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Appendix 3: A SEMI STRUCTURED INTERVIEW (SETSWANA)

A LIFE SKILLS PROGRAMME FOR EARLY ADOLESCENT AIDS
ORPHANS

Researcher: MAUREEN MOTEPE

Address: P. 0. BOX 5620
MMABATHO
5435

Tel : 018 3892350

Madume motsaya-karolo

Leina la me ke Maureen Motepe. Ke moithuti kwa Unibesiting ya Petoria. Ke mo
bogareng ga dithuto tsame. Ke dira dipatlisiso ka “Life skills programme for early
adolescent AIDS orphans”. Jaaka karolo ya dithuto tsa me, ke tshwanetse ke go botsisa
(interview) batho ba ba nang le kitso ka diknutsana la lobaka la AIDS. Maikaelelo
magolo ka seo, ke go batla go itse mathata, ditlhokego le katiso e bana ba e tlhokang.
Mobatlisese o tla dirisa lonaneo la dipotso go dira tiro botlhofo. Le kopiwa gore lo sale

morago.

Ka tswee tswee 0 a kopiwa gore o tsaye karolo mo dipatlisisong tse. Dipotsiso di tlaya

metsotso e masome a mararo fela.

Ke lebogela tirisano mmogo le wena.
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SEMI STRUCTURED INTERVIEW SCHEDULE (Setswana)

Batsaya karolo: Dikhutsana ka lobaka la AIDS (AIDS Orphans)

Demographic information

1. Dijara 11 -12 years
13 - 14 years
2. Bong Mosetsana
Mosimane
3. Mophato wa bofelo o o falotseng Mophato 3 -4
Mophato 5 -6
4. Tulo ya logae Lekeisheneng
Motseng
5. Puo ya ko gae
6. Motsadi Mme
Rre
Ope
7. Ke mang yo a go tlhokemetseng Mme/Rre
ko gae?
Leloko
Mongwe
8. Ke lobaka lo lokae o le khutsana? 1 -3 years
4 — 5 years
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Semi structured interview schedule (Setswana)

Batsaya karole: Batlhokomedi ba bana

Demographic information

1. Dijara

2. Bong

3. Lenyalo

4. Puo

5. Dijara tsa tthokemelo ya bana

6. Bana ba gago ba tsalo

20 — 45 years
46 — 60 years
61 —75 years
Dijara dingwe
Mme

Rre

K nyetse/nyetsewe
Ke motlholagadi

Re arogane

1 -5 years

6 — 10 years

7. Bana ba o ba tlhokemelang (AIDS orphans)

8. Ana o a thusiwa mo matsapeng a gogo? Eng
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Nya

9. Fa karabo e le eng, o thuswa ke mang? Puso

10 Mokgwa wa thuso

11 Tulo ya logae

Baagisane
Maloko

Batho bangwe

Ditshelete/Madi
Ya batho

Ka dithoto
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INTERVIEW SCHEDULE (Dikhutsana ka lobaka la AIDS/Batlhokomedi ba bana)

Ba tsaya karolo ba tla araba dipotso tse di latelang:

SOCIAL NEEDS AND PROBLEMS

Ke mathata afe mo loagong a bana ba dikhutsana ka lobaka la AIDS ba itemogelang ona?

VVVVVYY

Dikamanong

Kgolong

Dithutong

Tsa bophelo
Ditsheleteng
Tlhokomelo le bodulo

EMOTIONAL NEEDS AND PROBLEMS

Ke ditlhoke dife tsa maikutlo tse bana ba dikhutsana ka lobaka la AIDS ba ditlhokang?

VVVVY

Maikutlong

Tlhaloganyong

Semelong

Bathusi

Go tlhoka batsadi le go ikitse

LIFE SKILLS

Ke dithutiso (life skills) dife tse bana ba dikhutsana ka lobaka la AIDS ba ditlhokang?
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Appendix 4: A SELF-CONSTRUCTED GROUP QUESTIONNAIRE
FOR AIDS ORPHANS (SETSWANA)

A LIFE SKILLS PROGRAMME FOR EARLY ADOLESCENT AIDS
ORPHANS

Researcher: MAUREEN MOTEPE

Address: P.O.BOX 5620
MMABATHO
5435

Tel : 018 3892350

Madume motsaya-karolo

Leina la me ke Maureen Motepe. Ke moithuti kwa Unibesiting ya Petoria. Ke mo
bogareng ga dithuto tsame. Ke dira dipatlisiso ka “Life skills programme for early
adolescent AIDS orphans”. Jaaka karolo ya dithuto tsa me, ke kopa thuso ya gago gore o
arabe dipotso tsa lonaneo la dipotso (questionnaire). Maikaelelo a me ke go bona fa
porogerama ya AIDS orphans life skills programme e dira phaphang mo matshelong a a
batho. O kopiwa gore o arabe dipotso pele le morago ga go tsaya karole mo
poragerameng.

Ka tswee tswee 0 a kopiwa gore o tsaye karolo mo dipatlisisong tse. Dipotsiso di tlaya

metsotso e masome a mararo fela.

Ke lebogela tirisano mmogo le wena.
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TSWANA

Research Title: A Life skills programme for early adolescent Aids orphans

Dipotsiso Patlisiso

Nomoro ya Batsaakarolo |:|:|

1. Kitso ya demogerafi

Ke kopa o arabe karolo e ya dipotso ka go baya sefapano (X) mo bokosong e e fa thoko.

1.1 Dijara

1 | Dijaradile 11
2 | Dijaradile 12
3 | Dijaradile 13
4 | Dijaradile 14
1.2 Bong

1 | Mosimanyana

2 | Mosetsanyana

1.3 Lotso

1 | Montsho

2 | Wa mmala
3 | Montia

4 | Mosweu

1.4 Puo ya fa lapeng

Setswana

Sepedi

1
2
3 | Sesotho
4 | Zulu
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5 | Xhosa
6 | Tsonga
7 | Puoengwe (L..cooeevinnnnn. )
1.5 Mophato kwa sekolong
1 | Mophato 4
2 | Mophato 5
3 | Mophato 6
4 | Mophato mongwe
(T
1.6 Ana batsadi ba gago ba ba sentse ba le mo botshelong na?
Fa karabo ya gago e le nya, ke mang yo o se tlholeng a le mo botshelong?
1 | Ee
2 | Nyaa
1.7 Fakarabo ya gago ele nya, ke mang yo o sentseng a tshela?
1 | Mme
2 | Ntate
1.8 Ke mang yo a nnang le wena ko gae? (Tlhogo ya lelapa)
1 | Mme
2 | Ntate
3 | Nko le ntatemogogolo
(kwa bomme)
4 | Nko le ntatemogogolo
(kwa borre)
5 | Ausi/Abuti
6 | Baleloko
7 | Ditsala/Baagisane
8 | Ke tshela ke le monosi
9 | Ditikwatikweng
10 | Tulo engwe (............)
1.9 Fao tshela ole monosi, ke bana ba geno ba ba kae ba o ba tthokomelang?
1 |12
2 |34
4 | Mongwe
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2. Lifeskills

Araba karolo e e latelang ya dipotso ka go bala dikgang tse di latelang, morago e be o
tshwaye mo lebokosong la se 0 dumelanang le sona.

No Kgang Ke a dumela | Ga ke dumele Ga ke itse

2.1 Ke itumelela go nna nna.

2.2 Go tlwaelegile gore batho ba dira
diphoso, ka jaalo le nna nka dira
diphoso gonne ke motho.

2.3 Ke tlhaba ke ditlhong/kgale fa batho
ba ntebelela gonne ke tshwenyega
ditebego tsa me.

2.4 Gantsi ke a dumela fa batho ba
itumelela dilo tse ke didirang.

2.5 Ke tlhoka gore batho ba tthompe gore
ke nne ke itumetse.

2.6 Ke mosha yo a inyatsang.

2.7 Ke tshwenyega ka bokamoso jwame.

2.8 Ke opa ke tlhogo kgotsa mala fa ke
tshwenyegile kgotsa ke tenegile.

2.9 Fa dilo di sa tsamaye sentle ke ipona
molato ka metlha.

2.10 | Ke nyema mooka fa ke kopana le
dikgwetlho tse dintshwa.

211 |Fa mongwe a nkgalefisa ke a
didimala. Ga ke emelane leena.

2.12 | Ke itira o kare ke siame le fa ke sa
siame ka nnete.

2.13 | Fa ke tlhakana tlhogo ke tlala pelo ebe

ke lwa.
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No Kgang Ke adumela | Ga ke dumele Ga ke itse

2.14 | Ke a tswhenyega fa batho ba sa
nkutlwisese fa ke bua.

2.15 | Fa ke utlwile botlhoko kgotsa ke
tshwenyegile ke leka go bua le
mongwe ka se se ntshwentseng.

2.16 | Ka dinako tse dingwe batho ba mpona
diphoso, empa go siame gonne ga
gona ope Yyo a senang diphoso.

2.17 | Ke a itlhompa jalo ga ke dumelele
batho go ntirisa dilo tse ke sa
dibatleng.

2.18 | Ke a tshoga fa ke tshwanetse go ema
mo matshwititshwiting a batho ebe ke
farologano le bona.

2.19 | Fa re tlotla ke a didimala ga ke ntshe
ditshwaelo tsame gone ke tshoga gore
di ilo go tsibogela jwang.

2.20 | Ke tshaba go ikemela ka nosi.

2.21 | Ke ikemeseditse go emelela se ke se
dumelang.

2.22 | Ke kgona go eme Kkgatlhanong le
ditsala tsame fa ke sa dumelane le
tsona.

2.23 | Ke itumelela go bolelela batho gore ke
naganang ka bona.

2.24 | Ditsala tsa me di nagana gore ke
moeteledipele.

2.25 | Ka nako tsothle ke aga ke ikutlwa ke

ratiwva ebile ke amogela ke ditsala
tsame.
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No Kgang Ke adumela | Ga ke dumele Ga ke itse

2.26 | Gantsi ke abelana le ditsala tsame
maikutlo ame.

2.27 | Ke tswanetse go thabisa ditsala tsame
gona le gore ke dire se ke batlang go
se dira.

2.28 | Ke itumelela go dira botsalano le
batho ba bangwe.

2.29 | Ke dumela mo go nna ka metlha.

2.30 | Gantsi ke rarabolola mathata ka go
naganisisa dilo sentle pele ke tsaya
tshwetso.

2.31 | Gantsi ke dira dilo ka lepotlapotla ke
sa hagana.

2.32 | Ke kgona go itseela ditswhetso ka
bonna.

2.33 | Fa ke sena go tsaya tshwetso e ke
dumelang mo go yona gantsi ke a e
diragatsa.

2.34 | Ee yame ke ee le nyaa yame ke nyaa.

2.35 | Go thata gore ke ipeela maparego mo
se ke batlang go sedira le se ke sa
batleng go se dira.

2.36 | Fa ke tshwanetse go tsaya tshwetso,
go thata gore ke fetse le monagano
wame.

2.37 | Fake dira phoso, ke tsaya maikarabelo

ebe ke ithute go tswa mo diphosong
tse ke di direleng.
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No Kgang Ke adumela | Ga ke dumele Ga ke itse

2.38 | Ka dinako dingwe batho ga bana
tthompo; Ke kgona go emelelana le
seo gonne ke a tlhaloganya.

2.39 | Go go ntsi, nna ga ke sa kgona go feta
fa.

2.40 | Moya wame o ko tlase ka dinako tse
dintsi.  Ke iphitlhela ke lela ke
hutsafetse.

2.41 | Ke utlwa botlhoko le ditlhabi tse di
tseneletseng fa ditsala tsame di sa
nkamogele.

2.42 | Go dira le go tshola dikamano le batho
go botlhokwa mo go nna.

2.43 | Ke dira le batho botlhe sentle.

