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Abstract

The purpose of this exploratory case study was to explore and describe the
experiences of seven teachers at a mainstream, secondary school in Johannesburg
on the ethics training they received in their undergraduate years. The conceptual
framework of this study was guided by constructs from the professional ethics
perspective, deontological theory, consequentialist theory and virtue ethics. An
interpretive paradigm and qualitative research methodology were used to understand
participants’ experience of ethics training and how it equipped them to make ethical
decisions in their daily work. Data were generated through a focus group and the
findings suggested that the participants had contradictory experiences with some
having received ethics training that was integrated into modules in their programme
while others reported not receiving any ethics training at all. All the participants felt that
their training was inadequate and they experienced feelings of uncertainty when
required to make ethical decisions. In the absence of adequate training, they relied on
cultural and religious beliefs, their personal values, their own understanding of right
and wrong and the constitution to resolve ethical dilemmas. The participants
recommended that future in-service and undergraduate ethics training should reflect
the contexts in which they work. It should also emotionally equip them to manage moral
stress and enable them to have an adequate understanding of their moral

responsibilities.

Key words:
e Ethics training
e Undergraduate training
e Ethical dilemmas
e In-service training

e Moral stress
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Chapter 1
Introduction

11 INTRODUCTION AND RATIONALE

Morality is always at play in classrooms whether intentionally or not, either through
moral education or moral development. Teachers have to teach sensitive or ethical
topics relating to social justice or conflict resolution. Furthermore, they are expected
to be models that enable learners to develop a set of values consistent with the
fundamental rights of humans (Maphosa et al., 2015; Osguthorpe & Sanger, 2013).

Quiality teachers are considered to be those whose beliefs and values are embedded
in trust and high standards of professional ethics (Betweli, 2013; Maphosa et al.,
2015). These are teachers who can maintain professional relationships with learners,
provide constructive encouragement, discourage discrimination, advocate for altruistic
behaviour, and promote gender equality (Betweli, 2013; Maphosa et al., 2015).

Considering the moral responsibility that teachers have, there is growing concern
regarding how teachers are trained to assume such responsibility (Boon, 2011; Boon
& Maxwell, 2016; Maxwell & Schwimmer, 2016). Evidence suggests that the ethics
training of teachers does not adequately prepare them for the moral aspect of their
work (Maxwell, 2017; Maxwell et al., 2016) and that they lack a professional language
for the moral phenomena they encounter and the ability to address the complexity of
the moral judgements they must make (Bullough, 2011; Colnerud, 2015).

Although there is expanding research that speaks to the existence and outcomes of
ethical training in teacher education programmes, research remains limited.
International studies suggest that teacher education programmes have not met the
standards set by other professions with regard to prioritising ethics education
(Maxwell, 2017; Maxwell et al., 2016). Therefore, scholars in this field have invested
in accumulating knowledge of whether or not ethics education is adequately
addressed in teacher education programmes (Maxwell, 2017; Maxwell et al., 2016).

Additionally, the limited studies conducted in South Africa seem to only focus on the
professional conduct of teachers and the value of ensuring that teachers behave
according to professional standards (Kimathi & Rusznyak, 2018; Maphosa et al., 2015;
SADTU Curtis Nkondo Professional Development Institute, 2017). It is not yet known
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how ethics training is being conducted in teacher education programmes or rather,
how teachers are trained to understand their ethical obligations (Kimathi & Rusznyak,
2018).

This is concerning as teachers are required to make ethical decisions that implicate
the well-being, personal development, and academic achievement of learners
(Betweli, 2013; Maphosa et al., 2015; Maxwell et al., 2016). Society imposes on
teachers moral standards that are higher than average, partly because they are
assigned the responsibility of shaping future citizens (Maphosa et al., 2015). Teachers
can only help produce individuals who have the wisdom to know right from wrong, who
are honest, trustworthy, fair, respectful, responsible, and accountable, if they are
sufficiently trained to do so (Maphosa et al., 2015).

Therefore, critical to the value and logic of this research study was to fill the existing
gap in the literature by exploring how teachers were trained on ethics in their
undergraduate programmes. Furthermore, to enquire whether this training has
equipped them to make ethical decisions and what their future training needs might
be. Such an exploration will contribute to the body of knowledge regarding ethical
training in the teaching profession. Additionally, the findings of this research study can
inform teacher training and potentially encourage workshops on ethical conduct in
education.

Through exposure to family members who are in the teaching profession, | have
observed the complex ethical matters that arise in their daily work and how they have
felt unprepared to address these matters due to inadequate ethics training. | have
observed the immense pressure they experience to make ethical decisions that benefit
learners but simultaneously, the doubt they often feel after a decision has been made.
Therefore, this observation of discomfort and indecisive decision making was the basis
of my interest in this research inquiry. As an advocate for teacher support, | believe
that for teachers to fulfil what is required of them, it is important to know what support
exists that enables them to adequately carry out their responsibilities.

1.2 PURPOSE OF THE STUDY

The purpose of this exploratory case study was to explore and describe the ethics
training teachers received during their undergraduate training. For this research study,
ethics is broadly defined as a system of moral principles that guide people in making
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decisions and how they lead their lives (White & Howard, 2017). Furthermore, ethical
training is defined as the learning that teachers experienced in their undergraduate
programmes to develop ethically (Ben-Jacob et al., 2018; Walters et al., 2018).

1.3 RESEARCH QUESTIONS
1.3.1 PRIMARY RESEARCH QUESTION

What are the experiences of seven mainstream secondary school teachers in South
Africa, of the ethics training they received during their undergraduate training?

1.3.2 SECONDARY RESEARCH QUESTIONS

The study also posed the following sub-questions:
% How are teachers trained on ethics?
% How has teachers’ training equipped them to make ethical decisions?

% What are teachers’ future ethics training needs?
1.4 WORKING ASSUMPTIONS

This study will be based on the following assumptions:
e Teachers may not have received adequate training on ethics.

e Teachers have sufficient knowledge on whether the ethics training equipped
them to make ethical decisions.

° Teachers are faced with ethical dilemmas.

e Teachers know what their future ethics training needs are.
15 CONCEPT CLARIFICATION

The key concepts of the study, which are ethics education, ethical dilemmas, and
moral stress are clarified below.

1.5.1 ETHICS TRAINING

Ethics education is defined as the training of teachers on acceptable standards of
behaviour in their profession (Walters et al., 2018). It intends to increase teachers’
ethical awareness and understanding, develop ethical character traits, and increase
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motivation to act ethically (Boon, 2011; Lau, 2010). For the present research, ethics
education refers to the training of teachers on how they ought to behave and how to
make responsible ethical decisions.

1.5.2 ETHICAL DILEMMAS

An ethical dilemma is a conversation with the self about available ethical options and
entails deciding between two or more courses of action. It is often difficult to decide
which course of action to pursue because the available options all present with
obstacles (Shapira-Lishchinsky, 2011). For the purpose of this research, ethical
dilemmas refer to circumstances where teachers find it difficult to make an ethical
decision because each course of action requires them to violate or compromise an
ethical standard.

1.5.3 MORAL STRESS

Moral stress is defined as a psychological state marked by unrest, because of the
uncertainty about one’s ability to fulfil moral obligations (Thunman, 2016). For the
present research, the term “moral stress” refers to the psychological strain that
teachers experience as a result of feelings of uncertainty when having to make ethical
decisions.

1.6 INTRODUCING THE CONCEPTUAL FRAMEWORK SUPPORTING THE
STUDY

The conceptual framework of this research study was informed by the professional
ethics perspective, deontology, consequentialism, and virtue ethics.

The professional ethics perspective states that there are norms of professional
conduct that teachers must adhere to (Belinova et al., 2017). This perspective argues
that the focus of ethics education should be to familiarise pre-service teachers with
these norms of professional conduct (Belinova et al., 2017; Curko et al., 2015; Maxwell
& Schwimmer, 2016). The inclusion of the professional ethics perspective provided an
understanding of the ethical standards that guide the behaviour of teachers.

In addition to the professional ethics perspective, the deontological perspective was
included. Deontology is concerned with moral actions that obey rules or obligations
and proposes that the moral status of an action is not dependent on the impact of the
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consequences it yields (Gaus, 2001). The deontological perspective provided an
understanding of how teachers’ ethical decision making was informed by their role or
duty as teachers.

Because of deontology’s disregard of the impact of consequences, consequentialism
in the conceptual framework as a supplement was included (Paquette et al., 2015).
Consequentialists propose that the moral rightness of an action is solely dependent
on the consequences or the outcome of that action, with the right action producing the
best consequences (Paquette et al., 2015). The consequentialist perspective helped
in understanding how consequences were the source of teachers’ inner conflict when
confronted with ethical dilemmas.

The conceptual framework also consisted of virtue ethics which emphasises moral
character — it considers the role that virtues or dispositions play in ethical decision
making (Driver, 2011). Virtue ethics provided an understanding of how teachers’
personal values, character traits, and beliefs also informed their ethical decision
making.

The conceptual framework is discussed in more detail in Chapter 2.

1.7 OVERVIEW OF THE RESEARCH METHODOLOGY, APPROACH AND
PROCESS

An interpretivist paradigm was utilised for this research study to gain a deeper
understanding of teachers’ experiences of their ethics training. In line with the selected
paradigm, a qualitative research methodology was employed as it provided the means
to gain rich, contextual data (Willig, 2013).

The research design that was utilised in this research study was an exploratory case
study. The researcher conveniently selected seven teachers who were readily
available to participate and a focus group was used to generate data on the research
topic.

Audio recordings, transcriptions, field notes, and a reflective journal were used to
document the data. Data were analysed through thematic analysis in which six phases
were followed. These included familiarisation with the data, generating initial codes,
searching for themes, reviewing themes, defining themes, naming them, and
producing the report.
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Criteria of transferability, credibility, dependability, and confirmability were used to
assess the rigour of this research study. Furthermore, the ethical considerations of this
study included informed consent, confidentiality, anonymity, privacy, no deception,
and protection against harm (Willig, 2013).

A detailed explanation of the research methodology, approach, and process will be
provided in Chapter 3.

1.8 SUMMARY

In this chapter, | discussed the rationale of the research study. | then provided the
purpose of the research study and described the associated research questions.
Clarification of the concepts that were used in this research study was also provided.
Additionally, an overview of the conceptual framework of this study and the research
approach and methodology were discussed. The next chapter will explore the
literature on the ethics training of teachers.

---000---
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Chapter 2
Literature Review

2.1 INTRODUCTION

This chapter commences with a discussion about what makes a teacher ethical. This
section will detail how ethical conduct is defined or conceptualised in the teaching
profession. This is followed by an overview of ethics education for teachers,
contextualising what ethics education for teachers entails, its origins, and how teacher
education programmes nationally and internationally are currently equipping teachers
to make ethical decisions.

Subsequently, the inadequacies that have been identified in teachers’ current ethics
training both nationally and internationally will be foregrounded. This section highlights
how teacher education programmes need to improve the time spent on ethics
education, how teacher education programmes should consider the ethics of care and
familiarise teachers with the conduct that is expected of them by their profession.

The chapter then focuses on how competent teachers feel to deal with the ethical
dilemmas they are confronted with. This is to highlight how the ethics training of
teachers internationally is currently not meeting teachers’ ethical needs. As a result of
this, future directions on how pre-service teachers can be trained on ethics are
discussed. In this section, the approaches that have been suggested in scholarly
literature, which teacher education programmes can potentially use to sufficiently train
teachers on ethics, will be discussed. Thereafter, the psychological implications of the
ethical dilemmas that teachers experience are discussed. This section creates an
awareness of how teachers and learners are affected by the moral nature of the
teaching profession.

This chapter concludes with a discussion of the conceptual framework that underlies
this research study. The professional ethics perspective and theories such as
deontology, consequentialism, and virtue ethics are discussed. Reference is then
made to the relevance of this perspective and these theories to this research study.
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2.2 BEING AN ETHICAL TEACHER

Ethical teachers respect the constitutional rights of learners and strive to enable
learners to develop a set of values consistent with these rights (South African Council
of Educators [SACE], 2000). ! They foster virtues such as integrity, equality, diligence,
responsibility, cooperation and respect (Association of American Educators [AAE],
1994).

Ethical teachers exercise their authority with compassion. This includes avoiding and
protecting learners from any form of abuse, either physical, sexual, or psychological
(SACE, 2000). They conduct themselves appropriately by refraining from improper
conduct with learners and from using inappropriate language and behaviour when
interacting with learners (SACE, 2000).

The teaching profession expects ethical teachers to deal with each learner in a
considerable and just manner by acknowledging the uniqueness of a learner (AAE,
1994). This entails understanding the specific learning needs of each learner and
assisting the learner to reach his or her potential (AAE, 1994; Queensland College of
Teachers [QCT], n.d.; SACE, 2000).

The teaching profession also expects ethical teachers to conduct themselves
appropriately when interacting with colleagues as well as the community (AAE, 1994).
Such teachers value the diversity of the cultures represented in the community and
respect the diversity of family backgrounds (AAE, 1994). They also treat colleagues
with respect and work collaboratively with them in the best interest of education (QCT,
n.d.).

Ethical teachers are expected by the teaching profession to behave in a way that
maintains the dignity of the teaching profession. This includes not engaging in illegal
activities or those considered to be inappropriate such as drug-taking (SACE, 2000).
Such teachers ensure they keep abreast with educational developments, strive for
professional growth, and assume responsibility and accountability for their
performance (QCT, n.d.).

I Terms will be first described in full. Thereafter, their acronyms will be used.
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2.3 ETHICS TRAINING FOR TEACHERS

Ethics training for teachers refers to the training of teachers on acceptable standards
of behaviour in their profession (Boon, 2011). It entails developing teachers’
awareness, understanding, and practical judgement regarding ethical matters
(Walters et al., 2018).

In the early 20th century, in countries such as Australia, North America, and Europe,
teacher education programmes were conducted in education colleges (Boon &
Maxwell, 2016; Maxwell & Schwimmer, 2016). Pre-service teachers who were enrolled
for a teacher education programme in these countries initially had to take modules
such as Moral Philosophy and Ethics as part of their teaching course. This happened
in their final year in order to set up their moral compass before they began their
teaching career (Boon & Maxwell, 2016).

However, this approach to ethics education began to recede when these teacher
education programmes were absorbed by universities in the 1940s. Emphasis was
then placed on pedagogy, which is the technical skill related to teaching (Boon &
Maxwell, 2016; Maxwell & Schwimmer, 2016).

Focus on training teachers to become moral models was reintroduced in the 1960s.
This was to align teacher education with broader trends that were occurring in other
professions with regard to ethics education (Maxwell & Schwimmer, 2016). Efforts to
do this began in the United States when a report by The National Commission on
Excellence in Education advocated that institutions responsible for teacher education
programmes should reach a consensus concerning what constitutes teacher
professionalism (Maxwell & Schwimmer, 2016).

In addition, a new discourse in scholarly teacher education literature advocated that
teacher education programmes should now focus on familiarising pre-service teachers
with an ethical code and ethical concepts (Campbell, 2000; Maxwell et al., 2015,
2016).

In the 1980s, scholarly literature also started emphasising the need to prioritise the
ethical and moral dimensions of teaching (Boon & Maxwell, 2016; Maxwell &
Schwimmer, 2016; Osguthorpe & Sanger, 2013; Soltis, 1986; Strike, 1990). The
authors of this scholarly literature argued that the teaching profession was too focused
on making teacher education an applied science when in actual fact, teaching was
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more about transforming learners in ways that ensure they have good morals than it
was about imparting knowledge and skills to learners (Boon & Maxwell, 2016; Maxwell
& Schwimmer, 2016; Soltis, 1986; Strike, 1990).

Teacher education programmes in countries such as Australia and England have
adopted two approaches. These programmes currently offer ethics education either
as a stand-alone module or integrated into other modules, with the integrated
approach being the most common (Boon & Maxwell, 2016; Walters et al., 2018). The
objective of both approaches is to help pre-service teachers develop their philosophy
of education by clarifying what they value. It is also to help pre-service teachers
understand their professional ethical obligations, promote the professional values of
teaching, and develop sensitivity to the ethical context (Boon & Maxwell, 2016;
Maxwell et al., 2015).

The Australian Institute for Teaching and School Leadership (AITSL) is a body that
provides accreditation for teacher education programmes in Australia (The Australian
Institute for Teaching and School Leadership, n.d). The AITSL requires that the
minimum standard for education programmes is to ensure that pre-service teachers
are equipped with and possess ethical qualities or attributes which they must
demonstrate in the classroom and community (The Australian Institute for Teaching
and School Leadership, n.d).

Informed by what is stipulated by this professional body, teacher education
programmes in Australian universities have mandatory modules such as Foundations
of Education, Sociology of Teaching, Education of Law, and Multicultural Education
which incorporate ethics (Boon & Maxwell, 2016). For example, Multicultural
Education deals with topics such as inclusive education and also addresses questions
of social justice and fairness in the classroom (Boon & Maxwell, 2016). Moral
philosophy and professional ethics are then integrated as themes within this
Multicultural Education module (Boon & Maxwell, 2016; Walters et al., 2018).

Universities in England incorporate ethics education in modules such as “Professional
Studies” in which ethical issues are addressed through group discussions. This usually
occurs when themes such as professional procedures, teacher values, and
professionalism are addressed (Walters et al., 2018).

Page | 10
© University of Pretoria



UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

(O5T8

There seems to be limited evidence which indicates how ethics education is offered in
teacher education programmes in South Africa. However, what is known is that there
is a policy framework and a professional body that informs the design of ethics
education curricula of these programmes (Kimathi & Rusznyak, 2018).

The Minimum Requirements for Teacher Education Qualifications is a policy in South
Africa that details seven roles that the state expects every teacher to be able to fulfil
after training (Kimathi & Rusznyak, 2018). This includes the role of learning mediator,
specialist in a subject discipline, and interpreter and designer of learning programmes
and materials (Department of Higher Education and Training [DHET], Republic of
South Africa [RSA], 2015; Kimathi & Rusznyak, 2018). It also includes the role of
leader, administrator, manager, scholar, researcher, lifelong learner, assessor and a
community, citizenship, and pastoral role (DHET, RSA, 2015; Kimathi & Rusznyak,
2018).

