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ABSTRACT

The purpose of this study was to explore and understand the strategies that
unemployed caregivers use to enhance the resilience of their school-going children.
This research also sought to explore the role that they play in their children's
education. A gualitative methodology seemed appropriate for this study, while both
purposive and convenient sampling methods were used to select the participants.
A case study design and focus group method were used to further understand the
caregivers’ personal experiences. A focus group discussion was conducted in
English and IsiZulu with seven participants from the Mamelodi East community. The

session was audio recorded and transcribed subsequently.

An interpretivist approach was employed to gain a better understanding of the
participants' lived experiences. Thematic analysis was used to identify the themes
that emerged from the participants' experiences as described in the transcripts. The
themes that emerged from the data were: resilience-enhancing strategies in

families, and barriers to resilience.

Ungar’s Social Ecology of Resilience Theory (SERT) served as the theoretical
framework for this study. This theory describes how the relationship between
schools, family, society, and culture can help individuals to develop positively. SERT
was supported in the themes that emerged from the caregivers' strategies for
enhancing the resilience of their school-going children. These themes and sub-
themes are crucial for those working with individuals challenged by unemployment
because they highlight the significance of the social support and interventions

available in the community.

Key Words: Caregivers; Unemployment; Unemployed caregivers; Enhance;

Resilience.
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CHAPTER 1 BACKGROUND AND OVERVIEW OF THE
RESEARCH

1.1 INTRODUCTION

Unemployment refers to a scenario in which a person who is actively seeking a job
is unable to obtain employment (Statistics South Africa, 2018b). According to
Statistics South Africa (2019), since the third quarter of 2017, South Africa's
unemployment rate had risen to 27.6% at the end of the first quarter of 2019.
Unemployment is one of the major social issues faced by South African communities
as the entire family is negatively affected when a parent loses his or her job (Jefferis,
2015). Having a stable source of income is thus crucial in fulfilling all of the needs
of a family. When this stable income is lost, financial security is lost, resulting in the

family suffering emotionally and psychologically (Wearring et al., 2013).

Jefferis (2015) maintains that the future of the children in a family with unemployed
parents might seem bleak. The poor economic standing of parents leads to a
compromise on good education. The emotional wellbeing of children is also
hindered due to constant conflict and stress between their parents and other family
members. Furthermore, Wearring et al. (2013) assert that unemployment also
affects the social acceptance of families. Individuals facing unemployment often
experience feelings of isolation due to the disruption of their social networks, and
the implications of not working for their social class standing and social
connectedness (Schreuder & Coetzee, 2016).

In the presence of adversity such as unemployment, individuals can, however,
become resilient (Masten, 2014a). Resilience can be described as the ability of a
dynamic system to adapt successfully to disturbances that threaten the functioning,
the feasibility, or the development of that system (Masten, 2014a; 2014b). This
dynamic process tends to vary in different contexts, making resilience an acquired
skill (Theron, 2013). Feeling supported and having the emotional and concrete
resources that stem from caring social relationships have been found to encourage
the physical and mental health of children (Malindi, 2014). Masten (2014b) argues

that resilient children are identified by their ability to perform developmental tasks.
1
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Some children not only survive but actually thrive, even in the most difficult

circumstances.

According to the Department of Basic Education (2019), as stipulated in the South
African Schools Act of 1996, the term ‘school-going children’ refers to all children
between the ages of six and 17 who attend school regularly. Parents and guardians
should ensure that all learners of this age are registered to go to school, and that
they attend school regularly. This study looked at the strategies that unemployed
caregivers use to enhance the resilience of their school-going children. The study
took place in Mamelodi in a context where families could be exposed to negative

and adverse situations such as unemployment.
1.2 PROBLEM STATEMENT

According to Korankye (2014), unemployment contributes to some of the problems
faced by communities. It is associated with crime, inadequate living conditions,
psychological and physiological ill-health, and the performance of the economy as
a whole. These adverse situations may affect not only the quality of life for
individuals, but also their family and community as a whole. Therefore, as one of the
causes of poverty, we cannot ignore the impact of unemployment (Korankye, 2014).
If the phenomenon of unemployed caregivers persists, this could be a risk factor for
the well-being and resilience of the family structure, including children and
adolescents. South Africa has been a democratic country since 1994, yet the
country continues to face countless adversities and socio-economic difficulties at all
levels of society (Department of Social Development, 2011). This study was
conducted in a predominately Black residential area of Mamelodi, in the East of
Pretoria. Mamelodi is a township that is characterised by poverty, a lack of services,
and high unemployment (Louw, 2018). This study aimed to explore and understand
the strategies that unemployed caregivers use to enhance the resilience of their
school-going children.

1.3 RATIONALE OF THE STUDY

This study was motivated by my personal experience as a student teacher in one of

the primary schools in the province of Mpumalanga. | came across many instances
2
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where the teachers did not fully understand the challenges faced by children from
families where the caregivers were unemployed. In my role as a student teacher, |
witnessed that many unemployed caregivers struggle to take part in school activities
that aim to improve their children's school success. Mzizi (2014) and Maluleke
(2014) corroborate the above statement as they find that unemployed parents
participate less in their children's school activities. This is unfortunate as the authors
also find that parent's participation in school activities improves children's success
and academic performance (Maluleke, 2014; Mzizi, 2014). There is a dearth of
literature on the strategies that unemployed caregivers use to enhance the
resilience of their school-going children. Hence, the purpose of this study was to
explore these strategies and gain insight into these caregivers’ experiences in this

regard.
1.4 CONTEXT OF THE STUDY

The Mamelodi East Township is situated approximately 20 kilometres east of
Tshwane City, Pretoria (Louw, 2018). Mamelodi East is one of South Africa’s largest
townships, with over a million residents. Blokland (2014) claims that residents of
Mamelodi must travel vast distances to reach urban areas. A large number of
immigrants, sometimes illegal, move to Mamelodi East in search of work in
important cities like Pretoria and Johannesburg. The Moretele River divides
Mamelodi into east and west. According to Steyn (2007), the west side is the
traditional neighbourhood that expanded during the apartheid era, while the east
side was formed in the mid-to-late 1990s. According Mampane (2010), Mamelodi is
densely populated and the majority of families and people living in this township are
disadvantaged. However, it is a lively and varied township that is home to a number
of ethnic groups, including Zulu, Sotho, Tswana, and others. The east side consists
of some Reconstruction and Development Programme (RDP) houses, but much of
the area is comprised of informal settlements (Mampane, 2010; Steyn, 2007). It is
important to consider the wider context of the unemployed caregivers’ living
environment in order to fully understand the strategies that they employ to enhance

the resilience of their school-going children.
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Figure 1.1: Google map of Mamelodi (Google Maps, 2021)

South African townships are full of adversities and challenges (Mampane, 2010).
According to Mampane and Bouwer (2011), Mamelodi is a South African township
that is demographically divided, yet primarily Black. It is characterised by
overcrowded schools, crime, informal settlements, unemployment, poverty, and
violence. South African families living in semi-urban townships experience far more
stress than other families. To a large extent, townships such as Mamelodi face the
following challenges: excessive littering; burst sewers that create an unpleasant and
persistent smell; patched roadways; as well as bridges that are too narrow to handle
heavy rain (Louw, 2018).

Mamelodi East, like other South African residential neighbourhoods, is periodically
in the news due to high crime rates, particularly among children. However, one of
the strengths of township communities includes the resilience of some community
members in adopting strategies and methods to create entrepreneurial activities to
put food on the table and attract business to the community (Mampane, 2010).
Unlike previous studies, | draw attention to Mamelodi East for the purpose of
analysing the support of school-going children’s learning, and, as such, the research

participants of this study resided in this part of Mamelodi.
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Figure 1.2: Informal settlement in Mamelodi (Williams, 2007)

1.5 PURPOSE OF THE STUDY

The purpose of this study was to explore and understand the strategies that
unemployed caregivers use to enhance the resilience of their school-going children,
as well as the role that they play in their children's education. Therefore, the ultimate
aim of this study is to contribute to the literature on how to support the resilience of

school-going children, particularly in low socio-economic environments.
1.6 RESEARCH QUESTIONS

The following research primary research question guided this study:
How do unemployed caregivers enhance the resilience of their school-going
children?
The following research question aimed to elaborate and expand on the primary
research question:

What are the challenges that may inhibit unemployed -caregivers in

supporting their school-going children?
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1.7 WORKING ASSUMPTIONS OF THE STUDY

According to Simon and Leedy (2010), assumptions refer to aspects that are beyond
a researcher’s control, but if they were to disappear, the study would be irrelevant.
Leedy and Ormrod (2010) maintain that assumptions are so straightforward that,

without them, the research problem itself would possibly not exist.
The following assumptions were envisaged for this study:
e Caregivers play a crucial and imperative role in their children’s development.

e Caregivers’ engagement has a positive influence on learners’ behaviour and
attitude.

e Caregivers’ unemployment can have a negative impact on children's

educational achievements.

e Caregivers’ engagement in the education of their children has a positive

effect on learners’ academic achievement.

e Caregivers have as much responsibility for the education of their children as

educators do.
1.8 CONCEPT CLARIFICATION

1.8.1 Caregivers

According to Manilal (2014), ‘caregivers’ refers to any individual who has complete,
day-to-day responsibility for a child. This person is furthermore legally entitled to
custody of the child. In this study, a caregiver could be any individual who is
responsible for the daily needs and responsibilities of a child or children. According
to Baron (2013), the definition of caregivers can be divided into two main groups,
namely, informal, and formal. Informal caregivers comprise individuals who are
either family members or acquaintances of someone who is ill. Formal caregivers
consist of both volunteers and professionals who have received training and
education to care for people who are ill (Baron, 2013). For this study, a caregiver is

considered to be a family member or even someone who is not related to the
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child/children, although he or she is interested in and supportive of children who

need care, and is legally responsible for the children.
1.8.2 Unemployment

Unemployment occurs when an individual who can work and who is actively
searching for employment is unable to find work (Schreuder & Coetzee, 2016). For

the purposes of this study, unemployment refers to the state of being unemployed.
1.8.3 Unemployed caregivers

The term ‘unemployed caregivers’ refers to caregivers who are jobless, but who are
actively searching for, and available to take a job (Powdthavee & Vernoit, 2013). In
this study, unemployed caregivers refer to legal guardians, siblings, and
grandparents, amongst others, who can work but do not have employment, and who
are caregivers to a child or children.

1.8.4 Enhancing

Gafoor et al. (2011) explain that the term ‘enhance’ refers to improving the quality
of something. In this study, enhancing is connected to the strategies that caregivers
could use to improve the resilience of their school-going children.

1.8.5 Resilience

According to Luthar, Cicchetti and Becker (2000), resilience is a “dynamic process
encompassing positive adaption within the context of significant adversity” (p. 543).
Masten (2014a) defines resilience as the characteristics that enable a person to
endure unwanted adversity and the results thereof. Malindi (2014) supports this,
highlighting that resilience is the capacity to overcome adversities in life. This is
further supported by Ungar (2011), who explains that resilience is the capacity to
cope or ‘bounce back’, thrive, and remain proficient and effective after encountering
a difficult situation, negative event, challenges, or adversities. In this research,
resilience refers to the characteristics of caregivers that help their school-going

children in dealing with adversity. This study also looks at the ability of the children
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to adapt positively to stressful situations such as the unemployment of their

caregivers, poverty, and so forth.
1.8.6 School-going children

Petty (2014) defines a school as an institution that is delegated entirely to educating
learners. The author further delineates school-going children as those who are
between the ages of six to 18 years of age and who attend school. In this study,
school-going children refers to children who are between the ages of six to 18 years
of age, attending school to obtain their primary or secondary education.

1.9 THEORETICAL FRAMEWORK

1.9.1 Social ecology of resilience

The Social Ecology of Resilience Theory (SERT) developed by Ungar (2011) formed
the theoretical background of this study. Since resilience persists among multiple
risk factors, this theoretical framework suggests that greater focus must be placed
on the role of physical and social ecology in positive developmental outcomes when
an individual experiences severe levels of stress. This theoretical framework was
chosen because of its capacity to forge interventions that promote well-being for
people living in environments that hinder resilience-promoting processes (Rutter,
2012b). An in-depth discussion of this theoretical framework will be provided in
Chapter 2.

1.10 RESEARCH METHODOLOGY

Creswell (2014) clarifies that qualitative research attempts to gain a better
knowledge of the community in which the participants live. Therefore, research
methodology can be understood as a way of solving or responding to the research
problem systematically. This means that it is the process of studying how the
research is conducted in a scientific manner (Gravetter & Forzano 2016). While the
research design and methodology applied in this study will be discussed in-depth in

Chapter 3, Table 1.1 provides a summary thereof.
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Table 1.1: Overview of research design and methodology

Epistemology of the study Interpretivist paradigm

Methodological approach Qualitative research methodology
Research design Single case study design

Selection of participants Seven unemployed caregivers (two males
and five females);

Case study;

Purposive selection and convenience
sampling.

Mamelodi East (Matimba/Sinqobile Drop-in Centre).

Data collection and documentation e Focus group interview;
e Field notes and observations.

Data analysis and interpretation Thematic analysis.

1.11 ETHICAL CONSIDERATIONS

David and Sutton (2011) clarify that ethics are the principles that guide the
researcher to protect the research participants from possible harm, and to safeguard
their rights, needs, values and desires. For moral and legal reasons, ethical
clearance is necessary, thus ethical clearance to conduct this study was obtained
from the University of Pretoria. The overall issues that | looked into during this
research were confidentiality, informed consent, the right to withdraw, debriefing,
and voluntary consent. These ethical issues, as related to this study, are further

explained in Chapter 3.
1.12 CONCLUSION

This chapter provided the introduction, research rationale, research questions,
ethical considerations, rigour of study, as well as the working assumptions of this
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study. This chapter concludes by briefly defining the important concepts referred to

in the study, and giving an overview of the chapters of this dissertation.
1.13 OVERVIEW OF CHAPTERS

There are five chapters in this mini thesis, which are as follows:
s CHAPTER 1: SETTING THE STAGE

Chapter 1 has presented the introduction of the study, the purpose of the study, the
research problem, the rationale of the study, concept clarification to prevent

ambiguities, and finally, the working assumptions of the study.

% CHAPTER 2: LITERATURE REVIEW AND THEORETICAL FRAMEWORK

Chapter 2 will cover the relevant literature related to the topic under study. Ungar’s
(2011) Social Ecology of Resilience Theory (SERT) will be discussed as well as it

was utilised as the theoretical framework underpinning this study.

% CHAPTER 3: RESEARCH DESIGN & METHODOLOGY

Chapter 3 will highlight the methodology and research design of the study. The
paradigm; selection of participants; data collection methods; as well as data
interpretation and analysis thereof will be explained. In addition, ethical

consideration will be discussed, as well as the quality of the study.

% CHAPTER 4: REPORTING ON THE RESULTS OF THE STUDY

In this chapter, the findings of the study will be presented along with a detailed

break-down of the data analysis.

% CHAPTER 5: CONCLUSION AND RECOMMENDATIONS

This chapter will explore the results and findings of Chapters 3 and 4. Chapter 5
consolidates the various sections of the study, and provides the conclusions of this

study, as well as recommendations for future research.

10
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CHAPTER 2 LITERATURE REVIEW

2.1 INTRODUCTION

Chapter 1 provided and overview of the background, research questions, research
context and objectives, as well as the ethical considerations of this study. This
chapter explores the literature that is relevant to the phenomenon under study. This
study explored the strategies that unemployed caregivers use to enhance the
resilience of their school-going children. Ungar’s (2011) Social Ecology of Resilience
Theory (SERT) formed the theoretical framework of this study, and will be discussed

in more depth in this chapter.

