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It is widely acknowledged that we need caring, integrative and future orientated communities of practice
to actively contribute towards shaping our unfolding collective future, a task no longer to be left in the
hands of “a” few . Amidst an ever louder sounding plea for the training/’making’ of competent planning
practitioners and leaders, key questions remain. Not only regarding the core capabilities, competencies
and values important for planners, but on what actually underlies and contributes to the success,
capabilities and effective contribution of planners and institutions to lead collaborative and strategic
intergovernmental planning processes and act as agents of change within complex systems.

Within the practice of planning, as in many other future orientated and integrative disciplines, challenging
questions are being asked about how practitioners could be enabled and supported to contribute “in the
creation of a very different society” (Oranje, 2014:1)? A question especially relevant given that challenges
in highly dynamic urban and socio-ecological systems are increasingly complex, uncertain and volatile

The thesis, Being, Becoming and Contributing in (and through) Planning, provides an overview and
reflection on the innovative work-life narrative-based enquiry into personal and professional growth of
planning practitioners. The study took as focus the everyday planning practices of effective practitioners
in complex and challenging environments. The enquiry reflected upon in this thesis, made use of the quest
as metaphor for meaning making into practitioner work-life narratives and explorations of the interplay
between internal and outer worlds, between the individual and the collective, and within growth process
aimed at impelling, enabling and supporting contribution within complex practice contexts.

The enquiry makes a unique contribution to the field of planning practice and education through its unique,
generative, whole-person, longitudinal explorations into the personal and professional development of
planning practitioners. The study highlights the significance and generative power of the interplay
between personal and professional growth pursuits, the desire to add lasting people and place-based
value and practice-based growth and transition experiences.

The thesis makes a clear case for tying the development of competencies in planning to the process of
being and becoming a person in and through planning. It highlights the significance of: personal and
practice commitments to contribute to the collective future and ‘common good’ through personal and
practice commitment; relational value creation and practice excellence; practice embedded transition
experiences. It makes a significant contribution by raising questions about the importance of the
generative agency in intense practice interactions and transformative patterns and experiences.

The study adds value in addressing a number of gaps, but more so in facilitating insights and an enquiry
into a more holistic understanding of the often 'invisible’ layer of drivers, beliefs, competencies, qualities
and growth influences that seem to enable, shape and impel practitioners to contribute in planning as a
future orientated practice, facing the demands of challenging and fast changing work-life contexts in the
unfolding highly personal and collective process of being and becoming.
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Someone need:s to tell those tales.
When the battles are fought and won and lost,
when the pirates find their treasures

and the dragons eat their foes for breakfast

with a nice cup of Lapsang souchong,

someone needs to tell their bits of overlapping narrative.

There’s magic in that. It’s in the listener,

and for each and every ear it will be different,

and it will affect them in ways they can never predict.

From the mundane to the profound.

You may tell a tale that takes up residence in someone’s soul,
becomes their blood and self and purpose.

That tale will move them and drive them

and who knows what they might do because of it, because of your
words.

That is your role, your gift.

Your sister may be able to see the future, but you yourself can shape
it, boy.

Do not forget that ... there are many kinds of magic, after all.
(Erin Morgenstern, The Night Circus, 2012)
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While it may be alluring to pretend, forget and just slumber on, giving up on the
dream of a better planning profession would be the same as giving up on the dream
of a better city a hundred years ago. It would suggest that a profession which has
talked about changing the worid since its first breath is not interested in, unwilling,
or unable to change itself. And so, if one has the passion to see the planning profes-
sion change, it surely would be strange if (such a) one could not come up with some
ideas as to what it would take ...

(Oranje, 2014:8)

Since its origin, the ideas and ideals of planning have been deeply rooted in its inter-
ventionist nature, associated with notions of bringing about change and taking ac-
tion, and existential questions concerning the purpose and contribution of planning
as practice and for some, also their purpose as practitioners within planning.
(Lennon, 2015)

If we can increase the likelihood that our change initiatives will accomplish their
objectives by developing leaders to be more effective, then we may move humanity
increasingly towards global sustainability.

(Brown, 2011:8).

The unity of a human life is the unity of a narrative quest. Quests sometimes fail,

are frustrated, abandoned or dissipated into distractions; and human lives may in

all these fail. But the only criteria for success or failure in a human life as a whole are
the criteria of success or failure in a narrated or to-be-narrated quest. A quest for
what? ... [Without] some or at least partly determinate conception of the final telos
there could not be any beginning to a quest. Some conception of the good for man is
required ... the kind of life which is a quest for the good.

(Macintyre, 2013:274-275)
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This ‘new country’ needs a far more caring, compassionate profession and

far more of a cooperative style of planning and specification of roles and
responsibilities in the processes of plan preparation, implementation and review.
It needs planners who are both ready and eager to cooperate, as well as drive
and lead such processes, as and where required and/or desired, but also willing
and able to allow others to play these roles should they be better suited for the
task.

(Oranje, 2014:7)

The virtues ... are to be understood as those dispositions which will not only
sustain practices and enable us to achieve the goods internal to practices,

but which will also sustain us in the relevant kind of quest for the good, by
enabling us to overcome the harms, dangers, temptations and distraction which
we encounter, and which will furnish us with increasing self-knowledge and
increasing knowledge of the good.

(Macintyre, 2013:276)

Planning is a profession; it is a lifetime passion.
(Kunzmann, 2015:71)
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1.1 INTRODUCTION TO THE QUEST AND THESIS

Within the practice of planning, as in many other future orientated and integrative disciplines, challenging
questions are being asked about how practitioners can be enabled and supported to contribute ‘in the
creation of a very different society’ (Oranje, 2014:1; Lichtenstein et al., 2006; Brown, 2011a; Kollmuss and
Agyeman, 2016; Tubbs et al., 2006). A question especially relevant given that challenges in highly dynamic
urban and socio-ecological systems seem to be increasingly complex, uncertain and volatile (Snowden,
2007; Johansen, 2012; Petrie, 2015).

The enquiry reflected upon in this thesis makes a unique contribution in these deliberations through a rich
process of meaning making using practitioner work-life narratives that suggest the significance of a
generative agency in a purpose-infused process of being, becoming and contributing in (and through)
planning as a practice.

In a similar fashion as Lennon’s 2015 exploration of a purpose-infused planner’s narrative, it provides “a
more nuanced understanding of how, why, and with what effect those involved in planning practice
negotiate the inherent uncertainty, complexity and inevitable normatively” (Lennon, 2015:72). The enquiry
is essentially an exploration into how planners engaged their practice in ways to add value and contribute,
and what they regarded as significant in enabling them to contribute in that very quest, and in complex
and highly challenging practice contexts.

The enquiry is thus less about what competency and ability is required to address specific problems or
challenges, but much rather about how those engaged in the practice of planning seem to be encouraged,
enabled and motivated to contribute and add value in their practice engagement overtime, and in spite of
the lack of short term ‘success’ associated with an action and future-orientated practice.

Making use of time-span work-life narratives and the quest metaphor, the thesis adds value in the field of
planning practice and education by pointing towards how practice contribution can be significantly
influenced by the generative agency that is present in:

[0 Being impelled to contribute to the collective future and ‘common good’ through personal and
practice commitment (where being impelled and empowered to commit in a practice context is more
significant than for personal purposes alone);

[0 Engaging the creation of practice value with authentic and relational excellence (where relational
value creation and practice excellence is more significant than the sum of personal competencies and
meta-competencies); and

[0 Contributing and growing through practice-embedded transition experiences (where practice
embedded-transition experiences are more significant than the sum of the parts of personal and
professional growth).

The thesis is based on an enquiry conducted in partial fulfilment of the requirements of a PhD in Town and
Regional Planning at the University of Pretoria.

The aim of Section 1 is to introduce the quest of this enquiry in terms of purpose, focus, methodology,
findings and contributions. The introduction is followed by a brief overview and roadmap for engaging the
thesis as a summery reflection of the quest of this enquiry.
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1.2 THE QUEST OF THE STUDY

1.2.1 Introduction

The enquiry is primarily situated within the knowledge field of planning theory, planning education and
planning practice. It is central to planning as a practice (or town and regional planning and/or urban and
regional planning as it is also known), referred to as the ‘practice of planning’ within the thesis.

Increasing challenges and complexities of local and global contexts, in highly volatile and uncertain
situations worldwide, are all contributing to the demand for radical competence (Folke et al., 2006; Petrie,
2015; Johansen, 2012) and the urgency to support practitioners in the practice of planning.

Discourses in the knowledge fields of planning (Lennon, 2015; Sandercock, 2004; Sehested, 2009; Perlstein
and Ortolang, 2015), career studies (Schultze and Miller, 2004; Arthur et al., 2005) and sustainability
leadership (Blowers, 2013; Bourantas et al.,2014; Boyatzis et al., 2016; Brown, 2012a and b) all recognise the
importance of qualities such as being adaptable and agile, being caring and wise, making situated
judgements, connecting with others, having a focus on the future, and employing transdisciplinary skills
to name but a few.

Whilst the importance of personal development and purpose is evident and also actively pursued by a
younger generation of professionals (Potgieter, 2012; Evangelista, 2009), it seems that capacity related
discourses have, however, largely remained focused on the ever increasing lists of competencies and the
outcomes to be achieved within the relatively limited time spent within formal education or professional
development interactions. At the same time, there is a growing need for professionals to adapt, innovate
and expand their competencies, to stay motivated, to face challenges and to contribute in bringing about
change in complex and large scale urban systems or other multi-stakeholder environments (de Roo, 2012;
Kunzmann, 2015; Campbell et al., 2013) — contexts where impact is often difficult to measure owing to
intended and unintended consequences, as well as slow but continuous transformation (Cilliers, 2006).

As expressed by Klaus Kunzmann in his address to the Heads of European Planning Schools, contemplating
the both excellence and challenges of planning education in a connected and divided globalized world:
“The challenges of the future, not those of the past, have to define and guide the learning. What else is
essential in planning education? Apart from good interdisciplinary, through planning, addicted and
committed staff, it is the spirit, the strength of mind, which has to be communicated to future planners.
What makes this spirit? ... [Amongst a number of things, firstly] planners have to be passionate, they
should love their job, despite all the frustrations they experience daily, they should identify with their job
and the institution, which pays them to address the challenges of urban and regional development”

(2015:70-71).

The valuable contributions and challenges related to the development of professionals in the planning
domain, whether in the education, professional practice or workplace context, are well recognised
(Goldstein & Carmin, 2006; Abbot, 2005; Innes and Booher, 2015). The invaluable, but also limited impact
of an assessment and regulatory focus (Lester, 1999; Chivers, 2006; Cheetham and Chivers, 2005), as well
as the challenges associated with developing competency frameworks and with the increasing range of
competencies and abilities which planners are expected to acquire during formal planning education and
continued professional development endeavours are, however, also evident (Fox-Rogers and Murphy,
2015; Faludi, 2013; Flyvbjerg, 2013).
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Within the planning education and practice fields, considerable focus appears to remain on identifying the
most relevant and right set of competencies and qualification outputs (Christensen, 2005; Rosan et al.,
2012; Rydin, 2011; Tasan-Kok et al., 2016) as standards ‘to achieve’, and thus best equip young planners
within a practice that is concerned with an evolving future.

Does such a practice only require beacons of light to steer to, or also some light shining out in the dark to
chart new ways in uncharted territories? Is there not a danger in us retaining the illusion that impact in the
world of complexity (and sometimes chaos) can be controlled and measured? Or in bemoaning the future
of education, and the lack of practice enthused mentors who can teach by example and inspire students
to identify with the practice (Barnes, 1994; Gunder, 2004:301-302, Edward, 2011), and making passionate
pleas for passion and purpose (Kunzmann, 2015; Lennon, 2015; Oranje, 2014), whilst actually remaining
within the very system that may be keeping that in place?

The concern is that the drive that formed part of a caring practice characterised by a commitment to doing
good and the “vision (of a better world) has been lost" (Taylor, 1992:240 in Oranje, 1997:122). It seems that
as the practice of planning became professionalised and increasingly bureaucratized, its vision for change,
reconstruction and serving society became overshadowed by the need to regulate, standardise and serve
the modern masters of the individual, the market and the state (Oranje, 1997, 2012 and 2014; Hoch, 1994
and Taylor, 1998).

Even though the enquiry ‘speaks’ to these endeavours, it has purposefully not been bounded or designed
to contribute to a specific discourse or point of departure. The enquiry was designed to acknowledge the
value, but also to look beyond the world of education, learning and professional accreditation, and as such
gain a whole-person perspective (again) into being, becoming and contributing to the practice of planning
as action and future-orientated practice.

A brief overview of the enquiry is provided here by outlining:
00 the underlying premise (Section 1.2.2);

[0 the purpose and focus of the enquiry (Section 1.2.3);

[0 the research approach (Section 1.2.4);

[0 the findings and value (Section 1.2.5); and

[0 The possible contribution of the enquiry (Section 1.2.6).
1.2.2 Underlying premise

The premise of this enquiry is that practitioners who contribute and thrive in their practices (and even
more so in an integrative, uncertain and future-orientated practice such a planning and the new world of
work) illustrate qualities, attitudes and levels of motivation that are not equal to the sum of the most
extensive list of competencies or of formal and informal learning outcomes.

Whilst the reality and importance of this statement might be regarded as common sense, and is indeed
widely recognised (even amongst the most ardent and well-known developers of competency frameworks
and continued professional development programs, see Cheetham & Chivers, 2005; Chivers, 2007),
competency and output-driven education and accreditation processes (as well as research that contributes
to that) seem to set the tone in endeavours aimed at supporting practitioners to contribute.
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On the other hand, passion, purpose and spirit-infused planning seems to be highly valued, but possibly
also remains an ambiguous and ‘grey area’ in the domain of scholarly articles (Davoudi, 2015; Oranje, 2014;
Gunder, 2004; Sandercock, 2004; Friedman, 1996) and motivational discussions and reflections
(Kunzmann, 2017; Stanley, 2007; Fainstein, 2014). Some attempts have been made at opening up views into
the heart of the matter (and of planners) through the development of practitioner profiles (see Forester,
2004a,b,c,d ), through providing some insights into different pathways and the diverse possibilities that
‘becoming an urban planner’ entails in the recent profiling of planners in Australia by Bayer, Frank and
Valerius (2011), and more recently through exploring the role of purpose and commitment to the quest of
planning as a practice by Lennon (2015), and the to-be-published collection of engagements with young
planners from various countries (Tasan-Kok and Oranje). However, this remains a limited and possibly
challenging focus area in empirical research (Lennon, 2015; Forester, 2015 and Fox-Rogers and Murphy,
2015).

1.2.3 Purpose and focus of the enquiry

The challenge in this enquiry was specifically to venture into this ambiguous and “grey area”, to leave the
ordinary world and the comfort of ever encompassing competence frameworks, in order to gain insight
and perspective into how practitioners in an action and future-orientated practice such as planning, could
be encouraged, enabled and supported to contribute in increasingly complex and dynamic practice
contexts.

The research was designed to enable an explorative and whole-person enquiry (not biased towards, or
limited by, a competency framework or a formal education or professional registration lens) into how
planners engage their practice in ways to add value and contribute, and what they regard as significant in
enabling them to contribute in that very quest within complex and highly challenging practice contexts.

The purpose of the enquiry was not to ask specific questions to generate specific answers, but to enable
an exploration into what is really significant in enabling practice contribution within complex and fast
adaptive systems of personal and professional development in highly complex practice contexts.

In this, possible insights were not considered as having direct implications or being ‘answers to’ specific
practice/discourse questions, or context-specific experience cast as being as relevant to global discourses.
But rather the intent is to treat insights as a finger pointing to the moon - not placing the focus of the
contemplation on the finger itself, but rather on the direction in which it is pointing to, contemplating
potential implications, and/or questions that such insights may raise for current initiatives and frameworks
aimed at enabling and encouraging contribution in planning.

1.2.4 Research approach

A whole-person, generative and reflexive research approach (see Section 4) was used to guide the enquiry
and a qualitative biographic-narrative research methodology employed to enable the exploration. The
enquiry entailed a process of soliciting work-life narratives from a sample of 25 participating planners,
identified by peers as making a contribution to the practice of planning in South Africa, during times of
major change and socio-political turbulence. Rich work-life narratives and interviews were solicited from
two- to three-hour biographic interviews, in which participants reflected on their experiences and the
competencies and influences that enabled and encouraged them to contribute, within their work-life
contexts.
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In an attempt at moving beyond the obvious and holding the tension between appreciating and exploring
the richness of the data and individual experiences and perceptions, as well as critically reflecting and
making meaning, the enquiry was approached as a learning process imbedded within a qualitative,
explorative and reflexive research approach (Alvesson and Skdéldberg, 2007). This entailed an iterative
process of exploration, analyses and reflexive interpretation. Myth was used as metaphor to enable an
innovative whole person, dynamic and generative meaning making approach.

Within the context of the study, the challenge was threefold:

[ Firstly, to design an enquiry through which | would not necessarily answer a specific set of narrowly
defined questions, but rather create a possibility to learn meaningful lessons from practitioners who
are committed to the quest of planning about qualities, competencies and growth experiences that
they regarded as significant in enabling, shaping and supporting them to contribute in planning’s
practice;

0 Secondly, to ensure that the enquiry would be relevant and add value within the practice context; and

O Thirdly, to ensure that the study could make a meaningful contribution to the ever expanding
knowledge fields of planning education and planning practice. Knowledge fields in which the spirit of
planning (Oranje, 2014; Gunder, 2004) and the ‘invisible layer of virtue/competence’; the importance
of characteristics, attitudes, roles, ways of knowing, ethical grounding and judgement; and, the range
of meta-competencies and commitment to the quest of planning are increasingly featuring in
discourses about improving quality, impact and contribution in ways that are locally and globally
relevant (Hossain, Scholz and Baumgart, 2015; Gunder, 2011; Lennon, 2015; Watson and Agbola, 2013).

To address these challenges, the enquiry was embedded in a qualitative and generative, biographic
research approach that facilitated a deep engagement with practitioners regarding their work-life
experiences within the practice of planning (in South Africa), and with a specific focus on learning from
practitioners who were regarded as contributing to planning as a practice (see Section 3 for more detail).
The enquiry unfolded over a number of years, and supported a rich process of meaning making that
afforded a wealth of insights.

1.2.5 Findings and value

Through an exploration of that which enabled participating planners to contribute in their practice, the
enquiry highlights the value of a purpose infused, practice committed, dynamically transformational and
highly relational nature of ‘being, becoming and contributing’ to the practice of planning.

Exploration into and reflexive interpretations of participant work-life narratives using the quest metaphor
were used to identify significant patterns and coherence in what participants regarded as significant in
enabling them to add value and contribute within challenging practice contexts.

Whilst the enquiry confirmed the value of foundational education, as well as the wide range of competence
requirements and the importance of ongoing personal and professional development, the focus of the
participant work-life narratives was on the significance and generative agency of the following:

[J Being impelled to contribute to the collective future and ‘common good’ through personal and
practice commitment (where being impelled and empowered to commit in a practice context is more
significant than personal purpose alone);

15 PART ONE: The Quest of the Enquiry



Being, becoming and contributing in (and through) Planning

[0 Engaging the creation of practice value with authentic and relational excellence (where relational
value creation and practice excellence is more significant than the sum of personal competencies and
meta-competencies); and

[0 Contributing and growing through practice=embedded transition experiences (where practice
embedded transition experiences are more significant than the sum of the parts of personal and
professional growth).

The enquiry confirms the significance and role of commitment to the quest of planning as a practice (as
argued by Lennon, 2015); however, it also highlights the importance of synergy between a
transformational perspective of the world and future as connected and evolving, a sense of personal
purpose and value in contribution, and lastly association with planning as a practice through which to
enable such contribution.

The reflection on the unfolding work-life experiences of participants highlights the significance and
generative agency (potentially valuable in complex adaptive systems as argued by Snowden (2007, 2013)
and De Roo (2012)) that appears to have been created by the deeply personal and highly relational interplay
between: (i) a quest that is both context- and future-inspired; (ii) creative tensions in a drive for excellence
and value addition; and. (iii) contribution and experience generated through practice-embedded transition
experiences.

In contemplating the implications of such insights, the enquiry reminds us that contributing to the
unfolding future in complex and highly dynamic urban and development contexts is not merely an
individual endeavour, or vested in a set of capabilities. It is much rather — as the unfolding future itself -
enabled through dedication, meaningful and often challenging practice interactions and an unfolding
process of being and becoming, and facilitated through practice-embedded transition experiences: these
being more significant than the sum of the parts of personal and professional growth and learning
experiences.

It points to value in the much contested quest for the ‘common good’ in planning as a practice, the critical
importance of ongoing personal transformation, and the significance of experience embedded within
practice (as practice context, but also in the traditions and transition experiences embedded within a
community of practice); not merely to enable continuous learning or adaptation, but whilst actively
contributing to crafting innovative ways to move forward into the unknown.

The enquiry illustrates the significance of committed practitioners, highly enthused communities of
practice and meaningful interaction in practice contexts (rewards in the outer world). It also suggests the
significance of this commitment and intense practice interactions for the uniquely personal journeys of
being and becoming of practitioners in the practice (rewards in the inner world).
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1.2.6 Contribution
The enquiry’s contribution to the knowledge field of planning practice can be described as threefold.

Firstly, the enquiry adds value to current competence discourses in the field of planning education and
professional development by illustrating and providing some insights into the significance of the deeply
transformational and highly relational (practice embedded) nature of ‘being, becoming and contributing’
to and through planning.

Secondly, the enquiry’s more significant contribution can be considered to lie in the questions it raises
about the way in which we frame competence discourses in the practice of planning (a practice aimed at
intervening in complex adaptive urban and socio-ecological systems). It is a reminder to not merely
structure and evaluate our engagements, research and endeavours aimed at enabling radical contribution
through the lenses of complicated higher education and professional development frameworks and
models, but to also consider the restrictions and limitations of such frameworks and models - especially in
complex contexts and times of radical change. It prompts us to consider focusing our attention on:

[J The potential generative agency in our engagement with planning’s purpose, ideals and excellence in
value addition in the practice as ‘quest like’ and a highly relational commitment (as suggested by
Lennon, 2015); and

[0 The potential significance of generative agency in intense and practice-embedded transition
experiences within such quests (following age-old patterns embedded in myth) and thus the critical
importance of active and inspirational communities of practice, practice traditions and practice
interaction in order to support that.

Thirdly, the enquiry adds value in terms of the research methodology and approach employed by

illustrating:

[0 The possible value in using ‘whole-person’ biographic narrative research to explore work-life
experiences of planners over time: not merely in relation to a specific role, endeavour, project or a
‘task’, but in relation to, firstly, increasingly complex and dynamically changing roles and work-life
contexts; and, secondly, the deeply personal and complex quest of being and becoming in human life,
and growth and shaping within practice contexts; and

[0 The value of using a generative and reflexive approach to enable an exploration into the complex
adaptive system of competence development through the use of context and relational rich work-life
narratives and metaphor.

1.2.7 Summary

The research findings pave the way for an appreciation of how participants have driven contribution and
value addition in complex practice contexts, through active engagement but also through the generative
agency. This with a specific emphasis on the significance of the generative agency: firstly, in personal and
practice commitment to the common good in the unfolding future; and, secondly, in creating practice
value through personal and relational excellence; and, lastly, in contribution and growth through practice
embedded transition experiences.

Whilst the study provides valuable reflections and insights that can be used to strengthen or revive (as
some would argue) the practice of planning, its most valuable contribution is probably that it serves as a
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reminder. A reminder that contribution to the collective future is probably less about exactly what we do,
know and create, and more about the momentum provided through dedicated practice contribution in
interaction with others in intense and transformational practice experiences. All of which influence and
are influenced by the way in which we practice, grow, believe, and stay committed - in an unfolding
process of being, becoming and contributing while contributing to planning’s quest and as part of an
evolving community of practice.

An outline of the thesis and roadmap to engage the challenges, the growth, the learning and the
reflections within the quest of this enquiry is provided in the next section.

1.3 ROADMAP TO THE THESIS

1.3.1 Introduction

The section serves as a short introduction to the thesis, the use of the quest metaphor and reflexive
approach, as well as the structure and outline of the thesis. Whilst illustrating the interrelations between
the various sections, as well as between the various processes of meaning making, some pointers and
information to navigate pathways through the thesis are also provided.

1.3.2 Use of the quest metaphor

In this enquiry, ‘The quest’ is used as a central metaphor to guide our attention, and make our moral stance
explicit, as well as to structure and support the qualitative enquiry (Van Hulst, 2012; Forester, 1996) into
the intangible and elusive virtues and journey within the context of planning as a practice. In the same vein
that Beauregard (1998) argues for the significance of the relationship between writing planning theories
and ‘writing the planner’, it could be argued that a study about planners’ contributing to the practice of
planning would imply ‘writing the planner’, demanding an awareness of what kind of planners or ‘action
initiators’ are being imagined, and what kind of quest, purpose, virtues are at play.

The metaphor not only supports the narrative exploration of work-life adventures but enables
identification, meaning making and communicating of the inter-related dynamics of relational experiences,
moments of transition and growth, contextually different pathways, the value of influences (such as
mentors, allies, guardians and even enemies and tricksters) and the respective interplays within the hero’s
experiences in the quest. The metaphor thus also provides a view on the ‘quest’ as being relational and
not merely personal within the context of the practice of planning (MacIntyre, 2009 and Lennon, 2015).

Framing the enquiry and the quest, utilising metaphors of the ‘Hero’s Journey’ (Campbell, 2008; Vogler,
2007) and exploring planner work-life narratives and ‘careers’ as games with multiple adventures (Lo Presti,
2009) enables the enquiry to be situated within a highly personal time-span and working-life context;
however, also recognising the various transitions in the South African socio-political and planning systems,
as well as local and global contexts and challenges.

Using the quest as a metaphor for sense making has a powerful influence in creating a ‘unique window
onto how we construct knowledge (see Verma, 1993; Andrade, 2013) and reason about complex issues’ (as
illustrated in experiments showing how metaphors influence reasoning on key social issues in Thibodeau
and Boroditsky, 2011).
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1.3.3 Structure and outline of the thesis

Using myth as metaphor, the thesis is used to provide a reflection on the enquiry, call to action, departure,
as well as the challenges, findings and insights in the quest for meaning making. The thesis structure
broadly reflects the pattern of the typical quest journey (Campbell, 2008; Vogler, 2007). Whilst the
reflection in the thesis is structured in eight Sections, as illustrated in Figure 1.1., this enquiry encompassed
a continuous and iterative process of learning and growth (indicated through the spiral) and numerous
intense actions and experiences (represented through the numbers on the spiral). The thesis outline can
be summarised as follows:

Section One is used to provide a brief introduction to the enquiry.

Section Two is firstly aimed at highlighting the raison d’étre and value of the quest. The call for action is,

on the one hand, explained as highly personal, as illustrated in reflecting on the original and highly personal

call to action that kick-started the enquiry. On the other hand, the value of the study is also illustrated by

pointing towards continued calls for action, as evident in:

[0 The need for enhanced planning capability within South African and international contexts; and

0 The many ongoing endeavours within competency-related discourses to improve competency models,
qualification frameworks and continued professional development requirements within the practice
of planning.

The motivation, value, specific purpose and research focus of the enquiry are also outlined in Section 2. |

The purpose of Section 3 is to provide a brief overview of the qualitative, generative and reflexive research
approach and methods selected to ensure credibility and to add value to the enquiry; specifically in
conducting the biographic narrative interviews and the various iterations of multi-layered interpretation
during the generative process of meaning making.

In Section 4 an overview of some of the most significant framing elements, pointers and insights from the
various knowledge fields in relation to the enquiry is provided. Even though, this literature review appears
as a snapshot in time once captured, it was developed through an unfolding and iterative process during
which the exploration of relevant theoretical perspectives formed an essential part of meaning making
over time, and it:

[ Firstly, assisted in questioning and confirming the relevance and contribution of the study and the
findings within a dynamically changing environment;

[ Secondly, enabled learning from new perspectives in the wide range of interrelated discourses and
insights from relevant knowledge fields; and

[ Thirdly, was an essential part of discovery given the generative and reflexive research approach used.

Sections 5 and 6 are used to share findings and insights generated through the iterative process of
meaning making based on explorations and reflexive interpretations on ‘being, becoming and contributing’
in the work-life narratives of participants.

Whilst Sections 3, 4, 5 and 6 are presented in that order in the thesis, they are actually the result of an
intensive and highly interrelated and non-linear journey following the departure and several moments of
rerouting on the journey towards the special world of the quest, through facing the challenges of
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exploration and meaning making, and by finding support from allies, mentors and magical helpers on the
road (See Figure 1.1).

In Section 5, participants and the ‘ordinary’ and ‘special’ worlds (with the focus largely on the South African
socio-political and planning ‘world’) in which their work-life narratives unfolded are introduced. Following
the introductions and context, an overview of explorations and reflexive interpretations into the rich work-
life narratives as shared by participants is provided. A specific focus was placed on what was deemed
significant in enabling and shaping them to contribute within complex, fast changing and dynamic practice
contexts. Given the generative and reflexive nature of the enquiry, the section is not aimed at providing
detailed first level analyses and comparisons (examples and summaries of these are set out in Annexure
Q). By using myth as metaphor, the section is used to highlight coherent patterns, paradoxes and dynamics
that seemed to play a significant role in enabling, shaping and impelling as reflected on by participants in
the context of their experiences and work-life contexts.

A brief overview is provided of significant and highly inter-related experiences evident in the participant
work-life narratives, making use of the lens of the quest metaphor to illustrate coherence, significant
patterns and highly transformational and relational experiences in terms of typical:

O Call to action experiences;
O Initiation experiences; and
[0 Adventure challenges.

Section 6 is structured to provide a time-span overview of participants’ work-life narratives, making use of
the quest metaphor to explore significant themes and coherency, with specific reference to the
significance of:

[ Participant commitment to highly personal and relational practice quests;

[0 Theinterplay between transformational perspective, personal beliefs, practice and personal quests as
career anchors and association with planning as a practice as drivers in career and practice decisions;

[ Creating practice value as a driver of participants’ practice engagement, and the personal, highly
relational and often paradoxical nature of capabilities that enabled them to create value and remain
committed; and

[J Intense practice-embedded contribution experiences as highly relational experiences of professional
and personal growth, learning and transformation.

Section 7 is used to provide a brief overview of the purpose of the quest, reflections on the journey and
adventures within the quest of the enquiry, as well as to highlight key observations, reflections and insights
from the enquiry in order to reflect on the enquiry and answer the research question.
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Figure 1.1: @Enquiry: Time-span of the research and learning process in relation to thesis outline
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Lastly, Section 7 provides a reflection on the limitations, validity and ‘rewards’ of the journey both in terms
of a ‘PhD contribution’ and personal transformation (what a quest inevitably is about) and, of course, on
new calls for action and future research.

The thesis is concluded in Section 8 by a few contemplations and insights brought about by the
experiences in the quest of this enquiry and the implications thereof for ‘returning to the ordinary world’.
A number of questions are raised about the possibilities that such a simple, but much more dynamic,
evolving and relational understanding of being and becoming in (and through) the practice of planning
might have in times of radical change - not only for individuals, but more so for communities of practice
engaged in planning education and professional development. The potential value of the study for other
communities of practice involved in complex and challenging contexts are also highlighted.

For ease of navigation, the thesis is divided into two parts: Part One, reflecting on the design, approach,
conducting and framing of the enquiry (Sections 1 to 4); and, Part Two, reflecting on the findings and
insights generated through the enquiry (Sections 5 to 8).

1.3.4 Engaging the thesis and the reflexive enquiry

At the heart of this research ‘as a provisional rational project’ lies reflection — not just procedure (Alvesson
& Skoldberg, 2007:288). The thesis has not been written in an attempt at containing, boxing or providing
‘the’ answers in the complex context of ‘being and becoming’ in planning as a practice. It is much rather a
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reflection of an enquiry of appreciation and celebration (rather than fear or avoiding) of the unstable, of
paradox, and often even opposing relation between reality and rhetoric, between different voices and
between different understandings and experiences. The approach allows for the questioning of ‘rationality’
in research, especially in typical social sciences research, not for the sake of post-modern uncertainty, but
for the purpose of allowing a view into the intangible ... to recognise value in research.

Opting for the use of a more reflexive approach (See Alvesson and Skéldberg, 2007), as set out in Section
3.2, required recognition of the central part that language, authorship and interpretive meaning making
(Alvesson & Skéldberg, 2007:168-169) play within the thesis and reflection on the enquiry. Within this
approach (See Sections 3.2 and 3.2.5), the process of producing the text is essentially also the process of
reflection. As such the thesis has to provide opportunity for, and/or reflect on, the process of reflection
within the text. The latter obviously requires sharing explorations as well as reflexive interpretations, less
use of empirical material and the courage to share and expose often times personal interpretations and
reflections. As such the researchers’ (and readers’) active involvement in creating meaning making is
explicitly recognised (Alvesson and Skéldberg, 2007:271).

A substantial challenge in this study, given the rather intangible enquiry opted for, was the search (quest)
for appropriate, sound and value-adding ways to explore this elusive notion in its dynamic and relational
context, and to ‘see’, to ‘intuitively feel’, to ‘make meaning’ and to ‘share’ the insights found.

Thus, capturing and solidifying insights into the 'invisible’ layer of drivers, beliefs, competencies, qualities
and growth influences that participants regarded as significant in enabling, shaping and impelling them to
contribute in planning as a practice over time into neatly packaged paragraphs and mutually exclusive
points; but without losing the very ‘essence’ and spirit associated with that. This can be compared to
attempts to hold something as elusive as quicksilver — requiring me to keep it still long enough to be seen
but letting it go quickly enough to maintain its dynamic character.

Given therichness of the in-depth interviews and that the work-life narratives were analysed in a time-span
context, reconstructed summaries have been used to illustrate certain findings where relevant. Even if not
verbatim or directly quoted, wording and tone reflect participant narrations as far as possible. Where it
adds value, some specific quotes or snippets from participant work-life narratives are used.

To support easy access to these narratives, some “Reading Assistance” is provided in Figure 1.2 below.
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Figure 1.2: Engaging Re-constructed Narratives

READING ASSISTANCE

TO ASSIST READING, EXPLORING AND INTERPRETING NARRATIONS IN THE TEXT:

NOTE 1: Narratives reconstructed by myself, based on my interpretation of the self-perception of
adventures and insights of participants are indicated as such in grey scale.

NOTE 2: The narratives were not necessarily in all cases told to me in the chronological order that it
has been reconstructed in the text, as participants would often add or explain some significant growth
moment in earlier work-life in their narrations of subsequent experiences. The wording and text has

to a large extent been used in line with the way it was used by the participant in the original narration
to keep the ‘feel’. Direct quotations are indicated as such, using quotation marks: “quote”. My own
insertions, either words, descriptions, explanations or reflections are indicates as text in brackets:
[Text in brackets].

NOTE 3: The notations [E1]- [E12] are used to indicate some of the moments of learning during the
“Call to Action” Adventure, which was actually referred to, often interweaved into reflections, in the
“Initiation” Adventure narrative.

NOTE 4: In order to allow readers and fellow explorers to contextualize narrative examples used
within the whole life and contextual realities of the participants to enable meaning making and a more
dynamic perspective, where narratives related to specific events, experiences and specifically moments
of change have been used in the text it is trace-able as any good twitter feed. Trace to the person using
[@Pseudynom_Exp1] corresponding to the participant name and work-life time line as set out in work-
life narrative diagrams (Examples in Overview Diagrams, C.3-C.8).

Traces to significant reflexive interpretations are done by themes with #Call to Action; #Initiation, etc.

Fundamental to a reflexive interpretation approach is the passion of critical reflection. It required me to
be aware, and open, about my own role, interpretations and possible biases. Not always easy for a
passionate proponent of planning as a practice — but also critical for readers and fellow-adventurers in this
enquiry and meaning-making through engagement of the thesis to be aware of. The respective sections of
the thesis are also structured to provide (and force) me to include the personal and critical reflections on
the enquiry process and findings. You will, therefore, also note and see the (for some) uncomfortable use
of the world “I” in my renditions of what was done, why it was done, what the value thereof is, and what
| think it means. Hopefully in this way consistently also affording readers and fellow explorers the
opportunity for critical reflection (of ‘my’ interpretations, as well as for others’ own personal reflection).

