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SUMMARY 

 

 

This study is an investigation into the use of an African indigenous narrative game, 

Masekitlana, which I used as a therapeutic medium for four children, aged eight to 12 years. 

The participants are of Zulu origin and culture and were affected and orphaned as a result of 

HIV/AIDS. The game involved the participants in activities, such as hitting stones together or 

arranging them at will, that they felt familiar with and that enabled freer verbal expression 

from them. I employed a single-system research design that consisted of mixed methods 

approaches in the form of a qualitative thematic analysis and a quantitative graphic 

presentation of the results. The research design was a time series design that involved using, 

at four different times along the process of therapy, the measure of the Roberts-2 test (ethnic 

version). Therapy consisted of three sessions of standard of care therapy (therapy that was 

routinely being used in the psychology clinic) and three intervention therapy sessions of 

Masekitlana. I found the mixed-methods approach to be a practice-friendly form of research 

as it helped to describe the concerns of the participants in depth and enabled a concrete, 

quantitative conclusion about the efficacy of Masekitlana as an intervention. Syncretism of 

both approaches meant that qualitative data helped to clarify and confirm the findings of 

quantitative data and vice versa.  

 

Qualitative analysis showed how Masekitlana helped participants to express their traditional 

African beliefs, such as belief in the guidance of their ancestors, in the influence of 

bewitchment in their lives, and in the animation of the natural world. Thematic analysis also 

revealed the anger that participants felt resulting from the sense of disempowerment they 

experienced in Children’s Homes and from their separation from their biological families, and 

their need to sublimate this anger into future careers in the police force or alternatively to 

resort to crime. Thematic analysis also revealed the strategies employed by participants for 

coping with peer conflict in the Children’s Homes, and the challenges they face with 

schooling difficulties. Quantitative analysis revealed how participants progressed to complex 

forms of adaptive functioning and explanation of situations in their lives as a result of 

Masekitlana therapy. 

 

Recommendations arising out of this study are that psychologists strive to use forms of 

therapy that are familiar to the cultural backgrounds of indigenous children, and that training 

 
 
 



psychologists learn about the cultural beliefs of their patients and be exposed to the rituals 

used in traditional environments in order to understand indigenous clients. Psychologists 

should also be aware of the fact that, with the effects of television on children, and with 

present globalization and ease of international travel, children of African origin and culture 

are a mixture of traditional African and modern Western values. Therefore an integration of 

Western and indigenous forms of psychology might be considered. 
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GLOSSARY OF ZULU WORDS 

 

 

Balungisiwe balanced or in good order 

-buyisa (uku-) cause to return, restore, call back spirit of deceased as at 
departure ceremonies 

Diketo (Sotho) traditional Sotho stone game 

-dlozi (i- ama-) spirit of departed person, guardian spirit, snake 
supposed to be spirit of departed, living dead 

-gebengu (isi- izi-) criminals, gangsters 

-gogo (u- o-) grandmother 

-hlonipha act respectfully, honour, empathy, avoid certain sounds 
by women (hlonipha custom) 

Igqira Xhosa healer 

kusempondo zankomo ‘it is the horns of the cattle’, metaphor for ‘the dawn is 
rising’ 

-ma / mama (u- o-) my/our mother 

-makoti (u- o-) bride, newly married woman 

mhondoro (Sotho) ancestor spirit 

Ngamatshe / umagenda traditional Zulu stone game 

-ndaba (i- izi-)/ imbizo community gathering 

-nyama (um-) literally ‘darkness’ but refers here to ‘pollution’, ill 
omen 

-nyanga (i- izi-) herbalist/herbal healers. 

