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ABSTRACT 

TITLE:  Profiling language in young urban English Additional   

   Language learners. 

NAME:  Elsie Naudé 

PROMOTER: Professor Brenda Louw 

DEPARTMENT: Communication Pathology, University of Pretoria. 

DEGREE:  D.Phil. 

 

The development of language and communication skills in young children is 

directly related to future academic success.  Young children who are at risk for 

language impairment should, therefore, be identified as early as possible so that 

their language development may be optimised.  Multilingualism, which has become 

a universal phenomenon, may mask the presence of language impairment if the pre-

school teacher or speech-language therapist is not proficient in the young 

multilingual learner’s primary language.  In some urban areas of South Africa, 

where many languages are represented in each pre-school classroom, it is likely 

that the teacher or therapist will lack proficiency in the primary language of quite a 

number of the pre-school learners.  In these contexts, the language of mutual 

understanding is English and assessment of learners’ language behaviour will also 

be conducted in English. 

Against this background the aim of this study was to determine the feasibility of 

constructing a profile of typical English language behaviours for pre-school EAL 

learners in a circumscribed urban area.  The profile is intended to provide speech-

language therapists and pre-school teachers in collaborative practice with a dual-

purpose tool: an instrument for identifying those learners who are at risk for language 

impairment/language learning disabilities, and a means of obtaining guidelines for the 

development of an appropriate programme for facilitating language development. 

The literature study reviewed the language diversity in South African pre-schools, 

and the role of speech-language therapists in these multilingual pre-schools.  The 
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aspects of language to be included in a profile of typical English language 

behaviours for young EAL learners were discussed.   

A quantitative descriptive research design was selected.  The language database for 

30 EAL pre-schoolers from a circumscribed geographical area was collected during 

20 minutes of conversation between each pre-school participant and a trained 

speech-language therapist who acted as research fieldworker.  The language data 

was analysed to identify typical language behaviours relating to language form, 

language content and language use.   

The results show that it was possible to construct a profile of typical English 

language behaviours for nine aspects of language form, one aspect of language 

content, and six aspects of language use.  The information was used to construct 

two versions of a profile of typical English language behaviours, as well as a 

profile of risk indicators for language impairment in the specified group of EAL 

pre-schoolers.  An action plan was designed to indicate the way in which these 

three profiles – the comprehensive profile, the essential classroom profile, and the 

profile of risk indicators – may be used by the collaborative team of speech-

language therapist and pre-school teacher for language assessment, the 

identification of learners with language impairment, and the facilitation of language 

development for all EAL learners. 

 

 

 

 

Key words: multilingualism, English Additional Language, pre-school language 

development, Specific Language Impairment, profile of language behaviours, 

language form, language content, language use, profile of risk indicators, difference 

versus disorder, collaborative practice. 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



OPSOMMING 
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DEPARTEMENT: Kommunikasiepatologie, Universiteit van Pretoria. 
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Die ontwikkeling van jong kinders se taal- en kommunikasievaardighede hou direk 

met hulle toekomstige akademiese welslae verband.  Jong kinders met ‘n risiko vir 

taalafwyking moet dus so vroeg as moontlik geïdentifiseer word, sodat hulle 

taalontwikkeling met die nodige ingrype optimaal kan geskied.  Veeltaligheid, wat 

tans ‘n wêreldwye verskynsel is, kan die teenwoordigheid van ‘n taalafwyking 

verberg in gevalle waar die voorskoolse onderwyser of spraak-taalterapeut nie met 

die jong leerder se primêre taal vertroud is nie.  In sommige stedelike gebiede in 

Suid-Afrika, waar daar in elke voorskoolse klaskamer ‘n groot aantal tale 

verteenwoordig word, sal die onderwyser of terapeut waarskynlik onvertroud wees 

met heelparty van die voorskoolse leerders se primêre taal.  In sulke omgewings is 

Engels die gemeenskaplike taal wat deur almal begryp word en sal die assessering 

van leerders se taalgedrag ook in Engels plaasvind. 

