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2.54.21.2 DEVELOPMENT OF TEACHING SKILLS AND TECHNIQUES

University lecturers must develop a repertoire of skills essential to the art of teaching. As
skills cannot be taught directly, they need to be built with the help and support of
experienced colleagues. Lecturers also need to experiment with new approaches and

techniques and be critical about their performance in relation to their objectives and those

of students,

1.4.3.1.0.3 DEVELOPMENT OF ATTITUDES AND UNDERSTANDING ETHICAL

PRINCIPLES UNDERPINNING TEACHING

It is important for the content of INSET programmes to assist university lecturers with the
required attitudes and ethical principles which undergird teaching. The fact that most
academics have not received any formal training in teaching underscores the seriousness

of paying attention to attitudinal issues which are deemed relevant to INSET of university

lecturers.
2.5.4.2.1.4 LEARNING THROUGH DIALOGUE

Various forms of feedback from students can encourage reflection on the part of lecturers.
Beaty (1998:102) emphasises that the perspectives, attitudes, responses and feelings of
the students provide rich data for reflection and practice. The support of colleagues also
provides opportunities for reflection. INSET activities, therefore, need to empt'awer

lecturers with the skills and techniques which can assist them to interpret the feedback of
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preparing university lecturers to become competent researchers can be learnt before

employment, on-the-job, or in time-out arrangement like sabbaticals (Cahill, 1991:124).

it is evident, therefore, that INSET programmes must address the research needs of
university lecturers. This is important given the fact that the general conceptualisation of
academic work is that research is highly valued and rewarded and that the teaching-
service is often perceived as a distraction from research. Moreover, most university
lecturers hope to inspire their students to take research courses and even choose research

careers (Smith and Brown, 1995:14; see also, Moses, 1991:153- 163,1992:12).

2.54.4 SUMMATION

Cannon (1983:52) concludes that the teaching role of university lecturers consists of five
different elements. These are also competences required of university lecturers to be able
to do their teaching jobs effectively. The conditions or competences are rational,
instructional, organisational, disciplinary and evaluative. In anideal situation, an assiduous

lecturer would be effective in all these competences.

However, as Cannon (1983:52) correctly observes, the analysis of individual differences
among university lecturers suggests that diverse strengths and interests in the teaching
role are to be expected. Kozma et al. (1978:8) also acknowledge this diversity of university
lecturers and note further that the university studehts differ too. According to them, the
early approaches to research on teaching at universities did not acknowledge the fact that
the varying backgrounds of students and leéturers made each teaching situation unique

and complex. Obviously, then, learning and teaching cannot be the same for all students
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should rather examine the preparation of those who are currently teaching and researching

in universities.

Cabal (1993:103) brings another important perspective to the teaching role of university
lecturers. He claims that universities can fulfil the needs of society in general and business
in particular if they produce students with high levels of personality development. To this
end, he proposes that lecturers should be assisted through INSET to facilitate the spiritual,

intellectual and moral development of their students through the hidden curriculum. Caba§

(1993:104) concludes as follows:

“ The university, in short, has an educational mission that is not limited, but
goes beyond the simple transmission of the course listed in what is sometimes
referred to as the visible curriculum that is taught at prescribed times and in
prescribed schevdules. There is another curriculum that could be called a hidden
curriculum underlying the university’s educational commitment. It assumes the

undefinable and imprecise task of providing profound and full learning.”

Moses (1992:11-12) puts his weight behind the value of the hidden curriculum. He argues
that university lecturers need to be role-models for students and instil in them a
commitmefnt to scholarly values and continuing education and training through critical
reflection, self-evaluation and accountability. He also believes that university lecturers
hope to instil in their students a love for their discipline and for learning as well as a sense

of progress towards competence and maturity.

The teaching function of university lecturers is an intentional activity which seeks to bring
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element in educational change. As such, INSET is one of the primary strategies through

which lecturers can remain at the cutting edge of such educational change which
categorises the continual attempts by universities to offer high quality education to the
widest diversity of learners at a cost that society can afford. To this end, there is a need

for responsibility, commitment and dedication on the side of administrators.

