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Abstract 

This study explores the use of technology in families. The research question pertains to 

how the frequent use of technology affects family relationships. The study aims to come 

to a deeper understanding of how the use of technology affects the way in which family 

units interact and what the consequences are for their relationships. These insights are 

utilised to develop guidelines for pastoral care with families. 

The study explores various theories on media and communication and utilises the Multi-

Theoretical Model. Insights with regard to concepts such as family, information 

communication technologies and the internet that are gleaned from various disciplines 

are brought into discussion with what a narrative pastoral counselling approach would 

entail in the context of families and the use of technology. 

The narrative approach to pastoral counselling focuses on stories that are told and 

social discourses that are investigated to ascertain their effect on the thinking and 

practices of people. The narrative approach is nonjudgmental. This focuses on 

meaning, interpretation and linguistics in order to gain a deeper comprehension of 

individuals and how they deal with their challenges. The paradigm is postmodern and 

epistemology social constructionist. In pastoral narrative counselling, the spiritual aspect 

of being human and individuals perceptions of and relationship with God play a central 

role. The aim of pastoral care and counselling is to provide holistic care that takes all 

aspects of personhood into account.   

The study illustrates the impact of technological use on families. Family relationships 

are often affected negatively by the overuse of technology by family members. On the 

other hand, technology can also serve to maintain close contact and good relationships 

over great distances in a mobile era where family members often find themselves in 

different countries and continents. In a work environment the positive side of technology 
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is that it provides instant contact. On the other hand this can cause work to intrude in 

the family environment to the extent that it affects family interactions negatively.  

From a pastoral care and counselling perspective, the study contributes insight into the 

situation of families and technology and provides guidelines for mitigating the negative 

effects on families and households. Internet access should be regulated in such a way 

that communication in the family can be improved. This would require a disciplined 

lifestyle for the good of all within the household. Technology should be used in 

moderation.  

The findings of the study highlight the significance of technology and how technology 

influences the family system. Therefore, appropriate strategies to promote healthy 

family relationships should be implemented in the home and encouraged and guided by 

pastoral care and narrative pastoral counselling. Such strategies include that family 

rules are put into place, family time is prioritized, and family cohesion is strengthened.  

 

Key terms 

 Technology 

 Family relationships 

 Internet 

 Information communication technologies 

 Narrative approach 

 Pastoral care and counselling 
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CHAPTER 1 

INTRODUCTION 

1.1 Background 

Technology is ever-changing. Advancements in television, the internet, computer 

technology, cellular telephones, and music devices are made at a rapid pace. Changes 

regarding technology have an impact on individuals and families (Lanigan 2009). It is 

estimated that young people in the age range of 8 to 18 watch television or use devices 

for seven hours a day, seven days a week. Everyone interacts with media on a constant 

basis, regardless of age (Rideout, Foehr, and Roberts 2010:1). 

Information and communication technologies (ICT‟s), which include computers and cell 

phones, have seen some of the biggest technological breakthroughs in recent decades 

(Lanigan 2009). Some of the most significant changes have been to once-single-

purpose items, like cell phones, which can now access the internet and are 

multipurpose tools. Technology is increasingly becoming the center of human lives. This 

has an impact on how the family unit functions. Families and family life are altered by 

technology in both positive and negative ways (Van Hook et al 2018: v). 

1.2 Research problem 

Technology has revolutionized the world. These days, it is essential to people's 

everyday existence. Technological devices and information and communication 

technology (ICT) have become prevalent in churches, families, business, and society 

(see Castells 2000; Magezi 2015:1), through the use of technology families can stay 

connected, especially over distances.  

The dynamics and makeup of the family can be significantly impacted by the way 

parents use technology. Furthermore, it may have an impact on the interactions with the 

children (Jordan 2006:20). This study intends to investigate how people use technology 

within families and the problems associated with it. Technological advances such as 
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information communication technologies are creating disruptions in the family system, 

family structures and changes in the quality of family relationships. Parents' roles have 

shifted in certain respects because children and adolescents are often more competent 

at using communication tools than adults. Parents who are above children in the family 

hierarchical are in a position to monitor the activities of the children. From their position 

they often find it difficult to fulfill this function adequately when the children are more 

technologically literate than they themselves are. Youth with a high level of digital 

literacy can from their side also be unwilling to relinquish their position as the person in 

the family with the superior know-how when it comes to technology. These dynamics 

can lead to conflict in the household.  

The research problem to be investigated in this study pertains to how the frequent use 

of technology affects family relationships. The question is how parents can be 

empowered and how greater synergy regarding the utilization of technological tools can 

be created in the daily lives and relationships of families. The context of this 

investigation is specifically Polokwane in Limpopo province. The study investigates how 

the use of technology affects how family units interact and what the consequences are 

for their relationships. 

1.3 Literature overview and research gap   

The environment of the adolescents today is a complicated media which is innundated 

via printed media, iPods, computers, digital video recorders, television, and the internet. 

The daily lives of the adolescents are inextricably linked to the media (Cloete 2012:1). 

Although some people in today‟s world attempt to avoid media to a certain extent, it is 

rather difficult because media come in various forms and are present all around (Hoover 

2006:142). Technology is typically a consequence of aging that does not correspond 

with the society of origin for older people. But today's youth culture is fundamentally 

shaped by technological advancements. In today's world, media play a significant role in 

allowing people to participate in culture and society. Traditional symbols, ideas, and 

values are disseminated through media platforms, which serve as sources and contexts 

(Hoover 2006:205). 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

9 
 

Media is available to children from an early age, most notably television. As they get 

older the wider the range of material to which they have access. Between the years 

2000 and 2008 internet usage in South Africa increased by 93.3%. An approximate 6.8 

million internet users. The country currently ranks fourth among the top 10 internet-

using countries in Africa (Internet World Statistics 2011). For users, having access to 

the internet opens up a whole new world of information, but along with it comes the 

responsibility to avoid harmful content. Something like pornography, for instance, is 

fairly easily accessible via the internet. The question is whether people‟s faith and 

pastoral engagement in any way have the power to counteract the negative effects of 

media engagement. Cooksey and Dooms (2010:110) point out that in “the abundance of 

articles written on adolescent sexual behavior in recent decades, relatively little 

research addresses the role that religion plays in affecting adolescent‟s sexual attitudes 

and behaviour.” 

Faith communities are often reticent to speak on sexual matters as this is a complex 

issue. The discrepancy between the religious teaching of clergy and their sexual 

practices often confuses young people and discredits religious institutions in the larger 

society (Nelson 1992:17-18). Because of the diverse and complex nature of issues of 

sexuality, the response from the side of religious institutions and leaders is often to shy 

away from the questions to which there are no direct and conclusive answers. Because 

of churches' silence, the media, for example, has an opportunity to lead the 

conversation and provide "education" on sexual subjects. 

Over the last several decades, there has been a significant, change in the nature of 

communication. The internet and information communication technologies currently 

serve as an integral component of modern family life (Zhong 2013). Recent polls from 

the United Kingdom have indicated the following: 

 91% of households in the UK have a mobile phone (Dutton and Blank 2013) 

 83% of adults in the UK use the internet (Ofcom 2016); and  

 73% of the adults in the UK use the internet on a daily basis (Office of National 

Statistics 2013). 
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The rapid incorporation of information communication technologies into families has 

created new modes of interaction and has contributed to a rearrangement of relational 

patterns in families (Zhong 2013). The purpose of this study is to investigate how 

families communicate in light of technology. Bringing ICT‟s into the family is a 

complicated process. When it comes to making these technologies familiar and 

acceptable, the user is actively involved. This process is called “domestication” 

(Silverstone and Haddon 1996:60). Domestication of ICT‟s, according to Silverstone 

and Haddon (1996:60), is the process by which new and unfamiliar technologies are 

introduced in the home and come under users' control. This is often experienced as 

exciting but can also pose a threat on various levels. 

One of the consequences of the increased use of ICT‟s is that workers are increasingly 

working from home. This leads to a blurring of the line between the workplace and 

family space (Silverstone and Haddon 1996). Whereas family members then spend 

more time in the same space, there is a risk that the work activities at home will have a 

detrimental effect on the quality of that time together. Chesley's (2005) study discovered 

a link between higher levels of discomfort and lower levels of family happiness when 

unpleasant work-related difficulties are brought into the house through the use of 

technology. The study of Wajcman, Bittman and Brown (2008) found that the perception 

is that through the use of cellular telephones family matters spill over into work time, but 

not that work-related matters spill over into family time in the same way.  

However, according to another study, using technology can offer flexibility in terms of 

working schedules, which lessens marital tension (Valcour and Hunter 2005). According 

to Campbell and Ling's (2009) study, using a mobile phone frequently fosters intimacy in 

relationships and increases the amount of sharing that partners and family members 

can do. It's believed that doing this strengthens the bonds between families and 

couples. Therefore, research to date indicates that the use of mobile phones can both 

strengthen ties between families and couples and contribute to a blurring of boundaries 

within relationships. 

 The relationship between family time and internet use has also been studied (Daly 

1996). Research has indicated that recreational time spent together as a family 
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improves family cohesion (Orthner and Mancini 1991). Because they foster an 

environment that is favorable to connection, communication, and the creation of 

memories, shared activities improve, enrich, and strengthen family bonds. This may 

influence how someone perceives their family's identity and distinctiveness (Hofferth 

and Sandbrerg 2001; Zabrieskie and McCormick 2001). Internet use is negatively 

correlated with home and family time, according to a study based on family time diaries. 

Compared to television watchers, internet users spend less time with their family (Nie et 

al 2002).  With regard to the perception that the time spent using the internet can affect 

family time negatively, both parents and adolescents express this sentiment, though not 

in the same measure. Only 16% of adolescents agreed with 29% of parents in a study 

involving children and parents in the United States that internet use interfered with 

family time (see Rosen et al 2008). The general consensus among adolescents in a 

study involving a sizable sample was that using the internet did not improve their 

relationship with their parents and actually reduced the amount of time they spent with 

them (Lenhart et al 2001). Studies such as these indicate a  relationship between using 

the internet and the decline in of family time. However, in these studies the internet is 

treated as a unified technology. A later study on the relationship between  various forms 

of internet usage by young people and the influence on family time indicate that Internet 

use reduces the amount of time young people spend with their families. However, with 

internet use also comes with a variety of benefits (Lee and Chae 2007): 

• Communicating with friends via the internet resulted in a smaller loss of family 

time. 

• Making use of the internet for learning, such as searching for information for 

assignments and homework, had no negative impact on family time. 

In general, the findings of research like this fall on both extremes. A 2003 study by the 

Kaiser Family Foundation revealed that using the internet has started to become a 

family activity in some households. Other studies show that  adolescents' regular 

internet use has an impact on the state of their friendships and parent-child 

relationships. There is a general correlation between less internet use and better 

friendships and parent-child relationships, according to Mesch (2001; see Sanders et al 
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2000). Empirical research on the relationship between internet use and family time 

indicates that there is a decline in the amount of time parents and youth spend together 

(Lenhart et al 2001; Mesch 2006; Rosen et al 2008).  

Studies have demonstrated that youth internet use for social and recreational purposes 

has a higher impact than youth use for information searches (Lee and Chae 2007). The 

idea that time spent on one task cannot be spent on another gave rise to the phrase 

"time displacement" (Nie et al 2002). Using the internet takes up time. Families that 

have access to the internet at home typically use it extensively, which can negatively 

impact family time and exacerbate conflict. Online communication replaces time spent 

with parents, but not with friends, according to another study (Lee 2009). Low family 

time is frequently linked to higher conflict levels, according to cross-sectional and 

longitudinal research (see Dubas and Gerris 2002). According to Jackson et al (2003) 

and Turow and Nir (2000), there is proof to support that parents and adolescents share 

varying degrees of concern regarding the potential harm that internet use may cause to 

family communication and bonding. 

According to studies on family media interaction, parents require of their children to self-

regulate use of the internet and to set time limits for computer-related activities.  The 

parents are adamant that internet use should not interfere with children‟s academic 

work or social activities (Livingstone and Bovil 2001; see Pasquier 2001).When children 

reach adolescence, the expectations of children and parents often change. If their 

expectations differ, this can lead to intergenerational conflict. Parents could interpret the 

frequent internet use of children as going against their expectations of what families 

should do together (Steinberg and Silk 2002). Families that spend time doing things 

together tend to have better communication and better relationships. They are more 

able to discuss disagreements openly before these escalate to open conflict. Studies 

show that parents are generally optimistic about the potential benefits of the new 

learning resources that the internet offers to their children. They are worried about the 

authenticity of online content, though, and the weakening of standards, such as reading 

only short articles rather than books (Subrahmanyam et al 2001). They are concerned 

that the internet could divert children‟s attention away from more meaningful  pursuits.  
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Research indicates that while parents say they keep an eye on the websites their 

children visit, children often say their parents don't monitor what they do online (Lenhart 

et al 2001; also Livingstone and Bovil, 2001). Since adolescents tend to be the 

technology innovators and experts in the family, adolescents frequently seize control of 

the device and limit other family members' access to the computer (Watt and White 

1994; Kiesler et al 2000). According to Horst (2008), parents who possess inadequate 

computer skills and knowledge are more prone to believe that the internet separates 

them from their children. The time parents spend with adolescents on media largely 

depends on the parents' education and computing skills.  

Several studies have explored online relationship formation. According to a US 

research, 14% of American adolescents  make close internet friendships(Wolak et al 

2003). According to a UK survey (Livingstone and Bovil 2001), 11% of adolescents 

report having met new internet friends. According to a research conducted in Israel, 

12% of respondents said they had at least one intimate relationship that started online 

(Mesch and Talmud 2010).  

Adolescent computer users likely to be heavier than non-users, according to studies on 

the relationship between the internet and activity displacement (Attewell and Battle 

1999; Hugh and Hans 2001; Attewell et al 2003). According to a research conducted in 

Israel, compared to non-users, adolescent internet users are more likely to engage in 

social events that take place in public (Mesch and Talmud 2010).  

That the internet influences the family system is indisputable. Though the results of 

recent studies are not always consistent, some trends can be identified in the existing 

research. The objective of this research is to contribute to the body of knowledge on 

how technology affects family relationships and how this matter can be addressed 

effectively by means of pastoral care and counselling with families. 

1.4 Clarification of terms  

Technology is the use of scientific knowledge to solve problems and provide answers to 

queries. It is the practical application of science and scientific knowledge. Devices, 
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systems, and procedures are all part of technology (Puk 1996:10–11). In this study, 

“technology” is an umbrella term for how scientific knowledge is used for practical 

purposes. The focus of the study is on how family members utilize technology such as, 

for instance, cellular telephones, the internet, Facebook, social media and computers. 

Both the information and knowledge received in this way, and the style and frequency of 

the use of these devices can have an impact on family relationships. Technology has 

the function to improve how human beings do things. It has become part of 

contemporary life. The question is to what extent it helps and to what extent it hinders. 

That is this study's main objective. 

A family is an individual group that may consist of spouses, children, parents, aunts, 

uncles, cousins, and grandparents. A nuclear family, which comprises of parents and 

their offspring, is one example. In addition, a family may be defined as a close-knit 

community of persons who depend on one another, have shared resources and 

objectives, and live together for at least a portion of their lives (Wayne et al 2001:248). 

For the purposes of this study, “family” is regarded as a group of individuals, such as 

parents and children, who share a dwelling place, have common goals, a common 

culture, and share love and faith.  

From a theological perspective, the ideal for the family relationship is that it is a 

covenantal commitment built on unconditional love. This would create a safe space in 

which attitudes of love and grace can develop and family members would be free to 

strengthen each other in a safe atmosphere where attitudes of grace and love could 

grow would result from this. Family members may become more intimate when they are 

empowered. Then, intimacy returns to a more profound degree of covenantal 

dedication. The term "family relationship" in this study refers to a link or relatedness by 

marriage, adoption, or blood (Balswick and Balswick 2007:21). 

Narrative counselling is a form of counselling where the emphasis is on how individuals 

themselves give meaning to their life experiences by narrating their own stories. A 

narrative consists of events that are connected in chronological order and are joined by 

a plot (see Morgan 2000:12; De La Porte and Herbst 2003:6). For the objective of this 
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research the emphasis in the story telling will be on people‟s daily experiences 

regarding the use of ICT‟s. 

1.5 The approach to the investigation 

1.5.1 Paradigm 

The postmodern paradigm places great emphasis on language and how it is used to 

express not only a person‟s understanding of a matter but also their feelings about it. 

This paradigm is useful in this study because it sheds light on how language shapes 

people‟s reality and structures information in the human brain. Through language, 

people can communicate their understanding and the meanings they attach to it with 

others, who interpret that communication and converse back also through language. 

Communication facilitates the interconnection between people, places and cultures 

(Taragona 2000). 

A postmodern perspective on research emphasises the numerous, dynamic, complex, 

and interacting aspects of human life (Payne 2006:32). Aspects that are relevant to 

such an investigation include discourse, meaning, language and interpretation because 

they all shape an individual‟s story. In a postmodern paradigm, reality is seen as 

shifting, constantly changing and deeply personal. In this paradigm, there is no objective 

truth. “Truth” is different for different people and is influenced by social norms and ideas. 

Reality is socially constructed, there is no universally accepted reality or story (Payne 

2006:24; Becvar and Becvar 2003). Postmodern thought is skeptical of grand narratives 

and the idea of “neutral language” and “universal truth”. The main idea of narrative 

counselling is to understand individuals within their context and to guide them to create 

their own truth that helps them to construct a reality that serves themselves and others 

(Becvar and Becvar 2003). Through language, people‟s reality is shaped. Through 

language, they express their reality. In narrative counselling meanings are conveyed 

and interpreted through dialogue (Teragona, 2000; Becvar and Becvar, 2003).  
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1.5.2 Epistemology 

Social constructionism is an appropriate epistemological point of departure for this study 

on narrative pastoral counselling (see Gerkin 1984:137-149; Müller 2000:56). 

Knowledge is seen as socially constructed rather than “objective absolute truth”. The 

"lenses" that people use to understand the world are created by their societies. In other 

words, "These realities provide the beliefs, practices, and experiences which make up 

lives," according to Freedman and Combs (1996:22, 31; see Müller 2000:56 ). This 

theory is helpful for examining how individuals interpret the good and bad parts of their 

family ties and how they create their reality around the usage of technology. People's 

experiences are influenced by the social environment they live in and the interpretations 

they make of it through social interactions (Gergen 1984).  

A social constructionist epistemology creates the space for multiple realities and 

personal stories (Payne 2006:21). Social Constructionism is a theoretical approach that 

offers several philosophical presumptions about the creation of knowledge and reality. It 

is focused on the historical context of knowledge and how it is ingrained in cultural 

norms and values. This method holds that individuals coordinate their numerous 

encounters to create meanings, which is why the social construction of reality is always 

a fluid and dynamic process at its core (Gergen and Gergen, 2012; see Galbin, 

2014:89). Language is an essential component of the process of producing knowledge 

since it is a means of creating the world as well as a means of describing and 

representing it. Words are an instrument for social change. The context in which 

language is used gives it meaning (Burr, 2003; see Gergen, 1994; Mc Namee, 2004). 

This process of creating realities through language is continuous (Galbin, 2014:90). 

 

Social constructionist theory states that social and interpersonal factors have a major 

role in explaining why human existence is the way it is (Gergen 1984:265). Social 

factors have an effect on both individual and community life. Individual learning occurs 

within interaction in a group. People's ideas, interactions, and identities are influenced 

and activated by social and cultural norms and influences (Payne 2006:31). The most 
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potent impact on behaviour and cognition is sociocultural (Payne, 2006:32). A worldview 

is created by social and cultural processes. Actions and relationships are subsequently 

influenced by these viewpoints (Payne, 2006:31). Unquestioned sociocultural norms 

come to be seen as "truth status" for individuals, divisions, and communities, as 

explained by social constructionist theory (Payne, 2006:31). One's identity is shaped by 

society. Identity is socially constructed (Gergen and Davis 1985; Anderson 1997; 

Gergen 1992, 1999; see Payne 2006:33).   

From such a postmodernism and social constructionist perspective narrative pastoral 

counselling therefore focuses on the following (Müller 2000:56; Gerkin 1997:137-149): 

 

 Realities are socially constructed  

The constructed social realities can be identified through the prevalent “discourses”. A 

discourse is a set of ideas, a system of statements, convictions, and principles that are 

taken as true, or considered commonplace understandings (Morgan 2000). People's 

beliefs about God, the world, other people, and themselves are discussed in discourses.     

Interactions and dialogues with others have an impact on how people experience 

reality. Deconstruction is the process of understanding, how this reality is socially 

constructed. The goal is to comprehend and take into account the ways that each 

person's social and interpersonal reality has been shaped by their ongoing interactions 

with other people, human institutions, and environmental factors (Freedman and Combs 

1996:33). This provides a deeper comprehension of the impact of social realities on the 

meanings people allocate to their lives and experiences. Discourses are identified by 

asking questions about the development, background and assumptions of the story 

(Freedman and Combs 1996:29).  

 

 Realities are constructed and conversed in through language 

The same experiences may be interpreted differently by people who speak various 

languages (Freedman and Combs 1996:28).  

 

 Through narrative, realities are arranged and preserved.  

One way to make meaning of experiences is through stories and narratives.  
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 There are no essential truths   

A person's truth might not apply to another person or even to the same situation at a 

different moment. 

Mc Leod (1997; see Galbin 2014:83) identifies the following features of social 

constructionist theory: 

 It rejects the conventional positivistic methods of knowledge acquisition that lack 

reflexivity.  

 It challenges established presumptions about society that serve to advance the 

agendas of powerful social groupings. 

 Past exchanges and agreements between different social groups have shaped 

people's perceptions of the world.  

 The purpose of study and scholarship is to open possibilities rather than to 

provide knowledge that is fixed and generally applicable.  

 

This method can be useful in narrative counselling because it allows psychological 

concepts such as the "mind," "self," and "emotion" to be redefined. These 

characteristics are not thought to be innate to the person but rather are the result of 

social discourse and are thus malleable if they are understood as socially constructed 

processes.   These constructs can be altered through intentional reflexivity (Galbin 

2014:83; see Gergen and Davis 1985; Mc Namee and Gergen 1992).  

 

According to Galbin (2014:84-85; see Gergen and Gergen 1991), language serves as 

more than merely a means of communication. This is because social constructionist 

theory views language as such. People use words to "exist." As a result, the emphasis 

is regarding how language is used in social interactions in which language is created, 

maintained, or abandoned rather than the individual. Individuals use language to convey 

mutually understood meaning in order to create their social reality (see Speed 

1991:400). According to social constructionist theory, there are no objectively 
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measurable "real" outside things that can be precisely located or identified. People can 

therefore never really see themselves as the “knowers” of indisputable “facts” (see 

Anderson and Goolishian 1988). Such “facts” are social constructs. Ideas and 

assumptions are created by means of speech and through social interaction. Not 

everything that is created in this way has value (Gergen 1984). Communities of 

common intelligibility are essentially dependent on knowledge and systems, and vice 

versa. They are ruled over by historical and cultural normative rules. Social 

constructionists therefore make no claims regarding the provision of  “the truth”. 

Culture, history, and social context frequently dictate the standards for classifying 

actions, occasions, and things (see Gergen 1999). Consequently, according to 

Dickerson and Zimmerman (1996:80; see Galbin 2014:85), a social constructionist 

viewpoint "locates meaning in an understanding of how ideas and attitudes are 

developed over time within a social, community context." Hart (1995:184) explains that 

people “live with each other in a world of conversational narrative, and understand 

themselves and each other through changing stories and self-descriptions”. Narratives 

that dictate single accounts of reality are suspect. They can lead to problems such as 

using knowledge as a means of exerting power and believing that “cultural 

specifications” should dictate people‟s lives (Dickerson and Zimmerman 1996:80). Even 

when a social constructionist viewpoint admits the existence of several realities or 

accounts of realities, not all stories are deemed equally valid. Stories based on people‟s 

lived experiences are seen as more valuable than so-called “expert knowledge”. The 

multifaceted, dynamic, complicated, and interacting human existence should always be 

taken into account (Payne 2006:32). The social nature of human life is acknowledged 

and individuals are encouraged to tell their own stories. 

 

1.5.3  Narrative approach  

Human beings operate by means of language and meaning-based systems.  This 

necessitates that the language be grasped from the inside out. The interpretation of the 

meanings that are communicated should be recognized. This co-understanding of 

meaning and interpretation among individuals is developed in everyday life. According 
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to Anderson and Goolishian (1999), “communication and discourse define social 

organization”.  

 

Narrative counsellors utilise language to excavate the meanings embedded in a 

counselee‟s narrative. The counsellor approaches the story from a “not-knowing” 

position rather that the position of an “expert”. The counsellor remains non-judgmental 

and non-biased. The aim is to facilitate the person to comprehend the movement of 

their story. Understanding is about interpretation. There is no privileged standpoint for 

understanding (Anderson and Goolishian 1999). Meaning and understanding of life and 

life events are socially constructed by people in conversation with one another who use 

the same language basis. An individual can then act in accordance with the reality of 

their understanding that has been created through dialogue (Ganzevoort 2011). These 

understandings become the building blocks of understanding and problem-solving in an 

individual‟s frame of thought.  

 

To have a deeper comprehension of an issue, narrative counsellors ask questions to 

first elicit the initial understanding by the counselee of their story and experiences. Then 

follow questions that focus on points of significance in the counselee‟s story. The 

counsellor can divert and redirect the individual into a new social construct that is not 

advisory or all-knowing but emphasizes constructive points made by the counselee. The 

problem narrative is deconstructed and a preferred narrative is re-established.  

 

1.6 Research methodology  

1.6.1 Theoretical framework 

The theoretical framework for this qualitative literature study will now be explained 

briefly. Narrative Therapy, as developed in the field of the Humanities, views people as 

the authors of their own narratives. The attitude is nonjudgmental and courteous. The 

person and problem are separated: not the person, but the problem itself is the 
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issue.The narrative approach focuses on personal stories and social discourses 

(Morgan 2000). People become author of the story of their own life.  

Domestication Theory (Haddon 2006) addresses the importance of technology in 

everyday family life. It explains people's adoption, rejection, and usage of technology, 

as well as the processes that influence these choices (Carvalho et al 2015:101). This 

theory is useful for the goal of the study, which is to come to an understanding of why 

and how people adopt and integrate technology into their daily family life. 

The Uses and Gratifications Theory is about ways in which people utilize the media. 

According to this theory, people choose specific media in order to fulfill their needs and 

feel satisfied (Asamen et al 2008:198). This theory is utilised in the study to understand 

why and how people deliberately choose particular media to meet particular needs and 

to understand the motivations behind individual behaviour regarding media. 

Cultivation Theory explains how and why the messages on television are likely to have 

an impact on viewers. The use of television has created and is continuing to create a 

homogenised culture (Asamen et al 2008:193). This theory can shed light on how 

television affects viewers' perceptions over time. 

Social Cognitive Theory clarifies how people are motivated to learn a particular 

behaviour by observing others who serve as a role model whom they can imitate 

(Asamen et al 2008:195). This theory sheds light on understanding how new behaviour 

is learned by observing others through the media. 

The Displacement Hypothesis assumes that the use of a time-consuming medium like 

the internet. This is time that is taken from other potential activities that are important to 

adolescents‟ social and cognitive development (Mesch and Talmud 2010:47-48). This 

hypothesis is useful for understanding the consequences of the time people spend 

using the internet for family interaction and relationships. 

Social Learning Theory describes how people develop new skills and habits by 

observing others. This theory is utilised to explain how children increasingly play the 

role of a broker between new technical information and the older members of their 

family (Van Hook et al 2018:185). 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

22 
 

According to Social Domain Theory children actively construct ways of understanding 

their world. Young people tend to consider the internet to be a private space. This 

provides them with the chance to create guidelines of communication at their own 

discretion (Van Hook et al 2018:28, 181). This theory emphasizes the significance of 

creating boundaries that are impermeable yet nevertheless obvious, taking contextual 

and developmental aspects into consideration in the use of technology. 

Social Identity Theory explains how a person's in-group influences their self-concept to 

some extent. Presence in the media indicates a group's social standing and relative 

strength from the standpoint of social identity. This theory sheds light on how social 

identities affect people‟s attitudes and behaviour towards their in-group and the 

outgroup (Asamen et al 2008:196). 

Socialisation Theory explains how children absorb the standards and guidelines set by 

their parents, siblings, other family members, instructors, and the media. This theory is 

useful for explaining how children socialize with their parents when using media (Van 

Hook et al 2018:29).  

Child Effect Theory explains the effects of youth on the larger family structure and how 

that influences parenting. This theory highlights the role young people play in the way in 

which the family uses technology and how it might help strengthen bonds within families 

(Van Hook et al 2018:31). 

Diffusion of Innovation Theory describes how innovations and new technologies are 

absorbed by societies and cultures (Van Hook et al 2018:30) and is therefore useful to 

this study. 

Drench Hypothesis purports that certain media messages can have a dramatic and 

immediate impact on the perceptions of viewers. This theory aids in the understanding 

of how, under certain conditions, exposure to even a single character can have a 

powerful and instant effect on viewers (Asamen et al 2008:194-195). 

Developmental-ecological Theory explains how technology is a primary driver of 

change, the family is viewed as a permeable social system. Human development occurs 

within the context of relationships (Mesch and Talmud 2010:24). This theory sheds light 
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on how exposure to online information during childhood and adolescence may impact 

family boundaries. 

The Multi-Theoretical Model introduces The Couple Family Technology Framework 

(CFT), a specific thinking of how technology affects relationships. It explains how 

technology affects the initiation, maintenance and termination of relationships (Hertlein 

et al 2012:375). This framework is useful for understanding the the manner in which 

family life and couples are impacted by technology. 

1.6.2 Empirical investigation 

This is a qualitative and narrative study with a phenomenological design. This approach 

is appropriate to the aim of coming to a more profound understanding of the impact of 

technology on family relationships. A qualitative methodology produces descriptive data 

(Brynard and Hanekom 1997:29). A phenomenological approach allows for an intensive 

investigation of, for instance, a small locality or community. In this study families in the 

Polokwane area in the Limpopo Province will be the focus. In a qualitative investigation 

specifics about people's experiences, opinions, viewpoints, and circumstances 

contribute to the richness of the data. 

This qualitative investigation aims to explore a wider set of the social realm by 

observing people's day-to-day activities. It makes it possible to comprehend the 

perspectives of people who take part in the research (Mason 2002). The in-depth 

information gained in this way will make it easier to comprehend the impact of 

technology on family relationships. Qualitative research approaches focus on the 

specifics of what occurred, how it occurred, where it occurred, and when it occurred 

(Berg 2007). This study explores how the use of technology affects family relationships 

and enquires as to their experiences and perspectives on the matter of technology. 

The study focuses on the Polokwane area in the Limpopo Province. Polokwane is the 

capital of the Limpopo Province of South Africa with a total population of 130 028 million 

people and 43 846 million households (Statistics South Africa, Census 2011, SIS 

Section, Polokwane).  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

24 
 

The population of the study will be families from Polokwane who are using 

communication technologies in their homes daily. The families will be selected through 

purposive sampling (see Babbie 2010). The strategy of purposeful sampling is suited for 

this investigation because it will enable a focused selection of families who have been 

using communication technologies in their homes daily. Seven families will be selected 

to participate in the study. 