2.44 | Ke tlhompa dikakanyo tsa batho ba
botlhe le fa di sa tshwane le tsame.

2.45 | Ke a utlwelela fa batho ba bua le nna.

246 | Fa ke bua le batho bangwe, ke ba
lebelela mo matlhong go bontsha
kgatlego yame le tsepamo e feletseng.

2.47 | Ke leka go tlhaloganya le go tsibogela
maikutlo a batho ba bangwe ka tsela e
e bontshang gore ke a ba kgathelela.

248 | Ga nke ke ke atlega mo sengwe le
sengwe. Ke nagana gore ke a palelwa
mo botshelong.

2.49 | Ke motho yo a sa itumelang.

2.50 | Batho bangwe ba botoka go nkgaisa.

605




University of Pretoria etd — Motepe, M M (2006)

No Kgang Ke adumela | Ga ke dumele Ga ke itse

251 | Go thata gore ke gopole dilo tse di
fitileng.

2.52 | Ke motho yo o sa rategeng.

2.53 | Gantsi ke motho yo a imametseng.

2.54 | Ke jewa ke bodutu.

2.55 | Ke ikemeseditse go tswelela pele mo
bophelong.

2.56 | Ke motho yo o senang thuso.

257 | Gantsi ke lebelela gore batho ba
lebegang jang fa se fatlhegong fa ke
bua le bona.

2.58 | Go botoka go dira gona le go bua fela.

2.59 | Ke letla batho ba bangwe go dumela
se ba batlang go se dumela.

2.60 | Ga kena mosola.

2.61 | Ke itumelela go tla ka dikakanyo tse
dintsha.

2.62 | Ke tshaba dikgwetlo tse dintsha.

2.63 | Fa ke fiwa kakanyo ke a e dira.

2.64 | Go naganela kwa pele go botlhokwa
go nna.

2.65 | Go siame gore mathata a rarabololwe
ka kagiso.

Fa ke sa tlhola sentle kgotsa ke entse

2.66 | le letsatsi le le sa ntumedisang ebile

dilo tsame di sa tsamaya sentle, ke
iphodisa ka go ikotlolola mmele.
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No Kgang Ke adumela | Ga ke dumele Ga ke itse

2.67 | Ke robala sentle.

2.68 | Go siame gore batsha ba gane
thobalano.

2.69 | Ke a itlhokomela gonne ke batla go
tshela sebaka.

2.70 | Go tsuba ga gowa siamela mmele.

2.71 | Go tshega go siameletse pelo.

2.72 | Ga ke je dijo tse dinang le dikotla ka
nako tsotlhe.

2.73 | Thobalano e e bolokesegileng kefa
batho ka dinako tsotlhe ba dirasa
condomo pele ga thobalano.

274 | Go nwa bojwala ke selo se se
itumediseng.

2.75 | Nkaya go dira diteko tsa HIV fanka

tlhakalana dikobo le mongwe ke sa
itshereletsa.
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Dikarolwana tsa mela go tswa mo Sectioning ya Bobedi, ya Dipotsiso tse di
iketseditswng go ya ka puisana Life skills development

1. A good sense of identity and self esteem: Improvement of self-
concept

1.1 | Ke itumelela go nna nna. Potso 2.1

1.2 | Go tlwaelegile gore batho ba dira diphoso, ka jaalo | Potso 2.2
le nna nka dira diphoso gonne ke motho.

1.3 | Ke tlhaba ke ditlhong/kgale fa batho ba ntebelela | Potso 2.3
gonne ke tshwenyega ditebego tsa me.

1.4 | Gantsi ke a dumela fa batho ba itumelela dilo tse ke | Potso 2.4

didirang.

1.5 | Ke tlhoka gore batho ba tlhompe gore ke nne ke | Potso 2.5
itumetse.

1.6 | Ke mosha yo a inyatsang. Potso 2.6

1.7 | Fa dilo di sa tsamaye sentle ke ipona molato ka | Potso 2.9
metlha.

1.8 | Keitira o kare ke siame le fa ke sa siame ka nnete. | Potso 2.12

19 | Ka dinako tse dingwe batho ba mpona diphoso, | Potso 2.16
empa go siame gonne ga gona ope Yo a senang
diphoso.

1.10 | Ke a tshoga fa ke tshwanetse go ema mo | Potso 2.18
matshwititshwiting a batho ebe ke farologano le
bona.

1.11 | Fa re tlotla ke a didimala, ga ke ntshe ditshwaelo | Potso 2.19
tsame gone ke tshoga gore di ilo go tsibogela jwang.

1.12 | Ke tshaba go ikemela ka nosi. Potso 2.20

1.13 | Ke ikemeseditse go emelela se ke se dumelang. Potso 2.21
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1.14 | Ke kgona go eme kgatlhanong le ditsala tsame fa ke | Potso 2.22
sa dumelane le tsona.

1.15 | Ke itumelela go bolelela batho gore ke naganang ka | Potso 2.23
bona.

1.16 | Ke itumelela go bolelela batho gore ke naganang ka | Potso 2.24
bona.

1.17 | Ke itumelela go bolelela batho gore ke naganang ka | Potso 2.25
bona.

1.18 | Gantsi ke abelana le ditsala tsame maikutlo ame. Potso 2.26

1.19 | Ke tswanetse go thabisa ditsala tsame gona le gore | Potso 2.27
ke dire se ke batlang go se dira.

1.20 | Ke dumela mo go nna ka metlha. Potso 2.29

1.21 | Ee yame ke ee le nyaa yame ke nyaa. Potso 2.34

1.22 | Ka dinako dingwe batho ga bana tlhompo; Ke | Potso 2.38
kgona go emelelana le seo gonne ke a tlhaloganya.

1.23 | Ga nke ke ke atlega mo sengwe le sengwe. Ke | Potso 2.48
nagana gore ke a palelwa mo botshelong.

1.24 | Batho bangwe ba botoka go nkgaisa. Potso 2.50

1.25 | Ke motho yo o sa rategeng. Potso 2.52

1.26 | Ke ikemeseditse go tswelela pele mo bophelong. Potso 2.55

1.27 | Ke motho yo a senang mosola. Potso 2.56

2 Communication skills: Development of healthy relationships.

2.1 | Fa mongwe a nkgalefisa ke a didimala. Ga ke | Potso 2.11
emelane leena.

2.2 | Keitira o kare ke siame le fa ke sa siame ka nnete. | Potso 2.12
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2.3 | Ke a tswhenyega fa batho ba sa nkutlwisese fa ke | Potso 2.14
bua.

2.4 | Fa ke utlwile botlhoko kgotsa ke tshwenyegile ke | Potso 2.15
leka go bua le mongwe ka se se ntshwentseng.

2.5 | Fa re tlotla ke a didimala ga ke ntshe ditshwaelo | Potso 2.19
tsame gone ke tshoga gore di ilo go tsibogela jwang.

2.6 | Ke ikemeseditse go emelela se ke se dumelang. Potso 2.21

2.7 | Ke itumelela go bolelela batho gore ke naganang ka | Potso 2.23
bona.

2.8 | Gantsi ke abelana le ditsala tsame maikutlo ame. Potso 2.26

2.9 | Ke itumelela go dira botsalano le batho ba bangwe. | Potso 2.28

2.10 | Ee yame ke ee le nyaa yame ke nyaa. Potso 2.34

2.11 | Go dira le go tshola dikamano le batho go | Potso 2.42
botlhokwa mo go nna.

2.12 | Ke dira le batho botlhe sentle. Potso 2.43

2.13 | Ke tlhompa dikakanyo tsa batho ba botlhe le fa di sa | Potso 2.44
tshwane le tsame.

2.14 | Ke a utlwelela fa batho ba bua le nna. Potso 2.45

2.15 | Fa ke bua le batho bangwe, ke ba lebelela mo | Potso 2.46
matlhong go bontsha kgatlego yame le tsepamo e
feletseng.

2.16 | Ke leka go tlhaloganya le go tsibogela maikutlo a | Potso 2. 47
batho ba bangwe ka tsela e e bontshang gore ke a ba
kgathelela.

2.17 | Gantsi ke lebelela gore batho ba lebegang jang fa se | Potso 2. 57
fatlhegong fa ke bua le bona.

2.18 | Go botoka go dira gona le go bua fela. Potso 2.58
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3  Assertiveness training skills: Development of abilities to make right
choices in the face of peer pressure.

3.1 | Ke tlhaba ke ditlhong/kgale fa batho ba ntebelela | Potso 2.3
gonne ke tshwenyega ditebego tsa me.

3.2 | Ke tlhoka gore batho ba tlhompe gore ke nne ke | Potso 2.5
itumetse.

3.3 | Fa mongwe a nkgalefisa ke a didimala. Ga ke | Potso 2.11
emelane leena.

3.4 | Ke itira o kare ke siame le fa ke sa siame ka nnete. | Potso 2.12

3.5 | Ke a itlhompa jalo ga ke dumelele batho go ntirisa | Potso 2.17
dilo tse ke sa dibatleng.

3.6 |Ke a tshoga fa ke tshwanetse go ema mo | Potso 2.18
matshwititshwiting a batho ebe ke farologano le
bona.

3.7 | Ke ikemeseditse go emelela se ke se dumelang. Potso 2.21

3.8 | Ke kgona go eme kgatlhanong le ditsala tsame fa ke | Potso 2.22
sa dumelane le tsona.

3.9 | Ditsala tsa me di nagana gore ke moeteledipele. Potso 2.24

3.10 | Gantsi ke abelana le ditsala tsame maikutlo ame. Potso 2.26

3.11 | Ke tswanetse go thabisa ditsala tsame gona le gore | Potso 2.27
ke dire se ke batlang go se dira.

3.12 | Ke dumela mo go nna ka metlha. Potso 2.29

3.13 | Ee yame ke ee le nyaa yame ke nyaa. Potso 2.34

3.14 | Go thata gore ke ipeela maparego mo se ke batlang
go sedira le se ke sa batleng go se dira.

3.15 | Ke ikemeseditse go tswelela pele mo bophelong. Potso 2.55
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4 Self awareness: Personal growth through knowledge and
understanding of self

4.1 | Ke mosha yo a inyatsang. Potso 2.6

4.2 | Ke motho yo a sa itumelang. Potso 2.49

4.3 | Ke motho yo o sa rategeng. Potso 2.52

4.4 | Gantsi ke motho yo a imametseng. Potso 2.53

4.5 | Ke jewa ke bodutu. Potso 2.54

4.6 | Ke ikemeseditse go tswelela pele mo bophelong. Potso 2.55

4.7 | Ke motho yo o senang thuso. Potso 2.56

4.8 | Ke letla batho ba bangwe go dumela se ba batlang | Potso 2.59
go se dumela.

4.9 | Gakena mosola. Potso 2.60

4.10 | Ke tshaba dikgwetlo tse dintsha. Potso 2.62

5 Coping and stress management skills: Development of abilities to

cope with emotions and managing stress.

5.1 | Go tlwaelegile gore batho ba dira diphoso, ka jaalo | Potso 2.2
le nna nka dira diphoso gone ke motho.

5.2 | Ke mosha yo a inyatsang. Potso 2.6

5.3 | Ke tshwenyega ka bokamoso jwame. Potso 2.7

5.4 | Ke opa ke tlhogo kgotsa mala fa ke tshwenyegile | Potso 2.8
kgotsa ke tenegile.

5.5 | Fa dilo di sa tsamaye sentle ke ipona molato ka | Potso 2.9

metlha.
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5.6 | Ke nyema mooka fa ke kopana le dikgwetlho tse | Potso 2.10
dintshwa.

5.7 | Fa mongwe a nkgalefisa ke a didimala. Ga ke | Potso 2.11
emelane leena.