-sandulela (i-) ngculaza HIV 

-thakathi (ubu-) witchcraft 

-thandazeli (um- aba-) prayer/faith healer (sometimes spelt abathandazi) 

-thi (umu- imi-) medicine 

Ubulawu refers to ‘red’ followed by ‘white’ form of Zulu 
medicine, pleas for protection from ancestors, bodily 
weakness as a result of witchcraft 

Ubuntu African humanness/humanity 

 
 
 



ukugcina isiZulu take care the Zulu way, Zulu way of doing things, 
honouring Zulu customs 

ukunxulumana loosely translated as ‘to stand beside one another’ or 
‘side-by-sideness’ 

Umagenda traditional Zulu stone game 

Umlabalaba traditional Zulu stone game, similar to ‘noughts and 
crosses’ 

isangoma/izangoma traditional diviner/s, healers, sometimes called ‘witch-
doctor/s’ (sometimes written umngoma/abangoma)  

ukuhlambuluka/ukuhlambulula self-cleanse, cause to become clear, rinse in water, 
improve in appearance 

-vivane (isi- izi-) cairn, pile of stones 

-vumisa/-vuma method of ritual and dialoguing, falling down, singing 

-zila (uku-) mourn, abstain from food or withdraw from society 

 
 

---oOo--- 

 

 
 
 



– i – 

TABLE OF CONTENTS 

 
 

Page 
CHAPTER 1 
IDENTIFYING THE STUDY 
 
 
1.1 INTRODUCTION TO THE STUDY 1 
 

1.2 BACKGROUND OF THE STUDY 3 
 

1.3 STATEMENT OF THE PROBLEM 5 
 

1.4 PURPOSE OF THE RESEARCH 7 
 

1.5 RESEARCH QUESTIONS 7 
 

1.6 RESEARCH METHODOLOGY AND DESIGN 8 

1.6.1 PARADIGM 10 

 1.6.1.1 Metatheoretical paradigm: Interpretive 10 

 1.6.1.2 Methodological paradigm: Single-system research design 10 
 involving intervention 

 1.6.1.3 Qualitative approach 11 

 1.6.1.4 Quantitative approach 12 
 
1.6.2 SELECTION OF PARTICIPANTS 13 

1.6.3 DATA COLLECTION 13 

 1.6.3.1 Research team 14 

 1.6.3.2 Therapeutic and assessment methods 14 

 1.6.3.3 Language and translation 15 
 
1.6.4 DATA ANALYSIS AND INTERPRETATION 16 

 1.6.4.1 Qualitative analysis and interpretation of narratives 16 

 1.6.4.2 Mixed qualitative and quantitative analysis and 16 
  interpretation of Roberts-2 test 
 
1.6.5 QUALITY CRITERIA 17 

 1.6.5.1 Quality criteria of qualitative research 17 

 1.6.5.2 Quality criteria of quantitative research 17 
 

 
 
 