1.3.5 Summary

In the above section, a brief outline was provided of the thesis structure, the use of the quest metaphor
and the reflexive research approach.

Through the various journey experiences that this enquiry engaged with (as outlined in the structure set
out in Figure 1.1 above), an invitation is extended to engage, explore and reflect on:

0 The journey of the enquiry as set out in this thesis;
0 The journeys and experiences of participants as shared in this study;
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[J The meaning making and reflections shared; and, hopefully, in a moment somewhere along the way
... onyour own journey and the experiences and influences that stir your soul ...

As explained by Joseph Campbell in his seminal work The Hero with a Thousand Faces (first published in
1949), that is inevitably the real work of the hero - "to retreat from the world scene of secondary effects
to those casual zones of the psyche where the difficulties really reside, and there to clarify the difficulties,
eradicate them in his own case...” (Campbell, 2008:12).

1.4 REFLECTION AND CONCLUSION

In Section 1, | provide some background to the call to this enquiry, the purpose of the enquiry’s quest. |
highlight the relevance and value of the enquiry and provide a brief overview of how the enquiry was
framed, shaped and conducted in order to add value. I also outline how the quest metaphor has been used
to support the exploration and reflective interpretation of work-life narrative histories (spanning an era of
change and transformation) of a small group of ‘value adding’ practitioners in the context of planning as
a practice in South Africa.

The enquiry provided an opportunity to make a novel contribution in the field of planning practice. This
was done by exploring practitioners’ work-life experiences and reflections on the often 'invisible’ layer of
drivers, beliefs, competencies, qualities and growth influences that seem to have enabled, shaped and
impelled them to contribute in planning as a practice over time, facing the demands of challenging and
dynamically changing work-life contexts.

Findings in the enquiry point to the central/pivotal role that ‘a sense of purpose’ played, and the seemingly
generative role it has in impacting beliefs, attitude, and dedication, willingness to adapt and learn.

These insights appear very familiar in hindsight ... maybe never ‘lost’ ... but certainly in need of a proper
place in our awareness. To help us remember and honour that which we most probably intuitively know.
To provide us with insight and inspiration in our individual and collective endeavours in planning as a
practice. And most of all, to shine some light on the significance and generative capabilities in purpose
infused, relational and practice embedded processes of being and becoming within and through the quest
of this practice.

Section 1is used to provide a quick introduction to the quest of the enquiry by outlining the original call to
action, the value and relevance of the quest, as well as the purpose, focus and approach used within the
quest. A brief overview is provided of the findings and value of the enquiry. An overview and roadmap for
the thesis is outlined in Section 1.3, providing some indication of the inter-related meaning making process
and the way in which the enquiry is reflected upon within the various sections. Some travellers’ tips are
also provided for engaging in the thesis.

The use of quests in narratives and myth probably dates back as far as humanity, assisting generations to
make meaning of individual and collective events, to teach and explore wisdoms, to touch deeply and to
inspire. The key elements and experiences typical to quests embedded as symbols in mythology are not
only produced and structured in the text but even more so within the human psyche, each encompassing
generative capabilities — explained by Joseph Campbell (2008:2) as “each bears within it, undamaged, the
germ power of its source.”
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The journey is essentially always an internal one, mirrored in the outer world, and not merely an action-
packed adventure in the outer world without any growth, shifts and catharsis in character (as Vogler
explained in his original, notorious notes to screenplay writers at Disney — Vogler, 2007).
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The time for story is most often dictated by inner sensibilities and outer need ...
For the most part, we tell stories when we are summoned by them, and not vice
Versa ...

(Estés, 1992:462)

Becoming fully human is a lifelong journey.
It can also be an incredible adventure.
(Benner, 2016:iv)

A beginning is a very delicate time.
(From Dune, screenplay by David Lynch,
based on the novel by Frank Herbert in Vogler, 2007:83)

As futurists, we are responsible for the restoration of images and languages that
foster a positive imagination that can help us create better futures ... search for
the strengths, beliefs, and living forces that inspire and mobilize positive change in
groups and organizations. By identifying the best of “what is”, it gives space and
strength to pursue dreams and possibilities of “what could be”.

(Algeria, 2005:102)
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2.1 INTRODUCTION

Rapidly growing cities in Africa and across the world are faced with increased complexities, changing
dynamics and a range of local and global challenges (United Nations, 2015; Holling, 2004; Shift, 2007). The
increasingly important need for climate change adaptation, the potential value for equitable and
economically productive urban development, and the growing gap between informal urban realities and
many urban planning ideals, approaches and underlying models, not only point to the potential
contribution of and need for planning, planners and planning education, but also the need for re-thinking
that contribution and adding value through context-specific approaches and reforms (Hossain, Scholz and
Baumgart, 2015:148; Watson and Agbola, 2013:2; Bennet and Lemoine, 2014; Freestone, 2012).

The call is made for change, and more so, for "planners who are innovative problem-solvers and willing to
collaborate with all parties involved in the development process, including local communities ... [who]
need to be informed by explicit and progressive values"; thus, placing a huge onus on planning education
and initiatives aimed at enhancing professional development capacity in Africa, such as the Association of
African Planning Schools (AAPS) (Watson and Agbola, 2013:2; Watson and Odendaal, 2012).

These challenges are not unique to Africa, with the extraordinarily rapid rate of urbanization in China
(Perlstein and Ortolano, 2015:435; Kunzmann and Yuan, 2014) also raising interesting questions about the
importance of focusing attention on the role of planning practitioners in relation to city leaders and
decisions around the growth directions of China’s dense urban areas.

Whilst the specific contexts and increased need for the internationalization of planning education might
be more recent (Sykes et al., 2015; Kunzmann, 2015), the demands and calls for planners to contribute, the
calls for enhanced planning capacity, for change, action and new forms of global co-production and
context relevance have been gaining momentum over recent years (Watson, 2014; Hossain et al., 2015;
Gunn and Vigor, 2012; Hall and Tewdwr-Jones, 2011; Hague et al., 2006). In the same way, the much
‘bemoaned’ theory/planning education and practice gap (as described by Allmendinger, 2009:24, in Sykes
et al., 2015:84) has received much attention over the last decade.

The urgency for the planning capacity and shifts called for (Forester, 2015; Sager, 2009; Sehested, 2009;
Afshar, 2001) has, as always, critical systemic and resource implications, as well as implications for
education aimed at developing new cadres of 'novice' planners.

The call for practitioners and leaders who can make a contribution, who are wise, who can make situated
judgements (Campbell, 2006; Fainstein, 2014; Davoudi, 2015; Harrison, 2006; Mengel, 2005), who care and
recognize connection, who have a long range focus on the future, who appreciate science that calls forth
transdisciplinary skills and leaders with late-stage action logic (Senge, 1999; Lovering, 2009; Lichtenstein
et al., 2006; Brown, 20113; Schein, 2015; Cook-Greuter, 2004), are increasing in planning and many other
disciplines concerned with our collective future.

We are challenged to be more mindful (Murphy and Fox-Rogers, 2015), to consider the value of concepts
such as finding solutions on alternative levels of reality (Nicolescu, 2002; Lawrence, 2004), to explore our
engagement of power and love (as urged by Kahane, 2010 and Senge, 1990). In many future-orientated
practices, as in planning, questions are being asked about how we should prepare practitioners and leaders,
not only to operate in a complex and fast-changing world, and engage with wicked problems (Rittel and
Webber, 1973), but also contribute towards that what can be regarded as the common good. What is
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termed ‘the common good’ in the discourses in planning (Murphy and Fox-Rogers, 2014; and Campbell,
2006) also aligns with notions of interconnectedness and the unfolding nature of the future in discourses
in sustainability leadership, planning and future studies (Brown, 2011a; Schein, 2015; du Plessis, 2009;
Wilber; 2007; Abbot, 2005; Friedmann, 1996; Marris, 2010; Lovering, 2009:4; Myers, 2001).

Contributing to these discourses and endeavours within the knowledge fields of planning practice and
education, this quest (as explained in Section 1.1) was essentially designed to add value to the wide range
of endeavours aimed at supporting planning practitioners in contributing to the unfolding future in
challenging, turbulent and complex local and global contexts.

The purpose of this section is to provide an overview of the departure and raison d'étre of the enquiry. This

is done:

O  Firstly, through reflections on the early origins in formative experiences through which | was
introduced and called to planning as a practice;

[0  Secondly, through an indication of the need for planning capability in South Africa and internationally,
as well as repeated needs expressed not only for improved, but also a radical competency within the
practice of planning; and

O Thirdly, by providing an overview of the value of the enquiry in relation to ongoing discourses relating
to competence and competence development.

In summary, the section illustrates how the call to action gave rise to the specific focus on the study,
namely to generate insights and explore the nature, shaping influence and growth of capabilities, qualities
and attitudes that seem to play a role in encouraging and enabling practitioners to contribute in the
practice of planning (as action and future orientated practice) in complex, dynamic and inter-connected
contexts.

2.2 A PERSONAL CALL TO ACTION ON THIS ENQUIRY

2.2.1 Introduction

Since | can remember, | have been inspired by the idea that something ‘ought to be’ and ‘could be’ done
to change and make things better for people and places. This has always been part of my thinking —
probably as the result of a range of early childhood influences including a Calvinistic upbringing, an
overdeveloped sense of responsibility (typically associated with elder siblings), an upbringing in the South
African socio-political system, and a family that very practically believed in nothing being impossible and
‘making a plan’. A disposition that was fuelled and cemented in the late 1980s when | was introduced to
the practice and the quest of planning.

This section is used to introduce the very personal call to action by providing a reflection on some
formative and initiation experiences and influences into the practice of planning that probably gave rise to
the enquiry (Section 2.2.2), after which a brief reflection is provided on the specific call to action that kick-
started the enquiry (Section 2.2.3).

2.2.2 Call to action and initiations into the practice of planning

My first call to the field of planning was brought by an inspirational high school geography teacher, who
inspired in me an interest for geography and an interest in spatial and systemic relations, and probably at
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the time thought it could be an interesting option for a ‘career-choice-confused’ child who liked a wide
range of subjects and wanted to ‘do’ something with significance. It was a call that merely intensified in
the first few years of studies in an undergraduate course of ‘Town and Regional Planning’, when | was
inspired by big picture questions and rigorously questioned lecturers and authors in the field, and of course
experienced the realities of being confronted with the enormous socio-political challenges and struggles
for change during the late 1980s and early 1990s in South Africa. Admittedly, quite a rude ‘awakening’ from
a sheltered childhood to the harsh realities of the country, of the life-realities of people in the country and
the machinery of Apartheid (See Figure A.1: Annexure A, Time-span overview of significant moments in
planning in South Africa, PlanSA 1-13). A time of intense debates and questions about societal futures,
ways to address the injustice in apartheids’ spatial legacies, challenges of equity and access to
opportunities and material conditions, and the urgency for more democratic and developmental
institutions, governance and planning systems (See Figure A.1: Annexure A @PlanSA_14).

Being involved in an endeavour that could impact people’s lives in strategic ways and being part of a
practice in which | was inspired by the rigor, passion and excellence embodied by many of the mentors,
managers and inspirational practitioners | have met in those early years, immediately created in me a
strong association with the practice and ideals of planning. In hindsight, probably also playing a part was
the way in which | intuitively felt that this was a quest in which | was called to apply, question and
consistently stretch myself. In this, | felt a sense of meaning and significance in projects and endeavours,
and a sense of excitement in every newfound insight and creative challenge.

My belief in planning as a quest and in the possibility to add value to the practice was probably cemented
through my intense early work-life experiences. Having joined a unit of a national department that was
responsible for regional planning in the fast-growing region of Gauteng (Pretoria, Witwatersrand and
Vereeniging (PWV)) at the time, | was involved in discussions and changes in the national planning system,
and the introduction of land reform in the new South Africa. This experience provided an opportunity to
work with and be challenged by inspiring managers and mentors and highly experienced and passionate
practitioners to contribute with excellence. This required dedication, lots of hard work (including taking
minutes and of course filing in the days before there were electronic archiving systems), as well as the
willingness to ask stupid questions and the tenacity not to take things personally (for instance, rewriting
letters, inputs and reports; sourcing information; reading and summarising reports until all communicated
clearly). It provided excitement, opportunities to brainstorm and engage in serious discussions with direct
managers and other practitioners, as well as the satisfaction in being part of the collaborations about the
establishment of a new planning system (See Annexure A, Figure A.1: @PlanSA_15) and a more inclusive
profession (See Figure A.1: @PlanSA _16). This, even though, this was through doing everything but
glamorous work in the background, such as organising logistics for meetings and taking minutes. However,
being involved and part of the team meant not only exposure to inspiring professionals and networks, but
also to my having my perceptions and beliefs challenged, and being trusted to contribute and play a small
partin a larger process then underway of negotiating the next part of the unfolding ‘story’ of the practice
of planning in South Africa.

2.2.3 Call to action that kicked-started the enquiry

With much excitement, | became involved in planning education as a junior lecturer in the late 1990s and
in large-scale national capacity building and training initiatives in the early 2000s. The latter was aimed at
raising awareness and building capacity relating to the philosophy, approaches and application of the new
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integrated development planning system, introduced to transform the planning system and apartheid’s
spatial legacies through developmental local government (See Figure A.1: @PlanSA_17; Coetzee and van
Huyssteen, 2004). An endeavour which very soon became muddled, and eventually swamped, by the
increasing amounts of bureaucratic and institutional requirements brought by the introduction of an
outcomes-based education system (LGSETA, 2006; SAQA, 2007; Cheetham and Chivers, 1998; and Kgobe,

1997).

Two experiences during this time stood out for me. The first was being involved with modularising and
developing standards and outcomes for the undergraduate town and regional qualification at the
University of Pretoria — an exercise that involved redesigning (which felt more like atomising) a highly
integrated course into modules, codes and tables of skills, knowledge, values and general and specific
competencies for curriculum development, and as input for the national standards generating process
(headed by the South African Qualifications Authority and the Heads of Planning Schools Committee). The
second was providing support for the development of accredited short courses for the Local Government
and Water SETA (Skills Education and Training Authority) and informing continued education curriculum
development. In this initiative, | was leading a team conducting interviews with practicing planners to
analyse (and attempt to dissect) and list the competencies required by managers and participants in the
new integrated development planning (IDP) processes in municipalities, together with educational
specialists, to assist the standard generating processes (Coetzee and van Huyssteen, 2004).

At the same time, a wide range of initiatives, involving many excellent teams from practice and planning
schools at the time, all going the extra mile with rigor and excellence to ‘gear up’ for outcomes-based
education and large-scale skills development, were being driven across the country.

However, as progress was being made, | had a growing sense that we were in some way almost
dismembering the very ‘spirit of planning’, cutting it up in parts in order for it to survive in packages of
modules and assemble-yourself kits of short courses, but ... unable to reconfigure it in ways that could
bring it back to life, or in some cases even resemble that idealistic quest which | come to know - failures
and flaws included (See Figure A.1: @PlanSA_10-13).

It is as if the sum of the parts of qualifications and standards in some way just did not add up to the whole
of the spirited and soulful impact of planners (and many non-planners) — especially when reflecting on the
practice “heroes” | saw in the realities of everyday practice in less than ideal circumstances and under-
resourced municipalities and towns in South Africa, as well as in the history of planning in South Africa
(Oranje, 1997; van Huyssteen, 1997). These were people who did not necessarily have all the skills, the full
long list of knowledge outcomes, the meta-competencies or exposure to technology, or even the latest
discourse in planning theory, but people that added significant value, who made a difference through their
commitment. They were practitioners who cared enough to get into the details of regulations and
guidelines, who sourced in assistance to do things better, who did everything possible to interact with
communities, raise awareness and connect decision-makers. | saw something in these courageous (and
often personally costly) moments of taking bold steps into an uncreated future, knowing well that there
is no 'right' answer, no guaranteed outcome within a dynamic and complex environment. It is as if there
was an intangible ability that went hand-in-hand with a willingness to do what needs to be done in order
to learn, to excel, to drive, and to focus on systematic (and often unseen) transformation.

| found myself looking at the lists of well-formulated and structured standards and competency outcomes
developed for the IDP training qualifications and at the lists of standards discussed between the higher

30 PART ONE: The Quest of the Enquiry



Being, becoming and contributing in (and through) Planning

education institutions, with a sense of unease, frustration (of course, also with some guilt for not being
able to do a better job, with my Calvinistic upbringing probably again at play) and a deep concern. A
concern about the possibility of us forgetting, and young or new practitioners perhaps not being afforded
the opportunity to become infused with the possibilities held in planning as a practice. Possibilities
stemming from a tradition of commitment to the quest in the past, and drawn by a belief in the value and
ability to contribute to the unfolding collective future — which in my mind seemed to be more than the lists
of qualification outcomes (Lester, 1999; Cheetham and Chivers, 2007, Brown, 2011).

As stated by Oranje (2014:2): "This call to a higher cause not only acted as a dynamo for the zealous
proponents of this new urban pursuit (part religion, part ‘contained revolution’); it also provided a
powerful way of raising awareness, drawing in followers ..., challenging sceptics and non-believers, and
making disciples of ‘the (planning) faith’ (Mackintosh and Forsberg, 2013; Krieger, 1972).”

The concern | had was not about modules and qualification standards that do not capture 'everything'
planners needed to be able to know and do; it was actually a concern that something ‘more’ than a mere
good mix of meta-competencies and ethics was essential, and that in the sum of the parts the ‘spirit of
planning’ seemed to be missing. The concern was probably not merely that this missing element was not
neatly described, ‘captured’ and ‘put on display’ — as it had never really been done before in any case. The
concern was more about the possible result of the somewhat ‘spirit-less’ tick boxes of multiple standards
and outcomes which were now being firmly cemented in the bureaucratic machinery to guide, and more
importantly to measure, undergraduate, postgraduate, continued education and professional competency
and the ‘training’ thereof.

A concern that led me to numerous discussions, contemplations and the start of a PhD study in the early
2000s. A journey that turned out to be much longer in time, deeper in spirit, wider in reading, tougher in
tenacity, but also richer in internal rewards, than | ever anticipated it to be.

2.2.4 Summary reflections

The call for action to embark on the quest of this enquiry resonated as both a practice and personal
purpose and inevitably to the quest of this enquiry. Given the reflexive and interpretative research
approach embarked upon (See Alvesson and Skoldberg, 2007 as set out in Section 3), it is useful to
acknowledge that the enquiry was indeed initially, and remained over time, close to my heart — not only
owing to a vested interest, as it was part of a PhD inquiry, but probably because having been called to
action it was (even given a few attempts) not really an option to turn back or abandon the ‘quest’. My
‘quest’ to make meaning and, in a way, find words or a language game in which to frame that which |
thought | saw, but was not sure exactly what it is — with of course the danger of being vested in the
findings. This probably gave rise to the iterative processes of meaning making on the road, but at least is
(hopefully) not treated as an elephant in the room of this enquiry. Having said this, it was of course
important to verify that this enquiry was indeed of value for other reasons as well.
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2.3 CAPACITY CHALLENGES AND VALUE OF ENQUIRY IN THE SOUTH AFRICAN CONTEXT

2.3.1 Introduction

South Africa’s apartheid history and the impact thereof on embedding racial segregation in cities and
unsustainable rural enclaves is well known and was, together with an emphasis on creating a more
democratic and just planning system, a major focus of the post-1996 reconstruction and development
transformation (Harrison et al., 2007; van Huyssteen and Oranje, 2008; Oranje, 1997; Oranje and Merrifield,
2010; Turok and Parnell, 2009).

This section introduces the call for action for the enquiry in relation to the need and value for enhanced
planning capacity in the context of South Africa’s planning fraternity (Section 2.3.2), the practice need for
purpose-infused practitioners and a search for the spirit of planning (which seems to be not be a new need
or search within the tradition of planning - See Section 2.3.3). Lastly, the section is used to make the case
for the value and importance of the study given the rising demands on the practice of planning as future-
oriented practice and the magnitude of global challenges faced in an unfolding collective future.

2.3.2 Post-apartheid challenges for transformed and increased planning capacity

During the late 1990’s and early 2000s in South Africa, much emphasis was placed on establishing a
democratic and developmental governance system and institutions, as well as participatory, strategic and
integrated development and spatial planning processes (See Figure A.1: @PlanSA _17). The complete
change in approach, innovative policy environment and institutionalisation of these processes went hand-
in-hand with a major drive to build the necessary capacity to sustain the rollout of planning within the more
than 240 (mostly newly demarcated) local, district and metropolitan municipalities in the country (See
Figure A.1: @PlanSA 18).

On the one hand, "the victorious tale in which planning (and planners) came into the world to create a
better world was lost, despite its initial significance and crucial importance in selling and believing in, and
institutionally harbouring and funding it" (Oranje, 2014:3; see also Oranje, 1997; Mabin, 1992; Badenhorst,
1995; Odendaal, 2005; Harrison, 2006; Harrison et al., 2003). However, on the other hand (See Figure A.1:
@PIlanSA 1 to 16), there was an equally strong belief that planning could indeed contribute to the much
needed transformation, reconstruction and development of South African cities and settlements (Oranje
and Van Huyssteen, 2011; Oranje and Van Huyssteen, 2007; Oranje and Berrisford, 2012; Todes and Mngadi,
2009; Coetzee and van Huyssteen, 2004). Especially so in recognising the unique promise that planning’s
transdisciplinary nature holds (Van Huyssteen and Oranje, 2008).

The period from the late 1990s to 2015 saw the toils of much of this belief, a major drive for the delivery of
housing and basic services, such as water and sanitation, to millions of South Africans, and the rollout of
several new policies and planning instruments (Oranje and Van Huyssteen, 2007; Pieterse et al., 2015;
Oranje and Berrisford, 2012; Harrison et al., 2007; Turok and Parnell, 2009). Implementation of this required
increased spatial and development planning capacity in municipalities and provinces throughout South
Africa, a higher demand for qualified planners and a subsequent increase in enrolments for postgraduate
planning qualifications (Oranje, 2014; Merrifield, 2006; Todes and Mngadi, 2007; Coetzee et al., 2006)

Changes within the planning system in South Africa were of course not only influenced by changes in the
local governance, socio-political and institutional systems but also by changes in discourses and directions
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internationally (i.e. the new public management and communicative action planning approaches and an
appreciation for power and complex adaptive systems within which planning operates) (Ovens and
associates, 2006; Coetzee et al., 2005; Coetzee et al., 2006; Goss and Coetzee, 2007). It was also during the
same time period (as set out in Section 1.2.2) that changes in the higher education and professional
registration systems, and increasing internationalisation, required planning schools and associations, as
well as professional bodies, to engage with the challenge of developing outcomes for qualifications(Todes
and Mngadi, 2007; Adam, 2010; Harrison et al., 2004), to reconsider appropriate curricula and to engage
with contextually specific and global relevance (Schoeman and Robinson, 2015a,b,c; Dayomi et al., 2014;
Adam, 2010; Berrisford, 2006).

It also heralded the window of opportunity that planning and planners in South Africa have in which to
make a contribution. A window of opportunity and responsibility that, probably more than ever, requires
the heart and courage to drive local planning processes and actively contribute to the ambitious ideals of
this democratic planning endeavour, whilst facing hordes of wicked problems and personal, context
specific and global challenges (Oranje, 2014; Oranje and Berrisford, 2012; van Huyssteen et al., 2016).

2.3.3 Challenges and calls to rekindle the ‘spirit of planning’

Unfortunately, it seems that the bureaucratisation and professionalization of planning — through an
increasing quagmire of regulatory requirements, guidelines, rules (in practice and in education) — and the
incredibly heavy burden of intergovernmental collaboration (Oranje and van Huyssteen, 2007 and 2011;
Pieterse et al., 2015) might systematically be contributing to “erode the vision of a better world” - leading
to the “shedding [of] the activism” and the ideals of the very same planning endeavour it claims to support
(Taylor, 1992:240 in Oranje, 1997:122; Oranje, 2014:4; Oranje and van Huyssteen, 2011).

Within this context, the call to action and concern about the loss of the ‘spirit’ of planning in capacity
building and support endeavours in my planning practice experience in South Africa was thus repeated
over the years. Some of the key questions and moments and concerns during this time can be summarised
as:

[J A concern about the ever increasing focus to solve local government planning capacity concerns
through increased standardisation, regulation and attempt to package complex processes and
instruments to address unique challenges in highly diverse contexts in a ‘colouring by numbers’ fashion
(Coetzee and van Huyssteen, 2004). Leaving very little room for innovation or calls for local application
and adaptation.

[0 The overt focus on increasing performance through intricate systems of strictly monitored personal,
departmental and project level performance indicators;, in some cases resulting in more time spent on
reporting than on contributing value, and tracking only what is measurable, thus discouraging initiative
and not rewarding real excellence.

[J Questioning the numerous attempts at packaging quick-fix, evidence-based tools, automated analyses
and planning support kits to assist in filling the capacity gap and to support decision making and
intervention in complex urban contexts and planning dilemmas (Tomlinson et al., 2010); all within a
system where measurable impact has to be proved within five-year political cycles. Tools that in some
way create an illusion that the analyses equal a plan, that capacity is supported by dissecting and
simplifying and pre-packaging.

[0 Concerns about the overt emphasis on standards (Stiftel, 2005; Lester, 1999) and continued
professional development (CPD) introduced to maintain minimum standards, formal mentoring

33 PART ONE: The Quest of the Enquiry



Being, becoming and contributing in (and through) Planning

relationships (strongly driven through career assessment indicators) and neatly packaged ‘career
ladders’ that create the impression and need for fast tracking growth, with measuring instruments
geared towards encouraging individuals to generate as many as possible outputs. Processes that seem
to almost overlook the importance of personal growth, on being challenged and creating
opportunities to question, to connect as part of teams, to build and sustain and grow through
meaningful relations, etc.

The concerns as indicated were not merely reactive to guidelines and performance management, but
involved raising pro-active questions about the lack of focus and expectation on the unique role of
practitioners to make real contributions more informally, but equally intense and the valuable process of
ongoing learning, personal growth and confidence building, commitment to planning’s quest, excellence,
and attitudes and ‘heart’ evident in practice habits (as inter alia set out by National Treasury’s identified
need to support professionals in the built environment in this regard).

2.3.4 Escalating capability demands on planning as future-orientated practice

With the introduction of the Spatial Planning and Land Use Management Act (SPLUMA) of 2013, spatial
planning and land use management is again taking a more prominent role in South African, especially in
largely rural municipalities where wall-to-wall land use management has been introduced.

At the same time, cities and towns are faced with complex challenges associated with:

[0 ongoing urbanisation, large scale town-ward concentration and the growth of urban poverty,
inequality and household service delivery demands;

[ a highly mobile population and innovative ‘informal’ system of accessing land, housing and services;
and

[ Increasing uncertainties and resource pressures associated with climate change.

The urgency to support practitioners to add value and contribute to local and collective futures in more
resilient and sustainable human settlements and socio-ecological systems is thus merely escalating (Oranje,
2014:1) - not for the sake of revising or maintaining planning as a practice, but for the sake of supporting
and rekindling the hope and increasing the momentum to contribute to our collective future (Myers and
Banerjee, 2005; Poxon, 2001; Abbot, 2005, Algeria, 2005; Gunder, 2006; Myers, 2001).

2.3.5 Summary reflections

The section illustrated the need and value for the enquiry given the call for planners with ‘heart and
courage’ to drive local planning processes and actively contribute to context specific and increasingly
harsh and volatile global challenges.
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2.4 COMPETENCY DISCOURSES AND THE VALUE OF THE ENQUIRY

2.4.1 Introduction

A wide range of discourses and studies (Hossain, Scholz and Baumgart, 2015; Gunder, 2011; Lennon, 2015;
Watson and Agbola, 2013) have highlighted the importance of characteristics, attitudes, roles, ways of
knowing and ethical grounding and judgement in characterising and enabling practitioners to contribute
to the ideals of planning.

In this section the contribution of the study is outlined in terms of its value in relation to the ongoing drive
to enhance curricula, as well as learning and education experiences, and continued professional
development by having a better understanding of competence and contribution (Section 2.4.2), by
recognising the importance that a number of scholars, practitioners and educators have also attached to
the intangible notions of purpose and commitment (inherently challenging to explore, see Section 2.4.3),
and associated with that, the value of an exploration in the unfolding but tangible process of being and
becoming (Levi-Strauss, 1978; Levit, 1992).

2.4.2 Competence and contribution remain important focuses in planning education

Over the last number of years, a wealth of contributions was made in the field of planning education and

in the professional planning fraternity with regards to:

0 Exploring the critical capabilities required by practitioners in an increasingly complex and dynamic
practice and framing these in terms of competencies, knowledge, skills, and values within the context
of outputs to guide formal qualifications in the field (Dewar and Isaacs, 1998; Dalton et al., 1993; Dalton,
2001, 2007; Christenson, 2005; Frank, 2002; Kaufman et al., 1995);

[0 Improving curriculum development (Friedman, 1996; Emanuel, 1993; Edwards and Bates, 2011;
Mironowicz, 2015) to include critical competencies and teaching approaches (including online and
intensive studio experiences for example) (Klosterman, 2011; Long, 2012) and prepare planners for
increasingly globalized (Goldstein et al., 2006; Perlstein et al., 2015; Pezzoli et al., 2001), but also
context specific, challenges;

[J Generating and setting standards for professional registration and to guide continued professional
development (Geppert and Verhage, 2008); and

[ Facilitating various forms of formal and informal, practice-orientated and scholarly- or academic-
orientated knowledge sharing in various forms between planning schools, associations of planning
schools across the globe (often through conferences, seminars, journals and even student and faculty
exchanges), as well as within and between professional planning associations and various
communities of practice (Geppert and Verhage, 2008; MacDonald et al., 2014).

Discourses are informed by a wide range of quantitative and qualitative surveys focused on eliciting the
perceptions of planners and employers (thus largely in the domain of competencies that planners are
explicitly aware of), as well as assessments and comparative studies of planning qualification curricula. The
latter has often been specifically designed to inform curriculum development and professional standard
setting (Pezzoli, K., and D. Howe, 2001; Friedman, 1996; Baum, 1997, Ozawa and Seltzer, 1999; Edwards
and Bates, 2011:181; Watson and Agbola, 2013) or, in the case of Edward and Bates (2011), been used to
examine the core curricula of the master’s degree programs of thirty planning schools to compare with
Friedman’s original analyses.
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The review of competence and curricula related research illustrates that there is an increased recognition
of the inter-relationship between the soul of planning and the soul of the planner, as well as a growing
recognition of the importance of qualities such as attitudes, motivation, purpose and other virtues and
meta-competencies as part of the ‘whole person’ development propagated for practitioners in the field of
planning.

Unfortunately, characteristics, competencies and attitudes are often depicted in the form of isolated,
decontextualized and non-dynamic lists (as required to inform outcomes-based qualifications and
professional development standards in many fields (Schoeman and Robinson, 20153, b and c)). Almost as
if competencies are being placed on display on a shelf or online catalogue, ready to be picked and added
to the shopping cart as and when required. Often almost stripped of the dynamics associated with the
complexity of the real-world context, and largely void of passion, purpose and the ‘spirit’ of planning.

2.4.3 Value of the ‘intangible’ recognised but limited research on shaping it

In line with these shifts, there was also recognition of the demands and pressures on, and the integral role
played by, those involved within the activity of planning and collaborative sense making within diverse and
multi-cultural contexts of complex sustainable developmental and social change challenges (see Hillier &
Healy, 2008; Watson, 2003; Kunzmann, 2002; Tasan-Kok et al., 2016). Moving from the premise that
planning is in essence not just about land and resources but also about relationships between people
(Sandercock, 2004:139), and that it is important to acknowledge that it is the ‘whole person’ (practitioner)
that is present in the knowing and doing and deliberation, it is evident that there is much value in emotional
and spiritual involvement (Krieker, 2000; Krueckeberg, 1993) “to acknowledge and deal with the powerful
emotions that underpin many planning issues" (Sandercock, 2004:139). Importantly, what Sandercock
raises in this deliberation is the "possibility of transformation" — not the Band-Aid solution as she herself
mentions, but the possibilities for individual and collective growth (being and becoming), possibility of
transformation, social transformation and collective learning (Sandercock, 2004:140; Faulconbridge, 2007)
and the emergence of a new planning ‘imagination and culture’ within which planners essentially play
political, audacious, creative and therapeutic roles (Sandercock, 2004:135; Voughan, 2002; Oranje, 2014;
Davoudi, 2015).

Through her discussion Sandercock does not necessarily call for only new ways of doing, but essentially
for us to recognise the implications (wittingly or even unwittingly of our choices of doing and being); for
example, through recognizing and possibly being more explicit about the political nature of choices of
‘jobs’, strategic choices in processes and the possibilities of impact through collaboration and diverse
teams, as well as the wide range of decisions taken in seemingly technical work regarding for instance
what to count, what to present, etc. She recognizes the importance for planners to be bravely audacious
— willing to take the risk in the search for uncharted ways of making a contribution to issues of global scale
within locally negotiated implementation (Sandercock, 2004; Davoudi, 2015).

In spite of the various calls to re-ignite or maybe invigorate this ‘spirit of planning’ or, as could possibly be
stated, commitment to the quest of planning (Oranje, 2014; Lennon, 2015, MacIntyre, 2013), very little has
been done about ‘how’ this can be done.

In line with these concerns, whilst recognising the importance of skills, knowledge and values, as well as
that of institutions and context and process, this enquiry argues that it would be worthwhile to place the
focus on the agent, whilst considering a broader and more integrated or ‘whole’ context of ‘planning
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competence’ - things often unseen, unspoken or less tangible, but which can be critical to a community of
practice such as development and planning. To reflect on that which makes for a caring considerate
practice and discipline, of that which could turn a ‘job’ such as planning into a ‘calling’ and a ‘life’, of that
which motivates and inspires — of the ‘spirit’ within and between agents involved in this community of
language users and practice.

2.4.4 The value of an inquiry into ‘being, becoming and contributing’

It is evident that the swell in voices (from numerous other disciplines and fields, as well as planners
themselves) is not merely calling for ‘having different kinds of tools or technologies’, or for ‘doing’
planning in different ways, but for new ways of living, new ways of doing and practicing, creative and
integrative approaches, reflexivity and creative ways of moving towards sustainability. In many facets
these voices are also calling for ‘being’ and ‘engaging’, in different ways (Davoudi, 2012; Gunder, 2006;
Sandercock, 2004; Forester, 2015; Innes and Booher, 2015; Newig et al., 2007).

Various scholars have contemplated these shifts and creatively positioned and advocated them, largely
making use of lessons from rich practice observations and descriptions and well-motivated philosophical
and theoretical layering. The relevance of this sense of purpose for practice excellence is also key to the
arguments made by Lennon (2015:66) in his explanation of the relevance of Macintyre’s framework of
practice and purpose (as described in Chapter 2) and the major impact that practitioners have in the
evolving nature of purpose in practice and how ‘motivation’ of the practitioner is a key issue in defining
what counts as a practice. His study is one of only two recent empirical studies that seem to have explored
the perception of planners about this inter-relation between purpose, role and practice in a more nuanced
and contextualized way. In his study, Lennon uses an in-depth interview to explore the way in which a
practitioner made sense of significant events and purpose in his own career within the greater idea of
planning (Lennon, 2015:70), and illustrates the symbiosis between how a practitioner locates purpose in
practice and how this in turn influences his practice.

In the other empirical study by Fox-Rogers and Murphy (2015) on planners’ self-perceptions of their role,
in-depth interviews with planners in the Ireland government system were used to gain insight into how
planners view their role. In an attempt to align such perceptions with theoretical perspectives, they pre-
selected certain theoretical perspectives on the role of planning that in their assessment relate to the role
of government, which they then related to the perceptions of the interviewees (unfortunately, | would
argue that this was done in a rather direct and limiting way). However, based on the richness and value of
the study, Fox-Rogers and Murphy concluded that there is “a pressing need for planners to become more
mindful and more critical of the role they play within the planning process. More specifically, we argue that
planners as a professional body must become more vocal of the institutional barriers which may prevent
them from acting in accordance with their own professional judgements” (2015:15).