5.8 | Ke itira o kare ke siame le fa ke sa siame ka nnete. | Potso 2.12

5.9 | Fa ke tlhakana tlhogo ke tlala pelo ebe ke Iwa. Potso 2.13

5.10 | Ke a tswhenyega fa batho ba sa nkutlwisese fa ke | Potso 2.14
bua.

5.11 | Fa ke utlwile botlhoko kgotsa ke tshwenyegile ke | Potso 2.15
leka go bua le mongwe ka se se ntshwentseng.

5.12 | Ka dinako tse dingwe batho ba mpona diphoso, | Potso 2.16
empa go sSiame gonne ga gona ope Yo a senang
diphoso.

513 | Ke a tshoga fa ke tshwanetse go ema mo | Potso 2.18
matshwititshwiting a batho ebe ke farologano le
bona.

5.14 | Ke itumelela go bolelela batho gore ke naganang ka | Potso 2.23
bona.

5.15 | Gantsi ke abelana le ditsala tsame maikutlo ame. Potso 2.26

5.16 | Ka dinako dingwe batho ga bana tlhompo; Ke | Potso 2.38
kgona go emelelana le seo gonne ke a tlhaloganya.

5.17 | Go go ntsi, nna ga ke sa kgona go feta fa. Potso 2.39

5.18 | Moya wame 0 ko tlase ka dinako tse dintsi. Ke | Potso 2.40
iphitlhela ke lela ke hutsafetse.

5.19 | Ke utlwa botlhoko le ditlhabi tse di tseneletseng fa | Potso 2.41

ditsala tsame di sa nkamogele.
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6 Decision making skills: Development of abilities to make informed
and responsible decisions

6.1 | Gantsi ke rarabolola mathata ka go naganisisa dilo | Potso 2.30
sentle pele ke tsaya tshwetso.

6.2 | Gantsi ke dira dilo ka lepotlapotla ke sa nagana. Potso 2.31

6.3 | Ke kgona go itseela ditswhetso ka bonna. Potso 2.32

6.4 | Fa ke sena go tsaya tshwetso e ke dumelang mo go | Potso 2.33
yona gantsi ke a e diragatsa.

6.5 | Ee yame ke ee le nyaa yame ke nyaa. Potso 2.34

6.6 | Go thata gore ke ipeela maparego mo se ke batlang | Potso 2.35
go sedira le se ke sa batleng go se dira.

6.7 | Fa ke tshwanetse go tsaya tshwetso, go thata gore | Potso 2.36
ke fetse le monagano wame.

6.8 | Fa ke dira phoso, ke tsaya maikarabelo ebe ke ithute | Potso 2.37
go tswa mo diphosong tse ke di direleng.

6.9 | Ke a utlwelela fa batho ba bua le nna. Potso 2.45

6.10 | Go naganela kwa pele go botlhokwa go nna. Potso 2.64

7 Problem solving skills: Development of abilities to solve problems.

7.1 | Fa mongwe a nkgalefisa ke a didimala. Ga ke | Potso 2.11
emelane leena.

7.2 | Ke itira o kare ke siame le fa ke sa siame ka nnete. | Potso 2.12
Fa ke tlhakana tlhogo ke tlala pelo ebe ke Iwa. Potso 2.13

7.3

7.4 | Ka dinako tse dingwe batho ba mpona diphoso, | Potso 2.16

empa go siame gonne ga gona ope yo a senang

diphoso.
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7.5 | Gantsi ke abelana le ditsala tsame maikutlo ame. Potso 2.26

7.6 | Gantsi ke rarabolola mathata ka go naganisisa dilo | Potso 2.30
sentle pele ke tsaya tshwetso.

7.7 | Gantsi ke dira dilo ka lepotlapotla ke sa nagana. Potso 2.31

7.8 | Ke kgona go itseela ditswhetso ka bonna. Potso 2.32

7.9 | Fa ke sena go tsaya tshwetso e ke dumelang mo go | Potso 2.33
yona gantsi ke a e diragatsa.

7.10 | Ee yame ke ee le nyaa yame ke nyaa. Potso 2.34

7.11 | Go thata gore ke ipeela maparego mo se ke batlang | Potso 2.35
go sedira le se ke sa batleng go se dira.

7.12 | Fa ke tshwanetse go tsaya tshwetso, go thata gore | Potso 2.36
ke fetse le monagano wame.

7.13 | Fa ke dira phoso, ke tsaya maikarabelo ebe ke ithute | Potso 2.37
go tswa mo diphosong tse ke di direleng.

7.14 | Ke tlhompa dikakanyo tsa batho ba botlhe le fa di sa | Potso 2.44
tshwane le tsame.

7.15 | Ke a utlwelela fa batho ba bua le nna. Potso 2.45

7.16 | Go siame gore mathata a rarabololwe ka kagiso. Potso 2.65

8. Conflict management skills: Development of abilities to manage
conflict.

8.1 | Go tlwaelegile gore batho ba dira diphoso, ka jaalo | Potso 2.2
le nna nka dira diphoso gone ke motho.

8.2 | Fa mongwe a nkgalefisa ke a didimala. Ga ke | Potso 2.11
emelane leena.

8.3 | Ke itira o kare ke siame le fa ke sa siama ka nnete. | Potso 2.12

8.4 | Fa ke tlhakana tlhogo ke tlala pelo ebe ke Iwa. Potso 2.13
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8.5 | Fa ke utlwile botlhoko kgotsa ke tshwenyegile ke | Potso 2.15
leka go bua le mongwe ka se se ntshwentseng.

8.6 | Ke itumelela go bolelela batho gore ke naganang ka | Potso 2.23
bona.

8.7 | Gantsi ke abelana le ditsala tsame maikutlo ame. Potso 2.26

8.9 | Gantsi ke rarabolola mathata ka go naganisisa dilo | Potso 2.30
sentle pele ke tsaya tshwetso.

8.10 | Gantsi ke dira dilo ka lepotlapotla ke sa nagana. Potso 2.31

8.11 | Go thata gore ke ipeela maparego mo se ke batlang | Potso 2.35
go sedira le se ke sa batleng go se dira.

8.12 | Fa ke tshwanetse go tsaya tshwetso, go thata gore | Potso 2.36
ke fetse le monagano wame.

8.13 | Fa ke dira phoso, ke tsaya maikarabelo ebe ke ithute | Potso 2.37
go tswa mo diphosong tse ke di direleng.

8.14 | Ka dinako dingwe batho ga bana tlhompo; Ke | Potso 2.38
kgona go emelelana le seo gonne ke a tlhaloganya.

8.15 | Ke tlhompa dikakanyo tsa batho ba botlhe le fa di sa | Potso 2.44
tshwane le tsame.

8.16 | Ke a utlwelela fa batho ba bua le nna. Potso 2.45

8.17 | Go siame gore mathata a rarabololwe ka kagiso. Potso 2.65

9. Critical thinking and creative thinking skills: Development of
capacities to think critically and creatively.

9.1 | Ke itumelela go bolelela batho gore ke naganang ka | Potso 2.23
bona.

9.2 | Gantsi ke rarabolola mathata ka go naganisisa dilo | Potso 2.30
sentle pele ke tsaya tshwetso.

9.3 | Gantsi ke dira dilo ka lepotlapotla ke sa nagana. Potso 2.31
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9.4 | Fa ke tshwanetse go tsaya tshwetso, go thata gore | Potso 2.36
ke fetse le monagano wame.
9.5 | Ga nke ke ke atlega mo sengwe le sengwe. Ke | Potso 2.48
nagana gore ke a palelwa mo botshelong.
9.6 | Go thata gore ke gopole dilo tse di fitileng. Potso 2.51
9.7 | Ke itumelela go tla ka dikakanyo tse dintsha. Potso 2.61
9.8 | Ke tshaba dikgwetlo tse dintsha. Potso 2.62
9.9 | Fa ke fiwa kakanyo ke a e dira. Potso 2.63
10. Maintaining a healthy life style: Development and maintenance of a
healthy life style.
10.1 | Fa ke sa tlhola sentle kgotsa ke entse le letsatsi le le | Potso 2.66
sa ntumedisang ebile dilo tsame di sa tsamaya
sentle, ke iphodisa ka go ikotlolola mmele.
10.2 | Ke robala sentle. Potso 2.67
10.3 | Go siame gore batsha ba gane thobalane. Potso 2.68
10.4 | Ke aitlhokomela gonne ke batla go tshela sebaka. Potso 2.69
10.5 | Go tsuba ga gowa siamela mmele. Potso 2.70
10.6 | Go tshega go siameletse pelo Potso 2.71
10.7 | Ga ke je dijo tse dinang le dikotla ka nako tsotlhe. Potso 2.72
10.8 | Thobalano e e bolokesegileng kefa batho ka dinako | Potso 2.73
tsotlhe ba dirasa condomo pele ga thobalano.
10.9 | Go nwa bojwala ke selo se se itumediseng. Potso 2.74
10.10 | Nkaya go dira diteko tsa HIV fanka tlhakalana | Potso 2.75

dikobo le mongwe ke sa itshereletsa.
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Appendix 5: SEMI STRUCTURED INTERVIEW WITH A SCHEDULE

A LIFE SKILLS PROGRAMME FOR EARLY ADOLESCENT AIDS
ORPHANS

Researcher: MAUREEN MOTEPE

Address: P. 0. BOX 5620
MMABATHO
5435

Tel : 018 3892350

Dear participant

My name is Maureen Motepe. | am a student at the University of Pretoria, busy with a
study on a life skills programme for early adolescent AIDS orphans. As part of the study
I need to conduct interviews with major role players and that includes you. My objective
with this interview includes identifying socio-economic needs, problems of and life skills
needed by early adolescent AIDS orphans. During the interview the researcher will make

use of a schedule, as a guideline to ensure systematic data.

You are therefore kindly invited to be a participant in this study. The interview will take
approximately 30 minutes of your time. You are also kindly requested to read and sign

the informed consent provided to you.

Thank you for your cooperation.
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RESEARCH TOPIC: ALIFE SKILLS PROGRAMME FOR EARLY

Respondents: Social Workers

1. Age

2. Gender

3. Qualifications

4. Position at work

5. Years of social work
experience

6. Experience with AIDS

~

Geographical Area

ADOLESCENT AIDS ORPHANS

Demographic information

20 — 30 years

31 — 40 years

41 - 50 years

51 - 60 years

Female

Male

Graduate Degree

Post-graduate

Other

2 —5years

6 — 10 years

10 - 30 years

orphans 1 —5 years

6 — 10 years

10- 15 years
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INTERVIEW SCHEDULE (Social Workers)

The respondents will focus on the following themes as part of the semi structured
interview.

SOCIAL NEEDS AND PROBLEMS
What problems do AIDS orphans experience regarding:

Relationships
Upbringing
Education
Health-care
Subsistence
Security

VVVVYY

What are the social needs of AIDS orphans?
EMOTIONAL NEEDS AND PROBLEMS
What problems do AIDS orphans experience regarding:

Emotions

Mental-health

Personality

Support systems

Loss of parent(s) and identity

VVVVY

What are the emotional needs of AIDS orphans?
LIFE SKILLS

Which life skills do AIDS orphans need to enhance their personal well-being regarding
socio-emotional needs?
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RESEARCH TOPIC: ALIFE SKILLS PROGRAMME FOR EARLY

ADOLESCENT AIDS ORPHANS

Respondents: AIDS Orphans

Demographic information

1. Age 11 -12 years
13 - 14 years
2. Gender Female
Male
3. Highest educational standard passed  Grade 3 -4
Grade 5 -6
4. Residential area Urban
Rural
5. Language spoken
6. Parent(s) Mother
Father
None
7. Who is your guardian? Mother/father
Relative
Other
8. How long have you been an orphan? 1 -3 years
4 — 5 years
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INTERVIEW SCHEDULE (AIDS orphans)

The respondents will focus on the following themes as part of the semi structured

interview.
SOCIAL NEEDS AND PROBLEMS
What problems do you experience regarding:

Relationships
Upbringing
Education
Health-care
Subsistence
Housing

VVVVVYY

What are your social needs?
EMOTIONAL NEEDS AND PROBLEMS
What problems do you experience regarding:

Emotions

Mental-health

Personality

Support systems

Loss of parent(s) and identity

YVVYVYYVYV

What are your emotional needs?

