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The Xhosa, in "moonlight raids", "plundered and burned and 

murdered without mercyll (p.96). Russell further talks of "kafir 

marauders II and IIwarlike kafirsll being the only "cloud on the 

prosperity of the colony" (p.97). The Xhosa tribes were to cause 
IImuch suffering and bloodshed before they were finally subdued II 

(p.99). Only in 1877 did IIsavagery receive its final blow on the 
Cape frontier ll (p.98). 

Turni ng to the Zul u of hi s nati ve Natal, Russe 11 descri bes how 
quarrels among them were settled by a kind of IIsavage 
tournament. II Shaka was a IImerci 1 ess savage ll who destroyed hi s 

enemi es, especi all y women and chi 1 dren wi th the most II atroci ous 
crueltyll (p.119). Fynn, Farewell and King (lithe dauntless 

three ") were forced to wi tness II s i ckeni ng crue 1 ty" at Chaka IS 

kraa 1 • "No more merci 1 ess master stai ns the pages of hi story" 
(p.133). Dingane was "Chaka's equal in crue1ty" and "excelled him 

in cunni ng and treachery". The Matabe 1 e were "desert robbers ", 
who roamed about seeking what they might devour"{p.147) and 

Mzi1ikaze was a "1aw1ess robber" (p.148). At the Bushman's River 
lithe savages spared nothing ••• family after family was butchered 
wi thout mercy" (p. 154) • 

Before the Langaliba1e1e Rebellion, the "attitude of the Kafirs 
was defiant in the extreme" (p.213). Cetshwayo too, was 

"inso1ent" and "defiant" towards British authority. In short, the 
Bri ti sh "came to the concl usi on that the condi ti on of Zul ul and 
was a di squi eteni ng and di sturbi ng element in the peace and 

progress of South Afri ca and that the Eng1 i sh Government caul d 
not allow it to continue". Thus the British invasion of Zu1uland 
was legitimate. 

The comfortingly benign self-image is expanded constantly: at 
Isand1wana the British fought "ga11ant1y and we1l" with "coo1 and 
determined courage" but were "done to death with savage spears" 
(p.231). At Rorke's Drift the Zulus were "splendidly repulsed by 
the little garrison of "heroic defenders II (p.231). At H10bane 
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many deeds of bravery were performed by the "ga 11 ant 

troopers", finally the British were victorious in the great 
confl i ct wi th savagery in South Afri ca II (p. 238) • Duri ng the 

Anglo-Transvaal War of 1880-81, at Laing's Nek, the British 

merely "retired" and at Ingogo they "moved back" as opposed to 
retreat i ng. At Maj uba Co 11 ey' s grave was surrounded by "many 
ga 11 ant men II (p. 251) and the besi eged Bri ti sh garri sons in the 

Transvaal endured with "heroism" (p.252). Russell does, however, 

regret thi s "ever-to-be 1 amented confl i ct between the two whi te 

races in South Africa." p.252). 

The establishment of "agricultural shows, cricket clubs and 

races II showed that by the 1850' s "Eng1 i sh peop 1 e in Natal were a 

st i rri ng though small communi ty and healthy in mi nd and body" 
(p.198). Attention is paid to the economic, social, cultural, and 

particularly the constitutional development of the young colony. 

In thi sway the con sci ousness of the Natal sett 1 ers of bei ng a 
group wi th its own co 1 oni ali dent i ty is expressed. 

narration ends in 1888. 
Russell's 

(e) J. Whiteside: A New School History of South Africa with Brief 

Biographies and Examination Questions,(1907) 

In the scope of its some 155 pages, Whiteside~s much-used 
standard school textbook (the edition reviewed is the sixth) 
covers the traditional period beginning with the "discovery of 
the Cape" and ending with the granting of responsible government 
to the Transvaal in 1906. 

Whiteside's treatment of the indigenous peoples is in the 
traditional mould: the Cape was occupied by "strange looking 
Hottentots and Bushmen II (P. 15); the San were II an i nferi or race" 

living off "roots, locusts and game", in caves adorned with "rude 
paintings"; who had "generally proved to be untameable" (p.2l). 
The "indolent and barbarous" Khoi "robbed and murdered II the Dutch 

 
 
 



102 

burghers (p.22). Much later the Khoi at Bethelsdorp were 

characteri sed by thei r II slothful, degraded habi ts II; Stuurman IS 

settlement soon became lIa nest of thieves, and had to be 
destroyed II (p. 15). 

For many centuri es there had been IIconstant and dead ly stri fell 

between the San and Khoi (p.15). Similarly the IIBantu or Kafir 

tri bes II were often at war wi th one another. The idea of the 

i ndi genous i nhabi tants bei ng ina state of incessant warfare 

before the arri va 1 of the Whi tes is another of the enduri ng 
master symbols in South African historical writing, derived from 

Thea 1 (see Chapter 4) • A further enduri ng master symbo 1 

perpetuated by Whiteside is that of the empty interior into which 
the Trekkers entered : II I nhabi tants they saw none, for the 

numerous tribes of Natives had been destroyed by Chaka's 
wlirri ors II (p. 103) • 

Offensive in reference to the Xhosa abound in Whiteside's book. 
Xhosa women IIrudely cultivated the soilll with IIclumsyll implements 

(p.27J. Persons accused of witchcraft were IIhorribly tortured by 
bei ng roasted ali ve, or pi nned down to the ground and slowly 
devoured by ants II (p. 27) • Emotive, graphi c 1 anguage such as 

this (and the other examples which follow) was bound to reinforce 

stereotypes and arouse hosti 1 i ty toward other groups. In 1793 
they once more II swarmed II across the frontier to IIburnll, 111 ay 
waste ll , IIkillll and IIp1underil (p.42). In 1799, they IIravaged the 

countryll, IIplundered ll cattle and IIburned farmhouses as they 

went ll • Finding IInothing more to stea1 11 , they withdrew (p.48). 

The master symbo 1 of the thi evi ng, ravagi ng, p 1 underi ng Xhosa 
hordes, estab 1 i shed so fi rmly by these early wri ters was to 
persi st in schoo 1 textbooks up to the present time. It was 
always the Xhosa who broke the frontier agreements, thus sparking 
off hostilities: IInot withstanding their promise to be quiet, 

they continued their plundering expeditions" (p.48). In 1811 the 
Xhosa had "ruthlessly plundered" far and wide, committing the 
"most barbarous murders" (p.56). 
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Co lone 1 Graham naturally was II a brave Scotch so 1 di erll, and the 

1820 settlers "struggled bravely" against the odds, to become "by 

industry and perserverance" prosperous (p. 63) . Like other 

colonial historians Whiteside does not fail to mention the 

episode of the Birkenhead - "they died without flinching" in the 
shark-i nfested surf, 1 eavi ng a sp 1 endi d example of heroi sm and 

se 1 f -contro 1" (p. 78) • The Bri t ish infantry in the Basuto Wars 
performed thei r duty wi th IICOO 1 ness and bravery" (p. 98). I n the 

same way affirmative language is employed to describe non-British 
Whi tes, such as Wo 1 temade, lithe brave Dutchman II (p. 37), and the 

livery brave and able" Tjaart van der Walt (p.49). Nowhere is the 

b 1 ack-whi te, hero-vi 11 ai n di chotomy cl earer than in these early 

textbooks. Maqoma and Tyha 1 i "were of a restless and cruel 
disposition" (p.65) and IIsought war". The traders in Kafirland 
were "barbarously murdered II (p.66). Whiteside regards Glenelg's 

actions after the 1834 war as "iniquitous", allowing as it did 

the Xhosa to II swarm ll back to thei r old haunts and "resume thei r 
thieving practices" (p.68). 

The chi efs "rejected Chri st tani ty and clung to heatheni sm and 
witchcraft'",· "refused to observe boundaries", wandered where they 
pleased IIkilling and thieving in broad day1ightll. Treaties with 

them were "of no more use than waste paper". The War of the Axe 
"thus ensued ". The vi ew of the non-Whi tes as fi ck 1 e, unre 1 i ab 1 e 

and treacherous is ever present in these early (and even some 
later) works. British soldiers captured by the Xhosa were 
treated "wi th great barbari ty and some sol di ers were 1 ashed to 
wagons and roasted ali veil (p. 72) • The War of 1850-53 was 

inevitable as the chiefs "brooded sul1enlyll in their fastnesses 
over thei r recent defeat (p. 75) • It is always the other side 

that is responsible for the outbreak of war. 

Whiteside's negative views on the Boers of the interior are 
typical of his school of writing: they lived a life "little 
removed from barbari sm" (p. 14) • Yet hi s treatment of Sl agters 
Nek is more sympathetic than either Wi1mot ' s or Nob1e ' s, possibly 
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refl ecti ng a more conci 1 i atory approach to issues in the past 
deemed to be di vi si ve between Engl i sh and Afri kaans speakers: 
Whiteside was, after all, writing in 1907, with the Anglo-Boer 
War recently fought and strong moves countrywide toward political 
unification being made. He is also more sympathetic to the 
Voortrekkers than some of hi s predecessors. Whi tesi de stresses 
the he 1 p gi ven the Voortrekkers by the Port Natal Eng 1 i sh: he 
writes of the IIlittle band of Englishmenll that IIrallied to the 
help of the Dutch ll (p.104). Once more the past is recalled to 
serve a political need in the present. Yet in the clash between 
the Natal Boers and the British, Whiteside unhesitatingly takes 
the British side : King was a "sturdy English farmer II who 
IIbravelyll volunteered, and much is made of the British defence of 
Port Natal (pp.106-107). Significantly, Whiteside's plays down 
the alleged looting of Livingstone's house by the Transvaal 
Commando mentioned in Noble and Wilmot. He simply states that the 
house was looted without mentioning who the alleged perpetrators 
might have been (p.78). 

The annexation of Pondoland is justified by the IIhorrible 
atrocities frequently perpetrated II by witchdoctors. Rhodes 
visited the chiefs to inform them "that their authority was at an 
end ll and their followers welcomed the Change, according to 
Whiteside (p.93). Once again such pronouncements are in startling 
contrast to Black interpretations of the same event. Whiteside 
contends that after the annexation of Basutoland, "under the new 
rule the Basutos prospered" - "money became plentiful, and a 
period of prosperity and peace set in, such as these valleys had 
never before knownll (p.99). This idyllic Pax Britannica is in 
direct contrast to the views of radical Black (or White) 
historians who accuse the British of exploitation, dispossession, 
under-development and so on. 

In his explanation of how the Zulu War began, Whiteside talks of 
the "dark cloud" and IIdread of a Zulu invasion ll • Cetshwayo "did 
not keep his word ll on the military system, and did not reply to 

 
 
 



105 

the British ultimatum (pp.109-110). In this way the British 
invasion of Zu1u1and is also justified. In the resulting war 
"23 000 Zu 1 us poured over the hi 11, and swept down in so 1 i d 
masses on the defenceless camp" at Isand1wana. The British troops 
as always "fought brave 1y" ti 11 the "massacre was over". He 
wri tes too of the II sp 1 endi d defence" of Rorke's Dri ft 
(pp.111-112). The Prince "Imperial "died fighting bravely" in a 
ski rmi sh wi th .. a handful of savages II (p. 112). After the war, 
strife still continued among the Zulus, so "the rest of Zu1u1and 
was taken over as Bri ti sh terri tory" (p. 113) • Fa 11 owi ng thi s 
lithe Zul us settled down peacefully to pastoral and agricultural 
pursuits" (p.114). 