Triangulation is the process of gathering data from several sources in order to verify the 

facts (Bless 2006:86). Multiple data gathering methods will be used to accomplish 

triangulation. Other than interviews, also existing literature, reports, statistics and 

observation will be sources for the collection of data on the topic under discussion.  

The interviews will be semi-structured to gain information on the experience and use of 

technology in the family. Participants can freely respond to open-ended questions with 

their own experience (see Mathers, Fox and Hunn 2002:2). Through this kind of 

interview in-depth detail on the experiences of communication technology usage in 

families can be acquired. The data gathered in this fashion will then facilitate a deeper 

understanding of communication technology usage in the families (Boeije 2010). Semi-

structured interviews allow the interviewer to further elaborate on the responses and to 

follow up on the cues given by the participants. In this way, further details about their 

experiences can be procured (see Mathers et al 2002; Adams 2018). One-on-one 

interviews will be conducted at a location and time that is convenient to the 

interviewees. The interviews will be conducted in a language with which the 

interviewees are comfortable. Interviews will be transcribed verbatim to facilitate the 

accurate processing of the data. 

Data analysis has the aim to organize the data and allocate meaning to it. Through this 

process consistent themes are identified (see Burns and Groove 1997:43). The major 

reasons given by the respondents are assessed and the consistency of their responses 

evaluated. Conclusions can then be drawn and findings presented. For the processing 

of data, a narrative approach to data analysis will be utilised. The reasons for and 

meanings attached to their experiences are clarified (Gilbert 2008). Narrative data 

analysis allows for the documentation of experiences of participants as seen from their 
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perspective. This implies that technology and family relationships will be understood 

from the perspectives of the respondents. These perspectives will be brought into 

discussion with the theoretical framework of the study.  

Reflexivity is key to social research. Researchers should be constantly self-aware and 

admit that they are a part of the social environment they are investigating (Lambert, 

Jomeen and McSherry 2010). Investigators cannot isolate themselves from the 

research they are doing and be completely “objective” (Ackerly and True 2010). Another 

caveat is bias. An effect that results in mistake or distortion is referred to as bias and 

can have an impact on the caliber of the evidence. Previous observations can influence 

how the investigator understands and interprets the data (see Hesse-Biber 2007). Being 

aware of this will contribute to a cautious mindset in order to avoid bias. To avoid bias, it 

is necessary to continuously reflect on how these dynamics will play out in the study. 

Throughout the process, notes will be kept in order to provide an audit trail and to 

support  the standard of the study and its degree of credibility (Carcary 2009). 

Credibility, according to Halloway and Wheeler (2002) and Macnee and McCabe 

(2008), is the level of reliability that can be attached to the "truth" of the findings of the 

study. Credibility, as defined by Graneheim and Lundman (2004) and Lincoln and Guba 

(1985), is about whether the findings of the study fairly represent the participants' initial 

viewpoints and provide reliable information based on their original data. 

According to Baxter and Eyles (1997), confirmability is the extent to which the results of 

an investigation can be corroborated or supported by additional researchers. According 

to Tobin and Begley (2004:392), confirmability is "concerned with establishing that data 

and interpretations of the findings are not figments of the inquirer's imagination but are 

derived from the data". Triangulation, an audit trail, and a reflective diary are ways to 

ensure the confirmability of qualitative inquiry (see Browen 2009; Koch 2006; Lincoln 

and Guba 1985). In order to ensure reliability, participants must assess the 

interpretation, findings and recommendations of the study to ensure that they are all 

supported by the information gathered from the participants (Cohen et al 2011; Tobin 

and Begley, 2004).  
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In this study, confidentiality will be ensured. Information of participants will not be 

disclosed. Their identities will be kept confidential (see Van der Walt et al 2011). The 

use of pseudonyms will guarantee anonymity. 

1.6.3 Ethical considerations  

The primary premise of the research is that participants should not suffer any harm as a 

result of taking part in the study. The researcher bears the responsibility of ensuring that 

the study is carried out in an ethical manner (Bless 2006:140). In this study, participants‟ 

right to self-determination will be ensured. Informed consent will be obtained from all 

participants. The investigator will ensure that the respondent is thoroughly informed in 

advance about the possible implications of the inquiry. The researcher will approach the 

participants with the utmost respect and will not violate their human rights. Participants 

will be informed of their rights, including the freedom to discontinue involvement in the 

research at any moment without prejudice (see to Neuman 2014). 

The identities of participants will be kept confidential. Pseudonyms will be used for 

reporting the data (see Berg 2009). Transcripts and recordings of interviews will be kept 

at the University of Pretoria according to the prevailing data storage system. Ethical 

clearance was given by the Department of Theology's Ethics Committee at the 

University of Pretoria before the data collection process began. 

1.7 Chapter outline  

Chapter 2 explores the matter of the usage of technology. The advantages and 

disadvantages of social media and the effects of technology on families with 

adolescents are discussed. The chapter explains of how technology affects the human 

brain and child cognitive development. The integration of information and 

communication technologies within the home is examined. 

In Chapter 3 the concept “family” is unpacked utilizing insights from various disciplines. 

Family is viewed as a unit, a primary agent of socialization and communication, and a 

space where understanding is facilitated. The impact of technology on families is 
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examined, with particular attention to how the internet is being adopted by families with 

children and youth. The influence of technology on family dynamics and discourses is 

explained. The chapter explores the predominant relevant media and communication 

theories and models. Theories and models about how media exposure affects people‟s 

attitudes, beliefs and behaviours explain how media content becomes incorporated into 

an individual‟s cognition and family relationships and shape perceptions about these 

relationships. This theoretical lens will be used to explore the effects of media exposure 

on families. 

Chapter 4 reports on the empirical part of the study. The methodology of the empirical 

part of the investigation, the techniques of data collection, processing, and 

interpretation, are explained and substantiated. The results of the interviews are 

presented, analyzed and interpreted. 

Chapter 5 motivates why a narrative approach to family pastoral counselling is selected. 

Narrative practices and principles are explained and applied to pastoral care and 

counselling with families with young people.  

Chapter 6 presents the findings and recommendations of the study. 
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CHAPTER 2 

 

COMMUNICATION, MEDIA, AND TECHNOLOGY 

2.1 Introduction 

In the fast-evolving landscape of communication, media, and technology, this chapter 

delves into this intricate web and its impact on family dynamics. The chapter focuses on 

technology and investigates the potential effects of communication and information 

technologies on family relationships. The advantages and disadvantages of social 

media platforms are explored.  

The chapter is divided into three sections: communication, media, and the effects of 

technology on family life. Each section explores the multifaceted aspects, advantages, 

and challenges that arise from the integration of technology into people‟s daily lives. 

2.1.1 Communication 

Communication is the technique of passing information from one individual to another 

with with the aim to come to a mutual understanding. The common medium of 

communication is face-to-face interaction. Personal interaction tends to be richer than 

written communication because cues other than words are available. Voice inflection, 

body motions and nonverbal signals provide immediate feedback. Bi-directional 

communication is immediately possible (Lunenburg 2010:1; see Mesch and Talmud 

2010:83). Utilising technology for communication has grown to be part of people‟s lives. 

They communicate through email, mobile telephones, social media platforms, texting 

services, video chat rooms, and video conferencing. Today, the internet is a creative 

medium for communication with others, which differs from the telephone and television. 

The new media have been described as a “substitute for face-to-face interaction” 

(Mesch and Talmud 2010:78). However, MIT scholar Sherry Turkle (2011:1) cautions 

that leaning too heavily on virtual messaging is destroying genuine personal interaction. 
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People tend to text rather than converse in person. The attention is largely focused on 

concerns and the opportunity to see expressions on faces and through body language 

expressions is limited. Turkle makes the observation that relationships made online are 

not lifelong ones, but in everyday life they do take up time. People text while driving, 

jogging, having family dinners, and pushing their children on park swings. By not 

wanting to intrude in others‟ lives in person or by speaking on the telephone, they 

constantly intrude through this medium, though not in “real-time.” When they misplace 

their devices, they become what Turkle (2011:280) calls “anxious-impossible”.  

Even people who live together can form what is called “post-familial families”. Though 

they are in the same house, the members use a mobile device or a networked computer 

while isolated in their rooms.They often invest more energy in technology than in one 

another. They justify this kind of connectivity as “being close”, even as they escape one 

another (Turkle 2011:281). In a study with students, they were instructed to cut off all 

communication by sitting alone and without phones for fifteen minutes, cutting off the 

flow of continuous communication. Many of them “opted for mild electric shock rather 

than meditation in solitude” (Turkle 2011:34). According to Elsdoerfer and Ito (2016:34), 

civil society is not about verbalization in online texts; it is about the quality of human 

relationships. Social isolation has been exacerbated by texting, instant messaging, 

email, online gaming, and cell phones. People look away from their loved ones in order 

to concentrate on their screens. Individuals do not interact with one another in person or 

join groups. In Japan, the human interaction that the network has eliminated is now 

facilitated by robots. Turkle (2011:146) describes it as follows: “Technology has 

corrupted us; robots will heal our wounds.”  

Individuals communicate through various channels by means of which they broaden 

their communication, social support, and information sources. Through information and 

communication technologies they are able to gain access to opportunities, knowledge, 

and resources. An essential component of youth culture today is online communication. 

The phenomenon known as the "network effect" describes how a service gains 

popularity as more users utilize it, resulting in an ever-growing number of “adopters” 

(Mesch and Talmud 2010:88). Some young people utilise the available technology out 
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of the motivation to “just have some fun”. Others use instant and text messaging out of 

a need to belong. Online communication makes it easy to stay connected. Young 

people establish and preserve relationships using these methods (Kendall 2007:3). 

Young people's experiences with relationships are shaped by conversations that begin 

as basic words on a screen (Kendal 2007:46). They can use the words on the screen to 

make their computer or mobile device feel like the actual world. An examination of 

virtual hangouts should start with online text-based communication platforms such as 

instant messaging (Kendall 2007:4). In terms of communication and relationships, the 

accelerated nature of internet communication can add to the complexity of dating 

relationships. Because of this, virtual emotional connection with someone of the other 

sex can quickly develop into sexual intimacy and exploration (Kendall 2007:46). 

Communication over the internet can be intimate, impersonal, or both (Mesch and 

Talmud 2010:80). 

2.2 Media  

In the lives of children and young adults, the media is a major influence. This affects 

family life. The media have become a necessity in the culture of today. The youth are 

the consumers of television programs, video games, the internet, and other media. How 

much time adults and children spend using media devices is a good measure of how 

important media is in people's lives in general and in family life (Villegas 2013:3). Media 

have the capacity to influence the attitudes, behaviour, beliefs, perceptions, and 

knowledge of young persons. Through these means they are exposed to diversity 

(Asamen et al 2008:89).  

These days, young people increasingly use tablets and smartphones in addition to 

televisions and video games for media consumption. Young people of all ages are 

increasingly using media in private, and children can use it in a variety of non-domestic 

settings. Ofcom (2016) notes that even though children use tablets these days, they still 

watch television. Young people begin using media for social purposes, such as staying 

in touch with friends and peers, as they get closer to adolescence. Parents should then 

discover a means of achieving equilibrium between adolescents' increasing 
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independence and the need to establish boundaries regarding media (Van Hook et al 

2018:12, 23). Personal agency and self-expression are characteristic of media spaces 

including bulletin boards, blogs, and chat rooms. The privacy of a computer-mediated 

environment provides the opportunity for young people to discuss typical  adolescent 

worries with peers. Such  concerns can include sexual orientation, and how to deal with 

parents (Subrahmanyam and Smahel 2011). 

For younger children, the use of media typically includes television. Educational 

programs provide them with educational information in an entertaining way to capture 

attention and show the parents that the children are learning. The usage of technology 

in the home is growing. The 2012 study of Huisman et al. indicated that 32% of children 

watch videos or DVD‟s for about an hour and twenty minutes on average, and 75% of 

children watch television on a daily basis. Younger children were also being reached by 

the new media. The study showed that 27% of children aged 5 to 6 years spent an 

average of 50 minutes using a computer every day. With regard to the usage of social 

networks by adolescents and younger children, parents must then decide when and to 

what their children should have access.  

2.2.1 Social media: The advantages  

Social media have broken down the existing boundaries of communication and have 

developed decentralized communication channels. This has enabled individuals to have 

a voice and contribute to the social discourse. Social media can be used by people for a 

variety of things: to interact, relate to one another, exchange ideas, mobilize for a 

cause, seek counsel and help. These media sources allow for an extensive range of 

unplanned, official, casual, academic, interactions and the flow of information. They 

enable groups with students who share common interests can collaborate on group 

projects outside of the classroom. On topics like relationships, education, the economy, 

politics, race, and health, for instance, they encourage cooperation and creativity among 

a diverse group of commentators (Amedie 2015:3). Social media provide youth with the 

following opportunities (Wray-Lake et al 2010): 
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 They possess total authority over the way they portray themselves in social 

interaction. 

 They have  more social media information available. 

 They form part of large networks in order to get input and validate oneself. 

 They become independent and their social relationships increase.  

 

The aim of social media platforms is to establish connections between people. Some 

studies emphasise that social media can provide people with emotional support. Social 

media possess the ability to reduce the symptoms of illnesses like anxiety and 

depression. Using Facebook, for instance, to keep up previously formed student 

relationships later in life can benefit people, especially those to tend to suffer from a lack 

of self-worth or feel isolated and dissatisfied with their lives (Ellison et al 2014). Social 

media also enables the establishment of new relationships. People can use social 

media to interact with those with similar interests (Ellison et al 2006; see Ellison et al 

2007). Individuals with many media ties report having more communal capital. This is 

connected to a lower risk of depression (Ellison et al 2011; see Ellison et al 2014; 

Steinfield et al 2008; Van Hook et al 2018:156). The reason for this can be that people 

with greater access to social capital can draw upon a wide range of resources. They 

can, for instance, obtain relevant information, establish new personal contacts, and find 

work opportunites (Granovetter 1973; see Paxton 1999). In some studies higher 

degrees of life contentment, perceived social support and subjective well-being have 

both been linked to higher Facebook audiences (Kim and Lee 2011; see Manago et al 

2012; Van Hook et al 2018:156). Amedie (2015:5) reported in 2015 that Facebook at 

the time had 1.4 billion users worldwide, which amounted to a fifth of the world‟s 

population. This way of understanding, learning, and sharing information confirms the 

idea of a global village. 

Twitter has been acknowledged as a major force behind the world's transformation 

(BBC 2015; see Van den Berg 2017:1). Twitter provides a big audience in a 

conveniently located location. The assumption on social media is that real people exist 

as distinct individuals with personal histories. Twitter, in particular, creates new public 

spheres and new dimensions of normativity and authority within social media. When a 
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tweet is retweeted it gives another level to what was initially expressed on Twitter. It 

gives authority to those initial words. Twitter addresses current issues and therefore 

need prompt action. Social media discussions can take off and fade just as quickly as 

they originate. Hashtag usage is an additional intriguing marker, which emphasize  a 

few important discussion points. When key phrases are expressed well, they frequently 

highlight fundamental truths and present them in novel ways to a broad audience. South 

African practical theologian, Jan-Albert van den Berg (2017:1, 6), traces the sacred in 

these contours touching on, among others, identity, authority, respect, guilt, shame, and 

humor. 

2.2.2  Social media: The disadvantages 

With all the positive aspects of social media, others are potentially harmful. The use of 

social media can increase pressure on young people to perform to become socially 

desirable self. Inflated profiles are deemed more valuable than the real lives of real 

people (Amedie 2015:9). This has the capability to exacerbate ailments such as 

depression, anxiety, criminal activities, and cyberbullying.  

 Depression 

The American Academy of Pediatrics discovered a brand-new condition known as 

"Facebook depression" (see Jelenchick et al 2013:128-130). Facebook depression is a 

term that describes not just Facebook depression but also the psychological issues 

caused by other social networking sites. The idea that social media causes depression 

has gained name recognition because Facebook is currently the most well-liked and 

extensively utilized social media network (Amedie 2015:6). 

Research has indicated that adolescent and adult depression may increase with 

increased social media use (see Lou et al 2012; Kross et al. 2013; Lin et al 2016; 

McDougall et al 2016; Shensa et al 2016). Some people who use social media 

platforms such as Facebook excessively develop depression. A vital component of 

social life is interacting with peers and seeking acceptance. However, some people may 
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experience depression as a result of the intense nature of the online world, which 

demands constant engagement (Amedie 2015:6). 

Social media also makes social comparison easier. People then often find that others 

are better, more successful, and more sincere in their engagement than they are (Acar 

2008; see Chou and Edge 2012; Lup et al 2015). High social media usage is usually 

linked to multitasking, either on social media sites or juggling social media with other 

tasks. In turn, emotional states such as depression and social anxiety, as well as a 

decline in academic performance, have been connected to this kind of activity (Becker 

et al 2013; see Cain et al 2016; Xu et al 2016; Van Hook et al 2018:156). Individuals 

who suffer from Facebook depression are as likely to become socially isolated as those 

who experience "offline depression". According to Jacobs and Tom (2014), this can 

result in dangerous sexual behaviours, substance use disorder, aggressive and self-

destructive behaviour, and risky online behaviour. 

 Anxiety 

Stress can be a result of the use of social media. According to the study by O'Keeffe 

and Clarke-Pearson (2011) which involved 7,000 mothers, 42% of those who used the 

photo-sharing website Pinterest occasionally experienced "Pinterest stress". Anxiety 

and depression can arise from ongoing stress. The limbic system's fight-or-flight 

response is triggered when one is continuously on the lookout for fresh social media 

messages. It resembles extreme alertness where the stress hormone cortisol is 

released (Jacobs and Tom 2014). 

The stress that results from continuously attempting to project an impossible and 

unrealistic view of perfection in one's social network is the second cause of depression 

and anxiety. The attempt to constantly project a perfect appearance, perfect career, 

perfect marriage, and the like, is linked to social anxiety of stress. According to Jacobs 

and Tom (2014), this results in the continuous release of the stress hormone cortisol, 

which can lead to anxiety and depression. Over time, damage to the gastrointestinal 

tract from due to the excess of cortisol can result in an immune-inflammatory response 
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in the body and brain. Anxiety and depression may also result from this (Amedie 

2015:8-9). 

 Criminal activities and cyberbullying 

Social media can facilitate criminal activity. Predators can come into contact with 

younger users (Huisman et al 2012:46). As social media use rises, predators, nefarious 

individuals, and careless people take advantage of the platforms to attack, deceive, lie, 

and injure others in a variety of ways. Social media anonymity can be used to conceal 

their identities and enable them to carry out illegal activities such as drug dealing, 

human trafficking, cyberterrorism, cyberbullying, and cyberstalking (Amedie 2015:12). 

Bullying by means of electronic devices is known as cyberbullying. Electronic 

technology includes gadgets and apparatus such as smartphones, laptops, and tablets 

in addition to communication instruments like websites, chat rooms, text messaging, 

and social media accounts. Bullying is defined as an aggressive behaviour committed 

over time and repeatedly by a group or an individual against a helpless victim 

(Huddleston 2016:141). Cyberbullying includes stalking and harassment. The 

consequences can be dire. Several cases of adolescent suicide in recent years can be 

traced back to cyberbullying (Huisman et al 2012:47). Cyberbullying has become a 

major issue among the youth (Huddleston 2016:141). Perpetrators use social media as 

a platform to humiliate their peers. Peer victimization encompasses more than just 

online harassment. It can also involve fights, sexual harassment, and violence in dating 

relationships. Numerous youths encounter varying degrees of harassment in both online 

and offline environments (Van Hook et al 2018:45).  

Cyberbullies can use a false identity to terrorize their victim (Amedie 2015:12). Being a 

victim of bullying is currently linked to increased likelihood of mental health problems 

and suicidal thoughts and behaviours (Amedie 2015:12). Victims of bullying are prone to 

post-traumatic stress syndrome and changes that take place in the brain. When danger 

is present, the hormone adrenaline is released. Brain scans of the victims of bullying 

have shown a notable reduction in the size of the corpus callosum, the area of the brain 

that links the left and right hemispheres. Because of this, victims find it difficult to 
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comprehend what is going on around them and to react appropriately. Cyberbullying is 

also a reason for victims‟ decline in academic performance (Huddleston 2016:149-150). 

2.3 The effects of technology 

2.3.1 Technology and the home  

There is much debate as to whether the use of computers is appropriate for children 

and, if so, from what age. Other questions include which technology can be used and 

how often should it be used. This study focuses specifically on how the impact of the 

use and overuse of technology on families. Technologies in the home were first aimed 

at making life easier. Later, technologies were developed for entertainment. This 

includes television and gaming. Families can now access information and communicate 

with relatives who live far away as a result of household internet usage. The flexibility 

that comes with using technology at home and at work environment has been made 

possible by the internet. Many studies identify the positive uses of technology, whereas 

others focus on the negative aspects (Huisman et al 2012:45). 

Turkle (2011, 2015), a prominent critic of the internet, contends that people no longer 

possess the ability to listen well in person because of modern technologies. Cellular 

telephones are constantly distracting people from those who are physically present (Van 

Hook et al 2018:104). Young people now tend to converse with their peers more often in 

their rooms than to participate in interaction with family members who are physically 

present in the home (Carvalho et al 2015:103). Though digital technology has the 

potential to connect young people all over the globe, it also tends to isolate them in their 

homes. Information overload is commonplace as children have instant 24-hour access 

to knowledge and breaking news (Asamen et al 2008:83). 

2.3.2 Technology and the human brain  

Technology is revolutionizing human life. In some respects, however, it is also ravaging 

the human brain. A reasonable level of usage can be conducive to quality of life, but 

excessive usage has harmful effects (Huddleston 2016:51). The use of devices has an 
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impact on the human brain and therefore also on human behaviour (Elsdoerfer and Ito 

2017:15). Receiving and answering a notification causes the secretion of dopamine, a 

chemical neurotransmitter linked to the brain's reward system and motivation. 

Additionally, dopamine is released in large amounts when drugs and alcohol are 

consumed or when people engage in pleasing sexual activity.  Notifications from social 

media can work similarly (Huddleston 2016:35). That can set a person in a dopamine-

induced loop. Dopamine begins the cycle of seeking. The person is rewarded for 

seeking, which leads to further seeking of that kind of satisfaction. It becomes 

increasingly more difficult to refrain from checking email or Facebook, to stop texting, 

and refrain from checking cell phone messages. Their brain has become wired for 

instant gratification (Huddleston 2016:170).  

This has an impact on human relationships, development, and the functioning of the 

human brain. It also affects behaviour, resilience, and general well-being. Both the 

behavioural sciences and neurosciences validate the significance of a positive response 

relationships for “rewiring” the brain to develop relational intelligence and skills. The 

human brain develops and learns best in interaction with other brains. Behaviour is also 

a matter of human interaction (Elsdoerfer and Ito 2017:13). American adults spend 

some 33 hours a week on electronics. Known as "screenagers," adolescents spend 

roughly 30% of their time on social media and nearly 50% of their time on other 

websites the time that they are awake (Elsdoerfer and Ito 2017:16). The effect of this is 

that the human sense of connection alters to something broad with a great many but 

superficial contacts. For instance, a person may have 3 000 Facebook friends but not 

be close to any of them. It is possible to compromise or avoid expressing emotion when 

using a device. As a result, empathy generally declines.  

People tend to grow less able to tolerate loneliness or boredom. Instead of staying in a 

neutral environment where the brain can be creative, they are constantly looking for 

stimulation. Additionally, there is less time for learning and long-term memory 

consolidation of the data from the devices. In addition to the reward and pleasurable 

dopamine system, the brain's motivational system is also influenced by the hormones 

oxytocin, which is associated with safety and trust. Safety and trust are based on 
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attachment, bonding, and belonging, all of which are influenced by oxytocin. An even 

greater factor in resilience and overall wellbeing than dopamine is oxytocin. 

Algorithms cannot replicate brain function. The human brain makes use of electrical and 

chemical signals to communicate. Physical proximity, eye contact, a pleasant feeling 

that both parties share, and reciprocal concern for the sake of the other's well-being 

provide the environment for human neurochemistry (Elsdoerfer and Ito 2016:16-17). 

Two powerful agents, namely, attunement and empathy, open the brain for learning and 

rewiring. Mindfulness focuses attention on the present moment and the experience of 

now, without judgment or resistance. Self-compassion helps to evoke a person‟s 

caregiving system in the brain. This brings about a shift out of automatic survival 

responses so that the brain can be effective in problem-solving (Elsdoerfer and Ito 

2016:19). 

2.3.3 Technology and child cognitive development 

According to Huddleston (2016: 102-104), the overuse of technology can negatively 

impact a child's mental development. Children are not ready for the effects of social 

media and cell phones at an early age because their minds cannot cope with the 

dopamine. Technology leaders limit their own children‟s media exposure and usage: 

Apple founder and CEO, Steve Jobs, limited how much technology his children use at 

home. He discusses books and history over dinner. The founder of Microsoft, Bill Gates, 

only allowed his daughter 45 minutes of gaming screen time per day during the week 

and one hour on weekends. 

The stage of a child‟s cognitive development determines the process of social learning. 

Younger children are unable to draw connections between the behaviour and beliefs of 

media models. This ability only develops later (Asamen et al 2008:195). Young children 

who watch a video do not make a coherent narrative out of the content they are 

watching. What keeps them engaged is rapidly changing scenes and heightened 

stimulation. Even educational videos do not help them to learn. They are entertained 

and, Huddleston (2016:105) warns, later there is a price to pay. Studies have shown  
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that children who watch television before the age of three are more likely to experience 

attention issues when they get older (Christakis et al 2004; see Small 2008; Huddleston 

2016:105). For every hour children under the age of three watch television, their risk of 

incurring attention problems increases by 10%. On the other hand, the more cognitive 

stimulation children receive, the better their chances of not having attention problems 

later in life. Cognitive stimulation includes being read and sung to, and visits to 

museums (see Christakis et al 2004; Small 2008; Huddleston 2016:105). 

 

An infant is born with approximately 2,500 synapses. Additionally, by the time they turn 

three, they have 15,000. The tiny opening at the end of a neuron in the brain that 

permits information to travel from one neuron to the next is called a synapse. The 

manner in which children receive stimuli during this crucial time of brain development 

will determine their brain health, which is connected to emotional, mental, psychological, 

and spiritual well-being. Studies have shown that too much screen time during this time 

of development is detrimental and contributes to impulsivity, a lack of ability to self-

regulate, attention deficit, cognitive delay, learning impairment, and tantrums (Small and 

Pagani et al 2010; see Huddleston 2016:106). 

 

Technology use, particularly internet use at home, can improve cognitive development 

with respect to communication skills. According to studies, if everyone in the family had 

equal access to the internet, socioeconomic status would have less of an effect on 

children's cognitive development (Johnson 2010). On tests of cognitive ability and self-

worth, children who use computers at home typically perform better than children who 

don't. However, studies also showed that young children who played on computers for 

longer periods of time during the week played less actively and had larger body weights 

than those who played on computers for shorter periods of time (Attewell et al 2003). 

 

Numerous researches have demonstrated that engaging in games can enhance 

childrens' cognitive abilities. It has been discovered that digital content, especially video 

games, improves visual-spatial abilities like mental rotation, visual tracking, and target 

localization (see Schmidt and Vandewater 2008:63). Playing video games can improve 
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one's ability to solve problems. Whether the game has a positive or negative effect on a 

person can depend on the caliber of the content. While extensive computer use for 

social networking can increase feelings of loneliness and depression, particularly in 

adolescent girls, moderate computer use has little effect on children. The absence of 

genuine connection in virtual relationships is harmful to young girls who are shaping 

their social identities. Aggressive and violent websites and video games have been 

related to violent behavior. Children may become less sensitive to other people's 

emotions as a result (Irwin and Gross, 1995). These findings indicate the need for the 

use of technology by children of all ages to be monitored. Specific age-appropriate rules 

should be made and adhered to (Huisman et al 2012:48).  

The exploration of communication, media, and technology within family dynamics 

contributes to a better understanding of the evolving role of technology in modern family 

life. In light of the advantages and disadvantages of technology usage in families, the 

importance of promoting healthy habits with regard to technology use and of fostering 

meaningful connections is underscored. The mental health implications of technology 

emphasize the crucial role of familial relationships in navigating the challenges posed by 

digital technologies. Strategies for supporting family well-being in the digital age are 

needed. The following chapter explores the incorporation of information and 

communication technologies into the family system. 
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CHAPTER 3 

FAMILY 

3.1 Introduction  

In the rapidly evolving landscape of the contemporary world, the integration of 

information and communication technologies (ICT‟s) has become an integral part of 

various aspects of daily life. The family unit, as a fundamental social institution, is not 

immune to these changes. This chapter explores the intricate relationship between 

family dynamics and the application of ICT‟s. Understanding how technology affects 

familial bonds, particularly with adolescents, is crucial for insight into the nuanced 

challenges and opportunities this brings about for contemporary households. 

The family as a social structure has undergone transformation because of technological 

advancements. This chapter explores the intersection of family life and information 

technology in order to shed light on the ways in which ICT‟s are incorporated into the 

family setting. It examines the impact of ICT‟s on the interpersonal relationships in the 

family unit. By focusing on the effects of the internet on families, particularly those with 

adolescents, this chapter aims to elucidate the evolving dynamics and challenges faced 

by families in the digital age. 

The chapter utilises relevant theories to explain the intricate relationship between 

technology and family dynamics. These theories provide a framework for analyzing the 

multifaceted influences of ICT‟s on family life and provide valuable insight into the 

mechanisms at play. 

3.1.1 Family as a unit 

This chapter briefly explores the concept of family as well as the application of 

information technology (ICT‟s) in a family system, including how ICT‟s are integrated 

into the family setting and how they affect family dynamics. The effects of the internet 

on families with  adolescents are the main topic of discussion. Pertinent theories that 

can be utilised to explain these phenomena are presented and applied. 
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“Family” is a topic of investigation in disciplines such as sociology, psychology, 

economics, law, and theology. Family as a social institution can be found in all cultures 

(Cloete 2016:2). Traditional definitions define a family as two or more people who live 

together, form a cohesive economic unit, and have children. They may also be related 

by blood, marriage, or adoption (Benokraitis 2005:5). Sociologists define a family as a 

close-knit community of two or more individuals who share close emotional ties and 

functions, live together in a committed relationship, and view their identity as critically 

linked to the group (Benokratis 2005:5). The family, from a theological standpoint, is the 

main context in which children are taught about God, the world, and themselves. 

Humans can develop a sense of self, mature personally, and acquire moral values 

through such mutual existence. Additionally, it can support spiritual development. A 

family is more than just a system. Identity, character, and spiritual development can all 

occur during this process (Cloete 2013:5). 