The community, citizenship, and pastoral role is specifically associated with ethics
(Kimathi & Rusznyak, 2018). | refer to these roles because, within this role, teachers
are expected to practice and promote an ethical attitude that develops a sense of
respect and responsibility towards others; therefore, the state expects ethics
education, in teacher education programmes, to be in a format that trains teachers to
uphold the constitution and promotes democratic values (DHET, RSA, 2015).

The Minimum Requirements for Teacher Education Qualifications also indicates that
one of the types of learning that should be the basis of the design of curricula of
teacher education programmes is disciplinary learning — this includes the study of
professional ethics and issues related to knowledge of relationships between the self
and others (DHET, RSA, 2015).

In addition to a policy framework, there is the SACE which is a professional body that
aims to enhance the status of the teaching profession through the management of
professional development, registration, and a code of ethics (SACE, 2000). The SACE
plays a role in ethics education by advising the minister of higher education about the
professional standards that teacher education programmes must develop (SACE,
2000). Although there is evidence that teachers are being trained, there no sufficient
evidence to indicate if these recommendations are incorporated adequately in different
teachers’ undergraduate training in South Africa (Maxwell, 2017; Maxwell &
Schwimmer, 2016; Walters et al., 2018).
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2.4 THE INADEQUACIES IDENTIFIED IN THE ETHICS TRAINING OF
TEACHERS

Evidence suggests that pre-service teachers studying in the United States, England,
Canada, Australia, and the Netherlands are still leaving university with no clear
understanding of what is ethically expected of them by their profession (Maxwell, 2017;
Maxwell & Schwimmer, 2016; Walters et al., 2018).

Studies have revealed that pre-service teachers have indicated a need for more
adequate training on ethics as they felt that this need was not met by their teacher
education programmes (Heilbronn & Foreman-Peck, 2015; Maxwell, 2017). Maxwell
et al. (2016) investigated undergraduate teacher education programmes of various
universities in Canada, England, Australia, Netherlands, and the United States and
found that there was a low percentage of teacher education programmes that focused
on ethics.

Scholarly literature from these countries have indicated that only 22% of teacher
education programmes had at least one required course in ethics and that only 44%
of teacher education programmes required pre-service teachers to study ethics in a
stand-alone course (Maxwell et al., 2015, 2016).

Additionally, there seems to be evidence which indicates that the more advanced the
teacher education programme is, the less likely that it would contain a mandatory
ethics-related course (Maxwell, 2017; Maxwell et al., 2016). To illustrate, while 30% of
primary education programmes and 26% of secondary education programmes were
found to have an ethics requirement, this was the case for only 8% in a master’s
teaching programme (Maxwell et al., 2016). This is a low percentage considering that
teachers are considered to be moral models (Maxwell, 2017).

Administrative heads of academic units in teacher education programmes in an
Australian university were consulted to understand why ethics education seemed less
common in their teacher education programmes (Boon & Maxwell, 2016). These
administrative heads indicated that ethics is embedded in all programmes as opposed
to it being a stand-alone module, therefore, this may be the reason it was assumed
that ethics education is uncommon (Boon & Maxwell, 2016).

The administrative heads argued that it is difficult to have ethics as a stand-alone
module in teacher education programmes because there was not enough time to deal
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with ethics separately. This was due to the pressure they experienced from the policies
that regulated them which emphasised preparing teachers for subjects such as
Mathematics and English (Walters et al., 2018).

Other reasons provided were that ethics had not been a priority as there was intense
competition on what content to include in teacher education programmes.
Furthermore, the administrative heads indicated that ethics did not warrant a stand-
alone module as what students needed to know about ethics could be integrated into
the programme (Maxwell et al., 2015). They also indicated that offering a mandatory
ethics module would require a faculty-wide agreement about the ethical obligations
and responsibilities of teachers which seemed impossible as ethics was too personal
and subjective (Maxwell et al., 2015).

Another inadequacy identified in the ethics training of teachers is that it does not
include the ethics of care (Taggart, 2016). Taggart (2016) called upon teacher
education programmes in Europe to adopt an ethics of care that acknowledges that
particular ethical situations require teachers to be responsive, effective, and flexible.
Taggart (2016) argued that the current ethics training of teachers is based on men’s
perspective on ethics — this is based on her proposition that the training focuses on
cultivating ethical reasoning and marginalises the affective dimension of ethics.

Taggart (2016) further stated that ethics education fails to acknowledge the relevance
of motivation and intuition when making ethical decisions and that ethical practice
cannot be understood impersonally. She reasoned that ethics engages the head and
the heart because affect is part of our affiliation system and ontological package as
human beings which comprises of the mind-body-spirit/heart (Taggart, 2016).

In Tanzania, there is evidence that suggests that ethics training is not a priority as it
seems to be the least important learning and teaching objective (Anangisye, 2010;
Maxwell & Schwimmer, 2016). A study by Anangisye (2010) revealed that colleges,
departments, and faculties of education in Tanzania did not have specific modules on
professional ethics nor was ethics incorporated in other modules. The focus was on
education modules such as classroom management, pedagogical knowledge, basic
knowledge in Information and Communications Technology (ICT), preparation and
use of teaching/learning materials, and the teaching and learning process (Anangisye,
2010).
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In South Africa, evidence suggests that teachers are not adequately trained on what
professional conduct is and there are numerous cases of teacher misconduct that
have been reported (Kimathi & Rusznyak, 2018; Maphosa et al., 2015). Such
misconduct is related to teacher absenteeism and teachers’ poor discipline, where it
has been reported that South Africa has the worst teacher absenteeism rate out of 14
African countries (Maphosa et al., 2015). Teacher absenteeism has been reported as
an act of indiscipline where teachers do not come to work as often as they are
expected to (Kimathi & Rusznyak, 2018). The inadequacies identified in the ethics
training is evident in that teachers are experiencing difficulties in dealing with the
ethical dilemmas that they are confronted with (Kimathi & Rusznyak, 2018).

2.5 TEACHERS’ INCOMPETENCE TO DEAL WITH ETHICAL DILEMMAS

There is evidence that suggests that teachers experience ethical dilemmas that speak
to a variety of situations and that they feel somewhat ill-equipped or unprepared to
tackle such dilemmas (Boon, 2011; French-Lee & McMunn Dooley, 2015).

Colnerud (2015) found that, when attempting to implement fair practices within the
classroom setting, teachers find it difficult to decide which principle of fairness to
adhere to. They are expected to treat learners equally, yet they are also expected to
devote time to each learner according to their needs (Colnerud, 2015; Shapira-
Lishchinsky, 2011). They are required to understand that learners are unique but
simultaneously, are faced with the institutional responsibility to grade learners based
on the same rubric (Colnerud, 2015). Thus, teachers can often be confused about
what would be the most beneficial way to contribute to a learner’s development
(Shapira-Lishchinsky, 2011).

In addition, there are circumstances where teachers have to make the ethical decision
of either protecting a learner against harm or remaining loyal to a colleague (Colnerud,
2015). For instance, a teacher may observe a colleague humiliating a learner or not
attending classes. The teacher is then confronted with the difficulty of deciding whether
to report the colleague and potentially expose them to the consequences that might
follow or remain silent and leave learners vulnerable to further harm (Colnerud, 2015).

Ethical dilemmas centred on confidentiality are also characteristic of the ethical
decisions teachers have to make in their daily work (Shapira-Lishchinsky, 2011). This
is evident in circumstances where a learner discloses sensitive information about a
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personal matter to a teacher. In such instances, teachers feel conflicted about whether
to make efforts to protect the learner against harm by reporting the matter or to keep
what has been disclosed confidential (Colnerud, 2015).

The uncertainty that teachers often feel when having to make ethical decisions has
led to literature recommending how future ethics training could be structured in ways
that would sufficiently equip pre-service teachers to deal with ethical matters.
Therefore, the next section will explore future directions on the ethics training of
teachers.

2.6 FUTURE DIRECTIONS OF ETHICS TRAINING FOR TEACHERS

Research conducted in Canada, England, Netherlands, and the United States have
addressed how teacher education programmes can better equip teachers to make
ethical decisions (Campbell, 2000; Ehrich et al., 2011; Maxwell, 2017). This research
presented various approaches that are accompanied by their own limitations but
indicate the diverse approaches that could be implemented.

Forster (2012) and Maxwell (2017) advocated that teachers should be trained with an
existing code of ethics as the value of a code of ethics lies in its ability to inform
teachers about the collective norms in the teaching profession. In addition, Maxwell
(2017) argued that a code of ethics provides teachers with knowledge of what it means
to conduct oneself professionally.

However, an argument against only using a code of ethics to train teachers on ethics
is that it is a simplistic approach to ethics education and that it does not accommodate
the complexity of ethical matters (Ehrich et al., 2011; Forster, 2012). In other words, it
does not indicate what must happen should principles and standards in the code be in
conflict (Barrett et al., 2012).

This has been deemed problematic, especially because the likelihood of principles
and standards conflicting in the teaching profession are high (Barrett et al., 2012). This
is because the interests of those that teachers are in relationships with, including
school boards, parents, the community, and the department of education, are
sometimes in conflict (Barrett et al., 2012). For example, a parent may want their child
to go through to the next grade yet the teacher might deem this disadvantageous
because the learner needs further academic assistance (Lasater, 2016). Additionally,
a code of ethics does not consider that what constitutes ethical behaviour is likely to
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lie in a grey zone and that it is particularly that grey zone that tests teachers’ morality
in their everyday work (Ehrich et al., 2011).

Another argument brought forward is that a code of ethics contains merely principles
and standards (Ehrich et al., 2011). It does not help pre-service teachers develop
moral judgement and that, instead, it prevents them from developing ethical maturity
(Colnerud, 2015). The learning of only principles and standards in the teaching
profession encourages a culture of obedience as opposed to critical thinking — this is
detrimental as ethics is a complex matter (Colnerud, 2015).

In contrast, in a study conducted by French-Lee and McMunn Dooley (2015), teachers
were familiarised with a code of ethical conduct of the National Association for the
Education of Young Children (NAEYC). The NAEYC’s code of conduct stipulates the
core values on which standards of ethical behaviour are rooted such as respecting the
dignity of children; furthermore, it describes the ethical responsibilities that teachers
have towards children and their families and the responsibilities they have towards
employers and co-workers (French-Lee & McMunn Dooley, 2015).

The authors of this study analysed how teachers would approach ethical dilemmas
based on familiarity with the code and found that an ethical code can be useful in
training teachers on ethics (French-Lee & McMunn Dooley, 2014). The authors
indicated that the code of conduct helped teachers gain understanding and familiarity
about professional and ethical behaviour in their profession and that teachers were
able to exercise moral judgement and resolve ethical dilemmas by using the code
(French-Lee & McMunn Dooley, 2015).

Research conducted by Bullough (2011), suggested a curriculum that would
familiarise teachers with moral concepts. However, there has been general
disagreement about the nature of the content of this curriculum (Maxwell et al., 2016).
This disagreement largely stems from the acknowledgement that the understanding
of morality is subjective, therefore, the question posed is whose moral values the
ethics in the curriculum would reflect (Campbell, 2000).

Other scholars of teacher education literature have suggested that teachers can also
be trained using problem-solving learning processes (Ehrich et al.,, 2011). This
involves providing teachers with the opportunity to analyse ethical dilemmas. In such
instances, teachers could be given ethically related scenarios in which they would
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answer questions about these scenarios (Ehrich et al., 2011). Teachers could share
ideas on how they would approach a particular ethical scenario, which means that
teachers would then have to reflect on their own morals and values and consider how
these morals and values may have implications for the ethical decisions that they have
to make (Ehrich et el., 2011; Osguthorpe & Sanger, 2013).

2.7 POSITIONING THE STUDY IN THE FIELD OF EDUCATIONAL
PSYCHOLOGY

Teacher incompetence, when confronted with ethical dilemmas, may cause moral
stress (Colnerud, 2015). There is evidence that suggests that the high levels of stress
that teachers experience can lead to occupational burnout, which often manifests in
depersonalisation, emotional exhaustion, and a lack of feeling accomplished in one’s
work (Roeser et al., 2013).

These effects not only compromise a teacher’s well-being but have implications for the
academic achievement of learners as stress interferes with learners’ opportunities to
receive quality education (Roeser et al., 2013). Learners may feel frustrated, anxious,
and demotivated as teachers will not be able to engage with them in ways that are
beneficial to their learning (Roeser et al., 2013).

However, it is important to note that the consequences of teachers not being certain
on how to handle ethical dilemmas extends beyond how the classroom operates and
whether effective teaching and learning can occur. A teacher’s unethical decision
making or the inability to know which ethical decision to make may also compromise
the psychosocial development of learners (Paterson, 2017).

As an example, Paterson (2017) highlighted a circumstance where a teacher is unsure
whether to report that a learner is being sexually harassed. The author explained that
sexual harassment is known to have adverse effects on certain developmental
processes such as emotional regulation and the coping mechanisms used. It is also
known to create risks in that learners could develop depressive and dissociative
symptoms, anxiety, fear and distrust of others, social isolation behaviours, and
maladjustment at school. These are factors that affect the way learners will function
beyond the school setting and may be determinants of who they eventually become in
adulthood (Paterson, 2017).
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Teachers are key role players in the optimal functioning of learners as they are models
that shape learners through the knowledge they impart and how they conduct
themselves (Maphosa et al., 2015); therefore, it becomes imperative to highlight the
conditions that make it difficult for them to be these models to the very learners that
are central to many referrals made to educational psychologists. Problems that are
experienced in the school are systemic in nature, if a particular matter affects the way
teachers do their job, it will essentially affect the way learners learn, develop, and
function (Paterson, 2017).

2.8 CONCEPTUAL FRAMEWORK

The conceptual framework of this research study is based on the professional ethics
perspective and theories of deontology, consequentialism, and virtue ethics.

The professional ethics perspective emphasises that teachers are subject to common
norms of professional conduct to ensure that they conduct themselves in a manner
that maintains public trust in the teaching profession (Maxwell & Schwimmer, 2016).
This perspective argues that the focus of ethics education should be to introduce future
teachers to the norms of the teaching profession (Belinova et al., 2017; Curko et al.,
2015; Maxwell & Schwimmer, 2016). This whole perspective was relevant to this study
because my research question aimed to understand how teachers were trained on
ethics or rather how they were introduced to the ethical norms that govern their
professional behaviour.

Deontology emphasises that people should adhere to their duties and obligations
when they are engaged in ethical decision-making (Paquette et al., 2015).
Deontologists argue that moral actions have the moral character that they do by their
own nature, irrespective of the consequences, whether good or bad (Paquette et al.,
2015). Deontologists state that what is morally good in every circumstance is goodwill
— and that goodwill is the steady motivation to do one’s duty for its own sake (Paquette
et al., 2015). This whole theory was relevant to the study because teachers are aware
that they are considered to be moral models (Osguthorpe & Sanger, 2013), therefore,
teachers deal with ethical concerns or dilemmas by considering the duty and obligation
they have as teachers as emphasised by their training.

However, deontology does not take into account the outcome of actions, therefore, |
included consequentialism as it takes into account what deontology ignores.
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Consequentialism focuses on the effects of the possible courses of action and what
will achieve the best consequences (Paquette et al., 2015). This whole theory was
relevant to this study because teachers often experience ethical dilemmas that are
centred on the uncertainty, they experience regarding what course of action to take
(Colnerud, 2015). This is because they worry about the outcome or consequence of
their action as it will most likely impact someone, as teachers are involved in
relationships with different role players such as colleagues, parents, learners, and
other stakeholders (Colnerud, 2015).

Virtue ethics is concerned with how character traits, whether negative or positive,
motivate us in a given situation and takes into account how personal morals and the
consideration of one’s reputation plays a role in ethical deliberation (Van Hooft, 2014).
| chose to use this whole theory because teachers also resolve ethical concerns or
dilemmas by relying on personal values or their conscience in cases where they feel
the training has not equipped them (Bullough, 2011).

2.9 SUMMARY

In this chapter, | discussed how an ethical teacher is conceptualised in the teaching
profession, followed by an overview of ethics education for teachers. | then discussed
the inadequacies identified in the ethics training of teachers and presented the ethical
dilemmas that teachers experience. Subsequently, | explored the future directions for
teacher education programmes with regard to ethics training and continued with the
positioning of the study in the context of educational psychology. The chapter
concluded with a discussion about the professional ethics perspective, deontology,
consequentialism, and virtue ethics which is the conceptual framework on which the
research study is based.

The following chapter will discuss the research design and methodology of this study.
It will cover the underlying paradigm and research approach, data collection and
documentation, data analysis and interpretation, and the ethical considerations.

---000---
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Chapter 3
Research Design and Methodology

3.1 INTRODUCTION

The chapter commences with a description of the paradigmatic perspective and
methodological paradigm which | have used in this research study. This is followed by
a justification for using these paradigms. Subsequently, a description of the research
design, the selection of the case and participants, and how data were collected and
analysed is provided. The chapter concludes with a discussion of the criteria | used to
ensure the trustworthiness of the study and the ethical considerations | adhered to
during the research process.

3.2 PARADIGMATIC PERSPECTIVE AND METHODOLOGICAL PARADIGM
3.2.1 PARADIGMATIC PERSPECTIVE

An interpretivist paradigm guided this research study. Interpretivism focuses on
understanding the meaning that individuals attach to phenomena through exploring
lived experiences and different perspectives (Irshaidat, 2019).

Interpretivism emanated from the German sociologist Max Weber. Weber believed
that to understand human societies, we must begin with the individual actor and what
was intended when choices were made. He argued that individuals do not simply
respond to external stimuli but often think before they act; in other words, they attach
meaning to what they do. Thus, the task of the sociologist is to try and understand or
interpret what individuals intend when they make certain choices. Furthermore, he
stated that one must get close enough to individuals to begin to empathise or to
understand from their point of view why they made a certain choice (Irshaidat, 2019;
O’Reilly, 2009; Willig, 2013).