In the last few decades, the definition of family has changed drastically, and has
evolved from the traditional nuclear family to a variety of family structures (Carr,
2011). Mokone (2006) and Nhongo (2004) corroborate this as they find that due to
unemployment, modernisation, urbanisation, poverty, and migrant labour, family
structures in South Africa have changed dramatically. Some parents who earn low
salaries or who are unemployed have been found to leave it to their grandparents
to raise and care for their children (Mokone 2006). This is known as ‘skip-generation

families’ (Department of Social Development, 2011).

Unemployment is found worldwide (Diraditsile & Ontetse, 2017); however, it has
been noted that overall, more females are unemployed than males (Bjorklund et al.,
2015). Women make up a big part of the working class in this country so, based on
the findings above, this means that they are working but do not earn enough money
to satisfy the financial needs of their families (International Labour Organisation,
2014). South African youth aged 15 to 34 face challenges in finding employment
(Van Aardt, 2012). The challenges of youth unemployment can be linked to a
shortage of work experience due to many South Africans lacking the skills
necessary for certain occupations (Van Aardt, 2012). According to Roy and Jones
(2014), young adults are increasingly becoming financially dependent on their
families. However, disadvantaged young people do not receive the same

advantages as their privileged peers.
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2.2 COMPOSITION OF THE FAMILY

Family is defined as a sociocultural group that is connected by blood, foster care,
adoption, bonds of marriage (customary, religious, or civil), cohabitation, or a civil
union that extends beyond physical location (Department of Social Development
(2012). Moreover, Walsh (2012b) defines a family as a "transactional system that
functions concerning its broader sociocultural context and evolves over the
multigenerational family life-cycle" (p. 29). In terms of the system-based viewpoint,
this definition acknowledges that the concept of family evolves and changes over
time. Past family definitions based on what was considered ‘normal’ at the time are
becoming obsolete as new family structures evolve and are considered acceptable
in our current socio-cultural environment (Walsh, 2012b). Families can be quite
diverse; therefore, the interpretation of this concept relies on personal perceptions
and attitudes. The meaning of family thus differs in structure, relationship, form, role,
attachment, rights, and responsibilities (Okon, 2012; Walsh 2012a).

Family relationships are extremely important in the home as a family's continuity
and evolution are reflected in these relationships (De Witt, 2016). The main
caregiver's role is imperative in that they must fulfill their responsibilities in order to
be supporting pillars for their children. This is important as children often turn to their
family for support if other institutions fail to meet their needs, particularly if the family
institution is a functioning one (Department of Social Development, 2012).
Additionally, a family should improve and encourage its members' health and

contribution to the wider community (Holborn & Eddy, 2011; Mokomane, 2012).

2.3 DIVERSE FAMILY STRUCTURES IN SOUTH AFRICA

As mentioned previously, family structures in South Africa have changed
significantly due to unemployment, modernisation, urbanisation, poverty, and
migrant labour (Mokone, 2006; Nhongo, 2004). According to Nhongo (2004), HIV
and AIDS has a significant impact on family structure, particularly on the
economically productive age demographic of the population that supports both

minors and the elderly. Due to this illness, many extended family members,
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particularly grandmothers, have become children's main caregivers (Steven-
O’Connor, 2006).

Complex family structures have become the accepted norm. As such, all families
have unique social systems with geographical, historical, legal, emotional, and
future biological ties (Carr, 2011). According to The White Paper on Families
(Department of Social Development, 2012) in South Africa, several factors
contribute to the multifaceted nature of family structures. These include single-
headed, extended, child-headed, skipped-generation, nuclear, and multi-
generational (including grandparent-headed) families (Holborn & Eddy, 2011). A
nuclear family is considered to include a husband, wife, and children (Parihar et al.,
2017). Nuclear families have been shown to be more resilient than other family
structures as they support each other, care for the physical needs of the family
members, and promote members’ ability to solve challenges as a team (Parihar et
al., 2017).

Many South African children are cared for by caregivers other than their biological
parents, and although many of these children are orphans, not all of them have lost
their biological parents due to death (Steven-O’Connor, 2006). This is not
uncommon as it has always been the norm in African culture for grandmothers to
play an important role in raising their grandchildren while parents work, while
incorporating a system of reciprocal exchanges (Mokone, 2006). In the past,
grandmothers raised their grandchildren, while the children’s parents sent money
home and visited them during the holidays. However, these traditional methods of
supporting and caring have changed, locally and internationally, often leaving
caregivers with enormous responsibility and close to no support (Mokone, 2006;
Nhongo, 2004). Moreover, the deaths and unemployment of the breadwinner(s) of
a family leave grandparents deprived of the support necessary to raise children
(Kiggundu & Oldewage-Theron, 2009).

According to Allendorf (2013), extended family systems have grown over time in
many non-Western countries. In many cultures, when traumatic events, such as the
death of a parent or family separation, affect the nuclear family, aunts, uncles, and

grandparents must take on the responsibility of taking care of children (Hamilton,
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2017). In this vein, grandparents in Australia were found to have a positive impact
on their grandchildren, particularly when there was separation within the nuclear
family (Hamilton, 2017). The following paragraph will specifically discuss

grandparent-headed families, as this family structure is predominant in townships.
2.3.1 Grandparent-headed families

South African history and culture testify to the important role that grandparents play
in raising younger generations (Casale, 2011). Grandparents’ role in African families
has always been a significant one as grandparents are forced to take full-time care
of their grandchildren because of the loss or absence of their own adult children.
Moreover, due to the traditional role of care in gender and socio-cultural practices,
the bulk of the burden and responsibility still tends to lie with the grandmother
(Casale, 2011). Nhongo (2004) and Mokone (2006) support this, explaining that in
South Africa, African grandmothers are known for caring for their orphaned
grandchildren. This is further proven in research conducted by Conway et al. (2011)
and Strom and Strom (2011), who find that the death of a parent can result in the
transfer of childcare responsibility to grandparents. Unfortunately, children often
experience abuse, neglect, or, as referred to above, are orphans, so grandmothers
take care of their grandchildren to prevent them from living in foster care and/or
going into state custody (Burnette et al., 2013). Research further finds that living
with grandparents is safer than placing children in foster care (Strom & Strom, 2011).

Grandparent-headed households are very common among African Americans;
however, many of these families face challenges in providing the children with basic
necessities (Burnette et al., 2013). Grandparent-headed households in South Africa
are typically overlooked because very few people address the problems that they
face, such as the daunting demands and expectations of orphaned grandchildren
(Gasa, 2013). According to Strom and Strom (2011), most grandparents are not well
prepared to overcome the new challenges that raising their grandchildren brings,
since the struggles of their own children were probably of a different nature due to
the ever-evolving nature of society and the raise in living costs. Older people are

traditionally supposed to receive emotional and financial support from their children;
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however, due to HIV/AIDS, their children are dying, leaving them to raise their
grandchildren (Mtshali, 2015; Schatz, 2007).

Notwithstanding these difficulties, grandparent-headed families have been found to
exhibit resilience as these children feel embraced by their grandparents as they live
in a secure community, despite the pain of being separated from their parents
(Gasa, 2013). Casale (2011) explains that African grandmothers who care for their
households have the potential and perseverance to overcome the intense feelings
of fear and distress while trying to cope with running a household. According to
Ardington et al. (2010), the child-care grant, old age grant, and foster grant supplied
by the South African Government serve as a resource for grandparents facing the

financial struggle of raising their grandchildren.

The stability of relationships between siblings has also shown to encourage a sense
of belonging and security (Gasa, 2013). Unfortunately, however, the responsibility
and burden of raising children may often fall to the eldest child in the family, leading
to child-headed households (Ardington et al., 2010), which will be discussed in the

next section.
2.3.2 Child-headed family structures

A child-headed household refers to an individual who is under the age of 18 and
who is responsible for the wellbeing of others within the same household (Mturi,
2012). Such a unit is formed when siblings refuse to leave their deceased parents’
home, and insist on sticking together. Unfortunately, in order to survive, these
children often resort to sex work (Meintjes et al.,, 2010). The South African
Constitution defines a child as a person under the age of 18, therefore the definition
of child-headed households is consistent with the terminology used in the

Constitution.

Mculu et al. (2015) detail how many parents had to leave rural areas during the
apartheid era to look for employment in urban areas, which initiated the
development of children-headed households. In the struggle for freedom, apartheid
stole some parents away from their children, and killed others. Apartheid-era riots

and Black-on-Black violence have also left their mark. Many young children have
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been abandoned and are at risk. Conflicts and wars, such as those in KwaZulu Natal
and the Qumbu-Tsolo civil war, have resulted in the death of parents and the
displacement of children (Mculu et al., 2015). HIV/AIDS is another factor in the
orphaning of children. It is expected that when HIV/AIDS prevalence increases,
there will be an increase in the number of orphans who are responsible for running
their own households. Furthermore, in South Africa, 18 million children under the

age of 18 have been left without parents because of HIV/AIDS (Pappin et al., 2014).

South African children suffer neglect and different types of emotional abuse;
however, 35% of children are left orphaned because of the loss of one or both
parents, often due to factors other than HIV/AIDS (Seedat et al., 2009). According
to Mturi (2012), children become orphaned for several reasons, such as vehicular
accidents, parents moving away from or leaving their children in some other way.
Orphans in child-headed families confront unique challenges and exclusions as
compared to others. They experience difficulty in obtaining their birth certificate,
getting health care or social security benefits, obtaining food and shelter, and they
are at risk of being sexually abused by their neighbours and relatives, to name a few
(Mculu et al., 2015). A child's childhood is effectively sacrificed when they become

caregivers for people with HIV/AIDS (Meintjes et al., 2010).

It is especially dangerous for children in disadvantaged areas who have no, or dying,
adult caregivers. This is either because there is no adult to provide them with support
and stability, or because the community in which they live and grow up is extremely
impoverished (Mturi, 2012). As a result, these children are more vulnerable than
those who have parents to look after them. Nonetheless, there are many similarities
between child-headed households and regular families: they provide for their
siblings; get food, clothes, and housing for them; and care about their siblings'
mental well-being (Pappin et al., 2014).

The government provides financial assistance to alleviate poverty among orphans,
child-headed households, and other children who meet the specified requirements.
This money is given to the caregiver looking after the children. In this vein, there are
three types of social grants for children: the Child Support Grant (CSG), the Foster
Grant (FG), and the Care Dependency Grant (CDG). All of these funds are critical
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in providing care for children. Children orphaned by HIV/AIDS may potentially
benefit from these funds, depending on the category into which they fall (Pappin et
al., 2015).

2.3.3 Single-parent family structures

The reasons for a woman becoming a single mother vary per country, ranging from
personal preferences to circumstances beyond their control. In South Africa, single-
parent families are the norm, with the majority of children growing up with only one
parent, most frequently their mother. Absent fathers are becoming more common
and a ‘men’s crisis' in South Africa appears to be repeating the patterns of abuse
and abandonment from the past, which will most certainly continue in future
generations (Holborn & Eddy, 2011). In 2011 in South Africa, more than 40% of all
South African families were headed by a single parent (Department of Social
Development, 2012; Holborn & Eddy, 2011). Single parent households in South
Africa exist across all races, socio-economic levels, and in all environments. In fact,
Holborn and Eddy (2011) find that single parents are more likely to be unemployed,
and that HIV/AIDS has had and continues to have a significant influence on

household status.

The major concern is that single-parent households appear to be connected with
poverty and negative outcomes for children. Single-parent households typically
experience three types of challenges: economic, social, and emotional. Single
parents may have more difficulties in participating in their children's school activities
as they have no partner with which to share parenting responsibilities. This makes
it difficult for these parents to engage in activities outside of the house (Lemmer,
2012). As a result, children who come from single-parent households tend to
perform poorer in school, and have a lower educational attainment than children
who come from a two-parent household. In single-parent households, children are
at greater risk for poor achievement academically because they exit school, often
without graduating from high school, which leads to unemployment and poverty
(Lemmer, 2012). De Lange et al. (2014) support the above sentiment, stating that
single-parent households have fewer resources at home and, as a result, are more

vulnerable to inadequate or even no schooling. This is due to the fact that children
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receive lower-level educational support from a single parent. Moreover, to fulfil the
multiple roles required in caring for their children as single parents, many mothers
must sacrifice their career aspirations (Mkhize & Msome, 2016). Most of these single
parents therefore have extreme financial constraints and are often in constant debt
to maintain their households (Mkhize & Msome, 2016).

Despite the numerous obstacles faced by single-parent headed families, they are
usually able to maintain their hectic lifestyles (Louw & Louw, 2014). Children from
single-parent households are reliant on their parent’s qualities, such as their socio-
economic situation and age. Donald et al. (2010) believe that single parents are
more likely to have high expectations for their children's wellbeing and are willing to
make sacrifices to guarantee that their children have the greatest possible existence
(Donald et al., 2010). They usually try to help their children in whatever manner they
can. In addition, single-parent households may have more leeway in making child
rearing decisions. Single parents are not distracted by another adult's expectations
or time demands. With fewer schedules to manage, there may be more flexibility to
spend time with each child, which may encourage an autonomous problem-solving

and daily life approach.
2.4 PARENTS

The word ‘parent’ refers to the biological or adoptive parent or legal guardian of a
child. This person is legally entitled to custody of a child, or they agree to fulfill the
obligations of raising a child (South African Schools Act 84 of 1996). A parent is
further responsible for their child's care, health, and shelter; and provide physical,
mental, and spiritual nutrition (Tough, 2012). There are three ways to define a parent
of a child in a South African School (Act No. 84 of 1996): (a) A learner’s biological
or adoptive parent or legal guardian; (b) An individual who is legally entitled to
custody of a pupil; or (c) An individual who undertakes to fulfill the obligations of a
parent. Furthermore, parents are expected by society to always put the needs and

wellbeing of their children before their own (Tough, 2012).

Parents are among the most influential individuals in the lives of young children, not

only in daily activities such as socialisation, but also in terms of schooling. Parents
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have an important role in helping children develop and enhance their knowledge,
skills, learning expectations, coping strategies, beliefs, and aspirations (De Witt,
2016). As children grow from infants to teenagers to adults, they go through a series
of developmental phases that are essential to all facets of their personality, including
physical, intellectual, emotional, and social aspects. The primary role of the parent
is to provide support, encouragement, and access to activities that will allow the
child to master key developmental tasks (Lemmer, 2012). In addition, the parent is
responsible for assisting the child with school-related activities. This includes
communicating with the child's educators, visiting the child's classroom, collecting
the child's report card, and attending parent-teacher meetings. De Witt (2016)
stipulates that it is the role of the parent to provide a dynamic and stimulating
learning environment for their child throughout their academic career. Examples of
this are providing a desk for homework, making books available for reading, and
helping the child with homework. The formal education of a child is built on these

activities, instilling and highlighting the significance of learning.
2.4.1 Caregivers

According to Pappin et al. (2014), a ‘caregiver’ is considered to be the person who
plays a main role in meeting all of the needs of a child. This caregiver must consider
the child's rights and provide psychosocial support. The Children’s Act (38 of 2005)
defines a caregiver as any person other than the guardian of the parent who looks
after the child. The key role of the caregiver is to provide moral, religious, and
cultural instruction, as well as guidance with regard to basic hygiene, among other
aspects. A caregiver therefore assumes general responsibility for the child (Pappin
et al., 2014). The caregiver is described in the context of this research as family and
community members who undertake to care for children who have no accessible
parents. These persons are accountable for the child's emotional, spiritual, physical,

and educational needs.
2.4.2 The roles and responsibilities of caregivers

Abdullaeva (2021) defines roles as a set of behaviours that are expected of an
individual. Role dominated families are likely to be characterised by gender

orientation, organisation, a division of labour, and specific expectations. All families
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have different and repetitive roles and responsibilities to be fulfilled by the various
members of the family. These roles and responsibilities are important for effective
family functioning (Neimetz, 2011). According to Omidire et al. (2015), caregivers'
primary roles and responsibilities are to meet basic needs such as food, money, and
shelter, providing a physical environment that offers family members comfort and
warmth. Furthermore, caregivers’ role is to provide family members with nurturance,
support, and personal development skills (Omidire et.,, 2015). Personal
development skills are essential for children as this promotes their emotional,
physical, educational, and social maturity. These abilities further contribute to the
growth of family members' vocational abilities (Abdullaeva, 2021). Figure 2.1 and
Table 2.1 below detail the vital roles played by primary caregivers, and the benefits
that they provide to their families and society.