With regards to the limited number of other empirical studies (Knox and Cullen, 1981; Knox and Masilela,
1990; Howe, 1980; Ozawa and Seltzer, 1999; Campbell and Marshall, 2002; Sager, 2009; Fox-Rogers and
Murphy, 2015; and Lennon, 2015) that were focused on and added value to this discussion regarding
planning purpose and perceptions of roles of planners (See Table B.1in the Annexure B for a brief outline
of studies, methods, findings and comments regarding value and challenges), I would have to concur with
the Fox-Roger and Murphy assessment. Whilst results from the studies add value in illustrating how
purpose and the perception of planners relate to various theoretical perspectives and roles within the
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various study contexts, the quantitative-based methodologies and attitudinal surveys restricted choices
and excluded rich and contextualised descriptions. It is only the studies by Campbell and Marshall (2002)
that made use of focus group interviews, and the studies mentioned above - by Lennon (2015) and by Fox-
Rogers and Murphy (2015) — that respectively make use of in-depth narrative and in-depth interviews to
start delving deeper into the perceptions of planning regarding their contextualized roles and purpose.

Lennon (2015:64) notes that "little attention has been devoted to how planning and allied practitioners
constitute their professional identities through narrative. This is of particular concern for planning as how
we come to know our purpose as practitioners, and the purpose of our practice is intrinsic to how we
justify our actions.” His study contributed by providing a clear illustration of the value that such narratives
can offer in an enhanced understanding of purpose and pursuit of excellence/purpose, with the limitations
in the study using only one interview and focused on specific contribution in a career rather than on the
broader sets of virtues and development of the virtues that sustain this ‘quest’.

Even though limited, the studies definitely highlight the value and need to better understand the
challenges, as well as the range of explicit and often implicit capabilities that enables planners to negotiate
and add value in the midst of complexity, uncertainty and contestation. It is also evident that there is a gap
for, and that much value would be added by, more in-depth understanding of what such competencies
and virtues are and how they would relate to, and evolve through, shifting roles and the quest for purpose
and excellence through changes and adventures in a working-life history, how planners adapt, and how
such virtues and competencies are gained, grown and supported.

2.4.5 Summary reflections

It is evident from the literature review that research delving into the roles, challenges, capacities and
competence implications of planners is often aimed at exploring this role within the context of a particular
theoretical approach. There is a wide range of research contributions focusing on the roles of planners
within specific project or institutional contexts (e.g. the study of the Ireland government and the range of
well know studies by Friedmann). Discourses in planning academia and education mostly make use of such
project based or institutional specific observational and other qualitative research findings from studies to
highlight the challenges, virtues and contributions of planners, within a specific contextual reality, or in
relation to a particular construct whether that is related to different ways of knowing, etc.

The review of existing studies, clearly illustrates the unique and much needed contribution that is brought
by this in-depth empirical exploration into the perceptions of practitioners in the field of planning about
the virtues, values and meta-competencies that enable them to pursue practice excellence and purpose.
It is also clear that in contrast to the wide range of surveys, curriculum analyses, interviews and
observations, the work-life narrative analyses in this exploration make a significant contribution in the
exploration of such competencies and virtues in an in-depth and contextually situated way.

The question thus remaining amidst the ‘calls for higher action’ and ‘commitment to the quest of planning
as a practice’ is if these would indeed make a substantial difference in encouraging and supporting
practitioners within planning as a practice, and so enrich and improve their abilities (referring especially to
the notion of meta-competencies) and contributions (tangible and intangible). If so, can this ‘spirit of
planning’ be called upon to inject some verve into the abilities and contribution of practitioners within
planning as a practice to add significant value to our unfolding future?
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One way of contributing to these contemplations about re-igniting that spirit (as | set out in the enquiry)
is by focusing our attention on recognising, appreciating, exploring and inquiring into the nature, role and
shaping of the intangible layers of purpose and meta-competencies in the work-life contexts of planners
who are committed to making a contribution, and in whose practice the ‘call to a higher cause’ indeed
seems to ‘act as a dynamo’ (Oranje, 2014:2) by transforming planning as a practice from merely a "job" or
"technical task” to a quest (Lennon, 2015, Macintyre, 2013).

2.5 CONCLUSION AND REFLECTIONS ON CALLS TO ACTION

The review of existing studies clearly illustrates the wide and growing list of so-called core competencies
or meta-competencies; even though, not tightly defined and implicitly rather than explicitly speaking to
meaning-making capabilities and virtues that would enable practitioners to stay committed to the quest.
It also points to the importance of planning ethics and ideals and excellence; implicitly highlighting the
importance of these virtues. In the ideal world, where the ego-ideals and identities of novice-planners are
shaped (Gunder, 2004) to become inspired agents pursuing the quest for excellence in planning, it will be
these virtues that will enable practitioners in the practice of planning to sustain that quest (Lennon, 2015).

Within that context, an in-depth empirical exploration into the perceptions of practitioners in the field of
planning, and particularly about that which they regard as significant in enabling them to contribute in
complex contexts and pursue practice excellence, could clearly (in contrast to the wide range of surveys,
curriculum analyses, interviews and observations, the work-life narrative analyses in this exploration) be
seen as making a significant contribution.

Such competencies and virtues are investigated in an in-depth and contextually situated way in this study.
Work-life experiences, are contextualised in relation to adventures and transitions, collaboration with
colleagues, as well as relations with peers, mentors, friends, life events, family and a wide range of other
role players and influences. It also is the first study within the field of planning education and practice that
sets out to explicitly learn from ways in which practitioners perceive themselves as having managed to
adapt, learn and grow within the situated and temporal context of their work-life. Thus, filling the clear
gap in understanding of how such capabilities are developed and how they can be supported within the
context of work-lives, and associated experiences, adventures and transitions in formal and especially
informal and transformative ways.

The need to better understand the nature and shaping of contribution in planning as a practice and
dynamically changing practice contexts can probably be described as an age-old and ongoing endeavour,
not unique to the practice of planning or a specific time period, as once again illustrated in the recent calls
for global and sustainability leadership (McCauley et al., 2006; Lichtenstein et al., 2006; Harris and Kuhnert,
2008; Hochachka, 2006; Johansen, 2012) and radical planning capability (Mironowicz, 2015; Schein, 2014;
Tubbs and Schultz, 2006) - all pointing to the need to rethink the way in which we encourage and support
ourselves as practitioners in planning (and in other integrative, action and future orientated practices) to
contribute in shaping the evolving future.

The section above briefly outlined the way in which formative experiences in my early years in the practice
of planning, as well as unfolding capacity challenges in this practice in South Africa and ensuing discourses
in the field of competence development, infused the call to action and motivation to depart on this enquiry.
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The broader purpose of the enquiry was to gain insight and perspective into how practitioners in an action-
and future-orientated practice such as planning could be enabled, encouraged and supported to
contribute in increasingly complex and dynamic practice circumstances and the fast changing world of
work.

It was contemplated whether we were not missing something essential through the way we ask our
questions and the way we use the results thereof, for instance: (1) by an almost all-consuming emphasis
on skills, knowledge and values; (2) by narrowing our questions to what the skills, knowledge and values
are that planners were practicing, should be practicing, or could be identified as gaps in their practices;
and, (3) by directly asking practitioners (or workplace managers) to mention/list such knowledge, skills
and values - thus assuming that these are all explicit and that practitioners are actively explicitly aware of
them.

Within this context, the research was designed to enable an explorative and whole-person enquiry (not
biased towards, or limited by, a competency framework or a formal education or professional registration
lens) into how planners are encouraged, enabled and shaped to contribute in practice contexts through
the unfolding process of being and becoming within their work-life contexts.

The enquiry’s focus and driving question was thus framed as: An exploration into how planners seemed to
engage their practice in ways to add value and contribute, and what they regarded as significant in
enabling them to contribute in that very quest, and in complex and highly challenging practice contexts.

This, whether it entailed leading collaborative and strategic intergovernmental planning processes, acting
as agents of change in complex systems and/or innovatively support decision makers in dealing with
complex problems in sustainable ways (Abbott, 2005; Yorks and Kasl, 2002; Boyatzis et al., 2006; Bourantas
and Agapitou, 2014; Billet, 2009; Blowers, 2013; Mengel, 2012; Meyer et al., 2010).

How can we learn from those dedicated to planning’s quest about the ways in which they engage in the
practice? Learn about ‘being and becoming’ and the 'invisible layer' of qualities, competencies and growth
experiences that participants regard as significant in enabling, shaping and impelling them to contribute
in planning’s practice, during turbulent and challenging times? Learn about ways in which practitioners
where able to obtain, nurture and sharpen such abilities? And possibly, even more importantly, learn how
practitioners are able to deal with challenges and complexities in the ever expanding knowledge field, and
also remain committed in contexts where challenges were much greater than rewards and recognition?

The purpose of the enquiry was not to consider possible insights as having direct implications or being
‘answers to’ specific practice/discourse questions, or to cast context-specific experience as relevant to
global discourses. It was rather to treat insights as a finger pointing to the moon - not placing the focus of
the contemplation on the finger itself, but rather on the direction in which it is pointing.

Within the context of the study, the challenge was thus threefold:

[J Firstly, to design an enquiry through which | would not necessarily answer a specific set of narrowly
defined questions, but rather create the possibility to learn meaningful lessons from practitioners who
are committed to the quest of planning: about the qualities, competencies and growth experiences
that they regard as significant in enabling, shaping and impelling them to contribute in planning’s
practice.

0 Secondly, to ensure that the enquiry would be relevant and add value within the practice context. and
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[ Thirdly, to ensure that the study could make a meaningful contribution to the ever expanding
knowledge fields of planning education and planning practice.

The research and approach design followed to enable the enquiry, is outlined in Section 3. Given the
generative and explorative nature of the enquiry, the considerations and insights from relevant knowledge
fields were generated as part of the ongoing process of meaning making. A summary of key insights from
the relevant knowledge fields is provided in Section 4.
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Being, becoming and contributing in (and through) Planning

Our job as analysts of practice is to help our interviewees tell richly revealing,
politically complex, socially nuanced stories of their practical work, the tough parts
and the satisfying parts, the walls they run into and the opportunities they find
they can seize. This means that the interviewers not only co-construct the interview
conversations, but the interviewers must bring analytically informed questions to
explore.

(Forester, 2006).

Today, scientists are more and more aware that what things are, and what they are
doing, depends on where and when they are doing it. If, then, the definition of a
thing or event must include definition of its environment, we realize that any given
thing goes with a given environment so intimately and inseparably that it is more
difficult to draw a clear boundary between the thing and its surroundings.

(Alan Watts, 1989)

Storytellers recreate their world as they see it and as they want to represent it to
others. These recreations are not photographically accurate accounts of events
and people. .. stories are not facts or evidence waiting for interpretation; they are,
from the moment they are conceived through their many telling and retellings, the
embodiment of the storyteller’s interpretations.

(Maynard-Moody and Musheno 2006:320, in Lennon 2015:65)

There is no final system for the interpretation of myths, and there will never be any
such thing. Mythology is like the god Proteus, ‘the ancient one of the sea, whose
speech is sooth’. The god ‘will make assay, and take all manner of shapes of things
that creep upon the earth, of water likewise, and of fierce fire burning’. **The life-
voyager wishing to be taught by Proteus must ‘grasp him steadfastly and press him
yet the more’, and at length he will appear in his proper shape. But his wily god never
discloses even to the skilful questioner the whole content of his wisdom. He will
reply only to the question put to him, and what he discloses will be great or trivial,
according to the question asked.

(Campbell, 2008:329)

(** From Odyssey IV)

As futurists, we are responsible for the restoration of images and languages that
foster a positive imagination that can help us create better futures ... search for
the strengths, beliefs, and living forces that inspire and mobilize positive change in
groups and organizations. By identifying the best of “what is”, it gives space and
strength to pursue dreams and possibilities of “what could be”.

(Algeria, 2005:102)
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3.1 INTRODUCTION

The knowledge and methodological gaps have been highlighted clearly in relation to how they gave rise
to the call for action (Section 2); how they informed the framing of the study will be discussed in this
section.

As outlined in Section 1.3 above, the research approach formed an integral part of the framing of the
enquiry in order to enable a contextual, relational and dynamic understanding of how planners seem to
engage their practice in ways to contribute and add value, with a specific emphasis on what they regard
as significant in enabling them to contribute in that very quest.

The purpose of this section is to provide information and reflections on:

U Pointers in preparation: the qualitative and reflexive nature of the research and some pointers drawn
from the use of work-life narratives in related studies;

[0 Departure: research methodologies of data gathering and participant engagement, the sample,
ethical considerations and participants that enabled departure on the quest;

[0 The quest of meaning making: Methodologies to support analyses and synthesis, challenges,
transitions, and examples of analyses;

[0 Reflections on credibility, rigour, validity and limitations.

3.2 THE APPROACH TO THE QUEST: CONSIDERING CHALLENGES OF VALIDITY AND VALUE

3.2.1 Introduction

From all of the aforementioned, it is evident that in heeding the call for a scientific endeavour and social
inquiry to add value, as well as for it to be credible in an environment where systems and social relations
appear increasingly complex, elusive, ephemeral, and unpredictable, it is important to rethink methods,
approaches and the way in which any framing would inevitably influence exploration and meaning making
(Alvesson and Skoéldberg, 2007).

A key question in framing the enquiry was thus considering an approach that would facilitate an enquiry
into how planners are able to engage and contribute in complex practice contexts; enabling a view into
what can be regarded as significant in enabling them to contribute in that very context and ‘quest’. This
implied being able to explore the nature and role of the ‘invisible’ layers of abilities, underlying drivers and
growth influences that could be significant in enabling, shaping and impelling planners to contribute in
complex and dynamic practice contexts.

In order to do this, the following points of departure were identified as critical in ensuring validity and value
addition in terms of the underlying research approach (they are outlined in more detail in the rest of
Section 3.2):

A ‘whole-person’ and ‘life-span’ approach;
An appreciative approach (exploring contribution);
A generative approach; and

I I R I

A reflexive approach.
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It is argued and illustrated in Section 8 that the approach underlying the research, both in terms of data
gathering and meaning making, has not only played a key role in ensuring validity, but also in making a
unique contribution to the field in terms of research methodology.

3.2.2 The importance of a ‘whole-person’ and ‘life-span’ approach

It was evident that the enquiry would require an integrated, whole person or integral (Wilber, 1997)
perspective, in which practitioners in the field of planners are seen as central to their practice (Hillier and
Healy, 2008) and that could recognise the engagement with planning ideals, practices and struggles and
the evolving of perceptions, attitudes and competencies in unique and contextually influenced ways
(considering individual experiences, perceptions, world views, capabilities, attitude, as well as socio-
economic and cultural context, etc.).

Cautious of the risk to either over-complicate, or over-simplify and reduce the complexities and richness
of the wide range of systems and interdependencies at play (Cilliers, 2000 and 2006), the framing of the
enquiry had to enable reflection on: (i) ‘the/a planner’ or the ‘individual I’ as described in terms of attitude,
values, identity, roles, competencies and capabilities; as well as, (ii) some interrelationships and influences
of the collective ‘we’ and broader systems, within the context of unfolding experiences, challenges and
permutations of ‘planning’ as set(s) of ideas, language games, competencies and purposeful action
(Wilber, et al., 1997).

Even though the spotlight in this study was primarily on the planner as actor or agent, the importance of
not separating ‘subject and object’, external and internal influences, and work-life contexts and
interactions was a key consideration within the enquiry (see Fainstein:455, in Hillier and Healey, 2008:143).
The value of employing empirical research, as well as sense making methods, that could contextualise the
enquiry within the practice reality of the daily planning ‘lives’ of practitioners is also emphasized in the
practice movement (Watson, 2003; Flyvbjerg, 2004), which propagates the importance of bridging the gap
of ‘bifurcation’ between structural/contextual and actors/agents.

Exploring being, becoming and contributing entails taking cognizance of both personal and professional
development. This does not only require a whole-person and integral approach, but an approach that
considers the temporal dimension and multiplicity of transitions, development, choices, drivers and
influences over time (Gardner, 2003).

Arguing for the value of biographic approaches in the field of career studies, Nicolson (2007:568) explains
“that it takes cognisance of a variable curiously undervalued in a field that it defines — namely, time ...
Taking account of time with respect to the dimensions of a human life has the merit - in a field prone to
great abstraction - of dealing with the essential, irreducible, and central elements of career processes”.

In the context of changes in the world of work and thus in traditional notions of jobs and linear career
development paths (see Sterner, 2012; Gunz and Peiperl, 2012; Keller, Samuel, Bergman and Semmer, 2014;
Nicholson, 2007), biographical research within the field of career studies seems to have lost its allure (See
Moore, Gunz and Hall, 2007). This is possibly due to the lack of theory development in biographical
approaches, as well as the recognition that with fast-changing career landscapes there is less emphasis on
traditional career counselling (Moore, Gunz and Hall, 2007) and traditional stages and phases.

However, biographic approaches are also argued to have tremendous value in adding a more evolutionary
and sharper approach to ‘analysis of lives over time’ (Nicholson, 2007:568) in this new world of work,
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considering that in contexts where people do have choice (granted only amongst an elite and small group

of professionals worldwide) the following is found:

[0 Meaning, purpose and value seem to play a much bigger focus in their decisions than career
opportunities (Sterner, 2012:152, Ghadi, Fernando and Caputi, 2010:1) and that such notions evolve over
life-span (Sterner, 2012; Nicholson, 2007).

[J Career choices seem to have moved from ‘climbing a ladder’ and linear job paths to playing a wilful and
more active game within a context where key life events are much more irregular and non-sequential
and direction can be changed relatively easily (Lo Presti, 2009:129; Gunz and Peiperl, 2007; Baruch,
2004).

[0 People are, against all odds and in spite of complex and challenging circumstances, able to shape their
contexts and careers, in many cases with third party influences in increasingly boundaryless careers
(Nicholson, 2007:568).

Exploring that which encourages, enables and shapes contribution in planners’ lives within a whole-
person, work-life context over time, is argued to be more valuable than a mere ‘static’ exploration of
practice requirements. It not only enables a view of choice and development, but also of transformation.

3.2.3 The value of an appreciative approach

In considering value and validity, it was important to acknowledge that the purpose of the enquiry was
based on the premise that there is value and validity in acknowledging, focusing and thus exploring the
nature, shaping influences and growth of capabilities, qualities and attitudes that seem to play a role in
encouraging and enabling practitioners to contribute in the practice of planning (as action- and future-
orientated practice) in complex, dynamic and inter-connected contexts.

Whilst the approach can be critiqued as overly ‘positive’, Peters, Grégoire and Hittleman (2004) in their
discussion about the importance of “critical, collective reflection with a goal toward social action” point
to the promise, but also the potential dangers, of merely using a critical reflection approach which could
leave its proponents “demoralized in the face of structural power that seems overwhelming and
unchangeable” (Brookfield, 2000:145, in Peters, Grégoire and Hittleman, 2004:3). They call for those
involved in critical reflection to practice a ‘pedagogy of hope’, asking the questions about power dynamics
and uncovering inherent assumptions, but focused on generating action and not on losing hope.

In spite of its novel ideals and future-oriented outlook, planning itself has often been associated with an
overt focus on problems and on ‘all that is wrong’. As such, instead of bringing hope, it may even “have a
chance of alienating and disheartening those that will have to bring the dream to fruition through their
collective efforts. This method of setting the dial on ‘negative’, while the good waves (or parts)
wade/move through, is not very constructive. Even worse so when it is considered that the initial drive for
intervention ... was a desire for positive change/improvement, and not the search for and solving of
problems. Given the extremity of the difficulties many poor countries find themselves in, such a focus on
the negative of course has every chance of generating/raising such a huge number of problems/challenges
that it could lead to a feeling of despair, debilitation and even complete stasis” (Oranje, 2005:1).

In the same vein, many studies, especially in South Africa, conducted to determine and better understand
planning, as well as planning competencies and capacities, have been designed to determine what the
problems are that need to be addressed or to identify the capacities and competencies that can be
regarded as ‘lacking’ or ‘inadequate’. Most are focused on what planners ‘should’ be able to do in order to
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address the wide range of legislative and societal demands and gaps - in line with what Mellish (1999)
describes as a language of deficient and inadequate performance.

To move away from such a ‘deficit’ and ‘lacking’ and ‘gap orientated’ view in framing the enquiry, the value
of an ‘appreciative inquiry-perspective’ has been suggested. Rooted in social constructionist thought, this
perspective argues that through focusing on past successes, an individual, organisation, community or
group “can chart a course of future success by using the entity’s energies in a constructive way” (Hall and
Hammond, 1998).

As stated by Reed (2007:2), “Al (Appreciative Inquiry) concentrates on exploring ideas that people have
about what is valuable in what they do and then tries to work out ways in which this can be built on - the
emphasis is firmly on appreciating the activities and responses of people, rather than concentrating on
their problems ... it challenges us to rethink our ideas on how people work, how change happens and how
research can contribute to this process”.

From a methodological perspective, appreciative inquiry approaches are associated with the collection,
documentation, recognition and celebration of the ‘good news stories’ in a social setting; those stories
that enhance cultural identity, spirit and vision (Mellish, 1999). Used as a way of systematically finding and
affirming the best and highest qualities (Oranje, 2005) and a novel way of exploring and making sense of
complexities, appreciative inquiry is considered a useful approach in ‘thinking, seeing and acting for
powerful, purposeful change’ (see Mellish, 1999; van Huyssteen and Oranje, 2008).

In very much the same vein, Friedmann (2005) called for the use of practice stories to learn from practice,
and for approaches to be focused on practice stories that reflect ‘good work’, stories from ‘experienced
practitioners’ who found opportunities to overcome obstacles, in addition to the magnitude of approaches
rooted in critical phenomenology or critical pragmatism. As he eloquently states, there can be much value
in learning “from the histories that have been written in the sweat and struggles—written in the deftness
and the deeds—community planners and organizers, community builders and urban designers, all seeking
a world more free of injustice, a world more full of hope and real possibility” (Friedmann, 1996).

In hindsight, an appreciative approach was central in the enquiry of this thesis. It informed the selection of
participants as those planners perceived by peers to be making an impact and contributing in shaping the
future and driving excellence in the quest of planning as a practice. It also enabled participants to reflect
on the experiences, competencies, abilities and influences that they regarded as valuable and critical in
enabling and encouraging their contribution. More so, such reflection, as mentioned by all the participants,
enabled them to recognise, value and be inspired (with hindsight) in the value of adventures, contributions
and transitions — to sustain the quest for excellence and purpose in personal and practice quests.

3.2.4 The value of a generative approach to enable exploration and collaborative
learning

Given the purpose and nature of the enquiry, a major challenge was to frame an enquiry and research
approach that would be explorative and generative, rather than restrictive by a predetermined set of
questions and/or attempts to contribute to specific competence-based frameworks and models (Mills,
Bonner and Francis, 2006). The enquiry had to provide a “basis for generating of knowledge that opens
up rather than closes, and furnishes opportunities for understanding rather than establishes ‘truths’’
(Alvesson and Skoldberg, 2007:5).
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As explained by Flyvbjerg (2004:299), narrative enquiries in the practice of planning are most useful when
they do not start with, or are merely aimed at, verifying or proving explicit theoretical assumptions, but
rather are driven by a particular interest and the desire to develop rich descriptions and understanding
from those involved. ‘Good research’ in the case of this exploration thus refers much rather to the ability
of the exploration to make new meaning and understanding possible and have a ‘generative potency’, the
capacity to challenge assumptions, offer alternatives to patterns of social conduct, and that is liberated
both from the press of immediate fact and the necessity for verification (Gergena, 1978).

Pragmatically, the study was thus framed and constructed as an enquiry and exploration into the socially
and contextually situated activity of planning, aimed at enabling exploration, raising awareness, soliciting
enquiry and alerting us to the often ‘obvious’ dynamic and generative interactions at play (see triple loop
learning — Schon, 1987). Such an approach in the planning context is also propagated by Hillier and Healy
as valuable in order to “enhance the critical sensibilities of those involved in planning as a practical activity,
suggesting exploratory questions with which to probe understanding and sense-making processes, and
offering ‘alerts’ to issues that may lie behind the visible and noisy flow of present action, or which may be
looming over the horizon” (Hillier and Healy, 2008:xvii).

The purpose of the enquiry required the solicitation of explicit as well as implicit knowing through
participant self-perceptions and researcher reflections. The enquiry and research approach was thus rather
regarded as a learning process to allow for adaptation, to enable a process to make implicit learning
explicit, and explicit learning implicit (Verdonschot and Keursten, 2006), instead of being structured to
answer narrowly defined questions. However, as argued by Snowden (2007), it is not merely about implicit
and explicit knowledge, but about acknowledging the relational nature of learning and knowledge
creation - both within the practice of planning and competency related enquiry, as well as in the enquiry
process itself. It is in this regard that the use of myth and narrative is seen as playing a valuable role in
enabling a ‘view’ into the relational and paradoxical nature of learning and knowledge generation in
complex adaptive systems (Snowden, 2007).

The enquiry was thus framed not “to measure as precisely as possible, nor to find the ultimate truth, but
rather to stimulate a learning process that could add value not only for the researcher, but also for the
participating practitioners and possibly for planning as a practice through using ‘creative and inspiring’
research methods that provide an opportunity for knowledge production through reflection” (Doornbos
etal.,, 2008).

The value of research outcomes (its functionality and/or practical or ‘technological’ value and ability to
influence or guide) is thus not equated with the kind of primary information that is: (i) so focused and
specific that it can directly inform/lead to concrete action; or, (ii) reduce knowledge as something in service
of, or in line within the technocratic approach (Alvesson and Skéldberg, 2007:272).

As strongly argued by Alvesson and Skoldberg (2007:273-275), “it is possible to envisage a more
ambiguous, uncertain and mediated relation between theory, researcher (research community), language
and data than the naive variants which positivists and inductivists appear to believe in, without ending up
by adopting a linguistic or text-reductionist stance.”

However, in viewing and constructing the research as social activity, it was also then pertinent to ask:
‘What constructs those that are partaking in this creation and construction process?’ (see Bourdieu and
Wacquant, 1992; Alvesson and Skoldberg, 2007) What constructs the researcher, readers and interpreters
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(as social constructors)? How do the preconceptions and ideas or boundaries of the researchers and
readers influence and restrict or rigidify the construction (of reality)? How, with ‘subjects’ being/becoming
‘participants’, can the interpretations be expanded rather than frozen?

Amongst other aspects, this implied acknowledgement is that ‘truths’ and ‘realities’ are not fixed, that
they are aresult of creation — and that what is required is obviously to ensure that the options for meaning
making to unfold remains open. In a pragmatic sense the researcher (and co-constructors/ readers) s (are)
thus, on the one hand, challenged to open the interpretation up (Goulding, C. 1998 and 2002). The dialogue
and diversity of the interpretation is thus not merely based on the expression of the researcher, or merely
on that of the participants/subjects ideas and meanings, but also introduces other discourses and
experiences - in such a way as to challenge the preconceptions of the subjects, as well as that of the
researcher (and readers).

In the same vein that Beauregard (1998) argues in respect of the relationship between writing planning
theories and ‘writing the planner’, | would argue that writing plans and planning stories, and especially
research reports and a PhD thesis with a focus on planning agents, also implicitly involves ‘writing the
planner’, and more than that, being aware of oneself as being involved in, and part of, writing the story
and the planner. Recognising that the ‘meaning that is being made by the participant is to some degree a
function of his/her interaction with the interviewer’ - the approach in soliciting work-life stories was to
acknowledge but also ‘use’ the ‘interviewer’ as a flexible research ‘tool’ (Seidman, 2015:23). Interestingly,
in his guideline on the interview process, Seidman argues that, “the most profound knowledge can be
gained only by the deepest inter-subjectivity” between researchers and participants and exploration
(Ferrarotti, 1981, in Seidman, 2015:24).

In line with this view, empirical material (seen as already interpreted reality) was used in the enquiry to
generate insights, arguments or modifications in response to theoretical ideas, but was not labelled as
clear-cut answers to specific detailed questions, as ‘proof’ or even as representations of reality. The
material was rather seen as mirroring various interpretations by multiple interpreters, making an argument
and contributing to our efforts at understanding social realities in the context of a ‘never-ending debate’
(Alvesson and Skdldberg, 2007:276). Within the context of this enquiry, a qualitative empirical study was
undertaken where the importance of being able to engage variables without limiting the focus upfront (as
encouraged in grounded theory) was just as important to keep in mind, as the dangers of ‘slavery to data’
and limitations of a method merely relying on data (Alvesson and Skéldberg, 2007). Reading and framing
were thus done in an iterative way to also explore themes raised in participant work-life narratives and
reflections.

Framing the enquiry as an exploration and using work-life and practice experience narratives instead of in-
depth questionnaires in the enquiry enabled reflections on the deeply personal, highly relational and
dynamic nature of competence and competency development, influences, drivers and especially the
complex interaction between making meaning and taking action.

By making use of a work-life narrative approach and reflecting on different stages, experiences, key events
and major transitions in their work life histories, practitioners were provided with a creative opportunity
to reflect and collaborate in the construction of meaning (Gergen and Gergen, 1991) — an opportunity
reflected on with a sense of appreciation by every participant during the research process.
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3.2.5 A reflexive approach to avoid ‘merely letting everything go’

In order to avoid the trap of merely letting everything go (a critique often raised against post-modern
approaches to research), another challenge in the enquiry was to ensure that there was also an element
of critical reflection acknowledging ‘“the complex relationship between processes of knowledge
production and the various contexts of such processes as well as the involvement of the knowledge
producer” (Alvesson and Skdldberg, 2007:5). This is set out in more detail in Section 4 in describing the
research methodology.

Embarking on such a reflexive approach implied operating at least at two levels in the research, or in other
words “paying attention to how one is thinking about thinking” (Maranhdo, 1991, in Alvesson & Skdldberg,
2007:5). According to Calds and Smircich (in Alvesson and Skdéldberg, 2007:5) this reflexivity implies
constantly assessing the relationship between ‘knowledge’ and ‘the ways of doing knowledge’. This
approach is interpreted by Alvesson et al. (2007:5) as paying serious attention “to the way in which
different kinds of linguistic, social, political and theoretical elements are woven together in the process of
knowledge development, during which empirical material is constructed, interpreted and written.” In the
same vein as the reflexivity required by postmodern sociology, critical phenomenology and double
hermeneutics (as described by Bourdieu and Wacquant, 1992), the approach also prompts researchers to
recognise that they are part of the social field they are studying, and thus also capable of generating
relationships and power conditions (Bourdieu and Wacquant, 1992; Denzin and Lincoln, 2005:21) within the
study context. Reflecting and considering my own role as researcher and passionate practitioner, and thus
bias and perceptions, within the practice of planning is thus openly acknowledged and clearly highlighted
within the call to action and framing of the enquiry.

Within this approach, it is important to recognise that the process of producing the text is essentially also
the process of reflection. Framing and re-framing the enquiry was thus an essential part of influencing the
enquiry, the quest, the research approach and the value thereof. It also requires being quite explicit about
the way in which the focus and approach to the enquiry was framed - acknowledging that the text and
the discourses selected, or not selected and/or allowed, and the style of discourse and reflection were
quite fundamental to the study. This reflection requires consideration of what constructs the researcher,
readers and interpreters (as social constructors). How do the preconceptions and ideas or boundaries of
the researchers and readers influence and restrict or rigidify the construction (of reality)? (Bourdieu and
Wacquant, 1992; Alvesson and Skoéldberg, 2007)

Proponents of reflexive methodology (see Alvesson and Skéldberg, 2007:285-286), regard this approach
to research as much more demanding than conventional qualitative and quantitative research asit is not
just about handling empirical material but also about continual interpretations at various theoretical and
meta-theoretical levels, requiring a broad grasp of material and familiarity with extensive literature, having
a good memory and cognitive capacity, as well as being intellectually flexible and able to cope with
cognitive dissonance. Embarking on such an ambitious project obviously required being cognitive of my
own strengths and weaknesses, and most of all adapting the process to that and the research task and
theme at hand. Whilst the risk for failure was possibly higher, the advantage was found in embarking on
an inspirational learning process: moving away from the boredom of mere data-fixated research or the
uncertainty of a pure creative process, to the promise, experience and challenges of practically and
creatively engaging reflexivity within a PhD thesis.
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3.2.6 The approach in summary

The approach followed an integral part of the framing the enquiry, as well as of the process of exploring
and making meaning into ‘being, becoming and contributing’ through planning as a future- and action-
orientated practice.

The approach followed in the enquiry was specifically designed to enable a ‘whole-person’ and
appreciative, as well as a generative and reflexive enquiry, enabling an enquiry into a more contextual,
relational and dynamic exploration of the way in which planners seemed to engage their practice in ways
to contribute, and what they regarded as significant in enabling them to contribute in that very quest.

3.3 THE QUALITATIVE RESEARCH INQUIRY

3.3.1 Introduction

The research can be described as a qualitative inquiry, aimed at interpreting and making meaning through
an explorative (Denzin and Lincoln, 2005:3; Feyerabend, 2010; Paton, 2001) and reflexive approach
(Alvesson and Skoldberg, 2007) providing emergent design flexibility as well as ‘voice, perspective and
reflexivity’ (Patton, 2001).

On the question whether ‘telling stories’ is science, Seidman in his guide to qualitative research, argues
that the question is not ‘if>” but rather ‘how best science can actually learn how to tell good stories?’
(Seidman, 2015:8; Koro-Ljungberg, 2011).

The enquiry was undertaken through an exploration of rich work-life narratives in which practicing
planners reflected on work-life experiences, as well as the qualities, competencies and influences that
were instrumental in enabling and encouraging them to contribute in their respective practice contexts,
over time.

The purpose of this section is to provide an indication of significant considerations that influenced the

design of the qualitative research inquiry, and formed guideposts in the design and the information

gathering and meaning making processes undertaken. These were developed through drawing from

experiences, reflections and suggestions from:

[0 Scholars and literature in the fields of research methodology;

0 Studies that used a whole person approach to practice experience in planning as a practice; and

[ Studies aimed at a more integrated understanding of competence, professional development and
career development in other disciplines.

The section provides an indication of:

Considerations in an explorative and reflexive research approach (Section 3.3.2);
The value in learning from practitioners (Section 3.3.3);

Work-life narratives proven to be a valuable research method (Section 3.3.4);
Sample design and related considerations (Section 3.3.5);

Reflections on the work-life narrative process (Section 3.3.6);

Ethical considerations and reflections (Section 3.3.7); and

Approach in thesis production (Section 3.3.8).

O0O0Oo0oo0ooOond

50 PART ONE: The Quest of the Enquiry



Being, becoming and contributing in (and through) Planning

3.3.2 Considerations in an explorative and reflexive research approach

Whilst opting for a more reflexive approach, the research in no way represents a critical theory or post
structuralist approach. There is, however, more recognition, firstly, of the role of language and of
authorship as a central part of research, moving from a mere ‘writing down of empirical findings’ to
recognising the voice of the author in interpretation and constructing meaning (Alvesson and Skéldberg,
2007:168-169).

Secondly, there is recognition of the subjective role of the researcher and those that participated in the
study as practitioners, in terms of meaningful engagement, as well as a common passion and belief in the
value, ideals, ideas, identity and the quest of the practice of planning (Gunder, 2011).

Thirdly, the research and narrative interview of work-life experiences (even though focused on individuals)
could acknowledge multi-dimensional identities and relational experiences and not merely cast every
participant as a ‘practitioner in the field of planning’ only (Alvesson and Skéldberg, 2007:204-209).