In addition to the influences of sociology, interpretivism stemmed from the
philosophical traditions of hermeneutics and phenomenology (O’Reilly, 2009).
Phenomenology is concerned with people’s lived experiences within particular
contexts at particular times, through exploring judgments, perceptions, and emotions
(Willig, 2013). Hermeneutics, first introduced as a method to illuminate the meaning of
biblical and classical literary texts, is the study of interpretation. This approach
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critigues all notions of objective knowledge in favour of an understanding that
considers the perspectives of others (O’Reilly, 2009).

An interpretivist paradigm is based on a constructivist ontology, which is the belief that
the social world is subjective as it is constructed by individuals through social
interaction (Mack, 2010). Researchers who use this paradigm believe that multiple
realities can exist as language, culture, assumptions, and experiences cause
individuals to interpret or make meaning of events differently (Maree, 2016; Wahyuni,
2012). Based on this understanding, interpretivists thus propose that knowledge can
only be acquired through the eyes of participants as you directly interact with them
(Mack, 2010). However, they understand that knowledge obtained is not value-free as
researchers also use their own preconceptions to guide the process of enquiry
(Chowdhury, 2014).

Interpretivist researchers seek to understand the social reality of participants in the
context in which it occurs. They are concerned with the uniqueness of a particular
situation which contributes to the pursuit of contextual depth (Chowdhury, 2014). Thus,
researchers who use this paradigm propose that knowledge cannot be generalised as
knowledge gained is located within a socio-cultural determined community (Willis,
2007).

3.2.2 METHODOLOGICAL PARADIGM

A qualitative research approach was utilised in this research study. Qualitative
research is concerned with how people make sense of the world and how they
experience events (Patten & Newhart, 2018). In other words, qualitative researchers
aim to understand what it is like to experience particular conditions and how people
manage them through exploring the subjective meanings that people attribute to these
conditions (Willig, 2013). Therefore, qualitative researchers intend to possibly describe
and explain experiences as opposed to identifying or predicting cause-effect
relationships (Patten & Newhart, 2018).

According to Creswell (2009), qualitative research has several characteristics. The
first is that a qualitative research approach involves collecting data in a setting where
participants experience the issue or problem under study (Creswell, 2009). Qualitative
researchers do not bring people into a contrived situation, nor do they send out
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instruments for people to complete but rather interact with participants within their
context (Creswell, 2009).

Second, qualitative researchers are considered as key instruments as they collect the
data themselves through examining documents, talking directly to participants, and
observing behaviour. Furthermore, researchers using the qualitative research
approach collect the data from multiple sources as they do not rely on a single source
(Creswell, 2009).

Third, qualitative research entails inductive data analysis where patterns are identified
and constructed into more comprehensive themes through working back and forth
between the themes and the data. Theme construction also involves collaborating with
participants interactively, for participants to be granted the opportunity to shape the
themes that emerge from the research enquiry (Creswell, 2009).

Fourth, qualitative researchers focus on learning the meaning that the participants hold
about the problem and not the meaning the researcher brings. However, they
acknowledge that qualitative research is an interpretive inquiry as researchers make
their own interpretation of the data as they engage with it (Creswell, 2009). In addition,
gualitative researchers understand that this interpretation cannot be separated from
their background and prior understanding (Fossey et al., 2002). Therefore, qualitative
research also encourages reflexivity, which is the awareness of the researcher’s
contribution to the construction of meaning throughout the research process (Fossey
et al., 2002).

Fifth, qualitative research takes up an emergent design, implying that the initial plan
of the research cannot be tightly prescribed. Questions may change and data
collection methods may shift to understand the problem under study comprehensively
(Creswell, 2009). Therefore, qualitative research can also be described as an open
system where conditions continuously develop and interact with each other to give rise
to a process of ongoing change (Willig, 2013).

The last characteristic of qualitative research is that it provides a holistic account of
the problem or issue under study. This includes presenting multiple perspectives and
identifying the many facets involved in a situation or problem (Creswell, 2009).
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3.2.3  JUSTIFICATION FOR THE PARADIGMS SELECTED FOR THIS STUDY

The researcher used an interpretive paradigm because the purpose of the research
study was to gain insight into teachers’ experiences of their ethics training in their
undergraduate training. It was believed that teachers would provide varying accounts
of how they were trained on ethics as the researcher would interact with teachers from
diverse backgrounds who were trained in different institutions. Considering that the
interpretivist paradigm acknowledges that multiple realities can exist, this paradigm
because it was believed it would accommodate how teachers’ perspectives on ethics
training could be influenced by their varying experiences.

Additionally, the interpretivist paradigm was chosen because it enabled the researcher
to achieve contextual depth. It was believed that teachers would provide insight on
their unique understanding and experience of their ethics training and its adequacy,
given the ethical decisions they have to make in their current school contexts.

Lastly, it was imperative to understand from the teachers’ perspectives how they were
equipped to make ethical decisions. Therefore, this paradigm was chosen because it
allowed the researcher to explore ethics training from the teachers’ viewpoints. This
was necessary as it is the teachers themselves who underwent the training and thus
could provide an accurate understanding of what was under investigation.

Methodologically, a qualitative research approach was chosen because it provided the
researcher with a means to access teachers’ viewpoints through one of its data
collection methods. The researcher was able to hear the teachers’ experiences directly
from them, which provided the opportunity to get rich, detailed descriptions through
the open-ended questions that were asked during the focus group interview.
Furthermore, this data collection method enabled the researcher to hear from all the
teachers involved, which encouraged the exploration of various perspectives. This
provided a holistic account of teachers’ ethics training.

3.3 RESEARCH DESIGN

The research design that was utilised in this research study was an exploratory case
study. A case study is an in-depth exploration of a case that is defined or described
within certain parameters (Creswell & Poth, 2018).
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Case studies that are exploratory set out to investigate any phenomenon which serves
as a point of interest to the researcher (Zainal, 2007). An exploratory case study allows
for questions that are meant to encourage further examination of a phenomenon,
where not much research has been conducted (Streb, 2012; Zainal, 2007).
Additionally, it enables a researcher to examine a relevant issue in-depth because it
allows close interaction with participants (Denzin & Lincoln, 2008; Salkind, 2010; Yin,
1981).

An exploratory case study was chosen as a research design as teachers’ ethics
training is still a relatively new area of research that has not yet been fully explored in
South Africa. At the time of the study, there were barely any South African resources
that address this topic. Therefore, through this exploratory case study, the researcher
was able to reveal what could be learnt about teachers’ ethics training. This included
the ethics training teachers received in their undergraduate training, how it has
equipped them to make ethical decisions, and what their future ethics training needs
are.

Additionally, an exploratory case study was chosen because it granted the researcher
the opportunity to interact with the teachers. This provided in-depth information as
being in the presence of the teachers increased understanding and empathy about
their experiences (Salkind, 2014). Teachers were able to express themselves in ways
that were enabled by face-to-face interactions.

The potential challenges identified concerning case studies are that they are criticised
for a lack of rigour, they can be time-consuming, and that their focused nature limits
the generalisability of their findings. Strategies that were implemented to address
these challenges included ensuring that this research study contained illustrative
examples such as direct quotations of what participants said (Creswell & Poth, 2018).
Furthermore, time management was discussed with the researcher’s supervisor to
ensure that the research schedule was adhered to. Additionally, the purpose of this
research study was not to generalise findings but to acquire in-depth knowledge about
how the selected teachers experienced their ethics training. Therefore, generalisation
did not present as a potential challenge.
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3.4 SELECTION OF PARTICIPANTS

In this research study, convenience selection was used. Convenience selection is the
process of selecting participants based on convenient accessibility and proximity to
the researcher (Christensen et al., 2015).

The researcher had an existing networking relationship with one of the staff members
of the school. Thus, the school was selected the school based on this existing
relationship. Seven teachers [this excluded the known staff member] from this
government secondary school in the township of Daveyton, Johannesburg agreed to
participate in the study after invitations to participate, which included the researcher’s
contact details, were circulated to the teachers by the school principal. Those teachers
who contacted the researcher, indicating their willingness to participate and that were
readily available, were included.

A disadvantage associated with convenience selection is that information received
from such a sample is often not representative of the general population (Gravetter et
al., 2021). However, as mentioned before, the purpose of this research study was to
illuminate understanding of this particular case and not to generalise the findings.

3.5 DATA COLLECTION - FOCUS GROUP
For this research study, data were collected through a semi-structured focus group.

A focus group is a group comprised of individuals with certain characteristics who
discuss a given issue or topic (Dilshad & Latif, 2013). It consists of a small group of
people, usually between six and nine in number, who are brought together by a
researcher to explore attitudes, perceptions, feelings, and ideas about a topic (Dilshad
& Latif, 2013). A focus group provides a setting for a relatively homogeneous group to
reflect on the questions asked by the researcher (Dilshad & Latif, 2013).

For this research study, the focus group consisted of seven teachers who taught at
the selected secondary school. The focus group was arranged for a time convenient
for all the participants, outside of school hours. Additionally, the focus group was
conducted off the school premises, at a venue that was convenient for all participants.
This was due to the safety measures that were put in place by the Gauteng
Department of Education to reduce the risks associated with the spread of the
Coronavirus disease 2019 (Covid-19). This venue offered a larger space to meet
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safely. This adhered to the University of Pretoria and the secondary’s school protocols
for social distancing.

The focus group lasted about 75 minutes and the researcher asked questions that
were open-ended but also relevant to the research question (Merriam, 2009). The
focus group provided the researcher with the opportunity to hear participants talk about
their experiences (Willig, 2008). However, the experiences that participants described
were triggered by the questions that were asked from the interview schedule (Barbour,
2007; Merriam, 2009). Therefore, although the semi-structured focus group aimed at
encouraging the participants to talk, the researcher steered the focus group so that
the research questions could be answered (Barbour, 2007; Merriam, 2009). In addition
to the semi-structured questions, the researcher asked clarifying questions to ensure
that the meaning of what the participants said was not lost.

A semi-structured focus group was beneficial for this research study because it
allowed participants to provide detailed information regarding the ethics training they
received. It also accommodated the perspectives of different teachers and allowed the
researcher to clarify anything said by the participants that were unclear (Willig, 2008).

Focus groups are known to be influenced by the status of the researcher (Willig, 2008).
Therefore, to alleviate such an influence, the researcher became familiar with the
cultural meanings that participants attributed to the focus group to understand how the
participants contributed to the focus group (Willig, 2008). Familiarity with the
participants’ cultural backgrounds helped the researcher to understand how the
participants used language in the focus group interview and the meanings attributed
to what was being said (Willig, 2008).

Additionally, focus groups are also known to influence the responses of participants
because of the other participants (Dilshad & Latif, 2013). To alleviate such an
influence, rules were established to ensure that the information shared during the
focus group remained confidential. Rules pertained to not discussing information
shared in the focus group with other staff members who are not involved in the study.
Group dynamics were also managed. This management entailed careful observation
of participants who had not spoken and to ask their input in order to ensure equal
contribution.
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3.6 DATA DOCUMENTATION

An audio recorder was used to keep a record of the interview. In addition, field notes
were taken, and a reflective journal was kept.

3.6.1 AUDIO RECORDING AND TRANSCRIPTION

An audio recorder was used with the consent of the participants. The purpose of this
audio was to capture verbatim what the participants said to ensure that their words
were not misinterpreted and for the researcher to fully engage with the focus group.

In addition, the audio recording was transcribed to aid the process of analysing the
data. The transcription assisted in the researcher gaining an in-depth understanding
of how teachers were trained on ethics as it allowed for engagement with what
teachers had said once again, word for word.

3.6.2 FIELD NOTES

Field notes are notes made by the researcher in the course of qualitative fieldwork.
Often, they consist of observation notes on the participants, locations, or events. Field
notes serve many functions, predominately, they aid in constructing rich descriptions
of the study context, encounter, interview, focus group, documents, and valuable
contextual data (Phillippi & Lauderdale, 2018). According to Phillippi and Lauderdale
(2018), field notes can also be useful in subsequent analyses such as secondary
analyses and meta-synthesis.

To ensure that field notes that would be valuable for this research study were
generated, the researcher either wrote the field notes during interactions with
participants or immediately after interactions with participants. This was to ensure that
what was observed was accurately reflected as the researcher remembered it.

3.6.3 REFLECTIVE JOURNAL

A reflective journal is a written or verbal record by the researcher during the research
process which details what the researcher did and provides the researcher with an
opportunity to engage in self-observation. Reflective journals are known to be
beneficial because they foster an active and independent approach for researchers to
take ownership of the research process (Fung & Hoon, 2013).
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It helps researchers make sense of the phenomena under investigation and for
researchers to take note of the processes they are engaged in. Reflective journals
also help researchers develop a deep understanding and awareness of themselves
and how their background and assumptions influence the research process (Fung &
Hoon, 2013).

A reflective journal was kept throughout the research process. The researcher’s
subjective perspective of ethics was critically reflected on and how this might influence
the understanding of the ethics training that teachers received in their undergraduate
training. Reflecting on the researcher’s bias, standpoint, and opinions helped to better
understand the perspective of the participants.

3.7 DATA ANALYSIS AND INTERPRETATION

A thematic analysis was used to analyse and interpret the data. Thematic analysis
involves the interpretation of the implicit and explicit ideas that are evident in the data
(Guest et al., 2012). Furthermore, it is a method for analysing and reporting patterns
or themes that are identified in the data (Flick, 2014). The identified patterns or themes
will not necessarily in and of themselves always be important (Braun & Clarke, 2012).
Therefore, researchers need to ensure that they can identify important themes with
the particular research question being explored (Braun & Clarke, 2012). Braun and
Clarke (2006) stated that thematic analysis has the following six phases:

Table 3.1: Six phases of thematic analysis

Transcribing the data

Reading and re-reading

Noting down the initial ideas

Coding salient features of the data in a

systematic manner

Combing data relevant to each code

e Combining codes into potential themes
and gathering all data that corresponds
with each potential theme

e Checking if the themes correlate to the
codes and the data set

e Making clear the specifics of each
theme and overall analysis

e Creating clear definitions and names for

each theme
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e The last opportunity for analysis

¢ Finding a correlation between the
analysis and the research question and
literature

e Produce a scholarly report of the
analysis

Thematic analysis was chosen as it is useful in capturing the complex nature of
meanings that are evident in the data (Guest et al., 2012). Thematic analysis is based
on analysing subjective viewpoints (Flick, 2014). This was beneficial to this research
study as it captured the varied viewpoints or meanings that emerged from teachers’
experiences of their ethics training.

Thematic analysis is generally criticised for being unreliable because much
interpretation goes into the analysis especially with defining the data items (Guest et
al., 2012). Therefore, a strategy that was implemented to deal with this challenge was
participant validation where the participants were asked to confirm if the researcher’s
interpretations were an accurate reflection of the meanings that they had attributed to
their ethics training (Willig, 2013).

3.8 TRUSTWORTHINESS OF STUDY

The trustworthiness of a study refers to the rigour with which a study was conducted
(Willig, 2013). The criteria that qualitative researchers use to judge the quality of
gualitative research is based on the assumption that it is not possible to obtain
objectivity because of the meaning-making that takes place on the part of the
researcher and the researched (Willig, 2013). Therefore, trustworthiness in qualitative
research ensures rigour while acknowledging the creativity that occurs during the
research process (Willig, 2013). The criteria that were utilised to ensure the rigour of
this study included transferability, credibility, dependability, and confirmability (Willig,
2013).

Transferability refers to the extent to which the study allows readers to explore whether
or not the study is applicable beyond the specific context within which data was
generated (Moon et al., 2016). In this study, transferability was ensured by fully
describing the contextual features of the research study.

Credibility refers to the degree to which the researcher represents the actual meanings
of the research participants (Moon et al., 2016). In this study, strategies such as data
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and method triangulation were used which means using multiple sources of data
and/or methods (Moon et al., 2016). Field notes, an audio recording, transcription of
the focus group, and a reflective journal were used.

Lastly, member checking was used, which meant returning findings to participants to
determine if the findings reflected their experiences (Moon et al., 2016). After the data
were analysed, | sent the findings of the research study to the participants via email. |
asked the teachers to comment whether they believed that | had interpreted the
findings correctly by checking if my interpretations accurately reflected their
perceptions or opinions. The participants were given the option to provide feedback
individually or as a group, either via email or telephonically. They opted to provide
feedback individually, each using their preferred means to communicate their
feedback. Those who opted for a phone call were called at an arranged time that was
convenient for them, outside of school hours. The average duration of the phone calls
was 15-20 minutes. Member checking revealed that teachers agreed with how the
researcher interpreted the data and had no concerns about being falsely represented.
Thus, no new information was added or removed from the data.

In addition to credibility is dependability, which refers to the consistency of research
findings and the degree to which research procedures are documented so that other
researchers can follow the same research process and obtain similar results (Moon et
al., 2016). To attain dependability, the researcher’s research process was described
which included evidence where possible. The data collection method and how data
were analysed were also detailed. The researcher explained the use of field notes, a
reflective journal, an audio recording from the focus group interview, and the
transcriptions of the participants’ responses.

Confirmability refers to the extent to which the findings are clearly linked to the
conclusions in a way that can be followed and later replicated (Moon et al., 2016). In
this study, confirmability was ensured by providing an audit trail and keeping a
reflective journal so that the researcher could be aware of her assumptions and
viewpoints and how that might influence the study. The researcher also had feedback
sessions with her supervisor which assisted in ensuring that the interpretation of the
findings was derived only from the data.
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3.9 ETHICAL CONSIDERATIONS

The researcher adhered to the ethical guidelines of research; furthermore, the
researcher obtained ethical clearance from the University of Pretoria and also obtained
informed consent from participants. Obtaining consent involved ensuring that
participants indicated whether or not they agreed to participate in the research study
and if the information gathered about them could be used (Christensen et al., 2015;
Patten & Newhart, 2018). Additionally, | obtained consent from the Gauteng
Department of Education to conduct research in the secondary school | selected. Data
collection only occurred once permission was granted.

The research process was not deceptive; participants were not misled about anything
regarding the purpose of the research, the nature of their participation, and how the
data gathered about them will be used. Participants were also made aware of their
right to participate voluntarily and that they could withdraw whenever they felt the need
to (Christensen et al., 2015; Willig, 2013). They were also informed of the advantages
or disadvantages for participating in this study (Christensen et al., 2015; Willig, 2013).