Similarly, the annexation of Bechuana1and, and earlier, of the 
Diamond Fields and Griqualand West, are justified in the name of 
keeping open Great Britain's trade route to the interior. Rhodes 
"conquered Matabeleland and destroyed the awful tyranny that had 
its centre there" (p.95). 

Just as Blacks scarcely feature in Whiteside's work except as 
thi eves or enemi es, so the Indi ans warrant no more than four 
lines. They had spread over South Africa "injuriously affecting 
the trade carried on by White men" (p.108). 

Whiteside devotes three lessons to the history of the Orange Free 
State. True to the spirit of reconciliation between the two White 
1 anguage groups at the time, he plays down the Bri ti sh-Boer 
clashes. Whiteside quietly legitimizes the annexation of the 
Diamond Fields: the Dutch farmers actually "gained ll by the 
"arrangement" which settled the Diamond Fields dispute. President 
Steyn and his Raad, by supporting the Z.A.R. "plunged the country 
into war in 1899" (p.124). It is always the other side that 
causes the war. 

The Transvaal is given twenty pages: here too Whiteside's British 
bias is patently obvious. Shepstone "hoisted the English flag at 
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Pretoria ll , believing that this was lithe only way to save the 

countryll (pp.128-129); Whiteside does, however, concede that this 

was a violation of the Sand River Convention. He acknowedges that 

the Annexati on was lIunfortunate", and that resi stance was 

inevitable (p.130). Many of the Dutch farmers who took up arms 

were IIi gnorant and uneducated" (p. 130) • In keepi ng wi th most 

school hi story textbooks of the time, Whiteside heavi ly 

emphasi zes mi 1 i tary hi story - the 1881 War warrants three full 

pages. 

In his treatment of the Anglo-Boer War, Whiteside is conciliatory 

towards the recently defeated Boers, although his sympathies lie 
wi th the Ui t 1 anders in the clash between Kruger and Bri ti sh 
demands. Though the newcomers "had saved the Repub 1 i c from 
bankruptcy, bui 1 t Johannesburg, and were payi ng four-fi fths of 

the taxation", they were not allowed to have any voi ce in the 

government of the country. English schools were denied State 
ai d, and "many off; ci a 1 s were corrupt" (p. 136). Whi tesi de is, 
however, highly critical of the Jameson Raid, which he calls lithe 
little blundered revolution ll

, "f1agrant1y i11ega111 and IIfoo1ish 
in the extreme ll

• The Raid IIrendered a peaceful solution ••• 
almost impossible". This is a remarkably objective judgement 

coming as it did only five years after the Treaty of Vereeniging 
(p. 138) • 

Neverthe 1 ess the overall tone of Whi tesi de I s treatment of the 
Anglo-Boer War is pro-British. The military preparedness of the 
two Republics, he writes, "revealed long and carefully laid 

p1ans", and it was soon apparent "that the object of the war was 
not simp 1y the defence of the Repub 1 i cs. " The advanci ng Boers 
"annexed the country they occupi ed to one or other of the 
Repub 1 i cs, 111 ooted II farmhouses, "swept off" catt 1 e, broke up 
ra i 1 ways and destroyed bri dges. The Bri t ish offered "stubborn" 
resistance. The Republican forces were "defeated" at Belmont, but 
the British were only "repulsed" at Magersfontein and Colenso 
(p. 145) • 
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In a section headed "Cape Colony today", Whiteside emphasizes the 
Cape's expandi ng fronti ers, economi c power, communi cati ons 
network and education facilities: "Everywhere there are signs of 
vigorous and healthy life" (p.97). Here Whiteside is 
optimistically orientating his readers toward a prosperous 
future. 

In Chapter 2 it was poi nted out that it is often what is 1 eft 
unsaid that contributes most to bias in textbooks. Whiteside is a 
case in pOint - nowhere in his discussion of the War does he even 
mention British policy involving the destruction of Boer farms in 
the Republics. This is an example of bias by omission at its 
worst. No wonder Whiteside's book was so strongly resented by 
Repub 1 i can-mi nded Afri kaners in the Transvaa 1 after 1902 (see 
Chapter 5). 

Whiteside concludes with the hope that there would never again be 
war "between the two great European races in South Afri ca" 
(p. 146) • Throughout the book one is consci ous of Whi tesi de 
writi~g very much with the South African situation of the time in 
mind. 

(f) H.B. Sidwell: The Story of South Africa. An Outline of South 
African History (1910) 

Henry B. Sidwell was a history teacher in the Cape. His story of 
South Africa was one of the perennials in South African schools 
for many years. The particular copy consulted is one of fourteen 
editions published to 1910. 

The Eurocentric approach is typical of its time: for ages Africa 
was "unknown, impenetrable" and not ti 11 1400 was lithe veil 
lifted, and the mystery removed which for ages had concealed the 
outline of the Dark Continent" (p.2). The master symbol of the 
i ndi genous peop 1 es, whether San, Khoi or Bl ack as a threat, is 
reinforced continuously. The Portuguese had no desire to have any 
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dea 1 i ngs wi th the II savages II on the shore. The ski rmi sh in whi ch 
D' A 1mei da was ki 11 ed foreshadowed "the long and bloody strugg1 e 
••. between the European and the savage" (p.3). Sidwell uses the 
term "savage" four times on pages 2 and 3. In a chapter headed 

"The Natives of South Africa", Sidwell deals with lithe Kafirs", 
lithe Hottentots ll and "the Bushmen" in the by now standard 
stereotyped and cliched manner. On the Bushmen: of religion they 
knew nothi ng; thei r 1 anguage was not so much 1 i ke human speech 
lias like the chattering of apes ll ; the "rude pictures ll they left 
behi nd lite 11 of some hi gher i nsti nct in the mi nds of the poor 
savages who drew themll (pp. 72-73) . The Khoi are descri bed as 
"very di rtyll, 111 azy and 1 i ght of heart, thei r chi ef amusements 
were eating, sleeping and dancing"; in their "wild state they had 
no clear ideas of religion of any kind ll (p.74). 

The favourable language employed when describing the White 
sett1 ers is in marked contrast to the offensi ve terms used in 
relation to those who are not White. For example, van Riebeeck 
and hi s III itt 1 e band of pi oneers II set "vi gorous 1y" to work and 
hi s II sturdy handful of Dutchmen kept stout 1y to thei r task II in 
the face of great danger and hardship: the "native trouble " that 
dark cloud which so often dimmed the fair prospects of South 
Africa ll soon flared up (p.13). As early as 1653 "the Hottentots 
raided the White men's cattle ll and from that time forward 
"conti nua1 strife ensued between the settl ers and the savages II 
(p.14). The interpretation of South African history as a 
never-ending struggle of the White against the savage, the 
barbari an, and conversely of then non-Whi tes as a threat, as a 
master symbol was already well established in Sidwell's time. In 
1672 "natives gave the colonists much trouble": they "seized and 
murdered eight whites ll

, but the "fleet- footed savages ll got away 
(p. 22) • The ei ghteenth century saw the slow but steady advance 
of the White man, "pressing ever forward into the wilderness ll

• 

The Khoi and the Xhosa "again and again swept down on the White 
man's herds", trying in vain to stop his lIonward march ll

• 

Ultimately, however , the "beaten savages" became by degrees the 
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"s1aves of their conquerers"(p.33). 

The master symbol of the thieving, cowardly, bloodthirsty Xhosa 

is reinforced almost ad nauseum in these early works. The Xhosa 

would not go back to "their side of the river" and "ha1f ruined ll 

the frontier farmers by "constant thievingll - "nothing was safe 
from themll (p.58). By 1811 lithe Kafirs had become so troub1esome ll 

that it was reso 1 ved to dri ve them "C 1 ean over the ri ver into 
thei r own countryll (p. 59) • Thi s war was' marked by "one of those 
cowardly murders which savages delight inll (i.e. the murder of 
Stockenstrom): lithe fi erce thi rst for blood set all the savage 

nature of the wild men on fire .•• the war-cry pealed high above 

the dry and tangled bush, the assegaais gleamed for a moment in 
the sun, and all was over ll (pp.56-60). 

A further master symbol re 1 at i ng to the i ndi genous i nhabi tants 

common throughout colonial historiography is that of the 
incessant warfare before the arri va 1 of the Whi tes. As always, 
lithe great kafir tribes were restless and disturbed": they were 

"jealous of each other, ready to quarrel on the least excuse, and 
to commence the fi ercest of ci vi 1 wars, in whi ch mercy to the 
conquered was unknown" (p.60). 

In works such as Sidwell1s there are no nuances. There are only 
vi 11 a; ns and heroes - the B1 acks bei ng the vi 11 ai ns and the 
Whi tes all heroes. So, for examp 1 e, at Maqoma IS urgi ng lithe 

savage armi es swept down upon the co·1 0ny" (p. 65), but hi s "dark 
tide broke and shattered" like a wave against the "discip1ine and 

courage of the English soldierY" (p.66). The "sturdy farmers ll 

(1820 Settlers) also fought "gal1antly" against the 
"plundering savages of Kafir1and ll (p.69). Similarly, at Woburn 

during the Sixth Frontier War, the settlers "stood up boldly to 
meet the savages I rush", and at Auckl and the "murderous band of 

savages", the IIpitiless foe" "treacherous1y" fell upon those that 
had fed them. With "undaunted hearts the gallant fe110ws" fought 
until the "savages thrust them through with their spears" 
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(p. 106) • Thi s was fo 11 owed by the "01 d story of savage cruelty 
of blazing homesteads and wasted 1ands". Many were the "stirring 
adventures and exp10its" that took place during this war, but one 
"heroic deed" outshines the others, the Birkenhead, to which 
one-and-a-ha1f pages are devoted (pp.108-109). 

This illustrates once more how important a gallery of heroes is 
to a nation. It is almost as if textbook writers such as Sidwell, 
Wilmot, Russell and Noble used two sets of terminology: the one 
reassuringly positive, applied to the Whites, and especially the 
Bri t ish, the other cons i stent ly derogatory for all those not 
White, or British. 

The Xhosa were "fond of war", and had "very 1 ittle idea of any 
Higher Power"; their wives were bought with cattle - they were 
"slaves", while the men "pass their time in idleness". These vast 
tribes "have hindered, and still hinder" the progress of 
ci vi 1 i zati on (p. 76) • Time and agai n they "burst on the 
unprotected frontier", an "eager, swiftly moving band of 
savages", their progress marked by "fire and death". Then, 
"10aded wi th plunder, the savages poured back through the 1 and 
they had ruined" (p.81). Meanwhile on the Eastern frontier 
matters had steadily deteriorated: treaties with the chiefs were 
of little value as these people had already shown "their 
faithless character". It was almost a rel ief when the border 
farmers beheld the "restless savages preparing for open war" -
better that than lithe dai 1y theft and violence of a nation of 
thieves" (p.99). It was never the Whites who broke agreements or 
violated treaties. This one-sided approach to conflicts in South 
African history persists all too frequently even today. 