The family serves a special hermeneutic purpose in the Bible. For children to get to 

know God and understand the past of their ethnic group, adults have to provide the 

information. The family is the space where this knowledge is transmitted from one 

generation to the next (Nel 2000:19-20). In a faith community, parents or guardians 

serve as the main Christian educators. Children and youth develop their faith in their 

families, where it is also passed down from one generation to the next (Nel 2018:82). 

The family is a hermeneutic space that promotes knowledge of God, the world, other 

people, and oneself. God is active in relational life. The congregation functions as an 

extended family (Nel 2000:20, 21). Family ministry is the deliberate and continuous 

synchronization of a church's message and activities to acknowledge, assist, and hold 

parents responsible for being the primary teachers and role models in their children's 

lives (Nel 2018:85). 

A family is defined as a close-knit unit of communicating, resource-sharing, and 

interdependent people who, at least for a portion of their lives, share a dwelling (Hill et 

al 2001:252). Family is a child's first socialization agent and the main factor influencing 

their personality development and growth (Villegas 2013:2). Families teach their 

children the customs and values of their society. Children are raised by their families 
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with the morals, abilities, and information needed to function in the community. The 

family is the most important socialization factor in an adolescent's early years. 

With regard to the importance of education, parents and adolescents usually have 

similar beliefs and attitudes (Asamen et al 2008:148). Family is the structure of 

relationships that people build over time and in different contexts in an effort to meet 

their needs for attachment and belonging as well as to share resources, assistance, and 

life goals (Nel 2018:83).   

3.2 Youth and identity formation 

Youth is often described in terms of a specific age groups such as for example 12 to 18 

years. Theories explain people‟s life stages and the qualities of those stages in terms of 

an order that is almost predictable. A more complex and nuanced conceptualization of 

“youth” would be to describe it as a way of life shaped by social structures like the 

family, the workplace, educational institutions, and other cultural contexts (Miles 2000; 

see Cloete 2012:2). There is more to youth than just fitting into a developmental theory 

and a defined age range. It can be viewed as a pre-industrial cultural construct that 

emerged during the industrial revolution. It was primarily produced by industrialization. It 

was institutionalized through schools (Cloete 2016:1). “Youth” refers to both children 

and adolescents (Nel 2000:8). 

Youth and identity formation go together. Adolescence is a developmental stage that is 

characterised by identity formation. It describes a stage of development where young 

people have to discover "who they are" amid multiple changes in biology, psychology, 

and society. These identity pillars are connected (Davies and Eynon 2013:60). Young 

people look for answers to existential questions during the process of forming their 

identities. They can come into contact with misleading information or information that 

contradicts their family's values. During the adolescent years young persons expand 

their peer group. This process is distinguished by a high level of social interaction. This 

can explose young people to risks such as cyberbullying and harassment (Mesch and 

Talmud 2010:26-27). 
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Theologically, the phase of adolescence involves wrestling with their ideology. Young 

people attempt to arrange their beliefs into a cohesive and consistent whole. The pursuit 

of identity often also involves their spirituality. Learning how to be an adult and acquire 

life skills are only two aspects of identity formation. It concerns existential and basic 

questions about life and what it means to live. Identity formation is an essential part of 

discovering who God is. Many young people do not achieve an integrated and Christ-

centered view of themselves because of the absence of chances and the absence of a 

nurturing environment. The processes of faith formation and identity formation are 

connected through which persons should become “who they already are in Christ”. 

Identity formation and spiritual formation are interrelated and complementary (Cloete 

2013:74). In terms of youth ministry, becoming the person God created would be the 

definition of one's identity: to become a person who is in Christ (Nel 2018:247). 

Studies indicate that, despite the media's considerable impact on today's youth, family 

life continues to have a greater influence on children's and adolescents' lives (Cloete 

2012:5). The procedure by which an identity is formed in youth and the change from 

childhood to adulthood are affected by the social media of the digital age. Young people 

are increasingly able to produce material and communicate experiences that are 

meaningful to them, because of social media and mobile technologies. This affects their 

sense of identity and well-being. They experience a sense of belonging. The emotional 

processes through which individuals form a bond with a particular virtual community and 

exchange norms and group identities via media are referred to as the construction of a 

sense of identity and belonging (Lim 2013: 322, 328).  

Identity formation also takes place in online spaces where one can view media that has 

been produced commercially and personalized. Social networking sites are used by 

young people to create public profiles, share content with their social network, and 

access media content worldwide. A new social media environment is represented by 

social networking sites. According to Davis (2012), self-disclosure and belonging are 

"important peer processes that support identity development". 

According to Social Cognitive Learning Theory, young people are media agents in  

socialization. They give the symbols their own active interpretation and learn 
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appropriate behaviour. People learn new attitudes and behaviours by observing others 

(Asamen et al 2008:195). According to the Uses and Gratification Theory, adolescents‟ 

identity issues and personal interests are reflected in their preferences and actions 

(Asamen et al 2008:198). They appropriate, reformulate, and embody entertainment 

media in a selective manner  to reflect and validate who they are, their likes and ideals, 

their beliefs, and their values. Media and peer socialization are merging. Youth culture 

is influenced by the media in order to jointly develop ideas with regard to what is to be 

considered valued and good. The identity of adolescents forms as they adapt to peer 

culture through social processes (Arnett et al 1995). 

Though identity formation is a developmental task of adolescence, the process already 

begins much earlier. Through the socio-emotional developmental process, it is through 

these social contexts that children learn to comprehend the complexity of their own 

lives. A child's self-concept is developed as part of their sense of self. Their qualities, 

advantages, and disadvantages are perceived and believed to be part of this. Children's 

assessments of their own worth and value are referred to as self-esteem. At an early 

age, children are aware of and can acknowledge the physical differences among people 

(Asamen et al 2008:84). 

The identities that one has offline and online are not the same. Online identity portrays 

the image people want others to see. It is not authentic. It is what they choose to 

represent them rather than a reflection of who they are. Offline identity is who they are. 

It is authentic. Internet users can mask their identities. They can choose not to reveal or 

actively change information regarding their ethnicity, age, or gender (Mesh and Talmud 

2010:123). According to Van Hook et al (2018), young people have embraced digital 

media devices quickly and integrated them into their daily routines. Because online 

behavior mimics offline behavior, it allows young people to positively experiment with 

boundary-setting, social mores, identity development, and appropriate emotional 

regulation techniques (Van Hook et al 2018:98).  Adolescents  can use technology to 

help them solve problems. It can boost their confidence in their social and intellectual 

abilities. It may facilitate the growth of coping mechanisms (Fitton et al 2013).  
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3.3 Internet in the home and at school  

The majority of homes make extensive use of technology (Subrahmanyam and 

Greenfield 2008). According to Baille and Benyon (2008), it facilitates communication 

between extended families and provides access to information. Several areas of family 

functioning are impacted by internet access being made available in homes. The 

functioning of a family depends on its members interacting with one another to establish 

guidelines, make decisions, meet basic needs, and set goals (Carvalho et al 2014:103).  

The consumer is actively involved in the complicated process of integrating 

communication technologies into the home. The use of technology has "domesticated." 

The process of bringing contemporary services and technologies into the home and 

having domestic users use them is known as "domestication". According to Mesh and 

Talmud (2010:24), family interaction patterns are impacted by technologies, and the 

family must adapt to them. This procedure is two-way. The family is exposed to much 

information, both positive and negative. New acquaintances are made available to 

young people, and parental supervision of their social interactions is eroding. Despite 

the dangers, there is much pressure on parents to make computers available to their 

children, for the purpose to support more profoundly because there is felt to be an 

underlying imperative to do so (Davies and Eynon 2012:41). 

Students can investigate and integrate a wide range of diverse and international 

sources of information by searching for information on the internet. Adolescents pick up 

computer skills quickly, and schools take advantage of this multi-media aptitude to 

foster creativity. Collaboratively, students create projects that incorporate text, color, 

music, images, and video clips. School achievement can be enhanced by modern 

information technologies (Mesch and Talmud 2010:105). 
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3.4. The effect of technology on youth and families  

3.4.1 The family system and information communication technology 

Family is a social system defined by a structure of authority (Mesch and Talmud 

2010:32). This hierarchy could be altered by information and communication 

technologies (ICT‟s). Adolescents who use technology frequently become the family's 

expert. They provide technical advice and guidance to other family members. Young 

people have more skills than their parents (Mesch and Talmud 2010:32). In this sense, 

family relationships' structure is impacted by technology (Van Hook et al 2018:90). 

When young people are more tech-savvy than parents are, it can be challenging for 

parents, who should have the hierarchical authority to monitor their children, to do so in 

reality (Van Hook et al 2018:90).  Adolescents rapidly adopt modern technologies as 

they emerge. They are the technology innovators in families. They are the ones who 

teach parents and introduce modern technology devices to them (Van Hook et al 

2018:24). The children consequently gain some authority within the system. 

Adolescents are more proficient than adults at using communication technologies, so in 

some ways, the role of parents has decreased (Van Hook et al 2018:90). Research has 

indicated that adolescents frequently seize control of electronics and limit other family 

members' access to computers (Watt and White 1994; Kiesler et al 2000). 

People utilize mobile phones and computers to communicate with friends, loved ones, 

and family. Many working parents can now dedicate more time to their families because 

they can conduct business online rather than in person because they have access to 

the internet (Moore 2006:11; see Huisman et al 2012:46). Because of technology, 

families can maintain their connections even after adult children move out. Family 

members can share their everyday experiences with one another through email, social 

media platforms and instant messaging (Mesch and Talmud 2010:24). Many families 

can stay in touch even when they are physically apart due to communication technology 

(Malaterre et al 2019:4).  
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3.4.2 Information technology and boundaries 

The introduction of information communication technologies can create tensions 

regarding boundaries, both external and internal (Mesch and Talmud 2010:26). 

Working, learning and shopping need not longer require of persons to leave their home. 

Such activities can increasingly be done in the home (Tapscott 1998:251). More people 

are now working from home. There is a compromised line between work and family (see 

Silverstone and Haddon 1996; Valcour and Hunter 2005). Even though the family will 

have more time to spend together, there's a chance that work-related obligations will 

interfere (Chesley 2005). Mobile phones and the internet allow for constant 

communication with the workplace while a person is at home and with family. The 

shifting of boundaries can strain family relationships (Mesch and Talmud 2010:26). An 

Australian study investigated the effect of ICT on the balance of work and family life. It 

found that the use of cellular phones was perceived to spill over not from business 

activities into family life, but rather from family life into work time (Wajcman et al 2008). 

Advances in technology mean the increased accessibility of intention. ICT‟s expose 

youth to more information, covering any topic, anytime, anywhere. They have instant 

access to information. They can connect and communicate with the world from their 

bedrooms (Carvalho et al 2015). The unsupervised exposure of adolescents to a wide 

range of content can create problems. Families attempt to adapt to the new challenges 

and moderate young persons‟ exposure to unwanted content. According to Mesh and 

Talmud (2010:26), information access is crucial for assisting with homework and 

schooling. However, the developmental stage of adolescence is particularly marked by 

identity formation. In this process young people search for answers to existential 

questions and can be exposed to material or information that contradicts the values of 

their family. The growth of the peer group grows and new social ties that are formed can 

expose young people to cyberbullying and harassment (Mesch and Talmud 2010:26, 

27). 

The use of ICT can expose adolescents to unwanted content such as pornography. 

Such content is easy to access and is abundantly available. The harmful effect of 

internet pornography on minors has been indicated in a variety of studies (Mesh and 
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Talmud 2010:27). The internet gives young persons a greater opportunity to access 

pornography than would be possible with other formats (Greenfield 2004). According to 

Malamuth and Impett (2001), pornography is defined as sexually explicit material that is 

primarily intended to stimulate the viewer's sexual urges. Negative consequences of 

regular and prolonged exposure to this kind of content consist of the following:  

 the chance of having a sexual encounter for the first time at a young age is 

increased by more accepting sexual behaviours and the perception that peers 

engage in sexual activity (Flood 2007); 

 intimacy as well as a desire for sexual activity that is emotionally detached 

(Byrne and Osland 2000); 

 views that promote the "rape myth", namely that the female victim is to blame for 

sexual assault (Seto et al 2001; Flood 2007). 

The studies of Fields (2004) and Livingstone and Bober (2004) investigated the degree 

to which young people were exposed to unwanted internet pornographic material. This 

constitutes when pornographic material appears on email or when a person is searching 

for study material. This causes the unintentional exposure of young persons to this type 

of content (Greenfield 2004). The studies found that such exposure by chance occurs 

frequently. Between 10% and 30% of young people have experienced this (Wolack et al 

2003). Adolescents can also be exposed to hateful content found online that provokes 

people to commit acts of violence against, distance themselves from, insult, or keep a 

grudge toward people based on their gender, sexual orientation, race, or religion. Hate 

messages can appear in the form of cartoons, jokes and even pseudo-educational 

narratives. According to Mesh and Talmud (2010:27), a regular exposure to hate 

content can result in stereotyping and unfavorable attitudes toward people who are 

perceived as "the other". 

Parents are concerned that through the use of the internet by youth marketers can use 

the web to gather information about themselves and their families, allowing them to 

develop a complete profile of a family way of life (Turow and Nir 2000). This can 
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influence how marketers approach and communicate with family members (Mesch and 

Talmud 2010:28). 

As people interact through various avenues for communication and anticipate a 

reorganization of their own or their family's social network, the internet creates 

"increasingly blurred boundaries between offline and online social relationships" (Mesch 

and Talmud 2007:585). Young people who possess the ability to access a broad variety 

of information, regardless of its suitability, start to blur boundaries. A few can, for 

instance, be sexual, violent, and have hate content (Hertlein 2012:378-379). The 

relative anonymity of the internet can create the space for activities in which people 

would not engage when they form portion of a community. Group members frequently 

adjust their behaviour to fit the cultural norms (Pardum et al 2005). 

3.4.3 Internet and family time 

Relationships have been altered by laptops, cellphones, and smartwatches (Derks and 

Bakker 2014; Feaster and Ramirez 2011). Technology has made it possible for people 

to perform duties outside of the office, which has put pressure on people's ability to 

maintain a work-life balance (Duxbury, Higgins, Smart, and Stevenson 2014). The 

temptation is to value work more than home life. Because technological devices are 

always turned on, people often respond to work-related matters instantly. This has an 

impact on relationships and the individual‟s overall wellbeing (Derks and Bakker 2014). 

Parents who use the internet for work at home, report that they have less time for the 

family and that technology is the reason (Wiliams and Merten 2011). 

Family time is a sensitive matter and often elicits conflict (Mesch and Talmud 2010:32). 

Higher levels of conflict are associated with less family time, according to cross-

sectional and longitudinal research (Fallon and Bowles 1997; Dubas and Gerris 2002). 

Family time is about how the family arranges their schedule and the things that they do 

together (Van Hook et al 2018:96). A Korean study (Lee and Chae 2007) investigated 

whether children's internet use contributed to a decline in conversation and family time. 

There was less time for the family due to how much time is spent on the internet, but the 

findings did not indicate communication problems because of that. Using technology in 
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particular cellular telephones, has increased the typical workday beyond the customary 

09h00 to 17h00 (see Chesley 2005). Employees can stay connected and work all hours. 

The company provides them with mobile phones, laptops, and other communication 

devices. A long work week can generate stress since it detracts from family time and 

contact and people do not get sufficient rest (Huisman et al 2012:46). 

Emotional ties between family members are what make a family cohesive (Olson et al 

1983:60). According to Mesh and Talmud (2010):29, family cohesion develops through 

family time.  Due to communication technologies, family members who live far away can 

now communicate frequently (Malaterre et al 2019:14). In terms of their relationships, 

education, and general wellbeing, the new media environments offer opportunities for 

parents and young children (Fitton et al 201; Van Hook et al 2018:17, 98). These days, 

children can use video chat to maintain contact with their distant family members. As 

they get older, they have the opportunity to make use of smartphones to communicate 

with parents more often (Van Hook et al  2018:17). Regarding connections, education, 

and overall wellbeing, the new media environment offers opportunities for parents and 

young children (Fitton et al 201; Van Hook et al 2018:17, 98). Adults use technology not 

only for professional and personal communication and interaction, but also to maintain 

relationships with friends and extended family. Though technological advancements 

afford people with the opportunity to connect with family members, they still find that the 

communication with family members is not sufficient. They are also concerned with 

respecting the privacy of others (Huisman et al 2012: 47). The affordability and 

accessibility of communication technology makes it ubiquitous in the contemporary 

world (Van Hook et al 2018:93).  

Families are at a crossroads as a result of the growth of technology at home. On the 

one hand they have a greater opportunity to share things with one another. On the other 

hand they can become distracted and disappear into the isolating technological world 

that requires all of their focus. According to studies, family cohesion benefits from the 

time spent recreationally as a family (Orthner and Mancini 1991; Mesch and Talmud 

2010:29-30).  
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3.4.4  Roles, rules, and intergenerational conflict 

Technology alters responsibilities, necessitating the adoption of new rules. Regarding 

assignments and learning, technology can help accomplish specific goals. It also makes 

it possible for the group to engage in entertaining activities like games (Lanigan et al 

2009). Children can play a different role in the family because they are often the first to 

adopt new technology (Fletcher and Blair 2014). The children then acquire a small role 

of authority. Prensky (2001) refers to children and adolescents as "digital natives".  The 

study by Fletcher and Blair (2016:245) shows the following results: “Almost twice as 

many adolescents perceived themselves to be more proficient (at using technology) 

than both of their parents, as opposed to having at least one parent who was perceived 

as more proficient than they were.” 

Communication on the internet is ubiquitous (Wilkinson et al 2021:1). Therefore, it is 

important rules are set both for communication within the family and with people outside 

the family (Van Hook et al 2018:98). When young people first begin to use cellular 

telephones, ground rules should be set and the use of the device should be monitored 

by parents. They can control access to some sites while blocking others (Van Hook et al 

2018:98). 

Families must modify and adapt their bonds to the changing needs of the adolescent 

(Mesch and Talmud 2010:33). Control over the children's everyday life, social 

interactions, and private activities like using the phone and watching television performs 

a  big function in the relationship that exists between parents and adolescents (Collins 

and Russell 1991). Research has indicated that as adolescent get older, they typically 

submit to parental authority less and demand more independence. They more readily 

disagree openly with parents (Fuligni 1998). The regulations laid down by parents are 

not always what occurs in practice (Horst 2008). A survey in Singapore with 1124 

adolescents and their parents indicated inconsistencies between what parents and 

young persons reported. The frequency of their control and monitoring actions was 

overstated by parents (Liau et al 2008). The family's communication pattern can explain 

the differences in the perception of the rules (Mesch and Talmud 2010:33). Families 

with open, compassionate, supportive, and trustworthy communication were reported to 
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have consistent family media regulations by both parents and adolescents (Cottrell et al 

2007). 

Parental and adolescent conflict over authority and autonomy could arise from the 

introduction of communication technologies into the home. Adolescent who see internet 

use regulations from their parents as meddling in personal affairs may feel that they are 

being denied more freedom (Mesch and Talmud 2010:34). Adolescents and parents 

agreed, according to a study by Smetana and Asquith (1994), that parents had the right 

to control moral issues like morally dubious behavior like drinking and smoking or 

actions that could harm others or betray mutual trust. However, adolescents had a lower 

likelihood to tolerate parental intervention in behavioural personal matters like clothing 

choices, phone call and television time limits. Conflicts over personal matters turned out 

to be fairly common and intense. 

Different expectations from parents and youth can also be a cause of contention (Mesch 

and Talmud 2010:34). Many parents regard computers as useful to support academic 

work, whereas young people use computers more for playing games and for 

entertainment (see Livingstone and Bovill 1999; Kerawalla and Crook 2002). These 

contradictory expectations aggravate conflict between adolescents and parents 

(Huisman et al 2012:46). Families that share activities and enjoy a higher quality of 

communication, deal more successfully with disagreements before these become open 

conflict (Mesch and Talmud 2010:32). During adolescence, expectations change, and 

this can cause family conflict (Mesch and Talmud 2010:34).  An adolescent's self-

regulation of conduct in order for social and recreational activities don't interfere with 

academic work is something that parents and young people can expect during 

adolescence (see Collins and Russel 1991; Livingstone and Bovil 2000; Pasquier 

2001). Conflict between generations may arise when youth disobey parental 

expectations (Mesch and Talmud 2010:34). Parents know that using a computer can 

help their children perform better in school. While parents value the online resources for 

education, they are worried about standards being eroded, according to a study 

conducted in 2000 by Subrahmanyam et al.  
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An additional source of parent-children disagreement is the location of the computer. In 

many households, parental competition for the children's use of the single computer 

exists (Lenhart et al 2001; see Holloway and Valentine, 2003). The setting reflects the 

dynamics of the family and the kinds of relationships that exist there. The location 

reflects the family location structure and the type of relationships in the family. Issues 

related to the phase of adolescence that come into play, include (Mesh and Talmud 

2010:35):   

 as adolescence progresses, adolescents require greater autonomy; 

 as adolescents are often the expert in internet use and help other family 

members the power balance in the family hierarchy shifts; 

 the location of the computer it affects the access of adolescents to the computer 

and the types of content they access. 

A number of theories from different academic fields have been developed to explain the 

relevant aspects related to families, young people and information communication 

technologies. Selected theories that can be utilised to understand and explain the 

effects of technology use on families will now be presented briefly. 

3.5. Theoretical insights 

3.5.1 Social Cognitive Theory  

According to the Social Cognitive Theory, people can learn through indirect experiences 

like media exposure (Bandura 2002:123). This vicarious capability allows human beings 

to acquire cognitive, affective, and behavioural information from behavioural situations 

that they might not otherwise experience themselves. Individuals can then enact the 

learned behaviour if presented with a similar situation. Televised models are of 

particular importance in the social cognitive theory because of the substantial number of 

consumers that are reached by these types of messages. One character on television 

can influence a large number of people both domestically and internationally because of 

how common it is (Asamen et al 2008:195).  
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The method of gaining knowledge through media is governed by four mechanisms 

(Bandura, 2002). The first involves attention. This entails the extent to which viewers 

address media messages, as influenced by a variety of content-based and consumer-

based characteristics. The second process focuses on the retention of the observed 

event. Exposure to a message is meaningless if there is no feedback. This is known as 

the production process. The final process of motivation is about incentives to reproduce 

the learned behaviour (Brown and Bigler 2005; see Asamen et al 2008:195).  

The level of the cognitive development of children affects each sub-process within this 

social learning model. For example, younger children can lack the ability to derive more 

sophisticated inferences from media content and can be unable to draw connections 

between the behaviour and beliefs of media models. This ability only develops around 

the age of six (Brown and Bigler 2005; Flavel 1992). Older children are more capable of 

appropriately and successfully emulating behaviour acquired from the media, as they 

possess the perspective taking ability required to understand how characters‟ behaviour 

relates to the rewards or punishments they attain. While there are many role models for 

children to follow in the media, children still learn more from some characters than from 

others through vicarious experience (Bandura 1977; see Asamen et al 2008:195). 

Why television content can have such a strong effect on attitudes is explained by social 

cognition theories (Wyer and Srull). With regard to the formation of attitude, the most 

accessible and vivid information has the greatest effect (1975, Fishbein and Ajzen). The 

thoughts that have been viewed the most frequently and recently are remembered best. 

Television messages that promote consumption, youth autonomy, and family are 

especially influential in the shaping of the attitudes of young people (Schrum 2002). 

According to Nisbett and Ross (1980: 45), television visuals should be "emotionally 

interesting, concrete, and imagery provoking" (Bandura 1986; Schrum 2002). These 

kinds of images have the greatest effect. 

Social learning is aided by television. Those who watch television can gain insight 

through other people's experiences. Television presenters and performers have the 

potential to transmit information, values, cognitive skills, and novel lifestyles and 

behaviors (Bandura 2002; see also Eyal and Rubin 2003). TV series can help explain 
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how a desired future can be reduced to a list of achievable objectives (Bandura 1986). 

The commercial focus of television can alter consumption patterns (Freedman 1979). 

The way that social roles, power dynamics, family relationships, and cultural norms are 

portrayed on television shapes public awareness (Gerbner et al 1989). According to 

Van Hook et al (2018), people's perceptions have a significant impact on how they 

construct reality, which makes these images potent.  

3.5.2 The Uses and Gratifications Theory  

The Uses and Gratifications theory is concerned with how people use the media to meet 

particular needs. The Gratifications Framework is based on the idea that audiences 

vigorously look for media in a broad range of needs-based ways. That gives them the 

ability to satisfy a host of different needs (Katz et al 1974; Palmgreen et al 1985; Rubin 

2002). The framework is centered on comprehending the motivations underlying 

people's media use. The Uses and Gratifications Framework initially centered on media 

gratification at an individual level (Rubin 1983). Recent applications have however 

addressed its role also regarding intergroup outcomes (see Yang et al 2004). 

Researchers found that the media aim to provide gratification in terms of acculturation: 

people attend to mass media to learn about the whole country (Yang et al 2004). 

Individuals seek media messages that provide social identity gratification (Harwood 

1997, 1999). In this way, social identity is maintained and bolstered (Harwood 1997, 

1999; see Asamen et al 2008:198).   

3.5.3 Cultivation Theory 

Cultivation Theory explains how media exposure affects the long-term reality 

perceptions of consumers. It points out that a large portion of people's knowledge is 

derived from television (Gerbner et al 1980; Shanan and Morgan 1999). Television 

serves as a socializer in this way. It gives viewers recurring, coherent messages that 

represent a standardized understanding of reality (Morgan and Signorielli 1990; 

Signorielli and Morgan 1996). As a result of repeated exposure over time, viewers 
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develop a worldview that incorporates thematic messages they see on television 

(Signorielli and Morgan 1990; Asamen et al 2008:193). 

According to Cultivation Theory (Cohen and Weimann 2000; see also Hawkins and 

Pingree 1981; Potter and Chang 1990), the results of general exposure to the repetitive 

system of messages on television are highlighted. As theorizing in this field has 

advanced, more attention has been focused on differences in cultivation effects 

according to the quantity of exposure to various program types and genres that viewers 

choose to watch (Gerber et al 1980; Morgan and Signorielli 1990). According to the 

Cultivation Theory, watching television from an early age shapes the very preferences 

and predispositions that a child had previously learned from other primary sources. A 

culture that has been homogenized by television exists (Mastro et al 2007; Zuckerman 

et al 1980). According to the theory, people who regularly watch television have a 

higher chance of being impacted by the messages that are aired on international 

television. It implies that viewers' perceptions are progressively shaped by the media 

(Asamen et al 2008:193-194). 

3.5.4 Social Domain Theory  

Youth perceive the online environment as their personal domain, where they can set 

their own rules for communication (Hessel et al 2017; Smetana et al  2005). This is 

consistent with Social Domain Theory. That would not be the case with online 

solicitation (Hessel et al 2017). It is up to adolescents to decide what constitutes 

appropriate technology use. For them, using social media and other online behaviors 

falls under the personal domain. This indicates that they are entitled to privacy in this 

area, and their parents have either no access at all or very limited access (Hessel et al 

2017; Smetana et al 2005). In contrast, parents usually see their children's use of 

technology as a part of the traditional, shared domain in which they have the authority to 

manage (Hessel et al 2017; Smetana et al 2005). According to Van Hook et al (2018), 

Social Domain Theory highlights the importance of distinct but flexible boundaries that 

take contextual and developmental factors into consideration. 
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3.5.5 Child Effect Theory 

The Child Effect perspective (Bell, 1986) holds that youth significantly influence the 

structure of the family. The majority of parenting is a response to that impact (Van Hook 

et al 2018: 31), claim that media studies and social science literature have mostly 

ignored this point of view. However, this aspect is becoming more and more prominent 

considering the recent shifts in the media landscape, such as the arrival of tablets and 

smartphones (Van den Bulck et al 2016:31; Van den Bulck and Van den Bergh 2016). It 

goes beyond parents attempting to control communication to comprehend what the 

family uses technology for and to strengthen family bonds. Along with supporting family 

relationships, it also addresses the role that young people play in how technology is 

used in the home. According to Van Hook et al (2018), there exists an indirect 

correlation between the behaviour of parents and children. As per Correa (2014) and 

Van Hook et al (2018), children frequently act as technological bridges connecting 

parents and new media. 

3.5.6 Diffusion of Innovation Theory  

There is a transfer of power regarding technology use in the context of the family 

whenever the children take the lead in innovation and the power dynamics within the 

family change. Van Hook (2018:30) describes this dynamic in terms of the Diffusion of 

Innovation (see Rogers and Schoemaker 1971; Rogers 1983). Diffusion studies 

investigate how ideas move among people in groups. A Diffusion approach analyzes 

the conditions that promote or diminish the possibility of a group adopting an innovation, 

new concept, or product. Individuals, or adopters, are influenced by the opinion leader 

in multi-step diffusion (see Van Hook et al 2018:30). Between the audience's decision-

making process and the technology, there exist intermediaries. The change agent is 

one type of intermediary that can be used to influence a prominent figure's decision to 

accept or dismiss a new idea (Inflate et al 1997; see Van Hook et al 2018:30). 

According to the Diffusion of Innovation approach, the young person would initially be 

regarded as the adopter. Then the young person becomes a change agent who 

encourages, supports, or teaches the parent. The goal is to persuade the parent to use 
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current technologies (Van Hook et al 2018:30). Most change agents' immediate 

objective is to put a plan into action. Personal relationships lead to adoption (Rogers 

1983; see also Rogers and Schoemaker 1971; Van Hook et al 2018:30). Within a social 

system, innovations are not universally accepted by its members. They are applied one 

after the other. Depending on how much time it takes them to accept the innovation, 

people are categorized as adopters (Van Hook et al  2018:30). The short-term objective 

of change agents is to implement an idea. Adoption occurs as a result of personal 

relationships (Rogers 1983; see Rogers and Schoemaker 1971; Van Hook et al 

2018:30). Social systems have individuals who accept innovations at different times. 

They are implemented sequentially. Individuals are classed as adopters depending on 

how much time it requires them to accept the innovation (Van Hook et al 2018:30). 

Every market is made up of groups that vary in readiness and desire to accept a new 

product, according to the Diffusion of Innovation Theory (see Van Hook et al 2018:30). 

Different groups are reached by innovation at different times (Van Hook et al  2018:30). 

Most populations exhibit the following adoption pattern (Rogers 1983; Van Hook et al 

2018:30): 

 innovators (2% of the population); 

 early adopters (14%); 

 early majority (34%); 

 late majority (34%);  

 laggards (16%). 

 

In this case, parents would belong to one of the adoption categories and the innovators 

would be the youth. Parents may exhibit one of three behaviours: resistance (laggard), 

early adoption (quick learner), or somewhere in between (see Van Hook et al  2018:30).  

The child acts as a mediator or change agent, persuading parents to accept or reject a 

technological product or application, in accordance with the Diffusion of Innovation 

Theory. Frequently, a child's role could be to help an idea get adopted. After that, 

parents can adopt other people, teaching their peers or even their own parents about 

the innovation. For instance, adolescent can teach a parent how to use Facebook. The 

parent then gives the grandparents instructions on how to access their grandchildren's 
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posts. Since the child is in charge, he or she is inspired to use Facebook to maintain 

relationships with friends and family. The grandparent and the parent are both keen to 

adopt and learn (see Van Hook et al  2018:31). 