The confidentiality of participants was also a priority in the research process (Patten
& Newhart, 2018). Participant information was protected by storing data electronically
which was encrypted. The anonymity of participants was ensured by establishing
group rules in the focus group to keep information shared confidential. However, they
also informed of the limits to confidentially by virtue of the nature of the focus group.
Additionally, the identity of participants was protected by removing their names from
transcripts. Participants were also asked for consent to use direct quotes under a
pseudonym (Christensen et al.,, 2015; Patten & Newhart, 2018). | informed the
participants that the raw data would only be shared with my research supervisor.

Case studies require participants to reveal and describe their experiences, therefore,
the possibility of participants being confronted with feelings that may be a risk to their
well-being was considered. The necessary steps were taken to ensure that
participants were protected from harm by providing information on mental health
services. Attention was paid to participant responses for any signs of concern to offer
extended help after the research process (Denzin & Lincoln, 2008).

As this research study was conducted during the Covid-19 pandemic, additional
ethical considerations entailed ensuring that the risk of potentially spreading the Covid-
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19 virus was reduced. This was done by limiting contact with participants where
possible and adhering to the Covid-19 regulations when interacting with them. This
included ensuring that participants were encouraged to wear masks, to social distance
themselves during the focus group, and to use the provided hand sanitiser.

The participants were also informed that final results and a summary of the findings
would be emailed to them and that the findings will be published in a mini-dissertation.
Additionally, it was indicated that the data will be kept at the University of Pretoria for
15 years and may be used for future research.

3.10 SUMMARY

In this chapter, the paradigmatic and methodological paradigm and the research
design that was used for this research study were discussed. How participants were
selected, how the data were collected and then analysed, were explained.
Justifications for the choices made during the research process were provided and
how the advantages and disadvantages of each choice were taken into consideration.
Furthermore, the attempt to ensure the trustworthiness of this study and the ethics that
were taken into consideration during the research process was discussed.

---000---
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Chapter 4
Findings of the Study

4.1 INTRODUCTION

This chapter presents the findings of the study. Three themes from which six sub-
themes emanated are reported on. Theme 1 presents the ethics training participants
received in their undergraduate years and the training received through in-service
training. Theme 2 presents the ethical decisions that participants have to make and
the ethical dilemmas they are confronted with. Theme 3 relates to the participants’
future ethics training needs. This includes their views on the inadequacies of current
ethics training and future recommendations for this training.

An overview of the themes and sub-themes is given in Table 4.1 below.

Table 4.1: Overview of themes and sub-themes

THEMES SUB-THEMES

Theme 1: Ethics training Sub-theme 1.1: Undergraduate training
Sub-theme 1.2: In-service training

Theme 2: Ethical decision making Sub-theme 2.1: Ethical dilemmas relating to
teaching
Sub-theme 2.2: Sources used to resolve ethical
dilemmas

Theme 3: Teachers’ ethics training Sub-theme 3.1: Inadequacies of teachers’ current

needs ethics training

Sub-theme 3.2: Future recommendations for
ethics training

In the following section, the results of the study that emerged through data analysis
are discussed.

4.2 RESULTS OF THE STUDY

The definitions for each theme and sub-theme that emanated from the data are
provided. Furthermore, excerpts from the data are included to support the results. The
inclusion criteria for each theme will be discussed after the working definition.
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4.2.1 THEME 1. ETHICS TRAINING

This theme includes a discussion of the ethics training the participants received during
their undergraduate teacher education programmes as well as after qualifying as
teachers. The participants also volunteered information about their ethics training after
they qualified since some of them believed that that was the only ethics training they
received. Therefore, this theme is divided into two sub-themes that speaks to
undergraduate training and in-service training

4.2.1.1 Sub-theme 1.1: Undergraduate training

Table 4.2:  Working definition and inclusion criteria for sub-theme 1.1

WORKING DEFINITION: Undergraduate training

Undergraduate training refers to training that equips pre-service teachers with the
necessary knowledge and skills to apply themselves in the teaching environment (Avci,
2017).

INCLUSION CRITERIA

Any reference made to the ethics training that the participants received in their
undergraduate years.

When asked about the ethics training they received in their undergraduate training,
two participants indicated that they received ethics training and five participants shook
their heads indicating that they did not receive any training. The two participants who
indicated that they received ethics training indicated that this was integrated into a
module in their programme. They stated the following in this regard:

In my case, | was trained in my undergraduate years on professional ethics
using management, which was a vocational module. So in? that module, they
touched on the importance of adhering to the prescriptions of the South African
Council of Educators as an educator. So basically the content was speaking
about the code of conduct of the educator as to say what is expected of me as
an educator on the school premises and also in the community. (Participant [P]
2, Line [L] 164-171)

Back at varsity, there was this module that we did called Education Studies and
then there we were taught about the role of the teacher in the classroom (P6,
L180-182).

2 Light editing was done on the verbatim quotes to promote readability.
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Participant 6 elaborated further on the format of how this training formed part of the
curriculum by explaining that this training was not provided through only one module
but was integrated into various modules in the undergraduate programme.

Teaching Studies was also talking about that. We had a module called
Education Studies and we had a module called Teaching Studies (P6, L227—
229).

Based on the fact that there were participants who did not receive ethics training in
their undergraduate training, the discussion naturally progressed to other forms of
ethics training received. Therefore, the next sub-theme introduces in-service training
that the participants received.

4.2.1.2 Sub-theme 1.2: In-service training

Table 4.3:  Working definition and inclusion criteria for sub-theme 1.2

WORKING DEFINITION: In-service training

In-service training refers to training that teachers receive during employment to enhance
their teaching skills (Vu et al., 2015).

INCLUSION CRITERIA

Any reference made to the ethics training that the participants received during their course
of employment.

As indicated in sub-theme 1.1, most participants could not contribute to the discussion
when asked about the ethics training they received in their undergraduate years.
Instead, they referred to any experiences during their employment that guided them
on ethics. I indicate in my field notes that there is more engagement on this part of this
focus group interview. It seemed other participants could now contribute further to the
discussion. This may be a reflection on that ethics training occurs more in employment
rather than in undergraduate years.

Two participants indicated that they made use of mentoring each other to develop their
ethical decision making.

Sometimes we are just talking ‘you know there is a learner who did this, and
you know a learner who does this, deal with the learner like that’ you see? It is
not like we mislead each other and say, ‘no you must slap the learner’, no but
we advise each other that ‘you know, since you are new, when a learner does
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this, you deal with them in this way’; so the male teachers that are older are the
ones who show us so itis like it is training, people sit down, maybe we just have
a conversation (P7, L850—-858)

Participant 3 confirmed this by stating:

It is informal (P3, L859).

Another participant agreed with them but elaborated further on the in-service training
that he received, which was more formal and presented by the school management
team. He stated the following in this regard:

We also get informal but partially formal training with the [School Management
Team] SMT, sometimes the SMT used to highlight how you can — for the
educators, especially the educators that are new in the system, they used to
highlight how we can handle ethical situations. (P5, L860—-864)

The discussion of ethics training progressed to an exploration of how their ethics
training enabled them to make ethical decisions. One participant indicated that the
training he received in his undergraduate programme enabled him to make ethical
decisions by stating the following:

| work closely with the school social worker, the training has assisted me as |
assumed the office last year, | was taught about the sensitivity of cases to say
that the cases are not the same, bullying and rape cannot be handled or
mediated the same. (P2, L441-446)

Another participant indicated that the in-service training he received from the school
management team helped equip him to make ethical decisions. P5 stated:

It used to help in terms of how to deal with certain situations for the educators
in class, in case learners did something (P5, L886—868).

However, as the discussion progressed, the majority of participants were of the view
that the ethics training they received did not adequately equip them to make ethical
decisions. One participant illustrated her lack of knowledge through the following
statement:

Some of the decisions | am making them as | go along (P6, L494—-495).
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Upon discussing whether or not training equipped them to make ethical decisions, the
participants began to reflect on the ethical decisions they are required to make daily.
Therefore, the next section presents a discussion on the ethical deliberations that often
take place in the participants’ workplaces.

4.2.2 THEME 2: ETHICAL DECISION MAKING

This theme illustrates the ethical decisions that teachers have to make in their daily
work and the ethical dilemmas that arise when having to make ethical decisions.

4.2.2.1 Ethical dilemmas relating to teaching

Table 4.4:  Working definition and inclusion criteria for sub-theme 2.1

WORKING DEFINITION: ETHICAL DILEMMAS RELATING TO TEACHING

An ethical dilemma relating to teaching refers to circumstances where teachers are
required to make an ethical decision about a learner but experience difficulty choosing
between two conflicting moral options (Colnerud, 2015; Ehrich et al., 2011).

INCLUSION CRITERIA

Any reference made to the ethical dilemmas participants have encountered in their
teaching practice.

The participants stated that a common ethical decision they are required to make
relates to the confidential nature of their relationships with learners. They indicated
that learners tend to discuss their personal matters with them as they are the adults
that learners rely on during school time. However, sometimes the learners ask that
they do not disclose the information shared with them but often these personal matters
are harmful to the learners and are required to be reported to the school management
team.

Therefore, the participants indicated that they are often uncertain whether to disclose
confidential information considering the implications of such matters or respect the
learner’s request. Such an ethical dilemma seemed specific to male teachers who
expressed that it is more difficult to make decisions if a female learner confides in
them. This is because they fear that the decision to remain silent may give the
impression that they wanted to take advantage of the learner in some way.

One participant stated the following:
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So you know those cases for us as males, sometimes it becomes difficult to
advise and when the learners ask you not to talk out now you always become
afraid because if | keep this confidential to myself, | do not know when it comes
tomorrow, at what angle will it come; maybe then it will be as if | was taking
advantage myself because | can listen because nowadays it is a problem to
even listen. (P1, L365-372)

Participant 3 agreed that the uncertainty arises when there is a fear that the ethical
decision to remain silent may be an avenue for the learner’s parents or the school to
misinterpret his intentions. He indicated that it could easily be assumed that he wanted
to pursue an inappropriate relationship with the learner should the matter end up being
disclosed.

| do not want to be caught in a situation whereby ‘also P3 knew the secret’
because they may take advantage tomorrow and say ‘you knew about this and
you kept quiet’ maybe you had ulterior motives (P3, L420-423).

Another participant indicated that feelings of uncertainty arise when there is concern
about what is being endorsed through the decision taken. Participant 7 stated that
difficulty arises when he wishes to respect the learner’s request but worries that the
learner may receive the wrong message based on his decision. Participant 7 stated
the following:

Since you told me that your boyfriend hits or molests you and | keep quiet, then
it means my silence means that yes, the boyfriend is right, he must continue
and do that (P7, L396-399).

The discussion progressed to what guides teachers’ ethical decision making when
confronted with ethical dilemmas. Therefore, the next sub-theme discusses the
sources which the participants draw on to resolve ethical dilemmas.

4.2.2.2 Sub-theme 2.2: Sources used to resolve ethical dilemmas

Table 4.5:  Working definition and inclusion criteria for sub-theme 2.2

WORKING DEFINITION: SOURCES USED TO RESOLVE ETHICAL DILEMMAS

Sources used to resolve ethical dilemmas refer to belief systems, professional codes, the
constitution, or personal values that teachers refer to when needing to decide between
two conflicting moral options (Colnerud, 2015).

Page | 38
© University of Pretoria



UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

(O5T8

INCLUSION CRITERIA

A reference made to any source that assists with resolving ethical dilemmas.

The participants indicated that they draw on various sources to resolve the ethical
dilemmas they encounter. One participant referred to the constitution when resolving
ethical dilemmas related to confidential relationships with learners. He stated the
following in this regard:

According to the constitution of the country, we have privacy as one of our rights
but in section 36, which is limitations, we are allowed to limit the right of privacy
on the grounds that it is reasonable and justifiable. (P2, L451-455)

Participant 1 drew on policies implemented by the department of education when
having to decide on how to deal with the difficult behaviour of learners. He indicated
that the policy of inclusivity guides him to maintain order in the classroom yet still give
learners the right to continue learning.

| also indicated the policy of inclusivity, that each and every learner must feel
welcome. If | can make an example with that one, | will make an example with
the case of a learner misbehaving during my presence in the classroom. |
cannot take that learner away from the class because of the policy of inclusivity,
even if | give a punishment maybe | say stand by the door but | cannot say
outside the door, a learner must be inside. (P1, L99-106)

In addition, participant 1 also indicated that he is guided by personal values:

As a human being, as an individual, you are guided by certain principles that
you as a person subscribe to (P1, L43-45).

Participant 3 relied on cultural and religious belief systems to resolve ethical dilemmas:

Our black culture teaches us certain things that this and that cannot be done
so | think we try to rely on that, and also different religions, | am a Christian (P3,
L878-880).

The participants progressed into a broader conversation where they agreed that any
ethical dilemma should be resolved by considering the best interests of the learner.
Participant 3 stated the following:

So | think in certain circumstances when you make such decisions, you need
to consider the best interest of the learner (P3, L307-309).
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Participant 7 and participant 2 agreed and stated the following:

| think this goes back to what sir already said, it goes back to the thing that you
have to decide what is best for the learner (P7, L384—-386).

Me acting ethically means | will consider the best interest of the child (P2, L942—
943).

The patrticipants were of the view that ethical teachers will always strive to make

decisions in the best interests of the learners. The conversation, therefore, steered to

participants’ understanding of what makes a teacher ethical. One participant was of

the view that an ethical teacher understands how not to interact with learners:

It is a teacher that refrains from sexual harassment and sexual relationships
with learners (P2, L10-11).

Another participant indicated that an ethical teacher is a teacher who comes to the

classroom prepared for class so learning can take place and does not deviate from

their role of teaching. He stated the following:

Ethically so | must come fully prepared, if | come to a class fully prepared, there
is no issue for me now that | am looking at what is happening under the table,
you understand? If | am coming in well prepared, there is not even a way for a
learner to see a boyfriend in me because the way | come in, | come in fully
prepared and | know my story, not unless | come in and make jokes and we
find one another having topics other than the content that should be delivered
to the learners. (P1, L58-66)

For another participant, an ethical teacher understands the many roles they assume

when interacting with learners and the moral responsibility that accompanies those

roles.

| think it goes beyond the delivery of content because as they speak about
nation-building, it is not only the content but also motivating, also as a teacher
you are a parent. So when you look at a learner with maybe needs or faced
with circumstances that are maybe beyond one’s control, as a person you
should be able to intervene and you need not take advantage of the vulnerability
of those learners so it goes beyond the delivery of content to me. (P3, L76-84)
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Other participants indicated that what makes a teacher ethical is choosing to
consistently engage in moral behaviour regardless of the conditions. They stated the
following in this regard:

An ethical teacher could be someone who sticks with responsibility, inside and
outside the classroom (P5, L16-17).

An ethical teacher is a teacher who does right even if the conditions or the
circumstances do not allow them, so doing right even under situations whereby
everyone is doing wrong and when you are doing right you are seen as an
unpopular person. (P3, L71-75)

Two participant responses indicated that what makes a teacher ethical is adherence
to the rules and codes prescribed by the teaching profession. They stated the
following:

An ethical teacher adheres to the prescriptions of the council of education (P2,
L13-14).

An ethical teacher is one who shows a strong understanding of what is right or
what is expected or considered to be right as an educator all the time. Especially
in classroom conduct whereby a teacher shows that he or she understands a
code of conduct. (P5, L17-21)

Participant 1 stated that what makes a teacher ethical is having a professional attitude
when dealing with others. He indicated that an ethical teacher understands that they
are required to engage with many role players with whom they might experience
conflict. Therefore, he argued that an ethical teacher strives for positive engagement
even when the behaviour from others is negative. He stated the following:

With regards to attitude, attitude is something very difficult. The attitude you find
from your colleague, the attitude you find from the learners but as an ethical
educator, how do you behave in such circumstances? It is very important to be
professional at all levels, at all times. (P1, L137-142)

The participants reasoned that for a teacher to be ethical and understand what is
expected of them at all times, they should receive adequate training on ethics.
Therefore, the next section explores teachers’ ethics training needs.
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4.2.3 THEME 3: TEACHERS’ ETHICS TRAINING NEEDS

This theme reveals teachers’ views about the existing inadequacies in ethics training
and what they believe can be done to address these inadequacies. Therefore, this
section is divided into two sub-themes, inadequacies of current ethics training and
recommendations for future training.

4.2.3.1 Sub-theme 3.1: Inadequacies of teachers’ current ethics training

Table 4.6:  Working definition and inclusion criteria for sub-theme 3.1

WORKING DEFINITION: INADEQUACIES OF TEACHERS’ CURRENT ETHICS
TRAINING

Inadequacies of teachers’ current ethics training refer to parts of the training that teachers
felt were not sufficient to support them in making ethical decisions (Maxwell, 2017).

INCLUSION CRITERIA

Any reference made to how the training lacked in quality or quantity or where the training
was insufficient for its purpose.

Most of the participants in this study indicated that the ethics training they received did
not sufficiently equip them to make ethical decisions because it was lacking in several
ways. One participant was of the view that the training did not focus enough on ethics
and the following excerpt illustrates this:

It was not enough (P6, L494).

Some participants spoke about how ethics training, in general, is conducted from a
particular worldview of moral principles and does not consider that these principles
might not apply to all contexts. One participant stated the following in this regard:

It is more like a ‘one shoe fits all’, we are using the same principles and yet the
circumstances are different (P3, L527-528).

Participant 5 agreed and emphasised that ethics training is conducted from the
perspective of working in model C schools and not from the perspective of working in
township schools.

So based on what is being spoken by P3, you need to keep in mind that the
training is global, it is more like we are trained for a model C school but when
you go to the township it functions differently. (P5, L551-554)
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Participant 7 also agreed but went further by stating that the learners in township
schools do not respond to what they have been taught in their ethics training.

| just wanted to say what sir just said, when you look at the training, it focuses
on model C schools and if you look we teach in ‘Yizo Yizo” situations. So the
way they taught us that a child in class when they make a noise, you just say
‘sorry, sit down you making noise’, does not work here you see? So the training
focuses on one side, on model C schools. (P7, L563-569)

Based on the participants’ experiences of their ethics training being inadequate, they
began to talk about what could be done to improve the ethics training of teachers.
Therefore, the next section explores recommendations for future ethics training.