Provide basic
care

Provide
nutrition and
support

Challenges

Caregivers'
pereceived
roles and
responsibilities

Mai/nterm},

and |
management

Deve;pm
personal,

social, |
education and /
vocational

Figure 2.1: Summary of the roles and responsibilities of caregivers (Omidire et al.,
2015)
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Table 2.1: Core Family Functions (Patterson, 2002)

Membership and
family formation

Economic support

Nurturing, support,
and socialisation

Protection of
vulnerable members

4
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Individual family members

Provides a sense of
belonging.

Provides personal and social
identity.

Provides meaning and
direction in life.

Provides for basic needs
such as food, shelter, and
clothing, and other resources
to enhance human
development.

Provides for the physical,
psychological, social, and
spiritual development of
children and adults.
Instils social values and

values.

Provides care and support
for the younag, ill, disabled or
otherwise vulnerable
members.

2.4.3 Why focus on caregivers

Society

Controls reproductive function.
Assures the continuation of
the family unit.

Contributes to the healthy

development of members who
contribute to society (and who
need fewer public resources).

Prepares and socialises
children for productive adult
roles.

Support adults in being
productive members of
society.

Controls antisocial behaviour
and protects society from
harm.

Minimises public responsibility
for the care of vulnerable,
dependant individuals.

This study focused on caregivers because the caregiver's primary responsibility is
to support and encourage the children in their household. Moreover, caregivers
have a significant influence on their children's lives as they are seen as pillars of
love, support, and guidance. Nothing soothes and comforts a child more than their
caregiver's embrace, no matter how old they are. If children fail in other areas of
their lives, more often than not, they will turn to their families in times of difficulty,
especially when the family system functions effectively (Mokomane, 2012). The role
of the caregiver is also to assist their child in achieving important milestones in their
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growth (Abdullaeva, 2021). Particularly, a child's learning process can be enriched
by the engagement of caregivers in their education. In support of this, Olson (2010)
finds that caregivers’ involvement in children's education improves attitude, morale,
and academic success in all subject areas, as well as behavior and social
adjustment. This, in turn, helps children to grow up to be productive, responsible

citizens.

Caregivers within a family adopt particular responsibilities in order to facilitate the
fulfilment of three essential tasks. The first responsibility entails basic tasks and the
provision of basic requirements such as food. The second responsibility is
concerned with developmental tasks that relate to the difficulties that the family
faces as it progresses through various phases of growth, as well as the development
of its individual members (Omidire et al.,, 2015). The last set of responsibilities
involves the family's ability to deal with difficulties and traumatic events. Family
dysfunction is likely to occur in a family that is unable to handle these difficulties
and/or traumatic events. This type of dysfunctional family functioning is commonly
seen in families whose caregivers are incapable of coping with these responsibilities
(Omidire et al., 2015).

2.5 PROTECTIVE FACTORS THAT FOSTER RESILIENCE

Ungar (2011) defines protective factors as the attributes or qualities of individuals,
families, and the wider community that mitigate risk and encourage the healthy
development and wellbeing of adolescents, youths, and families. According to
Noltemeyer and Bush (2013), resilience-promoting protective factors can be
observed at individual, family, school, and community level. Personal resources,
which include assertiveness, agency, and humour, have been observed to be very
effective and crucial factors in constructing resilience in South African children who

have been or are homeless (Malindi & Theron, 2010).

Internal resources may refer to protective factors. For example, a loving and
constant relationship with a primary caregiver; a family with clear direction and
guidance; and strong, coherent, and consistent values are all examples of internal

resources (Donald et al., 2010). Research has identified the protective potential of
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a variety of child features such as high intelligence, self-mastery, internal locus of
control, excellent coping skills, an easy-going temperament, and planning skills
(Noltemeyer & Bush, 2013). Walsh (2016a) also identifies a number of factors
promoting the resilience of young people. These variables include but are not limited
to supporting relationships, personal identity growth, adherence to cultural
traditions, power and control experiences, experiences of social integrity, and
experiences of a sense of cohesion with others. When looking at individual
resilience, the literature suggests several characteristics that function as protective
factors, including individual disposition characteristics such as personality and
intelligence, family-connectedness, friendliness, as well as parents' availability
(Walsh, 2016a). Clear communication, consistent parenting, as well as a nurturing
and responsive environment act as protective factors for minors up to and including

the age of 18 across various cultures (Noltemeyer & Bush, 2013).
2.6 UNEMPLOYMENT

Unemployment occurs when a person is ready and able to work, but is unable to do
so due to a lack of employment opportunities. In most situations, the individual has
attended school or received training in order to become marketable, yet they are still
unemployed owing to economic conditions (O’Higgins, 2015). This problem leads to
a slew of other societal issues since unemployed people are forced to rely on the
government for support (World Economic Forum, 2014). According to O’Higgins
(2015), unemployment can contribute to long-term poverty, inequality, and a high
level of crime. It also results in a lack of financial resources, resulting in debt (World
Economic Forum, 2014). Therefore, the catastrophic consequences for the
unemployed are felt not only by the unemployed, but by the entire community as
well (Stats SA, 2014b). Unemployment is viewed as a threat because it causes
significant structural disorganisation in the family structure and introduces disruption
to the family's daily routine. Unemployed husbands often lose their wife and
children's respect, which has a direct and detrimental impact on the family structure
and its functioning (World Economic Forum, 2014). Mzizi (2014) has discovered that
being unemployed has a detrimental effect on marriage and family life in areas such
as communication, happiness, companionship, and other significant aspects. In the

households of the unemployed, the levels of domestic violence and child abuse are
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greater; this may be due to the fact that unemployed caregivers become frustrated
and take this out on family members. Moreover, the unemployment problem is
exacerbated by the failure of the country's educational system to meet the private
sector's ever-increasing need for qualified graduates (Stats SA, 2014b). Even for
those with skills, education, and experience, finding a job in South Africa remains a
challenge (Mubangizi, 2020). The decline in South Africa's economic growth is also
attributed to the difficulty in finding employment. Corruption is at the top of the list.
In so many African countries, especially South Africa, corruption has been a huge
economic drag on the country's economy. South Africans ae subjected to rising
levels of corruption and ineptitude in the public sector (Makinane, 2015). The severe
economic impact thereof on citizens has resulted in protests across the country at
various times. Corruption has been and will continue to be the main impediment to

achieving constitutional aims in the future (Mubangizi, 2020).

2.7 UNEMPLOYED CAREGIVERS

Unemployment is a serious social problem that has a devasting effect on the lives
of families. Unemployment affects not just the unemployed individual, but the whole
family and the wider community (Mzizi, 2014). Unemployment brings uncertainty,
which breeds stress. Children of unemployed caregivers may internalise their
caregivers’ fear, resulting in bad health and poor academic performance (Mzizi,
2014). According to Powdthavee and Vernoit (2013), children are likely to be
unhappy with their overall life when one of their caregivers is unemployed. The
social and psychological effects of retrenchment and prolonged joblessness during
the fruitful years of life severely impact the quality of life of the family and other
affected individuals (Powdthavee & Vernoit, 2013). Moreover, experiences of loss
of self-identity and low self-esteem impact mental and physical health, and can have
wider repercussions in terms of social isolation and the loss of social support
(Powdthavee & Vernoit, 2013). Loss of confidence and self-esteem due to job loss

can serve as barriers to being employed again.

On another note, for many individuals, work provides a social network (Powdthavee
& Vernoit, 2013). Therefore, job loss also limits the capacity of individuals to attend
social events and build social networks. Unemployed caregivers are also likely to
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be depressed and show signs of anger towards the community. Rutter (2012a)
corroborates this finding, indicating that job loss and unemployment involve several
changes at once that can undermine an individual's sense of purpose and self-
worth. However, while the stress can be overwhelming, there are several things that
individuals can do to control the situation, such as maintaining their mental health,
which assists them to emerge stronger and more resilient from this difficult period
(Rutter, 2012a).

Many South Africans are facing a grim future as unemployment rates rise. In an
attempt to mitigate this, many unemployed people create their own businesses in
order to keep afloat; these businesses help families put food on the table and also
ensure that the fundamental scholastic needs of their school-going children are also
met (Makinane, 2015). Mampane (2010) substantiates the above statement,
explaining that one of the strengths of township communities includes the resilience
of some community members. This is seen in the strategies and methods adopted
to create entrepreneurial activities that put food on the table and attract business to
the community (Mampane, 2010). In the next paragraph, | will discuss the

challenges faced by children living with unemployed caregivers.

2.8 CHALLENGES FACED BY CHILDREN LIVING WITH UNEMPLOYED
CAREGIVERS

Children suffer in numerous ways when caregivers are unemployed (Oster, 2014).
One of the main effects of caregivers’ job loss is that children’s performance at
school declines (Humal, 2013). For instance, children living with unemployed
caregivers sometimes do not go to school because they lack motivation from their
caregivers (Humal, 2013). Many of these children do not complete their homework
either because they do not have effective resources such as books and tools as
their caregivers cannot afford these (Tough, 2012). It has been further discovered
that children living with unemployed caregivers are 15% more likely to repeat a
grade, perform poorly, and even face suspension from school as opposed to their
peers whose caregivers hold a stable job. Unfortunately, this poor performance
tends to persist through their schooling career (Oster, 2014).
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According to Manilal (2014), unemployed and impoverished caregivers do not
prioritise the education of their children, which is why there is a dearth of parental
involvement in certain South African schools. This supports the argument put
forward by Oster (2014) and Humal (2013) that unemployed caregivers are less
likely to be involved in the education of their children. Unemployed caregivers do
not take part in the fundraising for their children’s school as they fear that they may

be required to contribute financially (Humal, 2013).

Contrarily, Powdthavee and Vernoit (2013) argue that caregivers who do not have
a stable job and money are more likely to be active in their children's education since
they do not have much to do in their spare time. This may be the case as this extra
time could be spent assisting their children with homework or other matters to
improve the children's academic achievement (Oster, 2014).

Lastly, long-term unemployment can change family dynamics and affect a child's
attitudes and aspirations, which shapes their future achievement. Educated people
have been proven to have a better chance of finding a job, and access to education
is a step towards social mobility for people from lower to higher social standing
(O’Higgins, 2015). The author goes on to emphasise that education is still the most
effective weapon against unemployment. As a result, it can be said that employment

and success in adulthood are largely dependent on education.
2.9 UNEMPLOYMENT AND RESILIENCE

Unemployment refers to individuals aged 18 to 64 who are willing and able to work
but are unable to do so due to a lack of employment opportunities (Statistics South
Africa, 2019). According to Statistics South Africa (2019) the unemployment rate in
South Africa was 30.1% in the fourth quarter of 2019, implying that many people
and families are facing adversity in this regard. Presently, the COVID-19 pandemic
has aggravated the already suffering economy by influencing the unemployment
rate (World Health Organization, 2020). Unemployment has always been a
contentious subject across the world since it is related to economic performance
and international trade. Locally, the issue of unemployment has always been a

reality in South Africa, predating the democratic era (Statistics South Africa, 2019).
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Graham and Mlatsheni (2015) have discovered that the long-term effects of
unemployment and poor labour-market experiences results in higher rates of
depression, lower self-esteem, and a sense of discouragement. It is worth noting
that unemployment disempowers people and families, and also impairs their
psychological well-being. Rutter (2012) points out that unemployment involves many
changes that can impact an individual's self-esteem, sense of purpose, and ability
to manage family difficulties. It is also difficult to direct personal and environmental

resources in order to overcome these obstacles (Sojo & Guarino, 2011).

Mampane (2014) believes that unemployment threatens family functioning, which is
echoed by Walsh (2016b), who finds that economic insecurity can have an impact
on family functioning and the resilience of family members. Despite the challenges,
Mampane (2014) maintains that families from low-income areas show resilience
through building their relationships by openly discussing feelings and emotions,
which are predictors of positive coping mechanisms. In terms of the negative effects
of unemployment, it should be noted that some people are resilient in life and are
able to endure difficulty and overcome tough situations. On this note, resilience is
defined as a dynamic process shown in one's ability to recover or bounce back when
confronted with adversity (Ungar, 2011). This dynamic process varies depending on
the environment, making resilience a learned ability rather than an inherent one.
Unemployed people can foster resilience and perhaps minimise the negative effects
of job loss on their families and family relationships by employing a variety of
relational, social, and physical coping techniques (Beck, 2016; Ungar, 2011).
Furthermore, individuals that are capable of developing resilience traits are
generally gifted in other areas, such as self-efficacy, confidence, drive, and self-
esteem, which allows them to maximise their psychological well-being (Mak et al.,
2011).

According to Mahlangu (2015), families from poor socio-economic backgrounds in
South Africa use social support and help from extended family members to cope
with unfavourable circumstances. In addition, Malekutu (2014) studied the survival
strategies of unemployed women in rural areas in the Limpopo province, and found
that many of these women relied on social welfare grants, informal trade, and

gambling to make it through the tough times. It has been proven that these external
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sources increase family resilience as families manage by tapping into their kinship
networks, social networks, and other economic resources. Furthermore, Mahlangu
(2015) has discovered that families from poor socio-economic backgrounds work
together to forge new opportunities and strengths by reorganising their roles. These
initiatives demonstrate these families' connection and adaptability. In the following
paragraph, | address family support, or rather, how families support children to be

resilient.
2.10 FAMILY SUPPORT: HOW FAMILIES SUPPORT CHILDREN TO BE RESILIENT

According to Louw (2018), individuals must be understood in the context of their
family as the family is an emotional unit. Families are complex networks of
interrelated and interdependent individuals, none of them can be understood in
isolation. It is undeniable that the family is vital to the well-being of its members.
Well-functioning families are better able to cope with adversity and deal with
unforeseen circumstances (Koen et al, 2012). Moreover, these families
communicate effectively, nurture one another emotionally, spend time together,
support one another, and practice good parenting skills (Koen et al., 2012). Walsh
(2016c) adds to this that resilient families are cohesive and have flexible roles, a
positive belief system, and effective communication and problem-solving skills. She
describes the positive feelings that are promoted when families express their
feelings, nurture, and support each other. Flexible family roles further assist families
to adapt to stressors such as economic difficulties and illnesses and helps the family
as a unit to take advantage of the strengths of individual family members (Walsh,
2016b).

Family plays a huge role during the developmental stages of the child as it is the
best resource available to children whenever they encounter challenges.
Interestingly, effective parenting is considered to be the most well studied protective
factor for children exposed to trauma and stress (Howell et al., 2010). Masten
(2014a) concurs, explaining that a family can act as a protective factor that enhances
familial ties through family rituals and resilience. Protective factors such as a strong
sense of self-efficacy and self-esteem do not necessarily protect children from risk.

Rather, having at least one warm, caring, and supportive parent can cushion
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children against the adverse effects of divorce, poverty, child abuse, and family
conflict. According to Das (2010), family plays a crucial role in building children’s
resilience and in the prevention of risky behaviour. Bowes et al. (2010) concur with
this statement as they find that the extended family unit is also imperative as it meets

children’s social requirements and offers them extra assistance.