The two elements that Alvesson and Skéldberg (2007:5-6) describe as central to keep in mind within a
reflexive research approach are ‘careful interpretation’ and ‘reflection’. The first, ‘careful interpretation’,
serves as reminder that empirical data (such as interviews and narrations) is always already the result of
interpretation and thus treated as work-life narratives. In line with this approach, there are thus also no
attempts at mirroring or coding the narrations and interviews within the research findings or research text.
The second, ‘reflection’, directs attention inwards. This not only refers to the person of the researcher but
also to the relevant research community, society as a whole, and the relevant intellectual and cultural
traditions; inevitably highlighting the significance of language and the research narrative/presentation in
the research context.

3.3.3 The value in learning from practitioners

A website called “Profiles of Practitioners — Practice Stories from the Field” (once associated with Cornell
University but seemingly no longer active) was set up in 2005 to encourage and facilitate the creation,
hosting and use of stories and profiles of practitioners in the field of planning, and to provide practical tips
for interviewing, transcribing and analysing them (see Forester et al., 2004a and b). Forester, Peters and
Hittleman in the opening pages explain that: “Practitioner profiles let us hear directly from planners,
educators, and organizers about the practical challenges and opportunities they really face. Crafted from
edited transcripts of interviews with experienced practitioners speaking about how they handled specific,
memorable projects or cases, these 'practice stories' offer intimate windows onto the richness, messiness,
and complexity of work ‘in the field”” (Forester et al., 2005).

Fisher (1987) argues that the most important characteristic of stories relates to their coherence and
reliability, enabling the comparison of planning stories based on their ‘narrative rationality’. Throgmorton
on the other hand provides a warning about the potential conflict between coherent and truthful
narratives (Throgmorton, 1992) — a notion which makes sense, especially accepting multiple identities,
multiple worldviews and multiple truths (Krueckeberg, 1993), also relevant to this study in particular.
Within this context, Throgmorton’s argument is that, in part, the answer lies in ‘the persuasiveness with
which we tell our stories’, where those interested in shaping the future become authors and persuasive
storytellers (Throgmorton, 1992:19; Lim and Albrecht, 1987). It may be considered that planners, who
formed the sample of this study, were probably more likely to be more persuasive story tellers and could
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therefore possibly have had a considerable impact on the researcher, as well as on the research findings
and interpretations in the enquiry. Internal coherence in the work-life narratives and experiences were
thus also reviewed and considered as important in meaning making.

3.3.4 Work-life narratives as a valuable research method

The value of exploring the wholeness of our lives and contextualised experiences and transitions through
narrative inquiry, in explorations related to competencies, has been extensively argued for in other
knowledge fields (Jones, 1983; Musson, 1998; Clandinin and Huber, 2002).

In their research to inform a discussion of competencies in the context of life’s artistry, Clandinin and Huber
(2002) utilized the value of narrative inquiry as a core research method to explore the artistic and aesthetic
dimensions of experience (including that of the researchers themselves). In the same context, researchers
in various other disciplines, most notably those within the medical sphere, have engaged in a series of
qualitative studies to explore the self-perceptions of various professions; including how general
practitioners (Natanzon et al., 2010), pharmacists (Rosenthal et al., 2011), and nurses (Wei et al., 2011; and
Howatson-Jones, 2010) view their roles (Leggat, 2007).

The importance of exploring life patterns, choices and career outcomes has also been highlighted in the
field of career development: such as in the study of Isenberg (1997) aimed at gaining insight into the
perspectives of young professionals and the study by the Australian Youth Research Centre (Dwyer et al.,
2003) on life-patterns, career outcomes and adult choices. In the latter report, attention is drawn to the
limitation of statistical analyses to enable an enhanced understanding of work-life transitions in the
planning practice (Dwyer et al., 2003; 9; Bailey, 1998 and Tassan —-Kok and Oranje, 2017).

Studies of ‘life worlds’ and ‘lived experiences’ often opt for approaches rooted in phenomenology (Patton,
2001; Alvesson, 2003): as utilised in the 1988 study by Zuboff on the impact of information technology on
the working life (see Alvesson and Skoldberg, 2007:43), and in enquiring about the essence of lived
experience and the descriptions and meaning of such experiences (Miller and Glassner, 1997; Gambacorti-
Passerini, 2014; Lee, 1999 and Hocutt, 1997).

Yorks and Kasl (2002) explain the need for using narratives based on multiple approaches to explore
whole-person learning: “Our premise is that most adult educators in North America are grounded in a
theory of experience that is influenced by John Dewey and American pragmatism. Our contention is that
a theory of experience grounded in radical phenomenology provides an alternative perspective that has
important educational implications. We believe that a serious dialogue about the difference between a
pragmatic and a phenomenological understanding of experience goes to the heart of the ongoing
discourse in adult education about the need for a more holistic theory of learning” (Taylor, 1998 in Yorks
and Kasl, 2002:184).

Moving beyond only being interested in the individual as subject, Musson (1998) notes that the life history
method is particularly relevant if the research question involves understanding the motivations and
influences which practitioners bring to bear on the organizations or contextual realities that they form
part of.

In recent studies amongst global leaders and business executives, both Brown (2011) and Schein (2015)
used the narratives as a core part of their respective research contributions in the field of sustainability
leadership; both arguing for the value of the in-depth narrative approach for deeper inquiry and
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exploration versus traditional survey methods. Brown (2011) and Schein (2015) respectively use narratives
to explore the complex dimensions of the role of conscious leadership and of world views within the field
of sustainability leadership, not with the view of advancing the ‘careers’ of sustainability leaders, but rather
exploring their capabilities to contribute towards the unfolding future.

Brown (2011) explains that his choice of utilising the life history method - described by Musson (1998) as a
unique method to engage individuals self-perception, theorizing and reflecting about ‘their actions in the
social world over time’ - together with a grounded theory approach really seemed like a natural fit for his
enquiry into meta-competencies associated with capability for late-stage meaning making in sustainability
leaders. Brown states: "l interviewed them about their experience and process regarding sustainability
initiative design and engagement. Through thematic analysis of the interview data, and building upon
insights from my literature review, | then compiled a set of propositions and findings about this topic"
(Brown, 2011:15).

In career-narrations, it is recognised that the ‘story’ is made up of events and significance connected to
form a whole (van Hulst, 2012:300), or strings of “wholes”/adventures, not necessarily presented in a linear
way: told in sequence and temporally relating that is infused by the value that is bestowed upon them
through the perspective of the narrator (Lennon, 2015:72), and isolating “by means of reasoning on what
counts as ‘worthy”” (Lennon, 2015:71). It is evident that “this process of narrating one’s unfinished self by
ordering significance up through a ‘sense-making spiral’ (Schwartz-Shea and Yanow 2012:55) from the past,
present, and concern for the future, induces an ongoing ‘sense of ending’, as the purpose of one’s
continually evolving practice unfolds through explaining ‘how’ and ‘why’ one moved from ‘there’ to ‘here.’
(Lennon, 2015:72).

It is through this process of reflection that the ‘reflector’ is able to search for and attach meaning-making
and thus purpose to certain actions, choices and events. Through soliciting reflections on work-life
experiences and adventures, the role of certain competencies and development of competency becomes
the ‘structuring’ or ‘cause-and-effect’ and the theme through the time and meaning dimension, guiding
the way in which events and experiences are ‘linked’ in hindsight.

The challenges in the study have of course been numerous. The most evident was the challenge in
exploring and making meaning in ways to ensure that the whole remains more than the sum of its parts.
To support the meaning-making process, this involved a generative and multi-layered process of reflexive
interpretation (Alvesson and Skoldberg, 2007).

Table 3.1: ‘Acts/Phases’ summary across work-life narratives

Act 1 Act 2 Act3

Finding feet Self-discovery Exposure Stage of growth
and certainty
Lighting the Riding the storms Building a technical Broadening Getting focus
candle base Finding direction  horizons

Stepping Creating
Learning to plan stone/breeding Learning Comfort zone Teaching & challenges and

ground learning reviving interests
Starting afresh

Phase of maturity ~ Acceptance
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Act1

Self-reflection
training and
learning

Early
understanding

Early work and
study

Oppositional
planning stuff

Namibia

Lopsided, graft
and the
dishwasher room

Undergraduate
studies

Architecture
Attraction to

subject & Study
choice

Act 2

Preparation and
courage

Technical training

Living & working in

America

Rapid change;
Period of missed
opportunities

Activism to
academia; IDP
planning phase
Finding my feet
Engaging with
context — social &

physical of the city

Studies

Being, becoming and contributing in (and through) Planning

Act3

Lessons from local
government
experience

Immersion into
world and peers

Period of P&DM
shifts

Lebowa
government

Getting to know
the area

Maturing -
travelling, studying

abroad, reading

Part-time work

Back in SA city
(urban design
and city scale
projects)

Workplace &
mentoring

Multicultural &
planning
education

Intense phase of
IDP planning

Growing period:
shift from
planning to
project
orientation
Practice &
teaching &
research thrust

Early career

3.3.5 Sample design and related considerations

Coming into my
own
education/study
phase

Provincial phase;
municipal phase

Private practice

Transformation —
where | am able
to dictate where |
want to be

Dark stage -
government

restructuring

Communication &
writing

Mid-career

Realizing my
potential

Olympic bid -
Climax phase

Governance &
education

[“I was born to
do that”]

Innovate &
getting clarity -

moving

Interacting with
peers

Association of
Planners

Autonomy

Management

The sample has been purposefully designed (Patton, 2001) to support an enquiry with practitioners that
can be regarded as contributing: as active adventurers, players and participants who are getting their
hands dirty and who are figuring out how to handle the complexities and add value within the midst of
uncertainty, and making judgements and taking action in normative contested contexts (see Forester,
2006).

The sample was selected from the population of practitioners with a formal qualification in planning in the
South African planning practice context and the participants had been identified by their peers (through
use of the snowball technique) as adding value and contributing within their practice of planning. As
indicated, this allowed for an appreciative approach to be used to explore the nature and role of abilities,
drivers and growth influences that enabled, encouraged and shaped contribution (aspects expected to be
found in such participants’ work-life histories).

Selecting a sample of practitioners in planning as a practice, sharing a formal education background in
planning as a practice, and the context of the practice and the socio-political history of planning in South
Africa (of which the time period depended on the age of the participant) also supported contextualizing
the enquiry within the practice. Conducting the study amongst participants whose work-life histories
unfolded through a period of great change and transition, and the intense dynamics that it brought in
relation to feelings associated with planning as a practice in South Africa, was expected to be (and turned
out to be) incredibly useful to the exploration in the study (See Annexure A).
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Given that the ‘mood’ about planning as a practice at the time of the interview would be expected to
influence perceptions (especially relevant in the highly dynamic socio-political and policy context of South
Africa during the last two decades), | have opted to only use interviews that were conducted within the
space of 12 months - spanning 2001 to 2002.

Whilst these interviews are thus dated in the early 2000s period, they provide invaluable insights into
‘being, becoming and contributing’ to the practice of planning in South Africa at the time and, as argued
in the study (See Annexure A), in challenging us to consider the potential transformational and relational
nature of being, becoming and contributing in discourses and endeavours in the field of planning education
and professional development.

Given a critical reflexive approach, it isimportant to acknowledge that the selection in itself could of course
be seen as ‘exclusionary’. On the one hand, focusing on a so-called ‘elite grouping’ could, for example
result in embedding vested interests in maintaining formal education and a practice of professional
planners. To avoid elitist solutions through a proliferation of expert narratives and stories (See Pellizzoni,
2001) and in an attempt to engage multiple voices in the construction of ‘truth’ (Gergen and Gergen, 1991),
a choice was made to follow up and interview participants identified with the snowball technique in
specific geographic areas, instead of merely interviewing a selection of well-known and influential
participants with prominent roles in the profession across the country.

Pseudonyms were given in a way such as to maintain symbolic connection to participants’ archetypical
family names in order to acknowledge the value brought by each ‘hero’ in their own ‘quest narrative’. For
they are the ones that | have learned from in this quest of mine. Most of them are well recognised by many
in the South African planning fraternity as inspirational mentors. All of them, now mentors and teachers
also to me; and hopefully through this thesis (although faceless but not soulless) to others as well. One of
the biggest rewards on this quest is found in their continuously giving elixir of wisdoms.

In no way does the study or selected interviews provide, or attempt to provide, an overview or indication
of all virtuous planners in South Africa during a particular time period.

3.3.6 Reflections on the work-life narrative interview process

The narrative method as a process of autobiographical self-reflection allows for deep engagement
(Lennon, 2015:72; Yanow and Schwartz-Shea, 2006:115) on that which encouraged, enabled and influences
contributions in practice experiences; and with questions that might be termed ‘in-depth
phenomenological interviewing’.

The interview focus was not on asking the question directly but rather requesting the participants to
reflect on the context of their life and practice experiences, and thereby creating a platform for easy
reflection and discussion in the context of their practice/work-lives. | thus had to be aware that the interest,
the attentiveness, the timing, the body language, the silences and the deeper questions on those issues ‘I
cared about’ would also direct, encourage and provide opportunities to open the ‘story’ up to further
understanding (see Forester, 2006).

In recognising participants and the researcher as an integral part of the research (Seidman, 2015:14;
Alvesson and Skoldberg, 2007), the subjectivity on the part of the participants and researcher is recognised
explicitly. Especially so, in a case like this where | have known some of the participants and where | shared
a common background and practice with them; this immediately provided an empathetic field and
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enhanced understanding of each other’s experiences. In aresearch approach that requires “preconditions
of trust, solidarity, security, and empathy (Kasl, Marsick and Dechant, 1997; Mezirow, 1991, 2000)... to find
ways of entering the whole-person knowing of others”, and which benefits from “a sense of felt
connection” (Yorks and Kasl, 2002:184), this was indeed a benefit.

The interview was introduced with a rather broadly defined explanation of the study theme, requesting
the participants’ participation and their permission to record, transcribe and use the interview material for
the purpose of the research study. An undertaking of anonymity was guaranteed. A number of basic
demographic questions about place of work, formal education qualifications (related and not-related to
the practice of planning) and years of experience were also asked (See Figures C.1-C.3).

Participants were requested, firstly, to provide an overview of their work-life history up to the point of the
interview, thinking about it as a ‘play’ or ‘performance’ and dividing it in different ‘acts’, or ‘themes’ or
‘stages’ giving a name to every ‘act’. They were not asked to divide their ‘career’ in chronological, or any
other specific phases, but many of them (probably given the context of the interview) divided the narrative
accounts in to themes with both a temporal and a personal developmental quality to them. Having done
this, they were asked to discuss the various ‘acts’ in terms of significant experiences and elements in each
‘act/theme’, reflecting on that which distinguished the respective ‘acts/themes’ that had been identified.
Participants were asked to consider and reflect on the abilities and influencing factors that enabled and
encouraged them to contribute in their work-life context in their narration.

There was no explicit reference to, or question aimed at soliciting, purpose, quest, beliefs, and meta-
competencies and the inter-related dynamic. Reflecting on one’s work-life through the lens of ‘acts’ could,
however, provide some impetus for the quest narratives to unfold.

The narrations unfolded quite organically, with many participants visually drawing their work-life
experience in terms of the ‘acts’, and consistently referring back to these during the narration. During the
interviews, narrations of events were encouraged and where necessary clarifying questions were asked.
Participants would venture deep down memory lane, so the question of ‘where were we again?’ often
arose, in which case the outline of ‘acts’ or ‘themes’ developed upfront were quite handy in themselves to
keep the interview on track.

Without exception, the interviews enabled ‘thick description’ (Patton, 2001; Geerts, 1973 in Lennon,
2015:72) and proved to be rich in meaning making and value — both for myself, who had the privilege to
engage, listen and be inspired through the many hours of interviews, and the participants. Without fail
every person interviewed mentioned that they ‘actually/really enjoyed the interview’, and the time and
space that it created to reflect and make meaning. A sentiment shared, as from my side | really enjoyed
the role of the ‘listener’, the receptive ‘audience’, and being part of these highly personal and fascinating
reflections on work-life experiences, adventures and personal journeys — definitely not a researcher
‘detached’ from the subject-matter at all.

As Lennon explains in reflection on the work-life narrative process: “self-understanding through narrative
is an intrinsically subjective project that requires greater thoroughness than normal on the part of the
researcher in recounting the story told so as not to eclipse the unfolding meaning-making processes that
invests the narrative with significance” (Lennon, 2015:72).
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3.3.7 Ethical considerations and reflections

Within the research process, the question regarding use and ethical clearance for use formed the first part
of the interview process. One of the biggest challenges in the writing of this thesis, however, turned out
to be exactly this ‘impersonalisation’ of people and events and stories — which to a large extent is needed
for any level of anonymity in a small planning fraternity such as South Africa (less than 1500 practitioners
in 2011 and less than 900 in 2008 - see Todes and Mngadi, 2007).

| have made use of pseudonyms. Deeply personal stories were not shared verbatim, some quotes are used
where relevant, but given the focus on narrative coherence and experiences and not merely coding of
words, less focus is placed on quotes than in usual qualitative studies. A few reconstructed and highly
summarised snippets of narratives (largely keeping the language and type of wording used) are used as
examples in the text.

In hindsight, this is probably one of the things that | would have done differently — to actually ask
participants to use and acknowledge their experiences by name. Contradicting the usual effort at
maintaining anonymity are an increased number of voices claiming that identity and life stories matter —
just as people’s lives matter. In this regard, Anne Grinyer (2002) makes the case of parents of children with
terminal iliness, when faced with the choice of anonymity or not, actually wanting their children’s stories
to be told. Stories and interviews are seen as a monument-memory that can also show the significance of
lives. Perhaps, reflecting on it in hindsight, as did Grinyer (2002), | should have considered the likelihood of
interviewees and fellow authors actually preferring to be ‘acknowledged in published research thus
enabling them to retain ownership of their stories’.

In the many practitioner profiles captured by John Forester and others (featured on the Cornell University
website as part of an initiative “Profiles of Practitioners” to encourage learning from profiling as a means
to enhance practice and education; and driven by himself, Scott Peters and Margo Hittleman) the profiles
and stories are explicitly linked to practitioners. In this way, the profiles not only give recognition to the
practitioners, but with some editing and the agreement of the interviewees are published as resources for
future use. Similarly, in the book Becoming a Planner (Bayer et al., 2011) this notion of giving recognition
actually comes to life and thereby gives even more credibility and authenticity (and readability) to the
various ways of becoming a planner through education, experience and a multitude of different pathways.

It could be quite useful to explore this with participants in future follow up studies, extending interviews
to include latter day planners and also those not included in the first round of interviews but have had an
equally profound impact within the practice of planning. This probably would even contribute in
acknowledging practitioners and in illustrating the value of considering the transformative, dynamic and
relational nature of being, becoming and contributing within an action-and future-orientated practice such
as planning.

In pursuit of anonymity, references made by participants to places, peers and mentors have been taken
out and/or de-personalised. However, these specific references are highly valuable as they point to the
extremely influential role of certain key mentors in the community of practice and the value of proximity,
as explained by Snowden (2013), in complex systems, as well as the impact of interaction in bringing about
change.
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However, with that and the interest and respect for others’ stories and lives goes the recognition that we
can never understand each other perfectly, or place ourselves in others’ footsteps or attempt knowing
what others really mean (Seidman, 2015:9; Alvesson and Skdéldberg, 2007; Corby, Enguidanos and Kay,

1996).
3.3.8 Approach in production of the thesis

The thesis has not been written in an attempt at containing, boxing or providing ‘the’ answers in the
complex context of ‘being and becoming’ in planning as a practice. It is instead a reflection of an enquiry
interested in opening up (Alvesson and Skéldberg, 2007:288) - rather than closing down or avoiding,
allowing paradox and probing insights rather than clear answers about the often unseen, implicit and
highly relational. Essentially, it is thus recognised that the finished research text in this thesis thus also
bares evidence, and in some ways reflects the process of reflection - including reflections and
interpretations within the text.

‘Original’ authors can no longer be perceived as the only writers or producers of texts, or owners or
generators of knowledge and meaning (Alvesson and Skoldberg, 2007, Throgmorton, 1992). One of the
central questions that came to the fore during this enquiry and in the interpretation of the data was most
probably, ‘where does the making sense then lie?” Where, and how, and by whom is knowledge then
actually created or co-produced within this continued process of interpretation, analysis, and writing-up
and (re)interpreting? Especially, given that it is not only about those making sense and producing the
stories (or in this case the thesis), but also about the readers of, and the characters and participants in,
these stories (who in this case are also potential readers of these stories).

The approach required a greater commitment towards reflection and a more condensed use of empirical
material in the research text itself, thus necessitating well-chosen empirical material, or parts thereof, for
interpretation in the text. It also required the courage to share and expose, often personal, interpretations
and reflections. Through this process, unlike traditional empirical epistemology, there is thus a recognition
of the researcher’s (and co-authors’) active construction of ‘reality’ throughout the thesis and its co-
construction — coming to the fore through perceptions, interpretations, the handling of the language
games, as well as the social interaction with those being researched (Alvesson and Skéldberg, 2007:271).

Reconstructed (shortened and edited) narratives of selected participant experiences, and work-life time-
span diagrams, are interspersed through the text to provide a view into the transformational and relational
dynamics between experiences, abilities, drivers, and the range of temporal and contextual influences
contained in the richness of the in-depth interviews. The narratives are not directly quoted text; however,
wording and the tone used has been chosen to reflect that used in the participant narration as far as
possible. Where it adds value, some specific quotes or snippets from participant work-life narratives are
used and have been indicated as such.

Capturing and solidifying insights into the nature of ‘being, becoming and contributing’ in planning as a
practice was indeed a challenge, especially so the attempts at generating neatly defined and mutually
exclusive categories and descriptions (e.g. of meta-competencies or even types of informal learning
experiences), without losing the very ‘essence’ and spirit associated therewith. This required writing as an
attempt to hold something as elusive as quicksilver ... keeping it still ... just long enough to be seen but
letting it go quickly enough to maintain its dynamic character.
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Science and research is thus treated much more as kaleidoscope than a microscope, where shifting
perspectives create “new and unpredictable patterns and hues” (see Eisenstein of the US National Science
Foundation, quoted by Klein (2004:5) in Du Plessis, 2009:23).

Given that the process of discovery and meaning making in the quest required multi-layered reflections
and was indeed highly personal and transformational, some reflections of a personal nature are also
shared, and have been interspersed through the text.

In the same vein that Beauregard (Beauregard, 1998) has identified the relationship between writing
planning theories and ‘writing the planner’, it could be argued that writing plans and planning stories also
implicitly involves ‘writing the planner’. This demands an awareness of what kind of planners or ‘action
initiators’ are being imagined, but more so of the experiences and influences enabling and encouraging
them to take action, and as such, reflected in the text.

3.3.9 Summary reflections

This section provided an overview of the research methodologies of data gathering and participant
engagement, the sample, ethical considerations and the participants that enabled departure on the quest.

Some key pointers and, especially, the challenges related to other quests and enquiries into work-life and
career narratives (as identified from studies that used narrative and biographic research to explore
experiences and the perspectives of practitioners in the practice of planning and other disciplines) have
been outlined.

Narrative is one of the most well-known ways in which people throughout history have made sense of their
experience (Seidman, 2015:8). Within the qualitative study, the work-life history narrative method was
identified as the most appropriate and value adding method to solicit reflections of the actors involved in
planning and the development of their respective working life adventures and experiences; their
engagement with the ideas, practices and struggles of planning; the abilities and competencies they draw
on; the drivers of willingness and ability; and the interdependent ways in which these were infused,
obtained and adapted over time. “I interview because | am interested in other people’s stories”, stated
Seidman (2015:7).
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3.4 MEANING MAKING (UNFOLDING) IN AN EXPLORATIVE ENQUIRY

3.4.1 Introduction

One of the major challenges within this qualitative study was to find ways in which to deal with empirical
data without falling into the ‘trap’ of merely reducing the analysis to common-sense knowledge (Bourdieu
and Wacquant, 1992; Bourdieu, Chamboredon and Passeron, 1991).

It was evident, as expected from the start, that attempts at coding or summarising would not add value
and merely result in yet another set of non-dynamic lists. It was indeed a challenge to not only conduct,
but also to interpret and reflect the research in a way that assisted in opening up the exploration, in
undertaking it in a whole-person and contextually-rich way, and to facilitate an appreciative, generative
and reflexive interpretation.

Some of the key reservations about imitating the technical approach and rigor of quantitative
methodologies within a qualitative study and merely ‘being led’ by the data were for example that such a
method: (i) may become over-reliant on coding (Alvesson and Skéldberg, 2007); (ii) does not recognise
that this kind of qualitative data is actually already interpreted views; and, (jii) risks knowledge isolation
contained in an inductive process (Goldkuhl, 2010). Existing pre-conceptions would also in any event have
made it impossible to meet one of the key requirements, namely that of being unprejudiced (Glaser, 1992).

The purpose of this section is to provide a short overview of the challenges, growth journeys and

transitions in the quest of meaning making in the enquiry. In reflecting on the quest of the enquiry,

challenges and transition moments that contributed to meaning making in this enquiry are summarised

and outlined as follows:

[0 Reflexive interpretation, contextualising and reflecting on competencies, drivers and growth (Section
3.4.2);

[0 Expanding interpretation through the lens of the quest metaphor (Section 3.4.3); and

[0 Questioning the enquiry and recognising simplicity in complexity (Section 3.4.4).

Examples and summaries of some of the analyses, explorations, comparative overviews, narrative
reconstructions and reflexive interpretations in the participant work-life narratives are provided in
Annexure C.
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Figure 3.1: Time-span of work-life narrative Example

THAI: TIME-SPAN OVERVIEW WORK-LIFE NARRATIVE

'WORK-LIFE EXPERIENCES AND SIGNIFICANT EVENTS
WORK-LIFE PHASES ADVENTURES USED AS (EXTRACTED FROM WORK-LIFE (Hmr‘:”:;i;:::ﬁzf)’;iﬁl‘:: I'I: ::r::?\fss)
ILLUSTRATIONS [@THAI_EXP#] NARRATIVES)

Beyond early 2000s Director in private practice

Well-known and experienced government consultant
Leading knowledge network and other initiatives

The “then” future (post-
interviews) and current
challenges

Drive: How to add value, Ethical grounding, seeing things
1997 Start private planning practice (1 of 3 happen
directors) I Influences: Experience of relationship between planning

1990-early 20005

Times of change,
negotiations and
transformation

Getting Focus 1994 Join small planning and architecture and politics; Challenges to implement plans and concepts;
practice Learning from other disciplines; Running business;
1994 Return to SA Environmental aspects; Project experience on drafting and

Post-Apartheid implementation of metropolitan spatial plan

reconstruction planning

Drive: Support multi-racial initiatives; Exposure to other parts of
1980-1990 2 2 1991 Join international NGO - Move to world
Eroadening Horizons London Influences: Diversity; Communication skills and experiences,

Rising political Team
challenges and tensions

Planning torn between
compliance and critique
o S 1990 Join TV news, Documentary news Drive: Raising awareness on change
Finding Direction 99 B Y l & 6

19601980 programmes Influences: Socio-economic and political realities in SA

Apartheid focussed

spatial policies and
bureaucracy \ . Drive: Make a contribution, Diversity and justice

1988158 Pusteratuate Mastersin Tovn l Influences: Challenge to connect and contribute in turbulent

Apartheid-influenced v Riding the Storms Planning politics of student life; Planning studies — ethical position,

planning % = 19?‘”990 LAdE e date EvioHm S| philosophy, intellectual and moral engagement, mentors,
Sciences, Honours peers

1944:1960.
segregation Early 1980s Boarding school -
Establi tof k International Multicultural School in

planning as a (tainted) neighbouring country
practice

Influences: International School; Political Awareness;
Diversity; Strong ethical foundation

Up to Ww2

Cape lown
Start of racial
segregation

Origins of a technical Practice engagement at time of interview: Relatively young
rational planning planner, Director of newly established planning consultancy
approach
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Text Box 3.1: @JALAN: WORK-LIFE NARRATIVE REWORKED AS QUEST NARRATIVE

Jalan came into planning by “mistake”. He crossed the threshold from rural South
Africa to [the University of] Durban Westville “to go far from home, to the sea, to
meet new people, to see...”. He embarked on his studies in law but did not enjoy
it ... dropped out and ‘did a bit of work’ for a few years. Still determined in spite
of the likelihood of failure and financial challenges to get his degree, he enrolled
at Wits [University of the Witwatersrand] for his undergraduate studies. This, he
“found quite challenging and interesting... originally with an attitude to say | am
not going to pass... (Students at Wits would say they are there more to fail than

® to pass). But at the end of the year, after writing my exams which was so difficult,
the results came... | passed all my courses! So | said: | am going back to Wits were |

#Callto am going to finish my degree!”. ‘Fortunately’ Wits had by that time phased out the
action and law undergraduate qualification and he did his BA in political studies, realising that
departure he “hated law even more than before”. Spurred on by an experience in which he

really “felt insulted” when “looking for a job as a correspondence clerk” and was
tested to see if he was able to write a letter in English [and armed with his pride,
tenacity and a new found confidence in his abilities], he decided to do his honours in political studies.
Which (together with some student work at the Department where he studied), he “enjoyed... but
did not know what [he] was going to do with!”. He thus decided to “try out” the diploma in Business
Administration but instead got admitted to the Public Management course. He recounts: “I said..., well
let me try this out and see what is has for me. But [then] I [really] enjoyed the diploma -- even though it
was very hectic. They used to tell us: ‘NO social life! Social life will come after you completed your final
exams’” [E1]. It entailed a lot of group work, discussions and building confidence with presentations and
communications skills, which came naturally (“... for a person that talks a lot and comes from a family
that talks a lot... ”) [E2]. “The program was hectic and | did my internship [2 months during the year of
full time study] with PlanAct... | found that what they were doing, was ... what | want to study! That is
when the interest began ... also working with communities, working with local municipalities.” [E3]
[It was a call to action in which he participated initially unknowingly... but a call that he heeded
and that ended up providing the impetus for the ignition of an interest, a passion, that soon would
become the commitment to a quest into a new world (Maricopa Centre for Learning and Instruction
(MCLI). 1999 Update. Hero’s Journey: Summary of Steps. Accessed on 27/12/2011 at http://www.mcli.dist.
maricopa.edu/smcfjourney/ref/summary.html)]

He was offered an extended
internship, starting to work with
PlanAct after finishing final exams
and later being employed full time
as a project officer. He had to write
the proposals, run the project and
do research. He was exposed to

o the field of local government and
development - being responsible
#nitiation for local government finance but

also had to run with things such

as local economic development,
IDP [integrated development
planning], organisational
development and service delivery
[E4]! There was “no programme to orientate or
develop you... They just threw you into the deep end
“to either swim or drown [E5]! So one day | was ...
accompanying these guys ... facilitating a workshop

in Kayalami Metro [an area now part of the City of
Joburg]. | was just sitting there ... [when] Anesh [one
of the senior guys] who was facilitating the meeting
said: ‘We are now moving to the next session and
Jalan would be facilitating that’. Wow! What was this
guy saying now? And everybody was looking at me. |
couldn’t refuse. | just stood up and went to the front
with confidence ... the CEO was there, the deputy CEO
and high ranking officials! | said wow ... now | have to
do my job. I actually did it! And [of course] ... after the

experiences

workshop they [the team] said it was excellent, ‘He
actually just wanted to see how you are
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going to react’.” It was to be the start of a lot of facilitation
of workshops ... training of trainers ... and developing
communication skills, presentation skills, facilitation skills
[E6].

“But ... | liked planning! You do not just focus on one
thing ... | found that this was the field | was looking for
[E7]. Maybe it’s my personal trade. | like working with
people. And what | liked was that the job was not mundane.
It provided me with mutual opportunities almost every
day. ... You get involved ... [doing whatever needs to be
done in the wide range of things, and working with a team
and many different specialists [E8]] ... you need to know a
lot of things. A LOT of things! | was one person at PlanAct
who could actually do research on something | didn’t
know ... who could facilitate a workshop on something
I didn’t know. And it was quite difficult because you get

#Adventure

experiences

overstressed. But when | left ... |, [who] did not do maths
at school but passed the financial diploma ... was actually
at some stage [with a change in staff at PlanAct] the one
who could deal with local government finance [E9]"”

[His commitment was tested, he met his fears, he
extended himself beyond what he thought was possible.
He left with the rewards of experience, exposure, networks
- but also with confidence [E10]. The knowledge that he
has tenacity, that he does not give up in the face of ‘the
unknown’, nor when being ‘pushed to his limits’ [E11]. A
sense of ‘identity’ and purpose [E12]. Ready to explore

new harizons and face the real big challenge of heading
up planning and development support for a number of
capacity strapped municipalities in his home province
Limpopo.]

After 4 years with PlanAct, Jalan decided to expand his horizons, moving to
the Capricorn District in Limpopo Province to take up the challenge of heading
the PIMS Centre [Planning Implementation and Management Support Centre
- set up to provide capacity to newly established and under resourced local
and district municipalities to implement the new planning system, establish
the democratic and developmental planning approach and adhere to a host

of process and other requirements. Staff were in an often peculiar situation,
functioning in the District Municipality but being funded by the national
government Department of Provincial and Local Government (DPLG)].

Local development and spatial planning capacity was a huge challenge in the
province, intensified by a lack of administrative capacity and “transferred staff
lacking commitment and motivation”. In spite of some municipalities sending
staff on IDP training they did not know what is really required and “don’t
understand the concept”. Even within Capricorn which is supposedly the best
capacitated district, amongst the 5 local municipalities, Polokwane municipality

is the only one with capacity - “The [biggest] challenge is building the capacity of those local
municipalities”.

The mandate was not to plan for, but rather support municipalities to do their own planning.
However, “we end up actually doing that because basically they don’t have the capacity.” The
challenge was huge, with almost 9o% of all the planning needed by the local municipalities, and
even the district, in effect happening in the PIMS Centre. Two of the municipalities appointed
consultants to support them and also to apply for funding through the DBSA, but that was also
a challenge as the process plans [plan stipulating the process designs required according to the
Municipal Systems Act (2000)] were done in a very specific and similar way, whilst the dynamics in
the areas differed quite substantially [and so required unique processes and interventions].

“So now [with rolling out the new IDP process], we are involved in this complex and frustrating
process [where] no one can claim knowledge of knowing IDPs ... as it is really a complete processes
[E5]... You need to know a lot of things [E9] [E4]. IDP is cross-cutting over a number of fields ...
[such as spatial] planning, infrastructure [planning and budgeting - for all sectors]. You need a lot
of people to assist you [E8].”

One of the most frustrating aspects of the PIMS Centre he recalls is at times having authority
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and power to do a specific task, but being ‘outside’ the local authorities.
Which actually means that in most circumstances you do not having authority at
all and have to work with municipalities who often still perceive the office as ‘the
servant’ of national government, DPLG, and as being able to provide support
with a huge amount of things - that you have not even been appointed to do
[Es].

However, given the lack of capacity, he stresses that the PIMS team
inevitably ends up having to co-ordinate and attend all the IDP meetings, as well
as the different sector planning meetings and discussions for all 5 municipalities
and the District. “In every meeting of planning ... even with Province, you
have to be [there]”. Also present to facilitate IDP Representative Forums and
community meetings — where “when you walk out, they [people] see you as the
answer to their problem because their local municipality failed to answer their
problem [E10].”

The frustration is probably heightened at times when he would expect
support but he mentions that he realised that he often cannot even count
on some of the specialists to be there to contribute and acknowledge the
importance of the process — not just laugh it off. In an integrated planning
process this obviously requires making a plan to fill the gaps and find the
relevant information [E9] [E4] - “So you need to build experience of that [the
various areas of expertise]. But you get [so] overstressed that sometimes you
feel like here | am going to break. You are just one person [E1].”

“It is quite difficult [Es], but | think it can surely take you to new heights.
Because if you run the IDP you get exposed to many fields. Whether it is
administration, whether it is service delivery ... So if | want to go somewhere,
now | can go ... the experience that | have gained here, is quite valuable. You
don’t only have bits and pieces of knowledge of different issues ... You get
[really]involved.”