– ii – 

Page 
 
1.6.6 ASSUMPTIONS OF THE STUDY 18 

1.6.7 ETHICAL CONSIDERATIONS 19 
 

1.7 THEORETICAL AND CONCEPTUAL FRAMEWORK 20 

1.7.1 EMPIRICAL WORK IN INDIGENOUS CONTEXTS 20 

1.7.2 HEGEMONY OF WESTERN PSYCHOLOGY 21 

1.7.3 CROSS-CULTURAL RESEARCH AND PAN-HUMAN PSYCHOLOGY 21 

1.7.4 SYMBOLISM AND METAPHOR IN INDIGENOUS THERAPY 22 

1.7.5 NARRATIVE AND ORALITY IN THE AFRICAN CONTEXT 22 

1.7.6 INDIGENOUS THINKING, INDIGENOUS KNOWLEDGE SYSTEMS AND THE 23 
 PHILOSOPHY OF UBUNTU 

1.7.7 AFRICAN CHILDREN IN TRANSFORMATION 23 

1.7.8 ASSESSMENT IN INDIGENOUS CONTEXTS 24 

1.7.9 INTERFACE BETWEEN RESEARCHER AND PARTICIPANT, AND RESEARCHER 24 
 SELF-REFLEXIVITY 
 

1.8 KEY CONSTRUCTS 25 

1.8.1 VULNERABLE CHILDREN, INCLUDING ORPHANS AND CHILDREN LIVING 25 
 WITH HIV OR AFFECTED BY HIV/AIDS 

1.8.2 INDIGENOUS KNOWLEDGE 25 

1.8.3 MASEKITLANA 26 

1.8.4 THERAPY AND PSYCHOTHERAPY 26 

1.8.5 TRAUMA 27 
 

1.9 LIMITATIONS AND STRENGTHS OF THE STUDY 27 
 

1.10 OUTLINE OF CHAPTERS 29 

 
1.11 CONCLUSION 30 
 
 

---oOo--- 
 

 
 
 



– iii – 

Page 
CHAPTER TWO 
EXPLORING THE LITERATURE 
 
 
2.1 INTRODUCTION 31 
 

2.2 CULTURAL PSYCHOLOGY 32 

2.2.1 ISSUES OF UNIVERSALISM VERSUS STUDYING UNIQUE ASPECTS OF 33 
 CULTURES: ‘ETIC’ VERSUS ‘EMIC’ FOCI 

2.2.2 DIFFERENCES BETWEEN WESTERN AND AFRICAN/NON-WESTERN 36 
 CULTURAL FUNCTIONING 

2.2.3 BUILDING FORMS OF CULTURAL PSYCHOLOGY: RESEARCH IN CULTURAL 38 
 SETTINGS 

2.2.4 CULTURAL IN-BETWEENITY: AN INTEGRATIVE APPROACH 39 
 

2.3 INDIGENOUS KNOWLEDGE 43 

2.3.1 CONTEXTUALITY AND UNIVERSALISM OF INDIGENOUS KNOWLEDGE SYSTEMS 44 

2.3.2 PROTECTION AND DISSEMINATION OF INDIGENOUS KNOWLEDGE SYSTEMS 45 
 

2.4 INDIGENOUS PSYCHOLOGY 46 

2.4.1 POSITION OF THE PSYCHOLOGIST IN INDIGENOUS PSYCHOLOGY PRACTICE 49 

2.4.2 CONCEPTUALIZING TRAUMA, TRAUMA THERAPY AND INTERVENTION 51 
 IN INDIGENOUS CONTEXTS 

 2.4.2.1 Literature from non-African countries 51 

 2.4.2.2 Literature in the South African context 53 

 2.4.2.3 HIV/AIDS and trauma in South Africa 55 

2.4.3 METHODS OF PSYCHOLOGICAL ASSESSMENT AND THERAPY FOR 56 
 SOUTH AFRICAN INDIGENOUS POPULATIONS 

 2.4.3.1 Story-telling and Dynamic Assessment (DA) 56 

 2.4.3.2 Masekitlana, an indigenous form of narrative therapy 58 
 

2.5 CONCLUSION 60 
 
 

---oOo--- 

 
 
 