LIFE SKILLS

Which life skills do you need to enhance your personal well-being regarding socio-

emotional needs?
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RESEARCH TOPIC: ALIFE SKILLS PROGRAMME FOR EARLY

ADOLESCENT AIDS ORPHANS

Respondents: Caregivers

Demographic information

1. Age 20 — 45 years

46 — 60 years

61 —75 years

Other

2. Gender Female

Male

3. Marital Status Married

Widow

Divorced

4. Language spoken

5. Years of care giving 1 -5 years

6 — 10 years

6. Own children under your care

7. AIDS orphans under your care

8. Do you receive assistance? Yes
No
9. If yes, from whom? Government
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Community

Relatives

Other

10. Type of assistance Financial Support

Human Support

Material Support

11. Geographical Area
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INTERVIEW SCHEDULE (Caregivers)
The respondents will focus on the following themes as part of the semi structured
interview.

SOCIAL NEEDS AND PROBLEMS
What problems do AIDS orphans experience regarding:

Relationship
Upbringing
Education
Health-care
Housing
Security

VVVVYY

What are the social needs of AIDS orphans?
EMOTIONAL NEEDS AND PROBLEMS
What problems do AIDS orphans experience regarding:

Emotions

Mental-health

Personality

Support systems

Loss of parent(s) and identity

VVVVY

What are the emotional needs of AIDS orphans?
LIFE SKILLS

Which life skills do AIDS orphans need to enhance their personal well-being regarding
socio-emotional needs?
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Appendix 6: A SELF-CONSTRUCTED GROUP QUESTIONNAIRE

A LIFE SKILLS PROGRAMME FOR EARLY ADOLESCENT AIDS
ORPHANS

Researcher: MAUREEN MOTEPE

Address: P.O.BOX 5620
MMABATHO
5435

Tel : 018 3892350

Dear participant

My name is Maureen Motepe. | am a student at the University of Pretoria, busy with a
study on a life skills programme for early adolescent AIDS orphans. As part of the study
I need your assistance in filling this questionnaire. My objective with this questionnaire
includes testing the effectiveness of the newly developed AIDS orphans life skills
programme. You are expected to fill the questionnaire before and/or after participation in

the programme.

You are therefore kindly invited to be a participant in this study. The questionnaire will
take approximately 45 minutes of your time. You are also kindly requested to read and

sign the informed consent provided to you.

Thank you for your cooperation.
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Research Title: A Life skills programme for early adolescent Aids orphans

Respondent No

1.

University of Pretoria etd — Motepe, M M (2006)

ENGLISH

Demographic information

Research Questionnaire

]

Please answer this part of the questionnaire by marking all the answers that apply to you

with a cross (X) in the provided box.

11

Age

11 years old

12 years old

13 years old

Alw(N|F

14 years old

Gender

Male

Female

Race

Black

Coloured

Indian

White

Home language

Tswana

Sepedi

Sesotho

Zulu

Xhosa

Tsonga

Other (Specify..........
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1.5 Level of education

Grade 4

Grade 5

Grade 6

AIWIN|F

Other (Specify............ )

1.6 Are both your parents still living?
If no, who has passed away?

1 | Yes

2 | No

1.7 If no, who is still alive?

[

Mother

2 | Father

=
co

Who do you live with? (Only head of the house)

Mother

Father

Maternal Grandparent(s)

Paternal Grandparent(s)

Brother/Sister

Relatives

Friends/Neighbors

Living alone

At an institution

PO OINOO O~ WIN|F

0 | Other (Specify............ )

1.9 If living alone, how many siblings are under your care?

1 |1-2
2 134
4 | Other (Specify............ )
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Life skills

Answer the following part of the questionnaire by carefully reading the next statements

and making a mark in the box which best describes your answer.

No Statement Agree Disagree | Uncertain

2.1 I am OK being myself.

2.2 Everybody makes mistakes; that’s
normal, so | am normal.

2.3 | feel embarrassed when others look at
me because | worry about my body
image.

2.4 | usually believe people when they
compliment me.

2.5 I need other people’s respect to feel
good about myself.

2.6 | am an insecure teenager.

2.7 | worry about my future a lot.

2.8 I get headaches and stomach pains when
| am worried or upset.

2.9 When things go wrong | usually blame
myself.

210 |1 am easily discouraged by new
challenges.

2.11 | When someone makes me angry | keep
quiet. | don’t confront the problem.

212 I usually pretend to be okay even when |
am not.

2.13 | When frustration builds up | lose my

temper and | fight.
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No Statement Agree Disagree | Uncertain

2.14 |1 feel upset when people do not
understand what | say.

2.15 | When | am sad or worried I try to talk to
someone about it.

2.16 | People sometimes criticize me, but
that’s OK because nobody is perfect.

2.17 || respect myself and 1 do not allow
people to try to push me around.

2.18 | Itis scary to stand up in a crowd and be
different.

2.19 | Sometimes | keep quiet in conversation
because | am afraid of how others will
react.

2.20 | I am scared of being on my own.

2.21 |1 am willing to defend that, which 1
believe in.

2.22 | If | differ with my peers | am able to go
against them.

2.23 | | enjoy telling people what | think of
them.

2.24 | My friends think 1 am a leader.

2.25 | I often feel loved and accepted by my
friends.

2.26 | | often share with my friends about how
| feel.

2.27 | ought to please my friends rather than

do what | want.
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No Statement Agree Disagree | Uncertain

2.28 | | enjoy socialising with others.

2.29 | I always believe in myself.

2.30 | | usually solve problems by carefully
thinking things through before making
any decision.

2.31 || usually do things at a spur of the
moment.

2.32 |1 can make my own decisions about
what to do.

2.33 | Once | have made a decision | believe
in, I usually stick to it.

2.34 | My yes is always yes and my no is
always no.

2.35 | | find it difficult to set limits on what |
will and will not do.

2.36 | When | have to make a decision I find it
difficult to make up my mind.

237 |When | make a mistake, | take
responsibility and learn from what went
wrong.

2.38 | Sometimes people are disrespectful
towards me, | can cope with that
because | know that | am OK.

2.39 | It’s all too much | just can’t cope
anymore.

2.40 || am depressed much of the time and

find myself crying and moping around.
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No Statement Agree Disagree | Uncertain

2.41 || become hurt and experience extreme
pain when | feel unappreciated by my
friends.

2.42 | Making and keeping relationship with
people is very important to me.

2.43 | 1 work well with other people.

2.44 || respect other people’s views even if
they are different from mine.

2.45 || listen carefully to what other people
have to say.

2.46 | When | talk to others, I look into their
eyes to show my interest and full
attention.

2.47 |1 try to understand and react to other
people’s feelings in a caring and
responsible way.

2.48 | I never succeed in anything and I think |
am a failure in life.

2.49 | am a very unhappy person.

2.50 | Other people are better than me.

2.51 | I find it difficult in remembering things.

2.52 | I am unlovable.

2.53 | I am usually a calm person.

2.54 | 1 am lonely.

2.55 | | am motivated to succeed in life.

2.56 | | am a helpless person.
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No Statement Agree Disagree | Uncertain

257 |1 usually observe people’s facial
expression when 1I’m talking to them.

2.58 | Actions speak louder than words.

2.59 | I amtolerant of others beliefs.

2.60 || feel no good at anytime .

2.61 | | enjoy generating new ideas.

2.62 | I am fearful of new challenges.

2.63 | When | get an idea | run with it.

2.64 | Planning is very important to me.

2.65 | It is good for problems to be solved
peacefully.

2.66 | When I've had a bad day or things are
going wrong I relieve tension by doing
Some exercise.

2.67 | | sleep properly.

2.68 | It is good for young people to say no to
Sex.

2.69 | I look after myself so that I live longer.

2.70 | Smoking is not healthy for the body.

2.71 | Laughing is good for the soul.

2.72 I do not always eat healthy food.

2.73 | Safe sex means always using a condom

when having sex.
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No Statement Agree Disagree | Uncertain
2.74 | Drinking alcohol is an exciting thing to

do.
2.75 | 1 would go for an HIV test if | had had

an unsafe sex.

Categorizitaion of statements, from Section 2 of the Self Constructed

Research Questionnaire,

according to the topics of Life skills

development

1. A good sense of identity and self esteem: Improvement of self-concept

1.1 | I am OK being myself. Question 2.1

1.2 | Everybody makes mistakes; that’s normal, so | am | Question 2.2
normal.

1.3 | I feel embarrassed when others look at me because | | Question 2.3
worry about my body image.

1.4 | I usually believe people when they compliment me. | Question 2.4

1.5 | I need other people’s respect to feel good about | Question 2.5
myself.

1.6 | I am an insecure teenager. Question 2.6

1.7 | When things go wrong | usually blame myself. Question 2.9

1.8 | I usually pretend to be okay even when | am not. Question 2.12
People sometimes criticize me, but that’s OK | Question 2.16

1.9 | because nobody is perfect.

1.10 | Itis scary to stand up in a crowd and be different. Question 2.18

1.11 | Sometimes | keep quiet in conversation because | | Question 2.19

am afraid of how others will react.

634




University of Pretoria etd — Motepe, M M (2006)

1.12 | I am scared of being on my own. Question 2.20

1.13 | I am willing to defend that, which | believe in. Question 2.21

1.14 | If | differ with my peers | am able to go against | Question 2.22
them.

1.15 | I enjoy telling people what I think. Question 2.23

1.16 | My friends think | am a leader. Question 2.24

1.17 | | often feel loved and accepted by my friends. Question 2.25

1.18 | | often share with my friends about how | feel. Question 2.26

1.19 | I ought to please my friends rather than do what | | Question 2.27
want.

1.20 | I always believe in myself. Question 2.29

1.21 | My yes is always yes and my no is always no. Question 2.34

1.22 | Sometimes people are disrespectful towards me, | | Question 2.38
can cope with that because | know that | am OK.

1.23 | | never succeed in anything and I think | am a | Question 2.48
failure in life.

1.24 | Other people are better than me. Question 2.50

1.25 | I am unlovable. Question 2.52

1.26 | | am motivated to succeed in life. Question 2.55

1.27 | I am a helpless person. Question 2.56

2. Communication skills: Development of healthy relationships.

2.1

When someone makes me angry | keep quiet. |
don’t confront the problem.

Question 2.11
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2.2 | lusually pretend to be okay even when | am not. Question 2.12

2.3 | | feel upset when people do not understand what | | Question 2.14
say.

2.4 | When | am sad or worried | try to talk to someone | Question 2.15
about it.

2.5 | Sometimes | keep quiet in conversation because | | Question 2.19
am afraid of how others will react.

2.6 | I am willing to defend that, which | believe in. Question 2.21

2.7 | I enjoy telling people what I think of them. Question 2.23

2.8 | | often share with my friends about how | feel. Question 2.26

2.9 | I enjoy socialising with others. Question 2.28

2.10 | My yes is always yes and my no is always no. Question 2.34

2.11 | Making and keeping relationship with people is | Question 2.42
very important to me.

2.12 | 1 work well with other people. Question 2.43

2.13 | | respect other people’s views even if they are | Question 2.44
different from mine.

2.14 | 1 listen carefully to what other people have to say. Question 2.45

2.15 | When 1 talk to others, I look into their eyes to show | Question 2.46
my interest and full attention.