3.5.7 Social Identity Theory 

Social Identity Theory (Tajfel and Turner 1979) states the idea that a person's identity is 

partially shaped by the groups they belong to. People use group comparisons to gain a 

comparative advantage for their in-group because these categories are important for 

self-evaluation. Positive characteristics associated with the group will also 

be associated with the individual if the group is thought to have a privileged status. On 

the other hand, if the group is thought to be in a worse situation than the individual, then 

this is also thought to be the case (Abrams and Hogg 1990). People emphasize the 

distinctions between the in-group and the out-group when interpreting the identities of 

others, leading to stereotyped assessments of the out-group (Asamen et al 2008:196). 

An individual's social identity is relevant outside of the real world as well. Intergroup 

interaction that is mediated may also be impacted. In particular, it has been discovered 

that viewers' social identities affect the messages they choose to consume and the way 

they assess those messages (Harwood 1997, 1999; Harwood and Roy 2005; Mastro 

2003). Studies have indicated that individuals are drawn to media messages that fulfill 

their needs for positive social identities (Harwood 1997, 1999). For instance, media 

consumption can help people become more culturally socialized or feel more a part of 

their original culture (Greenberg and Atkin 1982; see also Stilling 1997; Asamen et al 

2008:196). 

3.5.8 Socialisation Theory 

Children pick up norms and regulations from their instructors, parents, siblings, other 

family members, the media, and other sources, according to the socialization theory 

(Van Hook et al 2018:29). It also suggests that children not only become engaged 

technology users but also bring new ideas and innovations into the home. They instruct 

parents on the proper use of contemporary technology. And so, socialization is a two-
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way process that involves both parental socialization and active parental socialization 

on the part of the child. According to Nelissen and Van den Bulck (2018) and Van Hook 

et al. (2018), they play an equal part in the system in this regard. 

This theory holds that children use media to socialize their parents. One common 

feature of adolescent development is the reciprocal nature of socialization. For instance, 

young people usually introduce fashion or music into the family unit (Van Hook et al  

2018:29). Children are involved family members who have the potential to intentionally 

or indirectly affect parents (Crouter and Booth 2003; Kuczynski 2003). For instance, 

children teach and mentor their parents on how to use and engage with new digital 

media (Van Hook et al  2018:29), in addition to introducing them to digital media and 

influencing the family's decision to purchase new inventions (Gotze et al 2009). 

Children and young people are crucial in getting their parents involved in the digital 

world, according to the Socialization Theory, the Diffusion of Innovation Theory, and the 

Child Effect Theory (Correa et al 2015). The perspectives of child effects and diffusion 

of innovation work well together. When combined, they offer an overview that makes it 

easier to understand how complicated technology use is in family systems. They 

demonstrate how, when it comes to technology, family behavioural patterns adhere to 

less conventional and non-linear patterns (Van Hook et al 2018:33). 

3.5.9 The Drench Hypothesis 

The Drench Hypothesis purports that certain media messages can have a dramatic, 

immediate impact on the perceptions of viewers. According to this hypothesis, exposure 

to even a single character can have a powerful and instant effect on viewers, under 

certain conditions. Strong and significant characters can be more salient and thus better 

remembered by viewers. As a result, these characters can have a greater influence on 

the subsequent attitudes of consumers. Research in this area indicates that exposure to 

such commanding characters is mediated by the perceived realism of the message, 

identification with the character, and viewers‟ involvement with the message (Asamen et 

al 2008:194-195). 
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If groups who have historically been underrepresented, are portrayed frequently and 

positively in the media, the Drench Hypothesis predicts that it can cause the opinions of 

viewers about the outgroup to shift. It can also lead to a more positive evaluation of 

themselves among the members of those groups (Asamen et al 2008:194). 

3.5.10 Domestication Theory  

The goal of domestication theory is to integrate technology into daily life. Information 

and communication technology (ICT) "domestication" is the process of introducing new 

and unfamiliar technologies into the home and granting users control over them. It can 

cause anxiety as well as excitement (Blinn-Pike 2009; Haddon 2006; Mesch 2006a). 

The domestication theory discusses how technology's impact on families is cyclical. It 

explains how families accept and incorporate family processes (Blinn-Pike 2009:571; 

refer to Haddon 2006). According to Carvalho et al  (2015), the theory addresses how 

people accept, use, and reject technology and includes analyses and descriptions of the 

processes that influence these decisions. 

This theory takes two approaches. Using ICT‟s is one of them. As technology becomes 

more commonplace in household life, it gains acceptance. The ICT‟s are incorporated, 

for instance, into the family's daily routine. Conversion is the alternative. This is reflected 

in how people feel about using ICT. This is demonstrated, for instance, by the location 

of the computer in the house, which allows for usage monitoring (Haddon 2006; 

Carvalho et al 2015:101). Two separate levels of analysis are proposed by Livingstone 

(2006). The initial one is practical. An analysis is conducted of the home location and 

purchase options for ICT‟s. Symbolic is the other. Regarding the guidelines and 

expectations for using technology, this is relevant. When purchasing ICT‟s, people 

infuse the acquisition process with their own unique meanings and significance (Haddon 

2006). These consist of their role in people's lives and their expectations of the 

environment at home. According to Carvalho et al  (2015), these elements typically 

spark conversations regarding their purchase. 
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3.5.11 Social Learning Theory  

According to the Social Learning Theory, individuals pick up new behaviours and 

attitudes by watching other people (Van Hook et al  2018:125). People are interrelated 

because they are entangled in social interactions throughout their lives. Children 

increasingly act as intermediaries between new technology information and their family 

(Van Hook et al 2018: 185). 

3.5.12 The Displacement Hypothesis  

According to the Displacement Hypothesis, adolescent social and cognitive 

development depends on other activities, which are prioritized less when using a new 

medium like the internet (Mesch and Talmud 2010:47). The Displacement Hypothesis 

states that adolescent's overuse of the internet will have an adverse effect on their 

wellbeing because it interferes with their social life and lowers the quality of those 

connections. They will have to give up other interests to ensure that there is adequate 

time for media consumption (Neuman 1991). Based on a variety of factors, the 

displacement hypothesis postulates that certain media and activities are more likely to 

be replaced. The principles of displacement are the following (Mesch and Talmud 

2010:48-49): 

 Functional similarity 

Adolescents are more likely to give up on less efficient media that accomplishes the 

same goals as the internet. Compared to newspapers, radio, and television, using the 

internet is preferred.  

 Unstructured and casual activities 

It is more likely for informal activities to be replaced than formal, structured ones. 

Unstructured activities are vague in nature and do not have time restrictions. Internet 

use cuts down on time spent on planned activities such as extracurricular activities and 

sports. 
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 Transformation  

Traditional media will be used in a more specialized manner. In an attempt to stay out of 

the competition, the established media adapts by changing its content whenever a new 

one enters the market. Television will give content that is not found on the internet or 

does not compete with it.  

 Geographic and sociological closeness 

Activities that take up physical space and aren't as enjoyable as the internet will be 

replaced. Although they take place in the same area as using the internet, household 

chores offer significantly less psychological satisfaction. Therefore they the internet will 

be preferred. In this way internet use reduces time spent on family activities. 

The following table presents examples of displacement and substitution (Mesch and 

Talmud 2010:51). 

The usage of the internet reduces the 

frequency with which people read 

newspapers and books. 

People read books and newspapers 

online. 

Regular in-person friend meetings are 

becoming less frequent because of using 

the internet. 

Instant messaging and social networking 

sites are used to stay in contact with 

friends after school hours. 

Playing games with friends becomes less 

frequent when one uses the internet. 

Online video games are frequently played 

with friends. 

The utilization of the internet for schoolwork 

diminishes the use of encyclopedias and 

books. 

Schoolwork is completed by conducting 

an online search for school-related 

materials. 
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3.5.13 Multi-theoretical Model 

The Multi-theoretical Model introduces The Couple Family Technology Framework 

(CFT), a particular interpretation of how relationships are impacted by technology. This 

framework provides a comprehensive and systematic view of the impact of technology 

(see Hertlein 2012; Hertlein and Blumer 2013; see Van Hook et al 2018:90). The CFT 

framework identifies seven factors with regard to technological and new media (mostly 

the internet) that have an impact on relationships within a couple and family. Three 

theories are integrated in the Multi-theoretical Model: the viewpoints of interaction-

constructionists, structural-functionalists, and family ecology. According to Gradan et al 

(2003) and Hertlein (2012):375, the family ecology perspective is centered on how 

environmental factors impact families and couples. Policy, the economy, and community 

issues all have an impact on the family structure. According to the family ecology 

perspective, factors such as ecological impact, internet features, and interactive 

technologies drive changes in relationships. For example, accessibility which is an 

ecological factor, can have an effect on how families remain connected on a regular 

basis and even if they are separated physically (Wajcman et al 2008). Ecological effects 

alter connection in two ways. They bring about structural alterations and process 

modifications (see Figure 3.5.13.1). 

The structural-functional approach describes how structural change comes about when 

families reorganize themselves to suit their requirements in terms of roles, limits, and 

rules (Johnson 1971). Rules are redefined. Rules include content, access, privacy, and 

enforcement strategies. Boundaries for couples includes technoference. Boundaries for 

families include a balance between work-life and time spent online. Roles for couples 

are about surveillance. Roles for families are about parents‟ role as monitors and 

youth‟s role as monitors (see Figure 3.5.13.2).  

Process change derives from, the interaction-constructionist viewpoint, which clarifies 

how family members engage, form bonds with, and communicate with one another. This 

requires a redefinition of intimacy, the initiation of relationships, the process, and the 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

66 
 

maintenance or termination of relationships (Berger and Kellner 1970; see Hertlein 

2012:375) (see figure 3.5.13.1). Particular impacts on the family process consist of:  

 a reinterpretation of intimacy in light of self-disclosure and the characteristics of 

online communication; 

 a modification of processes of initiation and relationship formation (projection 

processes); 

 changes in relationship maintainance regarding the interval or rhythm of the 

relationship, the level of dedication, interaction with other families, and 

recreational pursuits.  

Relationship intimacy, maintenance or termination are all classified as relationship 

processes (see figure 3.5.13.1). The CFT framework looks into how these factors affect 

how family and couple relationships are set up and run in the internet and technology 

era. The framework draws from Haddon's (2006) and Lanigan's (2009) research. Future 

technological decisions and the manner that technology is integrated within the family 

are taken into account, along with the context in which individuals are embedded (Van 

Hook et al 2018:90). The seven factors (ecological impacts) of technology that are 

outlined in the CFT framework are accessibility, affordability, anonymity, acceptability, 

approximation, accommodation, and ambiguity (Hertlein 2012:375; Van Hook et al 

2018:90). The model's three pillars relate to one another and connect.  

Relationship structure is impacted by technology use in a variety of ways. Parenting 

within a family setting requires careful attention to detail and the ability to monitor and 

supervise others (Fox and Tokunaga 2015; Fox and Warber 2014; Hertlein et al 2017; 

Tokunaga 2015; Wang et al 2017; Van Hook et al 2018:90). The hierarchical role of 

parents as family monitors is being undermined by the increased use of technology 

(Fletcher and Blair, 2014). In a family hierarchy, children have a more important role as 

monitors (Fitton et al 2013). As a result, they operate within the family system at a 

higher authority level (Fletcher and Blair 2014; Livingstone 2003; Van Hook et al  

2018:90).  
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Figure 3.5.13.1 Multi-Theoretical Model (Hertlein 2012:375; Van Hook et al 2018:90-

91). 
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Figure 3.5.13.2 Roles, rules and boundary shifts with technology (Hertlein 2012:375; 

Van Hook et al 2018:90-91). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This chapter investigated the multifaceted realm of family dynamics in the context of 

information technology. The impact of ICT‟s on family relationships provides insight into 

the complexities of the contemporary family setting. The pertinent theories provide a 

variety of perspectives on the interplay between technology and familial bonds. The 

insights gained in this manner enable a more nuanced exploration of specific aspects 

and implications of technology on family dynamics in the empirical part of the study. The 

following chapter attends to the awareness and well-being of families with regard to the 

influence of the technologies of the digital age. In this respect, the usefulness of 

narrative pastoral counselling will be explored.  
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CHAPTER 4 

A NARRATIVE PASTORAL COUNSELLING APPROACH 

4.1 Introduction 

In this chapter, a narrative approach to counselling and narrative practices will be 

explored in order to ascertain how such approach can be useful to pastoral counselling 

with young children's families and adolescents in this age of technology. Humans are 

"narrative creatures", according to Charles Gerkin (1986:22), who claims that narrative 

is how people access reality. Multiple stories can be used to describe any given 

situation. Stories are how people allocate meaning and purpose to life (De La Porte and 

Herbst 2003:6). The goal of the narrative approach to counselling is to facilitate people 

to tell their story, uncover its plot, identify unique outcomes, and author a new and 

preferred story of their life and relationships. The epistemology underlying this method 

is constructionist. Social processes are the means through which knowledge is created. 

People create their reality and their conception of life through these processes 

(Freedman and Combs 1996:23). 

Through telling their stories in a narrative counselling setting, people can give their lives 

meaning and significance (Freedman and Combs 1996:29). A story is made up of 

events that are connected by plot and occur sequentially over time (De La Porte and 

Herbst 2003:6; Morgan 2003). The narrative counselling method separates the problem 

and the person. The issue does not define the individual. The issue is the issue. In order 

to deal effectively with the challenges they face, the method facilitates individuals to 

trust in their own abilities (Müller 2004:295). Stories from personal experiences become 

narratives from the heart, which help to shape a person‟s identity (White 1995a:13-14; 

see Payne 2006:20). It is a non-judgmental approach that gives meaning to the 

person‟s world through the stories they tell. The narrative approach to counselling 

allows individuals to express themselves in a safe environment.  
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4.2 The pastor and narrative approach 

In an article on the hermeneutical approach to pastoral counselling, O‟Connor (1999:17-

18) traces the history of pastoral counselling back to a form of Christian ministry aimed 

at “saving souls”. Under the influence of Freudian theory a shift took place and 

“individualised counselling” began to take shape (O‟Connor 1999:18-19). Today 

pastoral counselling belongs both within the church and outside of it (O‟Connor 

1999:19-20). Various theories are incorporated, but the practice of pastoral counselling 

ultimately leads to God. From a hermeneutical perspective, the language and 

interpretation of the Bible are important in order to understand God‟s word and find 

meaning in it. Meaning and interpretation are important for gaining truthful 

understanding (O‟Connor 1999:19-20). Kursusu et al (1990) point to the holistic aim of 

pastoral counselling  – the whole person including the spiritual aspect of being human 

should be taken into account when exploring the meaning of life and life events. 

Narrative counselling theory and models are useful in a pastoral context due to its 

nonjudgmental and individual focus.   

According to the narrative approach, counselees are seen as the expert on their own 

life. The counsellor is the attentive listener who does not claim to have the answers. It is 

not a form of therapy where established theoretical ideas are applied. Individuals are 

seen as unique persons with their own interpretation of the situations they encounter. 

Narrative pastoral counselling is therefore non-intrusive and non-directive. It allows for 

the flow of ideas at the counselee‟s pace. Sessions consist of calm dialogue and are 

discussion-based. These allow the person to articulate their own understanding of the 

problems they have encountered in life. Narrating and receiving stories has emerged as 

a significant pastoral tactic (O'Connor 1999:20-21; see Gerkin 1986:22). Jesus himself 

utilised stories in the form of parables (e.g. Mt 13:34, Mt 7:9-11, 24-27; Mt 11:16-19) to 

impart Biblical wisdom and to make sense of life and the world. Jesus used stories to 

teach, heal, correct and change people‟s mindset.  
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Though pastoral care, pastoral counselling and pastoral psychology differ in their 

methods, they have a similar point of departure and maintain the same viewpoints 

(O‟Connor 1999:22-23).  

According to Don Browning (1985; see O‟ Connor 1999:22-23), pastoral care has a 

christian-driven perspective, utilises insights from the social sciences, and is based on 

the Christian narrative. Pastoral psychotherapy focuses on the intrapsychic and 

interpersonal functioning of individuals (O‟Connor 1999:23). This counselling does not 

usually form part of the church setting (O‟Connor 1999:23). Pastoral counselling 

according to O‟ Connor (1999:23), is somewhere in between the two and can be located 

inside the church as well as beyond its walls. There is a variety of approaches to 

pastoral counselling. The narrative approach, which functions within a postmodern 

paradigm with its epistemology of social constructionism, is one of them.  

Pastoral counsellors who opt for a narrative approach facilitate counselees to do the 

following (Müller 2000:72-103): 

 share their narrative; 

 learn the story's plot; 

 recognize special results in their narrative; 

 construct a fresh favorite narrative.  

The three basic narrative tools are the following (Müller 2000:68): 

  adopting a posture of "not-knowing"; 

 active listening that is participatory; 

 engaging in question-based dialogue. 

 The narrative approach has four movements, namely (Müller 2000:17): 

 problem saturated story; 

 unpacking the story; 

 an alternative story. 

 the reimagined future story. 
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4.3 The narrative approach applied to pastoral care and counselling 

The point of departure of narrative counselling is that every person is responsible for 

their own story and the meanings they allocate to experiences and events. Every 

person is the author of their own story (Morgan 2000). People are the expert of their 

own life. Narrative counselling aims to explore and maintain curiosity about the 

individual‟s life (Morgan 2000). Instead of passing judgment or bringing expert theories 

to the counselling process, the counselor begins the process with a state of "not-

knowing" (Freedman and Combs 1996:40-41). 

The narrative approach was developed by David Epston and Michael White (see White 

1995; 2007). According to the theory, people's experiences, families, and cultures 

influence their knowledge and stories, or narratives. These give people a sense of 

identity and mold their lives (see White 1995a:13-14; White 2001; Payne 2006:20). 

According to several studies (Freedman and Combs 1996; Herbst and De la Porte 

2006; Morgan 2000; Müller 1999; Payne 2006; White 1995; 2007), counselors and 

counselees are viewed as equals, each with their own expertise. Alternative stories that 

exist outside of the problem story are identified by the counsellor and the counselee 

together. They offer an alternative to the issue. They provide the opportunity to change 

the narrative and get in touch with the person's actual nature. By doing so, the problem 

story is replaced with a future story that highlights the counselee's abilities, knowledge, 

and strengths rather than their flaws and mistakes from the past. "Re-authoring" or "re-

storying" puts a person's life narrative in a new light within this counselling framework 

(Müller 2003: 293).  

The counselling process is facilitated through conversations and questions asked by the 

counsellor. The focus is on how individuals express their story, what meanings they give 

to their experiences, and how they act according to those meanings (White 2000). 

Meaning is not only an individual matter. It is influenced by external factors and other 

stories too. This allows for the expression and acts of interpretation to change (White 

2000). The structure and meanings of an individual‟s narrative provide a framework for 

how they experience day-to-day life and how they would experience future events. 
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Linking one story to another creates present themes within an individual‟s perception of 

how a situation may end or begin. If themes are negative they can lead to habitual 

patterns of behaviour that are maladaptive to their personality and behavioural 

development (Ganzevoort 2011). Narrative counselling allows an individual to maintain 

the reality of their story, but also develop the ability and opportunity to “re-write” how 

they could respond to the situation. They can then devise how they can implement 

these changes in future.  

Stories describe people, their experience, their reputation and communities. Storytelling 

happens daily. Through stories people and situations understood (Müller 2000:295). 

Stories give rise to ideas, both negative and positive, and create the foundation for 

friendships and  relationships. Some events and situations call for specific stories, 

whereas others require silence. Some stories are based on a lie, others are 

exaggerated, and yet others are designed to cover up sin. Overall, life is maintained by 

stories. Not all are true but somehow all are relevant. 

Narrative counselling does not intend to “solve” a counselee‟s problem but rather to 

redirect a problem through probing questions. It is used to guide the counselee to a 

solution-based story (Freedman and Combs 2012). The counselee would then be able 

to fill in the gaps in their story pointed out by the counsellor. Families and communities 

can define parts of individuals‟ stories. The individual then follows the trend for how to 

dress, behave, interact, and conduct their life (Freedman and Combs 2012). Such 

influences can also be exerted by media platforms and social groups. These “power” 

establishments then influence individual stories and how others fit into those stories. 

This could distort the reality of an individual human being (O‟ Connor 1999:21; see 

Gerkin 1986:22). Pastoral narrative counselling aims to redirect an individual‟s “power” 

influence back to themselves and God.  

In narrative counselling problems are not regarded as based on the individual. People 

are not seen to be problematic or pathological. The problem is seen to be the problem 

(White and Epston 1990:40). The person has a specific relationship with the problem. 

That relationship is the cause of the issues the person is having. Counselling's initial 

goal is to separate the person and the problem (White and Epston 1990:40). In narrative 
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pastoral counselling the person is seen through the eyes of Jesus. Then, the true 

person behind the problem can be discovered and empowered. 

Kelly (2002) identifies the following aspects of narrative theory: 

 

 A narrative has an introduction, a middle section, and an end. 

 The narrative is framed at a particular point in time by a temporal sequence. 

 A discourse is expressed by language. This language is "performed language" or 

"personalized language". Language is dynamic, not static. 

 The present moment is crucial. 

 Events create fundamental units or a series of predictions. 

 Storytelling exemplifies an anthropological mode of understanding and 

functioning. 

 

 Key aspects of narrative counselling have been worked out by various authors and 

entities (see Boje 1999; Dulwich Centre 2002; Kelley 1996; Kelly 2002; Morgan 

2002; Van Niekerk 2003; White 1995; Payne 2006:7). These aspects include the 

following: 

 A story serves as a meta-code for understanding. 

 The social constructionist, postmodern paradigm serves as the foundation for 

narrative theory. 

 Individuals are the experts in their own life.  

 Narrative therapy is nonjudgmental and courteous. It is not persuasive, 

instructive, or corrective.  

 Narrative therapy is thoughtful and artistic. 

 People and problems are viewed as distinct entities. The starting point is that 

individuals possess the knowledge, abilities, convictions, values, skills, and 

commitments necessary to solve their problems 

Self-awareness is an essential element of mastering one's own life. This awareness can 

empower people. People allocate meaning to their experiences through knowledge and 
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storytelling. People can be guided to question the systems in life that they experience 

as oppressive. They can re-author their life story by creating a preferred alternative 

story. A readiness to ask questions and a sense of curiosity are central to the narrative 

counselling process. Individuals tend to narrate a story that is centered on the present, 

but lives have multiple narratives and occur within a larger social framework. In 

counselling the aim is then to move from thin descriptions to rich and thick descriptions 

that contribute to the formation of an alternative story. Through narrative counselling, 

different accounts of experience can be brought together to create richer, more 

cohesive narratives. 

The following table presents examples of narrative practices and principles in 

counselling. 

PRACTICE PRINCIPLE 

Relationship building 

“Good day, my name is…I am from Unathi 

pastoral care and counselling. Is this a 

convenient time to talk 

The narrative approach is a respectful 

and non-judgmental approach. 

Entering in my companion‟s world. 

“Please tell me about your time on online.” 

Coming from a “not knowing” position. 

Retiring from the “expert position.” 

Participative active listening. 

Getting to know the other‟s story. 

“Let me see if I understand: 

Technology entered your life… 

It affected your life in the following ways… 

This caused you to feel … 

You tried to deal with it in the following 

ways…” 

People give meaning to the world through 

the stories they tell (Herbst and De la 

Porte 2006). 

A story consists of events, linked over 

time, according to a plot (Morgan 

2000:12). 

Deconstructive listening 

Understanding the plot of my companion‟s 

story 

Realities are socially constructed.  

This reality is built on “discourses”: What 

we believe about ourselves, others, the 
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“It seems to me you believe that… 

You are… 

Other people are… 

The world/ life is… 

God is…and He acts…” 

world, and God, Discourses about 

technology, the medical environment, 

treatment, and healing. Deconstruction is 

the process of understanding. How this 

reality is socially constructed. Realities 

are constructed through language. 

Realities are organized and maintained 

through narrative. There are no essential 

truths (Friedman and Coombs 1996:22)        

Deconstructive questioning 

Finding and exploring unique outcomes 

“Even though you believe/even though your 

circumstances are… how it that you have is. 

Thought? 

Felt?  

Decided? 

Acted? 

My companion‟s life is “multi-storied” 

(Morgan 2000:12). 

In every story, there are” unique 

outcomes” that do not fit with the 

“problem saturated story” 

Re-authoring an alternative story 

Exploring alternative interpretations of the 

past and present. 

“Can it be that: 

You are… 

Other people are… 

The world/life is… 

God is…and He acts…” 

Our life stories- past and present-can be 

“re-interpreted.” 

The outcome of the story can be 

changed. 

 

Exploring an imagined future story 

Developing the alternative story 

How will this change your view of the past, 

present, and future? 

What are the implications for your 

relationship? 

The "Gospel" is the "Good News," 

revealing God's kindness and the Holy 

Spirit's guidance for the future. 

 

The clouded future can become an 

imagined and hopeful future. 
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4.4  The four movements  

4.4.1 Telling the problem-saturated story 

The narrative approach begins with establishing a respectful and nonjudgmental 

relationship with the counselee. The story of the problem is told by the person. At this 

point, the person frequently begins to see the issue as a part of themselves, believing 

that they are the issue. The narrative is dominated by the issue (Payne 2006:10-11; 

Freedman and Combs 1996:121). Rather than listening as an "expert" who is prepared 

to diagnose and offer guidance, the counselor listens from a position of "not-knowing." 

According to Müller (2000:17), the counselee is regarded as the story's expert. In 

participative active listening, the counselor is present, focused, and a skilled listener to 

life stories (Müller 2000:35; Herbst and Reitsma 2016:189-190).  

4.4.2 Unpacking the problem saturated story 

Counselor and counselee jointly examine the meanings that are made clear by the 

narrative's telling. The counselor helps the story's plot to emerge by asking probing 

questions and providing constructive feedback. It is an externalized problem. Herbst 

and Reitsma (2016:187; see Freedman and Combs 1996:47) contend that 

externalization is less of a technique and more of an attitude toward individuals and 

problems. Externalizing language personifies the issue and is a sign of an externalizing 

mindset (Payne 2006:12). By means of externalizing dialogues, the issue is recognized 

as such. The individual does not represent the issue (White and Epston 1990: 40). 

Then, starting with the problem as a distinct entity with its own identity, the person can 

start addressing it (White and Epston 1990:40; see Herbst and Reitsma 2016:188; 

Freedman and Combs 1996:49-50). Finding the problems is the first step in the 

externalization process (Freedman and Combs 2000:29). For instance, the issue may 

be called "worry", which along with its partner "anxiety", compromises the person's 

ability to be at peace (Freedman and Combs 1996:65; see Morgan 2000:17-18; Herbst 

and Reitsma 2016:189-190). Michael White (1989:97: see Payne 2006:1) explains that 

a person can objectify and personify that which is oppressive in their life by externalizing 
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the problem. The source of the person's problems was their relationship with the issue 

(Morgan 2000:17). The person can have a different relationship with the problem when 

it starts to exist as an independent entity outside of them. This allows internalized issues 

that were thought to be innate and fixed to release their grip on the person. The person 

in question is not pathological. According to Epston (1993:172; see also Freedman and 

Combs 1996:50), the issue is what it is and it is solvable. 

Problems that people face are frequently not personal failings but rather the result of 

culture and history. These issues develop over time and are socially constructed 

(Freedman and Combs 2002:32). People can learn that they and the issue are not the 

same by externalizing (White 2005; see Herbst and Reitsma 2016: 187). The narrative 

approach to counselling attempts to enable people to break free from their perceived 

stuckness and create a preferred alternative life story by dismantling harmful discourses 

and externalizing what they perceived to be their personal problems.  

4.4.3 Discovering and developing an alternative story 

Positive outcomes in the landscape of action and identity are identified during the 

process of creating a preferred alternative story. These are what Morgan (2000) refers 

to as the story's "sparkling or shining moments." Thus, the process's initial step entails 

identifying, investigating, and creating new results (Müller 2000:55, 67). These are 

incidents that appear to defy the prevailing problem narrative or to exist independently 

of it (Morgan 2000:51). An alternate story can be rewritten as the present and the past 

are reinterpreted by investigating different interpretations of the past and present. The 

story's conclusion can be altered in this way. One could construct a new narrative for a 

preferred and optimistic story (Morgan 2000: 51, 57, 60-62, 69; Müller 2000:8-13, 55, 

67; Freedman and Combs 1996:97, 98, 101-104, 125, 136-138, 203; Herbst and De la 

Porte 2006:10-13, 24-29, 69; Herbst and Reitsma 2016:189-190). 
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4.4.4 Constructing and living an imagined future story 

The last movement focuses on creating a different story and investigating the potential 

of a future story that is imagined. When the counselor and the counselee jointly 

reinterpret the past, the desired future narrative begins to take shape. The unexpected 

happy endings from the problem story serve as the basis for the new narrative, which 

emphasizes personal autonomy and the use of that autonomy to reach choices that 

extend one's life. To develop a new plot, the alternate story is expanded upon and made 

thicker. Discourses that weaken people are dismantled. A person's journey toward 

growth-directed outcomes uncovers and strengthens solutions to mitigate the problem's 

devastating effects (Freedman and Combs 1996:197-283; Herbst and De la Porte 

2006:77-99; Morgan 2000:69, 127; Herbst and Reitsma 2016:189-190). 

4.4.5 Narrative pastoral counselling with families 

This study has identified narrative pastoral counselling as a useful means to engage 

with families who struggle with the effects of the use of technology on their lives and 

relationships. As a result, the narrative approach will actually entail the following 

(O'Connor 1999:22; see O'Connor et al 1997): 

 to hear each family member's story and interpretation; 

 to dismantle the narratives that support the issue;  

 to collaboratively create a fresh story that gives the family the confidence to 

reclaim their agency and identify solutions. 

The underlying discourses of the prevailing problem narrative are recognized and 

dismantled (Müller 2000: 95-96; Herbst and De la Porte 2006:71). According to Morgan 

(2000:45), a discourse is the expression of a collection of concepts, assumptions, and 

precepts that are accepted as true or widely accepted.  According to Kräuter and De la 

Porte (2006:19), dominant discourses consist of a collection of concepts and viewpoints 

about the individual, other people, the universe, and God. Following an understanding 

and deconstruction of the problem-saturated narrative, the plot of the story is outlined.  
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The narrative pastoral counselling approach therefore provides a useful framework for 

empowering individuals and families, facilitating them to rewrite their story, discover new 

perspectives, and build a more fulfilling future. The following chapter presents the 

empirical part of the study. 
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CHAPTER 5 

EMPIRICAL INVESTIGATION 

 

5.1 Introduction  

This chapter explains and executes the empirical part of the investigation. The 

methodology of the empirical part of the study is explained. The chapter presentes the 

data and the analysis of the data. The interpretation of the data is done in conversation 

with the theoretical framework explained in the previous chapters. The empirical 

investigation explores the real-life experiences that families have with technology and its 

effects on their family system and family dynamics. 