4.2.3.2 Sub-theme 3.2: Recommendations for future ethics training

Table 4.7:  Working definition and inclusion criteria for sub-theme 3.2

WORKING DEFINITION: RECOMMENDATIONS FOR FUTURE ETHICS TRAINING

Recommendations for future ethics training refers to suggestions that teachers believe will
put them in a better position to deal with the ethical matters that they are faced with
(Maxwell et al., 2016).

INCLUSION CRITERIA

Any reference made to how current ethical training could be improved.

After detailing the inadequacies of the training they received, the discussion then
progressed to how ethics training could be improved to close existing gaps and meet
the ethical needs of teachers. One participant indicated that the training should speak
to the real ethical issues that teachers are confronted with daily. He argued that the
ethics training should show teachers an example of how to deal with the actual ethical
issues that arise during teaching. He went further to say that real examples would help
understand what their role as teachers is when confronted with an ethical dilemma.

We must also look at the direct issues that are impacting teachers in the
classrooms, if you are able to diagnose those matters, we will be able to identify
our position and our responsibilities (P1, L624—-628).

3Yizo Yizo was a television drama series that was based on a school located in a township. This series
depicted the issues of gangs, drugs, rape, and misbehaviour from learners, as well as other
psychosocial issues that were occurring within the school.
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Another participant believed that ethics training should include training on emotional
intelligence. He argued that many teachers are confronted with the difficult behaviour
of learners and are under immense pressure to behave ethically. He went further to
say that this is rather overwhelming for teachers and can easily result in them
experiencing stress causing them to break down. Therefore, he indicated that
emotional intelligence should be incorporated for teachers to know how to deal with
moral stress.

| feel that one of the other things that should be integrated into this training - it
should also be on emotional intelligence, sometimes as teachers, we are
confronted with situations whereby we may end up losing it (P3, 696—700).

The same participant indicated that ethics training should also include indigenous
knowledge. This participant reasoned that for ethics training to apply to all teachers
working in different environments, it should be informed by other forms of knowledge
as well.

We need to integrate both the scientific and the indigenous knowledge system
so that we can be able to accommodate everyone, | mean in education we have
schools in the deep, deep rural areas, so whenever you are talking the scientific
language it is something else to them so | think the training should also include
that aspect of the indigenous knowledge system. (P3, L716-722)

In the next section, | present the findings of this study within the context of the literature
reviewed and this will be based on the results from each theme and sub-theme.

4.3 PRESENTING THE FINDINGS OF THE STUDY WITHIN THE CONTEXT
OF THE LITERATURE REVIEWED

This study had mixed findings regarding the ethics training the participants received
during their undergraduate years. Some participants reported that their ethics training
was integrated into some modules of their training programmes, which is a common
approach to ethics education in teacher education programmes (Boon & Maxwell,
2016; Walters et al., 2018). In contrast to this, some participants indicated that they
did not receive any ethics training in their undergraduate years.

Irrespective of their training, the majority of participants still felt ill-equipped to make
ethical decisions. For example, they found it difficult to make decisions about matters
such as maintaining a confidential relationship with their learners. They felt conflicted
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about protecting this relationship as opposed to protecting themselves from harm or
being negative role models. Their experiences were similar to what Colnerud (2015)
found, which is that teachers experience ethical dilemmas that require them to play
conflicting roles and make ethical decisions that are often in conflict with one another.

The participants’ perceived difficulties to adequately and competently manage the
complexity of ethical dilemmas is supported by research, which found that teachers
do experience feelings of incompetence when making ethical decisions. Maxwell
(2017) found that teachers’ expressed feelings of incompetence were largely attributed
to their beliefs that their training was inadequate for them to have a clear
understanding of what is ethically expected of them (Maxwell, 2017).

The participants’ views that their training was inadequate is further supported by
research which found that ethics education is not made a priority in the teaching
profession and that if it does exist, it is not adequately addressed (Anangisye, 2010;
Maxwell et al., 2016). This is evident in how some participants who did receive ethics
training expressed similar feelings of uncertainty when making ethical decisions as
those who did not receive any training.

The participants drew on several sources, which they used to aid them to make ethical
decisions or resolve ethical dilemmas. This included sources at their disposal such as
the constitution, policies, cultural or religious values, and the principle to act in the best
interests of the learners. They also relied on their own view of what is right and wrong.
Gulcan (2015) found that a lack of adequate training results in teachers relying on their
own understanding of how to deal with ethical matters. This entails engaging in a
process of trial and error decision making as they decide which source is most
applicable to draw on, given a particular ethical situation (Gulcan, 2015).

The participants believed that they would be better able to make ethical decisions if
their ethics training needs were met. They indicated that the ethics training provided
in general is currently inadequate, as it is designed for model C school environments.
They argued that this training does not apply to the township context in which they are
teaching.

They suggested that future ethics training should be mindful of the varying contexts
that schools are located in by incorporating an indigenous knowledge system. Similar
to this view, research conducted by Beets (2012) argued how teachers’ morality can
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be strengthened by infusing the principles of Ubuntu in the training of teachers. He
argued that using the term “Ubuntu” is a way to train teachers in the South African
context on ethics in a manner that resonates with them (Beets, 2012).

The participants also indicated that ethics training should address real examples of
the ethical matters that teachers are faced with daily. The participants believed that
this would enable teachers to best understand which course of action to take given an
ethical situation. The participants shared similar views with research conducted by
Ehrich et al. (2011), which indicated that analysing real ethical dilemmas provides
teachers with the opportunity to reflect on how to best approach an ethical situation by
considering the implications of the ethical decisions made in that situation.

Other suggestions included that ethics training needs to equip teachers with emotional
intelligence as they indicated that expectations that come with their work can cause
stress. Their view of the value of being trained on emotional intelligence aligns with a
study conducted by Taggart (2016) who found that ethical practices cannot be
understood impersonally as ethics engages our emotions. Therefore, this highlighted
the need for the ethics of care to also be incorporated in ethics training as indicated
by this research (Taggart, 2016).

In the next section, | readdress the conceptual framework that supported this research
study.

4.4 REVISITING THE CONCEPTUAL FRAMEWORK SUPPORTING THIS
STUDY

The participants in this study indicated there were situations where their training was
not well suited to the contexts in which they are working, or they were not trained at
all. In such instances, teachers would rely on their personal moral compass to guide
the ethical decisions they needed to make. Virtue ethics considers the role of character
traits and moral values in ethical deliberations (Van Hooft, 2014). Similar to this
understanding, the participants would use personal moral values informed by religion
or principles they uphold to make ethical decisions.

In other instances, the participants’ ethical decisions were guided by the norms of
conduct in the teaching profession which they are subject to, as stated by the
professional ethics perspective. For example, teachers understood that when dealing
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with the misbehaviour of learners within the classroom, they had to adhere to the norm
of inclusivity and not deprive the learner of the opportunity to learn.

Teachers were also guided by their duty as teachers, similar to what was proposed by
deontology (Paquette et al., 2015). Some teachers referred to their role as contributing
to teaching and learning and that based on this, they must come sufficiently prepared
to class to meaningfully contribute to that role.

Some circumstances required ethical decision making that has to consider the
consequences or outcomes as emphasised by consequentialism. Male teachers, in
particular, seemed to experience ethical dilemmas and they resorted to wanting to
make decisions that avoided any potential adverse consequences. These male
teachers made decisions to ensure that they protected themselves as teachers but
also attempted to act in the best interests of the learners.

4.5 SUMMARY

In this chapter, the findings of the study through a discussion of themes that emerged
through data analysis were provided. Furthermore, the findings in the context of the
existing reviewed literature were explored. The chapter concluded with a discussion
of the findings concerning the conceptual framework that guided this study.

The following chapter will discuss the research questions presented in Chapter 1. In
addition, it provides limitations of the study and recommendations for further research.

---000---

Page | 47
© University of Pretoria



UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

(O5T8

Chapter 5
Conclusions and Recommendations

5.1 INTRODUCTION

The purpose of this exploratory case study was to explore and describe the
experiences of seven teachers at a secondary school in Johannesburg on their ethics
training. A literature review conducted revealed that ethics training is included in
teacher education programmes worldwide as either a stand-alone module or
integrated into the curriculum across various modules. However, it also revealed that
teacher education programmes are giving inadequate attention to ethics education as
teachers have reported that they feel incompetent to make ethical decisions.

Although research emphasised the moral duty of teachers, there is limited research
that addresses how teachers in South Africa have been trained on ethics in their
undergraduate years. Therefore, through a focus group, this study explored how seven
secondary teachers were trained on ethics and how they believed this training
equipped them to make ethical decisions.

In this final chapter, the primary and secondary research questions, as presented in
Chapter 1, are answered. Thereafter, the potential contributions, challenges and
limitations of the study are discussed. The chapter concludes with recommendations
for further research and concluding remarks.

5.2 REFLECTING ON THE RESEARCH QUESTIONS

In answering the primary research question, “What are the experiences of seven
mainstream secondary school teachers of the ethics training they received in their
undergraduate training?”, the secondary research questions that guided this study
were first considered. The secondary research questions of this study concerned how
teachers were trained on ethics and how this training equipped them to make ethical
decisions. Furthermore, it focused on their future ethics training needs.
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5.2.1 SECONDARY RESEARCH QUESTIONS
5.2.1.1 Secondary research question one
How are teachers trained on ethics?

The participants in this study had contradictory experiences about the ethics training
they received in their undergraduate programmes. Some participants reported that
they received no ethics training as student teachers while others indicated that it was
integrated into various modules in their teacher education programmes. All
participants indicated that they received ethics training while already in service as
teachers. Some of these learning experiences were either informal training through
advising or guiding one another or formal training provided by the school management
team.

5.2.1.2 Secondary research question two
How has their training equipped them to make ethical decisions?

Irrespective of the nature or the extent of the type of training the participants in this
study received, they were unanimous in their view that their training did not sufficiently
equip them to make ethical decisions. They expressed feelings of uncertainty and
indecisiveness when dealing with ethical matters that are commonly associated with
their duties as teachers and feared that they may cause harm in the process. As a
result of feeling ill-equipped because of their insufficient training, they tended to rely
on personal values, cultural and religious beliefs, their own understanding of right and
wrong, and the constitution to resolve ethical dilemmas.

5.2.1.3 Secondary research question three
What are their future ethics training needs?

The participants expressed that ethics training in future should prepare teachers to
deal with real-life ethical issues that they are faced with daily. This is to ensure that
teachers are well equipped with knowledge about their moral responsibilities and roles.
They were also of the opinion that ethics training should include indigenous knowledge
systems for the training to accommodate the varying contexts that teachers in South
Africa work in. Finally, the participants indicated that training on emotional intelligence

Page | 49
© University of Pretoria



UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

(O5T8

is necessary since it might enable them to manage the moral stress associated with
making ethical decisions.

5.2.1.4 Primary research question

What are the experiences of seven mainstream secondary school teachers of the
ethics training they received in their undergraduate training?

The participants of the study felt that their undergraduate ethics training was
inadequate, with some not having received ethics training at all. lrrespective of
whether they had received training or not, the participants experienced feelings of
incompetency when having to making ethical decisions that often involved learners.
The participants’ feelings of uncertainty highlighted their need for ethics training to be
provided in ways that are suitable for their contexts that ensure they understand their
moral responsibilities, and that emotionally equips them to manage the moral
demands of making ethical decisions.

5.3 POTENTIAL CONTRIBUTIONS OF THE STUDY

Considering that there is limited research on the ethics training of teachers in South
Africa, this study could serve as a guide for further research. Furthermore, this study
provided insight into the possible existing gaps in teacher education programmes
concerning teachers’ ethics training. Therefore, this could encourage curriculum
reform in teacher education programmes that aim to ensure that teachers can
competently make ethical decisions. It could also stimulate thinking about continuous
development programmes that can address the knowledge gap reported by the
participants in this study.

5.4 CHALLENGES AND LIMITATIONS OF THE STUDY

A limitation for this study concerned the unforeseen challenge of finding previous
studies that have been conducted in South Africa regarding this field of inquiry. Studies
that were available mainly addressed the ethical conduct of teachers but there were
limited studies that spoke to how ethics education is conducted in teacher education
programmes in South Africa. This may have impacted the scope of discussion on this
topic; however, | read extensively on international studies to ensure that | had a
knowledgeable foundation on the ethics training of teachers.
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RECOMMENDATIONS FOR RESEARCH

To gain further knowledge on the ethics training received by teachers in their

undergraduate training, recommendations for research include the following:

5.6

A research study with a larger sample. Considering that the research design
was exploratory, a small sample of participants was included. Therefore, a
large sample could provide diverse views from teachers who work in different
school contexts.

A research study that investigates how teacher education programmes
provide ethics education. Such a study could indicate how these programmes
understand the value of ethics and illuminate the logic behind how ethics
education is provided. Furthermore, it could highlight existing gaps in the
current teacher education programmes and possibly include the challenges
that may be hindering teacher education programmes to provide adequate
ethics education.

CONCLUDING REMARKS

The purpose of this exploratory case study was to explore and describe the ethics

training that teachers received in their undergraduate training. Based on the findings,

it can be concluded that they received inadequate ethics training during their

undergraduate years as the participants experienced difficulty in making ethical

decisions. This finding in this study aligned with international research which argued

that teachers are not being adequately equipped to manage the moral demands of

their work. Although the study was limited in scope, the findings can be used to guide

further research into teachers’ undergraduate ethics training. Furthermore, this

research study was able to address an existing gap in the current knowledge in this

field of enquiry as there are limited studies that exist in South Africa on this topic.

---000---
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APPENDIX A: SAMPLE OF THE PERMISSION LETTER TO CONDUCT RESEARCH AT
SECONDARY SCHOOL AND OF INFORMED CONSENT FORM: SCHOOL MANAGEMENT BOARD
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UNIVERSITEIT VAN PRETORIA

UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

S

REQUEST FOR PERMISSION TO CONDUCT A RESEARCH STUDY
Dear School Management Board

| am currently registered as a student at the University of Pretoria and | am completing
a Masters programme in Educational Psychology. As part of my degree requirements,
| need to conduct a research study which | wish to conduct at your school. | hereby
request your permission to conduct my research study at your school with five to eight
of your teachers. The topic | am conducting my research on is:

An exploration of teachers’ ethics training.

The purpose of this exploratory case study is to explore and describe the ethics
training teachers received during their undergraduate training. Teachers play a
significant role in the moral development of learners. It is through them and other
significant others that learners acquire, emulate and evaluate ethical and moral
behaviours. However, research indicates that the ethics training that teachers are
receiving is not adequate. Therefore, this study can contribute to knowledge on how
teachers are trained on ethics.

This research study will be in the form of a focus group interview with five to eight
teachers from your school. The questions which will be addressed during the focus
group interview are attached to this letter for you to review. The focus group interview
will take place at your school, XXX Secondary School. This will be at an arranged time,
outside of school hours, that will be convenient to all the teachers involved. The
duration of the focus group interview will be approximately 90 minutes in which
teachers will be encouraged to share with each other and with me about the ethics
training they received during their undergraduate training. There will be one more
session after | have analysed the findings from the focus group interview. This session
will take approximately 30 minutes and will also be conducted at XXX Secondary
School, outside of school hours, convenient to all the teachers involved. The purpose
of this session will simply require the teachers to check that the findings were correctly
interpreted. The final results, as presented in my mini-dissertation, will be made
available to the teachers and to your School Management Board.

Teachers who participate do so voluntarily and are allowed to withdraw at any stage if
they wish to do so. Issues regarding confidentiality and anonymity will be discussed
with the teachers. Rules will be established to ensure that information shared during
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the focus group interview remains confidential. To ensure the identity of teachers is
protected, their names will also be removed from transcripts in the dissemination of
the research results and they will be given a pseudonym. The information you give will
only be used for academic purposes, in my mini-dissertation. However, as the data
sets will be the intellectual property of the University of Pretoria, | also would like to
request your permission to use your data, confidentially and anonymously, for further
research purposes. Further research may include secondary data analysis and using
the data for teaching purposes. The confidentiality and privacy applicable to this study
will be binding on future research studies.

The collected data will be in my possession or my supervisor’s and will be locked up
for safety and confidential purposes. After completion of the study, the material will be
stored at the University’s Educational Psychology’s department according to the policy
requirements.

Your permission to conduct this research at your school will be highly appreciated and
the contribution of your teachers will be of great value. Please complete the form below
if your permission is granted. Thank you for your consideration of this request.

Phumzile Kunene Dr Suzanne Bester (Supervisor)
Cell number: 079 987 0213 Email: suzanne.bester@up.ac.za
Email: phumzilegk@gmail.com
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i Faculty of Education

UNIVERSITEIT VAN PRETORIA i
UNIVERSITY OF PRETORIA Fakulteit opvoedkunde

YUNIBESITHI YA PRETORIA Lefapha la Thuto

INFORMED CONSENT SCHOOL MANAGEMENT BOARD
Title of research project: An exploration of teachers’ ethics training

l, the undersigned, in my capacity as a
representative of the School Management board at
(name of school) hereby grant permission for
Phumzile Kunene to conduct the above-mentioned research.

Signed at on 2021.

Representative of Phumzile Kunene
School Management
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APPENDIX B: SAMPLE OF INFORMATION LETTER AND INFORMED CONSENT FORM FOR
PARTICIPANTS

/,ETE {\..
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UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

REQUEST FOR PARTICIPATION
Dear Sir/Madam

| am currently registered as a student at the University of Pretoria and | am completing
a Masters programme in Educational Psychology. As part of my degree requirements,
| need to conduct a research study. | hereby request and invite you to participate in
this study. The topic | am conducting my research on is:

An exploration of teachers’ ethics training

The purpose of this exploratory case study is to explore and describe the ethics
training teachers received during their undergraduate training. Teachers play a
significant role in the moral development of learners. It is through them and other
significant others that learners acquire, emulate and evaluate ethical and moral
behaviours. However, research indicates that the ethics training teachers are receiving
may not be adequate. Therefore, this study can contribute to knowledge on how
teachers are trained on ethics.