In the same way as the Xhosa posed a permanent threat to the 
Cape, so the Zulu were a constant danger to Natal, which, Sidwell 
contends, wou1 d have become one of the most flour; shi ng of the 
British colonies "were it not for the vast number of natives 
around and within its borders" - "dense masses of barbarians" 
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surround it (p.126). The Zulu armies, numerous, perfectly 
trained as Ib100dthirsty" as ever lay "1ike a vast thunder-cloud 
across the horizon of Natal, threatening to burst at any moment 
in ruin on the colony" (p.127). 

Writing in 1910, Sidwell could afford to be magnanimous towards 
the Voortrekkers, earlier termed Irebe1s" and the like. The Trek 
now becomes the IIstirring story" of the IIga11ant Dutchmen 
march; ng into the deser~ II (p. 86). The use of 1 audatory 1 anguage 
to reinforce a positive master symbol, in this case the 
self-image, and the use of uncomplimentary terminology to create 
a Feindbi1d is nowhere clearer than in Sidwell IS treatment of the 
Trek: the Trekkers acted "1 i ke gall ant and resolute men "; they 
were the descendents of the IIheroes of Haar1em"'; their leader 
Retief was an "inte11igent, brave and God-fearing" man. The 
Matabe 1 e on the other hand were "cruel foes ", II savages "; thei r 
attack was "treacherous and unprovoked". The Zulu "savages leapt 
upon their prey ••• and beat out their brains with c1ubs"; The 
"savage hosts" were beaten off at B1aauwkrantz. The commandos 
chased the "f1ying savages" over the plains, but Dirkie Uys was 
to die among the "savages". Dirkie Uys becomes a national, and 
no longer only an Afrikaner, hero: "Long may the memory of that 
noble deed remain ••• the picture of that gallant Boer boy ••• is 
one that should never fade ••• from the minds of South African 
boys, be they English or Dutch" (p.94). This is an appeal for 
unity expressing the new sense of nationhood after 1910. Dick 
King of "reso1ute heart", was a "ga11ant rider" and IIbo1d 
horseman" (p.96). 

It is interesting that Sidwell does not even mention the Vow: for 
him, an English-speaker, it clearly had little or no 
significance, or was best left unmentioned. 

As with other British-orientated colonial writers, Sidwell sides 
with the Boers against the Blacks (of whatever tribe), the Boers 
being fellow Whites. When the Boers were ranged against the 
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is critical of the Boers and 
Thus the Boers north of the Orange 

who opposed British authority he terms "rebels" and Boomplaats a 
"revolt" (p.102). Following the Annexation in 1877, "prosperity 
came with the British flag". At Laing' s Nek the British soldiery 
fought with "heroic valour". Sidwell observes that Majuba was a 
"disgrace to Britis.h arms" (p.130), and in a spirit of 
conciliation grants that the Boers had fought "nobly" for their· 
freedom (p.131). 

The Jameson Raid and the War of 1899 were the outcome of the 
Transvaal Government's increase of its "already extensive 
armaments", and the Ui t 1 anders "chafi ng under the restri cti ons II 
on thei r freedom (p. 139) • Mi 1 ner I s "very reasonable proposals" 
were turned down by Kruger. Implicit is the accusation that the 
ZAR's obstinacy caused the war. The "distress and misery" of the 
Bri ti sh subjects who had to 1 eave the Transvaal "wi 11 never be 
forgotten" (p.14l). During the .war, British forces were 
"compelled to surrender", "retire" or were "repulsed" owing to 
the "overwhelming numbers of the enemy II (p.142), whereas the 
Boers were "compl etely routed II or "defeated". Bull er IS 

di sastrous defeats are passed off as "fail ed assaul ts": he was 
an "undaunted general" with his "splendid soldiery" (p.146). The 
Peace of Vereeni gi ng "was hai 1 ed wi th joy by both Bri ton and 
Boer" (p.146). (This statement appears ludicrous when compared 
with the Boers I perception of Vereeniging as their darkest hour). 
The progress toward Union could, however, not be held up (p.155). 
This particular edition appeared in 1910, the year of Union. 

To orientate his readers, Sidwell gives a vision of the future 
South Africa: the discovery of vast mineral resources "bids fair 
to raise South Africa to a high place among the nations in the 
history of the future"(p.13l). The still maturing national 
consciousness of the new nation is exquisitely expressed in 
Sidwell's chapter entitled "New South Africa" which opens with 
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the slogan "Advance South Africa! II (p.132). Matabeleland, the 
"new land of Promise ll where Major Wilson's Shangani patrol 
"fought sp1endid1yll(p.135), bids fair to be a "va1uab1e addition 
to British South Africa ll • 

(g) H. Bryan: Our Country. An Elementary History of Natal (1909) 

First published in 1909, the year before Union, and subsquently 
updated, Bryan's conci se texbook of 130 small pages was the 
standard work recommended in Natal primary and even junior 
secondary classes for some decades. Hugh Bryan was an 
educationist in Pietermaritzburg. The title 1I0ur Country" refers 
speci fi cally to Natal. The work shoul d therefore be seen as a 
conscious attempt to establish the identity of Natal as an 
autonomous political entity, apart from the other South African 
states. The identity formation function of history in the 
classroom is apparent here. 

The book's contents cover the by then customary topics from the 
IIdi scoveryll . of the Cape to the Fi rst Worl d War, wi th Natal the 
focus or orientation. Characteristic of the school histories of 
the time, there is heavy emphasis on military history: 13 of this 
book's 29 chapters deal directly with wars and battles, while 
several of the others make references to military conflicts. 

Bryan's treatment of what he terms the II abori gi na 1 s II ; s 
convent i ona 1 , in f act stereotyped. The Khoi were II a 1 azy, 
peaceful race" (p.10) who IIdid not make good servants", as they 
were "too 1 azy, and thei r old ways of thi evi ng were hard to 
changell (p. 10) • The San were lithe most curi ous II of the three 
aboriginal races. There are the usual allusions to their colour, 
height, and repulsive physical appearance generally. Their 
1 anguage was livery gueer", and they cou1 d not count "more than 
two"·(p.l1). Every other race hated them, "for they were cruel, 
false, and thievish". The II Bantu" men "spent their time in 
fighting" while their women worked (p.12). During the last 50 
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years the IIBantu or Natives " had become IIworse in their habits" 
(p. 13). IICOO 1 i es II had to be imported because the Zul u enjoyed 
lithe lazy life of his kraal ll (p.65). 

Shaka is presented as a skilled but cruel chief who outdid all 
other IIcruel and savage 'l kings of other nations in hi s IIthirst 
for human blood ll (p.3l). Dingane was "quite as cruel II as Shaka, 
but "more craftyll (p.34). In 1872 a British force had to be 
despatched to bring the "proud chief (Langa1abilele) to his 
senses ll (p.69). Bryan' finds the usual reasons to justify the 
British invasion of Zu1u1and in 1879: lIit was quite clear that 
the old Zulu spirit had got the upper of Ceteswayoll (p.79). Again 
in 1906 there was IItroub1e with the natives ll (p.123), during 
which IIthousands of foolish natives were killed or put in prison ll 

(p.124). During the uprising, of course, lIour men did splendid 
work ll (p. 124). 

Bryan's bias in the conflicts between the Zulus and the 
Voortrekkers is toward the latter, as fellow Whites. Yet 
understandably, from his English point of view, his sympathies 
clearly lie with the British in the conflict with the "Dutch ll in 
1842, during which the British garrison held out "bravely" 
(p.53). The Annexation of the Transvaal in 1877 is glossed .over 
in one sentence: "Theophilus Shepstone was sent up, and he 
managed to get the Dutch to accept British rule in the Transvaal ll 

(p.77). Writing in 1909, it was to be expected that Bryan would 
be concili atory toward the IIDutch i, 

- he concedes that they were 
IIbetter shots" and that they IIput their brains into their 
fighting" (p.56). This conciliatory attitude 1s further evident 
in Bryan's discussion of what he terms the IIFirst Dutch War II 
(1880-81), a conflict he appears to regret. His pro-British bias 
in the treatment of the Xhosa duri ng the "Second or Great Dutch 
Warll is, however, obvious. His sympathy clearly lies with the 
IIbadly treated" Uitl anders (p.108). He notes with pride that 
Natal IIhad done her best to help Britain in the war". 
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The establishment of Natal as a colony in 1843, its eventual 
separation from the Cape in 1856 and the immigration of British, 
Indian and German settlers, all receive attention as does the 
establishment of towns, schools, churches, industries, 
communications and the like. In a chapter entitled "Natal grows 
stronger II much is made of the progress and development of Natal 
in various fields, reflecting an awareness of the separate 
identity of the Natalians: much of the progress in Natal ••• was 
due to the energy of her own people (p.90). There is a fairly 
detailed description of the powers and composition of Natali s 
representative government, granted in 1893, mirroring the self
consciousness of this new "self-governing state" (p.101). 

Bryan, like the overwhelming majority of his fellow Natalians at 
the time, was unwavering in his loyalty to the Crown: he writes 
of "our good Queen Victoria" showing her interest in Natal by 
sendi ng out her son, Pri nce Alfred (p. 64) • Later he mourns the 
death of lithe great and good Queen Victoria" (p.121). 

The readers i. e. Whi te pupi 1 sin Natal, are provi ded wi th an 
orientation toward ttie future. Bryan anticipates the coming of 
Uni on a year 1 ater: "we must not go on li vi ng as four or fi ve 
different states in South Africa ••• if South Africa as a whole 
could be made to prosper, then Natal and all the other colonies 
would prosper with it ••• with greater effort we shall build up 
a more 1 ast i ng prosperi ty than that of days gone by II 
(pp.119-120). In the final chapter liThe Lessons of Our Story II 
Bryan provides 'orientation and inspiration for the present 
generati on by recall i ng the 1 essons of "duty, truth, honesty, 
obedience and purity" provided by the great men of South Africals 
and Natalls past, including Dirkie Uys, Dick King, da Gama, the 
Voortrekkers, Shepstone and Escombe. Names such as these "ought 
to be written on our hearts", and their deeds "are speaking to 
you" (pp.128-l3l). 
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6. SUMMARY 

One sees ; n the sy11 abuses and textbooks of the peri od the 
absolute dominance of the Imperial idea, an orientation of South 
Africa as part of the British Empire. This is characteristic of 
the British-orientated Colonial historiography of the nineteenth 
century. 

Yet a growing self-consciousness, an assertiveness on the part of 
the Cape, and to a 1 esser extent of the Natal col oni sts, and 
later the young Union, is also evident. 

There are the first moves toward a South African "White" 
nationhood, of which those who were not White could not form a 
part. 

The generally anti-Boer tenor of especially the earlier works 
gradually gives way to a more conciliatory approach to the 
Afrikaner. The indigenous peoples, however, are relegated to the 
role of enemies, and described in derogatory and weighted 
.1 anguage. 

The stereotypes and master symbols which survive today had their 
origins in this period. 

We 'turn now to history teaching in the Zuid-Afrikaansche 
Republiek, and Orange Free State during the same period, where 
the second stream of historiography, the Afrikaner nationalist, 
increasingly manifested itself. 