– iv – 

Page 
 
CHAPTER 3 
THE RESEARCH PROCESS: DESIGN AND METHODOLOGY 
 
 
3.1 INTRODUCTION 62 
 

3.2 METHODOLOGICAL RESEARCH PARADIGM: SINGLE- 62 
 SYSTEM RESEARCH DESIGN WITH INTERVENTION 
 

3.3 METATHEORETICAL PARADIGM: INTERPRETIVE 64 
 

3.4 RESEARCH APPROACH: MIXED-METHODS DESIGN 66 

3.4.1 PUTTING MIXED METHODS INTO PRACTICE IN THE PRESENT STUDY 68 
 

3.5 RESEARCH SITES 71 

3.5.1 ST. THERESA’S CHILDREN’S HOME 72 

3.5.2 ST. MARTIN’S CHILDREN’S HOME 74 
 

3.6 STUDY POPULATION AND SELECTION OF PARTICIPANTS 75 

3.6.1 PARTICIPANTS’ DETAILS 77 

 3.6.1.1 Participant 1: Hlonipho 77 

 3.6.1.2 Participant 2: Senzo 77 

 3.6.1.3 Participant 3: Mandla 78 

 3.6.1.4 Participant 4: Nana 79 
 

3.7 PRE-PROCEDURAL MEETINGS 79 
 

3.8 DATA COLLECTION METHODS 81 

3.8.1 INTERVIEWS 81 

3.8.2 OBSERVATION 82 

3.8.3 FIELD NOTES 83 

3.8.4 TECHNOLOGY 84 

3.8.5 SYMBOLIC PLAY AND MASEKITLANA 86 

3.8.6 STORY-TELLING AND MASEKITLANA 87 

3.8.7 TRANSLATION AND TRANSCRIPTION 89 

 
 
 



– v – 

Page 
 

3.9 DATA ANALYSIS 89 

3.9.1 QUALITATIVE ANALYSIS 90 

3.9.2 QUANTITATIVE ANALYSIS 90 

 3.9.2.1 Assessment measure: Roberts-2 test 90 

 
3.10 DATA INTERPRETATION 92 

 
3.11 ETHICAL CONSIDERATIONS 92 

 3.11.1 AVOIDANCE OF HARM 93 

 3.11.2 INFORMED CONSENT 94 

 3.11.3 VIOLATION OF PRIVACY/ANONYMITY/CONFIDENTIALITY 95 

 3.11.4 COMPETENCY OF RESEARCHER AND THERAPIST 96 

 3.11.5 TERMINATION OF THERAPY AND RESEARCH 97 

 3.11.6 DISSEMINATION OF FINDINGS 98 
 

3.12 CONCLUSION 99 
 
 

---oOo--- 

 
 
 



– vi – 

Page 
CHAPTER 4 
QUALITATIVE DATA ANALYSIS 
 
 
4.1 INTRODUCTION 100 
 

4.2 INTERPRETIVE PARADIGM 100 
 

4.3 DATA ANALYSIS PROCESS 101 

4.3.1 GENERATING THEMES: PARTICULARITIES, GENERALIZATIONS AND 102 
 CONDENSATION 

4.3.2 CODING OF THEMES 103 

 4.3.2.1 Open coding 103 

 4.3.2.2 Axial coding 104 

 4.3.2.3 Selective coding 104 

 
4.4 THEMES 104 

4.4.1 THEME 1: BELIEFS 106 

 4.4.1.1 Sub-theme 1: Cosmological, spiritual and ancestral beliefs, 106 
 and symbolism 

 4.4.1.2 Sub-theme 2: Biblical beliefs 107 

4.4.2 THEME 2: RELATIONSHIPS WITH OTHERS 109 

 4.4.2.1 Sub-theme 1: Need for family 109 

 4.4.2.2 Sub-theme 2: Influence of non-family members on participants 113 
  in Children’s Homes and home environments 
 

4.4.3 THEME 3: EVERYDAY SITUATIONS 118 

 4.4.3.1 Sub-theme 1: The ‘mundane’ 118 

 4.4.3.2  Sub-theme 2: Schooling problems 119 

4.4.4 THEME 4: PARTICIPANT EMOTIONS AS EXPRESSED INTERNALLY AND 120 
 REFLECTED EXTERNALLY 

 4.4.4.1 Sub-theme 1: Emotions 121 

 4.4.4.2 Sub-theme 2: External reflections of emotions 125 

 
4.5 OVERLAPPING OF THEMES 128 

 
4.6 OBSERVATIONS 129 

 
4.7 CONCLUSION 131 

 
---oOo--- 

 
 
 