This research study will be in the form of a focus group interview that will be audio-
recorded, with five to eight teachers. The questions which will be addressed during the
focus group interview are attached to this invitation for you to review. The focus group
interview will take place at your school, XXX Secondary School. This will be at an
arranged time, outside of school hours, that will be convenient to you and all the other
teachers involved. The duration of the focus group interview will be approximately 90
minutes in which you will be encouraged to share with other teachers and me, as |
audio record, about the ethics you received during your undergraduate training. There
will be one more session after | have analysed the findings from the focus group
interview. This session will take approximately 30 minutes and will also be conducted
at your school, at an arranged time, outside of school hours, convenient to you and all
the other teachers involved. The purpose of this session will simply require you to
check that the findings were correctly interpreted. The final results, as presented in my
mini-dissertation, will be made available to you and to your School Management
Board.

Your identity will be known to other participants who will partake in the focus group
interview as you will share information amongst each other and me. Rules will be
established to ensure that the information shared during the focus group interview
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remains confidential. This matter will again be emphasized at the end of the research
study.

Your identity will be protected in the dissemination of the results as your name will be
removed from transcripts and you will be given a pseudonym. Only my supervisor and
I will know your identity and this information will be treated as confidential. The
information you give will only be used for academic purposes, in my mini-dissertation
and in any other academic communication. Collected data will be in my possession or
my supervisor’s and will be locked up for safety and confidential purposes. After
completion of the study, the material will be stored at the University’s Educational
Psychology’s department according to the policy requirements.

Your participation in this research study is completely voluntary and you are allowed
to withdraw from the study at any stage if you wish to do so. If at any stage of the
research you wish to withdraw, please inform me, the researcher timeously. The data
collected from you up until the point of withdrawal will be incorporated into the overall
findings of the study.

If you are willing to participate in this study, please complete the form below. Thank
you for your consideration of this request.

Phumzile Kunene (Researcher) Dr Suzanne Bester (Supervisor)
Telephone number: 079 987 0213 Email: suzanne.bester@up.ac.za
Email: phumzilegk@gmail.com
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INFORMED CONSENT FOR TEACHERS
Title of research project: An exploration of teachers’ ethics training

l, the undersigned,
in my capacity as a teacher at
(Name of school) hereby agree to participate in the above-mentioned research study.
| furthermore give my permission for the research session to be audio-recorded. |
understand that my contribution will be treated as confidential and anonymous within
the limitations discussed above. | would / would not like to use a pseudonym to be
linked to my responses once the results of the study have been disseminated. |
understand that | may withdraw from the study at any time if | wish to do so and will
inform the researcher in a timeous manner of this decision.

Signed at on 2021.

Participant Researcher
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APPENDIX C: FOCUS GROUP SCHEDULE
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THE TEACHER INTERVIEW PROTOCOL
An exploration of teachers’ ethics training
Date:

Time of interview:

Place:

Duration: 90 minutes

Interviewer: Phumzile Kunene
Participants:

QUESTIONS

. How would you describe an ethical teacher?

. What ethics training did you receive during your undergraduate training?

. Describe your experience of the ethics training?

. Describe the ethical decisions that you have been required to make?

. How did the ethics training equip you to make those ethical decisions?

. Do you think the ethics training you received in your undergraduate training is
adequate?

. What are your future ethics training needs? / What do you recommend current
teacher education programmes should do to prepare teachers for the ethical
decisions they have to make?

U WNPE

\l
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APPENDIX D: FIELD NOTES INCLUDING INITIAL CODING
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APPENDIX E: REFLECTIVE JOURNAL

12 April 2021
After struggling with gaining access to schools as a result of the Covid-19, | managed

to get a school that has agreed to my request to conduct research at their school. |
have also had a few teachers come forward indicating their willingness to participate.
The task | have now is to find a venue where | will conduct the focus group as | was
instructed by the Gauteng Department of Education to not collect data on the school
premises. The Covid-19 pandemic has left many of us living in fear and | am grateful
that | have teachers who are willing to meet and share their experiences with me, | just
need to ensure that | find a venue that is safe, where social distancing is possible as
it my responsibility to ensure participants are protected from harm.

31 May 2021
Today | conducted my focus group interview. | was initially concerned that | was not

be able to gain in-depth data about their ethics training as many of the participants
where not necessarily verbal. They communicated through non-verbal gestures such
as nodding or shaking their heads. | wondered if maybe they were uncomfortable with
the language | was using, therefore, | would say a word here and there in isiZulu to
indicate that | am welcoming of other languages. | think | did this because | made the
assumption that teachers who work in the township may prefer to speak their own
language. | have also been thinking about other assumptions that | have of teachers
that work in schools located in the township and how being a former learner in the
model C schooling system affects my understanding of these teachers. There is
nothing | think of at this point but I will take note of it.

As | reflect, | think | should have maybe asked, also | think it is important to
acknowledge that it was the first few minutes of the focus group and teachers or the
participants were probably just easing into it. | think it will be beneficial to reframe this
experience for me and understand that even with non-verbal gestures, the teachers
did communicate in some way, in a manner that is most comfortable at that moment
because they were able to give me an idea of their experience through confirming and
disconfirming my statements through these gestures.

As the focus group progressed, the participants seemed to have become more
comfortable as they were contributing more to the discussions by sharing their
experiences and thoughts. Many understood their moral responsibility as teachers,
they spoke of themselves as responsible for teaching and learning but also nation
building. It seemed that to them, the impact of their roles was far reaching beyond the
school context and | can only imagine the weight they feel because of that
understanding. There is always a level of empathy and sensitivity | feel towards
teachers as | come from a family background of teachers who | have seen, are
expected to perform their duties exceptionally but do not always have the support to
perform these duties. | think | should be aware of this sensitivity and how it may impact
the way | make sense of their findings.

Teachers seemed to be clear on their understanding of what an ethical teacher is and
it was interesting to see as | have read that teachers particularly in South Africa, rate
high with regards to engaging in misconduct. It was interesting to see how others could
recall in detail how they trained on ethics in their education programmes, while others
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seemed did not experience training. | should consider how that speaks to the
prioritising of ethics education in teacher education programmes and maybe why there
are such contrasting experiences.

The participants had to make ethical decisions that had a great implication for the
development of learners, usually in a social and emotional aspect, which would
essentially affecting the learning aspect. | think it highlighted just how being a teacher
or teaching is indeed moral in nature. Despite this fact teachers were clear that they
were not sufficiently prepared to make ethical decisions. It was definitely similar to
what | have read in the literature, they felt training was not enough or incompatible to
their experiencing. It was interesting to see how they resorted to own resources to
make ethical decisions where training was not provided.

Although they attempted to find ways to deal with the demands of their work, they were
able to provide a lot of insight on what would be helpful if included in the ethics training
of teachers. They had diverse views about the kind of knowledge that should be
included, and how training should be conducted. It essentially highlighted existing
ethics needs.

15 July 2021
The process of transcribing and coding has made me feel closer to data, | believe. |

discovered a number of things that participants were expressing through other ideas.
This has eased my mind because | think | went into the focus group with the
assumption that participants were required to answer the questions a particular way
but I could see how the expression of other ideas can reflect answers to other
guestions | was looking to explore. | am glad | am now aware of this blind spot because
then | can engage more meaningfully with the data.

3 September 2021

Writing Chapter 4 has not been the easiest for me, | am trying to balance writing it in
a manner that reflects what the participants have said but organising in a way is
meaningful to my supervisor and eventually the examiner. Talking to my supervisor
about this difficulty helped greatly as she explained how such this chapter is usually
approached. | think it was also be helpful when participants check that the findings
accurately represent what they have said.
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APPENDIX F: TRANSCRIPT OF FOCUS GROUP INTERVIEW INCLUDING INITIAL CODING

(S

A

W oEm o Em n

Focus Group (P: Interviewer; P1-PT: Parfici

P: | just want to go with the first guestion. How would you
describe an ethical teacher? Vihat are your idess of what an
ethicsl tescheris?

F2: &n ethical teacher is a t=acher that adheres to the norm
of proper conduct in terms of rarality and self-conduct within
the workplace.

P: So when you s3y proper conduct, what do you mean?
What are those things?

F2: It is a teacher that refrains from seswal harassment and
sexual relationships with learmers. A teacher that promotes
30, ongoing development in education and keeps abreast
with educational trends and slso adherss to the prezcriptions
of the council of education.

P: Anyone else who wants to add on?

P35 An ethical tescher could be someone who sticks with
responsibility, inside and outside the classrcom Who s
showing 3 strong understanding of what is rght or what is
=xpectsd or considered o be right a5 an educaior 3l the
time. Especially in classroom conduct whereby 3 tescher
shows that he or she understands a code of conduct.

F1: Angther thing | wish to add as my colleaguss have
slluded. With regards to an educator being sthical, | also
look at the issue of a t=acher or an educstor using the
principles as an individual thing in the society. You live by
morals, you live by principles and so forth but within our
sectar as educstors we are also guided by policies. When
you are guided by policies, same of those policies speak
directly to inclusivity.

al
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62
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=sus for me now that | am looking what i happening under
the table, you understsnd? Bacsusze | am coming in well
prepared. Thers is not even 3 way for a leamer o ses a
baoyfriend in me because the way | come in, | come in fully
prepared and | know my story, not unless | come in and
make jokes and we find one another having topics other than
the content that should be delivered 1o the leamers.

P Okay. | hear you. Does anyone else have anything to add
about what you think is an ethical teacher?

Pa: | think they already mentionad rmaost of the things that we
all subserbe toin terms of an ethical teacher but | will maybe
ga in further to say that an ethical is 3 teacher is teacher who
does night even if the conditions ar the circumstances do not
sllowe thern, so doing right even under situstions whareby
everyong is doing wrong and when you sre doing right you
are sesn a5 an unpopular person or somsone who IS
another way but you still do the right thing but | think it goss
beyand the delivery of content becsuze as they speak showt
nation building, it i= not only the content but alzo motivating,
al=0 35 3 teacher you are & parent. So when you look 3t 3
kzarmer with maybe needs or faced with circumstances that
are maybe beyond one’s control, as a person you should be
able toimtervens and you need not te take advantage of the
wulnershility of the those leamers so it goes beyond the
delivery of content to me.

P | think you slsa mean that an =thical teacher is one who
extends themsslves, who plays 3 role beyond their actual
teacher role.

Fa: Exactly, yes

53

If you laok into inclusivity, it goes hand and hand with
honesty or loyaly. A teacher slens in the ciass has a
responsiblity to play in the stage for the benefit of the
lzamers but @ is always within the best imterest of that
=ducator if he or she is wiling to do =0, that is whers thers is
& question of justice to lesmers. So in the case of a teacher
being ethical that means that when that teachers gets into
the class, they come in well prepared because he or she
knows what is morally comect and that person will ke
maied to those principles and guidefines that se=ks to
advance the developrment of the nation builéng.

P- Are those principles that you are guided by, principles that
you find in the policies?

F1: When | firstly started, | firstly indicated that as a human
being. as an individual you ars guided by certain principles
that you as a person subscribe by,

P Okay. | hear you

P1: Before | ot a license from SAGE (South Africa Council
«of Educators) o get into a class, there are mamizges | have
1o marry myzelf a5 an indiidual. My colleapue made an
example of sexual harassment and so forth. One of the
indication that have distubed the system and hawve made
teschers hawe 3 wrong name in some other aspects. Then
my view in this matter was to s3y also, 3 t=acher must Jso
hawe 3 justice to leamers because the entire SMT (Schaal
Manapsment Team) members are not there in the dass. A
«class is the tescher and the lzamers =0 it depends on me il
am coming in well prepared, yes or no. So then it comes
back to what &5 morslly comect sa ethically so | must come
fully prepared, if | come to a class fully prepared. there 5 no

B3 P: s there anything else?
20 P1: Before we ship this point, | also had an mterest based an
91  what my colleague said when touching the maost important
92 par= | have alzo three points here, the decision making, the
93 stitude and the behaviour. As a3 teacher, under the topic of
94 3n ethical educator, 35 3 teacher when you get into 3 dass,
95 fo make 3 decizsion is something wery difficult. Why am |
2§ saying 507 In a dass, there is ne time wherehy you are
97 making a decision for few individuals selectively so. When a
98 tescher makes 3 decision in the classroom, it must support
99 the enfire class because | also indicated the pobicy of
100 mclusivity, that esch and svery leamer must feel welcome. [
101 1| can make an example with that one, | will made an
102 example with the cas= of a leamer misbehaving during my
103 presence in the cassmoom, | cannot take that leamer away
104 from the dass becsuze of the pobicy of inclusivity, even i 1
105 give a punishrment maybe | say stand by the door but |
10§ cannot say outside the door, & lesmer must be inside, that is
107 part of me being ethical becsuze of my morsls and my
108  understanding and the fact that the behaviour or the mistake
102 of the leamner, must not punish the leamer towards their
110 future becsuse 3 leamer has a right to education, that is why
111 he or she is here and the leamer is expected as a child o
112 make mistakes, it is alse their ight to make rmistakes and we
113 must guide them. Again, there iz also the issue of behaviour,
114 i any classrcom erwircoment, there iz abways that il
115 behawiour of learmers depending on their societies and
11§ where they are coming from, | cannot get in much on that
117 one but | want to act in my posiion. being ethical. In those il
118 behawiour, when leamers are acting in their own nterest at
112 their own levels, you are & tescher you also have a
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responsibiity to be ethical by deing what? You wil find a
l=amer in a dass who will ses you a5 a younger brother to
hirn or her or maybe because | do not know he or she is
having a boyfriend cutside becawss we have leshians and so
forth. So maybe she is having 3 boyfriend outside and then
fesls that my ape iz also the age of that person that is
outside but when we are in the classroom, | must view this
lzarner by how he or she is challenging me but | must st
profiessionaly and sthicalty st all imes, with or withaut that
lzamer or even if that kearner iz trying to divulge. that is
taking me out of the classroom because 3 leamer is very
tricky. The lesmer can essily open these small topics that
are going to take the teacher cut of the content then that is
the conversation that they enjoy because they are no longer
tesching and leaming. Us owr focus as teachers who guide
these leamers, we must focus on teaching and leaming of
which is the core duties of us being herz in this lzarning
emnvironment. Lastly, with regards fo atfitude, the attitude is
something wery difficult. The atStude you find from your
colizague, the sttitude you find from the lzamers but as an
ethizal educator, how do you behawe in such circumstances?
It is wery important to be professional at all levels, at all
times. How would you act yourself professionally or ethically
during those trying times? It is also becsusa your vakies and
your nomns, whene you are coming from and what is your
understanding and what you did in your undergraduate
cerificate 35 you were aluding to also check at our
undergraduate level, what is our basic understanding
because we wers taught such issues shout what can
happen during the work time becsuse in amy business
organisation, there will akwsys be wark related politics but in

Fi: Back at varsity, there is this medule that we did called
Education Studies and then there we were taught sbout the
role of the tescher in the classroom that your role is not only
o go teach. You know when we did methodalogy of history,
my lecturer there used to stress the part of “who” in the
lzsson plan. She said 3 lot, my lecturer did not want us o
focus on any part as we did with “who” because she
streszed that there is no way that you can teach very well
wihen you do not know your leamers. So she stressed that
you need to know them, know their background, know whare
they are caming from, know your keamers becauss you can
come thers and be an excellent teacher but when you do not
know them, they casnnot receive this information becsuse
you do not know the things that they po through, you do niot
know what happened to them before they came to schaol on
that particular day so she stressed, you know.. jf is not
possible that you can know each and every one. This came
from this home, this one have a ... But you need to try as
teacher to understand the environment in which you are
wiorking 3%, you need to understand wihere your leamers are
«coming from becsuzs she stressed that is only whan you will
be able to make dedisions that will benefit these leamers.
wihen you fully understand them and you know them. Mow
wihan we were doing this module, Education Studies that is
when they taught that a teacher 5 not only a teacher. You
hawe so many rodes that you play, you can be a tescher in
peried one and you are psychologist in the nexd period and
you are 3 doctor in the next perod. You have so many things
that you need to do, it is nat an easy job because there are
50 many things that you are focusing on and you nesd be
there at all trmes. These leamers depend on you entirely for
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those conflicts, you must alweys side yourself in a position of
functional conflict and not a dysfunchional conflict because
we encowage and we welcome the funchional conflict that
secks to support the inferest of us being in that particular
environment.

P: Ckay, | hear you. | actually want fo go o the decision
mihing but | think maybe It us start with this first so0 that |
get that gist Let me just go to the second question. Yihat
ethics fraining did you receive i your undergraduate
training? These are your BREY degress when you were
studying. Do you rememiber any sor of content that was
specifically dedicsted to ethics or maybe when you were
studying whatzwer modules, they spoke of ethics?

PZ: In rmy ca==, | was trained in my undergraduate years an
professional ethics using managemeant which was vocational
module. Sa on that module, they touched on the importance
of adhenng to the prescriptions of the South African Council
of Edusators as an educator. So basically the content was
speaking abowt the code of conduct of the educator as o
say what is expected of me a5 an educator on the school
premises and also in the cormmunity becauss it also goes to
the esxtert of the community that as educstors, we ame
required to play pastoral mle a= one of the colleagues as
slready alluded. 1t goes to the exent that we slso identify the
lzarners with needs snd thersfore we do not take advantage
of such siustions. So the fraining that | recsived in my
undergraduate was that one under management which
spokz to SACE. so that is the anly iraining that | recsived.

F: Anyone else?

the duration of their stay here at school, they cannot go
ampwhers, they cannot jump the gate and attend to whatewver
it is that they are faced with so they will come fo you 35 an
adult, they will come to yau as their teacher and you nead to
try, you ne=d o motivate, you nesd 1o counsel =o what =ir
said there about knowing your leamers and baing sble to
motivate them is sctuslly very important.

P: S0 can | ask something. so in the,, ypy said i was
Education?

Fi: Education Studies.

P- So in Education Studies, it was something [k, you did
not haws & module, | mesn 3 unit specifically described as
athics? It was something that, throwgh that medule, i was
ahways emphasized? Whatever topic you were doing ar
section you wers daing?