 
 
 



CHAPTER 4 

AFRIKANER STIRRINGS: NATIONAL CONSCIOUSNESS AND 
THE TEACHING OF HISTORY IN REPUBLICAN SCHOOLS TO 1900 

1 THE AWAKENING OF AFRIKANER NATIONALISM 
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Unti 1 about 1877 the terms "South Afri ca" and "Afri kaner. Vol k" 
had little or no spiritual or political meaning for the 
Afrikaners, who lacked political unity and' national 
consciousne$s. The Great Trek had sundered the Afrikaners into a 
Republican North and a Colonial South, the two having few 
sentiments in common. The Afrikaners of the Cape, in particular, 
lacked a sense of identity as the stimulus necessary for the 
development of national consciousness was not present. 

Before 1881 it seemed as if the Dutch-or Afrikaans-speaking 
element was desti ned' to di sappear. 1 Po 1 i ti cally, economi ca 11y, 
militarily and culturally they were in an apparently hopeless 
position in the face of overwhelming British superiority. G.D. 
Scholtz contends that had it not been for external factors, the 
Cape and Natal Afrikaners would eventually have become completely 
Ang1icised 2 It was the existence of the two independent 
republics which in the long run ensured the continuation of Dutch 
traditions (language, religion, constitutional forms and so on) 
in South Africa. Here the Afrikaans-speaking child could be 
taught in his mother-tongue, and the curriculum decided upon by 
Afri kaner governments. Yet even under these ci rcumstances the 
lack of national consciousness in the early years was noticeable. 

Before 1881 the dispersed groups of Afrikaans-speakers lacked a 
historical awareness of themselves. The Transvaal War of 
Independence was to change that: it gave them a common sum of 

1 G.O. Scholtz, Ole Ontwlkkeling van ale Polltieke Oenke van ale 
Afrikaner, Deel III, p.10S. 

2 Ibla., p.601. 
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recollections of illustrious achievements. The vague stirrings 
before 1881, already given impetus by the Afrikaans language 
movement, became an awakening on a national scale : "Afrikaans 
nationalism took root at Majuba". 3 National awareness in turn 
gave rise to questions about the Afrikaner's past, characteristic 
of the interconnectedness of national and historical 
consciousness. The present struggle was extended retroactively, 
projected into the events of the past to focus on uni ty, on 
common roots. 4 The resul t was the appearance of "nati ona 1" 
history, a counter to British or Cape history. From now on, the 
Afrikaner would be reclaiming his past, so as to justify himself 
in the present, and legitimate his claims on the future. Common 
memories were woven together into a whole, a "c1osed image of the 
past". 5 After 1881 the Afrikaner .nationa1 awakening would once 
more slow down due to lack of external stimuli until the crises 
of 1896-1902 again fanned the flames of nationalism. 

From the apparent emasculation of the Cape Afrikaners as British 
subjects, we turn now to the growth of Afrikaner historical and 
national consciousness in the Republican north and in the Z.A.R. 
in particular. It is obvious that the teaching of history was to 
playa key role in the stimulation of th"is consciousness. The 
growing national self-consciousness of the Republican Transva1ers 
after 1881 can be traced to several influences: (a) the regaining 
of political independence through the agreements of 1881 and 
1884; (b) pride in their military achievements during the 1880-81 
War; (c) greater internal cohesion due to an improved 
communication system of roads, and subsequently on rai lway and 
passes; (d) a steadily expanding education system; increased 
state and personal wealth through the discovery of gold in the 

G.O. Scholtz, O,e Ontw,kkel,ng van d,e Pol,t,eke Oenke van d,e 
Afrikaner, Deel III, p.6ol. 
See F.A. van Jaarsve1d, The Afrikaners Inter~retation of South 
African History, p.44; and F.A. van Jaarsvel , The Awaken,ng of 
Afr,kaner Nat,ona1ism, pp.114,160,190,202. 
F.A. van Jaarsveld, lewende Verlede, p.66 (lIges1ote geskiedenis
beeld"). 
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eastern Transvaal and later on the Witwatersrand, and the 
resultant increase in trade and commerce; (e) an expanding state 
bureaucracy; and (f) last but not least, external threats and 
stimuli mainly in the form of British expansionism and internal 
threats arising from the presence of a large foreign-born 
minority. 

From the 1880 I S many European nati ons began to compete for the 
acquisition of a colonial territory in Africa, Asia and 
elsewhere. Those that already possessed large overseas empires, 
such as Britain, France, Spain and Portugal, were determined to 
enlarge them; others such as Germany, Belgium and Italy felt the 
need to acquire empires commensurate with their newly-found 
power. The result of this aggressive outpouring of European 
nationalism was the imperialism so characteristic of the period 
between 1880 and 1914. 

In Southern Africa, Germany, Britain and Portugal divided the 
subcontinent between themselves. Within a decade, the two Boer 
Republics found themselves surrounded by British (or Portuguese) 
territory, with any possibility of expansion blocked. This 
encirclement was probably less traumatic for the Free State whose 
northern and southern frontiers had already been fixed in 1852 
and 1854, and whose eastern and western boundari es had been 
agreed upon in 1869 and 1871 respectively. In addition, the 
Orange Free State did not experience the same rapid expansion in 
economi c power, nor was it threatened from wi thi n by a 1 arge 
number of foreigners as was the Z.A.R. 

In Chapter 1 four elements of national aspirations were 
i dent i fi ed and these may be recogni zed in the Z. A. R. in the 
period under discussion. These are: (a) the striving for national 
unity; the striving for separateness usually in the value 
attributed to a separate national language (i.e. 
Dutch/Afrikaans); (b) the striving for independence from foreign 
(i.e. British) domination and internal freedom from unnationa1 
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forces (i.e. the Uit1anders); (c) the striving for prestige, 
dignity and influence (i.e. their own national symbols, 
impressive public buildings, the N.Z.A.S.M. railway, missions 
abroad, the Staatsarti11erie, and so on). 

The efforts of Krugerls Government to expand the frontiers of the 
Z. A. R to the north, the south-east and south-west were to be 
effectively frustrated by the British at every turn. Their 
attempts to push into Bechuana1and (Stel1a1and and Goshen), 
possibly to link up with German South West Africa were blocked in 
1885; as were Kruger's vigorous efforts to secure the Z.A.R. its 
own outlet to the sea. By the mid 1890 ls the Transvaal had been 
in effect encircled, with the establishment of British hegemony 
north of the Limpopo. A further powerful stimulus to Transvaal, 
and indeed Afrikaner nationalism, was provided by the Jameson 
Raid, together with the pro'of of an internal conspiracy on the 
Rand produced at the subsequent trial. 

The feelings of Republican Afrikaners, particularly those in. the 
Z.A.R., on the eve of the outbreak of hostilities in 1899 are 
articulated in no uncertain terms in Een Eeuw van Onrecht, 6 

pub 1 i shed two days before the war began. 'Wri tten by J. de V. 
Roos and General J.C. Smuts, this official pamphlet served as the 
political manifesto of a whole generation of Republican-minded 
Afrikaners. Indeed van Jaarsve1d7 contends that "Een Eeuw van 
Onrecht served as the basis of the Afri kaners I thi nki ng on the 
past; their historical ideology, historical perspective and view 
of the past unti 1 about 1961" • Smuts, author of the 
introduction, puts Britain in the dock and finds her guilty of a 
century of crimes committed in a "hypocritica1 spirit of 
annexation and robbery".8 

6 See F.J. le Roux, (Tr.), ~ Eeu van Onreg. 
7 F.A. van Jaarsve1d, Omstrede SUld-Afrlkaanse Verlede, p.16. 
8 F.J. 1e Roux, (Tr.) ~ Eeu van Onreg, p.13. 
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Accardi ng to him "'the court of hi story" ("di e regbank van di e 
geskiedenis") could not but find Britain and her imperialistic 
expansionism guilty.9 The pamphlet ends on a fiery note: 

"May the hope whi ch burned in us in 1880 now also burn in 
our hearts and be a beacon of 1 i ght for us on the road 
that leads us through blood and tears, to a truly united 
South Afric;O... Africa for the Afrikaner" (original 
emphasis). 

Within a year the two Republics had been extinguished. 

2 HISTORY TEACHING IN THE BOER REPUBLICS TO J900 11 

2.1 The content of history teaching in the Z.A.R. 

With the loss of independence in 1877 and the British foe in 
thei r mi dst, the Transva 1 ers were forced to refl ect on thei r 
past, present and future. 

Contemplation of their past provided a historical dimension in 
their new condition of self-awareness and gave the Transvaal 
"volk" historical stature as well as oneness with Afrikaners 
elsewhere. Weilbach and du Plessis's Geschiedenis van de 
Emigranten-Boeren en van den Vrijheidsoorlog (1882) mirrored 
the Transvaal's achievements. In the Transvaal too there came a 
demand that national sentiment should be stirred and strengthened 
by the thorough and i nspi red teachi ng of the hi story of the 
fatherland. 12 Festivals to commemorate Dingaan's Day, Paardekraal 
and Majuba helped to keep alive the collective memory of such 
stirring events. 13 

9 F.J. le Raux, (fr.), i Eeuw van onreg, p.6S. 
10 Ibid., p.70. 
11 See M. A. Basson, Die Britse Invloed in die Transvaalse Onderwys 

1836-1907, Archives Year Book, Nineteenth Year, Vol II,pp.42-l42, 
and J. Ploeger, Onderwys en Onderwysbeleid in die Suid-Afrikaanse 
Re ub1iek onder Os. S.J. du fOlt en Dr N. Mansve1t (1881-1900). 

12 •• van aarsve , e 
African History, p.4'-1-.---------'--------

13 F.A. van Jaarsveld, Geskiedkundige Verkenninge, p.61. 
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As a result of the religious nature of the Boer pioneers, it 
cou 1 d be expected that readi ng (of, for examp 1 e the Bi b 1 e) , 
singing (devotional), arithmetic, writing and religious 
instruction would form the basis of the curriculum in the early 
years of the Transvaal Repub1ic. 14 Besides Biblical Studies, 
there was no provision made for history until 1859. 

As early as 1856, however, Professor Lauts,15 an enthusiastic 
supporter of the Repub 1 i cs, was p 1 eadi ng that the hi story of 
their Voortrekker forebears be taught in Transvaal and Free State 
schools: a knowledge of the history of the fatherland as well as 
the Dutch language was essential for national education. De 
Kaapsche Landverhui zers in lui d-Afri ka (1847) , as well as J. 

Stuart IS De Ho 11 andsche Afri kanen en hunne Repub 1 i ek in 
luid-Afrika (1854) dealing with the history of Dutch-speakin.g 
South Africa, were available at the time. 

The School Commission, appointed by the Transvaal Government, 
drafted a set of regulations in 1859. Article 816 read: 

"Instruction shall be given in reading, writing, 
arithmetic, grammar and language study, geography, history 
of the fatherland, as well as general Bible history.1i 

According to inspection reports of the period, few of these 
subjects were actually offered at most schoo1s. l7 There is no 
indication of subject content. 

The church schools established by the Gereformeerde Kerk around 
1864, did make provision for the history of South Africa, 
especially of the Transvaal, and general history in their 
sy11abuses. 18 No indication is given of the nature of the 

14 See S.S. Barnard, B1ankeonderwys in Transvaal ln Ristorles
Padagogiese Perspektief, p.37; and M.A. Basson, Ole Britse 
Inv10ed ln dle Transvaa1se Onderwys, 1836-1907, ch. IV. 