In reflecting on what is required, he considers the demands to be quite high:
“You need to be able to facilitate workshops ... You need to communicate at
various levels [E2][E6]. You have the province, national, the community.” In

hindsight, “...during my stay with PlanAct, | facilitated a lot of workshops. A lot
of them. | also trained trainers. This is when | developed these communicating
skills, presentation skills, facilitation skills ... [E2] [E6]. You need management
skills also ... [And of course] the ability to handle ‘hiccups’ [for example related
to the issue of powers and functions and lines of reporting]. The job ... and the
ways ... can frustrate you. They call at night saying there is a meeting in Pretoria,
go there. Then what is that you do? You go [E11].” [This call can be from DPLG
who is responsible for national oversight, managers at the district with whom
the PIMS centres work closely and where they are treated ‘as employees’, and
if related to IDP in some way, even high ranking officials or politicians from the
municipalities or province].

Another major challenge in his opinion was making inroads in the established
networks, especially in driving inter-municipal and intergovernmental planning
processes. In the province there “is this thing of these are people who know this
province”, Now, after 8 months of really proving himself he is in a position where
“| can say: “you are out of order’, and they listen ... | have support [E10]. Even the
minister calls me. So that quite encourages me.”

“Itis challenging ... but | enjoy doing it”.

With some introspection into what enables this, he reflects: “l am patient and
outspoken, and if | have an opinion | just mention it whether you like it or not. |
have to live with myself. This is a political environment. You have to be cautious.
But | normally survive. ... So you develop, sometimes you make mistakes and
you see | have made a mistake. But it is nice if you realise you have made a
mistake. You shouldn’t be ashamed to apologise and say | am sorry. And people
listen to you. ... You have to be conscious. I think that comes with a skill... [For
example] a person will push. Even if it is unreasonable. What do you do? You
know if you acknowledge them, they keep quiet, they listen. But if you keep on
supressing them the workshop will go out of hand.”

Even though he reckons that some of the skills might be developed through
courses, he is also of the opinion that “if you don’t have them naturally, it could
be quite difficult to develop them. It will take you years. ... As a planner you need
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to be aware of a lot of things. | know you can’t be aware of all the things, but
you need to be aware of a lot of things [E4].”

You should also be able to communicate well. Working in a province such
as the Northern Province [Limpopo], where there is a high number of illiterate
people and a very small number of people that have gone to university: “When
you talk to those people you should be mindful of that. Even if you write
something to them you should be mindful of that. Even the way you present
yourself. People would judge you by the way in which you walk in front of
people...”.

“It is important as a person to listen to what people want” — Reflecting
on the importance to be able to handle a situation ‘on your feet’ and the
experiences gain in this regard in school debate teams and the lessons in really
listening before responding.

“You know [with regards to planning] content wise we have these nice
theories [but] in many instances you find they are not applicable. But you also
need to be flexible in your work because you are confronted with a situation
you have not read about. Anywhere you need to deal with that.” However,
every context is different. A planner who is good in Johannesburg Metro “might
fail here [in the more rural Northern Province with huge development issues]
because the conditions, the dynamics are different.”

The list goes on ... administration, managing projects ... with exposure to
political science, politics, industrial sociology (even if not always consciously
thinking about the latter) in earlier years regarded as invaluable, “my political
studies were not in vain. Those who were not exposed to that literature, for
them it was quite challenging ... | don’t regret now [having done] all those
courses.”

“Those are the skills, | don’t know. Some | picked up along the way, some
maybe it is how | was born | don’t know ... Itis a combination of skills, but also it
is about your personality.”

“I am quite interested in working for local municipalities ... something that
has to do with the development of our communities. So long as what | am doing

has an influence or impact on communities ... | do it with a cause [E12].”

The interview ends with Jalan telling the story of a visit he made to
Thohoyandou [former apartheid homeland area, with scattered but increasingly
dense settlements in the north of South Africa], and being deeply touched by
communities there ... still collecting firewood, in need of water, electricity and
development ... six, seven years after the dawn of the New South Africa. It is
in these moments, talking about the people and the communities that his eyes
light up. That you can hear his heart echoing in the raising of his voice: “That is
the vision here ... at the district ... That is what delivery is about... That is the
priority ... So, | am a planner with a cause!”

[By the time of the interview, Jalan was reflecting on the huge challenge and
the obstacles faced, in a context where he had to engage new rules and role
players, where he had to take the lead. One could argue an ‘adventure and next
level of initiation’, where the make or break of rolling out this new process of
democratic and developmental planning for 5 municipalities were in many ways
resting on his shoulders ... Quite a daunting task indeed ... a process in which he
was still in. However, he has faced a few tests ... and is still ‘surviving’ ... it also
brought reflections on a process of growth ... already at a personal level reaping
the external (acknowledgement, experience, knowledge, respect, opportunities
for the future) and internal (growth and personal development, confidence, self-
awareness) rewards of commitment to his/’the’ quest... and of course insight(s)
and hindsight. It was a path not only of broadening his fields of expertise and
expanding on his skill sets, deepening his understanding of development and
sharpening his facilitation skills, but also a time of growing as a person and a
leader. In hindsight the adventures, experiences and people on the road played
arole in confirming his commitment to the quest of planning. Together with
increased confidence, and belief in his own abilities, is also a belief in the value,
purpose and possibility of bringing about change and contributing to the quality
of people’s lives].
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3.4.2 Reflexive interpretation, contextualising and reflecting on competencies,
drivers and growth

In a very practical way Alvesson and Skdldberg (2007) argue that reflexivity can be obtained by being
aware of, and consciously engaging with, at least four key levels of interpretation; but that this does not
necessarily need to be separated and can be combined (especially the primary and secondary
interpretations when there is more extensive empirical material — as in this study). In the case of the study,
this was employed as a way to prompt reflexive interpretation in combination with the use of the quest
metaphor.

The first level of reflexive interpretation was the primary (or rough) interpretation of empirical data. It was
based on the underlying assumption that a certain amount of interpretation precedes data collation and
transcription in all research, as well as the explicit recognition that the interview is an expression of the
subjective interaction and perceptions of participant and researcher (See Annexure C, Figure C-3: Examples
of primary interpretation reflexive questions). These aspects are considered to be primary influences on
the authenticity of the interviews and transcriptions.

Within the reflexive interpretation method, secondary interpretations can be described as interpretations
where the understanding of empirical data, such as the interviews conducted, is largely focused on the
nature of the statements made (Alvesson and Skdldberg, 2007). In the case of the narrations and
interviews in this enquiry, the emphasis was more on participant perceptions (‘present’ at the time of the
interview) and reflections about events, experiences and motives during their careers (earlier/past
events), and less so about ‘factual’ events in the life worlds of the respective interviewees. The focus of
the interpretation includes discursive expressions of thoughts or perceptions of experiences and motives
as reflected on by the participants — with the ‘advantage’ of hindsight.

The focus was not necessarily on actions, contributions or on actual motives, but rather on experiences
and the ways in which participants were enabled and encouraged to contribute. Meaning making required
a dance between the interviews per se and the broader contexts of planning and development in South
Africa (see analyses examples outlined in Annexure C, C3.2 and C3.3, and in Figure 3.1: Time-Span Overview
of Work-life Narrative @Thai, below and Figures C.3-C.8 in Annexure C).

The third level of interpretation, as proposed by Alvesson and Skéldberg (2007), is much more focused on
authority, identity and representation; and, specifically, on how the participants describe themselves and
how this identity is actually constituted by the narration itself (Giddens, 1991). This included analysing the
narration to determine, for example, the type of narrative, the structure and specific content analyses.
Analysing the type of narrative assists in identifying various themes and storylines, and to assist in asking
the question of how the work-life narrative is depicted. Analysing the structure and format of the narrative
assists to highlight turning points, the structure and character of plot, major actors, the role of ‘self’ and
‘others’, etc., whilst content analysis supported insights regarding professional life and a whole-person
exploration of being, becoming and contributing

The fourth level of interpretation was that of critical interpretation — requiring an acknowledgement that
interviews are about ‘moral story-telling’ (Silverman, 1985), with interviewees framing their accounts in a
politically conscious manner. In this study that was focused on a selection of an extremely privileged
portion of South Africans it is particularly relevant; therefore, requiring an awareness that the study
actually focused on this group for the purpose of comparability — but with the definite disadvantages and
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dangers in, for example, promoting the importance of formal planning education and the planning
profession, as the interviewees’ narrations obviously belong to a certain economic and cultural context
and need to be understood within it. “To thoroughly scrutinize the less obvious consequences of a
particular societal institution — rather than accept it at face value and reproduce it in research as something
natural and given - is an important ingredient in a critical interpretation” (Alvesson and Skéldberg,
2007:269).

Whilst there were numerous references, both explicit and implicit, to competencies and meta-
competencies within the participant work-life narratives, the explorative and reflexive approach solicited
meaning making to move beyond a mere identification, description and categorization of competencies,
meta-competencies and learning approaches. It enabled an enquiry into, and ‘seeing’ of how, experiences
were described and participant reflections on that. Highlighting, for example, the significance of a strong
sense of purpose and association with communities of practice within planning; the impact of intense
practice experiences; the growth dynamics inherent in finding the best way possible to engage challenges
and contribute; the important role that purpose and interest seemed to play in career choices; the impact
of practice habits and the implication of such commitments for costs and rewards in personal and
professional work-life contexts. Such themes seemed to form a golden thread within individual work-life
narratives over time, as well as resonating strongly between the work-life experiences and narratives of
the different participants.

Within the multi-layered reflexive interpretation approach, meaning making thus drew on key themes
evident in explicit participant insights (first level interpretations - see Annexure C, Section C.3.2 and
Alvesson and Skoldberg (2007)) into significant work-life experiences and the way that qualities,
competencies and influences gained or drawn upon within those experiences, enabled and encouraged
contribution in practice.

The interpretation of key themes was expanded through the exploration of explicit and implicit participant
perceptions and reflections on drivers, abilities and growth influences within work-life narratives depicting
trials, tribulations and growth, as well as influences of contextual realities, personal drivers, major changes,
world views, attitudes, growth processes and beliefs regarding the future.

The implicit knowledge within participant work-life narratives about challenges, changes, and non-linear
personal and professional development within the context of their practice experiences provided a rich
body of insights and opportunities for meaning making through personal reflections and learning (second
and third level of interpretation — see Annexure C, Sections C.3.3-C3 and Alvesson and Skéldberg (2007)).

Explaining that which enables and encourages contribution by confirming expanding and re-grouping
competencies and meta-competencies and learning experiences (see Annexure C, Table C.3 for some
summary examples) brought a meaning-making challenge of its own, however. Reiterating and regrouping
competencies and types of learning experiences (see Annexure C, Table C.3) was not only a challenge, but
does not do justice to the dynamic, transformative and highly relational nature thereof. It could probably
be regarded as merely keeping the ‘knowledge shackled in the pre-scientific conceptual world derived
from the actors own life worlds’ (Alvesson and Skoldberg, 2007:32-33) by only highlighting interpretations
originating from a paradigm which viewed competence as a system (such as that of competence
frameworks and models, qualification outcomes and professional registration standards — see Cheetham
and Chivers, 2005).

67 PART ONE: The Quest of the Enquiry



Being, becoming and contributing in (and through) Planning

Within the context of the generative study and the search to reflect and make meaning of the rich data in
the work-life narratives, the quest metaphor was explored and utilized as a way to expand and enrich the
interpretation, as outlined in the next section.

3.4.3 Expanding interpretation through the lens of the quest metaphor

As outlined in the section above, what stood out from the analyses and iterative reflection on work-life
narratives is that no ability or competency was mentioned in isolation. References to abilities and meta-
competencies were made in relation to the importance of handling a particular challenge or in pursuit of
driving a specific task and in value addition in that specific context; often involving interactions in a wide
range of informal networks.

Many of these ‘invisible’ or deeply intertwined sets of competencies, meta-competencies and attitudes
seemed to be related to: a commitment to contributing to the broader good of this world and the future,
the drive and willingness ‘to make things happen’, to guide processes, to get people together, to galvanise
support — whether from teams, staff, other sector specialists, politicians or communities (Leggat, 2007;
Lemieux-Charles et al., 2002). An ability that the participants described in terms of a mix of strategic
thinking, organizing, strategizing, and process design.

Through a range of iterative analyses, synthesis and meaning making processes, influenced by on-going
discussions with colleagues, valuable feedback in engagements, conference presentations, and several
versions of thesis chapters over the last number of years, | realised the importance of reflecting and
interpreting participant experiences and reflections in such a way as to share some of the passion, as well
as the deeply personal, relational and dynamic nature of evolving competence and the victories and
challenges of contributing within planning as a practice.

Employing the quest metaphor in meaning making of the work-life narrative experiences in this regard
assisted in a much more nuanced exploration and recognition of participant meaning making as well (See
Text Box 3.2 and the analyses summaries as outlined in Annexure C: Sections C.3.5 and C.3.6, and Table
C.4).

Experiences related by the participants and work-life narrative structures strongly correlated with the
typical quest narrative elements of ‘call to action’, ‘heeding the call’ and points of ‘departure’: experiences
of meeting the mentors and allies (inspirational people who they have been challenged and inspired by,
and seem to have identified with), experiences that are imbued with the elements of ‘initiation adventure’,
and the many references to implicit and explicit rewards, adventures and obstacles (see Annexure C.3.5
for summary analyses).
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#Departure
#Initiation

Text Box 3.2: @DALI: WORK-LIFE NARRATIVE REWORKED AS QUEST NARRATIVE

Having moved “from activism to
academia” and finishing his postgraduate
studies in 1994, Dali got involved in the
establishment and roll-out of the first IDPs
[Integrated Development Plans as set

in place through the Local Government
Transition Act, 1996] with a city council. A
time of learning and gaining experience
that he described as “lopsided, graft

and the dishwasher room”. In hindsight,
an experience that served him well in
preparing him to embark on an adventure
that was to thoroughly challenge him, but
also serve as a direction setting initiation in
his work-life and the world of planning.

In 1998, at a fairly young age with ‘some experience’, he was tasked with
heading the integrated development planning exercise for the central
councils in one of SA’s newly established metropolitan municipality areas.

It entailed conceptualising and designing the newly introduced integrated
strategic planning process — everything from community participation,

to the financial plan, the spatial plan, etc. [The process was aimed at
providing direction for the budgeting and prioritisation of capital investment

. and operational planning of projects and programs of the various line
departments within the highly complex central city area. The context was one
#Adventure  Where black and white local authorities were now merged, where large-scale

public participation and stakeholder engagement became a core part of the
planning process in the ‘new’ democratic South Africa. Planners, technical
specialists, officials, politicians, the public (at ward level and city level) and
stakeholders - all entering a completely new and uncharted process of
planning, engagement and decision-making.]

“Together with the change in political and administrative leadership ... [the challenge was to]
move away from the ways the old white bureaucrats were doing things. It was offered to a new
group of younger people that were able to think about development differently.” It was indeed
a “steep learning curve” where he was “just thrown into the deep end”, and indeed had to have
the tenacity, not only to survive, but to “rise to the challenge”!

Whilst he knew the process brought many shifts and was regarded as ground breaking - “We
have utilised public participation, so it’s not just talk. We did the budget very differently in that
807% of it went to the heavily underinvested areas.” He was also modestly reflecting that it was at
that time not yet “truly an integrated development plan”.

Following that, in 2000, he was offered the opportunity to be seconded to the inter-city IDP
process (an integrated plan to guide strategic planning and collaboration between the smaller
municipalities in the larger metropolitan area) - where he became project manager for the first
phase of the metropolitan municipality’s IDP process. “Of course that was another challenge ...
even though also entailing the design of the IDP and everything that goes with that! Very difficult
and stressful dealing with people from different sectors and trying to get them to work together.
Everyone wants to know how they fit into the picture, what does it mean for them?”. It entailed
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a lot of preparatory work to position the newly elected
council for the new political dispensation after the December
2000 municipal elections, developing “an understanding of
what the different local councils should do ... to see the bigger
picture”. “It was hectic” [to say the least]. As part of the
transformation process in the metropolitan area, the IDPs
were really done in a different manner [not just a shift from the
comprehensive and technical planning processes in the past,
but also from the participatory processes in previous years]. He
reported directly “to the transformation manager (Mr. D) - who
was the father of transformation process [in the city]” and who
reported directly to the city manager. This time around, the
strategic plan was not written by a group of planners in parallel
to participatory processes. It was literally a case where they sat
with communities, business, labour and staff to collectively write
the IDP. A highly intensive [and of course time-consuming and
stressful] partnership approach. A personal experience of what
he terms “roll up and graft” that went hand-in-hand with a lot of
personal sacrifice to bring about change and transformation.
After a strategic planning workshop between his wife and
himself, he realised that he had been putting his career first for
five years. With changes in his personal life and being a very
young father, it was a time to consider the consequences for life
“in the ordinary world” and for redirection. At the young age of
31 he felt as if, due to the huge responsibilities he was carrying,
he was reaching burnout: “l am 31 now and | am tired”.

It was, however, an adventure and experience that brought
many “internal” rewards - opportunities of growth and progress
to mastery, building confidence, indeed. An experience in line
with his call to action and his question: “How can | make a
difference?”

As he reflects, it was a challenge requiring “being a dynamic planner [which
necessitates that] you must have a certain attitude”; being able to network,
and “people skills -how you are able to relate to other people”. Especially
given that “I spent my Saturday, Sunday, and Wednesday evenings in the
councillor’s office, in the civic offices. | spent Sunday mornings [there],

- work-shopping from morning till night.”
He reflects that it was a challenge that required him to step into situations
and roles where he may not have had experience - but at least a solid base
to work from. In reflection on what assisted and shaped his abilities he
Reflection specifically mentions:

- “Hard work [for which he appreciated (probably in hindsight more
than at the time) the experience of hard work, intense engagement and
critical thinking provided by the University of Natal post-graduate Town
Planning course] (and) with it came the ability to think differently and
laterally ... those cognitive skills ... [and being] prepared for hard work”

[These he mentions specifically as some of the key strengths that he was prepared for thanks
to the university he attended].

- “An ability to work with communities ... having a good understanding of community
dynamics”. Experience and insights that he reckons is invaluable, and which he gained in his
early life as an activist and being involved in voluntary work in grassroots structures “watching
people”. This also assisted in understanding community dynamics (also in meetings) and “that
you have to be sharp and be able to think on your feet [and] ... have sound negotiation and
facilitation skills”.

- In terms of what was needed to work in a metro: “Understanding social realities and the
complexity of it all”’, “being able to see and relate to the bigger picture” and “the long term
picture” and being willing to engage and take action.

- Given that this type of strategic development planning is actually about transformation
[and change management and adaptation of people and cities], what really matters is
your “attitude; recognising that all the people you are working with do not share the same
understanding [in this case being a young radical activist having to deal with old school
bureaucrats and technical specialists — most probably requiring virtues such as wisdom,
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patience and visions] ... You need to be able to listen, understand and
empathise with people and where they are coming from. All the technical skills in
the world can’t help you with these things. When you are in a meeting with the
Executive Director of Water and Waste, he knows exactly what he wants to do,
he wants to deliver water to communities, and to tell [convince] him that now
he must work as part of a team and think differently, those type of skills are very
important”.

- Skills gained while working at the province that also came in very handy are
the ability to network with people from various government departments and
spheres.

[Thus in effect being able to actively drive intergovernmental collaboration
by understanding place-specific complexities and inter-relatedness, the role of
different institutions and instruments, how these relate to the area, and also
how to influence priorities or better explore synergies (see Oranje and van
Huyssteen, 2007)]

It is also in this context of attitude and working with people that the
important role played by a mentor in his first job with government is reflected
on. Not in providing skills or training, but also in inspiring through example. The
privilege of “having people like Mr M ... having people that you can look up to,
people that you can emulate and learn a lot from, even if you are not working
directly and full-time with them. I think having the right people to guide you is
very important as well”, such as Mr D. who he regards as “the father [wiser,
experienced, holder] of transformation [in the city]”.

In hindsight, he recognises that he is biased towards the focus of the
planning school he attended, namely critical thinking, and was of the opinion
that there are other planning schools in South Africa that place the focus on
teaching good spatial planners. Interestingly, he also reflects on actually really
being in need of some hard technical skills, knowledge of layout planning, etc.

Reflecting on his last adventure, he states:

“It was a lucky break ... If it was 10 years earlier | don’t think | could have done
things the same way! 1998-2000 Dali was known as the IDP guy ... anything

anybody wanted to know about the IDP they would speak to us. Much has
been said and written on IDP and we tried to do things differently.” It was an
adventure and experience that thus came with a fair share of rewards - not only
for the city but also for himself [internal and external]. One of these being the
well-earned privilege to “be able to dictate where [he] want[s] to be”. When the
opportunity was offered to him to also manage the next phase of the Unicity IDP
he thus decided not to take it on, but rather opt for “being seconded to more
[of] a support role as part of a team”.

[A role that as he would soon realise ... just facilitated enough of a pause
and foundation for the start of a new adventure ... In which he wrote a book on
lessons learned from developing a long-term framework and in which his passion
to share lessons “and get planners excited about the prospects of city planning
and building” and the “need to develop one another” were taken further and
where he subsequently (inter alia) played a key role as lead facilitator for the
Strategic Planning Master Class Municipal Institute of Learning in one of South
Africa’s large metropolitan municipalities.]
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The reflections on purpose, drivers, motives, influences and abilities in participant life-worlds indeed
seemed to converge rather than fragment. Within the process of iterative exploration and reflexive
interpretation, these observations not only suggested the seemingly significant role of purpose and
commitment to planning’s quest in the ability of participants to contribute to this quest, but also enabled
insights about:

[0 The strong coherence between transformative personal development, perspective, belief, identity and
the strengthening of personal and practice commitment and meta-competencies (including reflection,
learning, inter-relational knowledge production, etc.);

[0 The seemingly highly dynamic and relational nature of competence, excellence, learning and
knowledge production; and

[0 The challenges in considering the implications thereof within already highly complicated competency
discourses and education and professional development systems.

The generative, explorative and reflexive nature of the enquiry, influenced and supported through
engagements and interactions with a range of relevant knowledge fields (career development,
sustainability and complexity sciences, leadership development, etc.), prompted an interpretation of the
narrations and meaning making that pointed to the problematic nature of meaning making within a
complicated systems paradigm, in which competence development and professional development are
framed as parts of a whole, but in a rather static and individual focused way (see Section 4).

In the process of critical interpretation and reflection, the question arose whether a study such as this,
whilst actually generating findings that illustrate the opposite, was not itself ‘trapped’ in the highly
complicated paradigm of standards and competence discourses in the practice of planning. Questioning
the paradigm underlying the enquiry and deliberately employing a paradigm that recognises the complex
and adaptive nature of urban systems, as well as of contribution in such systems, proved to be highly
valuable, as outline in the next section.

3.4.4 Challenges and reflections in meaning making and questioning the enquiry

The richness of findings and explorations into participant work-life narratives as illustrated in this enquiry
could be seen as questioning the value in increasingly complicated attempts at clearly defining, listing,
demarcating, describing personal competencies, meta-competencies and characteristics that enables and
encourages participants in a practice such as planning to contribute in turbulent times. Let alone, any
attempt at isolating and recreating the highly relational and dynamic influences, as well as development,
learning and growth processes, encouraging and enabling the contribution evident in the work-life
narratives.

In a critical reflection on the research question, it became evident that the original research question could
probably be described as a question located or framed within the paradigm of the ‘complicated’ (see
Snowden, 2007 and 2013) aimed at strengthening existing endeavours to dismantle and ‘re-assemble’
competence and contribution. Whilst it was exactly this concern with dismantling and re-assembling the
spirit of planning in competence models associated with qualification and professional development
outcomes that triggered the original call to action of this enquiry.

In contrast to the ‘complicated’, the use and simplicity of complexity as paradigm to enable meaning
making and action in complex adaptive systems is highly valued in the world of organisational change,
leadership and increasingly so in the practice of planning — as clearly illustrated in the Cynefin model
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developed by Dave Snowden and colleagues to support leaders in decision making, and the highly cited
article published in the Harvard Business Review on that topic (Snowden, 2007). The understanding
generated by the enquiry and the challenges for meaning making probably highlight the danger and
potential cost in opting for ‘chronic self-deception’ in ‘pseudo-rational models’ (Snowden, 2002:9), and
disregarding the dynamics and dependence on informal and transformational interactions, tensions,
paradoxes, transformative experiences and highly relational competence dynamics.

Is the focus to probe in order to find out what might be possible, to “see, attend and act” (Snowden, 2007)
or merely to add value and expand the static ‘list of requirements’ within the discourses of professional
and planning related competency framework and models?

As the enquiry evolved, it was evident that including a paradigm of complexity within the explorative and
reflexive interpretations in this study, even though not originally anticipated, would challenge and add an
important methodological and framing element, introducing “a new simplicity, without being simplistic,
enabling the emergence of new meaning through the interaction of the informal and the formal in a
complex ecology of knowledge” (Snowden, 2002:111).

This entailed meaning making by searching for retrospective coherence and weaving patterns of stories

(Snowden, 2013) in the exploration, looking for and recognising the value of:

[0 Agency created through patterns (such as in myths that have lasted many years and are regarded as
having higher agency in complex adaptive human systems than individuals);

[0 Competence and knowledge not as static but as flowing and created through interaction and informal
networks;

[ Beneficial coherence and significance in transitions, rituals and boundary conditions;

[ Paradox in experiences and interactions, recognising the value of dynamic tension, challenges and
turbulence to bring about action and innovation.

For some examples contrasting the exploration in terms of the different paradigms, see Table C.9 (in
Annexure C).

3.4.5 Summary reflections

The section illustrates the explorations and transitions in the quest of meaning making into the nature and
role of the ‘invisible’ layers of abilities (attitudes, characteristics and meta-competencies), underlying
drivers (beliefs, identities, motivation) and growth influences that could be regarded as significant in
enabling, shaping and impelling planners to contribute in complex and dynamic practice contexts.

The unfolding and deepening of the enquiry enabled value adding by contextualising and reflecting on
competencies, drivers and growth, expanding the interpretation through the lens of the quest metaphor,
and questioning the paradigm underlying the enquiry itself to include an exploration recognising
complexity.
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3.5 CONCLUSION AND REFLECTIONS ON THE DEPARTURE

In this section the design and approach followed in conducting the qualitative research methodology has
been outlined, with a specific emphasis on the value and use of work-life narratives in the enquiry. The
departure on the quest of this enquiry has been explained in terms of the sample design, the planners
participating in the processes, as well as reflections on the interview process. An indication of ethical
considerations and the dilemma of anonymity have been outlined.

The value of narrative in support of the study objective is evident. Conducting a biographic narrative
interview created a space for participants to reflect on their work-life histories (avoiding the mere
verification or exploration of pre-determined concepts). This proved highly valuable in terms of the
richness of findings that also enabled various insights made through a generative approach. This was
especially valuable given the exploration into uncharted territory and a search for relations and dynamics
not yet defined.

Applying the use of the quest metaphor to the enquiry itself, the section was also used to provide an
overview of the approach, challenges and transitions in the meaning making process. Following a reflexive
approach required the focus in meaning making to be shifted away from a mere interpretation/reading of
the empirical material towards a conscious engagement with the perceptual, cognitive, theoretical,
linguistics, (inter)textual, political and cultural settings of/for interpretations. The approach recognised
“epistemological concerns about the knowledge interests in varied truth claims about the future”
(Inayatullah, 2002:479). An approach that also resonated with discourses and methodologies explored in
relation to future studies, such as that of a layered methodology moving towards integrating intellectual,
imagination and emotional ways of knowing. The critical challenge in meaning making was described as
essentially questioning the question of the enquiry, and more so the paradigm of systems understanding
from which the enquiry originated.

Lastly, the section provided a brief reflection on the validity, limitations and challenges associated with
conducting the study, as well as meaning-making. As set out in the section above, using an explorative and
reflexive approach to conduct an enquiry within a whole-person and time-span context into participant
work-life experiences during a time of turmoil and change in South Africa is valuable as such a narrative
study can go beyond mere qualitative interviews and soliciting information of which the respondent or
interviewer is explicitly aware of. In this case, it facilitated insight into the implicit, transformational,
dynamic and relational nature of ‘being, becoming and contributing’ in the practice of planning.

In the next section, a number of key concepts that were significant in framing the enquiry are outlined,
highlighting important concepts and ‘gaining help’ from others in the fields of philosophy, planning,
planning education, career theory, as well as global and sustainability leadership and other future-
orientated practices.
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The integrity of a practice causally requires the exercise of the virtues
by at least some of the individuals who embody it in their activities.
(Macintyre, 2013:248)

[A] key driver in the birth and rise to prominence of the early town planning move-
ment was the belief of its protagonists in the power of science, reason, creativity and
ability, coupled with a belief in the positive outcome of such actions.

(Oranje, 2014:6)

To best understand urban planners and their theory,

it is first necessary to view who they are and how they relate to the world about
them.

(Burchell, 1988:4 in Oranje, 1997:29)

[N]o line of work can be fully understood outside the social matrix

in which it occurs or the social system of which it is part.
(Hughes, 1958:73 in Moore, Gunz and Hall, 2007:19)
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4.1  INTRODUCTION

The challenges and the implications of the fast changing and globalizing world for the field of planning,
and the need to prepare planners for a globalizing and complex world have been on the agenda in the field
of planning for the last 20 years (Albrechts, 1991; Innes 1996; Beauregard 1998; Afshar, 2001; Abbott 2005;
Alexander, 2005; Goldstein and Carmin, 2006) - proudly or embarrassingly so.

As set out in Section 1, the purpose of this study was to enable an explorative and whole-person enquiry
(not biased towards, or limited by, a competency framework nor a formal education or professional
registration lens) into how planners seem to engage their practice in contributing (value adding) ways and
what they regard as significant in enabling them to contribute in that very quest.

The objective was to gain insight and perspective about what practitioners regard as significant in shaping
their unfolding ability to contribute in complex, dynamic and uncertain practice contexts. The enquiry
entailed an exploration of work-life narratives in which practicing planners reflected on their work-life
experiences and that which they regarded as significant in enabling them to contribute in their respective
practice contexts.

In contrast to framing the research enquiry upfront and developing a framework for the enquiry, the
generative, explorative and reflexive nature of the enquiry (as set out in Section 3) entailed an ongoing
and iterative process of exploring, meaning making, finding relevant pointers and searching for
understanding via engagements and interactions with a range of relevant knowledge fields. As illustrated
in Figure 4.1, the processes of meaning making unfolded over time. In line with the generative approach,
the engagement with relevant knowledge fields unfolded as required by the findings and directed by
meaning making. Whilst this entailed introducing a range of knowledge fields, it also entailed extending
and updating existing knowledge fields with new approaches and insights as these unfolded over time
(See Figure 4.1 where the critical questions and insights in the generative study are linked to the evolving
study, as set out in Figure 1.1).

The new knowledge fields such as career development, sustainability and complexity sciences, leadership
development, etc. prompted an interpretation of the narrations and meaning making that in turn pointed
to the problematic nature of meaning making within a complicated systems paradigm in which
competence development and professional development were framed as parts of a whole, but in a rather
static and individually focused way.

Firstly, the focus on contribution and point of departure in the enquiry — viewing planning as a practice in
relation to its contribution as action and future orientated practice, with ideals that can stir the blood of
practitioners — requires framing planning as a practice. Section 4.2 provides an overview of discourses,
lessons and research related to the ideals and quest of planning as a practice: positioning it as an
integrative future- and action-orientated practice, highlighting challenges, tensions and implications for
practitioners that share the quest for ‘common good’. For the purpose of the enquiry (in addition to the
focus areas mentioned above), planning was framed as a practice drawing from the work done by Lennon
(2015), and using the notion of a practice as described by MacIntyre (2013) in his well-known treatise After
Virtue. The section is aimed at sharing something of the soul in planning: its ideals and purpose, tensions
and normative and action-orientated nature, different ways of knowing, the pragmatic and highly diverse
knowledge fields required to frame real-life problems and interventions, and the challenges faced in the
world of complexity, uncertainty and ongoing change and the implications of these for practitioners in the
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field. The literature review highlights key concepts and also draws on key discourses in the field of planning
that point to the intertwined and fused nature of the soul, purpose, quest, ‘ways of knowing’, actions and
ability of the practice of planning, and the influence of the ‘spirit of planning’ on choices of practitioners.

Figure 4.1: Time-span process in relation to challenges in a generative study

@ENQUIRY: TiME-SPAN AND GENERATIVE STUDY Example

@ Enquiry_15: Challenge of Meaning Making: Simply Complex
The last ordeal — Finding the courage to face inner demons, and to
question the frame of the question. Using a new frame to look at
complex adaptive system. Challenges and ‘wins’ in applying
FRAME 3 — Coherence and integrity with complex adaptive system,
Cynefin views, Complexity in planning
Enters insights into why ‘so what’ struggles in complicated systems
view & what really behind the unease, and also what the reliefs are
for radical competence required — not that it can’t happen —it is
our ability to see/frame/appreciate/enhance patterns
Individual & Question: To chaos or to system? Next call for action

Relational -

Life Context
Influences &
Experiences

@Enquiry_9: A challenge of Meaning Making:

Personal & Meta-Competence Complications, Challenges in applying
Practice FRAME 2 - Findings, Challenges — Purpose, Enters

Sustainability Leadership Focus on Vertical, Meta-

competencies — but not capture the ‘spirit’, Rewards:

Confidence in talks, Decision to change — Call to

action.... What set out/Trials & Challenge/Rewards &

costs/ Return & next challenge

@Enquiry:_4 Departure and Initiation

Interviews, Feedback on reflection from participants
Meaning Making: Basic competence, knowledge & skills,
Planning School Impacts.

) FRAME 1 - Whole Person & Reflexive Interpretation,

i Competence Paradigm What set out/Trials

) . A ‘view’ into adventures on the generative study
Time-span Overview - A retrospective ‘coherent’ overview of influences,
of the Enquiry insights and experiences guiding the generative enquiry

Secondly, in considering what being able to contribute in the practice of planning entails and what that
potentially means for planners, the need and demand for the contribution of well-capacitated and
‘virtuous’ practitioners was explored (as outlined in Section 4.3). The emphasis is placed on key themes
and shifts in discourses and research essentially concerned with ‘the planner’ (practitioner in planning as
a practice) whose identity is often shaped by planning and who has to negotiate the quest for ‘good
planning’ through various roles, responsibilities and contextualised ways of knowing and doing (Davoudi,
2015; Lennon, 2015). In order to find ‘travel tips’ for the exploration, the light has been shone on the integral
role in the practice of planning: to get a sense of the characteristics, attitudes, competencies, meta-
capabilities, drivers, challenges and virtues that are associated with ‘good|virtuous’ practitioners in
planning. In this section, the focus on describing the qualities of planners in terms of competencies and
meta-competencies, and the initiatives aimed at exploring the ideal set of competencies and the ideal
curriculum are also considered.

Thirdly, given the focus on whole-person and work-life contexts, it was also deemed useful to explore
experiences, influences and decisions in relation to relevant pointers and focus areas in the field of career
studies, an area of limited research in the practice of planning. Section 4.4 is used to provide a basic
overview of relevant concepts and directions in the field of competency development and professional
lifelong learning, such as integrative learning, value of adaptation, etc., in the field of career development
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(and the fast changing new working context) that assisted to inform the exploration. It highlights the value
in exploring purpose-driven growth and the importance of purpose in the new world of ‘working’, as well
as whole-person approaches to development, and the importance of informal learning as part of
professional lifelong learning. It also provides evidence of the value of the narrative method in the
identification of explicit and implicit capabilities, and the need for ‘profession’ or practice-specific
exploration of lifelong learning processes.