– vii – 

Page 
CHAPTER 5 
QUANTITATIVE DATA ANALYSIS AND INTERPRETAITON 
 
 
5.1 INTRODUCTION 133 
 
5.2 QUANTITATIVE MEASUREMENT 133 

5.2.1 SINGLE-SYSTEM DESIGN AND REPETITIVE QUANTITATIVE MEASUREMENT 134 

5.2.2 RELIABILITY AND VALIDITY OF ROBERTS-2 MEASUREMENT 135 

5.2.3 CODING, SCORING AND INTERPRETATION OF PARTICIPANTS’ RESPONSES 135 
 USING THE SCORING PROCEDURE OF ROBERTS-2 
 

5.3 GRAPHIC ANALYSIS OF PARTICIPANTS’ RESPONSES 137 
 AND INTERPRETATION OF THE GRAPHS 

5.3.1 GRAPHIC ANALYSIS OF HLONIPHO’S RESPONSES TO THE ROBERTS-2 138 
 TEST USING THE SCALES OF ROBERTS-2 MANUAL (2005) 

 5.3.1.1 Hlonipho: Popular Pull 139 

 5.3.1.2 Hlonipho: Complete Meaning 140 

 5.3.1.3 Hlonipho: Available Resources Scales 141 

 5.3.1.4 Hlonipho: Problem Identification Scale 143 

 5.3.1.5 Hlonipho: Resolution Scales 144 

 5.3.1.6 Hlonipho: Emotion Scales 145 

 5.3.1.7 Hlonipho: Outcome Scales 146 

 5.3.1.8 Hlonipho: Unusual or Atypical Responses 147 

 5.3.1.9 Hlonipho: Atypical Categories 148 

 

5.3.2 GRAPHIC ANALYSIS OF SENZO’S RESPONSES TO ROBERTS-2 USING  150 
 THE SCALES OF ROBERTS-2 MANUAL (2009) 

 5.3.2.1 Senzo: Popular Pull and Complete Meaning 150 

 5.3.2.2 Senzo: Available Resources Scales 151 

 5.3.2.3 Senzo: Problem Identification Scales 152 

 5.3.2.4 Senzo: Resolution Scales 153 

 5.3.2.5  Senzo: Emotion Scales 154 

 5.3.2.6 Senzo: Outcome Scales 155 

 5.3.2.7 Senzo: Unusual or Atypical Responses 156 

 5.3.2.8 Senzo: Atypical Categories 157 
 

 
 
 



– viii – 

Page 
 
5.3.3 GRAPHIC ANALYSIS OF NANA’S RESPONSES TO THE ROBERTS-2 157 
 TEST USING THE SCALES OF ROBERTS-2 MANUAL 

5.3.3.1 Nana: Theme Overview Scales 158 

5.3.3.2  Nana: Available Resources Scales 159 

5.3.3.3 Nana: Outcome Scales 162 

5.3.3.4  Nana: Problem Identification Scales 163 

5.3.3.5 Nana: Resolution Scales 164 

5.3.3.6 Nana: Emotion Scales 165 

5.3.3.7 Nana: Unusual or Atypical Responses 166 

5.3.3.8 Nana: Atypical Categories 167 

 
5.4 INTERPRETING GRAPHIC RESULTS: COMBINING AND 168 
 COMPARING PARTICIPANT RESULTS 

5.4.1 COMPARING PROGRESS AS A RESULT OF STANDARD OF CARE THERAPY 171 
 WITH THAT OF MASEKITLANA THERAPY 

5.4.2 CHANGES IN EMOTION LEVELS OF PARTICIPANTS 173 

5.4.3 LIMIT SETTING SCORES OF PARTICIPANTS AS THERAPY PROGRESSED 175 
 

5.5 CONCLUSION 176 
 
 

---oOo--- 

 

 
 
 



– ix – 

Page 
CHAPTER 6 
QUANTITATIVE DATA ANALYSIS AND INTERPRETAITON 
 
 
6.1 INTRODUCTION 178 
 

6.2 INDIGENOUS KNOWLEDGE SYSTEMS AND THE NEED 179 
 FOR INDIGENOUS PSYCHOLOGY: REFLECTIONS ON 
 PARTICIPANTS’ RESPONSES TO MASEKITLANA AND 
 THE ROBERTS-2 TEST 