15 De 2uld-Afrlkaan, 28.4.1857. 
16 E.G. Malherbe, Education in South Africa, Volume 1, p.229. 
17 S.S. Barnard, Blankeonderwys in Transvaal, p.39. 
18 l.A.R. Staats Courant, Nr. 86, 28 February 1865. 
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material to be studied. The Education Act of 1866 made it 
compulsory for teachers to teach Bible and IIVader1andsche il 

hi story 19 but the regu1 ati ons of 1867 make no menti on of the 
teaching of history.20 It should be borne in mind that there was 
no secondary schooling offered at that time. 

The Burgers Act of 187421 made provision for II wyk-sko1e ll (ward 
schools) which would offer instruction in, amongst other 
subjects, history. Higher education would offer a comprehensive 
curriculum which would include history. The content was vaguely 
described as "principles of history". The Act did also mention a 
knowledge of the main events in general, as well as South African 
history as a requirement for teachers I examinations, but did not 
specify further. In 1877 Britain annexed the Transvaal. 

During the British annexation period, 1877-1881 22 , Vacy Lyle, the 
Superintendent General of Education, devoted considerable 
attention to the teaching of history. In his Circular Nr. 2523 

he canvassed the opi ni ons of teachers as to the sui tabi 1 i ty of 
textbooks. Teachers recommended amongst others Co11ier ' s History 
of the British Empire, and C1eig ' s One Life of the Duke of 
Wellington. Predictably, none of the books recommended or used 
in this period dealt with South African history. This reinforces 
the impression that there was as yet little evidence of 
historical or national consciousness among Transvaal Afrikaners. 
Even had there been the inclination to use history teaching to 
stimulate national consciousness, there would have been little 
opportunity to do so - by 1877 only 8 per cent of chi ldren of 
school-going age were actually in school in the Transvaa1. 24 

Z.A.R. Staats Courant, Nr. 165, 4 February 1866. 
Z.A.R. Staats Courant, Nr. 213, 21 August 1867. 
Z.A.R. Staats Courant, Nr. 560, 13 January 1875. 
See M.A. Basson, Die Britse Inv10ed in die Transvaa1se Onderwys, 
1836-1907, ch. VI. 
T.£.D.A., Re~ort on the State of Education in the Transvaal, 
16 December 878. 
E.G. Ma1herbe, Education in South Africa, Vol 1., p. 249. 

 
 
 



25 

26 

27 

28 
29 

30 

124 

Still during the British annexation, Ly1e 1s successor, in 1879, 
prescribed the following books: C1eig 1s History of England 1 and 
!!; Juta1s History of England; Whitets Outline of History, and 
J.H. Rose1s Verhalen.uit de A1gemeene Geschiedenis voor Scholen 
en Hui sgezi nnen (Stori es from General Hi story for Schoo 1 and 
Family) (1877), which included one chapter on the history of liOns 
Vaderl and II; Theall s Compendi um of South Afri can Hi story and 
Geography; du Toit1s Ons Yolk; Wilmot1s History of the Cape 
Colony for Use in Schools; and Noble1s Zuid-Afrika, Zijn Verleden 
en Zijn Heden (South Africa, Its Past and Its Present).25 

Educat ion in the Z • A. R. in the peri od up to the 1880 1 s was 
increasingly under English influence,26 due partly to the 
shortage of Dutch-speaking teachers and Dutch-language 
textbooks. 27 For example, in Potchefstroom in 1866, 22 of the 
66 pupils were taught exclusively in English. 28 This reflected 
the 1 ack of a sense of di recti on and i denti ty in the young 
Republic. The successful conclusion of the War of Independence in 
1881 brought with it a new sense of self-confidence and national 
awareness. 

With the restoration of independence, the Transvalers proceeded 
to elect thei r own Government and to put thei r State in order. 
The new Superintendent, the Rev. S.J. du TOit,29 appointed in 
1881 was, according to Coetzee30 , a IIprotagonist of Christian 
National educationll. 

P.C. smit, ~ Hlstories-Krltlese Studie van die Geskledenls-
1eergang van dle Transvaalse Middelbare onderwys, p.5. 
See M.A. Basson, Ole Br1tse Invloed ln the Transvaalse Onderwys, 
1836-1907, for a scholarly study of Brltlsh influence ln 
Transvaal education up to 1907. 
J. Ploeger, Onderwys en Onderwysbe1eid in die Suid-Afrikaanse 
Re

t
ub1iek, pp.42-50. 

J •• Coetzee, Onderwys in Transvaal 1838-1937. p.34. 
See J. Ploeger, onderwys en onderwysbeleld In die Suid-Afrikaanse 
Re~Ub11ek. pp.13-67. on S.J. du fOlt's te~ of offlce. 
J .• Coetzee, \Onderwys in Transvaal 1838-1937, p.48. 
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The Du Toit Educati on Act of 188231 had as the primary aim of 
formal education, preparation for catechism. In addition to the 
usual subjects, secondary schools could, if requested, also offer 
geography and history. No provision was made for history in the 
primary phase. 32 

A year later,33 in 1883, however, renewed emphasis was placed on 
history as a school subject. This would include the history of 
the Transvaal and South Africa, as well as General History. The 
following books were to be used: 

Std 4 Wilmot 
Std 5 De Liefde 

Std 6 Bosscha 

History of the Cape Colony 
Aoof~ebeurtenlssen der A1gemene 
Gesc iedenls 
Schets van de Algemene Geschiedenis. 

The Std 4 syllabus covered South African history from the 
Portuguese discovery up to the Bloemfontein Convention of 1854. 

From 1884 inspectors of education began reporting on the 
situation regarding history teaching. 34 From the public 
examinations of 1880 and thereafter,35 the following can be 
concluded: 

a) recent events in the history of the Transvaal (i .e. the 
Annexation and 1880-81 War) enjoyed most attention; 

b) the Voortrekker period received the next most attention; 
c) the hi story of the Transvaal between 1858 and 1877 was 

scarcely dealt with; 
d) Cape history was not dealt with at any great length; 
e) general history was not examined at all; 
f) the implications of the London Convention of 1881 and 1884 

for the young state were fully recognized; 
g) current events were treated as history, as were very recent 

events in the Transvaal. 

J. Ploeger, onderwys en onderwysbe1eld ln die Suid-Afrlkaanse 
Re~ubliek, pp.330-333. 
S •• Barnard, Blankeonderwys in Transvaal, p.72. 
Z.A.R. Staats Courant, Nr. 116, 3 May 1883. 
See T.E.O.A., Z.A.R. - Onderwijsvers1ag for the years 1884 and 
following. 
p.e. Smit, n Histories-Kr1tiese Studie, p.8. 
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Inherent in thi s treatment of hi story are several examp 1 es of 
bias by omission and by disproportion. From this it becomes clear 
that the two poles of Afrikaner history are already apparent, 
i • e. the Great Trek and the Ang1 0-Transvaa 1 War. The 1 atter 
would in time be supplanted by the Second Anglo-Boer War. 
Furthermore, the above illustrates that recent events were being 
studied, useful as they were (and still are) for raising the 
political and national awareness of pupils. 

The Education Act of 189236 determined that the principles of 
history, both general and South African (Z.A.R. in particular), 
were to be included in the school syllabus. Inspectors' reports 
on the teaching of South African history and especially Z.A.R. 
history would be obligatory, and history was to be compulsory 
also at schools for gir1s. 37 To an increasing extent the 
Transvaal authorities were fostering a knowledge of their 
country's own national history. This once again shows the 
mutually reinforcing effect of historical and national 
consciousness. 

The official history syllabus prescribed for secondary schools in 
the 1892 Act was as follows: 

Std 4: the history of South Africa from 1486 to 1814; 
Std 5: the Igehee1e" history of South Africa and that of the 

Z.A.R. in particular; 
European history since 1789; 

Std 6: repetition and more detailed history of South Africa, 
and a concise review of world history. 

The Act also determined that the "Schoolwedstrijd" would be taken 
after completion of Std 638, and for this the history of South 
Africa from 1486 to 1806 was prescribed. 39 

The 1892 Act, while making the history of the Z.A.R. obligatory 

36 Notulen van den Eersten vo1ksraad, 1892, pp.123-129. 
37 E.G. Ma1herbe, Education ln South Africa. Vol 1., p.28l. 
38 T.E.D.A., Z.A.R., Schoo1g1ds 1892, p.29-30. 
39 Locale Wetten der Z.A.R. 1890-1893, p.607. 
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in the primary school, provided for history where it was 
required. 

In 1893, 1771 pupils were recelvlng instruction in South African 
hi story and 426 in general hi story. 40 Two years 1 ater these 
figures were 3652 and 377 respective1y,41 reflecting a growing 
trend in favour of IInational ll history. By 1896, 1429 were taking 
South African history, 4886 the history of the Z.A.R. and only 
270 general history.42 

Under the energetic leadership of Dr N. Mansvelt, education in 
the Transvaal f1 ouri shed between 1891 and 1900. Due to hi s 
efforts and those of hi s predecessor, Rev. S. J. du Toi t, the 
number of Whi te pupi 1 sin state-ai ded schoo 1 s increased from 
fewer than 700 in 1875 to over 12 000 by 1897. 43 Of importance 
for this study is that this meant that an ever larger percentage 
of the Repub 1 i CiS youth was bei ng exposed to hi story teachi ng, 
albeit a majority of them only at primary level. 

In 1893, the history syllabus was changed. The syllabus for the 
South African history component44 was as follows: 

IIBeginning in 1835-38: the Great Trek; grievances; first 
Trekkers; later Trekkers; in Natal; the Zulus; the Trekkers in 
the Orange Free State and the Transvaal; Pretori us to the 
Transvaal; coat-of-arms and flat; Keate; Burgers; Dors1and 
Trek; Sekhu~unl; Shepstone annexa ion; deputations to England; 
Zulu War in Natal; War of Independence; Conference in 
Pretoria; western border and the natives; administration of 
the S.A.R.; Kruger; the mines; Swazi1and. 1I 

In 1895 the syllabus was again revised, effecting a new approach 
to the subject. In a memorandum on history teaching, the 
Superintendent stated explicitly that national ("vader1andsche ll

) 

history was intended to arouse and strengthen national sentiment. 

Z.~.R. Staatsalmanal< lS95, p.74. 
Z.~.R. Staatsalmanal< lS97, p.65. 
Z.~.R. Staatsalmanal< lS9S, p.67. 
Z.~.R. Staatsalmanal< lS99, p.71. 
Z.~.R. Staatsalmanal< lS96, p.93. 
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The suffering and martyrdom ("marteling") of the nation should be 
faithfully imparted to the young, and should aim to inspire them. 
Young Transvalers should live in the deeds of their forebears and 
gain courage and inspiration for the future, to remain upright in 
the hour of danger. 45 While pupils in the Cape and Natal schools 
were bei ng taught to be 1 oya 1 subjects of the Queen, Transvaal 
children were being taught that they were sons and daughters of 
the Voortrekkers, fiercely independent of Britain. 