The children living in Mamelodi need significant protection and resilience in order to
overcome the adversities and barriers in their development contexts. Success
stories usually acknowledge the involvement of at least one significant person
and/or other resources from the immediate environment (Mampane & Bouwer,
2011). The above literature has uncovered the critical points of interest relating to
how unemployed caregivers support the resilience of their school-going children.
However, a large portion of the studies explored has failed to see and understand
how unemployed caregivers support the resilience of their school-going children.
The strategies that unemployed caregivers use to enhance the resilience of their
school-going children therefore need to be investigated to gain an in-depth
understanding. In the case of this research, this was gained from learners about the

participating caregivers’ personal experiences.
2.11 THEORETICAL FRAMEWORK

The theoretical framework of this study is Ungar's (2011) Social Ecology of
Resilience Theory (SERT). The concepts that underpin this theory are discussed in

the following sections.

This framework seeks to understand the variables that contribute to the resilience
process. In this section, | discuss how the participants’ experiences resonated with
the goals of using this framework. The SERT has four key principles that can be
used to explain the resilience of caregivers. According to Ungar (2011) the social-
ecological definition of resilience emphasises the significance of the dynamic
relationship between people and their social ecologies to positively adapt in the face
of difficulties. Ungar’s (2011) SERT views resilience as a system in which individuals
and their relationships, or social ecologies, work together to help individuals prevent

the negative results that are seen in adversity. In this process, resources already
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present in the social ecology are used and scaffolded by inherent and extrinsic
variables, leading to beneficial adjustments (Ebersdhn, 2012b). Ungar (2015)
highlights the social ecology's role and accountability in allowing children and
adolescents to thrive. The literature on resilience emphasises social ecologies'
contribution to resilience. Therefore, in SERT, the emphasis is not on the individual's
static characteristics, but on the processes involving a child and their social ecology

in accessing the resources required to adapt well despite adversity.

The four principles are presented as the foundation for an ecological interpretation
of the structure of resilience: decentrality, complexity, atypicality, and cultural
relativity. These four principles and the research on which they are grounded inform
the definition of resilience that highlights the background of positive environmental
growth (Ungar, 2011). Figure 2.2 below depicts the four principles of Ungar’s Social

Ecology of Resilience Model.

Decentrality

Social Ecology of
Resilience

Cultural
relativity

Figure 2.2: The principles of Social Ecology of Resilience (Ungar, 2011)
2.11.1 Decentrality

Decentrality emphasises the importance of the social ecology of the individual, while

de-emphasising the individual in explaining resilience processes (Ungar, 2011). In

terms of SERT, the focus is thus on the responsibilities and contributions of social

ecologies (Ungar, 2011). Ungar (2015) claims that "individual traits typically count
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for less of the variance in children's outcome than systematic factors” (p. 14). SERT
therefore does not view the adolescent as central in explanations of resilience. This
does not mean that the adolescent cannot be held responsible for being or not being
resilient. However, according to Theron (2016a), social ecologies must take
responsibility for creating resilience rather than putting the burden on the child to

positively embrace it through their own efforts alone.
2.11.2 Complexity

Complexity in this context means that resilience is not a simplified process. Instead,
it entails a dynamic and complex interaction between an individual and his or her
social environment (Ungar, 2011). According to Van Rensburg (2014), the
complexity principle proposes that contextually and temporally specific models must
be developed to explain the results of resilience. Although patterns may appear, the
evidence encourages caution when claiming the generalisability of results if social
and physical ecologies are not kept continuously (Van Rensburg, 2014). According
to Ungar (2011), resilience is a diverse and dynamic phenomenon embedded in the
personalised social ecologies of individuals, and is linked to normative demands and
challenges related to adaptation, both positive and maladaptive (Ungar, 2011).
However, resilience is not a structured concept that can be applied in the same

manner to all contexts, which is explored further below.
2.11.3 Atypicality

The second principle, atypicality, states that resilience is a context-specific process
and, based on cultural and sub-cultural factors, what encourages resilience may be
interpreted differently in different contexts. Any resilience processes may be
regarded as atypical since they encourage resilience in a particular context only
(Bottrell, 2009). Ungar (2011) suggests that many different experiences, resources,
or opportunities could lead to positive results, even if they do not reflect socially
acceptable resilience paths. Atypicality also characterises the protection of

children's environments when resources are scarce (Ungar, 2011).
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2.11.4 Cultural relativity

The final principle of Ungar's Theory of Resilience concerns cultural relativity.
According to Luthar et al. (2000) and Ungar (2011), SERT considers resilience as a
process that is rooted in transparent social ecologies and integrated structures that
function at different levels. Adolescents in these systems must navigate the
available services and bargain positively for resources that are required but
inaccessible (this process of negotiation and navigation is influenced by culture). It
Is thus critical to explore the interwoven relationship between resilience and culture
(Theron & Phasha, 2014). Panter-Brick (2015) defines culture as a shared
worldview and expectation. Cultural norms such as attitudes, behaviours,
expectations, and beliefs can have both good and negative effects on the resilience
cycle (Theron, 2016b).

Rutter (2012b) suggests that resilience processes be interpreted through a culturally
relevant lens. As a result, descriptions of young people's resilience and how
resilience processes express themselves should be adapted to the society and
environment in which they exist (Rutter, 2012b). Therefore, SERT views resilience
as a process rooted in open and intertwined social ecologies that operate at multiple

levels.

2.12 CONCLUSION

The preceding literature review provided a comprehensive overview of the topic of
resilience. The SERT was used to guide the observation and exploration of essential
principles relating to the resilience of school-going children. The following chapter
will address the research methodology, data collection methods, the role of the

researcher, the research ethics, as well as the rigour of this study.
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CHAPTER 3 RESEARCH METHODOLOGY

3.1 INTRODUCTION

In this chapter, | present a thorough explanation of how the current study was carried
out by examining the chosen methodological approach and research design. Details
of the participant selection process and methodology, as well as the participants’
demographics are provided, followed by a description of the data collection method
employed. Following that, | discuss the reason for utilising a thematic analysis, as
well as the procedure of applying the approach deductively. Qualitative research is
aimed at offering an in-depth understanding of the community in which the
participants live. Qualitative research is commonly characterised as a naturalistic,
interpretive approach that is concerned with examining phenomena from the
perspective of the participants (Ritchie et al., 2013). According to Ritchie et al.
(2013), the researcher’s role is to learn about how the participants make sense of
their material and social situations, views, perceptions, and backgrounds. The
trustworthiness of the study is further demonstrated. This chapter closes with the
ethical concerns that were followed throughout the data collection and analysis

phases to ensure safety standards.

Figure 3.1 below depicts a schematic representation of the process that | followed
during the research process. In this study, | took an interpretative approach since
this was a qualitative study, I thus found the participants' perspectives to be crucial.
| utilised a single case study design, and chose the participants using purposive and
snowballing sampling methods. Furthermore, a focus group discussion was
conducted to collect valuable data from the participating caregivers. The data
obtained was then analysed using a thematic data analysis in order to answer the
research questions and validate or invalidate the researcher's assumptions,

depending on the answers obtained.
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Strategies that unemployed

caregivers use to enhance
the resilience of their
school-going chilrden ‘

Interpretivist
Focus group paradigm
Convienent and Qualitative
purposive sampling methodology

Single-case study

Figure 3.1: Visual representation of the research process

3.2 RESEARCH QUESTIONS

The following research primary question and sub-question aimed to direct the focus

of the study:

How do unemployed caregivers enhance the resilience of their school-going

children?

What are the challenges that may inhibit unemployed -caregivers in

supporting their school-going children?
3.3 RESEARCH METHODOLOGY: QUALITATIVE METHOD

This study employed a qualitative research methodology. Qualitative research refers
to a thorough holistic investigation and description of the phenomenon identified in
a specific field. Qualitative research aims to help people understand phenomena
rather than test hypotheses (Willig, 2013). Qualitative research allows researchers
to study the daily life of various groups of people and societies in their natural

environment; it is especially useful for studying educational settings and processes.
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It concentrates on the ‘why’ rather than the ‘what’ of social phenomena and on
human beings’ direct experiences as meaningful agents in their everyday lives
(Creswell, 2007).

According to Myers (2009), qualitative research is intended to help researchers
understand people and the social and cultural environments in which they reside.
Research methodology is a way of solving or responding to the research problem
systematically. It can, therefore, be understood essentially as the process of
studying how the research is conducted in a scientific manner (Gravetter & Forzano
2016). Qualitative research was deemed suitable in this study because it seeks to
describe and explain how people experience events (Willig, 2013). Due to the
subjective nature of this study, qualitative information needed to be gathered from
the participants to gain an in-depth understanding of their experiences. In particular,
| was interested in understanding the personal experiences of unemployed
caregivers. A qualitative research method therefore assisted me to explore these
experiences, and enable the caregivers to share their stories of being unemployed
and how they supported the resilience of their school-going children.

3.4 RESEARCH DESIGN: CASE STUDY DESIGN

This study employed a case study research design, which allows the researcher to
obtain tangible, contextual, and in-depth knowledge about a certain real-world
subject (Thomas, 2010). When employing a case study method, the researcher is
able to evaluate the data in a specific context in great detail. In most situations, a
case study technique focuses on a small geographic region or a small number of
individuals (Creswell, 2012). Furthermore, it also seeks to understand individuals or
groups' behaviours and attitudes through active involvement in the research,
observation, interviews (individual or group), and analysis of the data collected from
these methods (Thomas, 2010). Phelan (2011) asserts that case study research
allows for in-depth analysis of novel or ambiguous phenomena while "retaining the
holistic and relevant features of real-life occurrences” (p. 4). These findings have
led to the basic case study being recognised as more than just a research method,
but also a design in its own right. A descriptive single-case study was deemed
appropriate for this study since it attempts to investigate and explore the lived
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experiences of a single research participant group (Creswell, 2012). In this case,
the participants were unemployed caregivers, and the study was carried out in the

participants’ natural context, namely, the Singobile Drop-in Centre in Mamelodi.
3.5 RESEARCH PARADIGM: INTERPRETIVISM

Research is based on some fundamental philosophical assumptions regarding what
constitutes validity, and which research methods are ideal for enhancing knowledge
in a given study (Ritchie et al., 2013). A research procedure has three primary
elements: ontology, epistemology, and methodology (Terre Blanche & Durrheim,
1999). A research paradigm is a systematic framework of interrelated practice and
thought that determines the essence of inquiry in these three dimensions. According
to Walsham (1993), the interpretivist approach emphasises that there is no objective
knowledge waiting to be uncovered. Knowledge and reality are socially constructed
by human beings. According to Willis (1995), interpretivists are anti-foundationalists
who believe that there is no single correct route or a particular method of obtaining
knowledge. Walsham (1993) argues that there are no ‘correct' or ‘incorrect' theories
in the tradition of interpretation. Rather, each theory should be judged by how

‘interesting’ it is for both the researcher and those involved in the same field.

Reeves and Hedberg (2003) note that the interpretivist paradigm stresses the need
to contextualise the analysis. The interpretive paradigm deals with understanding
the world as it is from individuals' subjective experiences. Therefore, | decided to
use the interpretivist paradigm in this study. This position later determined the basis
for my research design and data collection methods. An interpretivist approach
enabled the interviewed caregivers to interpret their own lived experiences as they
perceived them and give the phenomenon a subjective interpretation. This study
aimed to understand the participants’ experiences based on their descriptions,
deliberations, and interpretations of the interactions in their social contexts through
their own interpretation (Walsham, 1993).
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3.6 SAMPLING

3.6.1.1 Purposive and convenient sampling

Purposive sampling was utilised to select the participants for this study because it
allowed me to select suitable participants that would be able to provide an answer
to the research questions. Purposive sampling is a non-probability sampling
technique that is selected based on the characteristics of a population and the
study’s purpose (Creswell, 2012). Purposive sampling is also referred to as
judgmental, subjective, or selective sampling. According to Maree (2016), purposive
sampling refers to sampling in which specific settings, events and individuals are
deliberately selected to provide important information that cannot be obtained from
other methods. Purposive sampling is suitable in cases where the researcher
wishes to detect specific types of cases that meet the study outline and require
further in-depth examination. Purposive sampling does not allow for the
generalisability of the findings to a large population, but rather gains a deeper
understanding of the phenomenon under study (Maree, 2016). Consequently, |
selected seven caregivers that | knew would provide relevant information about the
strategies that they used to support the resilience of their school-going children. The
advantages of purposive sampling are that it reaches a targeted sample very fast,
the research designs can include multiple phases, and there are numerous types of
purposive sampling methods available. This enabled me to find homogenous
samples, look at the characteristics of an entire population, and perform typical case

sampling (Ayres, 2019).

Convenience sampling was also utilised. This is a sampling technique used by
qualitative researchers to attract individuals who are easily accessible and
conveniently located in proximity to the researcher. This frequently includes making
use of geographical location and resources that make participant recruiting easier
(Ayres, 2019; Maree, 2016). Convenient samples are often referred to as ‘accidental
samples’ since they are randomly picked because they are located in close proximity
to where the researcher is collecting data. Moreover, convenience sampling is
inexpensive and easy because the subjects are readily available. The primary

assumption behind convenience sampling is that the target population is
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homogenous (Willig, 2013). The purposive and convenient sampling methods
allowed me to learn more about the strategies that caregivers use to enhance the
resilience of their school-going children. A small focus group of seven people was
also employed for quality assurance reasons to ensure that the collected data was

accurate.
3.7 SELECTION OF THE PARTICIPANTS

The sample of this study comprised seven participants (two males and four
females). The age group of the participants ranged from 39 to 72 years of age, and
all of them were unemployed at the time of this study (see Table 3.1 below).
Caregivers were selected from a Non-Governmental Organisation (NGO) in
Mamelodi. They were required to have school-going children, and be able to speak
English and IsiZulu. A translator was present to assist with those who spoke
Setswana and Sepedi. In short, the participants fulfilled the following criteria, they

were:
e Residents of Mamelodi; and

e Unemployed caregivers with school-going children under their care, or

dependents who attended school.

Table 3.1: Demographics of the participants

Participants Age Gender No. of Marital Year No. of years Education
dependents Status started unemployed
receiving

support
from the
centre

P1: Single Female Single, 15 months. Grade 12.

mother never

married.
P2: Single 42 Female 2 Single, 2017 19 months. Grade 12.
mother never

married.
P3: Single 50 Female 2 Single, 2016 Two years. Grade 11.
mother never

married.
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Participants No. of VEE Year No. of years Education
dependents Status started unemployed
receiving

support
from the
centre

P4: Single Female Single, Grade 12.

mother never
married.

P5: Father 50 Male 3 Married 2018 Four years. Grade 11

P6: 72 Male 2 Married Two. Retired. No formal
Grandfather education
P7: 71 Female 2 Married Does not Retired. No formal
Grandmother remember. education

In South Africa, many families are headed by grandparents, which explains why the

Five years.

sample in this study included retired citizens.
3.7.1 Research site

The Matimba/Singobile Drop-in Centre is a community non-profit organisation that
serves the area's most vulnerable families and children. Weekly visits are carried
out by formal caregivers to ensure that families' psychosocial needs are met. For
funding, the centre engages and partners with a variety of private firms, as well as
government stakeholders, such as the Department of Social Development. This
helps social workers to reach out to disadvantaged families and provide them with
the required psychosocial interventions. Police stations, libraries, the South African
Social Security Agency (SASSA), Home Affairs, and clinics are some of the involved

stakeholders. Photos of the Matimba/Sinqobile Drop-in Centre are displayed below.
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Figure 3.2: Photo of the Matimba/Sinqobile Drop-in Centre in Mamelodi East
(Maimela, 2020)

" TndB
ekl Shmnerma

Matimba / Sinqobile
Crphaned & Vulnerable Children Centre
29355 Marishane Street, ExL.5 Mamwe lodd East

Figure 3.3: Photo of the Matimba/Sinqobile Drop-in Centre in Mamelodi East (SA
Gov News, 2019)

Figure 3.4 below depicts the support services offered at the Singobile/Matimba
Drop-in Centre.
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Figure 3.4: Services provided by the Matimba/Singobile Drop-in Centre

3.8 DATA COLLECTION AND DOCUMENTATION

3.8.1 Focus group: unemployed caregivers

A focus group is considered as a one-time meeting with people who have not met
before and who share a common experience, such as unemployment or the death
of a child (Carey & Asbury, 2016). According to Silverman (2016), focus groups
usually consist of six to 12 individuals coming together to engage with each other
and the researcher and share their experiences. | had a focus group with seven
unemployed caregivers. According to Carey and Asbury (2016), focus groups are
best suited to situations and communities in which the participants are competent,
eager, and able to communicate; the subject and group atmosphere should also be

conducive to group interaction.