Teen hierdie agtergrond was die doel van die studie om te bepaal hoe haalbaar dit is 

om ‘n profiel van tipiese Engelse taalgedrag op te stel vir voorskoolse leerders van 

‘n omskrewe geografiese gebied, met Engels as Addisionele Taal (EAT).  Die doel 

van so ‘n profiel is tweeledig: dit kan ‘n werktuig vir spraak-taalterapeute en 

voorskoolse onderwysers in kollaboratiewe praktyk wees om leerders te identifiseer 

wat ‘n risiko loop vir taal-/taalleerafwykings, maar ook ‘n middel om riglyne te 

bekom vir die ontwikkeling van ‘n gepaste program om taalontwikkeling te 

fasiliteer.    
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Die literatuurstudie bied ‘n oorsig oor die taalverskeidenheid in Suid-Afrikaanse 

voorskole, asook oor die rol van spraak-taalterapeute in hierdie veeltalige 

voorskole.  Die aspekte van taal wat in ‘n profiel van tipiese Engelse taalgedrag by 

jong EAT leerders ingesluit behoort te word, word bespreek.  

‘n Kwantitatiewe beskrywende navorsingsontwerp is gekies.  Die taal-databasis vir 

30 EAT voorskoolse leerders uit ‘n omskrewe geografiese gebied is ingesamel 

tydens gesprekke tussen elke voorskoolse deelnemer en die navorsingsveldwerker, 

‘n opgeleide spraak-taalterapeut.  Die gesprekke het telkens 20 minute geduur.  Die 

taaldata is ontleed om tipiese taalgedrag met betrekking tot taalvorm, taalinhoud en 

taalgebruik te identifiseer.   

Die resultate toon dat dit wel moontlik was om’n profiel van tipiese Engelse 

taalgedrag saam te stel vir nege aspekte van taalvorm, een aspek van taalinhoud, en 

ses aspekte van taalgebruik.  Hierdie inligting is benut om ‘n profiel van tipiese 

Engelse taalgedrag op te stel, asook om ‘n risikoprofiel op te trek met aanwysers 

van taalafwyking in die bepaalde groep EAT voorskoolse leerders.  ‘n Aksieplan is 

ontwerp om aan te dui op watter wyse die drie profiele – die omvattende profiel, 

die kernprofiel vir klaskamergebruik en die profiel van risiko-aanwysers – deur die 

kollaboratiewe onderwyser – spraak-taalterapeut span benut kan word vir 

taalassessering, die identifikasie van leerders met ‘n taalafwyking en die fasilitering 

van taalontwikkeling by alle EAT leerders.   

 

 

 

Sleutelwoorde: veeltaligheid, Engels as Addisionele Taal, voorskoolse 

taalontwikkeling, Spesifieke Taalafwyking, profiel van taalgedrag, taalvorm, 

taalinhoud, taalgedrag, profiel van risiko-aanwysers, verskil teenoor afwyking, 

kollaboratiewe praktyk 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 i 

CONTENTS 

CHAPTER 1 1 
INTRODUCTION AND PERSPECTIVE 1 
1.1 Orientation 1 
1.2 Rationale based on review of the literature 4 
1.2.1. Multilingualism in South African pre-schools 6 

1.2.2. The speech-language therapist’s role in South African multilingual pre-schools 9 

1.2.3. English as language of mutual understanding in the multilingual pre-school 14 

1.3 Statement of problem and proposed solution 15 
1.4 Research question 17 
1.5 Research approach 18 
1.6 Organisation of study 18 
1.7 Definition of terms 20 
1.8 Conclusion 23 
1.9 Summary 24 
 
CHAPTER 2 25 
LANGUAGE DIVERSITY IN THE MULTILINGUAL SOUTH AFRICAN  
PRE-SCHOOL CONTEXT 25 
2.1 Introduction 25 
2.2 Language in pre-school education 26 
2.2.1. Multilingualism as a global phenomenon in schools 26 

2.2.2. Mother tongue education and additive bilingualism in South African schools 29 

2.3 Language profiles of South African schools and pre-schools 33 
2.3.1. LoLT in pre-schools in Pretoria inner city area 37 

2.4 Language development in multilingual children 38 
2.5 The difference between language disadvantage and language impairment 45 
2.5.1. Language difference and language disadvantage 45 

2.5.2. Language disadvantage and language disorder (including specific language 
impairment) 47 

2.6 Language difference and language disorders in multilingual children 50 
2.7 Conclusion 56 
2.8 Summary 57 
 
CHAPTER 3 59 
THE ROLE OF SPEECH-LANGUAGE THERAPISTS IN MULTILINGUAL  
SOUTH AFRICAN PRE-SCHOOLS 59 
3.1 Introduction 59 
3.1.1. The pre-school setting 59 