For Std 4 the 1895 syllabus prescribed the history of the 
Republic, beginning with the Great Trek, and the history of South 
Africa from 1486 to 1600. For Std 5 the entire history of South 
Africa and the Z.A.R. in particular was required, as well as the 
history of the Reformation in broad outline. As before, the Std 6 
classes dealt with the repetition and extension of the history of 
South Africa. 46 

The examination papers set by the Raad van Examinatoren in 
189847 provide considerable insight into the nature of the 
history being studied in the Z.A.R. at the time. There is a heavy 
emphasis on conflict and disputes, with Britain and on military 
history generally. In the three examinations (I, II and III 
Class) for teachers, there are questions on the Great Trek, 
battles such as Blood River and Ingogo, the War of the Axe, the 
Diamond Fields Dispute, conditions of citizenship in the Z.A.R. 
and the "Sister Repub1ic", and the Sand River and Bloemfontein 
Conventions. In these, as well as the "Schoolwedstrijd" 
Examinations, there are always questions on the Annexation and 
the Anglo-Transvaal War, another example of 'bias by overemphasis, 
a 1 though understandable. The peri od 1877-1881 must have been 
covered in considerable detail, judging from the following 
examples of questions posed: 

T.E.D.A., Z.A.R. schoo1g1ds 1895, pp. 36,61. 
T.E.D.A., Z.A.R. SChoo1~1ds 1895, p.39. 
A.I. Raubenhelmer, Dleeskledenis-Handboek op Skoo1 met 
Besondere Verwysing na SUla-Afrlka, p.19. 
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"What were the exp 1 i ci t promi ses made by Shepstone in hi s 
Annexation Proclamation ••• with reference to : 

(a) an own legislature for the people ("volk"); 
(b) the official use of the Dutch language?"; 

"What is the main content of the extraordinary Proclamation 
issued by the Triumvirate in December 1880?" 

It would have been interesting to have been able to discover some 
of thf;! answers to the following questions posed in the 1898 
"Voorbereidend Examen ll

: 

"When did the Hottentots gain equality with the whites in the 
Cape Colony accordi ng to the 1 aw, and what ; s your opi ni on 
regarding the complete legal equality between black and white 
in South Africa?" 

The quest; ons on South Afr; can hi story contai ned in the 1899 
Examination 48 also illustrate to what degree the British and the 
Blacks were perceived to be a threat, especially in the military 
field: 

"Describe the first conquest of the Cape by the English" 
"Name in chronological order ••• the battles during the War of 
Independence (IIVrijheidsoorlog")1 -
"What can you tell of the third Basuto War fought by the Free 
State? And the war against Makapan?1I -
"Moselalatze TSTc) was three times defeated by the 
Voortrekkers: where, when and under whi ch Conunandants di d 
these victories take place?1I 

"Name the four greatest battles of the War of Independence, 
referring to (a) the name of our commanders, (b) the day and 
the month of each battle and ec) the outcome of the conflict 
in each case. 1I 

The dominance of military terminology - wars, battles, victories, 
struggles, conquests, etc. is strongly reminiscent of Cape 
Colonial historical writing. In both instances, the new states 
had been threatened, or had felt themselves to be threatened, by 
extern a 1 enemi es on thei r fronti ers. By 1899 when the above 
examinations were taken, the Z.A.R. once more perceived itself to 
be the imminent victim of further British aggression. The 
Jameson Raid and complicity of certain Uitlander elements on the 

48 T.E.D.A., Z.A.R. Kalendar, Raad van Examinatoren, 1899, pp. 6-88. 
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Rand in the attempt to overthrow the Republican Government had 
raised national sentiment to fever-pitch. The stronger the 
Imperial pressure on the Transvaal became, the more its citizens 
drew inspiration from their national history.49 

The 1899 "Onderwijzerexamen"50 covered a section headed 
"Staatsinstellingen, Z.-Afrika" with questions on the 
legislature, judiciary and executive of the Z.A.R. Government, 
and the constitutional and political issues in the other South 
Afri can states, e. g., "Compare the composi ti on of the Executi ve 
Council in this Republic with that in the ISister Repub1ic lli • In 
the papers for both teacher1s certificates the following question 
was set: 

"What ar~ the stipulations of the present constitution of this 
Republic concerning the equalisation of people of colour 
(lgek1eurdenl) and whites?" 

A knowledge of a state1s constitution and political structures 
is, as had been di scussed in earl i er chapters, regarded as an 
essential means of legitimating that state1s authority. 

2.2. History Teaching in the Orange Free State 

49 

50 

After the signing of the conventions of 1852 and 1854, the bonds 
between the Afri kaners of the north also tended to slacken and 
dissolve; internal dissensions, individualism, local disputes 
and civil strife were the prevailing symptoms in the Transvaal of 
the 18601s. There were insufficient binding factors to promote 
unity and a true national consciousness. The renewed attack by 
the British government on the independence of the Republics was 
to alter thi s. The change fi rst came about in the Free State. 
Unifying forces such as the wars against the Basuto drew the Free 

F.A. van Jaarsveld and J.I. Rademeyer, Teorle en Metodlek Vlr 
Geskiedenisonderrig, p.87. 
Ibld., pp.36-37. 
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Staters together as a consci ous group, wi th a newly di scovered 
perception of their national personality and their common 
desti ny. It was a spur to nati ona 1 awareness; the Orange Free 
State became their fatherland. In 1874 the President instructed 
that the O.F.S. anthem be set to music for use in state schools. 

In their indignation at the threat from outside, the Free Staters 
gave thought to themselves and their history. Questions were 
posed as to their origin, place and future in South Africa. As a 
group they were requi ri ng ori entati on through hi story. It was 
in thi s spi ri t that the fi rst Free State and Afri kaner 
historical writing saw the light of day with its essence being 
the relations between British and Boer, and with the Great Trek 
as its first pole or starting point. 5l 

H.J. Hofstede's Geschiedenis van den Oranje-Vrijstaat (1876) was 
made possible by the financial support of the Free State 
Government. The title reflects a limited vision that was not yet 
extended to the rest of South Africa. At a time of crisis (the 
loss of the Diamond Fields and wars on the eastern boundary), it 
created a point of departure in the Free Staters' history which 
gave them a background and a frame on whi ch they coul d weave 
their dreams for the future. It was the product of, and stimulus 
for, a growing national consciousness. 

The Angl 0-Transvaa 1 War of 1880-81 broadened Free State 
patriotism into a more encompassing Afrikaner patriotism. In 
contrast to· Hofstede, C.P. Bezuidenhout's little book, De 
Geschiedenis van het Afrikaansche Geslacht van 1688 to 1882, 

provided a common basis for the origins and meaning of the 
existence of the Afrikaner people. An interest developed in the 
collection of source material dealing with their forebears and a 
great veneration of their predecessors. Monies were collected for 

51 See F.A. van Jaarsve1d, The Afrlkaner's Interpretatlon of South 
African History, pp. 33-35; and Ole Afrlkaner en sy Geskledenls, 
pp. 82-92, by the same author. 
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a national monument to Retief and other Voortrekker heroes. The 
stronger the national awareness became in the 1880 1 s, the greater 
was the need felt for "cl ear and correct" facts on the previous 
generation in school books, and that these facts should be 
presented from an Afrikaner point of view. 52 

The aim of education in the early O.F.S., as in the Z.A.R., was 
to enable children to read the Bible and prepare them for 
catechism, and thus for acceptance in the community. The first 
school in Bloemfontein was established in 1849 with an enrolment 
of 28. 53 

Three years later the first education regulation was promulgated, 
prescribing reading, writing, arithmetic, grammar, geography, 
Dutch and English. The private English schools offered history 
among the fourteen subjects in their curriculum. 54 It is not 
known what history was taught, but one may safely assume that it 
was the same history as was being taught in Cape schools at the 
time, i.e. British history. 

In 1863 the Volksraad appointed an education commission to revise 
and supplement the fragmentary education regulations already in 
existence. The report which was accepted by the Volksraad as the 
Education Ordinance of 1863 made provision for, amongst others, 
Bible history and history as such. The spirit and content of 
this ordinance was very similar to that of the Z.A.R. of 1859. It 
was not possible to establish exactly what the nature of the 
subject content was. At Grey College in 1868, for example, we do 
know that the subjects examined included Bible history, general 

52 See F.A. van Jaarsveld, The Afrikanerls Interpretation of South 
African History, p.36. 

53 P.S. Malan, Onderwys in die Oranje-Vrystaat (1854-1874), p.26~ 

54 P.A. Grobbelaar, Middelbare Onderwys in die Oranje-Vrystaat, 
1910-1952, Met Spesiale Verwysing na Leergange en Leerplanne, 
pp.6-8. 
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history (the history of the Netherlands according to Bosscha from 
1500, and the history of England up to the end of the reign of 
Edward 11).55 

Ordinance No. 5 of 1872 also made provlslon for the teaching of 
history (Bible, general and "besonder" i.e. Free State) at both 
Grey College and the Normal School in Bloemfontein and the 
district schools 56 All schools receiving state aid were subject 
to annual inspection. Amongst the subjects to be examined by the 
inspectors was general history. At this time Free State schools 
did not have textbooks written specifically for them, and would 
have been using the same standard British textbooks as the Cape 
schools (see Ch.3). Brebner, the Inspector of Education, ma~es 

no mention of history teaching in his inspection reports of the 
1870 1 s, although many other subjects are reported on. 57 

In October 1874, Brebner wrote to the University of the Cape of 
Good Hope concerni ng the admi ni strati on of candi dates from the 
O.F.S. wishing to write the Universityls examinations. Permission 
for O.V.S. candidates to enter was granted the following year. 58 

By 1876 however Brebner was reporting that at Winburg the pupils 
had an "adequate ll knowledge of the history of South Africa, and 
at Ventersburg Iia very good" knowledge. At Bethlehem they had 
studied only Arthurls History of England. At Grey College only 
general history was examined. 59 In his report for 1878 the 
Inspector of Education complained that at Kroonstad the pupils 
were learning "English history instead of Dutch (history)".60 
At the school where H.J. Hofstede, mentioned above, taught, 

55 P.S. Malan, onderwys ln dle oranJe Vrystaat, p.306. 
56 Ibid., 339. 
57 Ibid., Ch.7. 
58 Ibid., p.433. 
59 Unisa, Verslag van den Staat van het Openbaar Onderwijs 1n den 

OranjevrlJstaat over het DienstJaar 1876-7, pp.9-17. 
60 Onlsa, Vers1ag van den Staat van het Openbaar Onderwijs 1n den 

OranjevrlJstaat, 1878, p.13. 
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Brebner reported that the pupils knew only "a little" South 
African history, while at Grey College the pupils· knowledge of, 
interestingly, the history of the Cape Colony was livery gOOd ll •

61 

It 1 s strange that nowhere throughout the reports in the 1 ate 
1870·s does Brebner give an indication as to whether Hofstede·s 
book was being studied, while the titles of textbooks in several 
other subjects, including those for English history, are 
mentioned. History teaching appears to have been haphazardly 
organised, being taught one year in a particular school, but not 
necessarily the next. Beside the chronic shortage of textbooks, 
there was also a desperate shortage of suitably qualified 
teachers in the Free State, as in the other South African 
states. 62 

From 1879, student teachers studied the history of South Africa 
to 1806 during their second year of study.63 From the reports of 
this period, it appears that South African history was synonymous 
with Cape history.64 In the appendix to his 1878-79 Report, 
Brebner lists the subjects for examinations for each standard: In 
Std 4, IIGeskiedenis van Zuid Afrika ll is introduced; in Std 5, 

IImodernll General history, and in Std 6 "De Oude Geschiedenis ll •65 

By 1883 the sy11 abus for Std 7 was also bei ng prescri bed: the 
history of Holland from the abdication of Charles V to the death 
of William III, or the history of England from 1485 to 1702. 66 

Just as history teaching in colonial schools at the time was 
orientated towards the British Empire and its history, so the 
Republican schools looked to Holland for their history. This 

Onisa, Vers1ag van den Staat van het open6aar OnderwiJs 1n den 
Oranjevr1Jstaat, 1878, pp.2S-26. 
E.G. Ma1her6e, Education in South Africa, Vo1.1, p.247. 
P.S. Malan, Open6are Onderwys V1r 91ankes in die Oranje
Vrystaat 1874-1899, p.60. 
On1sa, Vers1ag van den Staat van het Openbaar Onderwijs in den 
OVS over het lenstJaar 1878-79, p.S. 
I6la., 91J1age A, p.26. 
Unisa, Verslag van den Staat van het Openbaar Onderwijs, in den 
OranjevrlJstaat 1883, 
p.3S. 
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remained the content of the Free State history syllabuses until 
the outbreak of war in 1899. The higher standards, of course, 
followed the Cape syllabuses to qualify themselves for admission 
to the University of the Cape of Good Hope examinations. 