2.16 | | try to understand and react to other people’s | Question 2. 47
feelings in a caring and responsible way.

2.17 | I usually observe people’s facial expression when | Question 2.57
I’m talking with them.

2.18 | Actions speak louder than words. Question 2.58
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3. Assertiveness training skills:

University of Pretoria etd — Motepe, M M (2006)

Development of abilities to make right

choices in the face of peer pressure.

3.1 | | feel embarrassed when others look at me because | | Question 2.3
worry about my body image.

3.2 | I need other people’s respect to feel good about | Question 2.5
myself.

3.3 | When someone makes me angry | keep quiet. | | Question 2.11
don’t confront the problem.

3.4 | lusually pretend to be okay even when | am not. Question 2.12

3.5 | I respect myself and I do not allow people to try to | Question 2.17
push me around.

3.6 | Itisscary to stand up in a crowd and be different. Question 2.18

3.7 | am willing to defend that, which I believe in. Question 2.21

3.8 | If I differ with my peers | am able to go against | Question 2.22
them.

3.9 | My friends think | am a leader. Question 2.24

3.10 | | often share with my friends about how | feel. Question 2.26

3.11 | I ought to please my friends rather than do what | | Question 2.27
want.

3.12 | I always believe in myself. Question 2.29

3.13 | My yes is always yes and my no is always no. Question 2.34

3.14 | | find it difficult to set limits on what I will and will | Question 2.35
not do.

3.15 | I am motivated to succeed in life. Question 2.55
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4. Self awareness: Personal growth through knowledge and understanding

of self

4.1 | 1 am an insecure teenager. Question 2. 6
4.2 | 1 am a very unhappy person. Question 2.49
4.3 | I am unlovable. Question 2.52
4.4 | 1 am usually a calm person. Question 2.53
4.5 | I am lonely. Question 2.54
4.6 | | am motivated to succeed in life. Question 2.55
4.7 | I am a helpless person. Question 2.56
4.8 | | am tolerant of others beliefs. Question 2.59
4.9 |1 feel nogood at anytime . Question 2.60
4.10 | I am fearful of new challenges. Question 2.62

5. Coping and stress management skills: Development of abilities to
cope with emotions and managing stress.
5.1 | Everybody makes mistakes; that’s normal, so | am | Question 2.2
normal.
5.2 | I am an insecure teenager. Question 2.6
5.3 | I worry about my future a lot. Question 2.7
54 |1 get headaches and stomach pains when | am | Question 2.8
worried or upset.
5.5 | When things go wrong | usually blame myself. Question 2.9
5.6 | I am easily discouraged by new challenges. Question 2.10
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5.7 | When someone makes me angry | keep quiet. | | Question 2.11
don’t confront the problem.

5.8 | lusually pretend to be okay even when I am not. Question 2.12

5.9 | When frustration builds up | lose my temper and | | Question 2.13
fight.

5.10 | I feel upset when people do not understand what | | Question 2.14
say.

5.11 | When | am sad or worried | try to talk to someone | Question 2.15
about it.

5.12 | People sometimes criticize me, but that’s OK | Question 2.16
because nobody is perfect.

5.13 | Itis scary to stand up in a crowd and be different. Question 2.18

5.14 | | enjoy telling people what I think of them. Question 2.23

5.15 | | often share with my friends about how | feel. Question 2.26

5.16 | Sometimes people are disrespectful towards me, | | Question 2.38
can cope with that because | know that | am OK.

5.17 | It’s all too much | just can’t cope anymore. Question 2.39

5.18 | | am depressed much of the time and find myself | Question 2.40
crying and moping around.

5.19 | | become hurt and experience extreme pain when | | Question 2.41

feel unappreciated by my friends.

6. Decision making skills: Development of abilities to make informed and
responsible decisions

6.1 |1 usually solve problems by carefully thinking | Question 2.30
things through before making any decision.
6.2 | I usually do things at a spur of the moment. Question 2.31
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6.3 | | can make my own decisions about what to do. Question 2.32

6.4 | Once | have made a decision | believe in, I usually | Question 2.33
stick to it.

6.5 | My yes is always yes and my no is always no. Question 2.34

6.6 | I find it difficult to set limits on what I will and will | Question 2.35
not do.

6.7 | When | have to make a decision | find it difficult to | Question 2.36
make up my mind.

6.8 | When | make a mistake, | take responsibility and | Question 2.37
learn from what went wrong.

6.9 | I listen carefully to what other people have to say. Question 2.45

6.10 | Planning is very important to me. Question 2.64

7. Problem solving skills: Development of abilities to solve problems.

7.1 | When someone makes me angry | keep quiet. | | Question 2.11
don’t confront the problem.

7.2 | 1 usually pretend to be okay even when | am not. Question 2.12
When frustration builds up | lose my temper and | | Question 2.13

7.3 | fight.

7.4 | People sometimes criticize me, but that’s OK | Question 2.16
because nobody is perfect.

7.5 | | often share with my friends about how | feel. Question 2.26

7.6 |1 usually solve problems by carefully thinking | Question 2.30
things through before making any decision.

7.7 | lusually do things at a spur of the moment. Question 2.31

7.8 | I can make my own decisions about what to do. Question 2.32

640



University of Pretoria etd — Motepe, M M (2006)

7.9 | Once | have made a decision | believe in, I usually | Question 2.33
stick to it.

7.10 | My yes is always yes and my no is always no Question 2.34

7.11 | | find it difficult to set limits on what | will and will | Question 2.35
not do.

7.12 | When | have to make a decision | find it difficult to | Question 2.36
make up my mind.

7.13 | When | make a mistake, | take responsibility and | Question 2.37
learn from what went wrong.

7.14 | | respect other people’s views even if they are | Question 2.44
different from mine.

7.15 | I listen carefully to what other people have to say. Question 2.45

7.16 | It is good for problems to be solved peacefully. Question 2.65

8. Conflict management skills: Development of abilities to manage

conflict.

8.1 | Everybody makes mistakes; that’s normal, so | am | Question 2.2
normal.

8.2 | When someone makes me angry | keep quiet. || Question 2.11
don’t confront the problem.

8.3 | l usually pretend to be okay even when | am not. Question 2.12

8.4 | When frustration builds up | lose my temper and | | Question 2.13
fight.

8.5 | When | am sad or worried | try to talk to someone | Question 2.15
about it.

8.6 | I enjoy telling people what I think of them. Question 2.23

8.7 | | often share with my friends about how | feel. Question 2.26
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8.9 | I usually solve problems by carefully thinking | Question 2.30
things through before making any decision.

8.10 | I usually do things at a spur of the moment. Question 2.31

8.11 | I find it difficult to set limits on what I will and will | Question 2.35
not do.

8.12 | When | have to make a decision | find it difficult to | Question 2.36
make up my mind.

8.13 | When | make a mistake, | take responsibility and | Question 2.37
learn from what went wrong.

8.14 | Sometimes people are disrespectful towards me, | | Question 2.38
can cope with that because | know that | am OK.

8.15 | I respect other people’s views even if they are | Question 2.44
different from mine.

8.16 | I listen carefully to what other people have to say. Question 2.45

8.17 | Itis good for problems to be solved peacefully. Question 2.65

9. Critical thinking and creative thinking skills:

capacities to think critically and creatively.

Development of

9.1 | I enjoy telling people what I think of them. Question 2.23

9.2 | I usually solve problems by carefully thinking | Question 2.30
things through before making any decision.

9.3 | l usually do things at a spur of the moment. Question 2.31

9.4 | When | have to make a decision | find it difficult to | Question 2.36
make up my mind.

9.5 | I never succeed in anything and I think 1 am a | Question 2.48
failure in life.

9.6 | I find it difficult in remembering things. Question 2.51
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9.7 | I enjoy generating new ideas. Question 2.61
9.8 | I am fearful of new challenges. Question 2.62
9.9 | When | get an idea | run with it. Question 2.63

10. Maintaining a healthy life style: Development and maintenance of a
healthy life style.

10.1 | When I’ve had a bad day or things are going wrong | Question 2.66
I relieve tension by doing some exercise.
10.2 | I sleep properly. Question 2.67
10.3 | Itis good for young people to say no to sex. Question 2.68
10.4 | I look after myself so that I live longer. Question 2.69
10.5 | Smoking is not healthy for the body. Question 2.70
10.6 | Laughing is good for the soul. Question 2.71
10.7 | I do not always eat healthy food. Question 2.72
10.8 | Safe sex means always using a condom when | Question 2.73
having sex.
10.9 | Drinking alcohol is an exciting thing to do. Question 2.74
10.10 | I would go for an HIV test if |1 had had an unsafe | Question 2.75

SeX.
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Appendix 7: Informed Consent Letter

Principal Investigator: Maureen Motepe

Department of Social Work
University of Pretoria

Informed Consent

1.

Title of Study: A life skills programme for early adolescent AIDS orphans.

Purpose of the study: The broad aim of this study is to develop and empirically

test a life-skills programme for early adolescent AIDS orphans.

I will be interviewed about socio-emotional needs and problems I'm
experiencing. | will also be asked to be part of a group where we will be taught
and informed about life skills needed by early adolescent AIDS orphans.
Thereafter, | will be asked to complete a group administered questionnaire
related to what I gained from the group and the changes | have experienced since

participating in the project.

Risks and Discomforts: The risk and discomfort associated with this project is
that I may experience feelings of pain, hurt, anger, frustration, uncertainty etc. as
| relate my needs and problems during the interview. A social worker will be
present during the interview to support and offer me the necessary help me when

I’m overwhelmed by such feelings.

Benefits: The main benefit of participating in this study is that | will learn more
about life skills needed by early adolescent AIDS orphans and thereby enhancing
my personal-well being. Furthermore, the study will surely help researchers gain
a better understanding of needs and problems experienced by early adolescent
AIDS orphans.
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6. Participant’s Rights: | may withdraw from participating in the study at any time.

7. Financial Compensation: 1 don’t expect to get any financial reward from the
researcher. | understand and accept that the researcher will have contact with me

at my school or residential welfare agency.

8. Confidentiality: 1 have been assured that everything I say will be kept strictly
confidential except in cases where the researcher shares information with the
authorized supervisor. Furthermore, | have been assured that my responses will
be anonymous since | will not be requested to mention my name. Anonymity is
assured by the use of a number system for comparison of the pretest and posttest

results.

9. If I have any question or concerns, | can call 012- 4202394 at the University of

Pretoria during office hours.
I understand my rights as a research subject and | voluntary consent to participation in

this study. | understand what the study is about and how and why it is being done. | will

receive a signed copy of this consent form.

Signature of the Investigator
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Appendix 8: AIDS Orphans Life Skills Programme

A LIFE SKILLS PROGRAMME FOR EARLY ADOLESCENT AIDS
ORPHANS

The following life skills development programme is named:

AIDS orphans life skills programme

AIDS orphans life skills programme is a comprehensive educational programme, which
promotes abilities for adaptive and positive behaviour that enable early adolescent AIDS
orphans to deal effectively with the demands and challenges of everyday life. It includes
all those skills that enable people to maximise their choices, to enhance their personal
well-being and to improve their quality of life. Life skills enable the individuals to
translate knowledge, attitudes and values into actual abilities i.e. “what to do and how to
do it.” The objective of the programme is to help this group of people increase the
probability of making good rather than poor choices in targeted skills. The point of
departure is based on efforts to internalise an accepted life-style (primary prevention) and

avoid dangerous behaviour.

AIDS orphans life skills programme creates opportunities for participants to practice life
skills so they can make healthy and informed choices. AIDS orphans life skills
programme help young people to acquire necessary tools to take charge and effectively
manage their lives. According to Hoelson and Van Schalkwyk (2001: 246) the local need
for life skills programmes is associated with the gradual erosion of traditional systems of
societies and the families. To equip the youth to adequately cope with challenges of

modern societies life skills programmes can make a significant contribution.
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The programme deals with key topics that early adolescent AIDS orphans need to know
about for example:

> A good sense of identity.

