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ABSTRACT 

This study examines the implications of education policy in South Africa on a 

transformational qualification design for Music Technology as a field of study. The study 

constructs a conceptual framework that informs the design of a qualification in Music 

Technology at post-secondary school level, using the knowledge and trends in the field of 

Music Technology and taking into account the requirements of South African education 

policy. An exemplar of the qualification, a Certificate in Music Technology at National 

Qualifications Framework Level 5, as required in the South African education framework, is 

presented. 

The main research question that this study addresses is: 

• 	 How does the nature of the field of Music Technology and current South African 

education policy contribute to the development of a conceptual framework that 

informs the design of a qualification in Music Technology? 

This research question is broken down into two specific sub-questions: 

• 	 What is the current nature of Music Technology intemationally and as an 

emerging field of study in South Africa? 

• 	 What are the implications of current South African education policy for 

transformational qualification design? 

The findings that emerge from the investigation of the research questions are: 

• 	 Music Technology is a vast, dynamic and constantly evolving field. Internationally 

as well as in South Africa, knowledge production in Music Technology is 

interdisciplinary in nature. 

• 	 Literature on Music Technology and technology-based education internationally 

shows no clear consensus with regard to qualification outcomes in Music 

Technology. 

• 	 The transformational agenda of South African education policy requires 

qualifications to integrate education and training, address the imbalances of the 
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past education practices and contribute towards the life performance roles of 

learners. 

• 	 South African education policy provides a qualification framework based on 

learning outcomes comprising of a combination of theory and practice. This 

serves the life performance roles of learners that guide the construction of a 

qualification in Music Technology. 

Training in Music Technology internationally produces graduates with diverse specialties. 

Often these graduates do not meet national employment reqUirements in areas of music 

industry and education in countries where such requirements are established. This research 

addresses the gap that exists in South African education policy with regard to Music 

Technology as an emerging field of study in South Africa, to guide providers of education 

and to address national employment requirements. 

The research is predominantly a qualitative study that uses literature survey, an overview of 

international trends in Music Technology, a critical analysis of existing South African 

programmes, interviews and Internet surveys. 

Keywords: 

Music Technology, Music Technology instruction, qualification deSign, outcomes-based 
education, South African education policy, interdisciplinary study, conceptual framework, 
curriculum development. post-secondary qualification. Certificate in Music Technology. 
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NOTES TO THE READER 


1. 	 The abbreviations eBE, eBI, eBT will be collectively referred to as eBE unless 

otherwise stipulated. 

2. 	 David Elliot's (1995: 12-13) four basic meanings regarding music education, 

"education in music", "education about music", "education for music", and "education 

by means of music", will underpin the use of the term "music education" in this study. 

3. 	 The term "Music Technology" refers to the course/subject/field of study, as opposed 

to the term "music technology", which refers to the technology/activity in music. 

Likewise the use of the upper case "M" in Music refers to the discipline whereas 

lower case "m" for music implies the generic use of the term. 

4. 	 The use of the upper case in "Field" refers to the Organizing Field classification of 

the National Standards Body 02. 

5. 	 To prevent confusion between the National Standards Body's "Field" (Organizing 

Field) and Music Technology as "field" (which is actually an area within the music 

sub-field), I shall refer to Music Technology as "a field of study". 

6. 	 The use of the term "component" in this study refers to a designated area of study 

within Music Technology that I have classified on the basis of its content. Such 

components will be indicated by the use of the upper case, for example Music 

Notation. 

7. 	 The areas of Sound Engineering, Audio Engineering and aspects relating to sound 

recording, manipulation and/or audio recording, will collectively be referred to as 

Audio Technology. 

8. 	 Several authors use the term "definition" loosely. When referring to definitions other 

than mine, for the sake of correct citation I adopted these authors' loose usage of the 

term as suggested in their literature. 

9. 	 In cases where part of a quotation has been used, I chose to indicate the omitted 

part(s) by means of three dots ( ... ), preceding or following the quotation, depending 

on the part of the quotation being cited. 

10. The use of the terms "historically advantaged" or "historically disadvantaged" within 

the South African context has political connotations. "Historically advantaged" refers 

to those sectors of the South African population that were granted a privileged status 

by virtue of their race (White in this case, or of European descent) with regard to 

social status, funding and education by the apartheid government prior to the 1994 

 
 
 



xvii 

democratic elections in South Africa. "Historically disadvantaged" refers to sectors of 

the population (Black, Indian and Coloured citizens) that were deprived of the earlier 

mentioned privileges. Therefore a "historically advantaged" institution would refer to 

a "white" institution. 

11. It has been the request of the respondents to the Questionnaires (Appendix A and B) 

to remain anonymous. Their confidentiality will therefore be maintained throughout 

this study. 

12. The term "post-secondary" is used in this study to include all education institutions 

that offer qualifications beyond NQF Level 4, which include colleges, private 

providers of education, technikons and universities. 

13. The institutions included in the survey in Chapter 3.3 were chosen arbitrarily, based 

on the notion that they offered some or other programme in Music Technology. Their 

research expertise, depth of their programme, historical advantage in terms of how 

early in the 20th century their programme came into existence or inter-departmental 

research correlation were not factors. Therefore the data presented in this section 

does not lend itself towards generalizations as the only truth. 

14. In government documents there are sometimes grammatical and/or spelling 

mistakes. Instead of repeatedly identifying these mistakes, [sic] will only be used 

once after citation of these documents. 

15. For the sake of consistency with South African Qualifications Authority literature. the 

terms "Organizing Field" and "NQF Level" or "Level" (when referring specifically to 

the level descriptor pegging), will be used with the upper case. 
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