Fourthly, given the significant focus on ways to enable contribution in complex contexts, with long term
and global contribution as paramount, as well as the substantial body of work into meta-competencies
and meaning making capabilities (in which drivers such as perspective, belief and the value of vertical
growth in other integrative and future-orientated practices, such as sustainability and global leadership,
act), insights from those fields have been drawn and are highlighted in Section 4.5. The section highlights
some of the evolving insights on meta-competencies, the value of transformational leadership and notions
such as vertical growth. To illustrate the intertwined influences of meta-competencies, competencies,
work-life contexts, horizontal and vertical growth experiences, and the influence of worldview
perspectives, beliefs and identity, the relatively simple but well-known cognitive model, Logical Levels
Framework (based on the outline provided in the Encyclopaedia of Systemic Neuro-Linguistic
Programming — see Dilts and Delozier, 2000) was used as a model to explain cognitive influences. The
section clearly illustrates that the topic of this study is a growing area of research in these practices. It also
highlights the value of the narrative method in providing participants with the opportunity to reflect and
in exploring ‘implicit’ knowledge regarding virtues and capabilities.

Lastly in Section 4.6, a summary overview is provided of the way in which the different knowledge fields
were used to inform and frame meaning-making during the course of the enquiry.

Framing the enquiry in terms of the relevant knowledge fields also served as confirmation of the value of
the study and the gap in understanding the range of formal and informal ways that planners and
practitioners engage their practice in order to contribute and what they regard as significant in enabling
such contribution. It is significant that as the enquiry unfolded, through different iterations and readings
of the work-life narratives, challenges in meaning making and renewed searches for ways to make sense
(a process not reflected but referred to in the thesis — see Figure 1.1, Section 3.4, and Figure 4.1 in this
discussion), the emphasis seemed to shift and thus required some additional meaning making. Major
‘shifts’ from the originally expected ‘frame’ are for example:

[0 The original expected focus on individual capability seemed to shift to the significance of inter-
relational capability;

[J Less focus on norms, values, etc. and significant focus on purpose and perspective world view as
significant drivers of decisions and action; and

[0 Lessfocus onthe type of learning activity per se and significant focus on transition and transformative
experiences.

The literature review clearly illustrates: firstly, the value and need for a deeper engagement in the ‘being
and becoming’ of practitioners in the field of planning as a future-orientated practice; and, secondly, the
contribution brought by the enquiry to actually explore practice engagement in a way that is not framed
to inform a particular framework, but rather illustrates practice and purpose infused relevance.
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Whilst Section 4 is thus in no way a reflection of the literature engagement and meaning making embarked
upon during the study, it is used as ‘backbone’ in the study — not merely a point of departure, but at least
a way to frame key considerations and introduce a range of the aspects considered in meaning making. It
is in the light thereof that discussions, reflections and sense making in the various sections are not
restricted by Section 4 as ‘frame’, nor used to test or affirm. Section 4 is rather used as a reference point
for key themes explored through the meaning making process.

4.2 THE QUEST OF PLANNING AS A PRACTICE

4.2.1 Introduction

In Section 4.2 a glimpse is provided into the heart or belly of planning — into ‘the good’, the ideals and the
quest, as well as on the often ‘gnarly’ nature of planning and the tensions and challenges faced in a world
of complexity, uncertainty and ongoing change. From these discourses, the practice of planning - the
focus of the study - is positioned as a future- and action-orientated transdisciplinary practice, and an
overview is provided of the practice in relation to its ideals and notions of common good - the “Quest” of
planning as a practice.

The section is aimed at highlighting key concepts that served as pointers in the study’s exploration of how
commitment to the quest in planning as a practice contributes towards shaping the future. It draws on key
discourses in the field of planning that point to the intertwined nature of the soul, purpose, quest, ‘ways
of knowing’, actions and ability of the practice of planning to contribute towards shaping the unfolding
future. Even more importantly, the section points to how these core aspects and planning’s contribution
towards shaping a more just and sustainable future are also deeply intertwined and infused with the
evolving inner worlds, sense of purpose, ideals, ways of knowing, motivations, drivers, ‘virtues’,
experience, wisdom, action and quests of practitioners in planning. It explores these points of fusion of
inner worlds by focusing attention on ‘the good’, the ideals and the quest, as well as on the ‘gnarly’ nature
of planning and the tensions and challenges faced in a world of complexity, uncertainty and ongoing
change.

4.2.2 The quest in planning as a practice

What is meant by the practice of planning? Whilst there are many shared sentiments about the ‘idea’ and
value and significance of planning, and increasing cohesiveness and compactness in discourses around
goals and methods in the field (Goldstein and Carmin, 2006), planners themselves often still struggle to
explain to others (even to family and friends) what it is that “we are doing” (Friedman, 1996). Descriptions
are at most complementary and often still contradictory (see Hudson in Hillier & Healey, 2008:83,
Hudson:387), with ‘planning activity’ remaining a continually shifting concept. One of the first
commonalities in any search to explain or define the practice of planning is the accepted agreement that
there is no such description and that exploring the notion of ‘purposeful action’ (Hudson:387 in Hillier &
Healey, 2008:84) could possibly even add more value than an attempt to ‘define’ planning.

Engaging the practice of planning through purposeful action, faith and belief in a ‘higher cause’ (which
seems to ‘act as a dynamo’) strongly resonates with the ‘spirited, creative and reason-fuelled’ early days
and origins of the town planning movement (Oranje, 1998, and Krieger, 19873, Oranje 1998 and Lilley, 2004
in Oranje, 2014:2). However, the concern is that this drive that formed part of a caring practice
characterised by a commitment to doing good and the “vision (of a better world) has been lost" (Taylor,
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1992:240 in Oranje, 1997:122). It seems that as the practice of planning became professionalised and
increasingly bureaucratized, its vision for change, reconstruction and serving society became
overshadowed by the need to regulate, standardise and serve the modern masters of the individual, the
market and the state (Oranje, 1997, 2012 and 2014; Hoch, 1994 and Taylor, 2006).

There was a time "when the pleas for the institution of city planning and the creation of 'a better city’ had
a connection to a ‘higher calling’, when the approach, language and metaphors of planning were inspired
by religious teaching and belief” (Hall and Tewdwr-Jones, 2002; Oranje 1998; Ward 2004 in Oranje, 2014:2).
Whilst it is evident that the practice of planning found much of its strength in modern beliefs in science
and reason, it also had a strong foothold in the belief in taking and using such actions and drives to create
a better world.

This was a time of idealism (as illustrated in the early town planning movement) when “it was less about
professional status and recognition and more about true conviction, impassioned preaching, belief and
action, into planning, plans and planners" (Oranje, 2014:1). A time when town planning as a movement and
practice was rising with modernism in Europe and North America (late 1800s to early 1900s), where it was
for some a quest “about creating a city suitable for a society as envisaged in the Christian teachings of
equality, love, care and compassion; for others it was about cautiously building a stage fitting for the return
(the ‘Second Coming’) of Christ (Butterworth 2010; Hall and Tewdwr-Jones, 2002; Mackintosh and
Forsberg 2013)” (Oranje, 2014:2).

According to Oranje, the passion and belief and conviction within the practice of planning at this stage
could be equated with ‘secular religion’ — “a strange coming together of the belief that it is necessary to
do something about a fallen/damaged world and the conviction that it is possible to actually do so
successfully through human endeavour (hard work, intellectual agility and creativity) (Krieger 1987a) ...
purposeful action driven along by faith, by the belief that it is possible to not just repair, but also to build a
new and better city, and informed by a thorough understanding of the situation on the ground (Krieger
19873; Oranje 1998; see Lilley 2004)" (Oranje, 2014:2).

Davoudi (2015) in her exploration of knowing and practical judgement also points to ‘purpose’ and ‘quest’.
She argues that when choices are significant (implying significant urgency and/or impact), evidence is
inconclusive and that there is an overwhelming appeal of the good — planners would rather choose a belief
that satisfies a ‘vital good’ to one that does not (see Davoudi, 2015:319; Ungar, 1987:33).

Oranje adds: "This spirited, creative and reason-fuelled singularity would over time lead to the creation of
a distinct area of work (‘urban/town planning’) with as its workshop and place of focus the cities of late
nineteenth and early twentieth century North America and Western Europe (Cullingworth, 2006; Culpin
1913; Hall, 2002; Jack 1912; Robinson, 1911; Ward 2004)" (Oranje, 2014:2).

A practice marked by elements and a language game that included concepts such as the ‘utopian city’,
‘new Jerusalem’, 'fallen city', 'sin', the 'need for remorse and repair'; 'doomsday prophecies', 'salvation’
through remorse, a commitment to change, with "protestant virtues in its approach to taking
responsibility for failure and for ‘setting things right’" (Oranje, 2014:2).

Whilst defining the practice of planning has always been a challenge (as set out in Section 2), defining it
very loosely as an ‘art and science’ is (as stated by Oranje, 1997:75) not exactly 'a bad thing'. As Auster
pointed out, it is “exactly the vagueness of the broader notion” of planning within the USA, Britain, and
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Australia (and then also in South Africa) that gives it the "potential to be a unifying force" (Auster 1989:207,
in Oranje, 1997:75).

Gunder argues that it is exactly this quality of illusiveness, a fuzzy definition embedded in ideals and
ideology, that enables planning to inspire belief and action in its ‘disciples’. As a master signifier of note
within Lacan’s theoretical model (Lacan, 1977 in Gunder, 2004) planning seems to remain an enigma, even
for planners themselves. Nobody really knows what it means (or can describe it), “but each of them
somehow presupposes that others know it” (Zizek, 2002b:58, in Gunder 2004:302) whilst actively engaging
the uncertain future. Planners recognize themselves in a shared language game and set of jargon-laden
expressions “whose meaning is not clear, be it ‘the public good, sustainability, globalization, smart growth,
or new urbanism’, everyone refers to them ... bounded by levels of ignorance but also sets of knowledge
and beliefs, norms and knowledge sets and professional codes and the faith to carry on planning" (Gunder,

2004:302-309).

The pursuit of practice excellence (including ideals such as ‘common good’, and sustainability) through
context specific actions, in the midst of complexity and unknowns, becomes part of the ‘purpose’, the goal
that motivates action, or the ‘quest’ supported by ‘virtues’ (Macintyre 1984 in Lennon, 2015:67) — that
could include attitudes, characteristics, behavioural dispositions and capabilities. These will, on the one
hand, support the pursuit of excellence in the practice (thus the quest) and, on the other hand, actively
shape the evolving concepts of purpose, identity, virtue and the nature of the ‘quest’ within the evolving
practice. Interestingly, these virtues can also be seen as possible sources from where we as practitioners
can gain “self-knowledge and an increasing knowledge of the good” (Macintyre, 1984:219, in Lennon,
2015:67): thus of what is regarded as practice excellence.

There seems an acknowledgement of the value for planning as practice to move its focus from
collaboration to co-production (see Helling et al., 1997; Watson, 2014; Albrechts, 2013) — a theme, especially
in terms of the co-production of knowledge, that is no new concept in fields such as conservation
management (Nel et al., 2016), organisational learning (Hulsebosch, et al., 2009; Doornbos et al., 2008;
Kessels et al. 2006) and social capital (Guevara, 2000; Kessels et al., 2004). The enquiry, however, seems
to suggest that what is significant is not merely viewing the role of planning and planners in co-production
roles, but considering the capability of planning itself as possibly not merely an individual capability, but a
highly inter-relational and practice embedded capability.

4.2.3 The contested ‘good’

Planning has often been equated with the quest for ‘public good’ aimed at “moving from individual and
community identity to the good of the collective” (Campbell 2006:102) and “premised on the expectation
that through intervention and action better space and place based outcomes can be achieved than would
otherwise have been the case - the ‘soul of planning” (Campbell 2012:393). The concern with inputs,
actions, choices and interventions that could lead to, facilitate, inform, advocate and drive development
outcomes that are within ‘public interest’ and to the benefit of the environment and future generations,
whilst addressing real life problems and political realities, has been at the centre of various planning
discourses about norms, ethics, value, purpose and judgement (Goldstein and Carmin, 2006).

In her acclaimed book, Gnarly Planning: Tools for local and global action, Stanley (2007) also explores the
question of ‘what is planning?’ by highlighting planning’s embedded concern with ‘public good’. The role
of rational planners ‘working for the public interest’, advocacy planners ‘working for those without a voice’
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and ‘inclusive planners embracing social and cultural diversity’. Roles that resonate with those outlined
over time by many scholars (See Hillier and Healy, 2008).

However, more interesting in the context of this particular study is Stanley’s choice of title for her book:
“gnarly planning” - given that ‘gnarly’ refers to the often challenging and unattractive nature of
experiences, challenges and adventures in the practice of planning. Especially so, when the call that is
made for action (‘not spectating’) in this future-orientated and interventionist practice implies venturing
into a world of uncertainty, working within tensions and contested spaces in complex contexts where
there are limited, or even no, guarantees. It points to the possibility of intellectually challenging, soul
stirring, emotionally laden and conflict ridden experiences and adventures within a personal journey, and
to the fair amount of courage, tenacity, hope, commitment, care and wisdom required.

However, this does not imply that planning should be dismissed “because it is constructed of ideologies

. in our linguistically constructed reality"(Gunder, 2004:309). The idea and ideals of planning strongly
reflects "society’s fundamental desire for harmony and security in a ‘better’ future” (for certainty, or
rather less uncertainty), for the idea that things can be better, thus “planning functions as an important
societal lubricant by mediating and resolving conflicting desires in this often-unachievable collective
fantasy that is our social reality"(Gunder, 2004:309).

The notion of common good is more often than not, a highly contested notion. As Campbell (2006:92)
states: "Notions of what makes for good places and the appropriate distribution of the spatial
consequences of governmental, market, and individual decisions are characterized by dissent, dispute, and
even violence (Flyvbjerg, 2004; Watson, 2003)”. Planning and investment decisions in unequal societies
and areas with major development challenges have huge implications on ‘who has’, ‘who gets’ and ‘who
does not get’. Even where much agreement exists about problems and backlogs and desired outcomes,
major differences about strategies, interventions, prioritization, etc. are found not only in contested
worldviews, ideologies and expectations, but also in the pressing realities of needs. In such contexts, the
contestation inherent in planning as a resource allocation activity/process is indeed about highly diverse
perceptions of threats to, or opportunities for, livelihoods. Much is thus at stake.

In their overview of planning’s core, Edwards and Bates explain that “The answer is not simple or singular
but could be summarized as social science knowledge plus action. The core knowledge of planning is not
about substantive areas as much as it is about thinking strategically about the future, making decisions,
and working collectively to solve problems. Some authors (Howland, 1997:225; Helling and Sawicki,
1997:228) argue that planning is essentially a pragmatic endeavour. According to Helling and Sawicki
(1997), the ‘bias in favour of relevance’ is the critical distinguishing feature of planning as a social science
and that a focus on collective, not individual, action is different from other professional fields” (Edwards
and Bates, 2011:173). As in other action-orientated disciplines, planning’s normative agenda may often be
closely related to social and political concerns (Goldstein and Carmin, 2006). Interests, approaches and
options are often contending and different rather than necessarily right or wrong, especially so in a world
of wicked problems (Rittel and Webber 1973) and uncertainty, where problems and interventions are
intertwined in complex systems (Fainstein, 2014; Campbell, 2006:95; Harrison, 2002; Campbell, 2002;
Campbell, 2012; Hartman 2012:242).
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4.2.4 Purpose, practice and practitioners

Jean Hillier and Patsy Healy, in the introduction to their valuable three volume compilation of seminal
articles in the field of planning theory, remind us that debates about planning ideas and concepts (just as
planning practices) are always bound to the context of the questions, intellectual discourses, life
experiences, and relevant socio-political and planning systems and practices (Hillier, 2008:xii). In this
discussion they also highlight another important element - the increased acknowledgement that planners
are not outside, but indeed part of planning. Planners are thus essentially part of the so-called ‘messy’
processes through which political decisions are made and the future emerges. In the same vein, planners
are thus also not ‘outside’, or merely participating in planning as a practice. They can be seen as playing a
key part of the evolving nature of this practice, its purpose and ideals, and the notions of ‘common good’
and ‘practice excellence’.

Given the importance of the contested nature of the ‘common good’ and the central role that ideals and
ideas in planning plays in shaping the practice and in the choices and actions that can be regarded as ‘good’
and ‘virtuous’, it indeed makes sense to take a more ‘inward view’ and explore how the motivations and
drivers behind perceptions, choices and actions of planners (and thus their notion of ‘purpose’ within the
practice of planning) contribute to these evolving concepts.

As Lennon states: “Macintyre conceives this goal-directed nature of practice as a ‘quest’ and those
motivations that support this quest as ‘virtues’: The virtues therefore are to be understood as those
dispositions which will not only sustain practices and enable us to achieve the goods internal to practices,
but which will also sustain us in the relevant kind of quest for the good . . . and which will furnish us with
increasing self-knowledge and increasing knowledge of the good (Macintyre, 1984:219).”(Lennon, 2015:5-
6).

Lennon (2015) makes use of Macintyre’s framework of exploring the concept of ‘purpose’ within the
context of planning practice — arguing that such an exploration is not aimed at providing an alternative
framework, but rather as a complementary frame to add value to discourses relating to knowledge,
purpose and action (Davoudi, 2015).

The argument is essentially that ‘purpose’ within a practice, such as planning inter alia, gets shaped by the
traditions and actions within the practice, and thus starts influencing what is regarded as a ‘virtuous
practitioner’. This argument acknowledges the interconnectedness between agent-action-practice-
context and implies something like a triple loop learning process (Le Roux, 2007) where the ‘good’
judgement of virtuous practitioners or actors (described as “practical wisdom that is less about having all
the evidence and more about having practical experience and doing” by Davoudi, 2015:321) then influences
the ideals and traditions of the practice and, inevitably, the concept of purpose in the practice, and the
notion of virtue itself.

Lennon (2015:6-8) explains this well: "In such communities, there is likely to be a range of agents with a
spectrum of views. This is especially pertinent to a complex activity such as planning that ‘is owned by
everyone who has a vested interest in the land and what happens toit’. Planning is viewed as an intrinsically
political endeavour practiced by politicians and a community of planners working with communities of
allied practitioners and the broader public to mediate between and order practices. In this context the
reference is not to professional planners but rather to ‘any coherent and complex form of socially
established cooperative human activity through which goods internal to that form of activity are realized
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in the course of trying to achieve those standards of excellence which are appropriate to, and partially
definitive of, that form of activity, with the result that human powers to achieve excellence, and human
conceptions of the ends and goods involved, are systematically extended.” (MacIntyre, 1984:187)”
(Lennon, 2015:5-6).

What does this mean in the context of this study? It essentially points out that when we engage in a
practice, we essentially also engage with the traditions of that practice. “While there is an enduring quality
to such traditions, Macintyre suggests that a tradition is ‘an argument extended through time’ (Macintyre,
1988:12), evolving as practitioners pursue excellence in their practice, not by rejecting and starting over
again but ‘through criticism and invention’ (MacIntyre, 1984:222)" (Lennon, 2015:67). A constant evolving
that seems to find resonance in practice reflection (Schon, 1987), collaborative learning and adaptation
(Le Roux, 2007).

A wide range of discourses and studies (Hossain, Scholz and Baumgart, 2015; Gunder, 2010; Lennon, 2013;
Watson and Agbola, 2013) have indeed over the years highlighted the importance of characteristics,
attitudes, roles, ways of knowing and ethical grounding and judgement characterising and enabling
practitioners to contribute to the ideals of planning. Numerous efforts (by researchers, institutions of
higher learning and professional associations) have also been focused on exploring and identifying the
growing lists of competencies and meta-competencies, an ongoing and well-recognized valuable
endeavour. Unfortunately, results are often depicted (as required for outcomes-based qualifications and
professional development) in the form of qualities and characteristics as isolated, decontextualized and
non-dynamic items and categories on a list, seemingly to be picked as/when required from a shelf/online
catalogue. Ready to be added to the cart, but stripped of the dynamics associated with the complexity of
life-world context, passion and purpose that is captured in the notions of the ‘spirit’ of planning.

4.2.5 Diffused, integrative and pragmatic

Over the last two decades, the practices and discourses of, and in, planning have also turned from viewing
planning as a “‘government activity’, formally pursued through administrative structures and legally
authoritative plans and standards, to a practice ‘as actively constituted by groups of people in interaction
with each other: of planners continually faced with complex, ethically-freighted judgements about who to
listen to, what knowledge to draw on, what roles to enact and how to perform in specific situations”
(Hillier, 2008:xv). In this time, much has been deliberated about the challenges and ideals of endeavours
in (for instance developmental and collaborative planning, multi-level governance and strategic resource
allocation) within ever increasing complex social-ecological and planning systems (De Roo 2012; Edwards
and Bates, 2011).

Social diversity and multiplicity became key concepts in planning, associated with the significant move
from paternalist politics and biases strongly associated with earlier imperial states and colonial influences
towards increasing acceptance of and attention to cultural diversity, multiplicity and marginalised voices
(Hillier, 2008). This appreciation of multicultural diversity (as in political science and public policy)
challenged and affected a range of aspects that planning is concerned with, including conceptions of
quality of place, “what is involved in plural coexistence in the shared spaces of daily life” (Hillier, 2008:xiv),
“what counts as valid knowledge”, and “what grounds judgement about the legitimacy of planning
actions” (Campbell, 2006; Campbell et al., 2013; Davoudi, 2015).
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Planning as a diffused practice has mostly been able to play to its strengths by drawing knowledge,
pointers and ways forward from its multi-disciplinary social and rational science foundations, pragmatically
moving between often theoretically opposing epistemologies (obviously not so easy said and done for
planning theorists — see Innes and Booher, 2015) and knowledge systems (given its role as art, science, and
even religion — as framed by some). Whilst there is a shared focus on contributing to greater social equity
and the solving of urban and environmental problems, scholarly approaches have always been impacted
by a wide range of complex and often contradictory influences (Goldstein and Carmin, 2006:69; and Hoch,
1994 in Goldstein and Carmin, 2006:67) and a pluralism of ideas and discourses (Fainstein and Fainstein,
1996; Friedman, 1987; Goldstein and Carmin, 2006). In an interesting study in 2002 exploring planning
related academic publications, Stelzer and Ozawa (2002:77) remarked that: "This is a stimulating time for
planning and planning theorists. While planning educators are trying to firm up the status of their field
within the university, planning theorists are debating and recasting the very basis for planning itself
(Guhathakurta, 1999; Ozawa and Seltzer, 1999; Wiewel and Lieber 1998)". For example, the divides
between rational, communicative and phronetic approaches (Innes and Booher, 2015), which of course
also provide a productive breeding ground for the publication of scholarly articles. However, such ‘divides’
and ‘debates’ are actually ‘complementary’ and highly useful in the situated realities where planning
responsibilities of teams and even individual planners often entail drawing from highly diverse fields and
approaches, and playing fundamentally different roles (for instance, providing expert professional advice
and guidance, facilitating complex processes and engagements, as well as advocating critical policy
implications) (Stanley, 2007; Hossain, Scholz and Baumgart, 2015:141).

Whilst high levels of technical and spatial, economic and statistical skills are an integral part of most
planning arsenals, equally so are considerations for ‘caring’ and for ‘trusting of intuition’ — increasingly
regarded as important by planning scholars (Tasan-Kok, 2016; MacDonald et al., 2014) and as set out above;
recognizing the integral connections between planner, practice and the range of complex social,
environmental, cultural-political and economic systems in which it operates (see Section 4.3 for more on
these skills and capabilities).

Planning’s diffused openness and attachment to the future, more than to its roots or to the ‘right’
approach/method, its concern with local but also with the long-term and large scale, and its embedded
experiences of intervention and failure, and adaptation and slow emergence within complex and
unpredictable systems is probably part of its ‘coherence’ (Goldstein and Carmin, 2006:76) and its ability to
engage the fast changing realities in everyday life (Harris, 1999, in Chettiparamb, 2006:190; Goldstein and
Carmin, 2006; Friedman, 1987). These abilities and a more explicit awareness thereof are probably key to
engaging with others in future orientated practices; propagating notions such as ‘integral approach’
(acknowledging also the “I” and the “we” - see Wilber 1997, 2007), ‘transdisciplinarity’ (McGregor, 2004),
acknowledging the importance of different levels of reality to find solutions that transcend disciplinary
language games, and the interconnected nature of our world and importance of such worldviews and
notions of complexity and emergence required for leaders concerned with sustainability and the future.

The adaptive nature of planning does not only have implications for approaches and methods to inform
problem definition and solution, but also for the demands and wide range of roles and responsibilities for
practitioners in the field of planning. As Hillier and Healy (2008:xii-xiii) explain, on the one hand
‘inspirations, referents and styles of argumentation’ come from the fields of ‘economics, political science
and management, geography, sociology, anthropology’ etc. On the other hand ‘waves of intellectual
influences’ arrived through systems thinking in the 1960s, structuralist political economy in the 1970s, post-

85 PART ONE: The Quest of the Enquiry



Being, becoming and contributing in (and through) Planning

modernism in the 1980s and 1990s, post-structuralism in the 1990s and complexity in the 2000s. Goldstein
& Carmin (2006:67) explain how the “adoption of a number of emerging social science methods after
World War Il (e.g. decision theory, statistical models, mathematical programming, and simulation models)
could be viewed as attempts by planners to use and legitimate rigorous social science research in design
and policy-invention processes. During this era, architects and designers, engineers, sociologists, political
scientists, economists, and natural scientists came together to use their knowledge and expertise toward
resolving social problems. Rather than being bound by a particular disciplinary back-ground or training,
professionals assumed the mantle of ‘planner’ and engaged in the practice of ‘planning’ as they worked to
accomplish common or shared goals”.

Richness and diversity are increasingly seen as valuable given the realities of career, geographic and
institutional mobility, as well as mobility between different roles, responsibilities and specialisations within
academic and practice careers (Goldstein and Carmin, 2006:69). It, however, also speaks to consistent
demands on ‘horizontal’ growth in extending skills and knowledge and application fields, and on ‘vertical’
growth speaking to world views, beliefs and transformation of ego-ideals. Maybe also even ringing a few
alarm bells with sounds of ‘demanding’, ‘impossible’, and ‘quest not job’.

The practice and context relevance is evident in the discussions in relation to unique contributions required
in specific contexts such as Africa (Watson and Agbola, 2013; Watson and Odendaal, 2013) and China
(Kunzmann and Yuan, 2014), and the debates about internationalisation and planning in a global context
(Kunzmann, 2015).

4.2.6 Summary reflection

The section highlights the core ideals and characteristics of the practice of planning, as well as some of the
embedded challenges and tensions within this quest for the ‘common good’. The section was not aimed
at defining planning but rather at illustrating the nature of planning as a ‘quest’ that inspires its ‘loyal
disciplines’ to push the bounds of possibility, to take risks and ‘learn-by-planning’, taking action towards
an emerging collective future within a world of complexity, uncertainty and ongoing change.

The focus is not only on the implications that these hold for the evolving practice of planning or the
practitioners in planning but on the way in which practitioners actually form an integral part of these
complexities, quests, purpose and uncertainties - finding fusion points between the inner worlds, or meta-
competencies and virtues of practitioners in planning, and the evolving concepts that form an essential
part of the essence of the quest of planning as a practice.

It is evident that existing knowledge in the field supports the underlying premise of the study that the
inner worlds of planners, and thus their being and becoming, is integral to the evolving purpose and ability
of planning as a practice to contribute in shaping the uncertain future.

The intertwined way in which practitioner and the practice of planning evolves and adapts is evident
through narratives that provide a lens into the adventure, experience, quest for purpose and excellence
through work-life adventures. In these adventures, struggles, growth and pain are intertwined within their
quest for purpose and ‘good’ through their practice of planning in a highly complex and challenging
environment. It is argued that the integral role that the quest for purpose and virtues in the practice of
planning play in these adventures and growth, are closely aligned to the self-perceptions of planners.
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Whilst many other practitioners and scholars refer to the integral part that planners play in the practice of
planning and the importance of reconsidering ways of ‘igniting the spirit in planning’ and ‘being’ this has
been largely done in scholarly articles, with recent empirical research largely informed by surveys and
observations, secondary sources or project specific context. However, it is evident that the call is strong
for a focus on behaviour, attitude, evolving inner worlds, sense of purpose, ideals, ways of knowing,
motivations, drivers, ‘virtues’, experience, wisdom, action and quests of practitioners in planning, as this
exploration sets out to do.

In this section | have highlighted the importance of purpose in relation to the ‘quest within planning as a
practice’, as well as paradoxes and contestations in notions of ‘common good’. | have also illustrated the
increased importance ascribed to the invisible layer and network of qualities and virtues (but probably also
driving forces), such as a sense of purpose, dedication to the quest and the future, wisdom, and practical
and integrative transdisciplinary competence that is action-orientated. The acknowledgement of the value
and significance of inter-relational practice capability, and the recent challenges faced in relation to
planning practice and education to add value in an increasingly complex and fast changing environment
are also evident.

4.3 VIRTUOUS PLANNING PRACTITIONERS

4.3.1 Introduction

A magnitude of discourses and articles have seen the light since the origin of planning, exploring the role
and virtues of practitioners in planning; highlighting the value and need to better understand the
challenges, as well as the range of explicit and often implicit capabilities that enables planners to negotiate
and add value in the midst of complexity, uncertainty and contestation. Amidst the ever louder sounding
plea from planning practice and especially resource constrained countries in the developing world and
specifically in South Africa for ‘more and better’ practitioners within the practice of planning, key questions
remain. Not only regarding the core capabilities, competencies, attitudes and values which have been a
key focus in planning education, but also on what actually underlies and contributes to the success,
capabilities and effective contribution of planners and institutions to lead collaborative and strategic
intergovernmental planning processes and act as agents of change within complex systems (Abbott, 2005;
Bammer, 2005; Mulder, Swaak and Kessels, 2004; Yorks and Kasl, 2002).

In this section, the need and demand for the contribution of well capacitated and ‘virtuous’ practitioners
as well as new approaches to planning across the globe and in particular in Africa and the South African
context is briefly illustrated, highlighting the importance of research contributing to such evolving
capacity. Following that, the emphasis is placed on key themes and shifts in discourses and research
essentially concerned with ‘the planner’ (practitioner in planning as a practice), whose identity is often
shaped by planning and who has to negotiate the quest for ‘good planning’ through various roles,
responsibilities and contextualised ways of knowing (and doing) (Davoudi, 2015; Lennon, 2015). In order
to find ‘travel tips’ for the exploration, the light has been shone on their integral role in the practice of
planning, in order to get a sense of the characteristics, attitudes, competencies, meta-capabilities, drivers,
challenges and virtues that are associated with ‘good/virtuous’ practitioners in planning.

In the last two sub-sections, the need for an enhanced understanding, value acknowledgement and more
explicit support of these often “unseen” qualities, drivers, virtues is clearly motivated for and an indication
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is provided of the research contributions and the gaps in relation thereto in the area of competency
development and planning education.

4.3.2 Calls for change and contribution

"Humanity is being called to make significant behavioural and systemic changes in order to prevent
potential large-scale catastrophe this century. Some are even challenging us to mobilize to ‘save
civilization’ (Brown, 2008, 2011) and avoid the potential collapse of our complex societies (Diamond, 2005;
Tainter, 1993). Albeit slower than many may hope, there is a burgeoning global movement to address these
complex and unprecedented sustainability issues (Edwards, 2005; Hawken, 2007). Research and
experience suggest that some of our change efforts toward this more sustainable world will work, while
many will not (Kotter, 1995). Amongst the myriad success drivers for a change initiative, a key component
is the design of the initiative itself (Doppelt, 2010; Kotter, 1996). In turn, one of the most important
influences on the design of change initiatives is the worldview of the designer(s) (Doppelt, 2010; Sharma,
2000)” (Brown, 2011:13).

This profound statement in Brown’s PhD thesis on Conscious Leadership for Sustainability, provides a very
succinct and powerful summary of the challenges, complexities, changes and calls for action with which
future- and action-orientated practices such as sustainability leadership and planning are currently
engaging. It also clearly positions practitioners ‘IN’ (seen as part of) these fields, as key leverage points in
the unfolding future, not only of the practices, but also of humanity.

The challenges faced by fast growing cities and the increased complexity and changing dynamics world-
wide, and specifically in South Africa (SACN, 2016; United Nations, 2015; Van Huyssteen, et al., 2013; van
Huyssteen et al., 2009), make the case for the need for planning and planners, as well as new planning
systems (as highlighted in the overview of challenges and implications for planning education by Watson
and Agbola (2013)).

Given the possibility that inclusive and sustainable planning approaches could contribute to more
equitable and economically productive urban development in Africa, they claim that planning "is the most
important tool that governments have at their disposal for managing rapid urban population growth and
expansion” (Watson and Agbola, 2013). However, as pointed out by Hossain et al., the growing gap
between the continuum of planning approaches and underlying urban models and ideals on the one hand
and informal urban reality on the other hand, calls for a re-thinking of urban planning in general and for
the development of a suitable urban model for African cities and appropriate planning legislation,
accordingly. (Hossain, Scholz and Baumgart, 2015:148)

Unfortunately according to Watson & Agbola (2013:2), two views regarding urban and regional planning
seem to prevail. One is of a "disengaged, technical and apolitical profession", and the other is deeply
political with the "overriding purpose being to further the interest of political and economic elites" — with
"little enthusiasm for reform from within" (Watson and Agbola, 2013:2). According to Edgar Pieterse,
Director of the African Centre for Cities, “the dominant policy response to the deepening crisis associated
with urban growth and expansion [in Africa] is inertia” (Watson and Agbola, 2013:12).

The sad reality, as argued by Oranje (2014:6), is that the "traits of belief, passion and total commitment”
are not necessarily recognisable within planning as a practice in the planning fraternity in South Africa (as
probably in many other countries) today. In this regard, he points out that the research done amongst
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younger planners illustrates that "what excites planners is not ‘what is wrong in the world’, and ‘what
needs to be done about it’, but rather their careers, salary packages, promotion, moving on in the
organisations they work in, and their professional interests (Oranje and Radebe, 2012). In most
administrations, planners are not distinguishable by any specific trait from any other public official”
(Oranje, 2014:6). In the same vein, Watson and Agbola argue: “While there are many inspirational and
progressive planners across the continent, others have few qualms about fulfilling the role of compliant
“handmaidens of repression” — governmental or economic. The planning profession in Africa has been
choked by acute political, institutional and financial constraints” (2013:12).

The call is made for change, and more so, for ‘planners who are innovative problem-solvers and willing to
collaborate with all parties involved in the development process, including local communities’ in order to
bring that about. Planners, who’s ‘actions will need to be informed by explicit and progressive values’. Of
course this ‘changing from within’ places (as was the case in South Africa) a huge onus on planning
education in Africa to rethink methods and curricula (Watson and Agbola, 2013:2), one of the reasons for
the formation of the Association of African Planning Schools (AAPS) (Watson and Agbola, 2013, Watson
and Odendaal, 2012).

These challenges and the need to consider the role of planning practitioners are not unique to Africa. The
extraordinarily rapid rate of urbanization in China also poses critical challenges with regards to planning.
In this regard, Perlin et al. (2015:435) raises interesting questions about the importance of also focusing
attention on the role of planning practitioners in relation to city leaders and decisions around the growth
directions of China’s dense urban areas, moving beyond mere high level analyses in the context of the
powerful authoritarian state.

The urgency for the planning capacity and shifts called for has, as always, critical systemic and resource
implications, as well as implications for education aimed at developing new cadres of 'novice' planners.
However, that is not the focus of this study. The focus of this study is probably on the very large part of
this call that is not aimed at the ‘horizontal growth of capabilities’ (extending and adding on to skills and
knowledge base), but on the ‘vertical growth’ (growth in meaning-making capabilities, wisdom and virtues
enabling practitioners to creatively contribute to the quest — see Section 2.4). The study is not concerned
with the identification and listing of capabilities and translation thereof into curriculums and qualifications
or short courses. It essentially is concerned with the qualities of ‘being’ that is called for — qualities that are
not necessarily explicit, that speaks to character and personality and life experience and values and belief
systems and world views. Qualities that can be seen to make a difference in the drive for purpose and
excellence, qualities in practitioners in the practice of planning that can be described as virtues, drawn on
by those in practice (with formal and non-formal planning education) to actively engage in real-life
planning problems, even though they may not even be explicitly aware thereof. However, the search for
these qualities and virtues, | would argue, is not ’out there’ — it is within.