» The capacity to develop healthy relationships (communication and interpersonal
skills).

Assertiveness skills.

Self-awareness and self-esteem.

Coping and stress management skills.

The ability to make informed and responsible decisions.

Problem solving and conflict management skills.

Independent, critical and creative thinking skills.

Health living and knowledge about HIVV/AIDS.

V V V V V V V

In the AIDS orphans life skills programme, early adolescent AIDS orphans are actively
involved in a dynamic teaching and learning process. The methods used to facilitate this
active involvement include working in small groups, brainstorming, and role-play. These
methods to teach life skills are based on experiential learning (learning through active
participation) rather than didactic teaching. The teaching of skills is both theoretical and
practical. It is intended to equip the learner with new or improved abilities. It is based on
the principle that people learn best when they are actively involved in their lessons.
AIDS orphans life skills programme therefore employs activities at the end of every
session. The aim is that the participants will immediately identify with the activities
employed and recognise their own life experiences reflected in the activities. These
activities encourage the participants to learn new knowledge and develop a range of skills
at the same time. Some of the activities require participants to remember the right
information, while others encourage them to think for themselves or write about their

feelings.

The programme does not aim at telling people how to live their lives, but it focuses on
giving early adolescent AIDS orphans accurate information and opportunities to develop
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skills and positive values. This will help them to make responsible and healthy choices
for their lives.

The programme is primarily designed for social workers involved in the field of
HIV/AIDS. Social workers are called to work with individuals, families, groups,
organizations and communities to address concerns that limit their social functioning.
The focus of social work is on the improvement of the social functioning of people in
interaction with their environment. The social worker sees these people as having

potential and believes in their ability to grow and develop (Zastrow, 2000: 48).

THE CONTENT OF AIDS ORPHANS LIFE SKILLS
PROGRAMME

AIDS Orphans Life Skills Programme for early adolescents AIDS orphans consists of ten
sessions. The content of this programme is thus set out in terms of the next consecutive

sessions.
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SESSION 1

A SENSE OF IDENTIY AND SELF-ESTEEM

Goal

-Improvement of self-concept and self-esteem-
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Session one: A good sense of identity and self-esteem

OUTCOMES
After completing this session you should:

o Demonstrate understanding of the concept self-concept, self-esteem and self-

identity.

1.1 Introduction

The development of self-esteem is viewed as critical for AIDS orphans. According to
UNAIDS (2004: 4) and Robbins (2004: 1) without the protective environment of their
homes, orphaned children face increased risk of violence, exploitation and abuse. They
may be ill-treated by their guardians, and dispossessed of their inheritance and property.
Such extensive environmental change can deprive children of the feelings of security and
comfort they derive from familiar routines and settings. Doka (1994: 36) notes that these
children, given their environment, may experience developmental or behavioural
problems such as poor self-esteem. They may find it difficult to trust or to bond with
adults. The development of self-esteem will help early adolescent AIDS orphans to see
themselves differently i.e. to view themselves as special and unique. When people value
themselves highly, they will have necessary confidence to accomplish goals. AIDS
orphans will maintain high levels of self-esteem as they nurture positive attitude in

respect to themselves.

Aspects to be covered in this session include the development of:
> Self-concept;
» Self-esteem and

> ldentity.

Table 1 provides the planned course for session 1
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Table2: Developing a sense of identity and self-esteem

Time Topics and Activities
5 minutes Introduction
10 minutes Description of self-concept, self-esteem and a sense of identity
5 minutes Advantages of a high self-esteem
5 minutes Disadvantages of a poor-self-esteem
20minutes Strategies of building self-esteem and confidence
15 minutes Activity: “The uniqueness of me”

1.2 Description of self-concept, self-esteem and a sense of identity

Q

Definitions and general overview of the concepts: self-concept, self-esteem and a

sense of identity.

1.3 Advantages of having a high self-esteem

Q

Q

a

Greater capacity to be creative.

Assume active roles in social groups.

Less likely to be burdened by self-doubt, fear and ambivalence.

More likely to move more directly and realistically towards personal goals.
Find it easier to accept differences between their own levels of competence and

that of others is areas such as peer relationships and physical pursuits.

1.4 Disadvantages of poor self-esteem

Q

Q

a

People feel helpless and inferior.

Incapable of improving their situation.

Strive for social approval by behaving in ways which are over-compliant.
Pretending to be self-confident when they are not

Struggling to feel good about themselves

Fear of not being good enough

Easily discouraged in whatever they do.
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1.5 Strategies of building self-esteem and confidence

o Establish a caring personal relationship, and create an environment of acceptance.

o Use every opportunity to accentuate the positive.

o Provide numerous opportunities for success.

o Reward any attempt of positive achievement with generous approval.

o Encourage them to change negative self-thinking attitudes such as ‘I can’t’ or
‘I’m not capable’ to ‘I can’ and ‘I am capable’.

o Use modelling, role-play and assertiveness training to reinforce feelings of
confidence in their ability to achieve.

o Teach problem-solving skills.

o Avoid criticism. People with poor self-esteem are especially vulnerable to

criticism.

1.6 Session’s Activity

Activity : “The uniqgueness of me”

Having a positive self-image is important for building confidence. The activity is based
on a good sense of identity and self esteem. The theme of the activity is the “uniqueness
of me”
o The facilitator will ask the children to write their names on a large sheet, and to
say what it means and how they feel about themselves and their names.
o In pairs, the children discuss their characteristics e.g. physical characteristics,
skills, achievements, and also things they would like to be able to do.
o The group is then asked to mention how does the image make them feel about
themselves.
o Finally the children are asked whether they enjoyed the activity, and what they
have learnt about themselves. They are asked to finish the statement: “Something
I discovered about myself which makes me feel good is.....”
o The children are then told the importance of having a good sense of identity, self-

concept and self-esteem.
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SESSION 2

COMMUNICATION SKILLS

Goal
-The capacity to develop healthy relationships through acquiring communication skills-
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Session two: Communication skills

OUTCOMES
After completing this session participants should be able to:
o Give an overview of communication as a process.
o Ilustrate effective ways of communicating with others.

a Utilise different communication skills.

2.1 Introduction

Every system depends upon communication for its survival. Communication is the basis
for all human interaction. Effective communication is essential for good relationships.
Although it is impossible not to communicate, since all behavior is communication, basic
communication skills are often not so easily acquired. Young people who have poor
communication skills are unlikely to have the ability to stand up for themselves and to
assert their rights. In situations involving peers or adults, this lack of communication
skills can result in feelings of helplessness and powerlessness (Cleary, 2004: 7; Geldard
& Geldard, 2002: 228; Johnson & Johnson, 2003: 137; Potgieter, 2004: 228).

This session is based on the assumption that learning to communicate effectively helps
early adolescents AIDS orphans to build positive relationships with others and it also
boosts their self-esteem. According to Hoelson and Van Schalkwyk (2001: 260) people
are not born with the ability to communicate effectively. The nature of their early
childhood and current environment has a major influence on their ability to express
feelings thoughts and other aspects of themselves. Avert (2004: 7), UNAIDS (2004: 3)
as well as Van Dyk (2001: 334-335) note that the parent’s death deprives an AIDS
orphan the learning and values they need to become socially knowledgeable and
productive adults. Many suffer social isolation. They must grapple with the stigma and
discrimination so often associated with AIDS, causing a low level of communication
proficiency and lack of confidence in expressing themselves. Self-confidence and
communication are interdependent to such an extent that difficulties or problems in the
one area will affect the other (Hoelson & Van Schalkwyk, 2001: 253). It is therefore of
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paramount importance that AIDS orphans be equipped with a wider range and depth of

communication skills if they are to live effectively and creatively.

Aspects to be covered in this session include:

% Communication as a process;

D

» Verbal and non verbal communication;

7
L X4

Levels of communication;

*

+«+ Guidelines that can be helpful in communicating

X/
°e

Basic sending and receiving skills.

Table 2 provides the planned course for session 2

Table2: Developing communication sKills

Time Topics & Activities
5 minutes Introduction
10 minutes Communication as a process
10 minutes Verbal and Non-verbal communication
10 minutes Guidelines that are helpful in communication
10 minutes Basic sending and receiving skills
15 minutes Activity: Building good relationships

2.2 Communication as a process

o Basic process of communication

2.3 Verbal and non-verbal communication

Communication is characterized by a complex combination of verbal signals and
nonverbal signals. Verbal communication is communication-using words whereas non-

verbal communication is communication without words.
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Non-verbal communication

Non-verbal communication is an important part of all messages, involving all senses, and

is also the foundation on which human relationships are built. Focus is on the following

non-verbal cues:

Q

Q

The tone of one’s voice.

The speed at which one speaks.

The pauses, shouting, whispering and other vocal expressions.
Facial expressions.

Hand gestures

Foot movements

Body position.

2.4 Guidelines that can be helpful in communication

Q

Q

a

Avoid distractions.

Begin sentences with positives instead of negatives.

Convey your communications calmly, clearly, concretely and completely. Be
brief and to the point. Long-winded or verbose communications only confuse
people.

Demonstrate good communication.

Establish eye contact.

Provide feedback.

Keep language simple.

Stick with what you say.

2.5 Basic sending and receiving skills

There are basic sending and receiving skills that people need to master to communicate

effectively.

Sending skills
o Taking clear ownership for one’s message.

Q

Q

Making messages complete and specific.

Ensuring that one’s verbal and nonverbal messages are congruent.

Copyright: All rights reserved 656



University of Pretoria etd — Motepe, M M (2006)

Building in redundancy.
Obtaining feedback on how the message was received.
Adapting the message to the receivers’ frame of reference.

Describing one’s feelings and describing others’ behavior with evaluation.

Receiving skills

Q

a

Q

Q

Paraphrasing accurately.

Evaluating the content to the message and the senders’ feelings.
Describing one’s perception of the sender’s feelings.

Negotiating meaning of the message until receiver and sender agree.

2.6 Session activity

e Activity: Building good relationships

Strong relationships involve good communication skills. The focus of the activity is

building good relationship through communication skills.

As an introduction, the group engage in an activity in which one group member
whispers a message to another, and this is then whispered from person to person
until it has gone around the whole class. At the end, the group compare the final
message to the original, to see if it has changed.

The group is then asked to define communication, and under what conditions
effective communication is said to have taken place.

The facilitator then tells the group that communication can be verbal and non
verbal.

Three members are given cards with the words “anger”, “nervous” and “happy”.
Each member uses non-verbal behaviour to communicate the emotion on the card.
The rest of the group takes turns to guess the emotion that is being expressed.

The group is then asked to give example s of misunderstanding in communication

that they have experienced, and to think about how it might have been avoided.
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SESSION 3

ASSERTIVENESS SKILLS

Goal

-The capacity to develop healthy relationships through acquiring assertiveness skills-
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Session three: Assertiveness skills

OUTCOMES

After completing this session participants should be able to:

o Differentiate between assertive, non-assertive and aggressive behaviour.
o [lustrate ways of interacting with others: non-assertion, aggression, and
assertion.

o Stand up for their rights.

3.1 Introduction

Steinberg (2003: 90) notes that sometimes problems are created in relationships with
friends, family or work colleagues because people lack the communication skills needed
to express emotions, needs, and opinions assertively. People may choose to bury them or
unleash them uncontrollably. Assertiveness skills are utilized to assist individuals who
are unduly hesitant about expressing their wants or feelings, or in standing up for their
personal rights. Verderber (1990) in Steinberg (2003:90) defines assertiveness as
“verbalizing your position on an issue for purposes of achieving a specific goal.” The
specific goal is for the person to express himself in such a way that he hurt neither
himself nor others. Assertiveness training aims at teaching clients to stand up for their
rights (Anderson & Okoro, 2000: 24; Zastrow, 2000: 477).