6.2.1 ZULU ANCESTRAL SPIRITS, BEWITCHMENT, COSMOLOGY AND RITUALS 179 

6.2.2 ILLNESS AND PSYCHOTHERAPY IN THE AFRICAN INDIGENOUS CONTEXT 181 

 6.2.2.1 African animism and illness 183 

 6.2.2.2 Traditional African healers 184 

6.2.3 CHRISTIANITY 185 

6.2.4 COMMUNITY CONNECTIVITY, FAMILY NEED AND ATTACHMENT 186 

6.2.5 DISEMPOWERMENT AND LANGUAGE 189 

6.2.6 MORAL AUTHORITY AND CONFLICT WITHIN CHILDREN’S HOMES 191 

6.2.7 SCHOOLING CONCERNS 195 

6.2.8 EVERYDAY CONCERNS 197 

6.2.9 EXPRESSED EMOTION 198 

6.2.10 CONTRADICTORY VOICES 201 

6.2.11 MASEKITLANA AND AFRICAN SYMBOLISM AS IT INFORMS PSYCHOLOGICAL 202 
 THERAPY IN AFRICAN SETTINGS 

6.2.12  REFLECTING ON THE RESEARCHER’S ROLE 204 

  
6.3 CONCLUSION 206 
 
 

---oOo--- 

 
 
 



– x – 

Page 
CHAPTER 7 
CONCLUSIONS AND RECOMMENDATIONS 
 
 
7.1 INTRODUCTION 209 
 

7.2 SUMMARY OF FINDINGS 210 
 

7.3 BUILDING A CONCLUSION: ADDRESSING THE RESEARCH 211 
 SUB-QUESTIONS 

7.3.1 SUB-QUESTION 1: HOW DO CHILDREN INFECTED WITH AND AFFECTED 211 
 BY HIV/AIDS RESPOND TO MASEKITLANA IN THERAPY? 

 7.3.1.1 Masekitlana stimulates a full body response 212 

 7.3.1.2 Masekitlana as a form of narrative therapy resonates 213 
 with Zulu story-telling 

 7.3.1.3 Masekitlana is symbolically significant for children of 214 
 Zulu origin and culture 

7.3.1.4 Masekitlana satisfies children’s need to play 215 
 
7.3.2 SUB-QUESTION 2: WHAT MEANING DO CHILDREN LIVING WITH AND 216 
 AFFECTED BY HIV/AIDS CONSTRUCT FROM THEIR EXPERIENCES 
 WHEN PLAYING MASEKITLANA? 

 7.3.2.1 The expression of African belief systems 216 

 7.3.2.2 Participants’ expressions of belief in Christianity 218 

 7.3.2.3 Community connectivity, family need and attachment 219 

 7.3.2.4 Disempowerment and language 221 

 7.3.2.5 Conflict in Children’s Homes, moral authority and creation 222 
 of order within society 

 7.3.2.6 Everyday concerns 224 

 7.3.2.7 Internal processes 225 
 
7.3.3 SUB-QUESTION 3: HOW MIGHT NEW KNOWLEDGE ON THE USE OF 228 
 MASEKITLANA IN THERAPY INFORM LITERATURE AND RESEARCH ON  
 THE RELEVANCE, IRRELEVANCE OR PARTIAL RELEVANCE OF INDIGENOUS 
 KNOWLEDGE IN THERAPY? 

 
7.4 PRIMARY RESEARCH QUESTION:  HOW CAN INSIGHT INTO 231 
 THE USE OF MASEKITLANA IN THERAPY WITH CHILDREN 
 AFFECTED BY AND INFECTED WITH HIV/AIDS, INFORM 
 NEW KNOWLEDGE ON THERAPEUTIC TECHNIQUES? 
 