The participants were shared a common language and had similar, significant
experiences. A focus group can offer insights into people’s beliefs and attitudes, and
provide context and perspective that allow a more holistic interpretation of
experiences. The explanations of the participants’ experiences can provide unique
information about how the members organise and make sense of their experiences
(Carey & Asbury, 2016). The focus group interview took approximately 60 minutes

and was held at the Matimba/Sinqobile Drop-in Centre as | assumed that they would
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feel more comfortable in an environment that which was familiar to them. Creswell
(2012) corroborated this, stating that it is easier to conduct interviews with
participants in a comfortable environment where the participants do not feel limited
or uncomfortable sharing information. In this case, this allowed the participants to
speak freely, honestly, and openly on the subject being researched (Creswell,
2012).

The focus group interview assisted me in getting detailed information from the
participants. Moreover, since my research questions were open-ended, the
participants were able to answer fully and openly about their experiences. | used a
voice recorder with the participants’ permission to document their feelings and
perceptions regarding their situations. This enabled the information that was
collected to be accurately captured. The use of the tape recorder ensured that a
detailed account of the interview was recorded, and it enabled me to focus on the
research process (Carey & Asbury, 2016). The interview was conducted primarily in
English, however, there was a translator present to translate for those who did not
understand some of the English terms used. The translator ensured that every

participant’s voice is heard, and this strengthen the study even more.
3.8.2 Field notes and observations

| used field notes and observations as a second data storage method. These
included notes regarding the participants' gender, age, education, and other
characteristics. Several qualitative studies suggest taking notes to supplement the
audio recording of an interview. In a focus group interview, the nonverbal cues of
the interview can be captured by notetaking. However, note-taking may be
distracting and obtrusive for the respondents (Opdenakker, 2006). | recorded notes
and made recordings of the interview conducted. The data were then transcribed
and analysed using the thematic analysis. | read and listened to the transcribed data

repeatedly during the analysis phase.

According to Nieuwenhuis (2007), observation can be defined as a systematic
process of documenting participants' behavioural patterns without questioning or
talking to them. This approach implies that behaviour is purposeful and reflects

underlying values and ideas. | was able to gain an insider's perspective on group
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dynamics and behaviour in a variety of settings through observation. Field notes
were used to document my informal observations. During the focus group
discussion, the informal observations focused on the physical look of the community
centre, as well as the interactions of the participants. The fundamental goal of
observation is to immerse the reader in the context of the study as observed by the
researcher. As a result, | was able to observe and describe the participants'

backgrounds, lifestyles, and interpersonal relationships (see Appendix D).
3.8.3 Data collection process

The data were collected on the 11" of September 2020, the focus group session
was conducted in English and IsiZulu with a translator present to assist with Sepedi
and Setswana because the participants would sometimes respond in those
languages. The focus group discussion was held at the Matimba/Singobile Drop-in
Centre. | used an audio recorder to record the session with unemployed caregivers.
The discussion was guided by open-ended questions (see Appendix C) derived from
the research questions. Due to COVID-19 restrictions, | phoned the participants on
11 January 2021 to confirm the accuracy of their responses in our first meeting, this

is known as member checking.
3.9 DATA ANALYSIS AND INTERPRETATION

Data analysis refers to the process of bringing structure, order, and meaning to the
mass of the collected data (Anney, 2014). Thematic analysis was chosen as an
appropriate approach to identify, analyse, and report patterns in the data in this
study. Thematic analysis was also chosen due to its versatility, since it can be used
with a variety of theoretical frameworks, and is not limited to usage in situations that
employ certain pre-existing theoretical frameworks (Braun & Clarke, 2019).
According to Braun and Clarke (2019), thematic analysis refers to the process of
identifying themes or patterns within qualitative data in a way that offers a rich and
comprehensive account of the data (Braun & Clarke, 2014). The authors suggest
that thematic analysis is the first qualitative method to be learned as it provides core

skills that are useful in carrying out other types of analysis.
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Thematic analysis allows the data to be interpreted and trends to be identified in the
conclusions or results of a study. Thematic analysis goes beyond simply counting
words or phrases in a text, but rather extends to the classification of implicit and
explicit ideas within the data (Braun & Clarke, 2014). A thematic analysis allows the
researcher to create a link between frequent themes and the main, overarching
theme of the research (Clarke & Braun, 2012). Braun and Clarke (2014) contend
that thematic analysis can be changed according to the needs of the study, providing
detailed and rich, yet multiple accounts of the data. Lastly, thematic analysis is a
useful method for investigating the perceptions of different participants, generating
unexpected insights, and highlighting differences and similarities (Braun & Clarke,
2014).

As outlined by Braun and Clark (2014), the following six steps were followed to carry

out a thematic analysis in this study:

Figure 3.5: The six phases of thematic analysis (Braun & Clarke, 2014)

During Phase 1 of the thematic analysis, | familiarised myself with the data by going
through the written transcript, listening to the recorded audio, and taking notes. In
Phase 2, which involved coding, | read the transcripts frequently and attentively, and
| linked the identified themes according to their similarities (Braun & Clarke, 2019).
In Phase 3, | made sense of the themes that emerged. Braun and Clark (2012) point
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out that the researcher can group all additional information that relates to the
identified themes in the thematic analysis in order to acquire rich meaning. This is
done by referring to coded data during Phase 4, which includes examining possible
themes (Braun & Clarke, 2012). If there is no relevant data to support a particular
theme, the researcher may have to reject it (Braun & Clark, 2012). Determining the
themes and labelling them comprises the fifth phase. The fifth stage involves naming
and defining the topics. The researcher must describe how closely the topic relates
to the study question, if it is precisely targeted, and whether the themes tell a
cohesive story at this point (Braun & Clarke, 2012). The sixth phase entails
producing a report. The goal of the report is to present a cohesive story based on
the interwoven themes; this should be rational, persuasive, and answer the research
questions (Braun & Clarke, 2019).

3.10 TRUSTWORTHINESS

According to Maree (2016), when conducting qualitative research, the researcher is
expected to consider different criteria for improved research validity and to ensure
accuracy and reliability. In qualitative research, trustworthiness is defined as
exhibiting integrity, competence, and ethics, particularly during the data collecting
and analysis process. The credibility, dependability, transferability, and
confirmability principles established by Creswell (2014) were used to ensure rigor in

this work. The four principles are explained further below.
3.10.1 Credibility

The degree to which information and data in a study are found to be genuine and
continuous relates to credibility in qualitative research. Credibility is equivalent to
internal validity as it examines the results of the study and compares it with
environmental truth (Creswell, 2014). Creswell (2012) argues that data should be
analysed by more than one researcher to ensure trustworthiness. In this case, my
supervisor examined my data analysis to ensure that reasonable interpretations
were made, and that the data were presented clearly. In addition, | did two interviews
four months apart to allow for personal reflection. The second interview allowed for

the member checking process, in which the preliminary results and interpretations
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were tested against raw data with the participants. The participants were also
allowed to validate their initial responses and confirm the preliminary findings. This
greatly assisted me to rule out the risk of misinterpreting the accuracy and meaning
of the participants’ utterances. It also assisted me in identifying personal biases and

misunderstandings regarding any of the initial data obtained.
3.10.2 Transferability

According to Nowell et al. (2017), research results are regarded as transferable or
generalisable if, in addition to the actual study context, they are acceptable in, and
applicable to new contexts. When the results are released, it enables the reader to
take note of the particular information of the study scenario and techniques, and
thus compare them to familiar circumstances. This study focused on unemployed
caregivers in Mamelodi East who met specific requirements (see Section 3.5).
Moreover, the context, methodology, and design of the study were discussed in

detail so that the findings and conclusions may be applied to other contexts.
3.10.3 Confirmability

Confirmability is a measurement of how well the information gathered supports the
results of an investigation (Creswell, 2014). It relates to the extent that other people
can confirm or corroborate the study results. Confirmability enhancement strategies
include searching for negative cases that run counter to most findings and
conducting a data audit to identify bias or areas of distortion (Creswell, 2014). To
guarantee the credibility of this study, | detail the theoretical lens, methodology, and
provide direct quotes of the participants' opinions in Chapter 4 to demonstrate how
these fit into the designated themes. In order to improve confirmability, | also
included my supervisor as a reviewer in the data analysis step. After the study was
completed, the data were checked and rechecked to confirm that the findings and

interpretations were accurate.
3.10.4 Dependability

This refers to an evaluation of the quality of information collection, data analysis,
and theory generation procedures. Unless it is dependable, qualitative research
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cannot be considered credible (Nowell et al., 2017). A reliability investigation must
provide evidence to an audience that the results would be comparable if they were
to be repeated with the same or similar participants in the same or a comparable
context (Creswell, 2014). As detailed in Sections 3.6 and 3.7 of this chapter, | have
clearly outlined the research method and process in a logical and traceable manner
to assure dependability. Specifically, | explained why two sample techniques were
chosen, the data collection and transcription, the interview protocols, and the data
analysis process. Furthermore, the data collection, analysis, and theory were all
extensively integrated and analysed to assure repeatability should a similar and

comparable study be conducted in the future.

3.11 ETHICAL CONSIDERATIONS

According to Yegidis et al. (2012), ethics are the principles governing the behaviour
that is considered correct or incorrect by society. In addition, David and Sutton
(2011) mention that ethics guide the researcher to protect the research participants
from possible harm, and to safeguard their rights. When conducting a study, ethical
considerations should be prioritised to protect the dignity and rights of the
participants (Gravetter & Forzano, 2016). Furthermore, Gravetter and Forzano
(2009) state that research ethics guide researchers to be truthful and respectful
towards all participants. Ethical clearance must therefore be sought before
conducting research for moral and legal reasons. Therefore, before conducting this
research, | obtained ethical clearance from the University of Pretoria (UP 12/09/01
Mampane 19-002).

3.11.1 Confidentiality, privacy, and anonymity

Confidentiality can be defined as a situation in which the researcher knows the
identity of the participants, but takes staps to prevent the discovery of the
participants’ identity by others (Gravetter & Forzano, 2016). | assured my
participants that confidentiality and anonymity would be preserved by removing any
identifying features and information before disseminating the findings of the study. |

also made it clear to the participants that their names would not be utilised.
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Therefore, conscious efforts were made to maintain confidentiality throughout the

study.
3.11.2 Informed consent

According to Foxcroft and Roodt (2013), informed consent refers to participants’
voluntary agreement to take part in the research. It is not just a signed form, but
rather a process in which participants fully comprehend the research and its risks.
Informed consent is crucial before conducting any study involving human
participants. Written informed consent was obtained from the caregivers prior to the

interview (refer to Appendix A).
3.11.3 Honesty and trust

During the data collection and analysis, | rigorously followed all ethical guidelines
and standards pertaining to honesty and trustworthiness.

3.11.4 Debriefing

Debriefing refers to discussing the purpose of the study and the implication of the
final report with the participants (Foxcroft & Roodt, 2013). The participants were
debriefed to learn about their experiences regarding the topic under study, and to

update them based on adjustments to the research (Willig, 2013).
3.11.5 Voluntary participation

The participants should be provided with the option to participate or not in the
research (Gravetter & Forzano, 2016). All of the participants took part in the study
of their own free will and were neither bribed nor coerced into it. The participants
were also free to withdraw from the study at any time without fear of negative
repercussions. The research ethics were fully discussed with them before obtaining

their signed consent/assent letters.
3.11.6 Protection from harm

According to Anney (2014), social research should never harm the people being

studied, whether or not they volunteer to be part of the study. This indicates that the
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participants should be aware of the risks and purpose of the study from the start.
The participants' right to privacy was respected in this study, and | took measures
to safeguard them from psychological harm. | made certain that a social worker from
the drop-in centre was present to cater to any emotional or psychological issues that

may develop as a result of participating in this study.
3.12 ROLE OF THE RESEARCHER

According to Nieuwenhuis (2007), the researcher takes part and is involved in the
social or research environment. Furthermore, the role of the researcher is to collect,

analyse the data, and report on the findings.
3.13 LIMITATIONS OF THE STUDY

Language barriers and cultural differences were foreseen to cause difficulties
between the participants and the researcher. This limitation was overcome by
having a caregiver act as a translator. The translator ensured that every participant’s

voice is heard, and this strengthen the study even more.
3.14 CONCLUSION

This chapter outlined the research methodology, research design, data collection
techniques, quality assurance, as well as ethical considerations of this study. The
next chapter concentrates on the findings of the study, providing in-depth data on

the main research results resulting from the thematic analysis.
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CHAPTER 4 RESULTS AND DISCUSSIONS

4.1 INTRODUCTION

Chapter 4 presents the results of the study. | begin this chapter by addressing the
inclusion and exclusion requirements for each theme and the sub-themes defined.
The themes and sub-themes emerged from a thematic analysis of the raw data.
Furthermore, the thematic analysis was used to formulate a description of the
participants’ strategies for enhancing the resilience of their school-going children.
The results presented in this chapter are both supported with and contrasted against

the literature, which will be focused on in the next chapter.
4.2 DATA COLLECTION DATES

Figure 4.1 below summarises the data collection process, as stipulated in Chapter
3.

11 September

* Meeting with a gatekeeper, 2020 « Due to COVID-19 lockdown )
who is a supervisor at the regulations, social
Matimba/Singobile Drop-in i foaus : : gatherings were prohibited

. group interview
Centre. with seven caregivers. solhadtocallthe
participants and only five of
the seven caregivers could
do member checking.

“— October 2020 \ 11 January 2021

Figure 4.1: Visual representation of the data collection process
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4.2.1 Brief background of the participants

The information that follows was obtained from a focus group that was held at a
drop-in centre in Mamelodi with unemployed caregivers. | used a voice recorder,
field notes to record the interview, and made notes while listening to the interview
recordings. Participant 1 (P1) is a single parent who is unemployed and has one
child under her care. In 2019, she began getting assistance from the drop-in centre
after being unemployed for five months. In total, at the time of this study, she had

been unemployed and receiving support from the centre for 15 months.

Participant 2 (P2) is an unemployed single parent with two children. In 2017, she
began getting assistance from the centre and had been unemployed for 19 months
at the time of this study. Participant (P3) is an unemployed single parent with two
children who has been unemployed for two years, and has relied on the centre since
2016. Participant 4 (P4) is a single mother with eight children who has been
unemployed for five years and has been getting assistance from the drop-in centre
since 2009. Participant 5 (P5) is a married father of three children who has been
jobless for four years. At the time of this study, he had begun to sell fragrances to
help put food on the table but had been getting assistance from the drop-in centre

since 2018. His wife worked for a feeding scheme in one of the schools in Mamelodi.

Participant 6 (P6) is a grandfather who currently lives with his two grandchildren.
His children abandoned their children to him to look after. Participant 6 had worked
for the government for 12 years and thus received a pension. Participant 7 (P7) is
an unemployed parent on pension with 2 children. One of her children is mentally
handicapped and refuses to undergo treatment. Her other children have grown up
and have started their own families, and do not support her financially. She is

currently on both a government pension and her previous company pension.