In his discussion about the role of planning in engaging in uncertainty and the future, Abbot (2005:250)
makes the following statement: "In a complex social environment, planning that only considers small
proposals will have little effect in changing anything. Planning that does not consider significant change
cannot be effective in reducing environmental uncertainty - to be effective, planning needs to push the
bounds of possibility.” He uses this point to call on planners to (citing Guy Benveniste (1989:50)) to
sometimes attempt more than what can probably be achieved, to take the risk, to make a ‘big and
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audacious plan’ (in a visionary and inspirational, more than a modernist sense) and to know that effective
planning cannot be measured by immediate implementation.

4.3.3 ldentities, roles, meta-competencies and virtues

The increasingly complex, evolving and expansive range of ideas, practices and scope that characterise the
language games of planning and planning competence are obviously raising demands and pressures on
this action-orientated discipline, and those involved in it — inter alia soliciting a re-imagination of the roles
played by planners, and an ever illusive reflection around relevance and influence in an unfolding future.
In line with these shifts, there is also a recognition of the demands and pressures on, and the integral role
played by, those involved within the activity of planning and collaborative sense making within diverse and
multi-cultural contexts of complex sustainable developmental and social change challenges (see Hillier &
Healy, 2008:xx).

lllustrative hereof is the change evident in the image of planners: changing from that of “some kind of
trusted technocrat above and apart from the messy bustle of the world, (who) could articulate programs
and plans which could ‘order’ what would otherwise be the chaos of unfettered and unjust market
processes” (Hillier, 2008:xv) to that of a leader, enabler, “‘guiding hand’ or a corrective ‘steering’
mechanism”” (Hillier, 2008:xv) and, increasingly so, towards that of a facilitator, collaborator and actor
participating in shaping and learning from engaging complex problems and non-linear, and often volatile
emergent processes.

Over the last couple of decades a wide range of studies explored the role of planners and shifts in that role
as outlined by Fox-Rogers & Murphy (2015:1) in their overview of studies and discussions in this field and in
terms of three broad themes of discussion focus areas, namely:

0 “The evolution of the role of the planner in response to changing institutional and ideological
conditions (see Albrechts, 1991; Campbell and Marshall, 1998; 2000; Gunn and Vigar, 2012; Harvey,
1985; McGuirk, 1994)”;

[0 “Theroles adopted by planners in everyday planning practice (Albrechts, 1999; Forester, 1989; Healey
1992; Schon, 1983) and how planners’ roles vary with respect to their different socioeconomic and
occupational characteristics (see Beauregard, 1976; Dykman, 1973; Knox and Cullen, 1981; Knox and
Masilela, 1990; Ozawa and Seltzer, 1999, Schén et al., 1976)”’; and

O “Theoretical and normative debates on the planner’s role in society (see Davidoff, 1965; Kirk, 1980;
MacLaran and McGuirk, 2003; Scott and Roweis, 1977)”.

In their extensive exploration of seminal publications in the field of planning, Hillier and Healy (2008:xxi-
xxiii) outline the wide range of these discussions through history in terms of the identity, experience and
ethics of the planning practitioner. Major discourses and key themes that they identified from this
extensive literature overview can be summarized in terms of discussion themes about:

[J  Planners acting as visionaries and leaders — from the early 20th century showing the way towards
progressive enlightenment in the guiding of politicians and administrators, in leading modernist
infused place- and society-building, finding legitimacy in acting as the upholders and translators of
justice and societal values, and in the work of building futures with some ‘evangelistic confidence’;

[0 Planners adding value through technical expertise — from the mid-20th century, disassociating
planning from politics in attempts to almost carve out spaces to act, mostly as technical experts acting
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as translators of societal values and goals, with legitimacy mostly gained from discipline expertise and
political and democratic processes;

[  Planners contributing through playing different roles — which are dependent on, and also moulded, to
more effectively engage with contextual realities and requirements, external systems and process
demands and internal strengths and skills. For example as mediators, regulators, facilitators, catalysts,
mobilizers of action, co-designers, analysts, advocates, and experimenters (see the well-known work
on the role of planners by Albrechts, 1999 and Forester, 1999). With expertise increasingly taking on
multiple dimensions, including varied disciplinary knowledge about planning contexts, increased
recognition of different forms of knowledge, and with increased specialist expertise to engage the
dynamics and complexity that impact place development (i.e. process and strategy production on the
one hand and institutional and societal dynamics on the other);

[0 Perceptions, identity and views of the planner - as influenced by character, contextual realities, the
nature of skills, values and ethical qualities, relations to others, and also based on and influenced by
expectations of others. Interesting to note in these discussions are the differences originating from
different points of departure, increasingly shifting though from the viewpoint that planning
practitioners are essentially separated from the activity of planning, which is an activity or task that
they ‘perform’ or ‘do’, to the viewpoint that planning practitioners form an integral part of planning;
and lastly about

O Planners’ capacity to shape the future within complex and contested contexts — more prominent since
the late 1990s: practice orientated; attention to ethical participation; and the new range of skills and
tools required (i.e. practical wisdom, external and internal knowledge, spiritual
intelligence/sensitivity, being analytical, competent and intuitively perceptive, capacity to mobilise
and facilitate collective momentum, and the ability to adapt, reflect and learn).

Moving from the premise that planning is in essence not just about land and resources but about
relationships between people (Sandercock, 2004:139), and that it is important to acknowledge that it is
the ‘whole person’ (practitioner) that is present in the knowing and doing and deliberation, it is evident
that there is much value in emotional and spiritual involvement “to acknowledge and deal with the
powerful emotions that underpin many planning issues" (Sandercock, 2004:139). Importantly, what
Sandercock raises in this deliberation is the ‘possibility of transformation’ - not the Band-Aid solution as
she mentions herself, but the possibilities for individual and collective growth (being and becoming), the
possibility of transformation, social transformation and collective learning (Sandercock, 2004:140) and the
emergence of a new planning ‘imagination and culture’ within which planners essentially play political,
audacious, creative and therapeutic roles (2004:135).

These shifts in the role, qualities, identity and virtues of the planner increasingly point to the importance
and value of purpose, motivation, drive, practical wisdom, courage, etc. of practitioners in planning (the
often unseen virtues — see Annexure B, Figure B.1). It brings to the fore the interconnectedness and impact
of perception, purpose, values, ideals and virtues of the practitioners in planning on the purpose, quest
and impact of planning as practice. | would argue that it points towards the value and need to look inward,
considering the role of planners and how we as 'whole persons' (with lives, families, varied work-life
experiences and transitions, personal motivation, demands, beliefs, struggles, hopes and dreams, and our
own ongoing spirals of growth, etc.) are connected to, being shaped by, and shaping our planning
practices and collective futures.
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4.3.4 Challenges for competencies and curriculum development

Various scholars and practitioners seem to agree that how practitioners in the practice of planning
navigate their way is as much a result of learning on the job and the “hands-on daily task of engaging with
one’s work” (Lennon, 2015, Afshar, 2001:340) than a consequence of “planning education that pervasively,
purposively, and adequately prepares people for a globalizing world. (Afshar, 2001:340; Pezolli and Howe,
2001)

Simin Davoudi in her paper, "Planning as practice of knowing" (Davoudi, 2015), makes a clear case for
considering the important relationship between knowledge and action in planning in more depth,
regarding it as iterative rather than linear and for extending the focus beyond "knowledge as something
that planners have to knowing as something that planners do" (Davoudi, 2015:316). In this view, planning
is unpacked as "a process of knowing and learning", referring to knowing what, knowing how, knowing to
what end and doing (Davoudi, 2015:318). The practice of knowing is a dynamic process.

An incredible amount of value, even though often from different orientations, is contributed through the
well-established and increasingly consolidated fields of planning practice, planning theory, and the
growing and increasingly globalising research contributions in the field of planning education (Edwards
and Bates, 2011; Afshar, 2001) to assist practitioners in making sense, preparing, navigating, reflecting and
contributing in the world of planning practice (through education approaches as indicated by Grant Long,
2012; Hayden, 2010; Harrison et al., 2003; Griffiths, 2002; Hillier and Gunder, 2003 and 2005).

Questions and debates regarding foundational knowledge and usefulness of skills are often addressed and
articulated from completely different points of departure, either from day-to-day experiences in
confronting planning challenges, or from a more academic and pedagogic approach characterized by a
need to “provide a foundation of knowledge, while at the same time providing useful skills for the
professional planner” (Mandelbaum, 1984; Edwards and Bates, 2011:172).

Decisions on relevance, value, improvement and adaptation of core competencies, curricula and teaching
approaches within planning education is indeed highly challenging and a quest in itself, especially
considering: the diverse and open character of the practice of planning (Friedman; Edwards and Bates,
2011:174); the fast changing and highly complex urban and rural contexts (Pezolli and Howe, 2001); the
shifting paradigms (see Chettiparamb’s description of the radical shifts required in planning education in
India, 2006; Innes 1997; Dalton, 2001); and, the fast growing list of competencies, skills and knowledge
fields (See the shifts and increases from the 1990s to 2011 studies — and the challenges in this regard
mentioned by various scholars such as Chettiparamb, 2006; Pezolli and Howe, 2001; Watson and Agbola,
2013).

This challenge is even further exacerbated by, firstly, the need for professional coherence as well as the
unique identity of planning schools and professional bodies (Geppert and Verhage, 2008); secondly, with
the many options in the practice of planning and thus the wide range of students entering graduate
programs in planning from different academic and professional backgrounds and a variety of experiences
(Edwards and Bates, 2011:174; Kaufman and Simons, 1995 in Edwards and Bates, 2011:174); and; thirdly,
because of the need for planning education and practice to be contextually relevant (Watson and Agbolla,
2013; Watson and Odendaal, 2012) as well as increasing global demands (Pezolli and Howe, 2001; Afshar,
2001).
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In line with these concerns — whilst recognising the importance of skills, knowledge and values, as well as
that of institutions and context and process - this enquiry argues that it would be worthwhile to place the
focus on the agent, whilst considering a broader and more integrated or ‘whole’ context of ‘planning
competence’: things often unseen, unspoken or less tangible, but which can be critical to a community of
practice such as development and planning. Thus, to reflect on that which makes for a caring considerate
practice and discipline, of that which could turn a ‘job’ such as planning into a ‘calling’ and a ‘life’, of that
which motivates and inspires — of the ‘spirit’ within and between agents involved in this community of
language users and practice.

From the overview of the wide range of empirical (survey and curriculum assessment) studies aimed at
supporting the identification and development of capabilities and competencies of planning practitioners,
it is evident that there is recognition of the value of ‘whole person’ development (Edwards and Bates,
2011:174; Ozawa and Seltzer, 2002; Myers and Banerjee, 2005), continuous growth (Ozawa and Seltzer,
2002), and the need for a wide range of vertical capabilities within planning education and career
development (Clearly highlighted by the answers to the open question to planning practitioners in the
study by Ozawa and Seltzer, 2002).

Discourses are informed by a wide range of quantitative and qualitative surveys focused on eliciting
perceptions of planners and employers (thus largely in the domain of competencies that planners are
explicitly aware of) as well as assessments and comparative studies of planning qualification curricula. The
latter has often been specifically designed to inform curriculum development and professional standard
setting (Pezzoli and Howe, 2001; Friedman, 1996; Baum, 1997, Ozawa and Seltzer, 1999; and Edwards and
Bates, 2011:181), and in the case of Edward and Bates (2011) been used to examine the core curricula of the
master’s degree programs of thirty planning schools to compare with Friedman’s original analyses.

A brief overview, identifying relevant pointers in relation to meta-competencies, generic competencies
and development thereof from a wide range of published (mostly seminal and comparative) studies aimed
at identifying, evaluating and informing planning competencies and curriculum development is set out in
Annexure B. The literature review obviously did not include the myriad of studies conducted by the various
planning schools and professional bodies across the globe. A brief reference is made to the way in which
a number of the most well-known professional associations and global initiatives engage with the
articulated need to consider whole-person development and highlight the need for virtues required in the
quest for excellence and purpose in the practice of planning.

From the review of research conducted to inform the development of planning qualification curricula and
related scholarly articles, a few key themes have been identified as relevant to this exploration (see
Annexure B for more detail):

[0 “Notion that personal growth and development may be an integral, rather than peripheral, dimension
of professional development and training for careers in the new global environment” (Goldstein,
Bollens et al., 2006:358).

O Contradictions and tensions between what is required from new practitioners at entry level/mid-level
(i.e. communications skills, practical skills and knowledge often called for by new entrants into the
practice) versus much deeper embedded and higher level analytical and leadership, etc. capabilities
required later (termed lofty goals by Edward and Bates, 2011:181).

[J The importance of an integral approach to education, recognising that, ""Students’ experiences with
planning education are not primarily about their specializations but are equally influenced by how
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planning is presented” (Edward and Bates, 2011:181; Seltzer and Ozawa, 2002); referring to the notion
of ‘thick authenticity’ where the means of assessment reflects the learning process, where learning is
personally meaningful and relates to the outside world and “provides the opportunity to think in the
mode of a particular discipline” (Schaffer and Resnick, 1999:195). "What distinguishes this approach is
less what graduates need to know and learn (which should be driven by where and on what issues they
plan to practice). It is distinguished more by the tools they use to know and learn - a global frame,
comparative method, mutual learning, cross-cultural sensitivity — that is, how they know and learn"
(Afshar, 2001:34).

In a similar way, the interaction of students with educators, so-called professors of practice (Edwards
and Bates, 2011), inspire and introduce them to master the shifting nature of planning (Lennon, 2015).
The importance of role models and mentors to inspire with their behaviour, passion and purpose for
practice excellence in the context and complexity and challenged real world environment of pragmatic
planning practice, action and practical judgement is clear. However, this can be in conflict with the
requirements for faculties to primarily contribute to establishing the legitimacy of the profession and
academic institutions (Lennon, 2015; Baum, 1997; Myers and Banerjee, 2005).

Teaching of planning ethics or progressive and reflexive values is about much more than raising
awareness or learning, it is indeed about inspiration to identify with the quest of planning, and to sign
up to the gnarly nature of the virtues that will sustain us to pursue that quest (Lennon, 2015:67). As
Gunder explains: “Planning education supplies epistemic knowledge ..., but perhaps more important,
it also shapes the fledgling planner into membership of the profession through integrating into the
novice’s ego-ideal a range of identifications, or ‘master signifiers’, constituting the beliefs of the
profession"(2004:308-309). Planning educators thus play a pivotal role in reshaping the ego-ideals of
the novice planners: “as students gradually acquire the identifications of planners, they are alienated
from their own original desires and beliefs and are eventually obligated to reproduce, reinforce, and
apply their received planning knowledge and practices on the public. Under this discourse, planning
educators seek to produce new planners who are inspired agents of the academics’ own master
signifiers and supporting knowledges” (Gunder, 2004:307). An example of this challenge in a very
pragmatic context is the recognition of Watson and Agbola (2013:9) in their discussion for shifts in
African planning curricula that even though practice may not yet be shifting and “that even though the
new knowledge may not be directly applied the importance is that they [students] are exposed to and
encouraged ... On graduation, they may be expected to implement outdated planning legislation, or
design golf courses or gated communities for the wealthy. But unless planning students are exposed
to the prevailing conditions and trends in African cities, and encouraged to consult and interact with
local communities to assess how planning may best address these, they will merely advance the
marginalisation of the planning profession — and of the poor - in sub-Saharan Africa”.

Given the clear acknowledgement that much of the learning and growth in the practice of planning
actually happens within the context of that practice (see Lennon, 2015), | would argue that this
identification with the master signifiers probably also stretches (or should at least stretch) beyond the
role of educators to that of mentors of young planners, to the role of peers, managers and teams, etc.
in shaping and inspiring (or alternatively unwittingly stifling) planners’ beliefs. All contributing to
“shaping the future outcomes that these planning practitioners will eventually help to mediate and
create within society” (Gunder, 2004:309). This huge responsibility (as it is either done or not - thus
having an impact consciously or unconsciously) requires ongoing reflection (Gunder, 2004:309),
insight and explicit consideration. As pointed out by Lennon (2015:67) such explicit “goal-directed
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narrative unity prompts reflection - ‘in’- action, reflection - ‘on’-action and reflection - ‘for’-action as
one seeks practice excellence through experience-informed activity".

Numerous studies have been conducted and huge efforts have been made by professional and practice
bodies (e.g. Geppert, and Verhage, 2008; Schoeman and Robinson 20153, b, ¢; Hague et al., 2006;
Odendaal, 2005) to explore practice requirements, highlight the importance of ethics and values and
understand the purpose-knowledge-action nexus and contribute to the development of the required
competency frameworks (Holdsworth and Sandri, 2014). These frameworks typically are made up of sets
of generic, core and specialized competencies, highlighting the corresponding knowledge, skills, attitudes
and values.

The review of competence and curricula related research illustrates that there is an increased recognition
of the inter-relationship between the soul of planning and the soul of the planner, as well as a growing
recognition of the importance of qualities such as attitudes, motivation, purpose and other virtues and
meta-competencies as part of the ‘whole person’ development propagated for practitioners in the field of
planning.

Interestingly, studies regarding competencies and curricula do mention a rather wide and growing list of
so-called core competencies or meta-competencies; even though, not tightly defined and implicitly rather
than explicitly speaking to meaning-making capabilities and virtues, which would enable practitioners to
stay committed to the quest. Even when that means facing the despondency of uncertainty and
unintended consequences in highly complex worlds where time has lapsed and meaning-making
interpretations can be shared. However, the repeated reference to the importance of planning ethics and
ideals and excellence implicitly highlights the importance of these virtues. In the ideal world, where the
ego-ideals and identities of novice-planners are shaped (Gunder, 2004) to become inspired agents
pursuing the quest for excellence in planning, it will be these virtues that will enable practitioners in the
practice of planning to sustain that quest (Lennon, 2015).

The review of existing studies clearly illustrates the unique and much needed contribution that this in-
depth empirical exploration into the perceptions of practitioners in the field of planning of the virtues,
values and meta-competencies that enable them to pursue practice excellence and purpose. It is also clear
that in contrast to the wide range of surveys, curriculum analyses, interviews and observations, the work-
life narrative analyses in this exploration make a significant contribution in the exploration of such
competencies and virtues in an in-depth and contextually situated way: within the context of work-life
experiences, adventures and transitions and in collaboration with colleagues, peers, mentors, friends, life
events, family and a wide range of other role players and influences. It also is the first study within the field
of planning education and practice that sets out to explicitly learn from ways in which practitioners
perceive themselves as having managed to adapt, learn and grow within the situated and temporal
context of their work-life. Thus filling the clear gap in understanding of how such capabilities are developed
and how they can be supported within the context of work-lives, and associated experiences, adventures
and transitions in formal and especially informal and transformative ways.
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4.3.5 Conclusion and gaps in the field

The demands that planners are faced with are escalating, equally so are the diverse range of adapting roles
they have to fulfil, and subsequently there is a wide range of mental, technical, emotional and spiritual
competencies they have to master as agents within this complex and evolving practice.

| do not attempt to summarize the vast body of literature, the richness of discourses nor all the studies
conducted that relate to planners in this section. The focus is on highlighting key pointers from the ‘thick
and rich’ descriptions pointing towards the importance of the unseen, vertical or meta-capabilities, drivers
and virtues of planning practitioners, and on identifying the gap in this field to which this study contributes
to.

It is evident from the literature review that research delving into the roles, challenges, capacities and
competence implications of planners is often aimed at exploring this role within the context of a particular
theoretical approach. There is a wide range of research contributions focusing on the roles of planners
within specific project or institutional contexts (e.g. the range of well know studies by Friedman and
collaborators). Discourses in planning academia and education mostly make use of such project based or
institutional specific observational and other qualitative research findings from studies to highlight the
challenges, virtues and contributions of planners, within a specific contextual reality, or in relation to a
particular construct whether that is related to different ways of knowing, or other aspects.

The review of existing studies clearly illustrates the unique and much needed contribution that is made by
this in-depth empirical exploration into the perceptions of practitioners in the field of planning about the
virtues, values and meta-competencies that enable them to pursue practice excellence and purpose. It is
also clear that in contrast to the wide range of surveys, curriculum analyses, interviews and observations,
the work-life narrative analyses in this exploration makes a significant contribution in the exploration of
such competencies and virtues in an in-depth and contextually situated way.

It should be mentioned that, whilst it may not have been their ultimate aim, there are some excellent write-
ups and portraits of planners lives that much more eloquently (even though not as systematic as this
exploration) shed some light on the nature and virtues of practitioners and their quest in the practice of
planning. These would include the seminal novel New Jerusalem by Peter Morris (1988), the semi-
autobiography of Jane Stanley (2007), as well as some biographic and autobiographic career reflections, such
as Susan Feinstein’s (2014), and beautiful portraits of great people sketched through interviews conducted in
the field of planning history. In the South African context, there are the conference papers on the lives of
planning heroes by Mark Oranje and University of Pretoria Town Planning Department students. Many others
like these have most probably been done; even though they may not be readily accessible in official journals
and conference publications they may exist somewhere in archives.

In addition to the stories of well-known planners, the lack of ‘official material’ cannot for one moment negate
the magnitude of learnings and experiences from the hundreds and thousands of ‘planners’ that care and that
share this quest, or the impact that these have probably had in the lives of peers and students, possible shared
in the course of a heated discussion, or over a glass of wine, or in a mentoring conversation, perhaps
sometimes through a few tears and moments of frustration, or possibly even through a eulogy.
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4.4 FUTURE ORIENTATED PRACTICES, LEADERSHIP AND CAREER DEVELOPMENT

4.4.1 Introduction

Over the last few decades we have become part of massive changes in information, transport and
communication technologies, new worlds of big data and virtual reality, a globally mobile workforce, the
recognition of interconnected ecological and economic systems and cultural cross-fertilisation - all
“creating a very real experience of the planet as an interconnected and interdependent whole. At the same
time science, philosophy and religion are coming together in a way that provides a picture of the world
which integrates all its dimensions into an equally interconnected whole” (du Plessis, 2009:114). Thus,
prompting the recognition that innovation and sustainability are in many ways deeply intertwined with the
spiritual, with notions such as hope and belief (du Plessis, 2009).

The impact of global challenges such as climate change, the energy crunch , fast growing complex urban
landscapes, dynamic movement patterns, increased inequalities, uncertainty and complexity, and the
reality that humanity needs to make fundamental shifts are, however, well recognized (Brown, 2011:18; Du
Plessis, 2009:18) in other future-orientated and integrative disciplines as well.

Fields related to sustainability and development, sustainability leadership, corporate social responsibility
and management literature are rife with increased calls for “progress through improvement, evolution
and the quest for wisdom” (Du Plessis, 2002:6), for “a transformation that moves towards the appropriate
form of being” (Estés, 1992:8; Brown, 2011; Visser, 2010; Schein, 2015), and major shifts in the type of
intelligence, knowledge, adaptive and meaning-making ability and leadership required in corporations,
nations, politics, social-enterprises, these strongly resonating with the practice of planning (Mengel, 2005;
Brown, 2011; Visser, 2010; Davoudi, 2015)

Integrated and future-orientated practices and sciences, aimed at making a contribution in this regard, are
re-imagining their foundations, practices and approaches, while new practices and sciences are evolving
with major contributions from fields such as global and sustainability leadership (Schein, 2015; Brown, 2011;
du Plessis, 2009) and other integrative and implementation orientated practices such as social
entrepreneurship (Bammer, 2005; Keogh et al., 1998). Amongst these integrative and future orientated
practices, the need to transcend boundaries of traditional disciplines and even knowledge systems, the
need for transdisciplinary practices, the value of science and policy interactions and collaborative
development are all seen as critical for a new generation of professionals — valuing both strong disciplinary
bases and strong sets of integrative skills (Alberti et al., 2003:1177; Weaver et al., 2012;)

Interesting to note are the strongholds of disciplinary ‘cultures’ and possibility of ‘integrative’ rhetoric,
within the midst of such changing and shifting contexts that call for and illustrate possibilities in new
perspectives and integral approaches even within integrative and future-orientated disciplines such as
planning. We see this in scholarly debates seemingly (after many years of criticism — see Bammer, 2005)
still steeped in deep divides under the guise of “reflecting contradictions to be embraced as an opportunity
for a more robust planning theory” (Innes and Booher, 2015:195), but written from a very biased
perspective and not taking any creative leaps. For example, to extend a hand for a joint publication, or
positioning alternative shifts in viewpoints in collaborative efforts, or calls being made for new fields of
specialization for “Integration and Implementation Sciences” (See Bammer, 2005:1).
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In the same vein, it is critical for a study located within the practice of planning not to get stuck in an
attempt to search for all the solutions and learning within its own limited field; or pretend that it is only
practitioners in this field that deal with the real world problems of complex life worlds and urban and
regional systems, the paradoxes of decision-making that need local contextual and global considerations,
and a call to practitioners to recognise how deeply intertwined their own growth paths are with the future
they are participating in shaping.

As in the practice of planning, many scholars and activist voices in other future- and action-orientated
practices are calling for new (and increasingly post-conventional) capacities and paradigms, shifts in
worldviews and the urgency for practitioners in these roles to contribute towards major shifts and
breaking with the patterns of the past (Senge, 1999; du Plessis, 2009; Brown 2011; Schein, 2015).

Discussions on capabilities, knowledge and wisdom often refer to the balance between knowledge and
ignorance. Seen through an integrative lens, it recognizes the interdependence between intelligence(s),
knowing, behaviour, character, personality, motivation, skills, knowledge and values. It speaks to an
interwoven net of cognitive intellectual capabilities, emotional intelligence and spiritual intelligence, as
evident in the article by Mengel (2005), where the need for wisdom and knowledge in leadership resonates
strongly with that of pragmatic judgement (Campbell, 2006a), and different types of knowing and calls for
qualities that speaks to spiritual and emotional intelligence (Sandercock, 2004; Kunzmann, 2015; Campbell,
2012; Davoudi, 2015). These notions are expressed in many different ways and concepts by different
authors and discourses; however, all pointing towards a fundamental shift in the capabilities and
competencies that are regarded as critical for global and sustainability leaders and practitioners in future-
and action-orientated practices (see Visser, 2010; Brown, 2011; Schein, 2015).

Given the similarities in terms of the integrative nature, future- and action-orientation and quests between
sustainability and planning practices, as well as in the quests, roles, strengths, focus and capabilities that
are associated with capabilities of sustainability leaders and change agents (Visser, 2010; Brown, 2011;
Schein 2015), and that of practitioners in the practice of planning (see Chapters 3.2 and 3.3), it indeed has
proven useful to consider parallels in this exploration into virtues (meta-competencies, characteristics and
qualities) of purpose and excellence-orientated practitioners in the practice of planning. It is evident that
much can be learned from the interwoven set of competence discourses and competency frameworks.
However, in addition to that, the discussions about the qualities and competencies and growth stages of
sustainability leadership also incorporate and introduce the importance of so-called meta-competencies,
late-state-action logistics and vertical growth (Schein, 2015) of practitioners in these fields. Notions that
have not received much explicit, even though definitely implied, prominence in the field of planning, but
which have been explored in much more depth in various integrated and future-orientated practices and
fields such as sustainability leadership, career development, human development and personal growth
theories. These discussions are not only focused on 'what’ the qualities are, but also on growth stages that
supports the ability of practitioners in these fields to engage with increased levels of complexity and
meaning-making (Cook-Greuter 2013; Rogers, 2014; Schein, 2015; Brown, 2011, Visser et al., 2010).

Section 4.4.2 is aimed at sharing some insights, pointers and views from research, studies and practices
where researchers have embarked on similar or related explorations in other future-orientated practices,
as well as presenting a few key themes in the career development field.

The rest of the section has been structured to highlight key notions and constructs related to the
exploration of meta-competencies, qualities and characteristics within the sustainability leadership field;
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summarise key themes from the above, and other fields regarding career growth and development

through and within late stages of development; and identify relevant pointers for the study from career

development and relevant fields. This will be done by providing a brief overview of:

[0 The important notions of worldviews and leadership associated with future- and action-orientated
practices of sustainability;

[J  Perspectives on the importance of vertical growth of meaning-making abilities for practitioners in
future-orientated practices.

4.4.2 Worldviews and leadership in future- and action-orientated practices

Given the shared concern with the future, it is evident that the practice of planning shares a concern that
is rather about the greater (collective) well-being of society (Arendt, 1958 in Campbell, 2006:101) than just
the locality, a concern that requires recognising interconnectedness and interdependence over distance
and time, and holding inter- and intra-generational normative positions (Campbell 2006:101). And of
course, in the midst of this seemingly overwhelming complexity, there is a belief about the possibility and
capability to shape and have an impact on the future.

This ethnocentric worldview requires a different point of departure (Lynam, et al. 2014; Lynam, 2012; du
Plessis, 2009), central in the notions put forward in Alberti et al., about integrating humans into ecology,
and thus calling for “an integrated framework to test formal hypotheses about how human-dominated
ecosystems evolve from those interactions" (Alberti, M. et al. 2003:1169).

The most frequently cited definition of sustainable development (World Commission on Environment and
Development, 1987:8) involves meeting “the needs of the present without compromising the ability of
future generations to meet their own needs.”

In support of shifts in worldviews, numerous fields of study associated with complex sustainability issues
are evolving and sustainability is also becoming a key influence in numerous fields of study. One of these,
relevant to the focus of this particular exploration into the perception of practitioners in the field of
planning regarding the virtues that sustain their quest for excellence and purposes (which includes ideals
such as sustainability), is of course ‘sustainability leadership’ and the relation thereof to the role of
practitioners in the field of planning as leaders and change agents.

In his extensive thesis on ‘Conscious Leadership for Sustainability’, Brown positions the practice of
sustainability leadership in the context of a wide range of organisations, including business operations and
global leadership (Brown, 2011); opting to use the definition by Ferdig (2007:32 in Brown, 2011:63) who
defines a sustainability leader as “anyone who takes responsibility for understanding and acting on
sustainability challenges ... whether or not they hold formal leadership positions. Sustainability leaders
take conscious actions, individually and collectively, leading to outcomes that nurture, support, and sustain
healthy economic, environmental and social systems.”

The importance of an ecocentric worldview for such practitioners has been argued by many scholars (du
Plessis, 2009). “Ecocentrism is characterized by an awareness and openness to addressing major
environmental issues, support for ecologically and socially sustainable development, and willingness to
challenge the dominance of an anthropocentric perspective” (Boiral, et al., 2009 in Brown, 2011:71).
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Practitioners stepping into the many different forms and shapes of sustainability leadership, arguably also
those that are operating as practitioners in the field of planning, are all essentially concerned with the
uncertainties of the unfolding future (Abbott, 2005; Brown, 2012) and, as such, essentially concerned with
change management and change-orientated leadership (See Senge, 1990; Senge, 2005; Torbet et al. 2004;
Brown, 2011; Doppelt, 2010; and Lee and Schaltegger, 2014).

As argued by Brown: “If we can increase the likelihood that our change initiatives will accomplish their
objectives by developing leaders to be more effective, then we may move humanity increasingly towards
global sustainability" (Brown, 2011:17).

I would argue that as with the integrative and future-orientated practice of planning in working with
communities, cities, developers and governments to influence decisions about the future of places, the
role of sustainability leaders in guiding (influencing, motivating, nudging, leading) global organisations
towards sustainability, fundamentally shifting the orientation of decision-making and operations, is indeed
(given equally interesting political, power and decision-making complexities) a tall order (See Brown, 2011;
Senge, 2005; Schein, 2015). Aptly described as, requiring “leadership with a big L, rather than sustainability
with a big S” (Brown, 2011:75) and a much needed different worldview (du Plessis, 2009) to sustain such a
‘quest’ (Lennon, 2015).

It is indeed a call for what Mengel (2005) describes as the wisdom of values-orientated leadership where
quests involve many paradoxes: such as growing and knowing ourselves as well as developing shared
values and meaningful perspectives, accepting our limitations and being confident to take action, being
prepared to be uncomfortable with not knowing and the unexpected and uncovering understanding in
the knowns (Senge et al., 2008), to be capable of shaping and influencing the future through leading and
inspiring with ‘presence’ and response-ability.

Leadership theories and leadership of change literature identify a wide range of critical capabilities

relevant to sustainability leaders and change agents. Within these fields value driven and ethical

leadership, servant leadership which includes service to the environment and future generations, and

adaptive leadership focused on engaging complex problems and systems are well established (Brown,

2011), with new focus areas within this domain (Brown, 2011:65) described as:

[0 ‘Generative leadership’ (Senge et al., 1999) with an emphasis on emergence and creative response to
move away from path dependencies and address complex challenges;

[0  Transformational and vision-driven leadership (Bass and Riggio, 2006 and Burns, 2006) where the
emphasis is on inspiring followers with deeper purpose; and

[0 Transformative leadership (Torbert et al., 2004) with the emphasis on ‘advanced human and
organizational capacities that can accelerate progress towards sustainability’.

What is significant in the literature review of competence and competency framework development for
sustainability and global leaders, though, is the increasing number of voices that make a clear case that the
capability to effectuate change and lead is closely correlated to mature stages of meaning making and
mature stages of consciousness.

4.4.3 Leadership competencies and mature stages of meaning making

Whilst discourses, theories, paradigms and models for leadership, sustainability leadership and change
leadership for sustainability are in abundance, as argued by both Brown (2011) and Schein (2015) in recently
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published PhD studies; there is, firstly, no common framework for such competency discussion and,
secondly, “no field-based studies detail what leaders actually do when they design a sustainability
initiative” (Brown, 2011:66). The first is a quagmire that both authors identified as not worth entering, and
the, second, a void that both these studies regard as critical and to be addressed through in-depth practice-
orientated interviews with sustainability leaders who illustrate high levels of meaning making abilities.

Faced with challenges similar to those in the field of planning practice and planning education, the
leadership virtues and competencies relate to a broad range of knowledge, skills, abilities, attitudes; and
of course brain profiles, personality types and personal characteristics and strengths. Interesting to note
in summaries provided by Brown (2011), references by Schein (2015) and discussions by Mengel (2005 and
2011), Strang (2009), and Potgieter (2012) is that the attempts at ‘capturing’ or ‘identifying’ such
competencies include the more traditional and also expanded dimensions in attempts to capture and point
to something ‘more’ (Mengel, 2009; Kanni Wignaraja et al., 2006). These include for example references
to aspects such as:

[ reflexive abilities, speaking to awareness, reflexivity;

O literacies such as business competencies, people and communication competencies, strategic
competencies, technical competencies, critical thinking, creativity and innovation;

technical, conceptual, emotional, spiritual intelligence and skills;

meta-competencies, and the ability to traverse paradoxes and diversity;

core commitments, sources of motivation and action orientation;

ability to engage complexity, adaptation and self-development, learning competencies; and

N I R I R O

personality, characteristics and attitudes.

Given the fact that the frameworks for departure and categorization of such competencies differ and that
there is no conceptual coherence, a word cloud (Annexure B, Figure B.3) developed as one of the clearest
summaries of the identified competencies (Brown, 2011). In Annexure B an overview into the types and
emphasis of competencies and competency categories/descriptors used is provided.

As set out above, a clear argument is made that a strong relation exists between effective leadership, the
capability to bring about positive transformations and late stages of constructive development and action-
logics (Brown, 2011:55-61).

Whilst the thesis and exploration in the case of planning practitioners do not venture into identifying
‘mature stages of consciousness’ or ‘post conventional meaning-making capacities’ per se, there is much
value in considering these frameworks and ways of thinking as many of the qualities that are called for in
leadership theories and in the shifts towards meta-competency discussions in sustainability and change
leadership discourses do suggest that late-stage meaning making capabilities can be correlated with
abilities to engage increased complexity and uncertainty; to engage and shape the future with a worldview
and consideration for the global and local, as well as current and future contexts; and to reshape our own
experiences, beliefs, thoughts and interpretations through lenses that increasingly enables us to develop
transformative and action-orientated perspectives.

Constructive-developmental theory is described by Brown (2011:11) as “a stage theory within the broad
literature on life-span development, or developmental psychology that focuses on the growth and
elaboration of meaning and meaning-making processes”.
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In a beautiful phrase describing the notion of human development that underlies this approach Cook-
Greuter states that it can be seen as “the gradual unfolding of people’s capacity to embrace ever-vaster
mental horizons and to plumb ever-greater depths of the heart” (Cook-Greuter, 1999:29 in Brown, 2011:32).

