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Die vroeé volwassene is 'n individu tussen die ouderdom van +/- 18 tot 25 jaar,
wat sy skoolopleiding voltooi of byna voltooi het en homself op die een of ander
wyse verder bekwaam of alternatiewelik tot die arbeidsmark toetree.
Die vroeé volwassene is besig met 'n uitsorteerproses “op-pad-na volwas-
senheid”. Die individu word gekonfronteer met verskillende behoeftes, probleme
en uitdagings, eie en uniek aan die lewensfase waarin die vroeé volwassene hom

bevind.

Vroeé volwassenheid is ‘n dinamiese lewensfase met transissie as kenmerk, wat

eindig as die individu die opvoedkundige-, beroeps-, seksuele-, sosiale-, en



ideologiese verpligtinge grotendeels bemeester het en kan dus nie rigied aan 'n

spesifieke ouderdom gekoppel word nie.

Eksterne faktore op sosiale-, ekonomiese-, en politieke terrein verg *n al groter
vaardigheid van die vroeé volwassene, waaraan nie aandag gegee word nie. 'n
Groot persentasie van die vroeé volwassenes het ook nie die geleentheid om
hierdie vaardighede aan te leer nie. Die individu benodig dus meer as net aka-
demiese vaardighede, en 'n gestruktureerde, wetenskaplik gefundeerde lewens-

vaardigheidsprogram vir die vroeé volwassene het nie bestaan nie.

Kenmerkend van die vroeé volwasse lewensfase is die bemeestering van
fundamentele lewensvaardighede naamlik die vorming en vestiging van 'n self-

persepsie, asook interpersoonlike verhoudings.

Terselfdertyd vereis vroeé volwassenheid die bemeestering van lewensbelangrike

keuses soos dié van ‘n beroep, 'n lewensmaat en effektiewe persoonlike bestuur.

Verskeie toepaslike lewensvaardighede vanuit ‘n wye spektrum is geidentifiseer,
die bemagtigingsproses is gedefinieer en volgens die vyf fase DASIE implemen-

teringsmodel bespreek.

Die vernaamste bemagtigingstrategieé soos effektiewe probleemoplossing,
besluitneming en aktiewe leer, inoefening en vernuwing is vervolgens in beson-
derhede bespreek.

'n Lewensvaardigheidsprogram vir die vroeé volwassene is volgens die teoretiese
model van Rothman & Thomas ontwerp. ‘n Deeglike literatuurstudie, die bydra
van internasionale en nasionale kenners, asook die toepassing van die navorser

se bewese praktykervaring het hierdie proses voorafgegaan.
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Belangrike elemente in programontwikkeling is geidentifiseer en bespreek, asook
die tradisionele en geintegreerde rolle van die maatskaplike werker as profes-
sionele begeleier. Die onderskeie vaardighede waaroor die professionele bege-

leier of maatskaplike werker behoort te beskik, is in besonderhede bespreek.

'n Lewensvaardigheidsprogram vir die vroeé volwassene is ontwerp en inhoudelik
beskryf. Die program bestaan uit ses sessies wat elk aan 'n spesifieke tema gewy

is. Bestaande en nuut ontwikkelde sessiemateriaal is as hulpmiddels aangewend.

Die implementering van die lewensvaardigheidsprogram het geskied deur middel
van die kwasi-eksperimentele eengroep-voortoets-natoets ontwerp, wat voor-
afgegaan is deur 'n voorondersoek. Tydens die voor- en natoets is gebruik ge-
maak van twee dgestandaardiseerde metingsinstrumente naamlik die Selfper-

sepsieskaal en die Psigososiale Funksionering Inventaris.

Eersgenoemde metingsinstrument het die selfpersepsie van die vroeé
volwassene gemeet in terme van innerlike sekuriteit, selfbestuur en selfwaarde.
Die Psigososiale Funksionering Inventaris bestaande uit die Innerlike Interaksie
Skaal en Gedragskaal, het 3 konstrukte in die positiewe funksioneringsarea
naamlik bereikingsgerigtheid, tevredenheid, verwagtinge gemeet asook 3 kon-
strukte in die negatiewe psigososiale funksioneringsarea naamlik frustrasie,

spanning en hulpeloosheid.
Die navorsingsdata is kwantitatief verwerk en die resultate het aangetoon dat die

lewensvaardigheidsprogram ter bemagtiging van die vroeé volwassene, sukses-

vol ontwikkel, geimplementeer en geévalueer is.
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SUMMARY

TITLE:
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Promoter
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The young adult can be defined as an individual between the age of +/- 18 and
25 years, who completed his school education or is in the process of doing so.
Subsequently the individual is also in the process to further his studies or to
embark into the open labour market.

The early adult finds himself in the “sorting out process” towards adulthood. The
individual is confronted with different needs, problems and challenges that is
unique to the phase of early adulthood.

Early adulthood can be seen as a dynamic phase in the life of the individual with
transition as characteristic, which ends as the individual masters his educational,
occupational, sexual, social and ideological tasks. Early adulthood can therefore
not be linked to a specific age group.
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External social, economical and political factors require certain life skills and until
now, no serious attention was given to early adulthood and its demands. Many
young adults lack the opportunity to learn specific life skills and they also require
more than academical skills. A structured, scientifically tested life skills pro-

gramme, especially tailored for the needs of the young adult, does not exist.

Significant issues concerning young adulthood, are the fact that the individual
first has to master fundamental life skills namely the establishing of a self-

perception and interpersonal relationships.

At the same time it is required of the young adult to make decisions about most
important life choices like the choice of a career, a marital partner and effective

personal management.

A number of life skills were identified, the empowering process was defined and

discussed in accordance with the five phase DASIE model.

The most important empowerment strategies, like effective problem solving,
decision making and active learning, renewal and exercising, was discussed in
detail.

A life skills program especially designed for the young adult was developed
according to the theoretical model of Rothman and Thomas. A comprehensive
literature study, the contributions of international and national expertise as well

as the practice experience of the researcher, was done in advance.

Important elements of programme development as well as the traditional and
integrated roles of the social worker were identified and discussed. The various

specific skills that are required of the social worker were also discussed.



A life skills programme for young adults was developed and the content
discussed. The programme consisted of six sessions, each with a specific theme.
Existing and new developed programme material was applied during the

sessions.

The implementation of the life skills programme was done by using the “kwasi-
experimental” one-group pretest-posttest design with a pilot test before hand.

During the pre- and post test, two standardized measuring scales were applied,
namely the Self-Perception Scale and the Psychosocial Functioning Inventory.

The Self-Perception scale measures inner security, self management and self
worth. The Psychosocial Functioning Inventory consisting of the Inner Interaction
Scale and Behavior Scale measured the 3 constructs in the positive functioning
area namely goal orientation, satisfaction as well as the negative psychosocial

functioning areas namely frustration, stress and helplessness.
The research data was processed by ways of a quantitive manner and the results

indicated that the life skills programme to empower young adults was suc-
cessfully developed, implemented and evaluated.
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