In many cases, a single-parent family entails a single source of income. According
to a 2019 analysis produced by Multnomah County, this increases the likelihood of
poverty in such families. Single-parent homes account for 33% of all poverty in the
county, the highest percentage of any group (Lu et al., 2019). The situation is similar
in South Africa but is worsened by low levels of education. Those with Grade 12 or

no formal qualifications at all account for the largest percentage of jobless youth
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(2.23 million), with these South Africans also being the least likely to obtain any
formal job over a longer length of time (Statistics South Africa, 2020). The link
between poverty and single parenthood is undeniable. Unfortunately, it is even
worse when the single parents are women. According to Holborn and Eddy (2011),
13% of single mothers in metropolitan areas are between the ages of 16 and 24;
33% of single mothers are between the ages of 25 and 34; 24% of single mothers
are between the ages of 35 and 44; and 23% of single mothers are between the
ages of 45 and 64. As a result of shifting marital norms, the number of absentee
fathers is on the rise (Mokomane, 2012). When a single parent's income is
insufficient to meet the family's needs, they face financial difficulties (Holborn &
Eddy, 2011). Children in single-parent households encounter several educational
obstacles like economic difficulty, poor academic performance, poverty, a lack of
guidance and counselling, a high percentage of dropouts and absenteeism, a lack
of school discipline, and a low level of education (Lu et al., 2019). The statistics on
single parents and unemployed caregivers over the last five years, according to the
Human Sciences Research Council (HSRC) and the South African Race Relations
Institute (SARRI) show that 60% of South African children have absent fathers.
Moreover, more than 40% of South African women are single parents (Lu et al.,
2019). Table 4.2 below provides a reference to the abbreviations used in the

representation of the data.

Table 4.1: Abbreviation Key

SOURCE Abbreviation

Participant P1: Caregiver

P2: Caregiver
P3: Caregiver
P4: Caregiver
P5: Caregiver
P6: Caregiver (Grandfather)

P7: Caregiver (Grandmother)

Translator Translator
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This study asked the question, ‘What strategies do unemployed caregivers use to
enhance the resilience of their school-going children?’ During the thematic analysis,
two main themes emerged, as shown in Table 4.3 along with their sub-themes.
These themes emerged after evaluating and assessing the raw data produced from
the focus group interview, as well as the field notes. The following themes are
supported by statements provided by the participants during the data collection

process as well as from the field notes:
e Resilience-enhancing strategies that caregivers use with their families; and

e Barriers to resilience-enhancing strategies.

Table 4.2: Themes and sub-themes emerging from the thematic analysis

Theme Sub-theme

Resilience-enhancing strategies in families Resilience of the family

Barriers to resilience No education or qualifications.
Age as a barrier.
Corruption by the government.

4.3 THEME 1: STRATEGIES USED BY CAREGIVERS TO ENHANCE FAMILY
RESILIENCE

Table 4.3: Inclusion and exclusion criteria for Theme 1

Sub-theme Inclusion Criteria Exclusion Criteria

Religiosity/spirituality as a resilient Any reference to Any reference to

factor religiosity/spirituality as a resilient religiosity/spirituality as a resilient
factor. factor other than that of the

unemployed caregivers.

4.3.1.1 Subtheme: religiosity/spirituality as a resilient factor

Family resilience refers to the ability of the family to survive and rebound from
difficult life experiences (Walsh, 2016a). Families are systems of interconnected and
interdependent people, none of whom can be understood in isolation from the
system (Walsh, 2012a). When a family approaches adversity as a mutual challenge,
they become stronger, loving, and more resourceful when confronted or faced with
potential adversities (Patterson, 2002).
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According to Walsh (2016a), one of the examples known to secure the stability and
power of the family is a belief system. This is effective as it encourages a sense of
optimism and hope through trust being invested in a higher being. The caregivers
indicated that their religion/spirituality helped them reframe their situation and look
for positives, which was related to their belief in God's plan. Furthermore, the
caregivers mentioned that they used prayer as a source of hope and strength, and
that their trust in God had sustained them. Five of the seven caregivers had the
following to say regarding the strategies they used to enhance resilience in the
family:
P3: “What | can say for my side, through prayer, prayer strengthens me, prayer gives
me power. | am a single mother, not employed. | survive with the social grant of one
child. Now, | have started collecting something, the collection of tin cans so that |
can survive. That is what strengthens me, like prayer, it gives me power” (line 120-
125).

Participant 7 supported Participant 3's answer, saying:

P7: “Prayer and hope” (line 286).

In a similar vein, Participant 2 also concurred with Participants 3 and 7:

P2: “Faith in God” (line 289).

”

P5: “... I wish God can give me strength to help them. This is a challenge | am facing
(line 182-183).

Four of the seven participants expressed the same opinion, indicating that hope,
prayer, and faith in God were part of the strategies that they employed to help their
school-going children be more resilient. In addition to discussing their belief
systems, the caregivers further highlighted communication as a strategy that they
used to enhance the resilience of their school-going school. A few of the participants

discussed how communication had helped them:
P4: “Communicate with each other at home” (line 19)
P2: “1 just sit down with my children and communicate with them. Even the drop-in-

centre helps, give strength” (line 165-166).

This was also evident in the fieldnotes, as it was detailed that:
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P6: “It is challenging but | am trying to take care of my grandchildren, to bring joy
and happiness at home. | help the children to resolve the problems it is not easy,

but | am trying, whereas it is challenging” (line 24-27).

Another significant factor that the participants cited as helping to increase resilience
and hope was the help they received from the drop-in centre, and their
entrepreneurial skills. Four of the seven caregivers had the following to say about

the support they received from the drop-in centre:

P6: “We have problems at school. They give children homework that they did not
teach the children and me, | cannot do it because | am uneducated and old and now,
| must go to the drop-in centre so that the community care workers, they can help
with homework” (line 1563-157).

P7: “Drop-in centre has really helped me. My grandchild has received awards from
the school due to support from the drop-in centre last year. Their mother is not
working so | am the one who is providing for them. Really, we must be grateful to
the drop-in centre for taking care of our children. Me personally, it has helped me a
lot. | can see a lot of progress with my grandchildren. Whenever | have a problem
with my grandchildren, | always come to the drop-in centre” (line 158-165).

P5: “Sometimes when there is no food at home, food from the drop-in centre helps

because now we can all eat” (line 134-135).

In P4’s family, community support as a resilient factor was also evident:

P4: “Another problem is that children who are at high school, they need smart
phones for researching, whereas | do not have money to buy that cell phone or data,
so | just sit down with them and explain the situation, and the one who is doing
Grade 11, he goes to the drop-in centre and Sir Thabo would assist him with
research. Sometimes, | go with my child to the Stanza Bopape centre to help him
with research” (line 198-204).

Five of the seven caregivers had the following to say about their social grant and

other sources of income as sources of resilience:

P5: “I have three children attending the same school. | am not working their mother,

she works at the feeding scheme at school. Her salary is not enough to cover

everything, and | lost my job so | have started selling perfumes door-to-door so that

| can feed my children at home and also the drop-in centre is also helping.
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Sometimes, they do not buy the perfumes, but at least | know there is social grant

that | will receive month-end to buy sugar and eat with pap. It is hard” (line 126-133).

P6: “The time | was working | built rooms at home for people to rent so that we can
cover the basic needs at home. My social grant money plus the child’s grant is not
enough, we buy groceries, pay the bills, and rent, then it runs out, we are left with
nothing, but we are trying our best. There is nothing we can do, that is how things
are in the world” (line 66-72).

P3: “Now, | have started collecting something, the collection of tin cans so that | can
survive. That is what is strengthens me, like prayer, it gives me power” (line 123-
125).

P6: “I am older | do not have hope that | will get a job. | am depending on the social

grant, there is no way forward besides collecting bottles and tin cans” (line 184-187).

Five of the seven caregivers added the following regarding their social grant and

other sources of income as sources of resilience in line (190-200):

P4: “I survive with collecting cans so that | can get some money and sometimes | do

some piece jobs, like cleaning, washing, and ironing so that | can survive”,
P2: “l do washing’.
P1: “l do washing, and I sell cold drinks”.

P5: “I sell perfumes and | do carpentry; however, | get gigs for carpentry only by
luck. It is worse now, because of the lockdown there is no work. Sometimes |
struggle to buy stationery for my children. There is a lack of piece jobs since the lock

down’.

P3: “l am single mother, not employed. | survive with the social grant of one child.
Now, | have started collecting something, the collection of tin cans so that | can
survive” (line 121-124).

Three of the seven caregivers added that being strong and present for the children

was also key to promoting resilience:

Pé6: “It is challenging, but | am trying to take care of my grandchildren, to bring joy
and happiness at home. | help the children to resolve the problems, it is not easy,

but | am trying whereas it is challenging” (line 24-27).
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P3: “Me and my family, we support each other, and we love each other in thick or

thin, we support each other” (line 17-18).
P4: “Communicate with each other at home” (line 19).

P2: “I just sit down with my children and communicate with them. Even the drop-in

centre helps, give strength” (line 175-176).

As can be seen from the above, the caregivers modelled and promoted their school-
going children to be resilient despite their adversities. As can be seen above, they
were willing to do whatever they could to support their children's resilience. These
resilience strategies served as protective factors for the caregivers and their
families. In the literature, Walsh (2016c) finds that resilient families are cohesive and
have flexible roles, a positive belief system, and effective communication and
problem-solving skills. The author continues to describe the positive feelings
engendered when families express their feelings, nurture, and support each other.
Moreover, Ungar (2011) views resilience as a coping mechanism in which people
and their social ecology interact to achieve efficient results in the face of adversity
in contextually and culturally appropriate ways. Many of the caregivers expressed
that the support they received from the centre was really beneficial and had changed
their lives for the better. The diagram below depicts the strategies that these

Mamelodi caregivers used to enhance the resilience of their school-going children.

Religiosity/Spiritual Communication &
ity as a resilient support as a resilient
factor factor

Social grant & other
sources of income as
sources of resilience

Community support as a
resilient factor

Figure 4.2: Visual summary of the strategies the caregivers used to enhance the

resilience of their school-going children
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4.3.2 Discussion of the findings for Theme 1

This theme stresses the importance of individual roles in the family, the significance
of spirituality in connection to family resilience, and the importance of community
support in providing hope and helping families to survive. According to Noltemeyer
and Bush (2013), resilience-promoting, protective factors can be observed at
individual, family, school, and community level. The participants also mentioned and
discussed their entrepreneurial skills, as well as the support they received from the
centre, which can be seen as community support. Ungar’s (2011) research supports
this as the SERT regards resilience as a system in which individuals and their
relationships, or social ecologies, work together to assist individuals to avert the
undesirable outcomes predicted by their adversity. The assistance that these
caregivers obtained at the drop-in centre seemed satisfactory and valuable to them.

4.4 THEME 2: BARRIERS TO RESILIENCE

According to Walsh (2016a), for resilience to exist, there must be a risk. Risk factors
are variables that have been linked to an increased chance of poor physical,
behavioural, or emotional outcomes (Edleson & Gewirtz, 2007). Variables like
unemployment and poverty could have adverse negative consequences for
children, even carrying over to adulthood (Walsh, 2016b). This theme highlights the
challenges or risk factors hindering these unemployed caregivers from meeting the
needs of their school-going children. Table 4.5 below provides the inclusion and

exclusion criteria for Theme 2.

Table 4.4: Inclusion and exclusion criteria for Theme 2

Sub-theme Inclusion criteria Exclusion criteria

Sub-theme: Any reference to lack of Any reference to other risk factors
education and qualifications. other than lack of education and/

Lack of or qualifications.

education/qualifications
Sub-theme: Any reference to age being a Any reference to other forms of

barrier to opportunities. barriers and not age.
Age as a barrier
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Sub-theme: Any reference to corruption within = Any reference to risks other than
the government system being a corruption within the government
Corruption within the risk factor. system.

government system

4.4.1.1 Sub-theme: lack of education or qualifications

The caregivers expressed that most of them did not have Grade 12 (also referred
to as Matric) and/or other qualifications. In South Africa, a Grade 12 qualification is
obtained as an exit qualification for basic education, and as an entry into higher
education or other forms of career opportunities that require post-Matric

qualifications (Chawula, 2021). The statements below are evidence of this:

According to P7: “The government is corrupt, that is why our children do not get
jobs. In the olden days they did not want Form 5, now when you do not have Matric

you cannot get a job” (line 233-236).

P6: “You see how old | am, | did not go to school because my parents did not have
money. My children | did take them to school, but they did not finish and now | live
with my grandchildren and taking them to school. | am trying my best to see them
succeed at school” (line 136-139).

P7: “They used to teach us with patience, but now they want Matric, and they are

forgetting that God has given us different talents and skills” (line 241-243).
4.4.1.2 Sub-theme: age as a barrier
Several of the unemployed caregivers indicated that they were too old to find

employment in companies. The caregivers had the following to say regarding their

beliefs systems in relation to their age and unemployment:

According to P2: “The reason why there is a lot of unemployment is because of

many companies they have age limits. You find that those who qualify for the jobs
do not want to work and those who do not qualify they are the ones who want that
job. So that is why there is a lot of unemployment. If the companies did not have
age limits, every adult in the house would work. If they can remove the age
restrictions, a lot of people would be able to work. The cause of unemployment on
my side is the age limits, if they can remove the age limits. Other times you want

that job but because of your age you do not get it” (line 247-257).
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P7: “This is surprising because there are people who are 80 years of age and
working for the government and in parliament, when it comes to our children, they

say they are over age” (line 258-261).

Participants 2 and 6 corroborated the above statement:

P2:“...35 years and above they do not qualify, and these people are strong and can
do the job. Thirty-five years and below they do not want to work, they have a
mentality that my mother will do this thing for me” (line 262-265).

P6: “/ am old, and | do not have hope that | will get a job. | am depending on the
social grant, there is no way forward besides collecting bottles and tin cans” (line
184-187).

P6: “My social grant money plus the child’s grant is not enough, we buy groceries,
pay the bills, and rent, then it runs out we are left with nothing, but we are trying our

best. There is nothing we can do, that is how things are in the world” (line 68-72).
4.4.1.3 Sub-theme: corruption within the government system

The caregivers blamed the government for the high rate of unemployment in South

Africa. They had the following to say regarding this sub-theme:

P6: “Sometimes unemployment is caused by the government, we have land to grow.
In other words, for job opportunities, the government have resources to farm to
create job opportunities. As long as our government leave our children to roam
around the streets on Nyaope, there will not be unemployment, our children could

work there. The land is there for us to work but the government is not allowing us’
(line 204-214).

P7: “In our times you would not find us not working or roaming the streets. You would
get arrested. Job opportunities were there but now jobs are scarce because of the
contracts with government and contracts do not have benefits. When you are in a
contract, when your job ends it ends. In the olden days before you got hired, you
knew that you would benefit, something like us even now, | get a pay from the
government besides the social grant. | still get a pay every month that | was receiving
while | was working. The government is corrupt, that is why our children do not get
jobs. In the olden days they did not want Form 5, now when you do not have matric

you cannot get a job” (line 204-214).

Figure 4.3 below summarises the risks highlighted by the caregivers above.
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Figure 4.3: Visual summary of the barriers to resilience as highlighted by these

Mamelodi caregivers
4.4.1.4 Discussion of the findings for Theme 2

This theme highlights the risk factors or challenges faced by unemployed caregivers
living in Mamelodi. These risk factors hinder them from taking care of the needs of
their school-going children. Korankye (2014) confirms the assertion that
unemployment contributes to some of the problems we face as a community. It is
associated with crime, inadequate living conditions, psychological and physiological

ill-health, and the performance of the economy as a whole.