5.2 The methodology 

The aim of the empirical part of the study is to explore the experience in families of how 

the use of technology affects their family system and family relationships. Fourteen 

participants from seven families were interviewed (see Bless et al 2006:116). The non-

probability selection method of purposive sampling was used to select the families (see 

Babbie 2010). The interviews were semi-structured (see Mathers et al 2002:2). The 

processing of the data was done by means of narrative data analysis (see Gilbert 2008). 

The major themes from the interviews as identified, are presented and discussed in this 

chapter.  

The first step, namely collection of data, was completed by means of semi-structured 

interviews with fourteen participants, two each from seven families. Getting the gathered 

data ready for analysis was the second step. The interviews were transcribed verbatim 

from the audio recordings. Pseudonyms were used to protect the identity of the 

participants. Thirdly, transcribed interviews were read and re-read, in order to fully 

comprehend the subject matter. Fourthly, similar data from the various interviews were 

identified, labelled, coded and grouped under themes (see Burns and Groove 1997:43). 
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The major reasons given by the respondents were assessed, the consistency of their 

responses evaluated and conclusions were drawn. The results of the empirical part of 

the investigation are now brought into discussion with the theoretical framework of the 

study in order to explain and intepret the results (Gilbert 2008). 

The inductive data analysis method was used. Transcribed verbatims were read and re-

read and coded for emerging themes. The process moved from specific data to general 

codes and themes (Cohen et al 2007:184; see Creswell 2012:238). Every reading 

brought about a deeper and more thorough understanding of the data contributed by 

participants (see Creswell 2012:238). Through this process basic connections were 

explored (see Cohen et al 2007:184). The aim of the empirical part of the study was to 

examine the individual evaluation of the matter of technology in families and to bring this 

into conversation with the theoretical insights. In this way an overall view of what the 

data was illustrating could be presented (see Tesch 1992:141). 

5.2.1 Presentation of the results 

5.2.1.1 Participants' biographical details: 

Participants  Gender Age  Tittle Ethnicity/Race  Occupation Qualification 

Participant 1 Male 75 Mr South African Pensioner Pensioner 

Participant 2 Female 56 Dr South African Contractor PhD 

Participant 3 Male 52 Mr South African Self-

Employed 

Diploma in 

Ministry 

Participant 4 Female 20 Miss South African Student Student 

Participant 5 Female 34 Miss South African Manager Diploma in 

Business 

Administration 

Participant 6 Male 35 Mr South African Chef Diploma 
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Participant 7 Female 65 Mrs South African Pensioner 

Typist 

Diploma in 

Graphic design 

Participant 8 Female 58 Dr South African Self- 

employed 

PhD Business 

administration in 

entrepreneurship 

Participant 9 Female 54 Mrs South African Self-

employed 

 

Participant10 Male 80 Mr South African Pensioner  

Participant11 Female 38 Mrs South African Chef  

Participant12 Male 37 Mr Zimbabwean Waiter  

Participant13 Male 33 Mr Zimbabwean Waiter  

Participant 

14 

Male  Dr South African Professor PhD 

       

 

The following is a summary of interviews: 

Participant 1  

For Participant 1, keeping in contact with loved ones is vital. Adequate access to 

technology such as the internet is hence significant. Utilising technology is mainly for 

the purpose of communication with family members through WhatsApp. This is because 

most of Participant 1‟s relatives live far from each other. Technology serves to close the 

distance gap. 

Participant 2  

Participant 2 finds that technology and the internet can have both positive and negative 

impact on family interactions depending on how it is used. A positive impact would 
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include the possibility of instant communication, especially in cases of emergency. The 

internet can also be used positively for research or work purposes. Negatively, 

technology can affect the personal interaction among family members if some are 

constantly on the internet. It can lead to isolation and secrecy. 

Participant 3  

Participant 3 finds that technology can be positive for families if its usage is regulated 

effectively by parents. It can however become a problem if children are using it freely 

and unsupervised. Technology should not usurp the role of parents. Children cannot be 

raised by the internet. Participant 3 is of the opinion that parents who are computer 

literate are best equipped to manage the part technology plays in the lives of their 

children. The use of technology should not replace human interaction but should 

improve upon it. 

Participant 4  

Participant 4 finds that the use of technology in the family should be controlled. For this 

participant technology is not the primary method of communication. It is only a matter of 

convenience. Families should be disciplined in their use of technology and not allow it to 

interfere with the time they have for personal interaction. 

 Participant 5  

According to Participant 5 the internet is good for communication within the family 

dynamics. It becomes a problem though when technology begins to interfere with the 

quality time and communication of the family. There should be some control measures. 

An example is that mobile phones are not to be brought to the dinner table. Measures 

such as these can protect the precious personal time for interaction among family 

members.  

Participant 6  

For Participant 6 Utilisation of technology and the internet was particularly useful during 

the lockdowns due to Covid-19, since people had to remain at home. The problem 
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begins when the interaction among family member becomes limited because they are 

constantly on their phones. This participant prefers face-to-face interaction because it is 

more personal. The participant does also appreciate the convenience of using 

technology to interact with people who are far away. It is much cheaper than traveling to 

go and visit.  

Participant 7  

Participant 7 has family who live far away. Technology plays an important role for them 

to keep in touch. This participant has no objections to the use of technology since it is 

the only method to communicate with those family members. The participant would 

however prefer to communicate face-to-face if the option were available. Since this 

participant has no children, the impact of technology on family interaction is irrelevant.  

Participant 8  

Participant 8 appreciates the opportunities technology affords to do research, marketing 

and communication. The problem arises when the communication is only done through 

technology, especially when people are in the same room or in the same house. This 

participant prefers in person interaction because it is more authentic. It is vital to see the 

emotions of the other in their face and body language. The participant finds that 

technology may not always be beneficial to family dynamics but feels powerless to 

mitigate this problem in their own family. 

Participant 9  

Participant 9 appreciates the convenience of technology for research and work, but 

does not appreciate how it affects family dynamics. It makes communication difficult 

among people who are in the same house because everyone is always on their phones. 

This leads to isolation and sometimes deception or secrecy. This participant is also 

concerned with the negative effect of technology on some marriages. It can cause 

partners to drift apart. It also has a negative impact on the child-parent relationship if 

parents allow technology to take up their parental role.  
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Participant 10  

What Participant 10 finds positive about technology is how it enables people to stay in 

touch with distant family members. It also makes it possible to work from home. The 

negative side of technology is that it tends to diminish family interaction. The participant 

is of the opinion that there should be strict rules regarding how technology is used in the 

family. Internet access is restricted to the office in their house, whereas in-person 

communication is encouraged throughout the rest of the household.  

Participant 11  

Participant 11 does not seem to have any negative feelings towards the use of 

technology. The participant spends much time on the internet watching and 

downloading TV shows. There is no indication of restrictions or regulation concerning 

the use of technology in that household. However, the participant is concerned that the 

internet and technology can promote mistrust.  People can lie about where they are at 

any given point in time. 

Participant 12  

Participant 12 finds that technology has a mostly negative impact on relationships. Its 

only advantage is easy access to information. It is the quickest way obtain information. 

This participant avoid wasting a lot of time online and uses technology to keep in touch 

with distant relatives.  

Participant 13  

Participant 13 finds technology to be a useful tool because it allows family members to 

keep in touch.  Problems in the household can be solved by reaching out to close 

relatives. The disadvantage is that in the evenings when the family is supposed to be 

having quality time together, everyone is on their phone. There is no communication. 

This participant prefers face-to-face interaction if the option is available. Communication 

through technology hinders people's ability to acquire social skills. The participant has 

begun to regulate ability to use the internet within the household in order to improve 

communication in the family 
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Participant 14  

Participant 14 finds technology to be a useful tool that enhances people‟s ability to 

accomplish many things. The participant uses the internet mostly for work and 

entertainment. Because most family members are far away, technology helps them to 

keep in touch. However, the participant does emphasis that technology should be used 

in moderation because too much of anything is detrimental. In the participant‟s 

household access to the internet is not limited because the children should have the 

sense to use technology moderately. That is how they have been raised. 

5.2.1.2   Inductive and thematic data analysis 

Getting a "general sense" of the data and its overall meaning was the first step in the 

data analysis process (Creswell 2012:243). General ideas from the interviews were 

identified. The verbatim transcriptions were read and re-read. Specific themes were 

identified and noted in the margin of each transcript. Words and phrases pointing out 

the underlying thought or idea were highlighted. 

Data were then coded thematically. Tesch‟s open coding data analysis method was 

used (Tesch 1992:141). The steps outlined in Creswell were followed (Creswell 

2003:192). A list of themes that emerged was compiled in order to refine the process 

through inductive steps (Creswell 2012: 243). Key themes were identified, then reduced 

to a set of themes and categories. The highlighted words and phrases were coded 

numerically ranging from A1 to A40. An Excel spreadsheet was used to record the data. 

The second step included assigning a theme number (1 to 32). The third step included 

grouping themes into principal themes and sub-themes arranged chronologically to 

refine the number of themes. The procedure recurred several times. Lastly, headings 

were added to identify the various themes clearly. The main and sub themese will not 

be presented briefly. 
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5.3 Family time 

5.3.1 Quality time  

Technology can affect family functioning negatively, especially when it comes to the 

family spending quality time together. Where technology takes precedence, interacting 

and bonding as a family is no longer the main priority. Participants 2, 5 and 6 elaborate 

on their lack of quality time with children who do not like to be disturbed when they are 

on social media. Participant 5 puts it as follows: “Spending too much time on social 

media and TV reduces the quality time in families.” According to Participant 6, the use 

of technology interferes with quality time in the family. She appreciates the scheduled 

electricity power outages, because it is the only time when family members are away 

from their screens. 

For Participant 13, family time involves screen time. She explains it as follows: “As long 

as there is a TV on somewhere, my four-year-old daughter will be on her tablet. So, 

family time involves her tablet, and her showing us what she has learnt on her tablet. 

Without that then there‟s no way to keep her attention.” She also credits “load shedding” 

for compelling them to enjoy time together as a family. It benefits the family because 

without TV and Wi-Fi they can sit together and talk to one another.  

5.3.2 Screen time management 

With regard to screen time management, most participants emphasised that regulations 

should be implemented to enforce screen time management. Participant 2 stated that 

“people should set aside time from technology to connect with their loved ones without a 

distraction as a relationship could suffer the consequences”. Participants 3, 6 and 9 

emphasize the importance of rules considering how technology is used and monitoring 

the children‟s screen usage and what they watch.  

Participant 5 speaks of her own childhood as follows: “When we got our first phone, the 

phones had no security, so parents could check regularly what you were doing. Misuse 

would lead to the loss of electronic privileges.” Participant 5 still abides by the rule and 
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implements it in their own family because they feel that “it brought us a lot closer as a 

family and we are more open with one another”. Participant 13 discovered applications 

that control all the electronics in their home. This allows them to manage screen time 

better. They can switch off the devices when they have had enough screen time for one 

day. Internet use can be regarded as a time consuming activity. It can interfere with a 

person‟s career development. Participants 2 and 3 found that it can possess a 

detrimental impact on an individual's studies.  

5.4 Who is “tech-savvy”? 

Children today tend to be more advanced technologically than their parents, was the 

opinion of Participants 6 and 7. Parents with computer skills are able to monitor their 

children‟s computer use. This is not the case with parents who do not have the 

necessary skills. The socio-economic situation of parents can also have an impact. 

Parents with a higher income tend to have more computer skills than parents from low-

income groups. Participant 3 explains the consequences: “Children are spending more 

time on their computers and are not listening to their parents as much, which is causing 

family problems.” However, parents who are computer literate can provide a beneficial 

contribution to the education of the children. They can help the children to search for 

information for study purposes. Parents who lack computer skills will not be able to do 

so. Participant 6 is concerned that “you cannot regulate what your children view on the 

internet since it is too large”. With the phones and tablets it is more possible to control 

access because there are applications to facilitate parental control.  

Children from rural areas often have restricted use of technology both in schools and in 

the community. Participant 3 put it as follows: “Even as we enter the fourth industrial 

revolution, according to which technology will have a greater impact on society, children 

in rural regions struggle to keep up with those in an urban environment. This can have a 

detrimental effect on their development.”  
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5.5  Family structure, roles and authority 

Monitoring what their children are exposed to is becoming more and more difficult for 

parents. They are unable to control or supervise the content that their children engage 

with on the internet, television, or the violent games children can download onto their 

mobile devices. Children therefore learn other things than the morality, belief system, 

and values of their home. The pervasiveness of technology is reducing parents‟ role and 

custody. 

Another matter brought up by Participants 8 and 9 is that overburdened “parents are 

using technology as a parenting tool, a „babysitter‟”. They do not have the time to 

interact with their children or to discipline them. Participant 10 finds that parents should 

tell children to put away all mobile phones while eating or communicating, so that 

people can talk to one another. 

Parents nowadays are confronted with modern battles, such as how to control media 

utilize both interior and exterior domestic. Participant‟s communicates concern around 

how to utilize technology successfully in arrange to control it instead of being controlled 

by it.  Cleverly choice such as forbidding versatile gadgets amid family meals were 

suggested. Participant 5 exemplifies that “we do have rules when it‟s supper time. Such 

as there are no cell phones permitted. We must spend time with each other.” 

Due to ICT‟s use parent‟s authority decreases produces blurred boundaries. Most 

parents cannot always understand the type of material their children are exposed to. 

They cannot control what their children always do. Parents cannot monitor or restrict 

what their children exposed to, whom they interact with, anonymity, etc. Parents have 

no control. Participant 2 affirms that “with technology it isn't simple to see anything your 

child is doing. They might either be working or playing diversions. We have realized that 

our child isn't wrapping up his assignments since he is dependent to technology”. 

Participant 3 deplores that “at the conclusion of the day you cannot control what your 

children see. They are open to all sorts of things on the web, and as a parent you 

cannot control what your children do on the web all the time”.  
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ICT‟s can provide positive results in terms of family cohesion. ICT‟s empowers families 

to remain associated, and as such create solid enthusiastic connection. This may lead 

to solid family connections. ICT‟s makes strides and increments family cohesion. 

Participant 14 specifies that “with the family that‟s far, it brings us closer since we stay in 

contact more frequently”. However, technology also fosters a lack of cohesiveness 

within families. Due to the infiltration of technology in daily lives, families no longer pay 

visits to each other. As such there is decrease in family visits. Participants 2 and 6 make 

the statement “Hardly visits each other and no time for family members together”. 

5.6  Interpersonal relationships 

5.6.1  Technology as distraction 

The bond between parents and children can be negatively affected by technology usage 

in the family. This is not always because of how the children use technology. Parents 

who are constantly on their mobile phones are distracted and do not give children the 

necessary attention. Participant 8 observed that parents often purchase things for 

children to play with and keep them busy. Then the parents do not have to pay attention 

to them. Participant 14 found that often both parents are so immersed in the use of 

technology that they do not give children the necessary instruction, or provide them with 

a good example as to how to use technology in a way that is not harmful. 

5.6.2 Technoference in adult relationships 

Couples often find that their relationships are disrupted because of the interference of 

technology. Relationships can suffer if partners are not transparent about with whom 

they communicate with on social media platforms. Most of the participants said that 

technology interferes with their relationships. Participant 2 related that her spouse is so 

fixated on technology that there is little interaction between them anymore. Participant 4 

explained that “relationships have been broken or damaged since the coming of this 

new technology. Face-to-face confrontation is avoided. It causes all sorts of issues in 
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relationships.”  Participant 9 found online pornography to be a problem in marriages. 

Participant 12 was of the opinion that technology use is devastating to relationships. 

5.6.3  Alienation and conflict in parent-child relationships 

In a family setting a person who is constantly on their mobile phone is in effect absent 

during family time. This breeds isolation and leads to conflict. The overuse of 

technology has the harmful potential to isolate people. Progressive isolation from the 

other family members is often prevalent in households. When parents are preoccupied 

by their mobile phones in the presence of young children, it can cause tension, conflict 

and negative interaction with the children. Participant 2 points out that people then 

“barely see each other even though they are under the same roof and rather text one 

another than speak to someone in the same room”. The other participants voiced similar 

concerns with the increasing lack of direct communication in families due to the 

distraction and overuse of technologies.  

5.6.4  Ambiguity   

Interpersonal communication is hampered by a lack of nonverbal communication. 

Written messages on technology devices are often rather brief and do not communicate 

clearly. They can easily be misinterpreted. The emotions that underlie a message 

become ambiguous when the message itself is unclear. Participants 6, 9, and 13 all find 

that technology has a detrimental effect on people‟s social aptitude. They do not learn 

how to interact with others effectively on a personal level.  

5.6.5 Sport, recreation and leisure  

A concern with regard to the overuse of technology is the lack of physical activity in 

people‟s lives. Children are no longer playing outside or participating in sports and other 

physical leisure activities.  
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 5.7  Behavioural problems 

  5.7.1 Lack of discipline 

Behavioural problems associated with how technology is used include a lack of 

discipline and dishonesty. Parents who lose their authority are then unable to discipline 

children effectively. Technology provides much opportunity for creating a false persona. 

This insidious form of dishonesty can carry over to other spheres of life. Participants 2, 

9 and 12 found that technology makes people apathetic.  

5.7.2 Addiction 

Mobile phone and internet addiction is prevalent amongst technology users. Participants 

observed that some people are constantly on their devices and the internet. Participant 

9 described it as follows: “People are not willing to put phones away. They do not leave 

their phones behind in the house. Minute after minute they check their phones.” 

Participants 2 and 14 also found this to be the case. 

5.7.3  Health and education  

ICT‟s contribute much to the health and education sectors. Participant 14 had a 

personal experience where technology in the health sector saved a loved-one‟s life. 

Participants 2 and 14 agree that technology can assist with career development. 

Teachers and learners are empowered by technologies that are transforming the 

teaching and learning process. It is no longer teacher-dominated, but has become 

student-centered. This ultimately benefits students and learners in their development. 

 However, Participant 14 also pointed out that mobile device or computers should not be 

present in a bedroom since they can have a detrimental effect on the eyes and brain 

and can lead to sleep disturbances. Other medical problems that were mentioned in the 

interviews included depression, anxiety and suicide ideations.  
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5.7.4  Safety and security 

Some of the issues mentioned in the interviews concern confidentiality and privacy. 

Technologies can be used in such a way that people‟s privacy is invaded and their 

human rights violated. When using technology or social media platforms, the youth tend 

to disclose information about their lives that should be kept confidential. Predators can 

then gain access to information and used it to cause harm. This can have an effect not 

only on the young person but on the entire family. A family can be made vulnerable to 

predators. Incidences such as housebreaking, hijacking, kidnapping, assault, 

harassment and human trafficking can result from a lack of privacy and confidentiality. 

Participant 3 was concerned with the prevalence of online harassment, victimization and 

cyberbullying. Participant 11 was concerned with content on the internet to which 

youngsters under the age of eighteen should not be exposed. Participant 13 found 

technology useful for the purposes of the surveillance of loved-ones.  

 

5.8 The convenience and efficacy of technologies 

However, participants do find technology to be useful and effective. ICT‟s enables 

families to stay in touch in spite of physical distance. Most participants utilize ICT‟s to 

stay in contact with their loved ones, partners, and families every day. Most participants 

are grateful that ICT‟s makes contact possible all the time. Participant 10 articulated two 

positive uses for technology: “Now can effortlessly converse with someone at the other 

end of the world. That is an advantage of technology. You can also keep track of your 

where your children are. That is the positive side of technology. It is exceptionally useful 

to people”. 

While most participants valued the convenience and efficiency of technology in their 

families, because it makes communication easier, efficient, and accessible, they do 

akcnowledge the loss of face-to-face communication. Most of the participants still prefer 

personal interaction to ICT‟s.  
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5.9  Discussion  

The results of the empirical part of the investigation will now be brought into 

conversation with the relevant theories that were identified for the purposes of this 

investigation (see Gilbert 2008) and with the results of existing empirical studies. 

The Displacement Hypothesis states that face-to-face communication has mostly been 

replaced by online communication (Kraut et al 1998). People rather use their devices to 

communicate than pay a visit or speak on the telephone. They rather text than talk. 

Participants 10 and 13 articulate how people do absolutely everything on their devices 

these days, including even watching the news and taking photographs. According to 

studies, spending time on the internet is essentially an asocial activity that frequently 

undermines rather than enhances in-person social interaction (Nie et al 2002). People 

lose touch, the more time they spend online, the less comfortable they are with their 

social surroundings and their devices (see Nie and Erbring 2002). People are less likely 

to visit friends and family when they use the internet excessively (Shklovski et al 2004). 

Online communication replaces time spent with parents, but not with friends, according 

to a study conducted among teenagers (Lee 2009). 

Parents who use the internet much at home reported that technology was the reason for 

them having less time for the family (Williams and Merten 2011). Couples who spend 

less time together due to technology interference can lose a feeling of connection. This 

affects their relationship in areas like understanding one another, attending to each 

other's needs, and giving each other the space to share intimate details. All of these 

elements are essential to close relationships (Bodenmann et al 2007). Relationships are 

more impacted by gaming time than by game content (Coyne et al. 2012; Northrup and 

Smith, 2016). Internet access can be a good substitute for in-person time spent together 

when a couple is unable to maintain social and emotional support (Hertlein and Ancheta 

2014; Murray and Campell 2011). 

The main purpose of mobile phone technology was to enable remote communication. It 

seems unlikely that cell phones would affect how frequently people visit and interact 

with one another. While telephones facilitate social occasion planning, they also lessen 
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the necessity of in-person meetings. Technology facilitates the exchange of information 

(Van Hook et al  2018:145). Overuse of technology can cause alienation from the 

outside world, poor relationships, and isolation within families (Stoll 1995; Hughes and 

Hans 2001:777; see Villegas 2013:2). People may become socially isolated and find it 

difficult to build genuine relationships as a result of the Internet (Villegas 2013:10).  

Children who use computers in moderation don't seem to be affected much. However, 

prolonged use of computers for social networking, particularly in adolescent girls, can 

result in depression and loneliness (Subrahmanyam et al 2000). Relationship conflict 

and relationship satisfaction are positively correlated with "technoference," or 

technology interference (McDaniel and Coyne 2016; see Morgan et al 2016). According 

to couples, spending too much time online can negatively impact their union (Morgan et 

al. 2016; see also Coyne et al 2012). Technoference also happens when media use 

interferes with parenting, family dynamics, and romantic relationships (McDaniel and 

Radesky 2017b; McDaniel and Coyne 2016a). Children may develop behavioural issues 

as a result (see McDaniel and Radesky 2017). 

The American Academy of Pediatrics (AAP) believes that play is the best way for 

children to learn. According to Ginsberg (2006), play improves social-emotional, 

cognitive, and physical development. Adolescents who spend all of their time in a 

multimedia setting often stop participating in sports and other extracurricular activities. 

Additionally, they don't engage in peer gaming. Their social and physical development 

depends on these activities (Sanders et al 2000). According to some research, 

adolescents who use computers constantly have a higher tendency to be overweight 

than adolescents who use them occasionally or not at all (Attewell and Battle 1999; 

Hughes and Hans 2001; Attewel et al 2003). Through play, children acquire social skills, 

initiative, and self-regulation (Larson and Verma 1999; Mesch and Talmud 2010:52). 

Structured activities that support their formation and development include sports, youth 

groups, and youth organizations (Pellegrini and Smith 1998). If computer use is put first 

over family time, social, recreational, and athletic activities, the internet may have a 

negative impact on society and family life (Kayany and Yelsma 2000).  
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By means of Socialization Theory, a Child Effects Perspective, Social Learning Theory 

and Diffusion of Innovation the study has shown how and why adolescents are active 

users of technology. It has shown that children and youth are often the ones to 

introduce innovation and technology into the household. They instruct parents in the use 

of modern technology. Nowadays, children frequently have greater computer knowledge 

than adults do. Within the family hierarchy, adolescents with internet access tend to 

gain more authority and status. Conflict between generations may result from this 

circumstance (Kiesler et al 2000; Mesch 2003; Tapscott 1997). Adolescents not only 

use technology themselves, but introduce innovations and technologies to the family 

and teach parents about them (Van Hook et al 2018:33). From the perspective of the 

Socialization and Diffusion of Innovation theory, children would than have a role to play 

in engaging parents in the era of electronic devices (Correa et al 2015). Children and 

adolescents often excel and become experts in technology. 

People's "digital coping skills," or their technical and cognitive capacity to select and 

configure online services, thus they are beneficial to them rather than disturbing, are 

positively correlated with their education level, according to a nationwide study on adult 

Swiss citizens (see Malaterre et al 2019:14; Buchi et al 2018). It is more difficult for 

parents who are less educated and computer literate to connect with their children when 

it comes to technology use (see Horst 2008).   

Adolescents who belong to the high technology user category are less likely to have 

parents who are somewhat informed about what they do. Adolescents who are 

extremely active users tend to be more likely to have parents who are not very aware of 

what they do (see Van Hook et al 2018:28; Rudi and Dworkin 2014). Compared to 

younger children, parents were more likely to interact with older children and keep an 

eye on their mobile phones and activities (see Van Hook et al 2018:28; Devitt and 

Roker 2009). According to recent surveys, a lot of parents use technology to parent. 

Nonetheless, parents who earn more money tend to be more vigilant about their 

children's digital usage, even if it's just giving them advice on how to adjust privacy 

settings (see Malaterre et al 2019:14; Madden 2017). According to a study conducted in 

Hungary, parents who are more educated and don't face as many financial challenges 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

98 
 

keep a closer eye on their children's technology use than other parents (see Malaterre 

et al 2019:14). Teachers in wealthy schools are more likely than those in low-income 

schools to believe that technology is causing a generation of distracted students (see 

Silicon Valley Community Foundation 2017). All socioeconomic groups' parents 

acknowledge that educational apps are a great way to improve the education of their 

children (see Van Hook et al 2018:15; McClure et al 2017). The study's participants 

discovered that "today's adolescents are smart." "You can try to use security measures 

with these children, but they are very clever," said Participant 3. They'll figure out a way 

around it.   

Through the utilisation of insights from Social Domain Theory, Developmental-

Ecological Theory, the Multi-Theoretical Model (Couple and Family Technology 

Framework) and Domestication Theory the study has shown the significance of putting 

in place precise yet pervasive limits that take cognitive and contextual factors into 

account. These theories throw light on how technology affects the family structure.  

Technologies serve to keep people in contact especially where loved-ones live far 

away. According to studies, having ICT‟s virtually present fosters closer ties between 

family members who live far away and offers an affordable, user-friendly communication 

environment (Bacigalupe and Lambe 2011). Computers and the internet can be 

strengthening family ties through activities such as working, learning and shopping. 

What previously had to take place outside the home can now be done together in the 

household (Tapscott 1997). Participants in this study reported that they can do 

business, marketing, research, education, make business transactions, do banking, and 

buy groceries online. Their purchases are delivered to their doorstep. They can 

participate in these activities without sacrificing the comforts of home and without 

leaving the family. These days, it's practical and convenient to work remotely due to 

advances in technology. However, the negative side is that it can also extend the 

workday indefinitely (Chesley 2005). The positives of technology can therefore be 

summarised as follows: computers and the internet have the power to foster better 

global understanding, increase communication and access to education, and improve 

the state of the world (Hughes and Hans 2001:776; Rheingold 1993; Villegas 2013:2). 
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By using electronic communication technologies, young people can transcend 

boundaries of local groups and geography, a power that traditional social authorities 

have less and less influence over (Wellman 2001). The informational space and group 

organization needed to establish social bonds are provided by the internet. The 

relationships that adolescents form online eventually seep into their social lives (Parks 

and Floyd 1996; McKenna et al 2002). Concerns about harassment, bullying, and 

victimization arising from indiscriminate exposure to people across age and gender lines 

have been voiced by parents and professionals (Mitchell et al 2003). Surfing the web 

exposes young people to commercial enterprises and can lead to them disclosing family 

information (Turow 2001; Turow and Nir 2000). Adolescents run the risk of being 

exposed to false information and offensive material (Livingstone and Helsper 2007). 

Addiction to aggressive and violent video games and websites has been linked to 

violent behaviour and can cause young people to lose empathy for other people (Irwin 

and Gross 1995).  

As a result, families ought to make wise choices about how much technology is used at 

home (see Malaterre  2019: 14; Ward et al 2017). Establishing rules and allowing 

discussion about the boundaries they imposed were more common among parents who 

had strong expectations about moral behaviour, bullying, violence, and their own 

parental authority. This was discovered in an Australian study that focused on 

developing guidelines and strategies for technology use in the home. The study's 

parents found it exhausting to deal with every worry about technology use at home 

(Shepherd et al. 2006; see Huisman 2012:49). Children's technology usage guidelines 

should be reasonable and applied consistently (Shepherd et al 2006; Huisman 

2012:57).  For instance, parents can restrict their children's access to particular content 

by using filtering software (Livingstone and Helsper 2008). 

Rules regarding both content and access are necessary to protect families and 

individuals. These include guidelines for what can be shared with others via text 

messages and mobile phones, what can be posted on social media platforms, and how 

to stay away from strangers and dangerous people online (Fletcher and Blair 2014; 

Vaterlaus et al 2014). Such guidelines are intended to discourage inappropriate 
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behaviour and to avoid infractions (Fletcher and Blair 2014). These steps can lessen the 

negative effects that technology has on youth (Fletcher and Blair 2016). Parents can 

require young people to “friend” them on Facebook in order that they can monitor the 

children‟s activity (Fletcher and Blair 2016). 

According to Olson, Russell, and Sprenkle (1983:60), "emotional bonding that the family 

members have toward one another" is a measure of family cohesion. Positively, 

research indicates that because there are fewer time and location restrictions, the 

internet can promote stronger social relationships (Katz and Aspen 1997; see Villegas 

2013:11). Additionally, some research has demonstrated that there has been no 

alteration in the duration of time spent in-person with family members since they began 

using the internet (Katz and Aspden 1997; see Villegas 2013:11). Some people are 

finding that having conversations with family members via the internet makes sense 

(Katz and Aspden 1997; see Villegas 2013:11). According to some research, social 

bonds and sociability can be strengthened when people watch television together 

(Beniger 1987). On the other hand, some suggest that watching television diminishes 

social interaction (Brody 1990). 

The Couple and Family Technology Framework outlines how family roles, rules, and 

relationships are impacted by the internet in both positive and negative ways (Van Hook 

et al 2018:98). The study has shown that the role of parents is in many instances 

diminishing due to technology. Social Domain Theory explains that when children grow 

older, they form opinions about the domains over which their parents have lawful 

responsibility, such as for example the domain of moral issues (Smetana et al 2005). 

Adolescents perceive media restrictions to be part of their “personal domain”, over 

which their parents have no lawful responsibility. As children grow older, parents may 

become less interested in their media consumption, which is explained by social domain 

theory (Van Hook et al 2018:9). For Participant 3 technology has a negative effect on 

the role of the parents because technology tends to usurp the role of the parent in a 

family. Because children have access to so much information they often find that they 

possess the necessary knowledge and do not have to listen to parents. This creates 

problems in the family. 
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Technology puts the family structure under strain. Adolescents who use technology 

frequently develop into the family's go-to person for guidance and technical advice 

(Kiesler et al 2000). Adolescents‟ role in the family changes (Fletcher and Blair 2014). 