3.1.2. The pre-school teacher 62 

3.1.3. The speech-language therapist 64 

3.2 Settings and models of service delivery 67 
3.3 Activities of speech-language therapists in the pre-school setting 70 
3.3.1. Relating to people 71 

3.3.2. The tasks of the speech-language therapist 75 

3.4 Conclusion 86 
3.5 Summary 87 
 

 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 ii

CHAPTER 4 89 
A LANGUAGE PROFILE FOR YOUNG EAL LEARNERS, TO BE USED IN 

COLLABORATIVE PRACTICE 89 
4.1 Introduction 89 
4.2 Defining language profile 90 
4.3 Aspects of language relevant for identification of specific language  
 impairment in EAL 94 
4.3.1. Language characteristics of specific language impairment (SLI) 95 

4.3.2. Relevant language characteristics of EAL 117 

4.4 Conclusion: Aspects to be included in a language profile for young learners  
 with English as additional language (EAL) 119 
4.5 Summary 121 
 
CHAPTER 5 122 
RESEARCH DESIGN AND METHOD 122 
5.1 Introduction 122 
5.2 Conceptualisation of design and method 123 
5.3 Research aims 128 
5.4 Ethical principles 129 
5.5 Sampling plan 131 
5.6 Sample profiles 133 
5.6.1. Criteria for selection of participants 134 

5.6.2. Procedure for selection of pre-school participants 136 

5.6.3. Description of participants 137 

5.7 Data collection methods and fieldwork practice 139 
5.7.1. Apparatus, materials and data collection procedures 140 

5.7.2. Data gathering and data editing 143 

5.8 Data analysis procedures 150 
5.9 Quality criteria 179 
5.10 Conclusion 182 
5.11 Summary 182 
 

CHAPTER 6 183 
RESULTS AND DISCUSSION: LANGUAGE FORM 183 
6.1. General introduction: The language database for the language profile of 

multilingual EAL pre-schoolers 183 
6.2. Introduction: Language form 188 
6.3. Syntactic complexity 189 
6.4. Syntactic structures 191 
6.4.1. Clause level structures 191 

6.4.2. Phrase level structures 199 

6.5. Morphology 214 
6.5.1. Verb morphology 214 

6.5.2. Noun morphology 225 

6.6. Mean length of utterance (MLU) 230 
6.7. Conclusion 236 
6.8 Summary 236 
 
 
 
 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 iii

CHAPTER 7 239 
RESULTS AND DISCUSSION: LANGUAGE CONTENT 239 
7.1. Introduction 239 
7.2. Language content: verbs 240 
7.2.1. General all-purpose (GAP) verbs 240 

7.2.2. Cognitive state terms 243 

7.3. Word counts 245 
7.3.1. Total number of words and total number of different words (TNW and TDW),  

 Type-token ratio (TTR) 245 

7.3.2. Total number of verbs and total number of different verbs (TNV and TDV) 250 

7.3.3. Total number of nouns (TNN) 258 

7.4. Conclusion 264 
7.5. Summary 265 
 
CHAPTER 8 266 
RESULTS AND DISCUSSION:  LANGUAGE USE EVIDENCED BY THE EAL  
PRE-SCHOOL PARTICIPANTS 266 
8.1. Introduction 266 
8.2. Variety of responses/spontaneous utterances produced 266 
8.3. Mazes 273 
8.4. Discourse devices 277 
8.5. Communicative functions 278 
8.6. Conversational skills 285 
8.6.1. Repairing breakdowns 285 

8.6.2. Appropriateness of responses 289 

8.6.3. Conversational turns taken 292 

8.7. Narratives 294 
8.8. Conclusion 298 
8.9. Summary 299 
 
CHAPTER 9 301 
TWO VERSIONS OF A LANGUAGE PROFILE FOR EAL PRE-SCHOOL 

LEARNERS 301 
9.1. Introduction 301 
9.1.1. The feasibility of constructing a language profile for pre-school EAL learners  

 in a circumscribed urban area 302 

9.1.2. The presentation of the language profile for pre-school EAL learners in a 
circumscribed urban area 303 

9.2. The comprehensive profile (CPP) and the essential profile (ECP) 305 
9.2.1 Profile for use by Speech-language therapists: the comprehensive pre-school 

  profile (CPP) 309 

9.2.2 Profile for teachers: the essential classroom profile (ECP) 317 

9.3. Conclusion 323 
9.4. Summary 324 
 
CHAPTER 10 325 
THE PROFILE OF RISK INDICATORS FOR LANGUAGE IMPAIRMENT IN  
EAL PRE-SCHOOL LEARNERS 325 
10.1 Introduction 325 
10.2 Constructing the PRI 329 
10.3 List of risk indicators 329 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 iv 