Cornesky et al. (1992:51) note that without administrative support, constant improvement

will not occur because:

* The top administration is in the position to define the improvement of
quality, build a consensus around it, and allocate resources such that

everyone in the institution can see that quality improvement does pay.”

Loder (1990:82) supports this view. He points out that the questions which deal with quality

provide administrators with direction.

2.5.5.1 BENEFITS OF QUALITY ASSURANCE FOR UNIVERSITIES

Following Marchese (1991:3-8) we may outline the following benefits of quality assurance

for universities:

2.5.56.1.1 QUALITY ASSURANCE IS CUSTOMER DRNEN

The fundamental objective in assuring quality should be to identify explicitly the clientele
to be served, to know their needs systematically and to commit oneself to the successful

realisation of such needs. The concept of customers of universities differs from that of the
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information regarding how well they have learned. ‘ -

Classroom assessment is seen as a powerful basis for the development of INSET for
~university lecturers. Through observing the impact of their teaching on students’
responses, university lecturers are developing a repertoire of teaching techniques that

work for them in their field of specialisation.
2.5.5.1.6 QUALITY ASSURANCE EMPHASISES TEAMWORK

Some of the strongest teams in INSET activities are found'at the departmental level
because members of departments have a set of common values with regard to teaching,
research and community-service goals and priorities. With respect to this aspect, Cross
(1993:18) and Marchese’ (1991:5) mention that departments are also natural sites for
teamwork in terms of ensuring quality INSET programmes because they are the key

organisational units within every university.

2.5.51.7 QUALITY ASSURANCE REQUIRES A VISION

According to Marchese (1891:6), unlike the lofty platitudes of mission statements, quality
assurance gets everybody focussed on the right things to do. Facilitators of INSET must
thoroughly assess the teaching, research and community-service needs of university

lecturers and be certain that whatever programmes they design will result in the right things

being done.

2.5.5.1.8 QUALITY ASSURANCE IMPROVES UNIVERSITY OPERATIONS

In consonance with the principles espoused by Marchese (1991:3-8) Cornesky et al.
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contention and is adamant that apart from finance, questions of quality and accountability

by universities are inevitably going to be principal themes in the High Education debates.

In writing about quality in High Education, Marchese { 1991 .8 ) maintains that:

“Its advocates want more than a change in management practice; they want
an entirely new organisation, one whose culture is quality-driven, customer-

oriented, marked by teamwork, and avid about improvement.”

As Cross (1993:16) aptly states, the goal of quality assurance in High Education is to do
more WOrk with less resources. It can , therefore, be safely concluded that properly
organised INSET programmes of university lecturers are pivotal to ensuring that there is
quality in the teaching, research and community-service outputs of univefsities. Quality
INSET programmes should play an important role in establishing the academic stature of
universities. The real challenge of universities which INSET designers cannot ignore

basically boils down to offering high quality education.
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. There must be sufficient time to engage in the growth model.

. The model is not an appropriate tool for all the INSET participants.

Oliva (1989:499) also warns that INSET facilitators need to avoid sermonizing and -

conveying a loftier-than-thou superiority. He further makes the following poignant point:

“... the supervisor’s behaviour is not a monolithic, unchanging, machine-
like process with a single orientation that will be unfailingly successful in

all situations, but a flexible, changing, human process.”

Due to the need to alter the power structure in tertiary institutions so that lecturers can
have more control over their professional destinies, the model would facilitate the
institutional climate that would support lecturers’ efforts to learn more about functions
they are expected to perform. Considering the above exposition, one cannot but agree

that:
“ There can be no animadversion of the fact that the growth model of
INSET allows for positive direction.”
(Bagwandeen, 1991:136)

2.6.3 THE PEER- COACHING MODEL OR PEER-CONSULTANCY MODEL

The Peer-coaching model or the Peer-Consultancy model is also known as the Clinical

Supervision model (Smyth, 1984 (a):7). It is an alternative approach to the traditional
























189

observation conference for the next cycle of the Peer-consultancy process.
26.31.5 STAGE 5 :POST-CONFERENCE ANALYSIS

During this final stage in the model postulated by Goldhammer (1969) the consultant
mentally goes through the whole process of the peer-consultancy model one more time
in an attempt to determine how the process might be made more effective. The
consultant looks primarily at his or her behaviour during thve‘ process and how this
behaviour might be modified to help ensure greater independence in problem-solving
for the lecturer in the future. In short, from one’s own personal experience of organising
professional development programmes for both the school teachers and university
lecturers, the Peer-consultants or colleagues ask themselves the following question
during the Post-conference analysis stage: Given another chance, how differently could

we assist the teachers or lecturers to improve their teaching performance?