Parental authority is transferred in part to the children (Prensky 2001). A study where 

parents and children in a restaurant were observed, found that parents were on their 

phones more than they interacted with the children (Radesky et al 2014). People who 

use ICT frequently describe themselves as being interested in virtual activities to the 

point of losing touch with their obligations in the real world, as well as in their offline 

social and physical surroundings (Kraut et al 1998; Nie et al 2002). 

The participants found that the reason why parents and children spend less time 

together is because of internet use. They take part in communal activities less 

frequently. Children experience social isolation from adults as a result of this (Nie et al 

2002). Technology has the potential to alienate people and this can lead to conflict in 

the family. Participants have found technology to be a distraction. However, empirical 

data from a few completed studies as well as the participant's testimony suggest that, 

rather than causing a rift between parents and children, using the internet can become a 

family activity (Kaiser Family Foundation 2003). Participant 10 gives an example of how 

it can be used as a shared activity: “They can use technology to advance the family 

unity, by doing Bible study on the internet. They can use E-sword, someone reads out 

of the Bible, another checks the word meaning on E-sword and can contribute positively 

towards family time.” 

Parents can actively participate in their children's technology use while simultaneously 

monitoring and limiting it through joint video game play (Jiow et al 2017). Another option 

is for a parent to keep an eye on their child's online activity. It's critical to have open 

lines of communication regarding children's internet usage and the guidelines for online 

behaviour (Livingstone and Helsper 2008). The main concern expressed was that using 

the internet would consume too much time, reduce opportunities for interpersonal 

communication, and have a social displacement effect (Kraut et al 1998).   

The central role of technology often leads to a disengagement during in-person 

communication (Radesky et al  2014; Turkle 2011). A number of participants 
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emphasises that “people are always on their phones” which distract them from the 

social circumstance wherein they discover their own. The presence of the television in 

the background also interferes with parent-child communication (Kirkorian et al 2009). 

Research has indicated and named the “still face effect” on children (Kildare and 

Middlemiss 2017), which is detrimental to parent-child interaction (Kildare 2017). Other 

undesirable outcomes of the excessive use of technology include weaker performance 

of tasks and children who act out in order to get parents‟ attention (Kildare and 

Middlemiss 2017). Parents' availability, both physically and emotionally is crucial to 

parent-child relations (Warren 2003, 2005). With limited time in the busy lives of people 

today, parents have to select which family-friendly activities are most likely to be 

beneficial, and balance the advantages and disadvantages (Warren 2005). 

Social Cognitive Theories, Cultivation Theory, Social Identity Theory, Social Learning 

Theory and Drench Hypothesis describe how media offers opportunities for social 

learning and why its content has such a significant impact on attitudes.The study has 

indicated how technology can provide a useful platform for learning. Participant 3 

emphasised the convenience of being able to learn together at home: “Technology 

creates environment where people can learn new things without going out of the 

house.” New information technologies can improve school achievement. According to a 

Chinese study conducted in 2005, people with impairments experienced a significant 

decrease in social barriers due to the internet. Since learning software encourages 

personal learning, its use in classrooms is a significant educational advancement 

(Mesch and Talmud 2010:104). 

There are certain unfavorable signs in relation to minority groups. According to a study 

conducted in the USA, minority adolescents are less likely to concentrate on developing 

the cognitive skills required for academic success and more likely to play computer 

games (Attewel et al 2003; Van Dijk 2005; see Mesch and Talmud 2010:105). There is 

some evidence that preventing students from using mobile devices, like cellphones, in 

the classroom can help high school students from disadvantaged backgrounds and 

those who perform poorly (Beland and Murphy 2016). Teachers from schools in 

disadvantaged neighbourhoods are concerned about the reliance of technology for 
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schoolwork since children from poor household often do not have access to the 

technologies necessary to complete their educational tasks (see Van Hook et al 

2018:15; Darling-Hammond et al 2014).  

The Uses and Gratifications Theory and the Domestication Theory explain how people 

use technology for gratification. Participants in the study pointed out how the need for 

instant gratification can be seen in the way in which people constantly check their 

devices. Turkle (2011) calls this being “alone together” and “presence in absence and 

absence in presence”. This “absence in presence” has an impact on relationships and 

quality time spent with people (Sharaievska and Stodolska 2017: 231-243). Parents are 

more likely than other adults to download apps and use social media extensively 

(Duggan et al 2015; see Lenhart  2012). Adults' dependence on mobile devices, 

especially smartphones, has grown; many say they carry their phones around 

constantly and find it impossible to imagine life without them (Rainy and Zickuhr 2015; 

Smith 2015). 

Excessive computer use has been linked to internet addiction, weight gain and other 

health concerns (Subrahmanyaman et al 2000; Kautiainen et al 2005). Study 

participants also expressed concern about how the internet affects young people's 

social skill development (see Watkins 2009). Existing studies have indeed shown that 

the overuse of technology has a detrimental effect on people‟s social skills. Four 

participants commented on the growing lack of the skills needed to interact with people 

face-to-face and understand body language and the expression of emotions. This they 

attributed to the excessive use of technology. Participant 6 provided the example of 

friends who communicate easily on WhatsApp but are rather unresponsive in personal 

conversations. After their departure, they would leave long voice messages on the 

participant‟s mobile telephone, which the participant finds rather irritating.  

Studies have shown that youth with a high usage of technology are often less able to 

read other people's body language and understand their emotions (Uhls et al 2014). 

Participants 9 and 10 feel strongly about the necessity of eye contact during personal 

interaction. Participant 9 explained it as follows: “People can‟t communicate normally 

anymore. For instance, if you are speaking to me and I am busy on the phone, I do not 
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bother to look on you in the eye. Eyes are windows of the soul. If you do not look into 

someone‟s eyes when they speak to you, you cannot see their emotions, how they are 

feeling.” Participant 3 was concerned that people were not learning to work with people 

anymore.  

The lack of “true connection” has also been found in studies to be a problem among 

young girls who are in the process of building their social persona (Parks and Roberts 

1998). In contrast to face-to-face communication, computer-mediated communication, 

provides a restricted social presence. The lack of communication cues influences 

people's perceptions and the quality of their social connections (Sproull and Kiesler 

1986). Not only verbal, but also nonverbal skills are necessary for a sender to be able to 

change the atmosphere of a communication, transmit a feeling of identity, or exert 

power or charisma. Text-only communication is sufficient for providing information about 

a task, but it is not sufficient for the communication of non-verbal information by means 

of body motion and tone of voice (Sproull and Kiesler 1996). 

Some people are not able to establish and maintain face-to-face intimate relationships. 

This is due to certain personality traits that make it difficult for them to form emotional 

and social bonds, such as shyness or social anxiety (Mesch 2001; McKenna et al 

2002). For this reason, people who are painfully introverted, feel insecure in social 

situations, suffer from social anxiety, and have a low self-esteem find it particularly 

appealing to use the internet for social purposes (Hamburger and Ben-Artzi 2000). 

Anxious and shy adolescents find anonymity to be a shield against the embarrassment 

they feel in personal and intimate contact with others (McKenna et al 2002). Early on in 

the online communication process, people can communicate without disclosing their 

physical characteristics due to the electronic platform. This creates a more secure 

environment for those who may feel less socially adept or physically attractive to 

interact with others and build relationships (McKenna et al 2002). The HomeNet study 

discovered an inverse relationship between extroversion and internet usage frequency. 

The likelihood of regular internet use is higher among introverted people (Kraut et al 

1998). People who are more outgoing and who use the internet more often reported 

being happier and experiencing less loneliness. Conversely, introverted individuals who 
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used the internet frequently displayed a decrease in their level of wellbeing (Kraut et al 

2002). 

Participants were acutely aware of how technology impacts family dynamics and the 

need to find meaning in life and relationships. This study chooses a narrative approach 

to pastoral care and counselling with families in order to fulfil this need. Finding the 

meanings people ascribe to the experiences and events they relate to is the main focus 

of a narrative approach (Freedman and Combs 2002:191; see Müller 1999:1). By 

sharing their experiences, people can transform their relationships and lives (Freedman 

and Combs 2002:106). Externalizing dialogues establish that the issue is with the 

problem, not the individual. The focus is on distinctive results rather than an individual's 

shortcomings. These serve as the foundation for building the new, ideal life story 

(Gergen 2001:173; Morgan 2000:50).  

In this chapter, the methodology of the empirical part of the investigation was explained. 

The selection of participants, the gathering of data, the processing and the interpretation 

of data was explained. Nine themes were identified, namely, family time, being “tech-

savvy”, family structure, interpersonal relationships, sport, recreation and leisure, 

behavioural problems, convenience and efficiency, health and education, and safety 

and security. The results of the interviews were presented. These results were brought 

into discussion with insights from various theories and the findings of various existing 

empirical studies. The results indicate that technology has a definite impact on family 

relationships. 

This chapter explained the methodology employed for the empirical section of the study. 

The selection of participants, data collection, processing, and interpretation were 

detailed. Through the lens of nine identified themes, ranging from family time to safety 

and security, the chapter gave a comprehensive overview of how technology influences 

various facets of their family life.  

The results of the interviews, which provided a richness and narrative depth to the 

investigations, serve as the point of departure for the presentation of the findings of this 

study. By bringing these results into dialogue with insights from various theories and 

existing empirical studies, the study aims to contribute to a nuanced understanding of 
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the impact of technology on family relationships. The following chapter presents the 

findings of the study. 
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CHAPTER 6 

FINDINGS 

 

The chapter 6 presents the findings of the investigation, identifies the limitations of the 

study and suggests some recommendations. Suggestions for future research are also 

made. The findings underscore the significance of narrative pastoral counselling and 

point to the necessity of further research in a rapidly expanding and evolving field.  

The media-saturated social world of today influences the dynamics in families. The goal 

of the study was to investigate the consequences of communication, the media and 

technology for family dynamics. As technology evolves and changes, the challenges it 

presents to family life also evolve. This can be a significant factor with regard to matters 

such as conflict and the power balance in families. Issues include, for example:  

 what is suitable for a child's developmental stage;  

 security issues pertaining to social media and internet use;  

 balancing work and family time.  

These matters play a role with regard to the well-being of individuals in the family and 

the family as a whole. 

The study has shown that the media have an definite impact on how members of a 

family interact with one another. Their relationships often suffer as a result of the way in 

which communication technology is used. Over the distance, technology can help 

people strengthen their relationships and ties to their families without being constrained 

by time or location. On the negative side, the constant presence of technology can 

hinder social development and face-to-face interaction. The study demonstrated the 

variety of functions and influences the media have. These have both positive and 

negative aspects with regard to family life. 

Technology has altered the power dynamics between parents and adolescents. Social 

media and technology are frequently introduced into families by young people. They are 
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innovators in technology. They offer parents tech-use guidance and instruction. By 

introducing new media provide, young people can become the authority on the use of 

technology. The can lead to role reversal in the family. Children become the ones who 

teach the parents. This challenges the power dynamics in the family hierarchy. 

Especially adolescents who are adept frequent users of technology then become the 

family experts. Others rely on them for technical advice and guidance.   

There is a greater chance of unauthorised or unsupervised access when using mobile 

devices to access the internet. Material can now be sent across national borders and 

copied and circulated with ease due to digital technology. Currently, the internet is the 

pinnacle of decentralised media. Theoretically, anyone with access to technology can 

"publish" anything they want and make it accessible to others. It is becoming more and 

more of a commercial medium, though, and users must pay for material obtained 

through either direct or indirect advertisements. The widespread use of the internet to 

obtain information puts family boundaries under strain and exposes adolescents to a 

greater variety of unfiltered content, some of which may be extremely inappropriate.              

Parents may find themselves in a difficult situation because new media can make it 

more challenging for them to keep an eye on what their children see. An increasing 

number of children, even at younger ages, possess media equipment available in their 

bedrooms for use. Internet filtering devices are not very efficient. It is often possible for 

young people to avoid them. Many parents are unaware of what their children are doing 

with these technologies because children and adolescents people are frequently far 

more adept at using them than their parents. Despite parental efforts to restrict their 

children's internet usage, children can still come across objectionable or dangerous 

content, frequently without the knowledge of the parents. Adolescents have the ability to 

expand their social circle beyond their neighbourhood and school. This increases the 

challenge for parents to regulate the associations their children make. 

Because boundaries are blurred, the potential of the internet is to have an impact on the 

family both internally and externally. It has an internal impact on children's and parents' 

expectations. It has an impact on the hierarchy of power within the family. Adolescents 

are adept with technology and frequently decide when and where to use their 
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computers. Although parents can try to set rules about their children's media 

consumption, adolescents usually have no trouble breaking them. While parents 

anticipate that their children will use technology to help them do better in school, 

adolescents frequently use computers more for social and recreational activities. While 

adolescents want more freedom in how they use the internet, parents expect self-

regulation from their children. Often these expectations clash. External boundaries are 

blurred when parental control is insufficient and external agencies gain access to private 

information. The lines separating work and family life are becoming less distinct is also 

a significant factor in families. Work can intrude in family life and disrupt activities such 

as communal meals, conversations, and activities. Young people can gain access to 

harmful content such as violent, hateful, and pornographic material.  

The paradigm of this study is postmodern and the epistemology social constructionist. 

The point of departure is that knowledge is socially constructed and not “objective”. 

There is no “absolute truth”. Not all truths are equally valid or wholesome. People are 

social beings and knowledge is constructed also in and by families who make use of 

information communication technologies. The study proposed a narrative pastoral 

approach to counselling families who have to navigate the effects of technology on their 

own well-being and the dynamics within their family.   

The study has shown that technology can have detrimental effect on family 

relationships. However, technology can also close the distance gap and help distant 

family members to keep in touch. Technology can be useful for work purposes. 

However, often this is detrimental to family interaction if the line between work and 

family time is crossed. Technology can be a platform for lies, mistrust, and a lack of 

honesty. That can cause conflict in the family. The overall results show that a high level 

of technology use and of “technoference” can lead to significantly less quality time to 

spend together as family. The study, therefore, recommends that the use of technology 

be regulated in households. Parents should take the lead in this. “Internet discipline” 

should be exercised within households and technology should be used in healthy 

moderation.  
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The study has indicated that technology has a definite influence on the family system 

and relationships. Therefore, appropriate strategies to promote healthy family 

relationships should be implemented. Using the pastoral care, direction, and counselling 

that the faith community can provide is a common strategy. Through narrative pastoral 

care and counselling harmful discourses in today‟s society also with regard to 

technology and the media can be deconstructed and people can be guided to find 

healthy ways of dealing with the social realities of the day.  

Through narrative pastoral care and counselling matters such as troubled personal 

interaction within the family, conflict due to the utilization of technology, a power 

imbalance because of one-sided technological expertise, and unsolicited access to 

harmful content by minors, can be addressed. The aim is to facilitate practices that are 

conducive to the wellbeing of individuals and the family as a whole. This includes 

effective and constructive communication among family members and quality time to 

spend together in order to strengthen family cohesion.  

The study provided insight into the intersection of media, technology, and family 

dynamics. It is, however, essential to acknowledge the limitations of the study. One 

notable constraint is the relatively small and localized sample for the empirical part of 

the study with which the study could not access the full diversity of family structures and 

technological experiences. The rapidly evolving nature of technology poses another 

challenge to research. The observations of a particular study can become outdated in 

the face of new technological advancements. The study did not have the scope to also 

explore cultural and socio-economic factors that could influence how families navigate 

the digital landscape. The recognition of these limitations aims to contribute to the 

transparency of the research and provides a nuanced understanding of its scope and 

applicability. 

The findings of this study contribute to both academia and pastoral practice, shedding 

light on the intricate relationship between media, technology and family dynamics. The 

academic contribution is about expanding the understanding of how evolving 

technologies influence family structures and hierarchies. The results of the study 
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underscore the need for ongoing studies that keep pace with technological 

advancements in order to provide up-to-date insights into the challenges that families 

face. The suggestion of narrative pastoral counselling as a strategy for addressing the 

identified issues enriches the academic discourse by highlighting practical interventions 

informed by a social constructionist perspective. 

With regard to pastoral practice, the study recommends the integration of narrative 

pastoral care and counselling to guide families through the complexities introduced by 

technology. By adopting this approach, faith communities can play a pivotal role in 

deconstructing harmful discourses and facilitating healthy ways of coping with the 

impact of media on family life. The emphasis on effective communication, quality time 

spent together, and the regulation of technology within households aligns with the 

values of pastoral care, emphasizing the holistic well-being of individuals and families. 

When considering the evolving nature of media, it is imperative that future research 

delve deeper into specific aspects of family dynamics affected by technology. Exploring 

cultural variations and socio-economic factors that influence how families navigate the 

digital landscape could provide a more comprehensive understanding. Future research 

can also focus on evaluating the long-term effects of narrative pastoral counselling in 

diverse cultural contexts. This can contribute to the development of effective strategies 

tailored to specific communities. 

The narrative pastoral counselling was shown to be effective in addressing the 

challenges identified by this study. By recognizing that knowledge is socially 

constructed, a narrative pastoral approach aims to deconstruct harmful discourses 

surrounding technology within families. This approach offers a platform for families to 

articulate their experiences, fostering effective communication and understanding. 

Through narrative pastoral counselling, families can collaboratively construct narratives 

that empower them to navigate the complexities of technology, fostering healthier 

relationships and stronger family bonds. 

In conclusion, this study illuminated the multifaceted impact of media and technology on 

family dynamics, offering insights that contribute to both academia and pastoral 
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practice. Acknowledging its limitations, the research suggests narrative pastoral 

counselling as a constructive strategy to address the challenges posed by technology. 

By promoting effective communication, family time, and the regulation of technology, 

narrative pastoral care aligns with the goals of fostering family well-being in the digital 

age. 

 

 

 

 

 

 

 

 

  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

113 
 

REFERENCES 
 

Abrams, D. and Hogg, M.A. 1990. An introduction to the social identity approach. In: D. 

Abrams and M. Hogg (Eds), Social identity theory: Constructive and critical advances, 

1-9. Hemel Hempstead, UK: Harvester Wheatsheaf. 

Adams, W. 2010. Conducting semi-structured interviews: Handbook of practical 

program evaluation. San Fransisco, CA: Jossey-Bass. 

Acar, A. 2008. Antecedents and consequences of online social networking behavior: 

The case of Facebook. Journal of Website Promotion 3(1-2), 62-83. 

Doi.org/10.1080/15533610802052654. 

Ackerly, B. and True, J. 2010. Doing feminist research in political and social science. 

New York: Palgrave Macmillan. 

Amedie, J. 2015. The impact of social media on society. Advanced writing: Pop Culture 

Intersections 2. http://scholarcommons.scu.edu/eng_176/2. 

Anderson, H. 1997. Conversation, language and possibilities: A postmodern approach 

to therapy. New York: Basic Books. 

Anderson, H and Goolishian, H. 1999. The client is the expert: A not knowing approach 

to therapy. Newbury Park, CA: Sage.  

Anderson, H. and Goolishian, H. 1988. Human systems as linguistic systems. Family 

Process 27, 371-393. 

Anderson, H and Goolishian, H. 1992. The client as the expert: A not knowing approach 

to therapy. In: S. McNee, and K. Gergen (Eds), Therapy as a social construction, 25-39. 

London: Sage.  

Arnett, J.J. Larson, R and Offer, D. (Eds). 1995. Beyond effects: Adolescents as active 

media users. Journal of Youth and Adolescence 24, 511-518.  

Ary, D., Jacobs, L.C. Razavieh, A. and Sorenson, C.K. 2010. Introduction to research in 

education. New York: Hult Rinchart and Wiston. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://doi.org/10.1080/15533610802052654
http://scholarcommons.scu.edu/eng_176/2


 
 

114 
 

Asamen, J.K., Mesha, L.E. and Gordon, L.B. 2008. The Sage Handbook of Child 

Development, Multiculturalism, and Media. Thousand Oaks, CA: Sage. 

Attewell, P. and Battle, J. 1999. Home computers and school performance. The 

Information Society 15, 1-10. 

Attewell, P., Suazo-Garcia, B and Battle, J. 2003. Computers and young children: 

Societal benefit or social problem? Social Forces 82(1), 277-296. 

Babbie, E.R. and Mouton, J. 2007. The practice of social research. Cape Town: Oxford 

University Press Southern Africa. 

Bacigalupe, G. and Lampe, S. 2011. Virtualizing intimacy: Information communication 

technologies and transnational families in therapy. Family Process 50, 12-56. 

Bai, Q., Bai, S., Dan, Q., Lei, L., and Wang, P. 2020. Mother phubbing and adolescent 

academic burnout: The mediating role of mental health and the moderating role of 

agreeableness and neuroticism. Personality and Individual Differences 155. 

Doi:10.1016/j.paid.2019.109622 

Baille, L. and Benyon, D. 2008. Place and technology in the home. Computer Supported 

Cooperative Work 17, 227-256.  

Balswick, J.O. and Balswick J.K. 2007. The family: A Christian perspective on the 

contemporary home. Grand Rapids, MI: Baker Book House. 

Bandura, A. 1977. Social learning theory. Englewood Cliffs, NJ: Prentice Hall. 

Bandura, A. 1986. Social foundations of thought and action: A social cognitive theory. 

Englewood Cliffs, NJ: Prentice Hall. 

Bandura, A. 2002. Social Cognitive Theory of mass communication. In: J. Bryant and D. 

Zillmann (Eds), Media effects: Advances in theory and research, 121-154. Hillsdale, NJ: 

Lawrence Erlbaum. 

Baxter, J. and Eyles, J. 1997. Evaluating qualitative research in social geography: 

Establishing „rigour‟ in interview analysis. Transactions of the Institute of British 

Geographers 22(4), 505-525. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

115 
 

Baym, N.K., Zhang, Y.B. and Lin, M.C. 2004. Social interactions across media: 

Interpersonal communication on the internet, telephone and face-to-face. New Media 

and Society 6, 299-318. 

BBC 2015. Charlie Hebdo attack: Three days of terror. Viewed 27 July 2015 from 

http://www.bbc.com/news/world-europe-30708237. 

Becker, M.W. Alzahabi, R and Hopwood, C.J. 2013. Media multitasking is associated 

with symptoms of depression and social anxiety. Cyberpsychology, Behaviour and 

Social Networking 16(2), 132-135. Doi.org/10,1089/cyber.2012.0291. 

Becvar, D.S and Becvar, R.J. 2003. Family therapy: A systematic integration. Boston, 

MA: Allyn and Bacon. 

Beland, L.P and Murphy, R. 2016. III communication: Technology, distraction and 

student performance. Labour Economics 41, 61-76. 

Doi.org/10.1016/j.labeco.2016.04.004 

Bell, R.Q. 1968. A reinterpretation of the direction of effects in studies of socialization. 

Psychological Review 75(2), 81-95. 

Beniger, J.R. 1987. Personalization of mass media and the growth of pseudo-

community. Communication Research 14, 352-371. 

Benokraitis, N.V. 2005. Marriage and families changes, choices, and constraints. Upper 

Saddle River, NJ: Pearson Prentice Hall.  

Berardo, F. 1998. Family privacy: Issues and concepts. Journal of Family Issues 

118(19), 4-19.  

Berg, B.L. 2007. Qualitative research methods for social sciences. Boston, MA: 

Pearson. 

Berger, P. l and Luckmann, T. 1996. The social construction of reality: A treaties in the 

sociology of knowledge. Hamondsworth, Middlesex: Penguin Education. 

Billiterri, T.J. 2008. Cyberbullying. Congressional Quarterly 18, 385-408. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://www.bbc.com/news/world-europe-30708237
https://doi.org/10,1089/cyber.2012.0291
https://doi.org/10.1016/j.labeco.2016.04.004


 
 

116 
 

Bitsch, V. 2005. Qualitative research: A Grounded Theory example and evaluation 

criteria. Journal of Agribusiness 23(1), 75-91. 

Bless, C. 2006. Social research methods. Cape Town: Juta. 

Blinn-Pike, L. 2009. Technology and the family: An overview from the 1980‟s to the 

present. Marriage and Family Review 45, 567-575. 

Bodenmann, G. Charvoz, L Bradbury, T.N. Bertoni, A. Iafrate, R. Giuliani, C. Behling, J. 

2007. The role of stress in divorce: A three-nation retrospective study. Journal of Social 

and Personal Relationships 24(5), 707-728. 

Boeije, H. 2010. Analysis in qualitative research. London: Sage. 

Boje, D.M. Luhman, J.T. Baack, D.E. 1999. Stories and encounters between storytelling 

organizations. Journal of Management Inquiry 8(4), 340-360. 

Botello, L and Herrero, O. 2000. A relational constructivist approach to narrative 

therapy. Journal of Psychotherapy, Counselling and Healing 3(3), 407-418. 

Bowen, G.A. 2009. Supporting a Grounded Theory with an audit trail: An illustration. 

International Journal of Social Research Methodology 12(4), 305-316.  

Brink, H., Van der Walt C. and Van Rensburg, G. 2012. Fundamentals of research 

methodology for health care professionals. Cape Town: Juta. 

Brody, G.H. 1990. Effects of television viewing on family interactions: An observational 

study. Family Relations 29, 216-220. 

Brown, C. and Bigler, R. 2005. Children‟s perceptions of discrimination: A 

developmental model. Child Development 76, 533-553. 

Bryman, A. 2019. Triangulation. Www.bryman@iboro.ac.uk Viewed: 25 September 

2019. 

Brynard, P. and Hanekom, S.X.1997.  Introduction to research in public administration 

and related academic disciplines. Pretoria: Van Schaik. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

mailto:bryman@iboro.ac.uk


 
 

117 
 

Buchi, M., Festic, N. and Latzer, M. 2018. Functioning digitally: How digital overuse and 

coping skills affect subjective well-being. Paper presented at the 19th Annual 

Conference of the Association of Internet Researchers, Montreal, Canada. 

Burns, N. and Groove, S.K.1997.The practice of nursing research: Conduct, critique and 

utilization. St Louis, MO: Sauders. 

Burns, T. Gottaschalk, F. 2019. What do we know about children and technology? 

Paris: Organization for Economic Co-operation and Development. 

Burr, V. 1995. An introduction to social constructionism. London: Routledge.  

Burr, V. 2003. Social constructionism. New York: Routledge.  

Byrne, D. and Osland, J.A. 2000. Sexual fantasy and erotica/pornography: Internal and 

external imagery. In: L.T. Szuchman and F. Muscarela (Eds), Psychological 

perspectives on human sexuality, 283-305. New York: Wiley. 

Cain, M.S., Leonard, J.A., Gabrieli, J.D.E. and Finn, A.S. 2016. Media multitasking in 

adolescence. Psycholonomic Bulletin and Review 23, 1932-1941. 

Doi.org/10.3758/s13423-016-1036-3. 

Cairns, R.B. Neckerman, H.J. and Cairns, B.D 1989. Social networks and the shadows 

of synchrony. In: G.R. Adams, T.P. Gullota and R. Montemayor (Eds). Biology of 

Adolescent Behaviour and Development, 275–305. Newbury Park, CA: Sage.  

Campell, S.W and Ling, R. 2009. Effects of mobile communication. In: J. Bryant and 

M.B Oliver (Eds), Media effects: Advances in theory and research, 592-606. New York: 

Taylor and Francis. 

Carcary, M. 2009. The research audit trail: Enhancing trustworthiness in qualitative 

inquiry. Electronic Journal of Business Research Methods 7(1), 11-24. 

Certain, L. and Kahn, R. 2002. Prevalence, correlates, and trajectory of television 

viewing among infants and toddlers. Pediatrics 109 (4), 634-642.  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

https://doi.org/10.3758/s13423-016-1036-3


 
 

118 
 

Chesley, N. 2005. Blurring boundaries: Linking technology use, spillover, individual 

distress and family satisfaction. Journal of Marriage and Family 67(5), 1237-1248. 

Chilisa, B. and Preece, J. 2005. African perspective in adult learning: Research 

methods for adult educators. Hamburg, Germany: UNESCO Institute of Education.  

Ching, C.C. and Foley, B.J. (Eds) 2012. Constructing the self in a digital world. New 

York: Cambridge University Press.  

Chou, H.T.G. and Edge, N. 2012. They are happier and having better lives than I am: 

The impact of using Facebook on perceptions of others‟ lives. Cyberpsychology, 

Behaviour and Social Networking 15(2), 117-121. 

Christakis, D.A. Zimmerman, F.J., DiGiuseppe, D.L. and McCarty, C.A. 2004. Early 

television exposure and subsequent attentional problems in children. Pediatrics 113(4), 

708-713.  

Cloete, A. 2012. Youth culture, media and sexuality: What could faith communities 

contribute? HTS Theological Studies 68(2). Doi.org/10.4102/hts.v68i2.1118. 

Cloete, A. 2013. Spiritual formation as focus of youth ministry. NGTT 53(3-4). Doi.org/ 

10.5952/53-3-4-250. 

Cloete, A. 2015. Living in a digital culture: The need for theological reflection. HTS 

Theological Studies 71(2). Doi.org/10.4102/hts.v71i2.2073. 

Cloete, A. 2016. Revisiting a family approach in youth ministry. In die Skriflig 50(1). 

Doi.org/10.4102/ids.v50i1.2078. 

Cohen, L., Mannion, L and Morrison, K. 2011. Research methods in education. New 

York: Routledge. 

Cohen, J. and Weimann, G. 2000. Cultivation: Some genres have some effects on 

some viewers. Communication Reports 13, 99-115. 

Collins, W.A and Russel, G.J. 1991. Mother-child and father-child relationships in 

middle childhood and adolescence: A developmental analysis. Developmental Review 

11, 99-136. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://dx.doi.org/10.4102/hts.v71i2.2073


 
 

119 
 

Cooksey, E. and Dooms, T. 2010. The role of religion in the sexual life of teens. In: P. 

Dandelion and S. Collins-Mayo (Eds), Religion and youth, 105-111. Burlington, VT: 

Ashgate.  

Cooper, A. 2002. Sex and Internet: A guidebook for clinicians. New York: Brunner-

Routledge. 

Cooper, A. Galbreath, N. and Becker, M. 2004. Sex on the internet: Furthering our 

understanding of men with online sexual problems. Psychology of Addictive Behaviours 

18, 223-230. 

Correa, T. 2014. Bottom-up technology transmission within families: Exploring how 

youths influence their parents‟ digital media use with dyadic data. Journal of 

Communication 64(1), 103-124. 

Correa, T., Straubhaar, J.D. Chen, W, and Spence, J. 2015. Brokering new 

technologies: The role of children in their parents‟ usage of the internet. New Media and 

Society 17(4), 483-500. 

Cottrel, L., Branstetter, S., Rishel, C. and Stanton, B.F. 2007. Comparing adolescent 

and parent perceptions of current and future disapproved internet use. Journal of 

Children and New Media 1(3), 210-226. 

Coyne, S. M, Busby, D. Bushman, B. J. Gentile, D.A. Ridge, R and Stockdale, L. 2012. 

