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OPSOMMING 
 
Hierdie studie fokus op die betroubaarheid en konsekwentheid van die 

voorskoolse kind se getuienis in die hof na blootstelling aan �n onverwagse 

insident.  Die aanname is gemaak dat enige onverwagse insident stres-

genererend vir die voorskoolse kind is.  Daar is gevolglik ondersoek ingestel na 

die invloed van stres op die voorskoolse kind se fisiologiese en psigologiese 

funksionering en of dit negatief impakteer op die sy vermoë om  in die hof te 

getuig.  Die voorskoolse kind se geheue (sensoriese-, korttermyn- en 

langtermyngeheue)  is in-diepte ondersoek, asook die invloed wat stres en 

ander faktore uitoefen op de geheue, omdat �n die voorskoolse kind dit wat hy 

waargeneem het tydens die onverwagse gebeurtenis moet herroep ter wille van 

betroubare en konsekwente getuienislewering.  Die empiriese studie bestaan uit 

�n skyninval deur twee narre, wat opgevolg is met �n onderhoudskedule 

onmiddelik na die voorval, asook een kalendermaand na die voorval, om vas te 

stel tot watter mate tydsverloop, suggestie en akute stres die deelnemers se 

response beïnvloed het. 

 
SLEUTELWOORDE: Onverwagse; Insident; Stres; Voorskoolse kind; Geheue; 

Inligtingsprosessering; Getuigbevoegdheid; Voorbereiding van die voorskoolse 

kind as getuie;  Ondervraging van die voorskoolse kind as getuie. 
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SUMMARY 
 
This study focuses on the reliable and consistent testimony of the pre-school 

child in court, after exposure to an unexpected incident.  The assumption was 

made that exposure to an unexpected incident is stress-generating.  The impact 

of stress on the pre-school child�s physiological and psychological functioning 

and whether it has a negative impact on the child�s ability to testify in court, is 

addressed in this study.  The pre-school child�s memory, as well as the 

influence of stress and other related factors on the pre-school child�s memory 

are investigated.  In order to render reliable and consistent testimony in court, 

the pre-school child needs to rely on his recollections of observations made 

during the incident.  The empirical study consisted of a fake invasion by clowns, 

entering a classroom at a private school during class time.  Directly afterwards 

the children were questioned about the incident, and follow-up interviews were 

conducted after one month establish whether the participants� testimonies were 

influenced by time, suggestion and acute stress.     
 
KEY WORDS:  Unexpected; Incident; Stress; Pre-school child; Memory; 

Information processing; Testimony; Questioning of the pre-school child as a 

witness; Preparation of the pre-school child as a witness. 
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In hierdie studie is deurgaans gebruik gemaak van die manlike aanspreekvorm 

ten einde die leeswerk te vergemaklik en te vereenvoudig.  Hierdie vorm van 

verwysing is nie diskriminerend ten opsigte van geslag nie, en daar word 

hiermee implisiet na beide geslagte verwys. 
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