10.4 Profile of risk indicators for language impairment in EAL pre-schoolers 348 
10.5 Conclusion 355 
10.6 Summary 356 
 
CHAPTER 11 357 
CONCLUSION 357 
11.1 Introduction 357 
11.2 Conclusions 358 
11.3 Critical evaluation of the study 362 
11.4 The way forward 365 
11.4.1. Clinical implications 366 

11.4.2. Research implications 367 

11.5 A proposed action plan for facilitating language development and  
 identifying learners at risk for language impairment in multilingual  
 pre-schools 371 
11.6 Final comments 374 
 
REFERENCES 375 
 
List of appendices 
 

Appendix A  The Kommunika project 

Appendix B  Letters of informed consent to teachers and parents 

Appendix C  Permission from the Research Proposal and Ethics Committee  

Appendix D  Method to determine inter- and intra-researcher agreement 

Appendix E  Glossary of terms 

Appendix F  Transcriptions of conversations (on CD-Rom) 

Appendix G  Raw data (on CD Rom) 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 v 

LIST OF TABLES 

Table 1.1. Distribution of first language in Gauteng 7 

Table 1.2. Language data from 32 pre-school classes in the 

Sunnyside/Pretoria CBD geographical area  
8 

Table 1.3. Support functions of speech-language therapists in 

school settings 
10 

Table 1.4. Organisation of study 19 

Table 2.1. Simplified language profiles of the nine provinces of 

South Africa as deduced from the 1996 census. 
33 

Table 2.2. Characteristics of specific language impairment in 

young children  51 

Table 2.3. Selected morphological characteristics of some dialects 

of American English  
53 

Table 2.4. Morphological structures used by multilingual South 

African pre-schoolers and judged acceptable by 

multilingual adults 

55 

Table 4.1. Language comprehension and expression items on a 

checklist for the early identification of language-based 

reading disabilities (Catts, 1997) 

97 

Table 4.2. Components selected for investigation from three 

dimensions of language 
120 

Table 5.1. Characteristics of participants (n 30)  
138 

Table 5.2. Materials used for eliciting a language and 

communication sample 
142 

Table 5.3. Procedures followed for eliciting conversation. 
147 

Table 5.4. Transcription of conversations between research 

assistant and pre-school participants.  
149 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 vi 

Table 5.5a. Analysis procedures for the separate components of the 

three language dimensions – A: Language form. 

153 

Table 5.5b. Analysis procedures for the separate components of the 

three language dimensions – B: Language content  

162 

Table 5.5c. Analysis procedures for the separate components of the 

three language dimensions – C: Language use  

165 

Table 5.6. Questions concerning reliability and validity of 

language-related research (Nunan, 1992: 61-63) 
181 

Table 6.1. Number of participants from each age group who 

produced two or more examples of each sentence type 

(data from two language samples) 

