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is @ need to enable staff in all types of institutions to be involved in research of some kind.

However, it needs to be pointed out that university lecturers in Australia value their freedom
to choose how and when to pursue their research interests. Consequently, they are likely
to resist policies that regulate or prescribe academic activities or workloads which limit
available time to engage in research (Little and Peter, 1990:71; see also, Adams,
1998:426). In addition, a perceived increase in the demands of administration is cited as
an interference with their research activities (Mcinnis, 1996: 9108). This is collaborated by
the results of the survey which was conducted by The Chronicle (1996:A15). The survey
reported that the greatest sources of stress among Australian university lecturers were time
prevssures and bureaucratic red tape. Studies cited in Little and Peter (1990:47) also show
that the main concerns in the academic life of lecturers were lack of financial resources and

time to keep abreast of the latest developments in their fields of specialisation.
3.2.5 QUALITY ASSURANCE IN AUSTRALIAN UNIVERSITIES

Kogan et al. (1994:24) report that the core functions of lecturers in Australian universities
are quality teaching and research. They further report that these core functions are
complemented by service to the society. The government has responsibility for ensuring

that universities provide high quality service.

However, the survey conducted by Sheehan and Welsh (1996:72-77) found that a high

proportion of lecturers in Australian universities feel that they have little knowledge or
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understandable that linking formative evaluation of university lecturers with their INSET
activities inevitably would lead to resistance, scepticism and outright rejection by university

lecturers in the developed countries.

In formulating policies for INSET of university lecturers, management structures that are
put in place as a result of external environmental factors continue tc be a critical area in
terms of implementing these policies. Quality assurance mechanisms within the
management structures are used as some of the main devices for changing the mind sets
of university lecturers with regard to the demands of governments to improve their
performance or competences in the fields of teaching, research and community
development. INSET of lecturers, therefore, plays a key role in the achievement of goals

and missions of governments and societies .

Lecturers are not necessarily forced to participate in INSET activities but some of these
activities are very critical to the advancement of their academic careers. In this sense, they

‘voluntarily’, without much choice, actively become involved in INSET activities.

3.6 CONCLUSION

In developed and developing countries, Higher Education is provided by universities,
colleges and technikons or polytechnics. It is noteworthy that there has always been a
need for especially universities in these countries to ruminate on the challenging changes

emanating from their external environments. This hés led these institutions to design
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improve their performance within the ever-dynamic tertiary education institutions are pivotal

in enabling their institutions to meet the pressing historical, social and economic needs of

their countries.

From the above exposition, it can also be safely stated that promotion requirements
underscore the importance of teaching and research. This is evident from the fact that
INSET programmes are planned, implemented, monitored and evaluated to ensure that

the needs of lecturers with regard to these expected functions of universities are

addressed.

However, the legacy of European colonialism appears to be one of the most serious
challenges which have engulfed universities in Africa. As previously stated, this provides
the context in which INSET activities for lecturers in most of the South African universities

are planned, organised, implemented and evaluated.

In the next chapter, an overview of INSET provision for South African university lecturers
is provided. This should help to further develop the theoretical and conceptual framework

of INSET for university lecturers in South Africa as well as to throw light on the nature of

INSET practice.
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