

prosesse uitsette
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AC Arts and Culture

ANC African National Congress

ATKV Afrikaans Taal en Kultuur Vereniging

Band There are three bands in the NQF: GET, FET and HET band

CEDP Centre for Education Policy Development, Evaluation and
Management

C2005 Curriculum 2005

CASS Continuous Assessment

CD Compact disc

DoE Department of Education

EMS Economics and Management Sciences

FES First Education Specialist

FET Further Education and Training

FET Further Education and Training Certificate

GDE Gauteng Department of Education

GET General Education and Training

GETC General Education and Training Certificate

GIED Gauteng Institute for Education Development

GICD Gauteng Development for Curriculum Development

Grade 10-12 School sector that is part of FET band

Grade R Reception year

HEI Higher Education Institute

HET Higher Education and Training

HSS Human and Social Sciences

INSET In-Service Training

Institution A direct service provider (college or school) in the education sector
INTERSEN Intermediate and Senior Phase in GET

IMC International Music Council

ISME International Society of Music Education

LA Learning Area

Levels National Qualifications Framework levels that represent the degree of

complexity of programmes according to the different bands
LLC Language, literacy and communication
LO Life Orientation
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LSM Learner Support Material

NEPA National Education Policy Act

NS Natural sciences

NQF National Qualifications Framework, South Africa’s basic system for

classifying education qualifications
MAGIC Magnitude, articulation, generability, interestingness and credibility

MAT cells Music Action Team cells

MMLMS Mathematics Literacy, Mathematics and Mathematical Sciences
NATED 550 National Education Syllabi 550

OBE Outcomes-Based Education

OBA Outcomes-Based Assessment

PASMAE Pan African Society for Musical Arts Education
PRESET Pre-Service Training

RNCS Revised National Curriculum Statement
SABC South African Broadcasting Corporation
SAQA South African Qualifications Authority
SASA South African Schools Act

SGB School Governing Body

SMT Senior Management Team

SO Specific OQutcome

TECH Technology

UNESCO United Nations Educationally Scientific Cultural Organisation
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