Within this context, human development is described as both horizontal, referring to gradual accumulation
of new knowledge and skills (Cook-Greuter, 2004), and vertical development, which implies a change in
perspective and an increase in not only of what we are aware of, but also of what we will be able to
integrate and influence (Brown, 2011:32-33, Cook-Greuter and Soulen, 2007, Kegan et al., 2001 and 2009).
The latter type of growth is seen as transformative and far more powerful as it provides new lenses for
‘seeing’ and ‘being’: impacting the way in which we perceive our external and internal world and our
capacity to act (See Berger et al., 2007).

There is increasing recognition of the critical importance of such advance meaning-making capabilities for
practitioners involved in future- and action-orientated practices and leadership roles. Key to these seem to
be the drivers of purpose and action, provided through an ecological worldview and the motivation for
action and abilities to balance global and local perspectives.

Much has been written on meaning and purpose, sources of motivation and levels of meaning making,
devotion to cause and caring and ‘commitment’ for a ‘bigger cause’ Including, for example, considerations
of Frankl’s categories of meaning (1988) and the actualization of values (creational, experiential, and
attitudinal values) as set out by Visser et al. (2010). Theories of motivation that consider intrinsic and
extrinsic motivation (considering concepts such as interest and motivation to reach a desired state) and
need (drawn from Maslow’s hierarchy of need and all pointing towards the multi-dimensional aspect of
drivers and purpose), as well as the theories pointing to the notion of ‘expectancy’, which can be described
as the belief that one has the capabilities to produce the outcomes (Kendra Chetty, 2016; Wigfield and
Eccles, 2000). The latter thus originating in a tradition where theorists argue that the levels of excellence
and performance, as well as commitment to that excellence in their practice (also see MacIntyre in Lennon,
2015) are related to their perceptions and beliefs of their abilities, the feedback received regarding this and
the value or purpose within the practice or task, or practice in the case of planning (Wigfield and Eccles,
2000).

Interestingly, this notion of purpose and excellence is also related to the notion of self-concept; a field of
interest in which theorists link ability not just to tasks but also to self-concept (Wigfield and Eccles, 2000).
As is evident from AshokaU’s list of “Learning Outcomes for Social Entrepreneurs and Change Makers”
and stated in the related resource paper, the longing for “harmony between their purpose, education, and
profession” is increasingly true for people worldwide, and especially so for the Y-generation (Fornaciari
and Lund Dean, 2014 in AshokaU, 2014:43); thus, highlighting the importance of ways of knowing and
acting, ways of thinking, ways of interacting and ways of being.

Whilst these perspectives all raise relevant aspects, especially valuable within career development
theories, the notion that probably stands out within the context of sustainability leadership and
competencies related to increased meaning-making capabilities is that motivation and purpose seem no
longer a tension between two sides of a coin, balanced between individual goals and the need to be part
of something bigger (see Buss, 2001 in Potgieter, 2012:98). One of the fundamental changes is probably
the almost generative and emergent quality in the tension between “I”” and “we”, with highly reflective
notions of self-actualisation, autonomy, authenticity, ‘response-ability’ and self-transcendence on the one
hand; and on the other, breadth of the large scale of concern, ecocentric worldview, global as well as local
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considerations, acceptance of diversity and focus on creating space for authentic expression and
transformation of others. A generative quality located in a ‘connecting’ versus a ‘separating’ view, and
probably a belief located both in possibilities of emergence as well as in the ability to act.

This emphasis on emergence, adaptation, engaging complexity and navigating uncertainty through triple
loop learning and collaborative knowledge production endeavours also stands out as a theme in the
qualities, behaviours and meta-capabilities of sustainability leaders and change agents (and practitioners
in the practice of planning). A high level of meaning making is associated with abilities to engage higher
levels of complexity, uncertainty and creative tensions in not-knowing, and in change processes with often
limited visible impact or quick wins, often associated with unexpected and unintended consequences, but
also with ‘gradual improvement and radical innovation’ (Kessels, 2001; Keursten, Verdonschot, Kessels et
al., 2006; Van Poucke, 2005).

4.4.4 Generative growth and learning dynamics

It is evident from the discussions and studies that navigating these dynamic and highly interconnected
systems are indeed critical for sustainability leaders and change agents, and require high levels of
awareness of interconnectivity and interplay between different interactions and (once again) the type of
meaning-making capabilities associated with late stage action logics (for instance, capabilities to engage
complexity, dynamics system interactions and even deep intersystem evolution).

The multiple and generative possibilities, requirements and complexities for networking, connecting,
communicating and collaboration are described in a very succinct way by du Plessis in her thesis arguing
for shifts in worldviews: “Thus the world consists of and is created through four kinds of relationship: the
unifying relationships that connect all that is, from the most fundamental level upwards; generative
relationships that call entities into being and define their form and identity; linking relationships that
provide the pathways for flows between entities; and transactional relationships that provide the dynamic
processes that enable growth and change and which lead to the next fundamental characteristic of the
world” (du Plessis, 2009:131).

The frameworks related to stages of action logic and meaning making do highlight the critical importance
of the inner world of practitioners within planning as a future- and action-orientated practice, and the value
and need to extend our exploration to not only focus on horizontal growth but explore the value of meta
and vertical capabilities (and possible ways to support these in the practice of planning). As it is assumed
that developmental movement from one stage to the next is driven by vertical growth in practice, it is
critical in an exploration such as this to consider how these shifts in creating new ways of making meaning
take place — there are many ways in which this can happen; not associated with learning more though, but
transformative experiences, or “when increased environmental complexity demands that a person

develop a more complex way of understanding themselves and the world” (Brown, 2011:16).

This speaks to the ability of evolving, growing and shifting in our ability to make sense and view ourselves
from a perspective of the ‘observer’ — who is intrinsically connected to that which is observed, but not
being defined by what is observed. Possibly a highly philosophical or theoretical argument, but with
practical application that opens up new ways of sense-making, framing and thus for emergence in the
possibility to open up ‘spaces’ for self and others to reflect and re-imagine, to take action in innovative
ways, not predetermined by habit or pattern or prior judgement, to hold the tension and paradoxes in
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diversity and seemingly contested normative and rational positions, and probably the ‘presence’ (Senge,
1990) to be willing to be wrong while being committed to take action towards an emerging future.

Given that ‘practical judgement’ and ‘wisdom’ are described as critical to normative decision-making and
in moving from knowledge to action, the culmination of the knowing what/how/to-what-end and doing in
discourses on the practice of planning (which interestingly according to Gunder (2010) is viewed as largely
influenced by habits and by knowledge derived from the 'unconscious') may be beneficial for those
involved in the practice of planning, and a study such as this about the virtues of practitioners in planning
related to ‘practical judgement' — to consider lessons from discourses in conscious leadership.

4.4.5 Summary reflection

Firstly, it is clear from the introduction and the limited literature review in these fields that there is a world-
wide recognition of the key role that leaders in sustainability and change (future) orientated practices play
in shaping the unfolding future, and with that an important drive to equip such leaders to develop the
relevant capabilities to play this role. The recognition and learning from these studies point to the
contribution that this exploration makes to the limited body of research on the virtues that sustain
practitioners (leaders of sustainability and change agents) in the practice of planning in their quest for
purpose and excellence

Secondly, whilst it is evident that there is value in an enhanced understanding of these competencies and
capabilities, it is also apparent that there are a vast number of competency and meta-competency and
leadership frameworks, all dependent on their specific focus area, point of departure and sets of
questions. It is obvious that taking the route of trying to select a ‘model/framework’ of competencies to
test, or of developing yet another ‘model/framework’ of structuring such competencies/virtue, will
probably have little value. It is also evident that different types of competencies can be associated with
higher levels of complexity and meaning-making, positioned as relating to higher states of action-logic or
constructive-developmental stages and life experiences (very simply phrased). However, it is also clear
that the proposed approach of the study to explore these competencies in relation to contextual realities
and across the time span of work-life experiences, adventures and transitions of practitioners in the
practice of planning would thus add a very useful perspective to such studies. The highly limited and thus
much needed analyses of what leaders actually do when they actively engage in sustainability and future-
orientated planning activities has been extensively motivated by Brown and Schein (see Brown, 2011:66
and Schein, 2015) in recent PhD studies through which they respectively add value to this void with
empirical narrative interviews of the perceptions of sustainability leaders who illustrate high levels of
meaning-making abilities, regarding their practice experience and critical capabilities. The focus in this
particular exploration also adds value in this regard, with a specific focus on the practice of planning, as
well as an exploration that crosses different career stages — thus, also uniquely contributing to explore the
‘growth’ in meaning-making and complexity engaging abilities, competencies and action-purpose-
behaviour of practitioners through their practice experiences and adventures.

Thirdly, even though the study did not attempt to assess participants in terms of any psychological,
personality or late-stage action logic category, the sample selection focused on practitioners regarded by
their peers as embodying the purpose impact and excellence of the practice of planning. The value thereof
of following the argument that identifying capabilities from the perspective of sustainability leaders that
are competent and seemingly at later action-logic stages at least enables the identification of
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competencies that are comparable to later stage development and more complex meaning-making
abilities.

Fourthly, the dynamics related to the development of meta-competencies in the field of sustainability
leadership may be worth exploring — especially those that are associated with meaning making capabilities
regarded as key to the ability to act as a change agent within the context of a future and action orientated
practice such as planning, that is essentially concerned with local context as well as global social-good and
sustainability (for instance an ecological world view, ability to adapt and be reflexive). Not attempting to
structure the complexity seems to line up with Senge’s discussion (2005:2) of recognizing complexity, thus
knowing that everything is interconnected, and that you are never going to figure out that
interconnectedness.

The exploration in this study might even add value to the broader field of competence related research in
future-orientated practices. Through the exploration of perceptions of practitioners about ways in which
they obtained and developed relevant capabilities, some insight is generated into what (in many of the
texts and studies) is handled as a ‘creative leap’ from identified competencies and characteristics to
suggestions regarding ways in which to develop and grow such competence (see Brown 2011, and Schein,
2015).

However, given the complexity and vastness of the career, personal growth, psychological and
developmental perspectives, as well as the diverse points of departure and variety of frameworks in
studies aimed at identifying meta-competencies for the sustainability leadership field, there is no attempt
at exploring these fields in-depth or emulating them. Rather what is important is to be aware thereof and
draw on them to consider their value and contribution, as well as using them to contextualize and frame
this specific study.

4.5 THE WORLD OF WORK, LIFE-LONG LEARNING AND PROFESSIONAL DEVELOPMENT

4.5.1 Introduction

Whilst we could probably argue that work is ‘a central part of life to many people’ (Lo Presti, 2009:128),
our experience of work and being involved in the world of work as practitioners in planning, or any other
field, has most probably been changing. Influences of aspects such as globalization, the knowledge
economy, increase in discipline and specialization formations, more flexibility, notions of work-life balance
and purpose are well recognized (Potgieter, 2012; van der Merwe et al., 2007; Lo Presti, 2009). Lo Presti
(2009) has introduced a number of new metaphors in a fascinating description of these implications on
the notions of career development. Whereas career has been generally depicted in terms of ‘stages of life’
and career stories and narratives, usually with linear progression and major transitions across the life span
of practitioners through cycles of transition (see Inkson’s metaphors in Lo Presti, 2009:129), he has
positioned them, through the metaphor of board-games, as being much more of a game, with steps and
movements and ups and downs (as in snakes and ladders); unpredicted moves, but with career ‘actors’
actively ‘playing’ their careers (Lo Presti, 2009:129). The same has been argued to be the case for younger
practitioners; with an outstanding trait of the Y-generation being mentioned as the importance of personal
‘purpose’ and meaning (Fornaci and Lund Dean, 2014 in AshokaU, 2014:43). This longing for meaning and
purpose has long been recognised as a key to doorways of understanding and action in many fields (Frankl,
1966, Wong, 1998, Zika and Chamberlain, 1992) and recently also as the driving force behind the notion of
social entrepreneurship (AshokaU, 2014:43).
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Whilst the metaphors associated with the notion of career is changing, and especially shifting careers away
from direct linkages to organisations and even vocations, | would argue that many of the shifts place the
practitioner, person and actor increasingly in the centre stage. It is more about growth as a person, rather
than linear growth in a career or ‘job’. In this new world of work, | would argue that the person more
actively becomes the ‘hero’ of his or her own story and adventure - not only acting out a pre-determined
‘hero’s journey’ but actively narrating and directing as well. And perhaps that the notion of pro-active
involvement (even mentioned as a personal characteristic associated with practitioners who seem to be
able to effectively engage informal learning and personal growth — see Marisck and Watkins in Chivers,
2007:4) was always the case - just with a different set of competencies, different context, different
audiences and different and slower moving story lines.

In her thesis on career development in this new ‘world of work’, Potgieter shines the light on the increased
central role of the practitioner, and describes the interwoven ‘dance’ between personal dispositions,
feelings, beliefs, self-concept, qualities and behaviour as follows: "According to the cognitive social
learning paradigm, and in particular the cognitive-affective theories of Mischel (1999), Rotter (1982) and
Worline, Wrzesniewski and Rafaeli (2002), behaviour is shaped by personal dispositions in conjunction with
a person’s specific cognitive and affective processes, which may include perceptions of and feelings about
themselves in a particular situation that is meaningful to them. Personality traits, together with the
situation, predict the behaviour of an individual (Coetzee, 2005). However, personal qualities (such as
people’s beliefs about what they can do, their plans and strategies for enacting behaviours, their
expectations of success, their self-concept, their positive and negative feelings about themselves, their
needs based on their personality preferences and their self-regulating strategies) will override their
behaviour in certain circumstances (Coetzee, 2005)" (Potgieter, 2012:3).

The central role that the practitioner plays within discussions of practice and impact is not a new discourse,
with the importance of capacities such as judgement, intuition and acumen in a 'competent professional’
and the importance of moving from competence to meta-competence (something that can be learned but
not taught) having been highlighted by Brown and McCartney already in 1999 (Brown and McCartney,
1995). Whilst competencies is a “catch-all term that includes knowledge, skills, abilities, and personal
characteristics” (Brown, 2011:76), meta-competence is associated with models that ‘go beyond traditional
dimensions of competencies’ (See Hames, 2007; Wilson et al., 2006 in Brown, 2011:76), with proponents
from various practices highlighting abilities to learn, adapt, anticipate and create, as well as notions of self-
esteem, self-efficacy, reflection and resourcefulness (see Harden et al., 1999; Evangelista, 2006).

The need to acknowledge career meta-competencies as crucial resources in a context of a global
challenges and fast changing technology, demographic and knowledge environment is increasingly
recognised and voiced in the field of career development (Potgieter, 2012:2, and Coetzee, 2008 in
Potgieter, 2012:2, Baruch, 2004). Consideration of meta-competencies within a career development model
is seen as especially important given the argument that personality preferences, self-esteem and
emotional intelligence can be taught and learnt (Potgieter, 2012:8). This is also an argument for the
importance of research on the relationship dynamics between personality preferences, self-esteem and
emotional intelligence (as a composite set of personality attributes) and individuals’ employability
attributes (Recognised in the discipline of industrial and organisational psychology, particularly with
regard to career counselling practices, see Potgieter, 2012:9). Fox-Rogers & Murphy (2015:1) in their study
involving self-perception of planners also noted how “other disciplines, most notably those within the
medical sphere, have engaged in a series of qualitative studies exploring the self-perceptions of various
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professions including how general practitioners (Natanzon et al., 2010), pharmacists (Rosenthal et al.,
2011), and nurses (Wei et al., 2011) view their roles.”

Given these changes in the world of work and the importance of the practitioner, person, professional as

actor within this ‘world’, the section is structured to provide:

[0 Valuable understandings related to competencies, purpose, motivation and behaviour (and the fast
changing new working context) and the increased emphasis on meta-competencies such as
integrative learning, value of adaptation, etc. in the fields of career development and competence
development in practices such as planning; and

[J  Abasic overview of relevant concepts, research findings and key questions in the field of professional
lifelong learning.

The section is used to illustrate the value in exploring purpose driven growth and the importance of
purpose in the new world of ‘working’, as well as whole-person approaches to development. The
importance of informal learning as part of professional lifelong learning and the related limited research
in the field is also highlighted. The value of the narrative method in the identification of explicit and implicit
capabilities, and the need for ‘profession’ or practice-specific exploration of lifelong learning processes,
are also argued for.

4.5.2 Pointers from discourses on competence and meta-competency frameworks,
models and definitions for the exploration

Whilst there is difference amongst authors and sources in using competence or competency descriptions,
and the various frameworks and models associated with the identification and evaluation of competencies
and competence, there seems to be agreement on the notion of competence. That is that competency
and competencies are associated with research aimed at identifying factors on which good work
performance depends on (Parsons, 1909 and McClelland, 1973), relate to personal characteristics and
work-related tasks (Evangelista, 2006 and Delamare le Deist and Winterton, 2005), and there are increasing
shifts towards multi-dimensional frameworks and the use of the term competencies in relation to a person
(characteristics, resources) that can be used within her/his life contexts (not linked to a specific task or
job).

In spite of the tensions, the value of having broadly defined notions of competence associated with the
worlds of work, career development, organizational development, management, leadership development,
various areas of professional and vocational practice development and education are obvious.

Competence is often seen as the “outcome to use knowledge and skills effectively” (Brown, 1993:25) and
meta-competence as the “higher-order abilities which have to do with being able to learn, adapt” (Brown,
1993:25), anticipate, create and move from knowing how and what, to knowing as doing, related to
practical judgement, intuition, acumen and ‘being’ rather than ‘doing’ (see Brown, 2011:25; Davoudi, 2015;
Lennon, 2015; Potgieter, 2012). In an attempt at developing a model to describe this multi-layered whole-
person approach, Harden, Crosby, Davis and Friedman (1999:547) describe this notion in relation to the
medical profession as doing the right things (what the doctor is able to do), doing the things right (how
doctors approach their practice), and being the right person doing it (the doctor as professional) — with
the last two categories relating to personal development. Of note is how the meta-competence
description in this instance (i.e. the practitioner having appreciation for the role of the doctor as
contributor to society and the aptitude for personal and professional development (Harden et al.,
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1999:550)) relates to the notions of purpose and excellence in Macintyre’s description of the quest and
virtues associated with a practice (Lennon, 2015).

Critics warn against an over emphasis on attempts at identifying and capturing competencies that are
actually complex and varied in reductionist ways, on the individual versus company, team and collective
impacts, or alternatively on the highly generic approaches and especially the ‘troubling notion of
ascription’ and, thus, restriction in providing access to education and career opportunities in today’s
increasingly diverse workplaces (Jeris and Johnson 2004:1104 in Le Deist and Winterton, 2005:30). Once
such warning is that: “These standards, once developed, find their way into practice through certification
of people and processes, through accrediting agencies (public and private) for all sorts of educational
programs, and through qualification examinations and licensure requirements ... The commodification of
competence into certifiable competencies privileges the KSA (knowledge, skills and attitudes) worldview,
and turns what Boon and van der Klink (2002) found to be a somewhat flexible concept into a rigid sorting
mechanism that may have grave consequences for marginalized groups” (Jeris and Johnson 2004:1108 in
Le Deist and Winterton, 2005:30).

Given the different dynamics added by the more functional and cognitive competency models that are
aimed at developing standards and performance indicators from an employment or occupational side, in
contrast to the more behavioural orientated models focusing on competence as residing in the
practitioner, much emphasis has been place on more holistic approaches. One of the most well-known
frameworks is probably that developed by Cheetham and Chivers (2005) in which competence is viewed
as underpinned by five ‘sets of inter-connected competencies; including cognitive competence (knowing
what), functional competences (skills or know-how); personal competency (related to personal
characteristics); ethical competencies (values and ability to make practical judgements); and meta-
competencies (the ability to handle change, learning and reflection, etc.). In the same vein, Le Deist and
Winterton (2005:40-41) argue for a more holistic and integrated approach viewing competence as multi-
faceted and holistic, and recognizing the importance of competence within the conceptual as well as
operational domains, with unique and inter-related expression in both occupational and personal contexts,
and proposing a focus on cognitive (knowledge), functional (skills), social (attitudes and behaviour) as well
as meta-competence (facilitating, learning).

On the one hand, very like the South African situation that sparked the study, there is the host of practical
challenges in finding common points of departure between the need for clarity, precision, rationality and
linear progression to support the requirements of the various (and diverse) national qualification
frameworks and practice specific fields; and, on the other hand, a call for more interpretive and whole-
person approaches. Both pose quite a challenge for individuals in an increasing mobile and changing work
world, as well as for those tasked with formal curriculum development and probably, even more so, with
facilitating and supporting informal lifelong learning approaches.

4.5.3 Career development and informal life-long learning processes

Since the turn of the century, the importance of research and exploration on the ‘border line’ of adult
development and learning, and the uncharted territory of life-span development perspectives in learning,
career development, human resource management, psychology, business and specialised practices (i.e.
engineering, planning, conservation, medicine, education and information sciences) have been brought to
the fore by scholars and practitioners across the various disciplines (O’Reilly et al., 1999; Demick and
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Andreoletti, 2003; Demick and Andreoletti, 2003; Hoare, 2006; Pushkar et al., 2007; Dolores Pushkar et al.,
2007; Trodd and Chivers, 2011; Watson 2013, Jovanovi¢ and Chiong, 2014; Cheetham and Chivers, 2007;
Chivers, 2006; Willis and Martin, 2005). Not even to mention the focus of multi-dimensional growth as key
to future-orientated and leadership practices (Visser, 2011; Mendel, 2005; Brown, 2011; Schein, 2015) —
discussed in more detail in Section 4.4.

Given the complexity of changes in the world of work, the focus has shifted considerably to personal
development, professional growth, etc. vested in the person rather than in ‘a/the career’, influenced by
concepts such as reflexive practice, boundaryless ‘careers’, global job market mobility, collaborative
innovation, technology advances for interactive learning, social networks, and social entrepreneurship
(see Potgieter, 2012; Simeon, 2012; Dall’Alba, 2009; Cheetham and Chivers, 2001; Cheetham and Chivers,
2005; Chivers, 2006). Thus, acknowledging horizontal growth paths for practitioners, various
opportunities for specialization, the importance of whole person education, social entrepreneurship, and
recognition of new models and processes of life-long and informal learning.

In the same vein, the importance of collaborative and learning-orientated practices, not only in tackling
the knowledge and action gap, but in supporting fundamental societal learning and transformations, often
through various, complex and informal networks has also been highlighted by various scholars (Kates et
al., 2001:302; Barth et al., 2012; Dooris, 2009).

The value of, and ‘great scope in’, understanding learning, development and enhancement of advanced
competencies amongst professionals, beyond the qualifying period and through the various career stages
has been well articulated (Chivers, 2007; Cheetham and Chivers, 2001; Potgieter, 2012; Leydesdorff, 2010.).
Two of the most widely recognized streams of work and influences (on a world-wide basis) on professional
development practices and vocational development processes in many professional practices and
vocations is the stream of work that gave rise to the ‘reflective practitioner and practice’ concept, primarily
associated with Donald Schén’s research and publications on the importance and value of developing a
reflective practice (Schon, 1987; Leung, 2008). A second stream of work is that of competency frameworks
and professional and informal life-long learning (Leung, 2008), primarily generated/amplified through
research conducted by Cheetham and Chivers during the 1990s, “across 20 professions ... on the range of
experiences and events that practitioners had found particularly formative in helping them become fully
competent professionals; this point often not having been reached until long after their formal
professional training had ended” (Cheetham and Chivers, 2001).

Subsequent research in the field of continued professional education highlights the interest of inter alia
educational institutions and the respective professional bodies in accreditation of continued professional
development programs, the importance of informal learning approaches and the lack of focus thereof at
the workplace, the non-linearity of growth experiences, new “taxonomies” of learning methods, life-long
learning and individualized learning. Methods of informal learning as identified by Cheetham and Chivers
(2001) illustrate that: “Although many professionals can identify learning from reflection on practice, they
are often equally or more aware of other informal methods of learning, which have not received nearly so
much attention from researchers and practitioners in the field of initial or continuing professional
development” (Chivers, 2007:1).

Cheetham and Chivers identified and classified a range of informal learning methods, using the acronym
PROFESSIONAL, including “practice and repetition, reflection, observation, feedback, extra-occupational
transfer, stretching activities, switching perspectives, interaction with coaches and mentors, osmosis

109 PART ONE: The Quest of the Enquiry



Being, becoming and contributing in (and through) Planning

(unconscious absorption), neurological and psychological devices, articulation and liaison and
collaboration” (Chivers, 2007:4-6).

According to many scholars, personality characteristics and context are influential in making work-based
learning more effective (Chivers, 2007:4) and in identifying the types of learning (i.e. working for
qualifications, short courses, materials, special events, consultation and life outside work) and ranking its
importance. Empirical research amongst 372 professionals from six professions indicates the importance
of “on the job learning, working with experienced colleagues, working as part of a team, reflection,
learning from clients, customers, etc., networking with others doing a similar job, learning through
teaching, support from a mentor, use of a role model and pre-entry experience” (Chivers, 2007:6). In
addition to this, there is also the recognition that different people are inclined towards different ways of
learning and the importance of pro-activity, critical reflection and creativity in looking forward and looking
back through intuitive and incidental learning experiences (see Mumford, 1995; Marsick and Watkins, 1990;
Reber, 1993, in Chivers, 2007:4; and Honey and Mumford, 1989, in Lester, 1999:5). The importance of
informal learning is intuitively evident and raises a question about why it does not feature as a more
prominent part of learning and development within the various practices and professions. A question that
becomes even more relevant when considering the next set of findings from the Chiver’s study. Namely,
that in comparing findings among the respected professions, Chivers notes that surprisingly there are
‘significant differences’ between professions, not only in the type of learning, but also in the relevance of
certain types of learning in certain career stages (Chivers, 2007:7) - a finding pointing to a huge gap in
many practices, leaving many practitioners in fast changing practices faced with a focus on skills and
knowledge instead of transformation (Dall’Alba, 2009:135), and “unassisted to contend with perhaps one
of the most perplexing aspects of learning professional practice” (Dall’Alba, 2009:139).

Whilst there are many voices calling for reflexive practices (Schén 1987; Davoudi, 2015, Lennon, 2015,
Sandercock, 2012; Campbell, 2012) and the importance of meta-competencies (as argued by Sandercock,
2012; Chivers, 2007; Brown, 2011; Carmichael and Stacey, 2006; Potgieter, 2012), and numerous curriculums,
professional registration standards and CPD programs specify learning outcomes and credits in detail,
these seem to remain focused on formal events and ‘tick-box’ orientated requirements geared towards
ensuring that the minimum standards are met and not on ‘ways of being’ (Dall’Alba, 2009:136; Cheetham
and Chivers, 2005 and 2001, Lester, 1999; Delamare Le Deist and Winterton, 2005; Mattila et al., 2012). Thus
in essence, abiding to professional competence models that seem to remain ill-informed by an
understanding of the complexity of multi-layered competence in relation to a whole person and
contextually unique growth and development pathways, critical not only to achieve the self-development
of the professional but, as is argued in the rest of the text, critical towards engaging the unfolding complex
and multi-layered future.

This issue was already identified in 1994 in a study by Gear et al. into informal learning which stated that
“whilst the main emphasis for... [p]rofessional bodies is typically on overt, formal and public means, with
any informal learning in the background, for the individual it is the informal which looms largest and the
formal inputs which play a supporting role” (Gear et al., 1994:71 in Lester, 1999:5).

4.5.4 Summary reflection

Within the above context, it is evident that the exploration as set out in this thesis to conduct an
explorative and whole-person enquiry (not biased towards, or limited by, a competency framework or a
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formal education or professional registration lens) into what planners seem to regard as significant in
enabling them to strive for practice value and contribute in practice contexts, strongly resonates with the
call to have a more integrated and whole person understanding about meta-competencies. It also requires
awareness of the range of contextually specific experiences, influences and events that are said to impact
life-long learning and professional development in formal and informal ways in other practices and so-
called professions. As argued by Herman Stein in the practice of social work (see Stein, 2003:100 in
Dall’Alba, 2009:139): “The struggle between conservatism and innovation takes place as much within the
practice milieu of [professional] work as it does within the field of [professional] education”.

Key issues in the field of career development (for instance, regarding employability and gearing up for the
new world of work, and competencies that would speak to the Y- and Z-generations) seem all to point to
the well covered sets of competencies, qualities and growth stages as set out above (van der Merwe et
al., 2007). This implies that even if the time period of the research stretched from the year 2001 and lost
included arange of planners in the later phases in their working lives, the study is probably more important
and significant for young planners/young practitioners. New notions of employability (Potgieter, 2012) are
less associated with knowledge and skills that is discipline specific and increasingly associated with
competencies required in the so-called 'new world of work' (Potgieter, 2012:54).

Competencies that, in addition to skills, knowledge and occupational expertise, include attitudes and
behavioural skills such as motives, traits, self-esteem, self-efficacy, personality factors, social roles and risk
taking and adaptability (Sparrow, 1995; Fugate et al., 2004; King, 2004 in Potgieter, 2012:154-155), as well
as anticipation and optimisation (implying continuous development and lifelong learning), personal
flexibility and ability to handle disappointments, participation in various groups and teams and the ability
to self-manage and deal with competing life-work demands (see Van der Heijden and Van der Heijden, 2006
in Potgieter, 2012:162-164, and Kegan and Laskow Lahey, 2009 and 2001).

4.6 CONCLUSION AND REFLECTIONS ON SHAPING THE ENQUIRY

The purpose of this section is to provide a summary of the findings from the literature review and share
the key lessons and pointers for the exploration that took place. This has been used, firstly, to highlight
the relevance and value of this and, secondly, to frame the enquiry.

Key discourses in the field of planning practice and theory clearly point to the importance of the topic of
the enquiry, as well as the significance of intertwined concepts (such as purpose and motivation, ‘ways of
knowing’, actions and ability, competence and virtues) within the practice quest to contribute to the
unfolding future, as evident in Section 4.2. The review illustrates that there is an increased recognition of
the inter-relationship between the soul of planning and the soul of the planner, as well as a growing focus
on questions relating to the attitudes, meta-competencies and capabilities required by planners.

The review into existing research in the field, summarised in Section 4.3, illustrates that research into the
invisible layer of meta-capabilities are often either theme specific (i.e. exploring situated judgement or
capabilities required for more communicative practices), or conducted in terms of the competencies
required to play a role within specific project or institutional contexts. Related enquiries to highlight the
challenges, virtues and contributions of planners, within a specific contextual reality, seem to be largely
project-based or informed by institutional specific observational and other qualitative research findings
from studies. The study of Lennon (2015) that explores purpose-driven planning within the context of a
planning career, but with a focus on one person’s specific contribution in establishing a new field of
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knowledge/policy (see Lennon, 2015), points to the value of an engagement with the notions of purpose
and practice association and capacity, and the need for similar enquiries — such as in this study.

The value and need to better understand the challenges, as well as the range of explicit and often implicit
capabilities that enable planners to negotiate and add value in the midst of complexity, uncertainty and
contestation have also been clearly highlighted in Section 4.3. The section also serves to illustrate the gap
in knowledge about how such competencies and roles may shift between different contextual realities
and career changes and stages, how planners adapt, and how such virtues and competencies are obtained,
grown and supported within the context of a work-life and adventure history.

From the reviews conducted, it seems that knowledge about meta-competencies in the field are informed
by a wide range of quantitative and qualitative surveys focused on planners and employers (thus largely in
the domain of competencies that planners are explicitly aware of) and studies of planning qualification
curricula, often related to the drive to reform curriculum development and professional standard setting.
It confirms the need to explore ways in which virtues, values and meta-competencies of planners could be
developed and supported. It also illustrates that there is a clear gap relating to explorations of how such
capabilities are developed within the context of work-life experiences, adventures and transitions and in
collaboration with colleagues, peers, mentors, friends, life events, family and a wide range of other role
players and influences.

In Section 4.4 it is argued that notions such as integrative learning, purpose driven growth, life-long
learning and adaptation are increasingly regarded as critical in the field of career development and the
new world of ‘working’. The literature review also confirms the importance of whole-person approaches
to development, the value and need for biographic and ‘profession’ or practice specific exploration of
lifelong learning processes, and the value in employing narrative methods in identification of explicit and
implicit practice related capabilities.

Given the increasing need for creative ways of being and the focus on purpose and contribution in the new
world of work (as outlined in Section 4.5), | would argue that a study like this fills a huge gap in that is
illustrates the value and contribution possible, in providing hope and in engaging young practitioners with
questions around meaning-making that speaks to the heart and soul of being.

Section 4 illustrates that the topic of this enquiry is not only relevant to the practice of planning, but that
the notions of purpose, meta-competence, contextual influences and key drivers and anchors are generally
recognised as being critical in career decision-making, employability, and the new world of work. A number
of frameworks to describe and explore meta-competencies, as well as pointers and possibilities for
identifying and growing such competencies, exist; however, this study was not aimed at developing or
testing such a framework or model.

Authors in the field seem to agree on the need and value of practice-specific research and the value of
biographic and narrative research methodologies to conduct more integrative and holistic explorations
about competence and competence development in relation to fast changing notions of a ‘career’.

As set out in Section 1, the purpose of this enquiry was to generate insights about the often 'invisible’ and
‘ignored’ layers of drivers, beliefs, meta-competencies, qualities and growth influences that seem to play
a critical role in enabling and impelling practitioners to add value within challenging, volatile and complex
practice contexts.

112 PART ONE: The Quest of the Enquiry



Being, becoming and contributing in (and through) Planning

Whilst, the invaluable (but also limited) impact of the range of competencies and growth experiences
which participants are expected to acquire during formal planning education and continued professional
development endeavours is acknowledged, the focus in the enquiry is on the dynamic inter-relations,
personal and professional meta-competencies, and integrative, informal and ongoing learning and growth
experiences

The premise underlying the research was that there are many dimensions of being and becoming that
would encourage and enable practitioners to make a contribution in the practice of planning, and that such
an exploration needs to be embedded in an integrative, whole-person, time-span and contextually rich
understanding. In order to enable such a multi-dimensional enquiry, an exploration was undertaken of
practitioner narratives of work-life experiences, with a focus on a specific time-span in the planning
practice in South Africa.

To have generated a complete hypothesis would have required enough information about the nature and
influence of ‘being and becoming’ in the working-lives of practitioners in planning as a practice: something
not possible at the time of the interviews.

Having drawn from the knowledge field of planning theory, planning education and planning practice, as
well as relevant future-orientated practices and insights related to competence, the world of work, life-
long learning and personal and professional development, the following key elements have been identified
as important in framing the enquiry.

Firstly, an integrative and contextual (situated) understanding of professional and personal competence
within the work-life experiences of planning practitioners, not for the sake of developing a model for
competence development or a framework for competence evaluation, but to explore:

[0 The nature and interplay in competencies that seem to enable participants to overcome major
challenges and contribute in specific contexts, as well as over time; and
[0 Ways in which such competencies are developed, ignited and obtained.

It illustrates the multi-faceted nature of competence that enables personal and professional contribution,
but also an ongoing process of learning and ‘becoming’.

Secondly, the importance of considering the potential role of ‘meaning, purpose and beliefs’ within
planning as a future-orientated practice aimed at achieving a ‘common good’. Whereas, it is evident that
the ‘quest of planning’ might be ambiguous and contentious, the literature review highlights the
importance of:

[0 Therole ascribed to the spirit of planning in its practice and amongst practitioners;

[0 Theimportance of personal and practice purpose, meaning and significance in the world of work (and
professions such as planning);

[0 The profound impact of transformative and more integrative and long-term perspectives on the
questions ‘why?” and ‘for who?’ in the meaning making abilities of leaders, in driving change, in
engaging complexity and in the evolving nature of ‘becoming’.

Thirdly, the deeply personal, contextually influenced and highly dynamic nature of ‘being’ as person and
practitioner, and of integral and on