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ANNEXTURE B

Diagnostic Criteria for Autistic Disorder (DSM-IV-T R 2000)

A. A total of six (or more) items from (1), (2), ar@g)(with at least two from (1), and

one each from (2) and (3);

(1) qualitative impairment in social interaction, asnifested by at least two of the
following:

(a) marked impairment in the use of multiple nonveliethaviour such as eye-to-eye
gaze, facial expression, body postures, and gestomegulate social interaction

(b) failure to develop peer relationships appropriatdé¢velopmental level

(c) a lack of spontaneous seeking to share enjoym@atests, or achievements with
other people (e.g., by a lack of showing, bringimgpointing out objects of
interest)

(d) lack of social or emotional reciprocity

(2) qualitative impairments in communication as mandddy at least one of the
following:

(a) delay in, or total lack of, the development of spokanguage (not accompanied by
an attempt to compensate through alternative moeflesmmunication such as
gesture or mime)

(b) in individuals with adequate speech, marked impainin the ability to initiate or
sustain a conversation with others

(c) stereotyped and repetitive use of language orydwsatic language

(d) lack of varied, spontaneous make-believe play saunitative play appropriate to

developmental level

(3) restricted repetitive and stereotyped patternsebbiour, interest, and activities,
as manifested by at least one of the following:

(a) encompassing preoccupation with one or more stgredtand restricted patterns
of interest that is abnormal either in intensityfasus

(b) apparently inflexible adherence to specific, nonetional routines or rituals
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(c) stereotyped and repetitive motor mannerisms (Bamd or finger flapping or
twisting, or complex whole-body movements)

(d) persistent preoccupation with parts of objects
B. Delays or abnormal functioning in at least oneheffollowing areas, with onset
prior to age 3 years: (1) social interaction, é)duage as used in social

communication, or (3) symbolic or imaginative play

C. The disturbance is not better accounted for by feisorder or childhood of

disintegrative disorder.

Source: APA (2000:1210)
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ANNEXTURE C

ETHICS AND RESEARCH STATEMENT

FACULTY OF EDUCATION
UNIVERSITY OF PRETORIA

While research has produced many positive socidl extucational outcomes, it has also
raised disturbing questions about the conduct séarchers with respect to ethics, values
and community. The purpose of ethical review, tioees is to ensure that human respondents
participate in research freely and without unrealstanrisk. Where there is some degree of risk,
the process of ethical review has to ensure tegbdtential benefits outweigh the risk and that
the participation of human respondents enjoys thle a@nd informed consent of these

respondents.

The broader goals of the ethical review of reseamcposals in the Faculty of Education

are the following:

. to develop among students and researchers a higghest! of ethics and ethical practice
in the conceptualisation and conduct of educati@saiarch.

. to cultivate an ethical consciousness among schekgpecially in research involving
human respondents.

. to promote among researchers a respect for the rhugiats and dignity of human

respondents in the research process.

The ethical review process is guided by the folfgaprinciples common to research involving

human respondents:

. the principle ofvoluntary participationn research, implying that the participants may
withdraw from the research at any time.

. the principle oinformed consentneaning that research participants must at alktinee
fully informed about the research process and pagaand must have given consent to

their participation in the research.
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. the principle ofsafety in participationput differently, that the human respondents
must not be placed at risk or harm of any kind, eegearch with young children.

. the principle ofprivacy, meaning that theonfidentialityand anonymityof human
respondents must be protected at all times.

. the principle oftrust, which implies that human respondents will not blejected

to any acts of deception or betrayal in the re$gairacess or its published outcomes.

The process of ethical review is not intended td bdreaucratic burden to the research
process. Rather, this process is intended toqbrtste researcher as well as the participating
human respondents. At a higher level, the proeeatso intended to higher the quality of
research in the Faculty of Education - where rese& conceived not simply as a set of
techniques, but as a well-considered, ethicallyigped process that builds values such as
trust, respect, empathy and dignity among bothréisearcher and the researched. In such a
process, participants are treated as authentpponeents’ in the research endeavour and not

simply as ‘objects’ to be studied.
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