According to UNICEF (1998: iii) in Africa, orphaned children have relatively few legal
or customary rights to property or to decision making about their future, unless the parent
has made specific provision for them in the will. Van Dyk (2001: 334) points out that
after the parent’s death, children often loose their rights to the family land, property and
house. The inevitable death of the parents, cause unscrupulous relatives and friends
sometimes succeed in claiming land and other property that orphaned children are legally
entitled to inherit from their parents. UNAIDS (1997: 15) state that many AIDS orphans
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are not aware of their rights and to pursue these rights needs skills and self-confidence

that these children lack.

Assertiveness training in AIDS orphans life skills programme is designed to help
participants realize, feel and act on the assumption that they have the right to be
themselves and express their feelings freely. Once assertiveness skills have been acquired
it should significantly increase the learners’ self-esteem and self-efficacy and decrease
loneliness, social awkwardness and social phobia. Aspects to be covered in this session
include the following: Understanding the differences between assertiveness, non-
assertiveness and aggression; specific communicative assertiveness behaviours; ways of

asserting oneself.

Table 3 provides the planned course for session 3.

Table3: Developing assertiveness skills

Time Topics and Activities
5 minutes Introduction
10 minutes Activity: Behaviors associated with assertiveness
20 minutes Definition of concepts:  assertiveness, non-

assertiveness and aggression.

10 minutes Specific communicative assertiveness behaviours

15 minutes Activity: Assertiveness training

3.2 Definitions and general overview of the concepts

a Assertive behaviour.
o Non-assertive behaviour.

o Aggressive behaviour.
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3.3 Specific communicative assertive behaviours

Q

Q

a

Q

Being able to express disagreements (saying no)
Making requests
Expressing, positive and negative feelings

Being able to initiate, maintain and terminate interactions or discussions.

3.4 Session activities

Activity: Behaviour associated with assertiveness

As an introduction to assertiveness, participants can be asked to note the behaviours

associated with assertive, non-assertive and aggressive behaviour. Then in small groups

they can discuss the advantages and disadvantages of behaving in such ways.

Activity: Assertiveness training

The focus of the activity is assertiveness training.

Q

It is not easy to know what to say when someone is putting pressure on you.
Below are two situations where assertiveness and non-assertiveness behaviours
are demonstrated:

A situation is role-played in front of the group who are asked to look for verbal
and non-verbal cues for lack of assertiveness. A friend trying to get another
friend (friend 1) to smoke drugs. The friend does not want too, but doesn’t know
how to say no afraid of loosing friendship. He ends up agreeing and being
arrested for illegal possession of drugs.

In another situation a boyfriend pressurises a girlfriend to have sex. Although the

girl is aware that if she says no she might loose the boyfriend she finally says

no’.
The group is asked to discuss about the two responses

They then compare the reactions.

The group is given the opportunity to think of other situations in which they want

to say ‘no’ to something. They then work out what they would say.
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SESSION 4

SELF AWARENESS

Goal

-Personal growth through knowledge and understanding of self-
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Session Four: Self awareness

OUTCOMES
After completing this session participants should:
o Demonstrate understanding of self
o Be able to identify personal strengths and limitations

o Develop strategies of dealing with limitations

4.1 Introduction
Self-awareness includes peoples’ recognition of themselves, their character, identity,
cultural perspectives, goals, motivations, needs, values, feelings, strengths and
weaknesses as well as desires and dislikes. Developing self-awareness helps people to
recognize when they are stressed or feel under pressure. Furthermore, it is viewed as a
prerequisite for effective communication and interpersonal relations, as well as for
developing empathy for others. The individual who has self-awareness is aware of the
realities of life and feel responsible for self, others, and the well being of society (Brack
& Hill, 2000: 10; Corey & Corey, 2002: 32; Doyle, 1992: 113). Topics to be discussed
here includes:

o The value of knowing yourself.

o Knowledge of past and personal experiences.

o Personal expectations.

Table 4 provides the planned course for session 4.

Table4: Developing communication skills

Time Topics and Activity
5 minutes Introduction
15 minutes The value of knowing yourself
15 minutes Knowledge of past and personal experiences
10 minutes Expectations
15 minutes Activity: Learning to understand self
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4.1 The value of self-knowledge

o Allow people to deal more successfully with the life demands.

o Enable people to arrive at realistic and informed career choices than their
uniformed counterparts.

o Enable people to develop a philosophy of life, define moral values and in the
process pursue a healthy life style.

o Enable people to make informed choices.

4.2 Knowledge of past and personal experiences

o Learning from personal experiences

o Learning from others’ experiences

4.3 Expectations
o Expectations about self

o Expectations about others

4.4. Session’s activity

e Activity: learning to understand self

Being a teenager means that the body is changing so are the feelings. Learning to
understand self can help teenagers cope better with life. This activity is based on self-
awareness
o The members of the group are asked to imagine to be looking for friends. To do
that they must advertise in a local newspaper. In the advert they are supposed to
mention the kind of person they are. The only guide is that they should be honest
with themselves.
o Afterwards they are given the opportunity to share their advert with the whole
group.
o The group is then asked whether they have enjoyed the activity, and what they
have learnt about themselves.

o Finally the facilitator explains the importance of self-awareness.
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SESSION 5

ICOPING AND STRESS-MANAGEMENT SKILLS

Goal
-Development of abilities to cope with emotions and manage stress-
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Session 5: Coping with stress and emotions

OUTCOMES
After completing this session participants should be able to:

o ldentify different sources of stress
o Describe how people respond to a stressful situation
o Describe ways of coping with stress

5.1 Introduction

The focus of this session is on coping with stress and emotions. Coping with emotions
involves recognizing your emotions and others emotions, being aware of how emotions
influence behavior, and being able to respond to emotions appropriately. Intense
emotions, like anger or sorrow can have negative effects on a persons’ health if a person

does not react appropriately (Brack & Hill, 2000: 10).

The death of a parent is certainly a profound psychological and social crisis for a child,
especially when the parent dies from AIDS. These children exhibit emotional and
behavioural disturbances. The process of losing parents to HIVV/AIDS for the children
often includes the pain and the shame of the stigma and the fear that the disease carries in
most of the societies. The emotional suffering of the children usually begins with their
parents’ distress and progressive illness. Eventually the children suffer the death of their
parent(s) and the emotional trauma that results. This experience can lead to serious
psychological problems such as post-traumatic stress syndrome, aggression, alcohol and
drug abuse. Many experience anger; guilt; loss and abandonment, fear of death and fear
for their futures (UNAIDS, 2004: 3).

Coping and stress-management skills are important since they provide a platform for

discussing feelings of sadness, disillusionment, dissatisfaction, alienation, anger, guilt

and disbelief. Coping with stress is about recognizing the sources of stress, recognizing
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how these affect a person, and acting in ways that help to reduce levels of stress (WHO,
1997: 2; Baron & Byrne, 2003: 542; Amanat & Beck, 1994: 258).

Discussions in AIDS orphans life skill programme include the following aspects:

O

O

O

O

Coping with emotions
Identifying sources of stress

Ways of reducing sources of stress

Table 5 provides a planned course for session 5.

Table 5: Developing stress management skills

Time Topics and Activities
5 minutes Introduction
10 minutes Coping with emotions
10 minutes Sources of stress

Ways of reducing sources of stress

15 minutes Activity: “Thinking positive”

5.1 Coping with emotions

a

Q

Q

Pain, hurt and sadness
Loneliness

Anger and bitterness
Fear

Grief

Rejection

5.2 Sources of stress

The are various sources of stress. Focus will be on sources identified by participants.

Copyright: All rights reserved

667



University of Pretoria etd — Motepe, M M (2006)

5.3 Ways of reducing stress

o Constructive ways

o Destructive ways

5.4 Session’s activity

e Activity 5 “Thinking Positive”.

Coping with feelings and stress is a challenge that all people face. There are many ways
of coping with difficult feelings and stress. Some are constructive whereas others are
destructive. The activity is based on ways of coping with stress and the theme is

“Thinking Positive”.

o Participants are asked to think about a stressful situation they were once in, and
which they would like to cope with better if that situation came up again. They
are asked to imagine the situation with eyes closed, and to remain calm.

o They are then asked to think of a time when they did well in that kind of a
situation and how good they felt to have coped.

o Finally they are asked to think how they might improve on the way they handled
the situation in the future and rehearse this in their mind, before slowly opening
their eyes.

o The participants are then introduced to the value of saying positive things to
themselves during a stressful situation

o They are encouraged to cope by talking to themselves through a situation by
keeping calm and positive, focusing on what is going well, and to praise

themselves after the situation for the things they did well however big or small.
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SESSION 6

DECISION-MAKING SKILLS

Goal
-Development of abilities to make informed and responsible decisions-
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Session 6: Decision making skills

OUTCOMES

After completing this session participants should be able to:

o Give an overview of the decision-making process.
o ldentify pitfalls to decision-making.

o Demonstrate ability to take decisions

6.1 Introduction

According to Geldard and Geldard (1999: 178), Pogieter (2004: 220) as well as Swart
(2000: 358-362) the decision making process involves a systematically working through
a series of steps. The focus of this session is helping participants make good decisions by
giving them the skills to deal with the present concern, and also to deal effectively with
future problems. Young people are made aware that every decision made has
consequences, and they must accept the responsibility for the consequences of the
decisions made. Basically the main trust of all helping interventions is to assist client to

make better choices by developing rational decision-making skills.

This session is based on the assumption that learning the decision-making process helps
early adolescent AIDS orphans anticipate problems, minimize the probability of acting
impulsively, and lessens the anxiety and tension often associated with crises and
indecisiveness. Failure to make sound choices results in stress and coping problems for
the child.

Table 6 gives outlines the planned course for session 6.
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Table 6: Developing decision making skills

Time Topics and Activity
5 minutes Introduction
30 minutes The decision making process
10 minutes Pitfalls to decision making
15 minutes Activity: “Choosing right”

6.1 The decision making process

Focus is on the following steps:

o Define the problem.

o Examine the possible choices and the consequences of each choice.

o Select the best choice.

o Act on your decision.

o Evaluate your decision.

6.2 Pitfalls to decision-making

o Decide on one thing and do another.

o Decide on a choice and then do nothing about it.

o Decide but act half-heartedly.

o Procrastinate, delay a choice, rationalize or blame someone else.

o Ignore analysis of the situations.

o Make a choice without any investigation or analysis.

o Panic and decide harshly on a solution which promises immediate relief but

addresses only a symptom of the condition.

6.3 Session’s Activity
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e Activity: “Choosing right”

Big changes are taking place during adolescence. All teenagers are faced with the
challenge of making decisions about the future. Learning decision-making skills can help
them make good decisions that will define their future. This activity is based on making

decisions step by step and theme is “Choosing right”.

o The participants are asked to explore advantages and disadvantages of different
ways of making decisions such as by impulse; procrastinating, by not deciding; by
letting others make decision for them; by evaluating all choices then deciding.

o The facilitator then tells the group that the last way — evaluating different aspects
of the situation is the best process.

o The decision making process is then presented.

o The group then is allowed to go through the model for example decision making
dilemma in small groups. Then the participants compare how the different groups
handled the same dilemma.

o The group is then given the opportunity to evaluate the whole process.
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SESSION 7

PROBLEM-SOLVING SKILLS

Goal
-Development of abilities to solve problems-
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Session Seven: Problem solving skills

OUTCOMES

After completing this session participants should be able to:
o Demonstrate ability to solve problems.
o Know the problem-solving process.

o ldentify benefits of problem management.