These aspects of adversity not only affect the quality of life for the person but also
his/her family and the community as a whole. Therefore, as one of the causes of
poverty, we cannot ignore unemployment (Korankye, 2014). If the phenomenon of
unemployed caregivers persists, this could pose a serious risk to the well-being and
resilience of the family as a whole, and specifically the adolescents in the family.
However, having at least one warm, caring, and supportive parent can cushion
children against the adverse effects of unemployment and poverty. According to
Ungar (2011), resilience is ever-changing and malleable in nature. Thus the
processes of resilience may differ across time and/or environments, individuals, and
communities. Multiple variables could have an effect on resilience processes, such
as the possession or lack of significant resources, exposure to new or different

environments, or experiencing new or different types of relationships.
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4.5 CONCLUSION

This chapter highlighted the findings of this study based on the group interview held
with unemployed caregivers in Mamelodi. In addition, this chapter discussed and
described the identified themes as well as sub-themes. In relation to the related
literature on the subject, the next chapter will concentrate on addressing the
findings. The research questions, as well as the working assumptions of this study
will also be discussed in relation to the results explored in this chapter. Furthermore,
the possible contributions and limitations of the study are also presented, along with

final conclusions.
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CHAPTER 5 CONCLUSION AND RECOMMENDATIONS

5.1 INTRODUCTION

This chapter presents and explores the answers to the research questions, as
supported by the underlying theoretical framework and the results described in
Chapter 4. These findings are based on the responses from the participants to the
questions posed during the group interview. A review of the limitations of the study
and the recommendation for future research is also presented.

5.2 ADDRESSING THE RESEARCH QUESTIONS

This section highlights the research questions posed by this study. These are
answered in conjunction with the applicable literature, as discussed in Chapter 2,
and the findings as described in Chapter 4. The primary research question is
answered first, followed by the secondary research questions. This is done to gain

a holistic view of the study and its purpose.

Figure 5.1 depicts a schematic diagram of the research findings, which answer the

secondary research question, and ultimately the primary research question.

Social ecology

) —
Barriers to e
resilience- esilience-
enhancing enhancing
strategies | strategies
~_ @@
P
' \ ™
Age ecli_l?ggtgn/ Corruption in Resilience of
TE—_— the government the family
qualifications g
~ J

Figure 5.1: Schematic diagram of the research findings addressing both the primary

and secondary research questions
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Ungar’s (2011) Social Ecology of Resilience Theory (SERT) views resilience as a
system in which individuals work together to assist each other in averting the
negative outcomes predicted by adversity. According to Ungar (2011), the focus is
not on the individual's static characteristics, but on the processes employed in which
a child and his or her social ecology participate to obtain the tools needed to respond

well despite adversity (Ungar, 2011).
5.2.1 Addressing the primary research question

How do unemployed caregivers enhance the resilience of their school-going
children?

The primary research question can be answered by looking at the statements given
by the employed caregivers regarding the resilience of the family, the first strategy
of which was to model resilience in their own lives to assist their children. This sub-
theme stemmed from the theme ‘resilience-enhancing strategies in families’. Ungar
(2011) defines protective factors as attributes or qualities of individuals, families,
and the wider community that mitigate risk, and encourage the healthy development
and wellbeing of adolescents, youth, and families. According to Noltemeyer and
Bush (2013), resilience-promoting protective factors can be observed at individual,
family, school, and community level. Donald et al. (2010 further this, explaining that
both internal and external resources can act as protective factors. Internal resources
include a loving and consistent relationship with a primary caregiver; a family with
clear direction and guidance; and solid, coherent, and consistent values. Walsh
(2016a) contends that family resilience lies in processes that facilitate coping in

challenging conditions and which allow children to resist stress more efficiently.

Figure 5.1 below comprises a visual representation of the strategies that the
caregivers in this study used to enhance the resilience of their school-going children.
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Figure 5.2: Visual summary of the strategies the caregivers used to enhance the

resilience of their school-going children
The findings regarding these strategies are further detailed below.
5.2.1.1 Religiosity/Spirituality as a resilient factor

The second strategy that the caregivers utilised was their trust, hope and faith in
God. The participating caregivers indicated that prayer, faith, and hope in God
strengthened and sustained them. Family resilience is encouraged when family
members share the same belief, and these shared beliefs help the family to make
sense of adversity and gain a sense of coherence (Walsh, 2016b). These beliefs
further promote problem-solving, growth, and healing possibilities. These assist
family members to make sense of adversity, fostering an optimistic perspective, and
providing transcendent or spiritual anchors (Walsh, 2016a). However, not everyone
believes in God or supernatural beings, which is referred to as atheism. Caldwell-
Harris (2012) defines atheism as the rejection of all religious beliefs, including the
belief in God or gods. These individuals thus deny the existence of a supreme entity

or beings.

5.2.1.2 Community support as a resilient factor

The caregivers also listed the support they had been receiving from the
Matimba/Singobile Drop-in Centre as a resilience promoting factor. The drop-in
centre provided the caregivers with daily meals, homework supervision, educational

support, life skills, support groups, and lay counselling for both the children and the
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caregivers. Most of the participants expressed that the support they received from
the drop-in centre was really valuable and had changed their lives for the better.
Family, school, and community have a key influence in increasing the innate
resilience capacity of individuals through the social structures to which they belong
(Mampane & Bouwer, 2011). In support of the above statement, Ungar (2011)
explains resilience as a process in which people interact with their social ecology to
achieve efficient results in the face of adversity in contextually and culturally
appropriate ways. The participants exhibited resilience through accessing and using
available resources (Mampane, 201). However, not every community has resources
such as the drop-in centre to assist its needy people. Petty (2014) corroborates this,
clarifying that not all communities are homogeneous. There are many rural areas in
the Eastern Cape, for example, where communities have few libraries, and those
that do exist are located far from schools and are difficult to reach. Many schools
and communities are still dealing with the effects of apartheid's political and
economic policies. As a result, many children's educational experiences in South
Africa are still heavily influenced by where they are born, how affluent they are, and

the colour of their skin (International Labour Organisation (ILO), 2015).
5.2.1.3 Social grant and other sources of income as sources of resilience

Many young people in South Africa face a bleak future as unemployment rates
climb. In order to stay afloat, unemployed people have turned to creating their own
enterprises, with some particularly wanting to be their own boss (Makinane, 2015).
The patrticipating caregivers reported that they were struggling to get employment
as most of them were above the age of 35. However, that did not hinder them in
making ends meet. These caregivers mentioned that they collected cans, sold
perfumes and cold drinks, and did laundry for other people. These caregivers
worked long hours to make ends meet, which had a negative impact on their
children's education since they were exhausted by the time they got home and paid
little or no attention to their children's education. Regardless of the adversities they
experienced, these caregivers were surviving and even thriving socially and
emotionally, and their children were thriving at school as well. Mampane (2010) finds
that one of the strengths of township communities is the resilience displayed by
some community members in adopting strategies and methods to create
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entrepreneurial activities that put food on the table and attract business to the
community. Most of them mentioned that their children were doing well at school,
and were receiving awards because of their resilience and the support they were
receiving from the community. However, whatever motivates entrepreneurs to
launch their own businesses, they will face several challenges before they can
succeed. A slowdown in business might have a negative impact on personal
income, and an entrepreneur's work schedule might be erratic. Another significant
drawback of being an entrepreneur is that it necessitates more effort and longer

hours than working as an employee of a company (Makinane, 2015).
5.2.1.4 Communication and support as resilient factor

The caregivers indicated that one of the strategies they employed to be strong for
their children was to communicate with them and explain difficult situations to them.
According to Walsh (2016a), clear and consistent communication facilitates open
emotional expression and empathy, and promotes collaborative problem solving,
which are particularly crucial in facilitating resilience. Noltemeyer and Bush (2013)
agree that clear communication, consistent parenting, as well as a nurturing and
responsive relationship between children and caregivers act as protective factors
for culturally diverse children and adolescents. Communication processes promote
resilience by providing clarity in crisis situations, encouraging open emotional
expression, and fostering collaborative problem solving. Family communication is
crucial because it teaches people how to interact with others while taking their age
and emotional capacity into account (Walsh, 2016b). Beavers and Hampson (2000)
concur that competent families are better equipped to resolve conflicts and
communicate openly, honestly, and directly. However, communication in
dysfunctional families is disjointed, as opposed to direct. Each family member feels
misunderstood or unheard because the members are unable to listen to one
another. Beavers and Hampson (2000) term such a family as a severely
dysfunctional one. The structure of such a family is poorly defined, and

communication is unclear, ineffective, and unsatisfactory.

The caregivers indicated that they survived with the little they had; which really
shows that they were resilient. They further stated that they supported, loved, and
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cared about each other. Feeling supported and having the emotional resources that
stem from caring social relationships have been found to encourage and promote
the physical and mental health of children (Malindi, 2014). Walsh (2016b) also
identifies a number of factors promoting the resilience of young people. These
include, but are not limited to supporting relationships, personal identity growth,
adherence to cultural traditions, power and control experiences, experiences of
social integrity, and experiences of a sense of cohesion with others. When looking
at individual resilience, the literature suggests several characteristics that function
as protective factors, including individual disposition characteristics such as
personality and intelligence, family connectedness and friendliness, as well as
parents' availability (Walsh, 2016b). According to Das (2010), family plays a crucial
role in building children’s resilience and in the prevention of risky behaviour. A family
can also serve as a risk factor raising the vulnerability of family members (Masten,
2014a). Petty (2014) describes the family in light of two situations, firstly, as a risk
factor, and secondly as a protective factor. This indicates that while the family is a
significant source of child support, it can also be a source of vulnerability. Both
situations simply regard the family as an individual context. Rutter (2012a) supports
this, adding that some parents contribute to their children's adversities or impair their
children's capacity to deal with difficult situations. The severe effects of a lack of
emotional warmth, stimulation, and responsive care is typically detrimental to their
intellectual, communication, and behaviour development. For this reason, the
intellectual, social, and emotional development of these children lags considerably

in comparison to their counterparts (Rutter, 2012b).

This question was answered by the theme ‘resilience of the family’. This theme
stemmed from the overarching theme ‘resilience-enhancing strategies in families’.
The findings of the study suggest that these unemployed caregivers enhanced the
resilience of their school-going children in numerous ways and through similar
patterns. In this study, the caregivers demonstrated the ability to enhance the
resilience of their school-going children by making use of internal and external
resources. Internal resources include hope, a positive outlook, and faith, while
external resources include the community. The participants made use of community

resources such as the drop-in centre. The drop-in centre in Mamelodi provided the
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caregivers and their families with daily meals, homework supervision, educational

support, life skills, support groups, and lay counselling.

Most of the unemployed caregivers mentioned that they went to the centre for
almost everything. Participant 4 indicated that her child was in Grade 11 and needed
to do research most of the time, and because she did not have the financial means
to get her son a smartphone, she went to the centre with her son to assist him with
his research. The centre has computers that can be used for schoolwork by
Mamelodi's learners. In support of the above statement, Participant 6 also reported
that he was too old and uneducated to assist his grandchildren with homework,
therefore he took them to the centre every time they had homework so that they
could be assisted by community workers. In addition, Participant 7 concurred with
the two participants above as she said her children also went to the centre for
assistance with their schoolwork. This resulted in her children performing better at

school and even receiving awards for excellent academic performance.

Caregivers’ role is to provide family members with nurturance, support, and personal
development skills (Omidire et al., 2015). Personal development skills are essential,
particularly for children as achievement helps them with their emotional, physical,
educational, and social development. These abilities further contribute to the growth
of family members' vocational and career abilities (Abdullaeva, 2021). Furthermore,
a child's learning process can be enriched by the engagement of caregivers in their
education. Olson (2010) finds that caregivers’ involvement in children's education
improves their attitude, morale, and academic success in all subject areas, as well
as their behaviour and social adjustment. The author goes on to explain that
caregivers' involvement in their children's education helps them grow up to be

productive, responsible citizens.

The above-mentioned resources and factors can serve as protective factors.
According to Ungar (2011), protective factors refer to attributes or qualities of
individuals, families, and the wider community that mitigate risk and encourage the
healthy development and wellbeing of adolescents, youth, and families. According
to Noltemeyer and Bush (2013), resilience-promoting protective factors can be

examined at individual, family, school, and community level. Moreover, personal
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assets or resources that include assertiveness, agency, and humour have been
observed to be crucial factors in constructing resilience in South African children

who have been homeless (Malindi & Theron, 2010).

Internal resources can serve as protective factors. Internal resources include a
loving and consistent relationship with a primary caregiver; a family with clear
direction and guidance; and solid, coherent, and consistent values (Donald et al.,
2010). The caregivers mentioned that prayer, hope, and faith strengthened and
united them. An example is that one of the participants believed a belief system
secures, unites, and empowers a family (Walsh, 2016b). Therefore, this instils a
sense of optimism and reassurance as one's trust is invested in a higher being. It
can be assumed that the views of a family are rooted in cultural beliefs and shaped
by their arbitrary location in their community (Walsh, 2016c). This indicated that
these caregivers had a positive outlook on life, with their spirituality acting as a

protective factor.

The caregivers indicated that most of them were entrepreneurs, doing laundry and
ironing for other people, collecting cans and bottles, and even selling perfumes and
cold drinks. However, these piece jobs are not considered to be stable and do not
guarantee a consistent daily income. Most of the unemployed caregivers indicated
that they collected cans and bottles, which is time-consuming as you must fill up a
sack before you can go and trade. In order to get the cans and bottles, they had to
search the trash bins they come across at malls, bottle stores and supermarkets.
Their commitment to this tough act served to enhance the resilience of their school-
going children. One unemployed caregiver mentioned that they sold perfumes door-
to-door. Most of the participants indicated that they were unemployed, and thus
relied on their businesses and social grants to meet the basic needs of their children
such as food, shelter, and clothing. Their entrepreneurial skills also ensured that the

fundamental scholastic needs of their school-going children were met.
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5.2.2 Secondary research question

What are the challenges that may inhibit unemployed caregivers in supporting

their school-going children?

This question was answered by the three sub-themes, namely, a lack of
education/qualifications, age as a barrier, and corruption in the government. These
three themes were derived from the overarching theme ‘barriers to resilience-
enhancing strategies’. These barriers or challenges inhibited the ability of the
caregivers to support their school-going children. Each sub-theme is further detailed

in the following sections.
5.2.2.1 Lack of education/qualifications

The majority of the caregivers stated that they only had a Grade 12 certificate or no
formal education, which further put them at risk because employment in South Africa
currently requires more than Grade 12 education. In South Africa, the burden of
unemployment affects everyone, regardless of their educational background or
occupation. Employers prefer candidates with skills and experience and consider
unskilled or inexperienced candidates to be a risky investment. Contrarily, and
interestingly, in spite of having education, skills and experience, many are not

employed due to being overqualified (Statistics South Africa, 2020).
5.2.2.2 Age as a barrier

The unemployment rate in South Africa is high, with the majority of the country’s
young people being unemployed. However, this affects people of all ages as most
of the participating caregivers voiced that they were struggling to find employment

due to the scarcity of jobs, as well as their age.
5.2.2.3 Corruption in the government

The caregivers stated that corruption within the government system is another
reason for the lack of jobs in South Africa. They believed that in order to acquire a
job, you must have government connections or know someone who works for the
government. They also maintained that the government has plenty of land available

for jobless people to cultivate, however, the government does not want the youth to
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utilise this land as it would eradicate poverty and unemployment, which negatively
impacts certain political agendas. According to Mubangizi (2020), the majority of
South Africans are fed up with corruption of the government. South Africa has
several issues, including crime, unemployment, poverty, gender-based violence,
inequality, and low economic development, to name a few. The fact that corruption
is found across all of them makes it the most serious threat of all. The South African
Constitution envisions a society founded on democratic principles, social fairness,
and basic human rights. That kind of society is unlikely to materialise with the way
things are going since corruption has been and continues to be the biggest obstacle
to any prospect of realising that constitutional goal. In South Africa, like in other
countries where corruption is prevalent, it affects democracy and human rights
through degrading institutions and diminishing public faith in government
(Mubangizi, 2020).