 
 
 



– xi – 

Page 
 
7.5 TRUSTWORTHINESS OF THE STUDY 235 

7.5.1 QUALITY CRITERIA OF QUALITATIVE RESEARCH 235 

 7.5.1.1 Plausibility 235 

 7.5.1.2 Credibility 235 

 7.5.1.3 Transferability 235 

 7.5.1.4 Dependability 236 

 7.5.1.5 Confirmability 236 
 
7.5.2 QUALITY CRITERIA OF QUANTITATIVE RESEARCH 236 

 7.5.2.1 Validity 237 

 7.5.2.2 Reliability 237 

 
7.6 RECOMMENDATIONS 238 

7.6.1 RECOMMENDATIONS FOR PROFESSIONAL PRACTICE 238 

 7.6.1.1 Looking at indigenous psychology in the HIV therapeutic 238 
 environment 

 7.6.1.2 Children’s knowledge of and expression of factors influencing 240 
 their lives 

 7.6.1.3 Living in Children’s Homes and Ubuntu 241 

 7.6.1.4 Time and rapport in therapy 244 

 7.6.1.5 Client self-reflection 245 
 
7.6.2 RECOMMENDATIONS FOR TRAINING 246 

7.6.3 RECOMMENDATIONS FOR RESEARCH 247 

 

7.7 CONFIRMATION OF ASSUMPTIONS 249 
 

7.8 LIMITATIONS OF THE STUDY 249 

7.8.1 ROLE OF THE RESEARCHER 250 

7.8.2 LOSS OF CULTURAL AUTHENTICITY 251 

7.8.3 TRANSLATION CONCERNS 252 

7.8.4 LOSS OF TRAUMATIC CONTENT 252 

7.8.5 SMALL SAMPLE SIZE 252 

7.8.6 SOURCES OF BIAS 253 

7.8.7 CHALLENGES OF RESEARCH WHERE THE RESEARCH TEAM IS AFFECTED 253 
 BY HIV/AIDS 

 
 
 



– xii – 

Page 
 
7.9 STRENGTHS OF THE STUDY 253 

7.9.1 THE USE OF MIXED-METHODS DESIGN AND CRYSTALLIZATION IN 254 
 SINGLE-SYSTEM RESEARCH 

7.9.2 SINGLE-SYSTEM DESIGN PROVIDES ITS OWN CONTROL 254 

7.9.3 REVELATION OF AFRICAN BELIEFS AND AN EMIC APPROACH TO 254 
 PSYCHOLOGICAL THEORY 

7.9.4 MASEKITLANA IS A SIMPLE FORM OF INTERVENTION 255 

 
7.10 POSSIBLE CONTRIBUTIONS OF THE STUDY 255 

7.10.1 ADDITION TO INDIGENOUS KNOWLEDGE 255 

7.10.2 ENCOURAGEMENT TO OTHER PSYCHOLOGISTS AND ALLIED PROFESSIONALS 256 

7.10.3 RESILIENCE OF CHILDREN 256 

7.10.4 HIGHLIGHTING CONCERNS IN SOUTH AFRICA 256 

7.10.5 GUIDELINES FOR CHILDREN’S HOMES 257 

 
7.11 CLOSING REFLECTIONS 257 
 
 

---oOo--- 
 

LIST OF REFERENCES 260 

 

APPENDICES 288 
 
 

---oOo--- 
 

 
 
 



– xiii – 

LIST OF FIGURES 

 
 

Page 

Figure 1 The Research Design 9 

Figure 2:  Therapist conducting Masekitlana therapy session with participant,  26 
 Hlonipho 

Figure 3: Qualities associated with traditional knowledge and Western Science 37 
 (Barnhardt & Kawagley, 2005) 