7.1 Introduction

A problem is any unsatisfactory or undesirable condition that needs to be corrected. All
people experience problems. Problem solving skills enable people to deal constructively
with problems in their lives. Significant problems that are left unresolved can cause
mental stress and give rise to accompanying physical strain.  Problem solving is
described as a step-by-step method of dealing with problems by following a formal
reasoning process (Hepwoth & Larsen, 1993: 446; Potgieter, 2004: 220-222; Swart,
2000: 356).

This session is based on the assumption that without adequate information, people tend to
go for quick solutions that address the symptoms rather the real issue. It is therefore of
utmost importance early adolescent AIDS should be taught problem solving skills.
According to Potgieter (2004: 224) knowledge of the problem solving skill does not
guarantee a life free from problems, but it offers people the chance to face life concerns
directly and openly while it also alleviates many negative consequences. The focus of
the session is on the problem solving process. Mastering the process requires persistence
and determination and the willingness to repeat and practice until mastery is achieved.

Table 7 gives the planned course of session 7.
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Table 7: Developing problem solving skills

Time Topics and Activities
5 minutes Introduction
20 minutes The problem-solving process
10 minutes Features of good and bad problem solving
10 minutes Benefits of mastering problem-solving skills
15 minutes Activity: ‘solving problems fair’

7.2 The problem-solving process

o ldentifying the problem and establishing goals.

o Generating alternative solutions.

o Choosing the best alternative.

o Developing a plan.

o Implementation; The youngster acting upon the plan.

o Follow up to evaluate how the solution(s) worked.

7.3 Features of good and bad problem-solving

Good problem definitions

o Mutual agreement between parties.

o Outline each party’s role in the problem.

o Include a simple and specific description of the problem.

o Include a description of each party’s feelings about the problem.

o Include something positive.

Bad problem definitions

o State only one party’s view.

o Are accusatory and blaming.

o Tend to be general and vague.

o Simply list each person’s gripes.

o Focus only on the negative.
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7.4 Benefits of mastering problem-solving skills

Q

a

Reduces tensions and anxiety

Reduces stress that often accompanies the problem
Promotes working together of members of the system.
Development of mutual respect.

Prevent interpersonal conflicts.

7.5 Session activity

e Activity: ‘solving problems fair’

No matter how good a relationship is, it will run into difficulties from time to time. The

lesson is based on problem solving with activities designed to help participants work

through each step. The theme of the activity is — ‘solving problems fair’

Participants are asked to work in groups of two.
They are then asked to choose any problem they know of that needs to be solved.
They are advised to use ideas from the problem solving process discussed in the

session to solve the problem.
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SESSION 8

CONFLICT-MANAGEMENT SKILLS

Goal

-Development of abilities to manage conflict-
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Session Eight: Conflict Management

OUTCOMES

After completing this session participants should be able to:
o Understand the differences between constructive and destructive conflict.
o ldentify various sources of conflict

o Understand the importance of conflict management skills

8.1 Introduction

Conflict is part of life of all systems. It is both natural and inevitable in interpersonal
relationships. The closer the ties between people, and the more frequent their contact, the
greater the chances of getting irritable and annoyed with one another. Conflict exists in a
relationship when parties believe that their aspirations cannot be achieved
simultaneously, or perceives a divergence in their values needs and interests. When
people cannot reach some sort of reconciliatory arrangement on how to deal with a
particular situation further tension and conflict may result into violence. Violence may
include destructive behaviour such as the use of great physical force or intimidation,
which at times is unlawfully exercised (Bezuidenhout & Dietrich, 2004: 72). Therefore
the importance of conflict-management skills cannot be overemphasized. This is true for
AIDS orphans who are likely to engage in antisocial actives because of peer pressure.

This session covers the following aspects:
o Types of conflict
o Sources of conflict

o Strategies of managing conflict.

Table 8 gives the planned course of session 8.
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Table 8: Developing conflict management skills

Time Topics and Activity
5 minutes Introduction
10 minutes Types of conflict
10 minutes Sources of conflict
10 minutes Productive strategies of conflict management
10 minutes Counterproductive strategies of conflict management
15 minutes Activity: Conflict management

8.2 Types of conflict

Constructive conflict:

o Is productive in the sense that it triggers creativity and innovation.

o It stimulates trusts and understanding.

o It stimulates constructive forms of interaction.

o It promotes growth.

o It brings problems, differences of opinion and competing needs out into the open.
o Has the potential to energize the problem-solving capacities of people.

Destructive conflict

It involves efforts to destroy each other and includes behaviors such as belittling,
degrading, verbal abuse or physical violence. The consequence of this type of
conflict is often negative with the different parties involved in attacks and effort to

destroy each other.

8.3 Sources of conflict

The sources of conflict are multiple and complex and they include:
o Styles of decision-making and problem solving techniques.
o Faulty communication.
o Struggle for power.

o Personality clashes.
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o Competition for limited resources.
o Poor task performance.

o Changes in roles.

o Status and leadership.

o Changing norms and expectations etc.

8.4 Strategies of managing conflict

o Mutual respect.

o Ability to pinpoint “the issue”.

o Focusing on facts in the present.

o Conflict resolution needs the co-operation of both parties.
o Strive for a collaborative two-winner approach.

o Address the issue in small steps.

o Mastering the ability to make request.

8.5 Counterproductive strategies of dealing with conflict

o Avoiding conflict
o Ignoring conflict

o Minimizing conflict

8.6 Session’s activity

e Activity: Conflict management

Everybody argues sometimes, and in a good relationship both partners try to solve their

conflicts peacefully. The activity is based on conflict management.
o The group is asked to think about important ways of solving a conflict. It can be

with a friend, family member or neighbour.

o They then discuss advantages of making use of such means.
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The group is asked to rate how satisfied they are with the different ways of
resolving a conflict

Conclude the activity by writing out a summary statement about the importance of
resolving conflict.
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SESSION 9

ICRITICAL AND CREATIVE THINKING SKILLS

Goal
-Development of capacities to think critically and creatively-
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Session Nine: Critical and creative thinking skills

OUTCOMES

After completing this session participants should be able to:

o ldentify and solve problems by using critical and thinking skills.

9.1 Introduction

The focus of this session is both on critical thinking and creative thinking. Thinking
skills can help people to think before they act (Nelson-Jones, 1994: 248). Creative
thinking on the other hand involves divergent thinking, flexibility, originality, the
consideration of remote possibilities and the ability to consider a variety of solutions to
the same problem. The ability to be spontaneously creative, approaching situation with
fresh ideas is important to adolescents. Creative thinking helps them to respond
adaptively and with flexibility to the situations of their daily lives.

This session is based on the notion that early adolescent AIDS orphans need to develop
the ability to think logically and to use their capacity for logical thinking to make
judgments and decisions for themselves. Knowledge and application of critical and
creative thinking skills will empower AIDS orphans towards growth and development.

Aspects that are covered in this session include:
o Critical thinking skills

o Creative thinking skills

Table 9 gives the planned course of session 9.
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Table 9: Developing conflict management skills

Time Topics and Activity
5 minutes Introduction
20 minutes Critical thinking skills
20 minutes Creative thinking skills
15 minutes Activity: “Do your own think”

9.1 Critical thinking skills

Critical thinking skills covered in this session include:
o Owning responsibility for choosing.
o Using coping self-talk.

o Choosing realistic personal rules.

o Choosing to perceive accurately.

o Explaining cause accurately.

o Predict realistically.

o Setting realistic goals.

o Using visualizing skills.

o Realistic decision-making.

a Confront rather than avoid decisions.

o Prevent and managing problems. .

9.2 Creative thinking skills

Creative thinking helps people to respond adaptively and with flexibility to the situations

of their daily lives. Focus is on:
o Divergent thinking,
o Flexibility,
o Originality,
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o The consideration of remote possibilities and the ability to consider a variety of

solution to the same problem

9.3 Session’s activity

e Activity : “Do your own think”

The theme of the activity is “Do your own think”

o The facilitator provides examples which contrast critical thinking.

o The facilitator then introduces the critical thinking steps.

o The facilitator then uses one of the examples given earlier to go through the
critical thinking steps.

o Then the participants work in pairs to show their use of critical thinking steps.

o Thereafter the facilitator asks the participants to consider why it is so important to
understand and use critical thinking in making decisions and to think about areas

in their livers when these skills can be applied.
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SESSION 10

MAINTAINING AHEALTHY LIFE STYLE

Goal

-Development and maintenance of a healthy life style-
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Session Ten: Maintaining a healthy life style

OUTCOMES

After completing this session participants should:

o Demonstrate an understanding of healthy living.
o Understand HIV/AIDS in the social and health context.

10.1 Introduction

The focus here is to maintain a healthy life style. Attention is given to those matters,
which are important to maintain and develop a healthy body such as nutrition, rest,
constructive leisure time activities and safe living in general. In this regard teenagers
need basic knowledge and insight of substances and circumstances, which can and will
harm the normal functioning of the body and retard development. The more important
destructive factors that are identified as those that need special attention are amongst
others substance abuse, child abuse, illness and disease with emphasis on HIV/AIDS.

The extraordinary challenge and difficulties that these AIDS orphans (mostly
adolescents) experience expose them to risky habits detrimental to their health. The
AIDS epidemic threatens the viability, perhaps the very existence, of this generation.
Maintaining a healthy life style is important for all people, but particularly for young
people. A healthy productive generation of adolescents today will ensure that South

Africa has the healthy generation of adults needed in the 21* century.

Table 10 gives a planned course for session 10
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Table 10: Developing a healthy life style

Time Topic and Activity
5 minutes Introduction
10 minutes Guidelines that contribute to a healthy lifestyle
10 minutes Nutrition
10 minutes Sexuality and HIV/AIDS
10 minutes Substance abuse
15 minutes Activity: “Thinking wisely”

10.1 Guidelines that contribute to a healthy lifestyle

Q
a

a

10.4

Eating nutritionally and in moderation.

Keeping fit (Partake in moderate exercises three to four times a week).

Maintain moderate weight

Avoidance of alcohol consumption.
Get enough sleep (7 to 8 hours a night).
Avoidance of smoking

Avoidance of addictive drugs.

Nutrition

Follow a diet low in fat.
Eat plenty of vegetables, fruits and grain products.

Use sugar and salt in moderation.

Sexuality and HIVV/AIDS

Different attitudes to sex
Differentiating between HIV/AIDS
Stages of HIV infection

Prevention of HIV/AIDS

Substance abuse

Copyright: All rights reserved

688




University of Pretoria etd — Motepe, M M (2006)

o Types of drugs
o Disadvantages of drug use

10.4 Session’s activity

e Activity 10: “Thinking wisely”

Many people are destroyed because of lack of knowledge. When you don’t know, it
easy to get fooled with wrong information or to make choices that you regret later.

The activity is based on healthy living and the theme is “thinking wisely”.

o The group is asked to think about behaviour that reflects healthy living. As a
group they then decide ten rules of healthy living.

o The group is encouraged to stick to rules of healthy living and are encouraged that
although it is not easy to change the way we behave, practice make perfect and

now it is a good time to start.

11. EVALUATING YOUR PROGRESS

You have now completed the ten sessions, and it is time to evaluate your progress.

Activity: Assessing your progress

1. Have you found it difficult to make progress? Yes NO

If YES What areas? .......c.uivririie it e e e e e e e e e

2. Have you skipped activities or had trouble participating? Yes No
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3. Does it seem impossible for you to make progress? Yes No

I YES WAL rEaS. ... ettt e e e e e e e e e

SCORING

If you answered yes to Questions 1, 2 and 3 you are advised to review the sessions most

relevant to the areas of difficulty.

If you answered no to questions 1,2, 3 it is important that you maintain your progress. ..
MAINTAINING PROGRESS

Like a plant that needs regularly watering, you need continual nurturing. Minor care

taking now and then can save you some major work later. Continue applying the skills

you have already learned in your daily life.
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