Furthermore, corruption hinders the government's capacity to meet its
responsibilities and guarantee accountability in the delivery of economic and social
services, including healthcare, housing, education, clean water, and social security.
Corrupt officials transfer public cash to private accounts, which obstructs service
delivery, prolonging poverty, inequality, and injustice. For the purposes of this study,
the term government refers to the group of individuals who have power to rule over

a country or state (Mubangizi, 2020).

The research results revealed other challenges faced by the caregivers that
threatened the process of resilience. These risk factors included unemployment; no
education or higher qualification; dependency on social grants; their age (as most
of them were older than 35), which put them at risk as their chances of getting
employed were slim; and living in a low socio-economic community that lacks
adequate access to external resources. The risk factors discussed above gave rise
to unemployment. Unemployment is one of the major social issues faced by South
African communities (Jefferis, 2015), which not only affects the caregivers, but their

entire family.

Having a stable source of income is extremely crucial in fulfilling all the needs of the

family, but when this stable income comes to a halt, financial security is lost,
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resulting in the family suffering emotionally and psychologically (Wearring et al.,
2013). When caregivers are unemployed, children suffer in a variety of ways (Oster,
2014), one of which is a drop in their academic performance. According to Humal
(2013), unemployment has a variety of effects on academic achievement. Children
living with unemployed caregivers, for example, may stop attending school because
their caregivers lack motivation, which is mirrored by the children in their care
(Humal, 2013). Many children also do not do their homework because their
caregivers cannot afford to provide them with resources such as books and
stationery (Tough, 2012).

Oster (2014) echoes the view expressed above, stating that when a family member
is unemployed, the entire family is likely to be affected, which has an impact on the
children's school performance. Children who live with unemployed caregivers are
15% more likely to repeat a grade, do poorly, or even be suspended from school
than their peers who have secure caregivers, and this poor performance tends to
persist through high school or college (Oster, 2014). The majority of these
caregivers fall under the informal sector, also known as the grey economy. This
economy is not taxed nor regulated by any government, and is characterised by a
number of characteristics, including skills gained outside of a formal education, ease
of entry, a small scale of operations, as well as a lack of stable employer-employee
relationships (International Labour Organisation (ILO), 2015). These caregivers
work in dangerous and harmful, undefined work locations, with unpleasant working

conditions, poor or irregular wages, and long working hours.

Figure 5.3 below provides a visual representation of the barriers and challenges
discussed above as faced by the unemployed caregivers interviewed in this study.
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Lack of education/

Caregivers Their age qualifications

Corruption in the

Unemployment government

Figure 5.3: Schematic representation of the barriers to resilience-enhancing

strategies
5.3 REFLECTING THE THEORETICAL FRAMEWORK

In Chapter 2, | outlined the underpinning theoretical framework developed by Ungar
(2011), the Social Ecology of Resilience (SERT), which is based on four principles:
decentrality, complexity, atypicality and cultural relativity. As | conclude this study, |
believe it is crucial to revisit this theoretical framework to locate the findings within
the framework. According to Ungar (2011), resilience was traditionally thought to be
an intrinsic personality characteristic specific to each individual. Resilience is
currently described as a reciprocal interaction between individuals and their
environment. Individuals' ability to positively adapt within supporting social ecologies
is characterised as resilience. This means that school-going children's capacity to
flourish is determined by how they employ the resilience-promoting resources
available in their social ecologies, not through their own personal characteristics or
efforts alone. This encompasses making use of community resources and support,
such as those provided at the Matimba/Sinqobile Drop-in Centre. Since resilience is
linked to numerous risk factors, this theory argues that when people are under a lot
of stress, they should pay more attention to the function of physical and social

ecology in achieving beneficial developmental outcomes (Ungar, 2011).
5.3.1 Decentrality

Ungar (2011) further describes resilience as a coping mechanism in which people

interact with their social ecology to achieve efficient results in the face of adversity
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in contextually and culturally appropriate ways. Ungar (2011) alludes to how social
ecology has become an effective collaborator in processes of resilience. Ungar
(2015) highlights the significance of comprehending the environmental factors that
surround individuals and how these influence development when individuals interact
with these settings. In this research, it was evident from the data above that the
caregivers, community members, and their children were all working together. They
also noted the assistance they received from the drop-in centre, as well as the
impact of communicating with their children. Therefore, the findings of this study

support those of Ungar’s (2011) research concerning the SERT framework.
5.3.2 Atypicality

In SERT, atypicality refers to a variety of different pathways that may contribute to
resilience, and adolescents can vary in their views of how important a pathway may
be (Ungar, 2011). Atypicality concerns people's non-typical responses to adversity.
Rather than focusing on individuals, atypicality examines the resilience processes
of the social environment in which individuals find themselves. In certain cases, what
is considered a risk factor may really be a protective one. For example, an
adolescent struggling with mathematics may go to his/her teacher for support, while
another may become part of a gang in order to survive, or a mother may turn to
prostitution to feed her family (Theron & Malindi, 2010). This was found to be the
case in this study as most of the caregivers worked in hazardous and risky

environments. However, the caregivers saw this as a coping mechanism.
5.3.3 Complexity

According to Ungar (2011), resilience is a dynamic phenomenon related to
normative expectations and difficulties of adaptation, both constructive and
maladaptive, and is rooted in the customised social ecologies of individuals. The
concept of complexity states that as individuals grow and their environments
change, what cultivated resilience at one time may not do so at another (Jefferis &
Theron, 2017). The difficulty of resilience lies in the assumption that what supports
or facilitates meaningful progress in one context may not lead to resilience in the
process of another person or context (Ungar, 2011). The responses of the

unemployed caregivers in this study supported this notion. These caregivers drew
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their strength from having faith and hope in a higher being, communicating with their
school-going children, assisting them with homework, and the support from the
drop-in centre. All of this helped them to become more resilient. However, for other
people this may not be the case.

5.3.4 Cultural relativity

The SERT (Ungar, 2011) views resilience as a process that is rooted in social
ecologies that are transparent, integrated structures that function at different levels.
According to Luthar et al. (2000) and Ungar (2011), in these systems, adolescents
need to navigate to the resources available that will enable them to respond or
bargain positively for resources that are required but not accessible. This process
of negotiation and navigation is shaped by culture. This was the case in this study
as the children of these caregivers were already navigating or tapping into the
available resources, such as the help they received from the drop-in centre in the
form of computers, meals, homework supervision, counselling and so on. This
helped them to cope more effectively. The majority of the caregivers expressed that
the support they received from the centre was beneficial and had changed their lives
for the better. To cope effectively with unemployment, the caregivers in this study
used personal resources such as religion, positive traits, and their entrepreneurial
skills, as well as social ecological resources such as assistance from the drop-in
centre as proposed by the SERT (Ungar, 2011).

5.4 ADDRESSING THE WORKING ASSUMPTIONS OF THIS STUDY

This section of the research assesses whether the findings of the study validated
the assumptions held prior to data collection.

> Caregivers play a crucial and imperative role in their children’s development.

» Caregivers’ engagement has a positive influence on learners’ behaviour and
attitude.

> Caregivers’ unemployment can have a negative impact on children's

educational attainment.
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» Caregivers’ engagement in the education of their children has a positive

effect on learners’ academic achievement.

» Caregivers have as much responsibility for the education of their children as

educators do.

Based on the findings of this study, one can clearly see that caregivers play an
important role in their children’s lives and development. From the data obtained, it
was evident that the caregivers were immensely involved in the education of their
children, and tried their best to ensure that their children attended school and
performed well. Some of the caregivers mentioned that they even accompanied their
children to the centre and helped them with schoolwork. It can thus be safely said
that when caregivers are engaged in their children's education, the children are likely
to perform well at school. This supports the argument put forward by Ungar (2011)
that as researchers, we need to draw our attention to the social ecology of the child.
The child at risk (through the unemployment of caregivers) and the social ecology
must work together in order to accomplish functional outcomes such as school
attendance.

Jefferis (2015) maintains that unemployment not only affects the parents but the
entire family. The caregivers in this study supported this idea as they reported
having difficulty purchasing school uniforms, clothes, cell phones, data, and
stationery for their children. Furthermore, they stated that they sometimes struggled
to provide their children pocket money so that they could buy lunch at school. Given
the relationship between family adversity and lack of employment, unemployment
among caregivers is expected to have a reciprocal effect on each of the ecological
systems accounted for in Bronfenbrenner's Theory (1979) owing to the subsequent
changes in the environment, family cohesion, way of life, and financial situation. The
adolescent's adaptation to these changes affects their ability to respond to these
changes, and might have a significant impact on their development. Furthermore,
parents' engagement in their children's education begins at home, where they
provide a secure and healthy atmosphere, suitable learning opportunities, support,
and a good attitude regarding school. Several studies have shown that children who

have their parents involved in their education perform better academically (Olson,
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2010). Parental engagement offers schools a valuable chance to enhance current
school programmes by involving parents in the learning process. Parental
participation has been linked not only to better student achievement, but to improved
parent-teacher relationships, and a positive school climate (Olson, 2010).

5.5 LIMITATIONS OF THE STUDY

The implementation of lockdown due to COVID-19 limited my access, thus |
struggled to recruit enough participants and had to prioritise data collection before
the imposing of severe restrictions. As a result, | had to call the participants for
member checking in order to confirm and authenticate the data and themes that

arose during the transcription and thematic analysis.

Furthermore, the qualitative nature of the study meant that it was not possible to
generalise the findings of the study to the broader population. The lack of interviews
with school-going children is also viewed as a drawback of this study. Since the
study was particularly focused on the strategies that unemployed caregivers use to
enhance the resilience of their school-going children, the children were not included

in this study.

Another drawback is that the findings of this study are contextually bound. This is
because the sample is not representative of the entire population. Although quality
assurance criteria were followed (member checking), subjectivity may be
considered as a limiting factor as the researcher’s subjectivity may have influenced
the data collection and interpretation processes. | would have loved to gain insight

into the experiences of other caregivers who are between the ages of 25-35 years.
5.6 POSSIBLE CONTRIBUTIONS

The findings of this research will contribute to the limited literature on the resilience
of unemployed caregivers, as well as literature on the strategies that they use to
engender this trait in their school-going children. This provides school-going children

with coping strategies that enhance their resilience.
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5.7 RECOMMENDATIONS

The findings of this study cannot be applied to other situations because of the
qualitative nature of this research. However, the study provides an indicator that
there are multiple variables that lead to the resilience of unemployed caregivers.
Based on the findings of this study, | recommend that it is important to promote and
expand access to community resources. This is the case as it serves as a buffer
against adversity, and enables unemployed caregivers and their families to make
use of the available resources. Another recommendation is that the government
needs to create more job opportunities for people who are above the age of 35 years
old, and promote the significance of entrepreneurial skills to augment family income
in the absence of employment.

5.8 RESEARCHER’S REFLECTIONS

After the focus group interview, the caregivers articulated that they felt so much
better after sharing what they had been going through. | was pleased that | could
provide them with a safe space to talk about their challenges. It is possible that the
focus group offered them a platform to share stories that were important to them.
Participant 7 revealed that she was on the verge of giving up before the interview.
As much as these caregivers were unemployed, they had faith and were hopeful
that they would find employment one day. | inferred from the data that diverse socio-
ecological systems have a role in building resilience in school-aged children. This
will also help me in my own practice when | begin working with clients, since | will
need to understand the system that may impact them, as well as the clients’ risks

and resilience-enabling resources.

5.9 CONCLUSION

The primary aim of this study was to explore and understand the strategies that
unemployed caregivers use to enhance the resilience of their school-going children.
Therefore, the purpose of the research was to provide an answer to the main
research question regarding what strategies unemployed caregivers use to enhance

the resilience of their school-going children. All of the participants contributed to
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answering this question by voicing their lived experiences regarding promoting
resilience in their school-going children. They also described different variables

promoting and leading to resilience in the face of adverse life circumstances.
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Dear Sir/fmadam

RE: REQUEST FOR PERMISSION TO DO RESEARCH IN MATIMBA SINQOBILE
DROP IN CENTRE IN MAMELODI

I hereby wish to apply for permission to conduct research in Matimba Sinqobile drop
in centre at Mamelodi. My research project will involve 12 caregivers with who have
school-going children. My research topic is “The strategies that unemployment
caregivers use to enhance the resilience of their school-going children”

This study is meant to understand the strategies that unemployed caregivers use to
enhance the resilience of their primary school-children in Mamelodi. You were
selected to participate in this study because of your experience and knowledge as well
as vulnerable input on the above subject matter. By participating in this study, you

agree that the information you provide may be used for research purposes.

This research project will also involve focus group interview with caregivers. The
duration of the focus group will be a minimum of 45 minutes and a maximum of 60
minutes to complete. The sessions will be conducted in English; however, an
interpreter will be present to explain information to you that you may not understand
in English. The information obtained will be treated with the strictest confidentiality and

will be used solely for this research purposes only.

You do not have to participate in this research if you do not want to, and you will not
be penalised in any way if you decide not to take part. If you decide to participate, but
you change your mind later, you can withdraw your participation at any time. Your
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identity will be protected. Only my supervisor and | will know your real name, as a
pseudonym will be used during data collection and analysis.

The information you give will only be used for academic purposes. In my research
report and in any other academic communication, your pseudonym will be used, and
no other identifying information will be given. Collected data will be in my possession
or my supervisor's and will be locked up for safety and confidential purposes. After
completion of the study, the material will be stored at the Department of Educational
Psychology , University of Pretoria according to the policy requirements.

If you agree to take part in this research, please fill in the consent form provided below.
If you have any questions, do not hesitate to contact me at the numbers given below,
or via Email.

Signature of student:

Name of student:

Contact number for student:

E-mail of student:

Yours sincerely
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Consent form

I
(delete what is not applicable) to take part in the research project titled: “The

- (your name), agree / do not agree

strategies that unemployment caregivers use to enhance the resilience of their
primary school children”. | understand that | will be interviewed about this topic for
approximately 45 minutes to 60 minutes at a venue and time that will suit me, but that
will not interfere with school activities or teaching time. The interview will be audio
taped. | understand that the researcher subscribes to the principles of:

a Voluntary participation in research, implying that the participants might
withdraw from the research at any time.

a Informed consent, meaning that research participants must at all times be fully
informed about the research process and purposes, and must give consent to
their participation in the research.

a Safety in participation; put differently, that the human respondents should not
be placed at risk or harm of any kind e.g., research with young children.

a Privacy, meaning that the confidentiality and anonymity of human respondents
should be protected at all times.

a Trust, which implies that human respondents will not be respondent to any acts
of deception or betrayal in the research process or its published outcomes.

Signature: Date:
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The strategies unemployed caregivers use to enhance the resilience of their
school-going children

INTERVIEW SCHEDULE:
FOCUS GROUP QUESTIONS

- What is your family good at or do best?

- How many children do you have that are still in school?

-  What does resilience mean to you?

- How do you as family experience strength?

- What does unemployment mean to you?

- Where do you get your strength from?

- How do you cope with unemployment?

- What are the basic challenges that you are struggling with?

- How does spirituality or religion play a role in your life.

- Do you have any support structures? If yes, how do they support you?

- How do you stay positive?
Primary research question:

How do unemployed caregivers enhance the resilience of their school-going
children?

Secondary research question:

1. Which resilience strategies do unemployed caregivers use to support their school-
going children?

2. What are the challenges that can inhibit the ability of unemployed caregivers to
support their school-going children?
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