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ABSTRACT 

 

Music Education as part of the learning area Arts and Culture is far from 

satisfactory in South African schools. Reasons for this include a highly 

sophisticated and complex curriculum (the revised National Curriculum 

Statement, 2002); the integration of four discrete arts forms into one learning 

area; and teacher training which is not always reflective of the teaching 

profession’s demands. 

 

The study was based on a mixed method design, investigating how teachers in 

best scenario schools implement music as part of the integrated learning area 

Arts and Culture. Interviews were held with various stakeholders in Music 

Education, including teachers currently involved with the presentation of the 

Arts and Culture learning area, lecturers at universities training students for 

Music Education, and policy makers such as subject advisors in the Arts and 

Culture learning area. Data was also collected by analysing commercially 

available resources for this learning area. 

 

Analysis of the data obtained revealed that few teachers in the Arts and Culture 

learning area are qualified in more than one art form. A major concern is that 

music is often omitted from regular classroom activities in the Foundation Phase 

due to teachers feeling pressurised by multiple assessment standards in 

learning areas such as Literacy and Numeracy. Another finding in all primary 

school phases was that the time spent on Music Education was far less than 

that spent on Visual Arts. Learners are often involved in projects collecting 

knowledge about music, but seldom involved in active music making 

experiences. 

 

Aspects such as different ways to integrate the arts into one learning area, 

generalist/specialist teacher training, as well as issues concerning product, 
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process and performance during the delivery of the arts, were also investigated. 

The researcher drew from all the data to design a course for teacher training in 

Music Education as part of the learning area Arts and Culture. 

 

Recommendations include regular in-service teacher training courses; 

nationwide co-ordination of teacher training programmes and the establishment 

of a national council for Music Education. An urgent need for appropriate lesson 

material in Arts and Culture was also identified, including CDs with songs and 

backtracks. 

 

Keywords 

Praxial Music Education; Integrated learning; Interdisciplinary Arts; Arts and 

Culture; Teacher training; specialist versus generalist Arts teachers; Foundation 

Phase; Product/process/performance in Arts Education; Assessment in teacher 

training for Music Education; Outcomes Based Education. 
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KEY CONCEPTS IN THE STUDY 

There are various theories, concepts, issues and trends related to the research 

topic. This section clarifies the key concepts of the research topic and the 

interpretation thereof for application in this study. 

 

Arts and Culture: In South Africa, all the Arts are combined into one learning 

area entitled ‘Arts and Culture’. This includes Music, Visual Arts, Drama and 

Dance. 

 

Early Childhood Development (ECD): This is the education of young learners 

from the ages of 0 to 5 before they enter the formal schooling system of primary 

schools. This phase also includes grade R which is the reception stage of 

formal schooling in South Africa. 

 

Discrete arts: The learning area Arts and Culture consists of four separate or 

discrete arts, including Music, Visual Arts, Drama and Dance. The focus in the 

curriculum, however, is on an integrated and holistic approach. 

 

FET Band: The Further Education and Training Band is focus-based and 

includes grades 10 to 12 of the secondary school (Pretorius, 1998, p. 36). 

Learning outcomes for the FET Band have been designed to link with Arts and 

Culture in the GET (General Education and Training Band). This ensures 

inclusivity, enabling all learners to choose Music (or any of the other discrete art 

forms) as subjects in the FET Band (South Africa. Department of Education, 

2003b, p. 11). 

 

First Education Specialist (FES): This term is applied to administrators who 

are responsible for the implementation of a learning area in a school district. 

They are also called Subject Advisors. These specialists (previously known as 
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‘inspectors’) visit schools and provide or organise in-service training (INSET) 

courses for teachers during cluster meetings. 

 

Foundation Phase: This term refers to the first three years of formal 

compulsory schooling in South African primary schools, including grades 1 to 3. 

 

Generalist teachers: These are teachers of the Foundation and Intermediate 

phases who are required to teach all learning areas and who do not necessarily 

have any specialist training in any of the art forms. 

 

GET Band: The General Education and Training Band includes learners from 

grades R to 9. This band follows an integrated approach, ending with the Senior 

Phase of compulsory schooling (grades 7 to 9). The Senior Phase links the 

integrated approach of the Foundation and Intermediate phases with the 

specialised and focused approach of the FET Band (Pretorius, 1998, p. 36). 

 

INSET: An acronym used internationally referring to in-service training. 

 

Intermediate Phase: This phase indicates grades 4 to 6. 

 

Intersen Phase: This term is used to refer to the higher grades of the primary 

school, extending over the Intermediate Phase into the Senior Phase. It 

includes the Intermediate Phase (grades 4 to 6), and ends with the first year of 

the Senior Phase (grade 7). 

 

KDA: The KDA or Kids Development Academy is a private organisation 

providing supplementary training in the learning area Life Skills. 

 

Music Education: For the purposes of this thesis, Music Education is defined 

as being music taught to groups of learners, in comparison to instrumental 

music tuition where for example piano or orchestral instruments are taught to 
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individual learners. Furthermore, Music Education includes a variety of activities 

such as singing, playing percussion instruments, listening to music, moving to 

music, creating music, reading notation and playing music games. 

 

OBE: Outcomes Based Education is the approach used in the new curriculum 

of South Africa, implemented since 1997. 

 

RNCS: The Revised National Curriculum Statement of South Africa was 

published in 2002 and fully implemented in 2008. 

 

Senior Phase: This phase extends over both the primary and secondary 

schools, including grades 7 up to grade 9. 

 

Ubuntu: A South African term which implies that one cannot exist as a human 

being in isolation. It refers to the interconnectedness of all humans, to kindness, 

humanity, compassion, and generosity. It is regarded as fundamental to the way 

Africans approach life (Wikipedia, 2009). 
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