The 1 ast quarter of the ni neteenth century in South Afri ca was 
characteri sed by the emoti ona 1 debate on the 1 anguage issue. 
Dutch, English and gradually Afrikaans too, became locked in a 
three-corned contest for. recogni ti on or supremacy. The hi story 
of the 1 anguage issue is beyond the scope of thi s study. It is 
sufficient to note that the Free State was no exception, and that 
right up to the W~r of 1899, the question of the medium of 
instruction in its schools remained a most contentious issue. 
Where the language issue does concern us is the recommendation by 
an education commission appointed by the Vo1ksraad in 1891, that 
Free State and South African history be taught through the medium 
of Dutch and not Eng1 i sh. At a teachers congress the fall owi ng 
year there were complaints from English-orientated teachers that 
certain subjects, particularly history, were difficult to teach 
in Dutch because the available books were unsuitable for school 
use. 67 

In 1891 President Reitz urged that Free State pupils imbibe more 
patriotism: by studying the deeds and experiences of their 
forebears, their heritage, and their country, the danger that the 
Free State would lose its "oranje-kleur" would be diminished. 68 

Agai n in 1896, at a teachers I congress, it was necessary to 
emphasize that II a truly national spirit and ardent love of the 
fatherland ll should be inculcated 1n the schools in order that 
pupils be willing to defend their home1and. 69 This reflects the 
awareness of the possi bi1 i ty of war in the wake of the Jameson 
Raid. 

P.S. Malan, 0benbare onderwys Vlr Blankes ln dle oranJe
Vrystaat, p.l 5. 
Quoted in P.S. Malan, ibid., p.197. 
De Express, 10 April 1896, as quoted in P.S. Malan, ibid., p.247. 
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It is difficult to establish to what extent the history of the 
Free State i tse 1 f was bei ng taught at the schools before 1899. 
That it was taught at all is evi denced by the report of Fi rst 
Inspector Kupferburger in which he deplores the poor knowledge of 
the geography and history of the O.F.S., and of South Africa in 
general, displayed by the Railway School pupi1s. 70 

2.3. Characteristics of Republican History Syllabuses 

10 

It has been seen that from the early 1880's history teaching in 
the Z.A.R. included recent events which were treated as history. 
In fact contemporary hi story recei ved the most attenti on ~ In 
this way the political and national awareness of pupils could be 
increased, and the policies of the Republican Government 
legitimated. 

The period of the Great Trek and the 1880-81 War of Independence 
emerge as the main axes of Republican history. 

The Government con sci ous 1y fostered a know1 edge of the 
·Transvaa1's own national history to reinforce identity and to 
provide national orientation for the young Republic. By the early 
1890's pupils were being expected to study their country's 
history in the context of South African history. British history 
was treated as part of general history. The Netherlands, rather 
than Britain, figured as Mother Country. 

In contrast to the hi story bei ng taught in Col oni a 1 schools at 
that time, history in Transvaal schools placed the greatest 
emphasis on South African or "national" history. 

From the examination questions of the period, it is clear that a 
detailed knowledge of the events surrounding the Great Trek, the 
Diamond Fields Dispute, and the Annexation of 1877, was required. 

Onlsa, Rapport van den Eersten Ins~ecteur van Scho1en gedurende 
de Maanden Februari-Juni 1898, p.S • 
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In this manner an acute awareness of British injustices could be 
aroused. Both the British and the Blacks were seen as threats to 
the Repub1ic l s existence. This anxiety manifested itself in the 
heavy emphasis on military conflicts. The stronger the British 
threat loomed, the more the Republic could draw inspiration from 
its "heroic" past. 

The Orange Free State, the borders of which were more secure than 
those of the Z.A.R., and which did not suffer the trauma of 
Annexation, a War of Independence or the Jameson Raid, was slower 
to introduce "nationa1" history into its schools. There was not 
the same emphasi s on current events, but rather an offeri ng of 
South African history in more general terms. There was, 
nevertheless, an effort at establishing an identity of its own 
through the content of history teaching, and a consciousness of 
an affi ni ty wi th Afri·kaners beyond the borders of the Free State 
Republic. 

2.4. The Availability of Textbooks in the Republics 

Until well into the 1890 l s both republics experienced a chronic 
shortage of suitable school textbooks. The imported Dutch books 
were often difficult for Afrikaans-speaking children to 
understand, and, moreover, their content was not always suited to 
South African conditions. Neither state produced a comprehensive 
indigenous history textbook in Dutch until the l890 1 s. 7l In the 
absence of proper books in the medium of instruction, British or 
Cape books in English were standard fare in Transvaal and Free 
State schools. This had the effect of undermining the status of 
Dutch as the medium of instruction, and conversely, of enhancing 
that of English. 72 

71 HOfstede's little book (1876) was a comblned hlstory and 
geography text. 

72 See P.S. Malan, Onderwys vir Blankes in die Oranje-Vrystaat, 
pp.89.93, and pp. 185-188. 
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As noted earlier, J.H. Hofstede, a teacher, approached the Free 
State Volksraad in 1872 for financial assistance in the writing 
of a conci se hi story of the o. F. S. to ensure that the young 
burghers 1 earned the hi story of thei r own country. Hi s request 
was granted in the form of a £20 gratui ty. 73 Many years 1 ater, 
Brebner requested the Rev. Nico Hofmeyr of Bloemfontein to 
compi 1 e a reader on the hi story of South Afri ca wri tten in 
"Afri kaansch-Ho 11 andsch. II By 1893, Hofmeyr IS Ki jkjes in onze 
Geschiedenis was ready for publication, and the O.F.S. Vo1ksraad 
awarded him twenty pounds sterling. 74 " 

During Mansveltfs term (1891-1900), an increasing number of 
history books met the requirements of the Z.A.R.'s Department of 
Education. Books were cheaper and more readily available. 

In 1893 the Vo1ksraad passed a resolution authorising the 
Government to appoint a suitable ("bevoegd") person to write the 
history of the Z.A.R., from its origins to the present. 75 Ten 
days after this resolution, the report of the bursary commission 
was approved granting a grat14ity of £50 to G.A. Ode for the 
history book he had produced. 76 

The amount had originally been made available in 1885. G.A. Ode, 
who was appointed State Historian in 1893, published his 
Geskiedenis van Zuid-Afrika in Schetsen en Verhalen voor de 
Scholen in Zuid-Afrika in 1897. 

Textbooks for the 1895 syllabus caused fewer difficulties than 
previously.77 Theal had been requested by the Cape Parliament to 
compile a history textbook for school use. His History of South 
Africa was then published 1n condensed form in English, as w~ll 

as in the Dutch translation by President Reitz in 1890 entitled 

73 See P.S. Malan, onaerwys Vlr B1ankes ln ale oranJe-Vrystaat,p.93. 
74 Ibid., p.187. 
75 A.I. Raubenheimer, Die Geskiedenis-Handboek, p.8. 
76 T.E.D.A •• Z.A.R. SChoolglas 1892, p.30. 
77 T.E.D.A., Z.A.R. SChoolglas 1897, p.12. 
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Korte Geschiedenis van Zuid-Afrika, van 1486 tot 1814, and Korte 
Geschiedenis van Zuid-Afrika van 1486 tot 1835, in 1891. 
President Kruger was apparently persuaded by Reitz to purchase 
500 copies for use in the Z.A.R. In both the English and Dutch 
versions, Theal's books were widely used in all four South 
African States. 78 

2.5 The Influence of Theal on South African Historiography 

78 
79 

80 
81 

82 
83 

The influence of Theal on textbook writers since 1890 has been 
widely recognized. B.J. Liebenberg79 calls him "the great 
pioneer" of South African history. According 'to Ken Smith,80 no 
other historian has stamped his authority on the study of South 
African history to the same extent, while Merle Babrow8l regards 
him as South Africa's most prolific and influential historian. 
Yet all agree that he is also a controversial figure; the 
severity of his critics was, and is, equalled by the "warmth and 
ardour of his many admirers". 82 His interpretation of South 
African history has been so pervasive over so long a period that 
a brief look at the controversy surrounding some of his views 
would be appropriate at this point. 

According to Saunders,83 the pro-Colonist, anti-Black stance 
which Thea1 adopted was the common position amongst his set~ler 

colleagues. As far as his South African audience was concerned, 
Thea1 aimed to use his writing to help reconcile Boer and Briton. 
Thea1 would have it that the Blacks welcomed White rule; he had 

A.I. Raubenhelmer, Ole Geskledenls-Handboek, p.ll. 
B.J. Liebenberg, George McCall Theal as Geskiedskrywer, in B.J. 
Liebenberg et al., Strominge in die Suid-Afrikaanse 
Historiografie, p.12. 
K. Smlth, The Changin, Past, p.31. 
M. Babrow, Theal: con llctlng opinions of him, in B.J. Liebenberg 
et a1., Strominge in die Suid-Afrikaanse Historiografie, p.13. 
Ibid., p.18. 
C. Saunders, The Making of the South African Past. Major 
Historians on Race and Class, p.20. 
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no doubt that the imposition of White rule was right as well as 
inevitable. As a Social Darwinist, he assumed that t~e strongest 
and fittest would win, and that might was right. As Whites were 
superior, their conquest of others was justified. White expansion 
formed the vehicle of the spread of civilisation and its triumph 
over barbari sm. Saunders contends that Thea 1 di d more than 
anyone else lito establish a tradition of strongly pro-colonist, 
an anti-Black historical writing and to create the racist 
paradigm which lay at the core of that tradition and which served 
to justi fy whi te ru 1 e". Accordi ng to Saunders, 1 ater hi stori ans 
took over from Thea1 certain racial myths, which he did more than 
anyone else to propagate. 

Before Whites arrived Thea1 believed there was almost constant 
strife, cruelty and misery. He presented an almost unmitigated 
picture of Black barbarism. African societies were static. He was 
at pains to find evidence to prove that Bantu-speakers arrived in 
South Africa relatively late, and therefore had no more right to 
land in the country than Whites, He did more than anyone else to 
establish a pseudo-scientific basis for the myth of the empty 
land. In propagating a myth of an empty interior in the 1830·s, 
Thea1 was legitimating White claims to that region. Thea1 helped 
create a picture of the South Afr1can past wh1ch, 1f Blacks were 
present at all, it was in a distinctly subordinate role. Blacks 
might rob Whites and fight them, but they were not equal or 
fellow actors 1n the historical drama. 