Gaming in the game of love: Effects of video games on conflict in couples. Family 

Relations 61(3), 388-396.  Doi.org/10.1111/j.1741-3729.2012.00712.x 

Creswell, J.W. 2014. Research design: Qualitative, quantitative and mixed methods 

approaches. Thousand Oaks, CA: Sage. 

Crouter, A.C and Booth, A. 2003. Children’s influence on family dynamics: The 

neglected side of family relationships. Mahwah, NJ: Lawrence Erlbaum. 

Daly, K.J. 1996. Families and time: Keeping pace in a hurried culture. Thousand Oaks, 

CA: Sage. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

120 
 

Darling-Hammond, L. Zielezinski, M.B. and Goldman, S. 2014. Using technology to 

support at-risk students learning. Stanford Center for Opportunity Policy in Education. 

https://edpolicy.stanford.edu/sites/default/files/scope-pub-using-technology-report.pdf. 

Davies, C. and Eynon, R. 2013.Teenagers and technology. New York: Routledge. 

Davis, K. 2012. Friendship 2.0: Adolescents experiences of belonging and self-

disclosure online. Journal of Adolescence, 35(6), 1527-1536. 

Derks, D. and Bakker, A.B. 2014. Smartphone use, work-home interference and 

burnout: A diary study on the role of recovery. Applied Psychology: An International 

Review 63(3), 411-440. Doi.org/10.1111/j.1464-0597.2012.00530.x. 

Devitt, K. and Roker, D. 2009. The role of mobile phones in family communication. 

Children and Society 23(3), 189-202. 

De Vos, A. S. (Ed) 2002. Research at grass roots. Pretoria: Van Schaik. 

Dickerson, V.C., and Zimmerman, J.L. 1996. Myths, misconceptions, and a word or two 

about politics. Journal of Systematic Therapies 15(1), 79-88. 

Dimmick, J., Feaster, J.C and Ramirez, A. 2011. The niches of interpersonal media: 

Relationships in time and space. New Media and Society 13(8), 1265-1282. 

Doi.org/10.1177/1461444811403445. 

Docan-Morgan, T. and Docan, C.A. 2007. Internet infidelity: Double standards and the 

differing views of women and men. Communication Quarterly 55, 317-342. 

Dubas, J.S. and Gerris, J.R.M. 2002. Longitudinal changes in the time parents spend in 

activities with their adolescent children as a function of child age, pubertal status and 

gender. Journal of Family Psychology 16(4), 415-427. 

Duggan, M., Lenhart, A., Lampe, C. and Ellison, N. 2015. Parents and social media: 

Mothers are especially likely to give and receive support on social media. Washington, 

DC: Pew Research Center. http://www.pewinternet.org/2015/07/16/parents-and-social-

media/ 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

https://doi.org/10.1111/j.1464-0597.2012.00530.x
https://doi.org/10.1177/1461444811403445


 
 

121 
 

Dutton, W.H and Blank, G. 2013. Cultures of the internet: The internet in Britain: Oxford 

Internet Survey 2013 Report. Oxford Internet Institute. http://oxis.ac. Uk/wp-

content/uploads/sites/43/2014/11/OxIS-2013.pdf.  

Duxbury, L., Higgins, C., Smart, R. and Stevenson, M. 2014. Mobile technology and 

boundary permeability. British Journal of Management 25(3), 570-588. 

Dworkin, J., Walker, S. and Doty, J. 2005. Parents‟ use of new media for 

communication: A consideration of demographic differences. In: C.J. Bruess (Ed), 

Family communication in the age of digital and social media, 408-425. New York: Peter 

Lang. 

Ellison, N.B., Heino, R. and Gibbs, J. 2006. Managing impressions online: Self-

presentation processes in the online dating environment. Journal of Computer-Mediated 

Communication 11(2), 415-441.  

Ellison, N.B. Steinfield, C. and Lampe, C. 2007. The benefits of Facebook „friends‟: 

Social capital and college students‟ use of online social network sites. Journal of 

Computer-Mediated Communication 12(4), 1143-1168. 

Ellison, N.B., Steinfield, C and Lampe, C. 2011. Connection strategies: Social capital 

implications of Facebook-enabled communication practices. New Media and Society 

13(6), 873-892. 

Ellison, N.B., Vitak, J., Gray, R. and Lampe, C. 2014. Cultivating social resources on 

social network sites: Facebook relationship maintenance behaviours and their social 

capital processes. Journal of Computer-Mediated Communication 19(3), 855-870. 

Doi.org/10.1111/jcc4,12078. 

Elsdoerfer, E.D. and Ito, U. (Eds). 2016. Compassion for one another in the Global 

Village: Digital and cultural approaches to care and counselling. Münster: LIT Verlag. 

Erikson, E.H.1968. Identity, youth, and crisis. New York: Norton. 

Eyal, K. and Rubin, A.M. 2003. Viewer aggression and homophily, identification, and 

para-social relationships with television characters. Journal of Broadcasting and 

Electronic Media 47, 77-98. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://oxis.ac/


 
 

122 
 

Fallon, B.J. and Bowles, T.V 1997. The effect of family structure and family functioning 

on adolescents‟ perceptions of intimate time spent with parents, siblings and peers. 

Journal of Youth and Adolescence 26, 25-43. 

Fishbein, M. and Ajzen, I. 1975. Belief, attitude, intention, and behavior: An introduction 

to the theory and research, Redding, MA: Addison-Wesley. 

Fitton, V.A., Ahmenddabi, B.K., Harold, R.D. and Schifflet, E.D. 2013. The role of 

technology on young adolescent development: Implications for policy, research and 

practice. Child and Adolescent Social Work Journal 30(5), 399-413. 

Flavell, J.H. 1992. Perspectives on perspective taking. In: H. Beilin and P. Pufall (Eds), 

Piaget’s theory: Prospects and possibilities, 107-140. Hillsdale, NJ: Erlbaum. 

Fletcher, A.C and Blair, B.L. 2014. Maternal authority regarding early adolescents‟ 

social technology use. Journal of Family Issues 35(1), 54-74. 

Doi.org/10.1177/0192513X12467753. 

Fletcher, A.C. and Blair, B.L. 2016. Implications of the family expert role for parental 

rules regarding adolescent use of social technologies. New Media and Society 18(2), 

239-256. 

Flood, M. 2007. Exposure to pornography among youth in Australia. Journal of 

Sociology 43, 45-60.  

Fox, J. and Tokunaga, R.S. 2015. Romantic partner monitoring after breakups: 

Attatchment, dependence, distress and post-dissolution online surveillance via social 

networking sites. Cyberpsychology, Behaviour and Social Networking 18 (9), 491-498. 

Doi.org/10.1089/cyber.2015.0123. 

Fox, J, and Walker, K.M. 2014. Social networking sites in romantic relationships: 

Attachment, uncertainty, and partner surveillance on Facebook. Cyberpsychology, 

Behaviour and Social Networking 17(1), 3-7. Doi.org/10.1089/cyber.2012.0667. 

Freedman, R. 1979. Theories of fertility decline: A reappraisal. Social Forces 58(1), 1-

17. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

https://doi.org/10.1089/cyber.2015.0123


 
 

123 
 

Freedman, J. and Combs, G. 1996. Narrative therapy. London: Norton. 

Freedman, J. and Combs, G. 2002. Narrative therapy with couples … and a whole lot 

more: A collection of papers, essays and exercises. Adelaide: Dulwich Centre. 

Fuligan, A.J. 1998. Authority, autonomy, parent-adolescent conflict and cohesion. 

Developmental Psychology 4, 782-792. 

Fulkerson, J. Neumark-Sztainer, D. and Story, M. 2006. Adolescent and parent views of 

family meals. Journal of the American Dietetic Association 106(4), 526-532. 

Gadberry, S. 1974. Television as a baby-sitter: A field comparison of preschooler‟s 

behaviour during playtime and during television viewing. Child Development 45(4), 

1132-1136. Doi: 10.1111/1467-8624.ep12117078.  

Galbin, A. 2014. An introduction to social constructionism. Social Research Reports 

6(26), 82-92. 

Ganzevoort, R.R. 2011. Narrative approaches. In: B. Miller-McLemore (Ed), The Wiley 

Blackwell Companion to Practical Theology, 214-223. Chichester: Willey-Blackwell. 

Gerbner, G., Gross, L., Morgan, M. and Signorielli, N. 1994. Growing up with television: 

The cultivation perspective. In: J. Bryant and D. Zillerman (Eds), Media effects: 

Advances in theory and research, 17-41. Hillsdale, NJ: Erlbaum. 

Gergen, K.J. 1978. Toward generative theory. Journal of Personality and Social 

Psychology 36, 1344-1360.  

Gergen, K.J. 1984. Theory of the self: Impase and evolution. Advances in Experimental 

Social Psychology 17, 49-115.  

Gergen, K.J. 1991. The saturated self.  New York: Basic Books. 

Gergen, K.J. 1994. Realities and relationships. Cambridge, MA: Harvard University 

Press. 

Gergen, K.J. 1999. An invitation to social constructionism. London: Sage  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

124 
 

Gergen, K.J. and Davis, K.E (Eds). 1985. The social construction of the person. New 

York: Springer. 

Gergen, K.J and Gergen, M. 2012. Playing with purpose. Adventures in performative 

social science. Walnut Creek, CA: Left Coast Press. 

Gerkin, C.V. 1986. Widening the horizons: Pastoral responses to a fragmented society. 

Philadelphia, PA: Westminster. 

Gerner, G., Gross, L., Morgan, M. and Signorielli, N. 1980. The „mainstreaming‟ of 

America: Violence profile No 11. Journal of Communication 30, 212-231. 

Gershuny, J. 2003. Web use and net nerds: A neo-founctionalist analysis of the impact 

of information technology in the home. Social Forces 82, 141-168. 

Ginsberg, K. 2006. The importance of play in promoting healthy child development and 

maintaining strong parent-child bonds. American Academy of Pediatrics, 119(1), 182-

191. 

Graneheim, U.H. and Lundman, B. 2004. Qualitative content analysis in nursing 

research: Concepts, procedures and measures to achieve trustworthiness. Nurse 

Education Today 24(2), 105-112. 

Granovetter, M.S. 1973. The strength of weak ties. American Journal of Sociology 

78(6), 1360-1380. 

Green, M. and Piel, J.A. 2014. Theories of human development: A comprehensive 

approach. London: Routledge. 

Greenberg, B. and Atkin, C. 1982. Learning about minorities from television: A research 

agenda. In: G.L. Berry and C. Mitchell-Kernan (Eds), Television and the socialization of 

the minority child, 215-243. New York: Academic Press. 

Greenfield, P.M. 2004. Inadvertent exposure to pornography on the internet: 

Implications for peer-to-peer file sharing networks for child development and families. 

Applied Developmental Psychology 25, 741-750. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

125 
 

Guo, B. Bricout, J.C. and Huang, J. 2005. A common open space or a digital divide? A 

social model perspective on the online disability community in China. Disability and 

Society 20(1), 49-66. 

Haddon, L. 2006. The contribution of domestication research to in-home computing and 

media consumption. The Information Society 29, 195-203.  

Hamburger, Y.A and Ben-Artzi, E. 2000. The relationship between extraversion and 

neuroticism and the different uses of the internet. Computers in Human Behaviour 16, 

441-449. 

Hampton, K. and Wellman, B. 2001. Long distance community in the network society: 

Contact and support beyond Netville. American Behavioural Scientist 3, 476-495. 

Hardey, M. 2004. Mediated relationships: Authenticity and the possibility of romance 

information. Communication and Society 7(2), 207-222. 

Harwood, J. 1997. Viewing age: Lifespan identity and television viewing choices. 

Journal of Broadcasting and Electronic Media 41, 203-213. 

Harwood, J. 1999. Age identification, social identity gratifications and television viewing. 

Journal of Broadcasting and Electronic Media 43, 123-136. 

Harwood, J. and Roy, A. 2005. Social Identity theory and mass communication 

research. In J. Harwood and H. Giles (Eds), Intergroup Communication, 189-211. New 

York: Peter Lang. 

Hatlevik, O. Gudomundsdottir, G. and Loi, M. 2015. Digital diversity among upper 

secondary students: A multi- level analysis of the relationship between cultural capital, 

self- efficacy, strategic use of information and digital competence. Computers and 

Education 80 (81), 345-353. Doi.org/10.1016/J.COMPEDU.2014.10.019  

Hawkins, R. and Pingree, S. 1981. Using television to construct social reality. Journal of 

Broadcasting 25, 347-364. 

Herbst, A. and De la Porte, A.E. 2006. Memory work: Telling your story through life 

maps. Pretoria: CB Powell Bible Centre. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

126 
 

Herbst, A. and Reitsma, G. 2016. Trauma counselling principles and practices in South 

Africa today. Cape Town: Juta. 

Hertlein, K.M. 2012. Digital dwelling: Technology in couple and family relationships. 

Family Relations 61(3), 374-387. 

Hertlein, K.M, and Ancheta, K. 2014. Advantages and disadvantages of technology in 

relationships: Findings from an open-ended survey. The Qualitative Report 19(11), 1-

11. 

Hertlein, K.M. and Piercy, F.P. 2008. Therapists‟ assessment and treatment of internet 

infidelity cases. Journal of Marital and Family Therapy 34, 481-497. 

Hertlein, K.M. and Stevenson, A. 2010. The seven A‟s contributing to internet-related 

intimacy problems: A literature review. Cyberpsychology: Journal of Psychological 

Research on Cyberspace 4(1). 

Http://www.cyberpsychology.eu/view.php?cisloclank=2010050202.  

Hertlein, K.M., Dulley, C. Cloud, R. Leon, D. and Chang, J. 2017. Does absence of 

evidence mean evidence of absence: Managing the issue of partner surveillance in 

infidelity recovery? Sexual and Relationship Therapy 32(3-4), 323-333. 

Hertlein, K.M. and Twist, M.L.C. 2019. The internet family: Technology in couple and 

family relationships. New York: Routledge. 

Hesse-Biber, S.N. 2007. Handbook of Feminist Research: Theory and praxis. Thousand 

Oaks, CA: Sage. 

Hessel, H., He, Y. and Dworkin, J. 2017. Parental monitoring: The relationship between 

online and in-person solicitation and youth outcomes. Journal of Youth and 

Adolescence 46(2), 288-299. 

Higgins, E. 1987. Self-discrepancy: A theory relating self and effect. Psychological 

Review 94, 319-340. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://www.cyberpsychology.eu/view.php?cisloclank=2010050202


 
 

127 
 

Hill, E.W. and Darling, C.A. 2001. Using the family ecosystem model to enhance 

pastoral care and counselling. The Journal of Pastoral Care and Counselling 55, 247-

257. 

Hofferth, S.L. and Sandberg, J. 2001. How American children spend their time. Journal 

of Marriage and the Family 63, 295-308. 

Holloway, I. and Wheeler, S. 2002. Qualitative research: The decision trail. Journal of 

Advanced Nursing 53(1), 91-100.  

Hoover, S.T. 2006. Religion in the media age. New York: Routledge. 

Horst, H. A. 2008. Hanging out, messing around, and geeking out. Cambridge, MA: The 

MIT Press. 

Huddleston, B. 2016. Digital cocaine:  A journey towards iBalance. Vereeniging: 

Christian Art Publishers. 

Hughes, R.D. and Hans, J.D. 2001. Computers, the internet and families: A review of 

the role new technology plays in family life. Journal of Family Issues 22(6), 776-790. 

Huisman, S., Catapano, S. and Edwards, A. 2012. The impact of technology on 

families. International Journal of Education and Psychology in the Community 2, 44-62. 

Internet World Statistics, 2011. Internet usage statistics for Africa. 

http://www.internetworldstats.com/stats1.htm.  

Infante, D.A., Rancer, A.S. and Womack, D.F. 1997. Building communication theory. 

Prospect Heights, IL: Waveland Press. 

Irwin, A.R. and Gross, A.M. 1995. Cognitive tempo, violent video games and aggressive 

behavior in boys. Journal of Family Violence 10, 335-350. 

Jackson, L.A., Von Eye, A., Barbatsis, G., Biocca, F., Zhao, Y and Fitzgerald, H.E. 

2003. Internet attitudes and internet use: Some surprising findings from the 

HomeNetTOO project. International Journal of Human Computer Studies 59, 355-382. 

Jacober, A.M. 2011. The adolescent journey: An interdisciplinary approach to practical 

youth ministry. Downers Grove, IL: InterVarsity Press. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://www.internetworldstats.com/stats1.htm


 
 

128 
 

Jacobs, T. 2014. The link between depression and terrorism. Pacific Standard. 

http://books-and-culture/antidepressants-depression-terrorism-weapon. 

Jelenchick, L.A., Eickhoff, J.C. and Moreno, M.A. 2013. „Facebook depression?‟ Social 

networking site use and depression in older adolescents. Journal of Adolescent Health 

52, 128-130. 

Jiow, H.J., Lim, S.S. and Lin, J. 2017. Level up! Refreshing parental mediation theory 

for our digital media landscape: Parental mediation of video gaming. Communication 

Theory 27(3), 309-328. 

Johnson, G.M. 2010. Internet use and child development: Validation of the ecological 

system. Educational Technology and Society 13(1), 176-185. 

Jordan, A.B. 2006. Family context and children‟s media use. National Institute of Child 

Health and Human Development. 

http://www.nichd.nih.gov/about/meetings/2006/electronicmediaconf/jordan abstract. cfm 

Jordan, A., Hersey, J., McDivitt, J. and Heitzler, C. 2006. Reducing children‟s television 

viewing time: Aqualitative study of parents and their children. Pediatrics 118(5). 

Kaiser Family Foundation. 2003. Growing up wired: Survey of youth and the internet in 

the Silicon Valley. San Jose Mercury News. 

Katz, E., Blumler, J.G. and Gurevitch, M. 1974. Utilization of mass communication by 

the individual. In: J.G. Blumler and E. Katz (Eds). The uses of mass communications: 

Current perspectives on gratifications research, 19-32. Beverly Hills, CA: Sage. 

Katz, J.E. and Aspden, P. 1997. A nation of strangers? Communications of The ACM 

40(12), 81-86. 

Kautiainen, S., Koivusilta, L.K., Lintonen, T., Virtanen, S.M. and Rimpela, A.H. 2005. 

Use of information and communication technology and the prevalence of overweight 

and obesity among adolescents. International Journal of Obesity 29, 925-933. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://books-and-culture/antidepressants-depression-terrorism-weapon
http://www.nichd.nih.gov/about/meetings/2006/electronicmediaconf/jordan%20abstract.%20cfm


 
 

129 
 

Kayany, J.M. and Yelsma, P. 2000. Displacement effects of online media in the socio-

technical contexts of households. Journal of Broadcasting and Electronic Media 44(2), 

215-230. 

Kendall, P. 2007. Rewired: Youth ministry in an age of IM and MySpace. Valley Forge, 

PA: Judson. 

Kerawalla, L., and Crook, C. 2002. Children‟s computer use at home and at school: 

Context and continuity. British Educational Research Journal 28(6), 751-771.  

Kiesler, S., Zdaniuk, B., Lundmark, V. and Kraut, R. 2000. Troubles with the internet: 

The dynamics of help at home. Human-Computer Interaction 15, 322-351. 

Kildare, C.A. 2017. Infant‟s perceptions of mother‟s phone use: Is mother‟s phone use 

generating the still face effect? Doctoral Thesis, University of North Texas. 

Kildare, C.A. and Middlemiss, W. 2017. Impact of parents mobile device use on parent-

child interaction: A literature review. Computers in Human Behaviour 75, 579-593. 

Doi.org/10.1016/j.chb.2017.06.003 D.R. 

Kim, J. and Lee, J.R. 2011. The Facebook paths to happiness: Effects of the number of 

Facebook friends and self-presentation on subjective well-being. Cyberpsychology, 

Behaviour and Social Networking 14(6), 359-364. 

King, S.A. 1999. Internet gambling and pornography: Illustrative examples of 

psychological consequences of communication anarchy. Cyberpsychology and 

Behaviour 2, 175-193. 

Kirkorian, H.L., Pempek, T.A., Murphy, L.A., Schmidt, M.E. and Anderson, D.R. 2009. 

The impact of background television on parent-child interaction. Child Development 

80(5), 1350-1359. Doi.org/10.1111/j.1467-8624.2009.01337.x 

Kostyrka-Allchorne, K., Cooper, N. and Simpson, A. 2017. The relationship between 

television exposure and children's cognition and behaviour: A systematic review 

Developmental Review 44, 19-58. Doi.org/10.1016/j.dr.2016.12.002. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

https://doi.org/10.1016/j.chb.2017.06.003%20D.R


 
 

130 
 

Kraut, R., Kiesler, S., Boneva, B., Cummings, J.N., Helgeson, V. and Crawford, A.M. 

2002. Internet paradox revisited. Journal of Social Issues 58(1), 49-74. 

Kraut, R., Patterson, M., Lundmark, V., Kiesler, S., Mukophadhyay, T. and Scherlis, W. 

1998. Internet paradox: A social technology that reduces social involvement and 

psychologicalwell-being? American Psychologist 53(9), 1117-1031. 

Kraut, R., Scherlis, W., Mukhopadhyay, T., Manning, J. and Kiesler, S. 1996. The 

HomeNet field trial of residential internet services. Communications of The ACM 39(12), 

55-63. 

Kross, E., Verduyn, P., Demiralp, E., Park, J., Lee, D.S., Lin, N., Shablack, H., Jonides, 

J. and Ybarra, O. 2013. Facebook use predicts declines in subjective well-being in 

young adults.  PloS One 8(8), e69841. 

Kuczynski, L. Beyond bidirectionality: Bilateral conceptual frameworks for understanding 

dynamics in parent-child relations. In: L. Kuczynski (Ed), Handbook of Dynamics in 

Parent-child Relations, 1-24. Thousand Oaks, CA: Sage. 

Kuruso, T., Worthington, E., McCollough, M. and Sandage, S. 1996. Empirical research 

on religion and psychotherapeutic processes and outcomes. Psychological Bulletin 

119(3), 448-487. 

Lambert, C., Jomeen, J. and McSherry, W. 2010. Reflexivity: A review of the literature in 

the context of midwifery research. British Journal of Midwifery 18(5), 321-326. 

Lanigan, J.D. 2009. A socio-technological model for family research and intervention: 

How information and communication technologies affect family life. Marriage and Family 

Review 45, 587-609. 

Lanigan, J.D., Bold, M. and Chenoweth, L. 2009. Computers in the family context: 

Perceived impact on family time and relationship. Family Science Review 14(1), 16-32  

Larson, R.W. and Verma, S. 1999. How children and adolescents spend time across the 

world: Work, play and developmental opportunities. Psychological Bulletin 125, 701-

736. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

131 
 

Lea, M. and Spears, R. 1991. Computer-mediated communication, de-individuation, and 

group decision-making. International Journal of Man-Machine Studies 34, 283-301.  

Lee, S. and Chae, Y. 2007. Children‟s internet use in a family context: Influence on 

family relationships and parental mediation. Cyberpsychology and Behaviour 10(5), 

640-644.  

Lee, K., Bernheim Brush, A.J. and Inkpen, K.M. 2009. Exploring communication and 

sharing between extended families. International Journal of Human-Computer Studies, 

67, 128-138. 

Lenhart, A. 2012. Downloading apps for children. Washington, DC: Pew Research 

Center. Retrieved from: http://www.pewinternet.org/2012/05/15/downloading-apps-for-

children/ Accessed Aug 2017. 

Lenhart, A., Lewis, O. and Rainie, L. 2001. Teenage life online: The rise of the instant-

message generation and the internet’s impact on friendships and family relationships. 

Washington, DC: Pew Internet and American Life Project. 

Liau, A.K., Khoo, A. and Ang, P.H. 2008. Parental awareness and monitoring of 

adolescent internet use. Current Psychology 27, 217-233. 

Lim, S.S. 2013. Media and peer culture: Young people sharing norms and collective 

identities with & through media. In: D. Lemish (Ed), Routledge Handbook of Children, 

Adolescents and Media, 322-328. New York: Routledge. 

 Lin, L.Y., Sidai, J.E., Shensa, A., Radovic, A., Miller, E., Colditz, J.B. and Primack, B.A. 

2016. Association between social media use and depression among U.S. young adults. 

Depression and Anxiety 33(4), 323-333. 

Lincoln, Y.S. and Guba, E.G.1985. Naturalistic inquiry. Newbury Park, CA: Sage. 

Linhart, T. and Livermore, D. 2011. Global youth ministry: Reaching adolescents around 

the world. Grand Rapids, MI: Zondervan. 

Livingstone, S. 2002. Young people and new media. London: Sage. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://www.pewinternet.org/2012/05/15/downloading-apps-for-children/
http://www.pewinternet.org/2012/05/15/downloading-apps-for-children/


 
 

132 
 

Livingstone, S. 2003. Children‟s use of the internet: Reflections on the emerging 

research agenda. New Media and Society 5(2), 147-166. 

Livingstone, S. 2005. Strategies of parental regulation in the media-rich-home. 

Computers in Human Behaviour 23, 920-941.  

Livingstone, S. and Bober, M. 2004. UK Children go online: Surveying the experiences 

of young people and their parents. London: London School of Economics, Department 

of Media and Communication. 

Livingstone, S and Bober, M. 2005. UK children go online: Final report of key project 

findings: London. London School of Economics, Department of Media and 

Communication. 

Livingstone, S and Bovill, M. 1999. Young people, new media: Report of the research 

project: „Children, young people and the changing media environment‟. London: London 

School of Economics and Political Science.  

Livingstone, S. and Bovill, M. 2001 Children and their changing media environment: A 

European comparative study. Hove, UK: Lawrence Erlbaum. 

Livingstone, S. and Helsper, E. 2007. Taking risks when communicating on the internet. 

Information, Communication and Society 5, 619-644. 

Livingstone, S. and Helsper, E.J. 2008. Parental mediation of children‟s internet use. 

Journal of Broadcasting and Electronic Media 52(4), 581-599.  

Lorenz, B. 2017. A digital safety model for understanding teenager internet user‟s 

concern‟s. PhD thesis, Tallin University of Technology, Estonia.  

Lou, L.L., Yan, Z., Nickerson, A. and McMorris, R. 2012. An examination of the 

reciprocal relationship of loneliness and Facebook use among first-year college 

students. Journal of Educational Computing Research 46(1), 105-117.  

Lowenstein, A., Katz, R. and Gur-Yash, N. 2007. Reciprocity in parent-child exchange 

and life satisfaction among the elderly: A cross-national perspective. Journal of Social 

Issues 63(4), 865-883. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

133 
 

Lunenburg, F.C. 2010. Communication: The process, barriers and improving 

effectiveness. Schooling 1(1), 1-11. 

Lup, K., Trub, L. and Rosenthal, L. 2015. Instagram #instead?  Exploring associations 

among Instagram use, depressive symptoms, negative social comparison, and 

strangers followed. Cyberpsychology, Behaviour and Social Networking 18(5), 247-252.  

MacNee, L.C. and McCabe, S. 2008. Understanding nursing research: Using research 

in evidence-based practice. Philadelphia, PA: Lippincott Williams & Wilkins. 

Madden, M. 2017. Privacy, security and digital inequality: How technology experiences 

and resources vary by socio-economic status, race and ethnicity. New York: Data and 

Society. 

https://datasociety.net/pubs/prv/DataAndSociety_PrivacySecurityansDigitalInequality. 

Madden, M. and Lenhart, A. 2006. Online dating: Americans who are seeking romance 

use the internet to help them in their search, but there is still widespread public concern 

about the safety of online dating. Washington, DC: Pew Internet and American Life 

Project. http://www.pewinternet.org.  

Maidden, M. 2009. Eating, thinking and staying active with new media. Paper presented 

at National Institute of Child Health and Development Conference, 2 June. 

http://www.pewinternet.org/Presentations/2009/15-Eating-Thinking-and -Staying-Active-

with-New-Media.aspx (accessed 30 September 2009).  

Malamuth, N.M and Impett, E.A.2001. Research on sex and media: What do we know 

of the effects on children and adolescents? In: D.G. Singer and J.L. Singer, (Eds), 

Handbook of Children and Media, 269-287. Thousand Oaks, CA: Sage. 

Malaterre, A.O., Jacobs, J.A. and Rothbard, N.P. 2019. Technology, work, and family: 

Digital cultural capital and boundary management. Annual Review of Sociology 45, 425-

447. 

Mango, A.M., Taylor, T and Greenfield, P.M. 2012. Me and my 400 friends: The 

anatomy of college students‟ Facebook networks, their communication patterns and 

well-being. Developmental Psychology 48(2), 369-380.  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

https://datasociety.net/pubs/prv/DataAndSociety_PrivacySecurityansDigitalInequality
http://www.pewinternet.org/
http://www.pewinternet.org/Presentations/2009/15-Eating-Thinking-and%20-Staying-Active-with-New-Media.aspx
http://www.pewinternet.org/Presentations/2009/15-Eating-Thinking-and%20-Staying-Active-with-New-Media.aspx


 
 

134 
 

Mason, J. 2002. Qualitative researching. London: Sage. 

Mastro, D.E. 2003. A social identity approach to understanding the impact of television 

messages. Communication Monographs 70, 98-113. 

Mastro, D. Behm-Morawitz, E. and Ortiz, M. 2007. The cultivation of social perceptions 

of Latinos: A mental models approach. Media Psychology 9, 1-19. 

Mathers, N., Fox, N. and Hunn, A. 2002. Using interviews in a research project. Trent 

Focus Group.  

Mazmanian, M. Orlikowski, W.J. and Yates, J. 2013. The autonomy paradox: The 

implications of mobile email devices for knowledge professionals. Organizaion Science 

24, 1337-1357. 

McAdams, D.P. 2009. The moral personality. In: D. Narvaez, and D.K. Lapsley (Eds), 

Personality, identity, and character: Explorations in moral psychology, 11-29. New York: 

Cambridge University Press.  

McClure, E., Vaala, S. and Toub, T.S. 2017. Discovering kids‟ apps: Do family 

strategies vary by income? New York: The Joan Ganz Cooney Center at Sesame 

Workshop.http://ww.joangnzcooneycenter.org/wpcontent/uploads/2017/06/jgcc_dicoveri

ngkidsaps. pdf 

McDaniel, B.T and Coyne, S.M. 2016a. „Technoference‟: The interference of technology 

in couple relationships and implications for women‟s personal and relational well-being. 

Psychology of Popular Media and Culture 5(1), 85-98.  

McDaniel, B.T. and Coyne, S.M. 2016b. Technology interference in the parenting of 

young children: Implications for mother‟s perceptions of coparenting. The Social 

Science Journal 53(4), 435-443.  

McDaniel, B.T and Radesky, J.S. 2017. Technoference: Parent distraction with 

technology and associations with child behavior problems. Child Development 89(1), 

100-109.  

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://ww.joangnzcooneycenter.org/wpcontent/uploads/2017/06/jgcc_dicoveringkidsaps
http://ww.joangnzcooneycenter.org/wpcontent/uploads/2017/06/jgcc_dicoveringkidsaps


 
 

135 
 

McDougall, M.A., Walsh, M., Wattier, K., Knigge, R., Miller, L., Stevermer, M. and 

Fogas, B. S. 2016. The effect of social networking sites on the relationship between 

perceived social support and depression. Psychiatry Research 246, 223-229.  