189 

Table 6.2. Minor utterances (no syntactic structure) observed in 

Junior group 192 

Table 6.3. One-word utterances observed in Junior group 
192 

Table 6.4. Clauses containing two elements observed in Junior 

group 192 

Table 6.5. Clauses containing three elements observed in Junior 

group 192 

Table 6.6. Clauses containing four elements observed in Junior 

group 192 

Table 6.7. Minor utterances (no syntactic structure) observed in 

Middle group 
193 

Table 6.8. One word utterances observed in Middle group 
193 

Table 6.9. Clauses containing two elements observed in Middle 

group 194 

Table 6.10. Clauses containing three elements observed in Middle 

group 194 

Table 6.11. Clauses containing four elements observed in Middle 

group 194 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 vii 

Table 6.12. Minor utterances (no syntactic structure) observed in 

Senior group.  
195 

Table 6.13. One word utterances observed in Senior group.   
195 

Table 6.14. Clauses containing two elements observed in Senior 

group 195 

Table 6.15. Clauses containing three elements observed in Senior 

group. 196 

Table 6.16. Clauses containing four elements observed in Senior 

group. 196 

Table 6.17. Noun phrase structures observed in Junior group 
200 

Table 6.18. Noun phrase structures observed in Middle group 
201 

Table 6.19. Noun phrase structures observed in Senior group 
202 

Table 6.20. Verb phrase structures observed in Junior group 
203 

Table 6.21. Verb phrase structures observed in Middle group   
204 

Table 6.22. Verb phrase structures observed in Senior group   
205 

Table 6.23. Pronoun structures observed in Junior group 
207 

Table 6.24. Pronoun structures observed in Middle group 
208 

Table 6.25. Pronoun structures observed in Senior group 
209 

Table 6.26. Examples of verb morphology in language samples of 

pre-school participants 
215 

Table 6.27. Morphology of main verbs produced by pre-school 

participants. 
217 

Table 6.28. Examples of copula and auxiliary “be” produced by 

pre-school participants. 
218 

Table 6.29. Auxiliary and copula “be” produced by pre-school 

participants 219 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 viii 

Table 6.30. Examples of auxiliary verbs produced by pre-school 

participants 220 

Table 6.31. Auxiliary verbs produced by pre-school participants 
220 

Table 6.32. Subject-verb agreement displayed in the language of 

EAL pre-school participants 
223 

Table 6.33. Noun morphology produced by pre-school participants 
226 

Table 6.34. Mean morphological saturation obtained from two 

sources for three groups of participants  
227 

Table 6.35. Mean MLU in words and in morphemes from 2 sources 

for 3 groups of participants 
230 

Table 6.36. Adapted range of MLU from conversation sample for 

three age groups (in morphemes and in words) 

232 

Table 6.37. Adapted range of MLU from test sample for three age 

groups (in morphemes and in words) 
233 

Table 6.38. Typical language behaviours relating to language from 

identified in EAL pre-schoolers 
237 

Table 7.1. Verbs identified as GAP verbs in the language sample 

of pre-school participants 
241 

Table 7.2. The verbs go/do produced by pre-school participants 
242 

Table 7.3. Summary of the results for use of GAP verbs by the 

three groups of pre-school participants 
243 

Table 7.4. Cognitive state verbs used by the pre-school 

participants 243 

Table 7.5. TNW, TDW and TTR for three age groups of pre-

school participants 246 

Table 7.6. Comparison between two proposed norms for word 

counts in three groups of participants 
247 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 ix 

Table 7.7. Mean number of verbs produced by pre-school 

participants. 251 

Table 7.8. Modified TNV for pre-school participants  
253 

Table 7.9. Mean number of different verbs produced by the three 

groups of pre-school participants  
253 

Table 7.10. Modified TDV for pre-school participants  
255 

Table 7.11. Mean TDV expressed as percentage of mean TNV for 

each age group of participants  
256 

Table 7.12. Representative range of TNN scores for three groups of 

participants 
260 

Table 7.13. TNN calculated as percentage of TNW for three groups 

of participants 
261 

Table 7.14. Summary: Representative ranges of language 

behaviours relating to language content identified in 

EAL pre-schoolers 

265 

Table 8.1. Number of participants in each group producing more 

than one example of each type of response 
267 

Table 8.2. Types of responses calculated as percentage of total 

number of responses for Junior group 
270 

Table 8.3. Types of responses calculated as percentage of total 

number of responses for Middle group 
270 

Table 8.4. Types of responses calculated as percentage of total 

number of responses for Senior group 
271 

Table 8.5. Representative range for Junior group regarding 

percentage of utterances in various categories 
271 

Table 8.6. Representative range for Middle group regarding 

percentage of utterances in various categories 
272 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 x 

Table 8.7. Representative range for Senior group regarding 

percentage of utterances in various categories 
272 

Table 8.8. Number of children producing more than 2 utterances 

with a particular maze 
273 

Table 8.9. Mean percentage of utterances containing mazes in 

three groups of children 
274 

Table 8.10. Production of connective words by the three groups of 

participants 277 

Table 8.11. Percentage participants producing communicative 

intents 279 

Table 8.12. Percentage participants producing conversational 

devices. 279 

Table 8.13. Number of noteworthy and typical pragmatic 

behaviours demonstrated by pre-school participants   
279 

Table 8.14. Categories of communicative functions displayed by 

pre-school participants  
282 

Table 8.15. Examples of the types of communicative functions 

displayed by the pre-school participants 
282 

Table 8.16. Conversation breakdown and repairs occurring in the 

conversation of EAL pre-schoolers  
286 

Table 8.17. Number of children demonstrating repair behaviours  
287 

Table 8.18. Categories of repair observed per group (details)  
288 

Table 8.19. Total number of children displaying each type of 

behaviour 288 

Table 8.20. Appropriateness of responses:  Junior group 
289 

Table 8.21. Appropriateness of responses:  Middle group  
289 

Table 8.22. Appropriateness of responses:  Senior group  
289 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 xi 

