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“En al sou ek die gawe van profesie hê en al die geheimenisse weet en al die 

kennis, en al sou ek al die geloof hê, sodat ek berge kon versit, en ek het nie 

die liefde nie, dan sou ek niks wees nie … Die liefde is lankmoedig en 

vriendelik; die liefde is nie jaloers nie; die liefde praat nie groot nie, is nie 

opgeblase nie, handel nie onwelvoeglik nie, soek nie sy eie belang nie, word 

nie verbitterd nie, reken die kwaad nie toe nie, is nie bly oor die 

ongeregtigheid nie, maar is bly saam met die waarheid. Dit bedek alles, glo 

alles, hoop alles, verdra alles. Die liefde vergaan nimmermeer …”  

 

1 Korinthiërs 13:2, 4-8                                                                                       
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________________________________________________________________________ 
 
Die aantal kinders wat by hul grootmoeders in pleegsorg geplaas word, het drasties toegeneem. 

Die hoofrede vir hul pleegsorgplasing is die dood van hul moeder of beide hul ouers, veral weens 

MIV/vigs-verwante siektes. Welsynsorganisasies in Suid-Afrika beskik egter nie oor ’n program 

om binding tussen verwante enkelouerpleegmoeders en hul pleegkinders te versterk nie. ’n 

Verkennende studie is derhalwe onderneem om so ’n program te ontwikkel.   

 

’n Tweevoudige toegepaste navorsingsbenadering, naamlik ’n positivisties-humanistiese of 

kwantitatief-kwalitatiewe benadering, is gevolg om die data in te samel. Die benadering sou die 

verkennende, ontwikkelingsnavorsing die beste dien.  

 

Die doel van die studie was om ’n bindingsprogram vir verwante, enkelouerpleegmoeders en 

pleegkinders te ontwikkel, te implementeer en empiries te toets.   

 

’n Kwasi-eksperimentele ontwerp, naamlik ’n vergelykende groep voortoets-natoets ontwerp, is 

gebruik om die program empiries te toets. ’n Kollektiewe gevallestudie is ook benut om die 

respondente se subjektiewe ervarings van die program waar te neem en te beskryf.  
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Die studie is deur die volgende navorsingsvraag gerig: Wat is die ervarings van ’n groep 

verwante enkelouerpleegmoeders en pleegkinders tydens die implementering van die 

bindingsprogram? Die vraag het berus op die volgende hipotese: Indien die program toegepas 

word, sal die binding van die verwante enkelouerpleegmoeders en pleegkinders verbeter. Die 

navorsingsvraag is beantwoord en die hipotese is bevestig.  

 

Altesaam 50 pleegmoeder-kindpare (middelkinderjarige kinders en grootmoeders bo 50 jaar) wat 

in Daveyton (Gauteng) woonagtig was en gedurende 2004 kliënte van CMR Daveyton was, het 

aan die navorsing deelgeneem. Die steekproef is in twee ewe groot groepe verdeel: ’n 

vergelykende groep en ’n eksperimentele groep. Die eksperimentele groep sou ’n voortoets, 

program en natoets deurloop, maar weens die onttrekking van respondente het slegs 22% (11 

moeder-kindpare) die intervensie deurloop. Die vergelykende groep het net die voor- en natoets 

gedoen.  

 

Rothman en Thomas se model vir intervensienavorsing is benut om die bindingsprogram te 

ontwikkel. Die model het bestaan uit ses fases waarvan die eerste vyf fases in die studie benut is. 

Tydens die eerste fase is die probleem ontleed. Tydens die tweede fase is teoretiese inligting (oor 

binding en pleegsorg) versamel. Gedurende die derde en vierde fase is ’n teorie-gebaseerde 

bindingsprogram ontwerp en getoets om leemtes te identifiseer. In die vyfde fase is die program 

volledig geïmplementeer en die impak daarvan empiries getoets.   

 

Die kwantitatiewe data (voor- en natoets) is met behulp van ’n bestaande bindingsmetingskaal, 

die Marschak Interaction Method Behavior Rating System (MIMBRS), ingesamel. Die 

MIMBRS is benut om die respondente se interaksies tydens ’n gestruktureerde interaksionele 

analise (die Marschak Interaksionele Metode of MIM) te kodeer. Omdat die MIM hoofsaaklik by 

geletterde mense gebruik word, is dit vir die doeleindes van hierdie navorsing aangepas vir 

gebruik by ongeletterde mense.  

Die resultate van die voor- en natoets het getoon dat die intervensie suksesvol was. Die 

respondente wat die program deurloop het, het ten opsigte van al die veranderlikes wat gemeet 

is, ’n verbetering getoon.  
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University of Pretoria  
 
 
Degree: Doctor Philosophiae 
 
_____________________________________________________________________ 
 
The number of children who are placed in foster care with their grandmothers has increased 

drastically. The main reason for their foster care placement is the death of their mother or both 

their parents, mostly because of HIV/Aids-related diseases. However, welfare organisations in 

South Africa do not have a programme at their disposal to strengthen attachment between related 

single-parent foster mothers and their foster children. An exploratory study was therefore 

undertaken to develop such a programme. 

 

A twofold research approach, namely a positivist-humanistic or quantitative-qualitative 

approach, was followed to collect the data. The approach would serve the exploratory 

developmental research the best.  

 

The aim of the study was to develop an attachment programme for related, single-parent foster 

mothers and foster children, and implement and empirically test the programme.  

A quasi-experimental design, namely a comparative group pretest-posttest, was used to test the 

programme empirically. A collective case study was also used to observe and describe the 

respondents’ subjective experiences of the programme.  
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The study was guided by the following research question: What are the experiences of a group of 

related single-parent foster mothers and foster children during the implementation of the 

attachment programme? This question was based on the following hypothesis: If the programme 

is applied, the attachment of the related single-parent foster mothers and foster children will 

improve. The research question was answered and the hypothesis was confirmed.  

 

Altogether 50 mother-child pairs (middle-childhood children and grandmothers older than 50 

years) who lived in Daveyton (Gauteng) and were clients of CMR Daveyton during 2004, 

participated in the research. The sample was divided into two equally large groups: a 

comparative group and an experimental group. The experimental group was supposed to have 

done a pretest, the programme and a posttest, but since several respondents withdrew from the 

research, only 22% (11 mother-child pairs) were subjected to the intervention. The comparative 

group did the pretest and the posttest only.  

 

Rothman and Thomas’s model for intervention research was used to develop the attachment 

programme. The model is comprised out of six phases of which the first five phases have been 

used in this study. During the first phase the problem was analysed. During the second phase 

information (about attachment and foster care) was collected. During the third and fourth phases 

a theory-based attachment programme was drafted and tested to identify shortcomings. In the 

fifth phase the programme was fully implemented and its impact tested empirically.  

 

The quantitative data were collected with the aid of an existing attachment scale, the Marschak 

Interaction Method Behavior Rating System (MIMBRS). The MIMBRS was used to code the 

respondents’ interactions during a structured interactional analysis (the Marschak Interactional 

Method or MIM). Since the MIM is mainly used among literate people, it was adapted for the 

purposes of this study for illiterate people.  

 

The results of the pretest and posttest demonstrated that the intervention was successful. The 

respondents who did the programme showed an improvement in all the variables that were 

measured.  
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