PO: Yes, it was on tescher developmant. It was on you as a
tescher and even Teaching Studies was also taking sbout
that. We had 5 module called Education Studies and we had
3 module called Teaching Studies. Teaching Studies was
about you in the dassroom and also. it was 8 module
wihareby they mentionad all these robes that you nead to play
and then with Education Studies, it was a background of
theorists, people like Piaget who stressed what is it that you
need o dao, like things that you need to do 3= 3 teacher.
Your rale in the classroorm your role in the school
ervironment also.

P- It =ounds Eke= they would integrate it in the different
madules.

P s, yas.
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P: Thank you so much. Anyone else who remembers or do
you not remember sir? Do you not remember what you
studied gi,., 3.1 think again it also spesks to how then you
expariencad the training. Uh,mayhe for some.. magbe it is
I do not know .. gecanse | do not rememiber what we did”
but yesh okay no it is fine. So now | will just skip and go to
question four for the sake of time. Llhm, can you please
describe any ethical decisions that you have been required
to rmake 35 a tescher? Just on a3 daily basis. Any decision
that you have had fo make.

F2: Thank you maam, uh one of the decisions that | am
required 1o maks as a teacher on a daity basis is to conduct
miyzalf in & way that enhances the teaching profession as a
wihale and secondly, exercise authority with compassion but
then the mast important one is to equip these lesmers with
skills to bz able fo bestow in the country's workplace
tomormow 50 basically it is that. Thank youw

P1: | sl=a have another example.
P Okay surs.

P1: | once hear, thers was this lady in this school, she was
our [insudible], in the year 2020, she sometimas used o go
o the district, she thought that maybe | went to the district
and she organised for R160 and that is our tanff as we
normally get 35 an albowance if you used your own private
transport and when she gave me | reslised that | do not
remembser any trip that | have took and | brought it back that
R180 | newer used it | think that one is a good =xample of
me being ethizal

5nd find from HOD= and Life Crientsfion and ses if we can
try to arrangs the social worker, mesting up with the social
wiorkers even though that the leamers request that kesp this
confidential, you cannot discose such and all that stuff.

P bmm,

P3: Mz'am | think with regards o the example that you gave,
| thirik: more than anything else remember that our theme is
thics right? Mow which meaans that yhm doing. separating
between pght, and wrong so | think in cerain circumstances
wihen you maks zuch decisions, you nesd to consider the
best interest of the leames. It & not sbout you as an
mdividusl but uh | think you need to take into consideration
the best interest of the leamer and then if maybe it is
something that has to do with the collzagus then also you
need to ensure that every decizion that you take benefits the
entre insttution not an individual. | think sir mentioned it
=arlier, like inclusivity, anz of the maost impartant things when
you are about to make decisions. | mean you are caught in
between in such a situation but what is it that needs fo guide
you. the best interest of the learmer.

P- May | ask? What you are highighting now? VWhat informs
you when you say best interest of the leamer, is that a
personal thing you belisve or is it something you were
trained to understand that it is the best interest of the
lzamer?

F3 Olay. | will taks from what | befiewe in. | nomnally
mention the fact that | do not know whether | am privilegsd
or bleszed or what to be working in an institution like this, |
arm barn in Digveyton and | work in CEyeyton so one of the
ather things that comes to mind every day s that when |
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P Cf wou raking an ethical decision at that point, yes. Are
there any ethical decisions that you have to make® Let us
say for example, with regards with lesmers. So maybe now
for example, you hawve this child coming to you and saying sir
this i= hsppening st home, my uncle molested me
somebody is doing this and they say to you, do not tell
amyons and now you have to make a decision gf,,, | have
responsibiity like you say you have a pastoral role, you have
to b= 3 parent as well, you cannot let this child confinue
being exposed to being molested &t home but at the =ame
time, this child iz frusting you to nat say anything o let us
say you said *| wil not ssy snything” and you are being
honest because you consider that important but then it so
happens that for example, you told this child that you are not
gaing to say anything but you are also concamed that | need
to do something about this 50 you se= hers. you have o
maks an extremely difficult ethical dedsion. So is there no
sthical decision that you haws to make with regards 1o
miaybe leamers or colleagues? Maybe you s=e a colleague -
just things you have had to question, that alay | need o
makes 5 decision, is it right to do that or is it wrong? Hawve you
naver had to rake ethical decisions?

P3: | think have been making quite of them from the
baginning of the year whens three to four leamers they have
been absent and | have to make some effort and try to
contact the parents and find out what is going on with these
l=amers and try o do a follow up because they ars lagging
behind on task submission and task finishing and all that
stuff. Another one, the recent one is that the leamer, she
even told me that | was shout to terminate my life” and all
that =20 and | fried by means to discloss such infommation

come 1o work | am going to contribute positively, not to the
school per 52 but to the entire community of Diavsyion So it
wil sadden me to s=e maybe one of my leamers maybe
being a bepgar in the strest when they have passed through
these hands of mine so that is why | am saying that
everything that you wil b= daing as teachers from rmy side, i@
wil be the best interest of the leamer and ensuring that —
remember they come from different family backgrounds,
miost of them are coming from humbded backgrounds soas a
tescher, whenever | go to cass. | try my lewel best o
confribute positively to those bkeamers so that i the near
future, they should be able o dewvelop in all aspects. So
everything | am doing is for the benefit of the community.

P This sounds wery much like what sir said. you have what
you are trained but you also have your own s=t of marals
that infiorm you.

P4: | have had an experience regarding lgamers. neh? They
were teasing one snother and in that caze the ethical
deecizion that | make iz to do what? Is to teach them and
remind them of the global ethics, the global walues so they
stop feasing onz another and know that we nzed to respact
one anather and stuff like that. That is ane thing | have done.

P Any ather, amyone els=?

F1: \When you touch the point of lzarmers being molested
mostly at horme. | think we cannot reference to what csn
happen at home, this can amywhers as we speak right now
cumenitty thera iz & trend of leamers bullying one anather.

P Yes
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P1: You also remind me of the few termns of the story of
£Annza O by Sigmund Freud. | do nat know i you remamber
that ong, the case of the iceberg. | am also a psychologist by
profassion in other matters [laughs]. Well what | recal, there
5 a leamer who reported 3 case but this one was more of
her boyfiend, you know these leamers when they are
woung, they are not ready to make some decisions and this
gentleman or this boyfiend whatsosver was forcing the
lzarner to rmake decisions. So you know those cases for us
35 males, somatimes it becomes difficult to adwise and when
the learners asks you not to talk out now you shvays become
afraid because if | keep this confidential to myself | do not
know when it comes tomomrow, at what angle will it come
maybe then it will b2 as if | was taking advantage mysef
because | can listen becsuse nowadays it is 3 problem o
even listen so | had o creste a case for her and we talked
with this ma'am =0 55, you c3n be able to talk o you as
females and you will be having an understanding and
fortunately, she was assisted wery shodly. So in other
means, we do experience such cases. Thank you sa much.

P: So | would like to ask, can poze you 3 quastion sir? So if
you were for eample wers to expenence something like
that. Howy would you maks that decision? Yhat would make
wou decide what i5,the best. route tndaks? So let us =3y you
get a leamner wha says this is the situation with my boyfrisnd
but da not t=ll amyone. What would you decide to dao for an
example?

FT: | think this goes back to what sir already said, it goes
back to the thing that you have to decide what is what best
for the leamer because sure the leamer may coms to me

enough to deal with such issues thersfore i would be proper
for me maybe 1o refer the leamer to the relevant person who
can b able te assist because | do notwant fo be caught ina
situation whereby “also F3 knows our secret” because they
may taks advantage tomormow and say “you knew about this
and you kept quiet” maybe you had ulterior motives so as
much as we nead to protect the interest of the leamer but
you also nesd o protect yourssl under such situations. |
think we all agres an one thing, such issues that maybe if a
girl child comes 1o telling me sbout menstruation cycles, [ am
nat well equipped =0 an ethical thing to do will be go to a
female tescher and ask her to intervens.

P: Okay | hear you. So | am going iR, 56, f | jump around
with the questions, | am just sometimes guided by some of
the things you ars ssying. Okay so, fiyr those who did
receive framing, e ma'am you wividly remember and you
al=o remermber. In any decision you have had to rmake right?
How do you think that training eguippsd you to be able to
make ethical decisions? Or do you feel # equipped you at
all? Maybe you were trained and it did not help you at sl the
decisions you made wers things you made personally based
on yaur own moral compass. So how did the training equip
10 be able to make those decisions?

P2: To answer you in short, | will go back and refer as | work
closgly with the school socisl worker, the training has
assisted me as the | assumed the office last year, | was
taught the sensitivity of cases to say that the cases are not
the same, bullying and rape cannot bz handled or mediated
the same so we were trained to advise the leamers that i
they want o se= the social worker, they must not dvulge o
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and say =ir, one, two thres has happened please do not tell
anyone. Sa me, obviously, there nothing — mayhe there is
cruelty and nothing | can do about that and | need to take the
matter further so that justice gf,.fhgthe child can be treated
well. If | 3 going to sit with a matter then that means it will
continue happening. So if that thing | decide, | have to make
sure that | have, &5 sir explained, whatever decizion | take s
o benefit the child and it should not be that if the leamer told
me to keep quist and | kesp quist. So you ses, it s3ys that |
am not fruthful and actually | am saying no, since told me
that your boyfriend hits or molests you and | keep quist, then
it means my silence means that yes the boyfriend is right, he
must continue and do that so | must make sure that when a
child comes and says do not tell amyone, | must make sure
that whatever | deision | make will benefit the child. Yes the
child can be angry that *| told sir not to tell anyone” but at the
=nd of the day the child would hawe bean halped.

F3: | want to just reiterate on what my colleages has already
mentioned to say that somewhers, somehow you will find
that it is 3 trap. The leamers can also take adwantage of
maybe you being @ good listener or you being good to them
50 somewhare somehaw, | think it & proper for us maybs as
- especialy N a situstion whereby we cannot deal with
cenain issue because we are talking integrity, we talking
haonesty, we talking ethics. Maybe | might not be wel trained
wihen it comes to the psychological part and so on and =0
on, maybe | did another qualification then so | might not
have maybs the rebevant psychologicsl background that can
a3ssist that leamer and me pretending as if | can help that
leamer and kesp quiet and o on, it will b= unethical
because now | am lying to nmyself. | know that | not capable

me to say that “sir | have besn raped by my uncle” but
advizs them to 53y, | am having & psychosocial issue or | am
having a family matber. So that | alse do not interfere with the
confidentiality of the leamer but according fo the constitution
of the country, we have privacy as one of our rights but in
section 38, which is limitations, we are allowed to limit the
right of privacy on the grounds that it ressonable and
justifiabie to say that “my child, you are saying you want o
see the social worker, you have besn done one, fwo, thres,
four, fiwe but | must also validate the authenticity of the case.
50 there are channels that we were trained fo uss in that
regard, with us we work closely with the socisl worksr and
nurses, | think you have seen the nurses with blue uniform.
Those are our school nurses so we have been trained to
approach thass necessary stakeholders in such cases.

P: Ckay. so | veant to sk you ma'am. How did the egquip you
o rake ethical decisions?

P Well the training assistzd me to know — because when |
went to varsity for the first fime, | thought | am going thers o
train to be a tescher and | thought that coming back. | am
Just poing to po to class, my duty there but back in varsity |
was told that there is so many things | nzed to be, 5o | was
told that | need to understand and trest my leamers
accordingly and to be accessible, you know these leamers
need you 1o be accessible so you cannot just say °l am a
teachear, | do not care what is happening if you are raped ar
whatzver, it is not my problen, you need to be accassible
50 that they can come to you and you can treat their cases
with respect and confidentiality and if it iz a case you cannot
handle, know who to t=ll and you know whers to go bt still

Page | 74

© University of Pretoria



478
479
420
481
482
43
484
485
426
487
438
420

490
4491
492
493

494
495
496

500
501
502
503
504
505
506
507

[
oL
S

[
=
(=

i
=
=1

treating that case with respect and confidertiality so | was —
my training taught me that going thers, | am gaing in a place
whereby | need w0 go and try and heal souls that are broken
and | am nat just going there to just hold chalk and that is &
50 | need to be as accessible as | can and to respect these
lzarners 50 that they can — so that | can receive the =ame
respect because somstimes you go there, you demand
aftention, you demand respect but you do not give any and it
becomes difficult for them to respect 25 well becauss you
are just there and you hawve created this wall between you
and themn so | was told you must not build any wslls betwesn
me and rmy leamers.

P: So do you feel that traiming was enough? It was
adeguate? It equipped you sufficiently to be able to facs the
ethical decizions that you have to make here in the school a5
3 praciising teacher?

P Mo it was not enough, some of the decisions | am
making them a= | go slong, based go.[igRs chest] but |
ahways n=ad to tap back on what | was taught.

P: Do you also feel it was not enough? The training you got®
Do you fesl it was adequate? For you to make decisions
naw?

F2: | fe=l it was enough becsuse they alluded to the
consaquence of not adhering to those ethics, | will give you
one fypicsl exsmple of me busy divulging a leamers’
performance, “this leamer got this maik”, teling my
colleagues or other leamers, it is not allowed according to
the ethical training we hawe recsived so | think it was
sufficient becauss it taught me the consequences, it apphed
the conseguences of failure to adhere - these are

the orpanic like samewhene, somshow how do we deal with
issues? | deal with issues the fownship way, speak and
understand, that is not prescribed in the training so
sometimes “look here one, two, three is not on® [Spesks
slang used in the community]. You ses at some stage yau
are able to communicate with lesmers like that which is not
in the training part of it =a in short | am saying. the training
can newer be enough because the circumstances are
changing every now and then and you might find that & was
prescribed in 1880 and but now we are in 3 different decade.

P: Just to clarity, by organic you mean your own personal?
*our own persanal values or?

F3: Understanding, yes.

PS5 S0 based on what is being spoken by P3, you need to
kesp in mind that the training is global, it is more e we are
trained for 3 model © school but when you go o the
towmshig it funcsions differently, even different schoals, going
back to praclicals npeh? Different schools have different
school policies so they function differently. That training
cannot answer to every one so it depends on you a5 a
hurnan, ckay fine these ars the values, how does the schoal
operaie then how does the school poicy, how do you
cooperate with the school policy in order fo solve other
issUes before you make your own . 5g,.that at least therz is a
procedure that you neaed to follow.

FT: | just want=d to say what sir just said, when you look at
the training, it focuses on model C schoals and i you look
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consequences. Ve can go with necessary discipinary
mEasures or we are confiseating your SACE heence which |
think iz more than encugh for 3 person not to.

P: S0 can | ask quickly, for those who maybe do not recall
spaaifically what framing you may have gotten, do you think
— considering now you sre 3 tescher, everybody has these
high expectations of teachers, if you do something wrong
now, obwiously guaranteed it will be in the paper, 3 tescher
did this — like you =3id you hawe to protect yourssf at what
angle because there iz sensifvity around that so they put
you on a moral standard as teachers, do you feel you wish
you could hawe gotten more training to understand how
maks certan decisions or do you feel it s fine, you did not
have to be tramed and you can make those decisions on
your own'?

F3: In answering that, | like the manner in which you phasad
this question, fo say was it enowgh? Somewhene, somehow
you will reafse that the training on its own is nat enough
because according fo the manner in which the fraining has
taken place, it is more like 3 "one shos fits all°, we are using
the same principles and yet the crcumstances sre diferent.
So there is where somefimes you realise that not only the
academic inteligence can solve and desl with parficular
problerms but also the organic inteligence comes into plsy.
Somewhere, somehow, | do not think that the training can ke
=nough because the situation that the teacher is faced with
in Limgopo cannat be the same, they may look the same but
they are not the same so somewhere, somehaow that is why |
am saying, yhm, maybe instead of applying the academic
wihich you got from the fraining. sormewhers you nesd o use

we teach in Yizo Yize! ' situstions. So the way they taught
us that a child in class when they make a noise, you just say

“somy. sit down you making noise”, does not work here you
5227 So the training focuses on one side on model G
schools then we on this side have aur owm ways of dealing
with things, maybe using township language becauss they
tell you okay “use appropriate language when speaking to
lzamers" you ses? But sometimes you need fo say no
brother, wait” [speaks in slang used in the community]. It s
something we leamed along the way, we were not isught.

P: *ou already answering what | wanied 1o ask actusly.
Then what are teachers' future ethics traming needs? Or
wihat do you recommend in terms of how teachers should be
trained? And | am already hearing that it must be — okay as
much as you are saying it is not encugh, it is valuable that it
bz comtemd specfic. [t cannot ke training that only
accommodates ceriain cicumstances like you say, it would
have to fit in here right, then what other recommendations do
you have in ferms of how teachers should be trained =o that
wihen they are faced with things like that, 3 teacher can
«=asily makes & decision that how can | reprimand this child,
how do | do this without necessarily being in situafions that
makes them vulnerable to be seen as unethical. How else
«zan they be trained if we wers to say. we want te work on a
training of same sort.

