A SPEECH PROGRAMME
FOR
DEAF LEARNERS TO BE USED

IN THE CLASSROOM BY TEACHERS

BY
ZELDA ISAACSON

DISSERTATION SUBMITTED
IN PARTIAL FULFILLMENT
OF
THE DEGREE OF DOCTOR OF PHILOSOPHY,
. THROUGH THE DEPARTMENT OF
COMMUNICATION PATHOLOGY,
FACULTY OF HUMANITIES,
UNIVERSITY OF PRETORIA,
PRETORIA

NOVEMBER 2000

PRETORIA

i

2

VERSITE

1]

|




-1 -

This thesis is dedicated to...

All Deaf learners

In the hope that speech teaching will be enjoyable.
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ABSTRACT

TITLE: A Speech Programme for Deaf Learners to be used in

in the Classroom by Teachers

NAME: \ Zelda Isaacson
PROMOTER: Prof. R. Hugo
DEPARTMENT: Communication Pathology
DEGREE: D. Phil

This thesis sets out the rationale and design for a speech programme for Deaf learners to be
implemented by teachers in the classroom. Theoretical and empirical research are provided to
support its design. Speech teaching is set against a backdrop of current issues so that the programme
is seen to take cognisance of these. To this end the disappointment and conflict which surround
speech teaching and newer educational and audiological trends are described. Following this, the
deviant speech of the Deaf is described. Prevocal aspects of speech production, namely aberrant
repiratory functioning and deviant vocal set are described. The latter is a term coined for this
research to denote psychological, functional, physical and neural changes that deleteriously affect
the speech of the Deaf. Suprasegmental and segmental problems are next delineated. An argument
that supports the view that vowels are less accessible to correction than consonants is proposed to
explain the empahasis accorded to consonants. Hereafter, theories of speech teaching are set out to
clarify their incorporation into the proposed programme. Critiques of Haycock, the Ewings, Ling

and van Uden are provided. The role of computers and biofeedback is evaluated.



The Whole Language Approach to mainstream education, the phonological method of speech
correction, and creative techniques, speech arid drama, and singing, are described in relation to
speech instruction for Deaf learners. Empirical research that investigates attitudes and needs of
educators of Deaf children, with the emphasis on the class teacher, is ‘delineated. Finally, the
proposéd programme is presented emphasising its potential to interrupt the current self perpetuating
negative cycle. Theoretical principles are a defocus on lipreading cues to provide information on
speech production, restriction of digital contact with the larynx or throat, repeated cycles of
intervention at phonetic and phonological levels, and the employment of five multisensory avenues
to enhance speech perception. The latter are orosensory, graphic, kinaestheti’c, hand analogies and
use of inanirﬁate objects. Skills targeted for development are control of vocal organs,
suprasegmental, segmental and phonological development. The fit of the proposed programme to
the education paradigm in terms of learner, teacher and school system is described. The thesis

concludes with an evaluation of the programme and recommendations for future research.

Keywords :
Deaf children, classroom, speech programme, teacher of the Deaf, speech therapy, speech teaching,

speech correction, speech development
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