McKenna, K.Y.A. Green, A. and Gleason, M. 2002. Relationship formation on the 

internet: What‟s the big attraction? Journal of Social Issues 58, 9-31. 

McLeod, J. 1997. Narrative and psychotherapy. London: Sage. 

McNamee, S. and Gergen, K.J.  1992. Therapy as social construction. London, Sage. 

McRobbie, A. 1993. Shut up and dance: Youth culture and changing modes of 

femininity. Cultural Studies 7(3), 406-426. 

Mesch, G.S. 2001. Social relationships and internet use among adolescents in Israel. 

Social Science Quarterly 82(2), 329-340. 

Mesch, G. 2006a. Family relations and the internet: Exploring a family boundaries 

approach. Journal of Family Communication 6, 119-138.  

Mesch, G.S and Talmud, I. 2007. Similarity and the quality of online and offline social 

relationships among adolescents in Israel. Journal of Research in Adolescence 17(2), 

455-465. 

Mesch, G.S. and Talmud, I. 2010. Wired youth: The social world of adolescence in the 

information age. New York: Routledge.  

Mitchell, K.J. Finkelhor, D. and Wolak, J. 2003. The exposure of youth to unwanted 

sexual material on the internet: A national survey of risk, impact, and prevention. Youth 

and Society 34(3), 330-358. 

Morgan, A. 2000. What is narrative therapy? Adelaide: Dulwich Center. 

Morgan, M. and Signorielli, N. 1990. Cultivation analysis: Conceptualization and 

methodology. In: N. Signorielli and M. Morgan (Eds), Cultivation Analysis: New 

directions in media effects research. 13-34. Newbury Park, CA: Sage. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

136 
 

Morgan, P., Hubler, D.S, Payne, P.B. Pomeroy, C. Gregg, D. and Homer, M. 2016. My 

partner‟s media use: A qualitative study exploring perceptions of problems with partner‟s 

media use. Marriage and Family Review 53(7), 683-695. 

Moore, A.M. 2006. A parent‟s look at technology. Montessori Life 18(2). 

Mueller, W. 2006. Engaging the soul of youth culture: Bridging teen worldviews and 

Christian truths. Downers Grove, IL: Zondervan. 

Müller, J. 1999. Companions on the journey. The art of pastoral narrative conversation. 

Roodepoort: Logos Books. 

Murray, C.E. and Campell, E.C. 2015. The pleasures and perils of technology in 

intimate relstionships. Journal of Couple and Relationship Therapy 14(2), 116-140.  

Nel, M. 2000. Youth ministry: An inclusive congregational ministry. Pretoria: Design 

Books. 

Nelissen, S. and Van den Bulck, J. 2018. When digital natives instruct digital 

immigrants: Active guidance of parental media use by children and conflict in the family. 

Information, Communication and Society 21(3), 375-387. 

Neuman, S 1991 Literacy in the television age. Norwood. NJ: Ablex.  

Nie, N.H., Hillygus, D.S and Erbring, L. 2002. Internet use, interpersonal relations and 

sociability: A time diary study. In: B. Wellman and C. Haythornthwaite (Eds), Internet in 

Everyday Life, 213-243. New York: Wiley Blackwell. 

Nisbett, R and Ross, L. 1980. Human inferences: Strategies and shortcomings of 

human judgement. Englewood Cliffs, NJ: Prentice Hall. 

Northrup, J. and Smith, J. 2016. Effects of Facebook maintenance behaviours on 

parents experience of love. Contemporary Family Therapy 38(2), 245-253.  

Ofcom, 2016. Children and parents: Media use and attitudes report. London: Ofcom. 

Office for National Statistics 2013. Internet access-Households and individual, 2013. 

http://www.ons.gov.uk/ons/rel/rdit2/internet-access-households and-

individuals/2013/index.html. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://www.ons.gov.uk/ons/rel/rdit2/internet-access-households%20and-individuals/2013/index.html
http://www.ons.gov.uk/ons/rel/rdit2/internet-access-households%20and-individuals/2013/index.html


 
 

137 
 

O‟Keeffe, G.S. and Clarke-Pearson, K. 2011. The impact of social media on children, 

adolescents, and families. Pediatrics 127(4), 800 804. 

Olson, D.H., Russel, C.S. and Sprenkle, D.H. 1983. Circumflex model of marital and 

family systems. Family Processes 22, 69-83. 

Orthner, D.K and Mancini, J.A. 1991. Benefits of leisure experiences for family bonding. 

In: B.L. Driver, P.J. Brown and G.L. Peterson (Eds), Benefits of leisure, 289-301. New 

York: Vantage. 

Pagani, L.S., Fitzpatrick, C., Barnett, T.A. and Dubow, E. 2010. Prospective 

associations between early childhood television exposure and academic, psychosocial, 

and physical well-being by middle childhood. Archives of Pediatric Adolescent Medicine 

164(5), 425-431. 

Palmgreen, P. Wenner, L.A. and Rosengren, K.E. 1985. Uses and Gratifications 

research: The past ten years. In: K.E. Rosengren, L.A. Wenner, and P. Palmgreen 

(Eds), Media gratifications research: Current perspectives, 11-37. Beverly Hills, CA: 

Sage. 

Pardum, C.J., L‟Engle, K.L. and Brown, J.D. 2005. Linking exposure to outcomes: Early 

adolescents‟ consumption of sexual content in six media. Mass Communication and 

Society 8(2), 75-91. 

Parks, M.R. and Floyd, K. 1996. Making friends in cyberspace. Journal of 

Communication, 46, 80-97. 

Parks, M.R. and Roberts, L.D. 1998. „Making MOOsic‟: The development of personal 

relationships on-line and a comparison to their off-line counterparts. Journal of Social 

and Personal Relationships 15, 517-537. 

Pasquier, D. 2001. Media at home: Domestic interactions and regulation. In: S. 

Livingstone, and M. Bovill, (Eds), Children and their changing media environment. A 

European comparative study, 161-178. Mahwah, NJ: Lawrence Erlbaum. 

Paxton, P. 1999. Is social capital declining in the United States? A multiple indicator 

assessment. American Journal of Sociology 105(1), 88-127. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

138 
 

Payne, M. 2006. Narrative therapy: An introduction for counsellors. London: Sage. 

Pearson Student Mobile Device Survey 2014: National report. 

http://www.pearsoned.com/wp-content/uploads/Pearson- K12-Student-Mobile-Device-

Survey-050914-PUBLIC-Report.pdf 

Pellegrini, A.D. and Smith, P.K. 1998. Physical activity play: The nature and function of 

a neglected aspect of play. Annual Progress in Child Psychiatry and Child Development 

69, 5-36. 

Postmes, T.R., Spears, and Lea, M. 1998. Breaching or building social boundaries? 

Side-effects Of computer-mediated communication. Communication Research 25(6), 

689-715. 

Potter, J.G. Murphy, S.T. and Coover, G. 1996. Priming prejudice: How stereotypes and 

counter-stereotypes influence attribution of responsibility and credibility among 

ingroups. Human Communication Research 23, 36-58. 

Potter, W.J. 1988. Three strategies for elaborating the cultivation hypothesis. 

Journalism Quarterly 65, 930-939. 

Prensky, M. 2001. Digital natives, digital immigrant‟s, Part 2: Do they really think 

differently? On the Horizon 9(6), 1-6. 

Pudi, T.I. 2006. Understanding technology education from a South African perspective. 

Pretoria: Van Schaik. 

Rabby, M. and Walther, J.B. 2002. Computer mediated communication impacts on 

relationship formation and maintenance. In: D. Canary and M. Dainton (Eds), 

Maintaining relationships through communications: Relational, contextual, and cultural 

variations, 141-162. Mahwah, NJ: Erlbaum. 

Radesky, J.S., Kistin, C.J. Zukerman, B., Nitzberg, K., Gross, J., Kaplan-Sanoff, M. and 

Silverstein, M. 2014. Patterns of mobile device use by caregivers and children during 

meals in fast food restaurants. Pediatrics 133(4), e843-e849. 

doi.org/10.1542/peds.2013-3703 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://www.pearsoned.com/wp-content/uploads/Pearson-%20K12-Student-Mobile-Device-Survey-050914-PUBLIC-Report.pdf
http://www.pearsoned.com/wp-content/uploads/Pearson-%20K12-Student-Mobile-Device-Survey-050914-PUBLIC-Report.pdf


 
 

139 
 

Rainey, L. and Zickuhr, K. 2015. American‟s views on mobile etiquette. Washington, 

DC: Pew Research Center, Internet and Technology. http:// 

www.pewinternet.org/2015/08/26/americans-view-on-mobile-etiquette/ 

Rheingold, H. 1993. The virtual community: Homesteading on the electronic frontier. 

Cambridge, MA: Perseus Books 

Rideout, V., Foehr, U. and Roberts, D. 2010. Generation M2: Media in the lives of 8 to 

18 year olds. Menlo Park, CA: Henry Kaiser Family Foundation.   

Rideout, V.E. and Hamel, E. 2006. The media family: Electronic media in the lives of 

infants, toddlers, preschoolers and parents. Menlo Park, CA: Henry Kaiser Family 

Foundation. 

Rogers, E.M. 1983. Diffusion Innovations. New York: Free Press. 

Rogers, E.M. and Shoemaker, F.F. 1971. Communication of innovations: A cross-

cultural approach. New York: The Free Press. 

Rosen, L.D., Cheever, N.A. and Carrier, L.M. 2008. The association of parenting style 

and child age with parental limit setting and adolescent MySpace behavior. Journal of 

Applied Developmental Psychology 29, 459-471.  

Ross, M.W. and Kauth, M.R. 2002. Men who have sex with men, and the internet: 

Emerging clinical issues and their management. In: A. Cooper (Ed), Sex and the 

internet: A guidebook for clinicians, 47-69. New York: Brunner-Routledge. 

Rubin, A. 1983. Television uses and gratifications: The interactions of viewing patterns 

and motivations. Journal of Broadcasting 27, 37-51. 

Rubin, A.M. 2002. The Uses and Gratifications perspective of media effects. In: J.Bryant 

and D Zillmann (Eds), Media effects: Advances in theory and research, 525-548. 

Hillsdale, NJ: Lawrence Erlbaum. 

Rudi, J. and Dworkin, J. 2014. Youth online media use: Associations with youth 

demographics, parental monitoring, and parent-child relationships. Journal of Youth 

Development 9(1), 59-70. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://www.pewinternet.org/2015/08/26/americans-view-on-mobile-etiquette/


 
 

140 
 

Shanahan, J. and Morgan, M. 1999. Television and its viewers: Cultivation theory and 

research. Cambridge, UK: Cambridge University Press. 

Sanders, C.E., Field, T.M., Miguel, D. and Kaplan, M. 2000. The relationship of internet 

use to depression and social isolation among adolescents. Adolescence 35, 237-242. 

Saxbe, D., Graesch, A. and Alvik, M. 2011. Television as a social or solo activity: 

Understanding families‟ everyday television viewing patterns. Communication Research 

Reports 28(2), 180-189.  

Schmidt, M.E. and Vandewater, E.A. 2008. Media and attention, cognition and school 

achievement. The Future of Children 18(1), 63-85.  

Schrum, L.J. 2002. Media consumption and perceptions of social reality: Effects and 

underlying processes. In: J. Bryant and D. Zillman (Eds), Media effects: Advances in 

theory and research, 69-95. Mahwah, NJ: Lawrence Erlbaum. 

Schwandt, T.A., Lincoln, Y.S. and Guba, E.G. 2007. Judging interpretations, but is it 

rigorous? Trustworthiness and authenticity in naturalistic evaluation. New Directions for 

Evaluation 114, 11-25. 

Seto, M.C., Maric, A. and Barbaree, H.E. 2001. The role of pornography in the etiologic 

of sexual aggression. Aggression and Violent Behaviour 6(1), 35-53. 

Sharaievska, I. and Stodolska, M. 2017. Family satisfaction and social networking 

leisure. Leisure Studies 36(2), 231-243. Doi.org/10.1080/02614367.2016.1141974. 

Shensa, A., Sidani, J.E., Lin, L., Bowman, N. and Primack, B.A. 2016. Social media use 

and perceived emotional support among U.S young adults. Journal of Community 

Health 41(3), 541-549.  

Shepherd, C., Arnold, M. and Gibbs, M. 2006. Parenting in the connected home. 

Journal of Family Studies 12(2), 203-222. 

Shklovski, I., Kraut, R. and Rainie, L. 2004. The internet and social participation: 

Contrasting cross-sectional and longitudinal analyses. Journal of Computer-mediated 

Communication 10(1), 765-807. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

141 
 

Signorielli, N. and Morgan, M. 1996. Cultivation analysis: Research and practice. In: 

M.B Salwen and D.W. Stacks (Eds). An integrated approach to communication theory 

and research, 111-126. Mahwah, NJ: Lawrence Erlbaum. 

Silicon Valley Community Foundation 2017. Lost connections in a world of connectivity: 

findings from a study on the use of technology with young children in Silicon Valley. 

Mountain View, CA. https://www.siliconvalleycf.org/sites/default/files/publications/cel-

tech-report-2017.pdf. 

Silverstein, M. and Bengston, V.L. 1994. Does intergenerational social support influence 

the psychological well-being of older parents? The contingencies of declining health and 

widowhood. Social Science and Medicine 38(7), 943-957. 

Silverstone, R. and Haddon, L.1996. Design and the domestication of information and 

communication technologies: Technical change and every-day life. In: R. Silverstone 

and R. Mansell (Eds), Communication by design: The politics of information 

technologies, 44-74. Oxford: Oxford University Press.  

Small, G.W. and Vorgan, G. 2008. IBrain: Surviving the technological alteration of the 

modern mind. New York: Collins Living. 

Smetana, J.G and Asquith, P. 1994. Adolescents‟ and parents‟ conceptions of parental 

authority and personal autonomy. Child Development 65, 1147-1162. 

Smetana, J., Crean, H.F. and Campione-Barr, N. 2005. Adolescents‟ and parents‟ 

changing conceptions of parental authority. New Directions for Child and Adolescent 

Development 108, 31-46. 

Smith, A. 2015. U.S. smartphone use in 2015. Pew Research Center, Internet and 

Technology. http://www.pewinternet.org/2015/04/01/us-smartphone-use-in 2015/  

Spears, R. and Lea, M. 1994. The hidden power in computer-mediated communication. 

Communication Research 21, 427-459. 

Speed, B. 1991. Reality exists O.K.? An argument against constructivism and social 

constructionism. Journal of Family Therapy 13(4), 395-409. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://www.pewinternet.org/2015/04/01/us-smartphone-use-in


 
 

142 
 

Sproull, L. and Kiesler, S. 1986. Reducing social contexts cues: Electronic email in 

organizational communications. Management Science 32, 1492-1512. 

Sproull, L. and Kiesler, S. 1991. Connections. Cambridge, MA: MIT Press.  

Steinberg, L. 1985. Adolescence. New York: Alfred A. Knopf. 

Steinberg, L. and Silk, J. 2002. Parenting adolescents. In: M. Bornstein (Ed), Handbook 

of Parenting, Vol 1: Children and Parenting. Mahwah, NJ: Lawrence Erlbaum. 

Stilling, E. 1997. The electronic melting pot hypothesis: The cultivation of acculturation 

among Hispanic through television viewing. The Howard Journal of Communication 8, 

77-100.  

Stoll, C. 1995. Silicon snake oil: Second thoughts on the information highway. New 

York: Doubleday 

Subrahmanyam, K. and Greenfield, P. 2008. Online communication and adolescent 

relationships. The Future of Children 18(1), 119-146. 

Subrahmanyam, K., Kraut, R.E., Greenfield, P. and Gross, E.F. 2000. The impact of 

home computer use on children‟s activities and development. The Future of Children 

10, 123-144.  

Subrahmanyam, K., Kraut, R.E., Greenfield, P and Gross, E.G. 2001. The impact of 

computer use on children‟s and adolescents‟ development. Journal of Applied 

Developmental Psychology 22(1), 7-30.  

Subrahmanyam, K. and Smahel, D. 2011. Digital youth: The role of media development. 

New York: Springer. 

Swist, T., Collin, P., McCormack, J. and Third, A. 2015. Social media and well-being of 

children and young people: Institute for culture and society. Report for the West 

Australian Commission for Children and Young People, Western Sydney University. 

Tajfel, H. and Tafjel, C. 1979. An integrative theory of intergroup conflict. In: S. Worcel 

and W.G. Austin (Eds.). The social psychology of intergroup relations, 33-47. Montery, 

CA: Brooks-Cole. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

143 
 

Tapscott, 1998. Growing up digital: The rise of the net generation. New York: McGraw-

Hill. 

Tesch, R. 1992. Qualitative research: Analysis types and software tools. New York: 

Falmer. 

The National Center on Addiction and Substance Abuse (DCASA). 2009. The 

importance of family dinners. 

http://www.casacolumbia.org/download.aspx?path=/UploadedFiles/ufymohw3.pdf. 

Tobin, G.A. and Begley, C.M. 2004. Methodological rigour within a qualitative 

framework. Journal of Advanced Nursing 48(4), 388-396.  

Tokunaga, R.S. 2015. Interpersonal surveillance over social network sites: Applying a 

theory of negative relational maintenance and the investment model. Journal of Social 

and Personal Relationship, 33(2), 171-190. Doi.org/10.1177/0265407514568749. 

Turkle, S. 2011. Alone together: Why we expect more from technology and less from 

each other. New York: Basic Books.  

Turkle, S. 2015. Reclaiming conversation: The power of talk in a digital age. New York: 

Penguin.  

Turow, J. 2001. Family boundaries, commercialism, and the internet: A framework for 

research. Applied Developmental Psychology 22, 73-86. 

Turow, J. and Nir, L. 2000. The internet and the family 2000: The view from the parents, 

the view from the kids. Report Series No.13. The Annenberg Public Policy Center, 

University of Pennsylvania. 

Twist, M.L.C., Hertlein, K., Allen, H. and Smith, J.M. 2013. How many bytes does it 

take?  A content analysis of cyber issues in couple and family therapy journals. Journal 

of Marital and Family Therapy 40(1). Doi.10.111/j.1752-0606.2012.00332.x 

Uhls, Y.T., Michikyan, M., Moris, J., Garcia, D., Small, G.W., Zgourou, E. and 

Greenfield, P.M. 2014. Five days at outdoor education camp without screens improves 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

144 
 

preteen skills with nonverbal emotion cues. Computers in Human Behaviour 39, 387-

392. 

Valour, P.M. and Hunter, L.W. 2005. Technology, organizations and work-life 

integration. In: E.E. Kossek and S.J. Lambert (Eds), Managing work-life integration in 

organizations: Future directions for research and practice, 593-618. Mahwah, NJ: 

Lawrence Erlbaum. 

Van den Berg, J.A. 2017. Tweeting dignity: A practical theological reflection on Twitter‟s 

normative function. HTS Theological Studies 73(4).  

Van den Bulck, J. Custers, K. and Nelissen, S. 2016. The child-effect in the new media 

environment: Challenges and opportunities for communication research. Journal of 

Children and Media 10(1), 30-38. 

Van den Bulck, J. and Van den Bergh, B. 2016. The child effect in media and 

communication research: A call to arms and an agenda for research. Annals of the 

International Communication Association 29(1), 35-48. 

Van Dijk, J. 2005. The deepening divide: Inequality in the information society. London: 

Sage. 

Van Hook, J., McHale, S.M. and King, V. 2018. Families and technology. Cham, 

Switzerland: Springer Nature. 

Vaterlaus, J.B., Beckert, T.E., Tulane, S. and Bird, C.V. 2014. „They always ask what 

I‟m doing and who I‟m talking to‟: Parental mediation of adolescent interactive 

technology use. Marriage and Family Review 50(8), 691-713. 

Doi.org/10.1080/01494929.2014.938795. 

Villegas, A. 2013. The influence of technology on family dynamics: Proceedings of the 

70th New York State Communication Association, 19-21 October 2012. 

http://docs.rwu.edu/nyscaproceedings/vol2012/iss1/10. 

Wade, L. 2019. How social media is reshaping today‟s education system. Centre for 

Social Impact Communication at the School of Continuing Studies, Georgetown 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://docs.rwu.edu/nyscaproceedings/vol2012/iss1/10


 
 

145 
 

University, Washington DC. https://csic.georgetown.edu/magazine/social-media-

reshaping-todays-education-system/  

Wajcman, J., Bittman, M. and Brown, J.E. 2008. Families without borders: Mobile 

phones, connectedness and work-home divisions. Sociology 42, 635-652. 

Walther, J.B. 1992. Interpersonal effects in computer-mediated interaction: A relational 

perspective. Communication Research 19, 52-90.  

Wang, K., Zhou, M. and Zhang, Z. 2017. Can insecurely attached dating couples get 

compensated on social network sites? The effect of surveillance. Computer in Human 

Behaviour 73, 303-310. Doi.org/10.1016/j.chb.2017.03.046. 

Warren, R. 2003. Parental mediation of preschool children‟s television viewing. Journal 

of Broadcasting and Electronic Media 47(3), 394-417.  

Warren, R. 2005. Parental mediation of children‟s television viewing in low-income 

families. Journal of Communication 55(4), 847-863.  

Watkins, S.C. 2009. The young and the digital: What the migration to social-network 

sites, games and anytime, anywhere media means for our future. Boston, MA: Beacon. 

Watt, D. and White, J.M. 1994. Computers and the family life: A family developmental 

perspective. Journal of Comparative Family Studies 30(1), 1-15. 

Wellman, B. 2001. Computer networks as social networks. Science 293, 2031-2034. 

Wertz, F.J. 2005. Phenomenological research methods for counseling psychology. 

Journal of Counseling Psychology 52(2), 167-177. 

White, M. 1995. Re-authoring lives: Interviews and essays. Adelaide: Dulwich Centre. 

White, M. 2001. Narrative practice and the unpacking of identity conclusions. Gecko: A 

Journal of Deconstruction and Narrative Ideas in Therapeutic Practice 1, 28-55. 

White, M. 2005. Workshop notes. http://www.dulwichcentre.com.au/. 

White, M. 2007. Maps for narrative practice. New York: Norton. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 

http://www.dulwichcentre.com.au/


 
 

146 
 

White, M & Epston, D 1990. Narrative means to therapeautic ends. Adelaide: Dulwich 

Centre. 

Whitty, M.T and Quigley, L. 2008. Emotional and sexual infidelity offline and in 

cyberspace. Journal of Marital and Family Therapy 34, 461-468.  

Williams, A.L and Mertem, M.J. 2011. iFamily: Internet and social media technology in 

the family context. Family and Consumer Sciences Research Journal 40(2), 150-170. 

Wilkinson, C.,Low, F. and Gluckman, P.2021. The effects on children’s emotional, 

social, and cogninitive development. Auckland, Koi Tu. 

Wolak, J., Mitchell, K.J. and Finkelhor, D. 2003. Escaping or connecting? 

Characteristics of youth who form close online relationships. Journal of Adolescence 26, 

105-119. 

Wray-Lake, L., Crouter, A.C. and McHale, S.M. 2010. Developmental patterns in 

decision-making autonomy across middle childhood and adolescence: European 

American parents perspectives. Child Development 81(2), 636-651.  

Wyer, R.S. and Srull, T.K. 1989. Memory and cognition in its social context. Hillsdale, 

NJ: Lawrence Erlbaum. 

Xu, S., Wang, Z. and David, P. 2016. Media multitasking and well-being of university 

students. Computers in Human Behaviour 55, 242-250.  

Yang, C., Wu, H., Zhu, M. and Southwell, B.G. 2004. Tuning in to fit in? Acculturation 

and media use among Chinese students in the United States. Asian Journal of 

Communication 14(1), 81-94. 

Yust, K.M. 2004. Real kids, real faith: Practices for nurturing children’ spiritual lives. San 

Francisco, CA: Jossey-Bass. 

Zabrieskie, R.B. and McCormick, B.P. 2001. The influences of family leisure patterns on 

perceptions of family functioning. Family Relations 50(3), 281-289. 

Zhong, B. 2013. From smartphones to iPad: Power users‟ disposition toward mobile 

media devices. Computers in Human Behaviour 29(4), 1742-1748. 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

147 
 

Zuckerman, D., Singer, D. and Singer, J. 1980. Children‟s television viewing, racial and 

sex role attitudes. Journal of Applied Social Psychology 10(4), 281-294. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

148 
 

                                                                                                                   

Appendix A 

 

 

Research Office 
Mrs Daleen Kotzé 

 

 
NAME: Ms MG Mohale 
STUDENT NUMBER: 18351264 
COURSE: Masters 
DATE: 5 October 2021 
APPLICATION NUMBER: T038/21 

 
 
This letter serves as confirmation that the research proposal of this student was 
evaluated by: 

 

1) The Research committee: This applies to all research proposals 
2) The Research Ethics committee: This applies only to research that includes people 

as sources of information 

You are hereby notified that your research proposal (including ethical clearance 

where it is applicable) is approved. 

 

 

Prof E van Eck 
Chairperson: Research committee: Faculty of Theology and Religion 

 

 

Dr T van Wyk 

 
 
 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 
 

149 
 

Chairperson: Research Ethics committee: Faculty of Theology and Religion. 

                                                                                                    Appendix B 

INFORMED CONSENT TO PARTICIPATE 

 

I hereby confirm that I have read an informed consent letter and I am fully aware of what 

participation in this study entails. I hereby give my consent to participate in Mamasila 

Grace Mohale‟s research study. 

In addition, 

I understand what participation in this study requires from me. 

I understand my participation is voluntary, no remuneration attached. 

I understand I have the right to withdraw at any time I may choose. 

I understand that any information I share will be held in the strictest confidence by the 

researchers. 

I understand I have access to the final copy of the research report and results. 

By signing this form I am giving my word to participate. 

 

Signed by __________________ on (date) __________________ at  

(Place) ___________________ 

  

Participant signature 

 

____________________________ 

Participant email address: (if you wish to receive a summary of the research):  

 

__________________________________________ 
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                                                                                     Appendix C 

INFORMED CONSENT TO BE INTERVIEWED 

 

I have read the information sheet and I am aware that by giving consent to participate in 

this study I am required to be interviewed. I am fully aware what the interview will entail. 

 

Additionally, I understand that: 

I may refuse to answer any questions I am not comfortable with. 

I may stop the interview process at any time. 

I may withdraw at any time. 

 I will be required to verbally answer a number of questions. 

This interview may take up to an hour. 

I am free to say anything I so desire 

The researcher may use direct quotes of my words spoken. 

I will receive the research results. 

 

By signing this form I am giving my consent to be interviewed by Mamasila Grace 

Mohale. 

 

Signed by _______________ on (date) _________________at (place)  

______________________________  
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Appendix D 

INFORMED CONSENT TO BE AUDIOTAPED 

 

I have read the information sheet and I am aware that by giving consent to participate in 

this study I am required to be interviewed, and that my words will be recorded with a 

handheld audio device. 

 

Additionally, I understand that: 

The tapes and transcripts will only be heard by the researcher and her research 

supervisor, and will only be processed by the researcher. 

All tape recordings and transcripts will be kept in a password encrypted folder on the 

researcher‟s laptop, which only the researcher and her supervisor will have access to. 

All recordings will be destroyed after the research is complete. 

No identifying information will be used in the transcripts or the research report. 

 

By signing this form I am giving my consent to have my words and interview 

audiotaped. 

 

 

Signed by ___________________ on (date) ___________________ at (place) 

 

_______________________________ 
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Appendix E 

INTERVIEW QUESTIONS 

The research problem to be investigated in this study pertains to how the frequent use 

of technology affects family relationships. How the use of technology affects the way in 

which family units interact and what the consequences are for their relationships. Below 

are the interview questions: 

 

1. How important is technology/internet to you and your family?  

 

2. How often do you use the Internet? 

 

3. On average, how many hours per day do you spend on the Internet? 

 

4. What do you like doing most online? 

 

 

5. How do you prefer communicating with your family, using technology or face to 

face? Please example your answer. 

 

6. How does the use of technology affect family relationships and their interaction? 

 

7. Does it reduce, deaden, or enhance your family time? 

 

8. When you use Internet at home, what room do you use it in? 

 

9. How do you think technology is affecting social skills? 

 

  

10.  How would you limit the impact of technology on your family time together? 
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AN INFORMED CONSENT LETTER  

TECHNOLOGY AND FAMILY RELATIONSHIPS: A NARRATIVE PASTORAL 

COUNSELLING APPROACH 

Dear Sir/ Madam 

This letter serves to invite you to participate in the above study. The purpose of this 

study is to contribute to the body of existing knowledge on how technology affects family 

relationships. The study aims to explore the specific impact of technology, both negative 

and positive on the way in which families interact. 

I am hoping to get an in-depth idea of how technological advances such as information 

communication technologies are creating disruptions in family system, family structures, 

family boundaries and family quality time and changes the quality of family 

relationships, and how this may have affected them. Hence this study seeks your view, 

and I would like to formally invite you to participate. 

Participation in this study will entail being interviewed by myself, at a safe and a quit 

time that is convenient for you. The interview will be about 20-45 minutes long. The 

interview will be conducted in a language which you will be comfortable. With your 

permission the interview will be transcribed verbatim to facilitate the accurate 

processing of the data.  Data obtained can be accurately used for the final write up of 

the research. 

Your participation is voluntary, without remuneration, no monetary gifts or in any kind 

and please remember that you can withdraw at any time even during the interview or 

after it is complete. Please take to consideration that there will be no penalty if you 

withdraw. Because I am interviewing you, I will know your identity. However, I can 

assure you that anything said in the interview will be kept confidential, and pseudonyms 
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will be used in place of your name in any sort of write-up. No information that could 

identify you will be included in either the interview transcripts or the research report. 

The interview material (tapes and transcripts) will not be seen or heard by any person 

other than myself and my research supervisor. Audio recordings and transcripts will also 

be kept in a password-encrypted folder on my laptop, and then will be destroyed after a 

two year period. The findings of this study will be reported in a research report, which 

will then be made electronically available over the university‟s library database. The 

findings of this study may also be published in a research journal. A summary of the 

research findings will be available to you on request-please add your email address at 

the end of this letter if you would like a summary to be sent to you in approximately 6 

months‟ time. 

  

If you choose to participate in this study please endorse your signature on this letter and 

please complete the interview Consent Form, attached. I will contact you within two 

days in order to discuss your participation. Alternatively I can be contacted 

telephonically on 072 701 8581 or 083 988 3926 or via  

E-mail at pastorgracem@gmail.com 

 

Your participation in this study will be greatly appreciated. 
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Faculty of Theology and Religion 

University of Pretoria 

 

Your Signature ____________________                  ______________________ 

Place       __________________________               Date __________________ 
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Biographical information of participants: 

Participants  Gender Age  Tittle Ethnicity/Race  Occupation Qualification 
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Participant 2       

Participant 3       

Participant 4       
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Participant 6       
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Participant 9       

Participant10       

Participant 11       

Participant 12       

Participant 13       

Participant 14       

Total       
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