1.5.2.2 THE VALUE OF THE PEER-CONSULTANCY MODEL FOR

INSET OF UNIVERSITY LECTURERS

The value of the Peer-consultancy model for INSET of university lecturers is well
documented by Zuber-Skerritt (1992 (a):192). He underscores the fact that academics
are autonomous scientists and inquirers into their own practices. They are involved in -
solving their own problems with the help of subportive colleagues who are partners in
a critical reflection on certain experiences towards a construction of improved future

action. Smyth (1984(b):426) shares this conviction and argues that the principles,
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practices and philosophy of the Peer-consultancy model are explored as a responsive

way in which lecturers might use collegial support:

“ ... to acquire greater personal control about their own teaching,

ascribing meaning to that teaching, and learning what is involved in

genuinely autonomous growth...”
The model is posited as a more robust conceptualisation of what it might mean for
lecturers to become actively involved in the reflective process of analysing and
theorizing about their own teaching, its social antecedents and possible consequences.
it seems that, through struggling to discover their own experiences, university lecturers
are empowered to Qnderstand, challenge and finally change their own teaching
practices. The model has the advantage that it provides a structure to the entire
process of the teaching performance analysis of university lecturers. Moreover, this
analysis is initiated and requested by the lecturers themselves, rather than being
imposed from above or outside. The model requires that if there is going to be change
thatleads to better teaching performance, then INSET participants themselves will have

to be the agents of that change.

In the opinion of Scudien and Colyn (1992:268) empowerment transforms a person who
is fatalistically despondent and reconstructs that person. According to Maeroff
(1988:89), part of the powerlessness of teachers to change their behaviour and attitude
is a function of their isolation. This implies that whén university lecturers are not

afforded the opportunity to interact with others, they become disempowered to deal with
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In the final analysis, the research-based development model allows university lecturers
to reflect on their practice, to experiment and share their knowledge and concerns in
a positive and enabling environment (Mohlman et al. ,1982:16-20). Above everything
else, the model helps with the development of a clear understanding of both content
and the process of change which is anticipated by INSET programmes (Walker,
1993:49; see also, Bagwandeen and Louw, 1993.76).

2.64.2 SOME CHALLENGES POSED BY THE RESEARCH-BASED

DEVELOPMENT MODEL OF INSET

Research-based development model poses certain challenges. The model requires
time because its long-term benefits are often not seen in the beginning. Furthermore,
developing group collaboration and team spirit, breaking old habits and traditions as

well as getting support from top management can be problematic (Zuber-Skerritt, 1992

(b):215).

Nevertheless, Pather (1995:113) believes that the problems can be overcome and that
the success of this model depends on the attitudes of INSET participants and the
training of key personnel in various techniques which can facilitate the professional
development of university lecturers. As for Bagwandeen and Louw (1993:77), the
degree of success for this model is determined by evaluating the attainment of the
objectives of INSET. They believe that in this model, research is valuable in that it
secures knowledge and that the research effort is e\}aiuated in terms of quality or

validity rather than in terms of immediate applicability.
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attempt to formulate exact goals or objectives in this initial phase of INSET.

Armstrong (1991:55) advises , however , that this stage does not merely entail the
speculative hypothesis but problems perceived by INSET participants. This phase

involves much deliberation between INSET developers and university lecturers.

2.6.5.1.2 PHASE 2 : PROBLEM SELECTION AND FAMILIARISATION
The next phase of the model described as Problem Selection and Familiarisation is

depicted in figure 2.7 :
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