Table 8.23. Proposed normative range for appropriate response and 

no response for three age groups of pre-school 

participants 

291 

Table 8.24. Percentage of conversational turns taken by pre-school 

participants 293 

Table 8.25. Narratives produced by the pre-school participants   
296 

Table 8.26. Summary of narratives produced by each group of 

participants 296 

Table 8.27. Comparison between development of high-point 

narrative structure in EAL pre-school participants and 

in European North American (NEA) children (data 

from Rollins et al., 2000:225). 297 

Table 8.28. Frequency of occurrence of each code for each group 

of participants  297 

Table 8.29. Percentage of occurrence of codes for each age group 
298 

Table 8.30. Typical language behaviours relating to language use 

identified in EAL pre-schoolers 
299 

Table 9.1. Language aspects elicited by each elicitation activity 
307 

Table 9.2. Profile for use by Speech-language therapists: the 

comprehensive pre-school profile (CPP 
309 

Table 9.3. Profile for teachers: the essential classroom profile 

(ECP 317 

Table 10.1. List of risk indicators based on information from the 

CPP 330 

Table 10.2. Profile of risk indicators (PRI) for language 

impairment in a group of multilingual EAL pre-

schoolers. 349 

Table 11.1. Critical evaluation of the study. 363 

 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 xii 

LIST OF FIGURES 

Figure 1.1 Schematic representation:  Support functions of 

speech-language therapists in multilingual pre-

schools (based on Table 1.3 - Roth & Baden, 

2001:164; NAEYC, 1996:8) 11 

Figure 1.2. Summary of statement of problem and rationale 17 

Figure 1.3. Dimensions and aspects of language.  21 

Figure 3.1. Expected outcomes for South African speech-

language therapists (Adapted from HPCSA, 2005). 66 

Figure 3.2. Nature of service delivery as influenced by context 

and model.  (Adapted and integrated from the 

various presentations at Salzburg Seminar Session 

400, 2002). 69 

Figure 3.3. Tasks of the speech-language therapist in the pre-

school 76 

Figure 3.4. Curriculum adaptations at the pre-school level 

(adapted from Bothma, 2000). 81 

Figure 4.1. Aspects of language use suggested for inclusion in 

the profile of typical language behaviour exhibited 

by EAL pre-schoolers. 103 

Figure 4.2. Aspects of language content suggested for inclusion 

in the profile of typical language behaviour 

exhibited by EAL pre-schoolers 108 

Figure 4.3. Aspects of language form suggested for inclusion in 

the profile of typical language behaviour exhibited 

by EAL pre-schoolers 116 

Figure 5.1. Data collection for Kommunika project Figure 6.1. 