Figure 4:  The mixed-methods research process 68 

Figure 5: Research and therapy process 71 

Figure 6:  Apartment in St. Theresa’s Children’s Home where Hlonipho lives 72 

Figure 7:  Administration block of St. Theresa’s Children’s Home 73 

Figure 8: St. Theresa’s Catholic Church 73 

Figure 9: Front entrance to St.Martin’s Children’s Home 74 

Figure 10: Themes and Sub-themes 105 

Figure 11: Overlapping of themes 129 
 
Figure 12: Hlonipho: Popular Pull 139 

Figure 13: Hlonipho: Complete Meaning 140 

Figure 14: Hlonipho: Available Resources Scales 141 

Figure 15: Hlonipho: Problem Identification Scale 143 

Figure 16: Hlonipho: Resolution Scales 144 

Figure 17: Hlonipho: Emotion Scales 145 

Figure 18: Hlonipho: Outcome Scales 146 

Figure 19:  Hlonipho: Unusual or Atypical Responses 147 

Figure 20: Hlonipho: Atypical Categories 148 

Figure 21: Senzo: Popular Pull and Complete Meaning 150 

Figure 22:  Senzo: Available Resources Scales 151 

 
 
 



– xiv – 

Page 
 
Figure 23:  Senzo: Problem Identification Scales 152 

Figure 24  Senzo: Resolution Scales 153 

Figure 25:  Senzo: Emotion Scales 154 

Figure 26:  Senzo: Outcome Scales 155 

Figure 27:  Senzo: Unusual or Atypical Responses 156 

Figure 28:  Senzo: Atypical Categories 157 

Figure 29: Nana: Theme Overview Scales 158 

Figure 30: Nana: Available Resources Scales 159 

Figure 31:  Nana: Outcome Scales 162 

Figure 32: Nana: Problem Identification Scales 163 

Figure 33: Nana: Resolution Scales 164 

Figure 34:  Nana: Emotion Scales 165 

Figure 35:  Unusual or Atypical Responses 166 

Figure 36: Atypical Categories 167 

Figure 37: Progress scores from baseline to end of standard of care therapy 171 

Figure 38:  Progress scores from baseline to end of Masekitlana therapy 172 

Figure 39: Anxiety levels of participants as therapy progressed 173 

Figure 40:  Depression scores of participants as therapy progresses 174 

Figure 41: Limit-setting scores of participants as therapy progressed 175 

Figure 42: Overview of Chapter 7 210 
 
 

---oOo--- 

 
 
 



– xv – 

LIST OF TABLES 

 
 

Page 
 

Table 1: Indigenous psychology: differences between psychological approaches 41 

Table 2:  Advantages of single-system design 63 

Table 3: Excerpts on traditional Zulu beliefs 107 

Table 4: Excerpts on Biblical beliefs 108 

Table 5: Excerpts on concerns around and longing for mother and father 110 

Table 6: Excerpts on idealism of mother 111 

Table 7:  Excerpts on abandonment and rejection 111 

Table 8: Excerpts on bonding with grandmother 112 

Table 9: Excerpts on the need to be part of own family out of the home 113 

Table 10: Excerpts on lack of information leading to disempowerment 114 

Table 11:  Excerpts on abuse and fighting in the Homes 115 

Table 12: Excerpts on perceptions of violence and association with future careers 117 

Table 13 Excerpts on everyday concerns: the ‘mundane’ 118 

Table 14: Excerpts on schooling problems 120 

Table 15: Excerpts on blocking of emotions 122 

Table 16: Excerpts on misidentification of emotions 122 

Table 17: Excerpts on insight into emotions 123 

Table 18: Excerpts on negative emotions and anger 124 

Table 19: Excerpts on contradictions in narrative 125 

Table 20: Excerpts on strength of character, resilience and moral authority 127 

Table 21: Excerpts on participants’ narrative responses to Masekitlana 130 
 
 

---oOo--- 
 

 
 
 


	FRONT
	Title page
	Dedication
	Acknowledgements
	Declaration
	Summary
	Keywords
	Glossary of Zulu words
	Table of contents
	List of figures
	List of tables

	Chapter 1
	Chapter 2
	Chapter 3
	Chapter 4
	Chapter 5
	Chapter 6
	Chapter 7
	Back