F1: Firstly, we are living in changing envirenment, a persen
wila is not looking for 3 change, that person cannat be part

" ian fipawas & tebasision dam sarius that was kased ona sehoel located ina
sz, This sari ik depitind thie aue ol gangs, drogs, rase and misbehaviou:
Srives brarnars, 4 well ol puyehesogial v that wara sstursisg withis
o chou,
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392 of nation bulding | have heard coleapues autlining the §23  can be sddad o comment within our syliabus including the
393 izsue of being sufficient or not being sufficient, when you §24  palicy that the educstion department is develoging, we must
394 look at the case of =thics, it is an easiest fopic but in my §25  al=sa look at the direct issuss that are impacting teachers in
3985 fegling and in my understanding, within those people who §24  the classrooms, if you are able to diagnose those matiers.
394 are training. there iz no 20 much attention an it based on the 4§27 Wiz will be able to identfy ourseles the position and our
327 real matters as the collzagues wers outlining. Even mys=lf. | 428 responsiblites becsuse what happens? You find a person is
398 am sfill voting with those that it was never enough bacsuse §29  acting on emotions other than acting professionally bacause
322 why | am =3ying =0, because you must also remember that 4§30 i 3 classroom environment, it i= more than welcome that
4§00 during the university times, you only facusing like a l=amer 431 you will find thoze leamers who wil think they are superior
4§01 here, most of us are focusing on getiing the degres, that is 432 ower the educators, should the educator is less educated on
§02  what rings in your rmind based on the tims that you hawve and 4§33 ethic than it becomes easy for an educator to take
§03  you al=a look &t your aps and what is happening in the r=al §34  unnecessary decisions. of which can cost the educator the
4§04 wodd so you want to graduste. Few people who ars in 435 future of the educator so that is what | am saying that within
§05  universities with the understanding of the university can be §3§  the development of aur workshops, we must slso look at the
G904 able to practice what they leam from universities so that they 4§37 socisl e on how do we integrate the keamer and the
4§07 can be able to demonsirate themsslves within the society, 838 educators.
905 you ses some people who have for example leamed 433 P | just want to make sure | do not take anyone’s time, #
4§02 financial skills, thoze ane small skills but even today they fail 540 you =till fzel you csn, | would appraciate i you csn sl stsy,
4§10 to make decisions financially. do you understand? But they 541  maybe stay five minuies but i you want to, if i is pressing
4§11 are in a financisl dzpartment, do you understand? So even 547 and you need to lsave, you can let me know as long 35 3
12 i this business of ethics, when you laok at the ethics. you §43  consent formis signed. |5 everyone okay? Just an extra fee,
§13  find people they act wrong while they know what is expected 64¢  thankyou
§14  of them in aciusl fact, we must not be fearful and take a
515 standto say it is not welcome of us t b found, maybe | am 4§45 PT: Just to add on what sir has =aid, also we are living in
416 having an affair with 3 learner, we must be vocal on that ane., §4§  changing times, so | think to be honest, the fraining can
517 something that | must not be expected of, you can expect 4§47 mewer be enough so us as educators, you know as an
518 me for example by mistake of the punishment that | made o G948 educstor you sre a life-long lesmer becsuse with us our
619 3 leamer but not in an issue of trying to humilists the leamer 342 training was never enough but we somehow managed to
§20  do you understand? But all those things are dependent on 650 adjust because we leam as fime goes by so | think those
621 the undarstanding and the level of that emironment where 451 that fobow us we can then say okay here is training you can
622 you are working. Mow to comment on the main issues that 632 received that can cover everyons, Madel G, the (Renain...1
4§53 waill newer be encugh as time changes so we have to adjust 4§83 that happens in underpraduste degress. do you think there
§34  as teachers, that is how | 522 it that training we will never 4§84 & anything those programmes can do to prepare teachers to
4§55 say, it is enough now. Like it can never be enough. As we 4§85 be trained on ethics properly?®
838 ju=t need to adjust and other things we must live ourslves, 686 F5: | think soms af them were forming 3 base 5o to say, itis
837 ke = said & university they do nat teach you that you 3y G877 just skeleton as you are in the workplace you have 1o work
438 to a child “behave ke this” [uses slang] but this what we . -

N - 488 wery hard to improve and add — and to even eliminate some
4§38 Iia-re1aught curselves now and rtwmrﬁfarl.xsal-c.muf the 539 thatyou see is not propery working for you and camy on with
860 times =0 you reva'sz;r—be.caLEea‘tnrressmtremlrg-syou G20 those that you think they are working for you as we are still
§§1  were taught do not warke things: of the towmshio wark in the §91 i the coaching fratemity, in the ciassroom, coaching and
882 township, speak in skang with leamers in the class you se=? 632 building up the leamers 5o 1o say.

G563  So these for model C, “somy, excuse me, sit downl,, being

664 soft on leamers, i does not work for us W have o 693 P hear you, thark you.

665 spproach it in @ township manner you ses? But in G294  F3: From what PS5 has already alluded 1o, he says we need
G646 approaching it in & township way, it is not to say that children 623 to remain calm. Maybe i is due to my Emited knowledge in
667 should now feel that this parsan is fighting with us you se=? G296  terms of tesching and so on | do nat know, | feel that one of
668 But you must build that relstionship with the children, we get 4§97 the other things that should ke int=grated ints this training, #
465 slang but they knaw that =i got us because everything else G298  wil also be on emotional intelligence, somesimes as
470 we have lzamed shame. 609 taschers we are confronted with situasions whensby you may
471 PS5 With the sthical training, | will also add that it is equally 00 endup losing it Like for sxample, 3 boy child can stand up
672 important to nate that it wil not be enough but what | 701 and then slaps me, ermaotional intelligence will b= for me not

73 recommend is that — to be short and preciss — is 1o remain 702 retaliste and it not easy, especially if you have not been
474 calm for the educstons with whatever situsfion they are 703 traned on that maybe that is one of the other things that
675 dealing with at tha prasent momant — is to rernain calm while 704 maybe poing forward they need to look &t it to 3y we also
4§76  taking =xdra precautions in terms of controlling the emotions 705 need to include that aspect of emotional intelligence to say
§77  when dealing with the cartsin issuz in the classroom and 708 Ek= even if you are under an enormous amount of pressure,
§78  also ty by al means o reduce favouriism and keep i 707 you sl do the right thing, even if somewhere, somehow
4§79 consistent on how we work out those hicoups that usually 708 your reputation will be affected, you remain calm and you do
580 fake place in the classroom format, 702 the right thing under such condifions and then sacondly,

710 maybe to also include the indipenous knowledge system
81 P just want 8o ack you, 50 nov whan you s3y this was for 711 because ke | 55 =arlier on. t is not 3 “one shoe fits &l
4§82 the teachers, do you also feel the same way that the training 712 even undsr maybe the dey ¢ of heslfh. under the
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conditions that we are in now, we have different ways of
dealing with thi= oouid  other will be suggesting
phammacauticsl ideas, other they are going for an indigenous
knowiedgs system, so like 2wen here we need to integrate
bath the scientific and the indigenous knowledge system so
that we can be sble fo accommodste everyons, | mean in
education we have schools in the desp gegp rural areas, so
whenever you are talking the scientific languape it s
something else fo them so | think the training should also
mciude that aspect of the indigenous knowledge system.

P: What do you recammend sir?

P2: With regards to the meed, | will pose this onz to the
department 35 | hawve already aluded to the sufficizncy of
this training earfier on. This one goss to the depariment, to
say that on the university level, that | say it is sufficient, on
the university lewel a5 Mr Mipsi has slready mentionsd, Ris
a skeleton, i is a foundafion, so the depariment must look
nto the isswe of its’ feedars, the community feeders of thair
school, 1o look imte the community and frain its employee
and educators on basis on the feeders. To say i you sre
coming o work at the school, our feeder community is an
mformal settlement, sa we give you ethical training on how to
deal with leamers from informal setlements, instead of
having to integrate this contemt at the universidy lewel
because there remember there are diverse in temns of the
environment that we will go nto =0 | think it poes back to the
department because they can be shle to keep abreast with
the changing snvironmantal needs of that community, we
are able fo support these leamers we, must support thus
eficiency and efficacy can tske place. Thank you

It is part of the constitution. it iz part of the nomms of the
society that needs us to get in and develop all those issues
50 | believe in future, we are about to develop a system that
5 acoommodstive for eweryone, it must be an issue that is
developing parerts st home, developing who are mothers
and fathers, of those leamers befors it comes to school
Teachers in previous years. becsuse of the constitution that
w= hawe and the aducationsl systemn that we have, it is still
responding to the past and not the present becauss in the
past, they wers having a3 belief that us as leamers, we will
come to schoal with respact and respect our teachers. t was
gaoing to be those few individusl who are chaotic at school,
but in our days you find the entire school having one
percepiion, why is it so¥ Because there is 3 lsg on the
parent lewsd because sducators might not be that much
ermotionally intelligent, they might not know that much in
terms of being thical within their work but you will slsa find
that educstors, sre educsted. as they are here, they are
protecting their bread on the table for their families. Then
how sbout these leamers who do not even think of their
educators, we had a kzarner who just gat into the office of
the educator and came opening like this [opens jackst o
dlustrate intimidstion] you see? Then what is the educator
gaoing to say? The educator was alone in the office, then they
are to suspend the educator and then the educator will have
that name for the rest of his years in the system. Mr Big=la
did this and this of which is not frus, because some of them,
they are agents of others within the secior. You find a
lzarmer will fight the batthe of Miss Dismini during my work
time then it becomes difficult for me to work and ven now, |
am afraid to explain things in the dass because | do not
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P1: In closing. | wish to =3y that when fwo countnes sre
fighting, right 25 we sp=ak we have Pslestine and |srael,
you look at those cases. you cannot teach ons country on
how fo behave and you do not t2scher another country, so
now in our case, we are only focusing on the behaviowsal
tool of the teacher towards the leamer but you are not going
o0 change the atfifude of the leamers on a daly basis of
which is going to come in numiers, those problems so also
here | wish to be radical on this one by contributing positively
because | am having 3 strong hops that ane of the these
researches that we are supporting hers, one day it will ke
published and many people wil bensfit so i that case, |
wish also to indizate that now we having a problem of shusys
having to respond on social media, learmers fail to follaw the
simple, mere protocols within the schools. They fail to mest
their educators, they fail to mest their class representatives,
[insuditle] is no longer taking responsibility but you will find a
l=armer is on Facshook saying something about Biyelg, you
find a leamner saying something on Twitter about Mr Biyelz
then that one becomss a3 problem and sutomaticslly the
tescher's emations are raised becsuse 5t the end of the day,
we are family members. We are brothers, we are rmothers
and so forth outsidz. so | also believe that thers is 2 gap of
the indigenaus knowdedps now it is only the educstional
sector that iz supporing the system of =ducation and
supporting the lesmers, psrents at home they are no longer
taking responsibility, for us, in ouwr cultural norms, we raised
in an understanding that if | get into a bus, the bus s full and
then | hawe a chair and | see my mom or grandfzther, not of
biological, | stand up for that parson but nowadays wou
cannot find all thase things, then wharne could it hawve went?

know what | am fouching is going to be discriminstory to
somebody you understand? So for me, | will be honest with
you, | do not motivaie in the class in the work, | give
examples we can laugh based on the examples that are part
of the system becsuse | am afraid of some things. | am
gaing to say something, it is sgainst your culturs, if you
remember being ethical slso touches on iy integrity, it also
touches on me being s=iflessness, of me being responsitle
50 if | am being responzible to these keamers, | must also
mvolve myssif in recrestionsl activities as we are doing with
colleagues, | must also touch mysef on the community
aoutreach, we used to take papers as lesmers duing ouwr time
but can we take onz of these leamers in our days and say
they will pick papers? You are gaing to find yoursslf in the
media, so we are having a very serious problem so | wish
that one can be said becauss in the policy of education, if |
am interested of something here at school, | cannot just
brosdeast it, it says it is the education deparirnent that can
«come in with the media and broadcast that thing but for them
it is easy to entertain leamers when they are broadcasting
anything about us but how shout curseles? We are not
protected. | cannot just post anything abaut 3 lzamer, | post
wihat | see and is within the limitations and | can still protect
my=elf, | cannot post something that is going to challenge
me in the near future, do you understand? Thank you.

P: | just have one more question. Sir do you still want to sy
something?

Fa: No

P Chkay., thank you so much for your time and just extending
yourself beyond the time we agresd. | just hawe & quick
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question, i can just be a guick thing. So | am interested, |
find it interesting that there is not enough training but you still
— | am not saying you do not experience challenges but yau
still sble to answer in tenms of what to do when you have o
maks 3 decision, you know that fo be honest and all these
things, 50 | think what | am frying to understand is that is
there any training you receiving maybe outside of the
undergraduate degres, are you having any sort of in-service
training. any workshops or amything like that speaks fo
ethics?

[shakgs heads]
P Hawe you never had that? Maothing?

P1: Honesty, no we atiend only training that is specific to
content fraining. | do not remember the one that - & s
content specific.

PT: Just to add, it is not training, sometimes we are just
talking “you know there is & leamer who did this, and you
kniow @ lzamer who deas this, desl with the leamer like that”
you see? [t is not like we mislead =ach other and say “no
wou rmust slap the leamer” no but we advise each other that
“you know, since you are new when a kearner does this, you
deal with them in this way” =o the male teachers that sre
older are the ones who show us 5o it is nat like it is traming.
paophe sit down, maybe we just have 3 conversation.

F3: Itis informal.

Pa: Wik also get informal but partially formally, with the SMT
{school manaperment team), sometimes the SMT used to
highlight an how you can — for the educators especially the
educators that are new in the system, they used to highlight

wsy maybe he or she is expacting me o do it and the reslity
of the matter is if we were to got 5050 with a lzarner, he will
mever win that fight but based on ermotional inteligence, | will
decide to refrain from entertasining such, it is one of the
things | fesd it helps us to keep going because like P1 has
sad, it 5 nat easy but we help one another and o go
forward. Thank you

P Just to =ay, thank you. You can keave if you wish to leave.
I arn still imterested, so | will stand here for as long a5 you
have someathing to 53y, plesse do naot feal obligated to =tay.

P3: | think | wanted to add in terms of whan you say the
ethical training is not that much important, alsa sometimes
we do 3 integration whershy we gauge the leamers'
psychosocisl strength based on traditions, Africans, let's say
Africans do nat allow the wearing of hats in classrooms and
3ll these things and thers ars things that are not part and
parcel of being taught in the tertiary level, | was just adding
o what mrister aluded.

P3: ou sre talking back to the integration of, yes, because
n cenan schools, like | tesch SIE, forunately or
unfortunately, | have besn exposed to 5o many schools even
the model © and 50 on so the leamers will come to class
wearing hats. now “what is i now genis? Why are you
wearing hats?" Mo bat, it is a norm here, there is nothing
wrong. So that there where you see that within the training
there are discrepancies that maybe needs to addressed
espacially bringing in this indigenous knowledge to =3y that
this are nomns howsever, in certain circumstances they will be
fkz this because P2 mentioned that maybe it is responsibiity
of the department to do maybe capscitate for educstors of
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on how we can handle such and they used to provide that |
can call it 3 mini coaching on how to handis such situations,
that as well it used to help in terms of how to desl with
certsin sifuations for the educstors in dass in cazs leamears
they did something, shuff.

P Dio they give you examples of what to do or?

P Usually they emphasize on what is right. ysh and also
priomtising to protect your job a5 well also do that coaching
on that, yes.

F3: | think that maam we are not geffing that but what
happens 5 we nommally iy to empower ourselves as much
35 we can because ethics like we =aid it talks sbout you
b=ing sble to distnguish between what is right and wrong
and | think Mr Biyels, has slresdy touched on the issue of
culture, our black culture teaches us cerain things that this
5nd that cannot be done so | think we fry to rely on that, and
also different religions, | am a Cheistian like Christianity is
shout right, it is shout sthics and so on. So somewhers,
somezhow when | am confronted with certain situstions, | use
those principles that maybe through my religion or throwugh
the culture we are following. it helps us and we also fry o
mtegrate it with what is in the constitution and what 5 in the
South African Councll of Educstors manuwsl 5o that we try to
do that so that we can always be safer and befter and | am
still repeating on the issue of emofional inteligence. it s so
mmportant because if we — and it 5 not something you can ke
tgught per e but it is somathing you need to leam slong the
process, so through experience, through maybe, exposure
and 50 on, you are able o leam to say like even if a child
can confront me and draws 3 fist, | nesd nof to retsliate the

the schoal to say, you are getting lesmers from this but |
mean as 3 teacher you can be employed &t this school for
three meonths, afier three months, you are employed in the
model C 5o it means i will be too ruch for you to adapt to all
those but if they taught from university, at lzast we are using
- and it should be mare on African rather the intemational
because | mean if you check, out of the 52 teachers wha ane
at this school today, how many of those aspie fo go
mtemationalty, | mean it is less than 1% so thoss ars things
we need to take into consideration so that — we nesd fo go to
the university and adjust thers.

F2: Thank you, to add on that, if | still recall very well, your
question asked about the sufficiency or the traming we
received since employment, we hawe not received any
training since | hawe been employed however, | have made
aware to consult necessary guidelines, which is our primary
guidglings, which is the policies and the acts, to =3y there in
chapter 2 of the constitution, in section 23, it speaks of the
best interest of the child, 5o me acting sthically means | will
consider the best interest of the child 5o ma'am to conclude
on that, with regards 1o the training after university lewel, |
still maintain that the department must assist in this regard
because due to the interest of time, on the university lewel
snd the content which must be unpacked. so that you are
fully prepared for the workplace, they cannat teach to that
=xfend to say we are going to teach you how to act ethically
m the communities, on the farms, t=ach you ethically how do
you present yourself ethically in model C schools or
townships schools, it is going 1o be as sir =sid, it is =1ill going
o be g overload to 1, o have to assimilate all these things at
the university lewel, that is why | say | think it is best if the
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deparimant slso intervenes in this regard, 1o say we have
newly appointed educators, this is - these are the
challenges are experiencing in this comrmunity of ours, they
have a diagnostic anatysis, we will touch on those things
wihich are specifically challenging us as a schoo or
depariment or as a distict thus, as | mentioned, for
=ficiency, for production purposes, so that we do not teach
you how to act ethically an the rural areas wherzin you will
be working the township, you capitalize on the area which
you are employed, if you ane employed in this district of ours,
it means you are our person and we always stress i out,
teschers we need marks, those marks, that performance,
wihere does it come fromy, it comes from me being ethical in
the cassroom because f | do not act ethicslly, it means that
also these leamers are not going fo act ethically and they
are not ethical, sttitude and behavigur tovards the subject
and you know already the conditions of passing the subject, |
think it is best for the department o vohee or incude all
stakeholders in thiz as Mr Biyels, already slluded that they
advize the parents to not interfere with the smooth running of
the school, we teach about them about ethics as well, we
utiine the consequences of not acting ethically, we also go
back to leamers, to leamears we stress it out that they nead
1o 3ct in 3 way that subjects 10 3 norm of proper conduct, to
3y these are consequences if you do not adhers to the
narm of proper conduct as P1 as already asluded that |
miight be ethical, | know what is there for me to loss, that is
wahy | arn being ethical so this person doss not what is there
for him to lose that is why he iz not ethical so and also 1o the
depariment to provide tranguil envirenment, wherein patriotic
educators and leamers can be developed so | think going
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forsrd, that is what we need from the deparirment. Thank
Yo

P: Thank you so much.
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