Presentation of results and discussion 144 

Figure 5.2. Data analysis spiral (adapted from Cresswell, 

1998:142-165; Leedy & Ormrod, 2004:151) 176 

Figure 6.1. Presentation of results and discussion 187 

Figure 6.2. Developmental trend for clause structures produced 

by EAL pre-schoolers 198 

Figure 6.3.  Developmental trends observed for the production 

of noun phrases by the three groups of pre-school 

participants 211 

Figure 6.4. Developmental trends observed for the production 

of verb phrases by the three groups of pre-school 

participants 211 
  

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 xiii 

Figure 6.5. Developmental trends observed for the production 

of pronoun phrases by the three groups of pre-school 

participants 212 

Figure 6.6. Mean morphological saturation for three groups 

from two data sources. 228 

Figure 6.7. Developmental trends for aspects of morphological 

saturation.  229 

Figure 6.8. Mean MLU from two samples for 3 groups of 

participants  231 

Figure 7.1. TNW means and medians for three age groups 247 

Figure 7.2. TDW means and medians for three age groups 248 

Figure 7.3. Scatter of TNW scores for three age groups 248 

Figure 7.4. TTR means and medians for three age groups 249 

Figure 7.5. Scatter of TNV scores for Junior group  251 

Figure 7.6. Scatter of TNV scores for Middle group 252 

Figure 7.7. Scatter of TNV scores for Senior group 252 

Figure 7.8. Scatter of TDV scores for Junior group 253 

Figure 7.9. Scatter of TDV scores for Middle group 254 

Figure 7.10. Scatter of TDV scores for Senior group 255 

Figure 7.11. Developmental trends in mean TNV and mean TDV 256 

Figure 7.12. Developmental trend for mean TDV expressed as 

percentage of mean TDV 257 

Figure 7.13. Comparison between developmental trends in mean 

TNW and mean TNV for three age groups 257 

Figure 7.14. Mean TNV expressed as percentage of mean TNW 

over three age groups 258 

Figure 7.15. Scatter of TNN scores for Junior group 259 

Figure 7.16. Scatter of TNN scores for Middle group 259 

Figure 7.17. Scatter of TNN scores for Senior group 260 

Figure 7.18. Developmental trends in TNN and TNW for three 

age groups  261 

Figure 7.19. Developmental trend of TNN expressed as 

percentage of TNW for three age groups 262 

Figure 7.20. Percentages nouns and verbs in the total number of 

words produced by three groups of participants 263 

Figure 8.1. Number of participants in each group for four 

response categories 268 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 xiv 

Figure 8.2. Mean number of responses in four categories 269 

Figure 8.3a. Mean percentage of utterances containing mazes in 

three age groups (Junior group N=10, Middle group 

N=10, Senior group N=10) 275 

Figure 8.3b. Mean percentage of utterances containing mazes in 

three age groups (Junior group N=10, Middle group 

N=9, Senior group N=10) 275 

Figure 8.4. Number of children in each of 3 age groups 

producing more than 2 utterances containing a 

particular maze 276 

Figure 8.5. Comparison of three age groups regarding 

communicative intents 280 

Figure 8.6. Comparison of three age groups regarding 

conversation devices 280 

Figure 8.7. Conversational breakdown and repairs per group 286 

Figure 8.8. Number of children demonstrating repair behaviours 

for three age groups 287 

Figure 8.9. Developmental tendency for appropriateness of 

response in three age groups 291 

Figure 8.10. Scatter of percentages of conversational turns taken 

by Junior group 293 

Figure 8.11. Scatter of percentages of conversational turns taken 

by Middle group 293 

Figure 8.12. Scatter of percentages of conversational turns taken 

by Senior group 294 

Figure 11.1. Action plan for facilitating language development 

and identifying learners at risk for language 

impairment in multilingual pre-schools 373 
 
   

 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 xv 

LIST OF PROFILE SUMMARIES 

Profile summary 1: Syntactic complexity 190 

Profile summary 2: Clause structures 199 

Profile summary 3: Noun phrase structures 212 

Profile summary 4: Verb phrase structures 213 

Profile summary 5: Pronoun phrase structures  213 

Profile summary 6: Morphology of main verbs 221 

Profile summary 7: Copula and auxiliary “be” 222 

Profile summary 8: Auxiliary verbs other than be 222 

Profile summary 9: Subject-verb agreement 224 

Profile summary 10: Noun morphology 230 

Profile summary 11: MLU 235 

Profile summary 12: Cognitive state verbs 245 

Profile summary 13: TNW, TDW, TTR 250 

Profile summary 14: TNV, TDV, TNN 263 

Profile summary 15: Mean TNV and mean TNN as percentage of 

mean TNW 264 

Profile summary 16: Responses/spontaneous utterances 273 

Profile summary 17: Mazes 277 

Profile summary 18: Connectives  278 

Profile summary 19: Communicative intents 283 

Profile summary 20: Conversational devices 284 

Profile summary 21: Communicative functions 285 

Profile summary 22: Appropriateness of responses 292 

Profile summary 23: Conversational turns taken 294 

Profile summary 24: Personal narratives 298 
 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  


	FRONT
	Title page
	Dedication
	Acknowledgements
	Abstract
	Key words
	Opsomming
	Sleutelwoorde
	Contents
	List of appendices
	List of tables
	List of figures
	List of profile summaries

	Chapters 1-2
	Chapters 3-4
	Chapter 5
	Chapter 6
	Chapters 7-8
	Chapters 9-10
	Chapter 11
	Back