Smith84 mentions that Theal was much beloved by the Afrikaners 
and by Afrikaner historians in particular. Theal was the first 
English historian to comprehend the striving and struggles of the 
Republican Afrikaners. Bosman85 acknowledges Theal·s "great love 
for the Dutch-Afrikaans Colonists", and the latter·s admiration 
for their share in South Africa·s history, but also his 

K. Smith, The Changlng Past, p.37. 
1.0. Bosman, Dr. Georae McCall Theal as die Geskiedskrywer van 
Suid-Afrika, p.12o-12 • 
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tendency to overemphasize certain arguments to make sure that his 
pro-Boer message was heard. Bosman correctly interprets the real 
reasons why Thea 1 was so revered by the Afri kaners, and so 
harshly criticised by liberal historians: his outlook on life was 
in line with a great part of the Afrikaans nation of the 
nineteenth century, and he did not hide his sympathy with their 
pastoral, conservative approach to life. Theal himself was a 
religious man, recognizing the will and works of God in 
historical events. 

Theal's treatment and understanding of the Boers is sympathetic 
and warm. It is not surprising that for several decades 
Afri kaners regarded Thea l' s hi story as the standard hi story of 
South Africa. 

In the late 1870's and early 1880's there was a slow but steady 
mergi ng of interests between the rural Cape Afri kaners and the 
English-speaking business community. Among other things, this led 
to the political alliance between Hofmeyr and Rhodes. Theal came 
to identify strongly with this "colonial nationalist" .attitude, 
developing the theme of the formation of a new White South 
African society, ruled by both White groups. In this sense it 
was Theal who was responsible for the invention of the concept of 
a "White South African in historical writing. Before judging him 
too harshly one should remember that Theal, like all historians, 
was a product of hi s age. On other conti nents too, hi stori ans 
were pro-White, sanctioning Western expansion by pointing to the 
progress and spread of Christianity and civilization it brought 
in its wake. To accuse him of racism in the late 20th century 
sense of the word woul d probably be anachroni sti c. Thea l' s 
continuing importance and influence are illustrated by the fact 
that not only are many school textbooks 1 argely based on hi s 
work, but there are still historians who rely on and consult 
him. 86 

86 M. Babrow, Theal: Confl1ctlng Oplnlons of Hlm, ln B.J. [lebenberg 
(Ed.), Strominge in die Suid-Afrikaanse Historiografie, p.18. 
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3. AN ANALYSIS OF HISTORY TEXTBOOKS USED IN REPUBLICAN SCHOOLS TO 
1900 

3.1 Characteristics of Republican Textbooks 

The generally anti-British tone of these works is clear 
throughout. In contrast to the pro-British textbooks reviewed in 
Chapter 3, these books are written from an unashamedly Afrikaans 
perspective. 

The brave and gallant British soldiers of the British-orientated 
works now make way for the brave and courageous Boer commandos 
doing battle with the British and various indigeneous peoples. 
The Republican textbooks, like their Colonial counterparts, 
concentrate to a great extent on conflict. Much is made of wars, 
battles and rebellions, except that this time the heroes are not 
British, but Boer. 

Where the. Col oni a 1 books underemphasize the importance of the 
Dutch period in Cape history, and ignore or downplay events such 
as Slagters Nek, the Republican textbooks have an obvious Dutch 
orientation, and tend to overemphasize the significance of 
Slagters Nek, Boomp1aats, and the like. There is an acute 
awareness of British injustices such as the loss of the Diamond 
Fields, and the Annexation of the Transvaal. 

Yet these authors do not hesitate to take sides with the British, 
as fellow Whites, where the British are involved in conflicts 
with Blacks. This consciousness that Whites of both language 
groups faced a mutual threat in the form of the Black tribes, is 
a common thread in South African textbooks from the beginning. 
These textbooks are further characterised by a conscious effort 
on the part of the authors to establish or reinforce the 
particular identity of the young Republics. The trappings of 
nationhood figure prominently, as do patriotic verses. 
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The young readers are encouraged to nurture the memory of the 
heroic age of the Great Trek and the War of Independence. For the 
Transva 1 ers in parti cul ar, thei r gl ori ous past was meant to 
provide orientation and inspiration in the face of the British 
menace. 

Beyond the awareness of being Transva1ers or Free Staters, there 
is also the consciousness of being Afrikaners. The Afrikaners' 
claim to the land is legitimated, and given religious sanction. 
God brought the Whi tes to Afri ca for a purpose. The speci a 1 
relationship between God and the Afrikaner people, a theme which 
was to be much developed during the twentieth century, is already 
evident in the description of the Great Trek in biblical terms. 

A positive self-image is reinforced by references to the noble 
Dutch and French stock from which the Afrikaners are descended. 
As in the Colonial works, the non-White peoples are dealt with in 
the customary stereotypes. The images of the fi 1 thy, drunken 
Hottentots, the wild, thieving Bushmen, and the savage, 
b 1 oodthi rsty Blacks, are no 1 ess prevalent in the Repub 1 i can 
textbooks than they are in the books examined in Chapter 3 • 

. 2 The Textbooks Analysed 

(a) Hofstede, H.J.: Aardrijkskunde en Geschiedenis van den 
Oranjevrijstaat (voor Schoolgebruik),(1884) 

This little book is a mere 100 pages long. More than two thirds 
are devoted to Part I I: "Conci se Hi story of the Orange Free 
Staten and the remainder to geography. In its parochial approach, 
and its conscious seeking of an individual identity, this work 
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is simi 1 ar to Bryan I s book on Natal. Chapter I deal s with the 
history of the Cape Colony from 1486 to 1835. As with all other 
history textbooks of the time, the Eurocentric approach is 
obvious. The opening sentence sets the tone: liThe First European 
to sail past the Cape was Bartholomeus Diaz" (p.43). The most 
important events of the first 150 years were the "invasions by 
the Hottentots and the resu 1 t i ng confl i cts II (p. 45) • In thi sand 
other books reviewed, it will be obvious that there is little if 
any difference in the approach of Afrikaans-and English-speaking 
textbook writers toward the indigenous inhabitants. The 
stereotypes, master symbols and general bias are for all 
practical purposes identical. 

The Huguenots receive detailed attention., bias by overemphasis. 
Afri kaners have every reason to be proud of the blood of these 
"noble and religious men" (p.48) in their veins. In contrast to 
the lengthy discussion of the French immigrants, the 1820 
settlers are not mentioned at all, a case of bias by omission. It 
wi 11 be remembered that the Briti sh- ori entated works revi ewed 
earlier generally down-played the importance of the Huguenots and 
over-emphasized the role of the British settlers. The Dutch 
fought "brave ly" agai nst the Bri ti sh invaders, but were 1 eft in 
the 1 urch by the "cowardly" Hottentot troops; the Dutch were 
II forced II ("gedwongen") to accept the Briti sh terms (p. 50). The 
Afrikaans perspective on events such as this is in marked 
contrast to that of pro-British works. 

Chapter II of the book is devoted solely to the causes and course 
of the Great Trek, once more a case of bias by overemphasis. All 
the traditional causes, including the legacy of Slagters Nek, are 
given. The myth of the empty interior, used so often before and 
after to legitimate White occupation of the interior, is 
expounded: Potgieter found the Vaal region "uninhabited" due to 
the extermination of the early inhabitants by the 
"bloodthirsty" Mzilikazi. The action at Vegkop is described 
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vi vi d1y. Mzi 1 i kazi is agai n referred to as "thi s b 1 oodthi rsty 
and cruel oneil (p.54). Special mention is made of the first 
Nagmaa1 held north of the Orange, and the courage and faith of 
the Voortrekkers, termed "Pi1grim Fathersll ("Pe1grimvaders") 
(p.56). The religious dimension to early Afrikaans 
historiography is evident here, as is the master symbol of the 
Afrikaners as a nation with a calling. 

Further chapters deal wi th the hi story of the Free State after 
the Trek. An entire chapter is, understandably, devoted to the 
Bloemfontein Convention and the young Repub1ic 1s constitution. 

Chapter VI makes mention of the trappings of nationhood acquired 
by the new state, i • e. a coat-of-arms, a f1 ag and the now 
officially named IIOrange Free State ll (p.75). The book is 
strongly supportive of attempts at federation, and expresses 
regret that they should have fai led: IISO the prospects of a 
United South Africa vanished once more" (p.86). 

The emphasis on conflicts is characteristic of the times. Thus in 
a further example of bias by overemphasis, the Battle of 
Boomp1aats is dealt with in two pages (pp.62-63), and much is 
made of the IIrai ds and robberi es II by Moshweshwe IS fo 11 owers 
(p. 64) • From its 1 ncepti on, the Free State was burdened IIwi th 
the troublesome Moshesh as its neighbour ll (p.73). Meanwhile the 
IIcattle rustling and depredations ll by the Basuto continued 
(p.81). The Koranna chief, Sihe1e Kobus, without provocation, 
lIattacked and murdered II several families in the Boshoff district 
(p.81). The departure of Adam Kok1s Griquas was a great boon, for 
the O.F.S. rid itself once and for all of these IItroublesome 
neighbours ll (p.87). Moshesh is termed a IIcunning and deceitful 
neighbour ll who was adept at using IIclever talk ll to manipulate his 
opponents (p.88). As with a wayward chi ld, letsoane had to be 
IIchastised ll (lituchtigenll) for his II vio1ent deeds ll (p.9.l). Other 
chiefs committed similar IIraids ll and IIdepredationsll (p.92). In 
one incident the Basuto, under the cover of a flag of truce, 
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murdered a settlement of Basters ina "treacherous and cruel 
manner" (p.93). Similarly the Botes family was attacked and 
murdered II ina gruesome way II • I n the Kroonstad di stri ct 7 
burghers and 21 Coloured servants were "murdered" (p.94), and 
other burghers were "murdered" on Natal terri tory (p. 94) a The 
next war was sparked off by the murders ( "i n a treacherous 
manner") of numbers of burghers (p.99). 

The Second Basuto War produced its quota of heroic deeds: Field 
Cornet Robertse and his 15 men fought off "thousands of Kaffirs"; 
a farmhouse was defended by a half dozen burgers "against 
thousands of Kaffirs" (p.92). In Louw Wepener, "that brave 
warrior", the Free State gained its own folk-hero: "Long may the 
name of Louw Wepener be remembered and honoured by a11" (p.95). 

The Free State claim to the Diamond Fields is vigorously 
defended. The British intervention is termed a "violent 
occupation" of an area to which Waterboer "had not the slightest 
c1aim"(p.104). The loss of vast. tracts of land to the north, 
east and west had to be accepted by the Free State in its weak 
position, but it was at least assured of permanent, recognized 
boundaries (p.107). From then on the country experienced steady 
growth in agriculture, education, and commerce. The book pays 
tribute to God, to its brave and faithful citizens, and to 
Presi dent Brand, for the twi n b 1 essi ngs of freedom and peace 
(p.109). It concludes with an inspiring patriotic verse: 

"0 Vader1and, ge1iefde grond. 
Tot's 1evens a11er1aatsten stond 
B1ijft ge aan ons harte hei1ig; 
En zijn uwe ook klein, in tal en kracht, 
Geen nood, want eendracht schenkt ons macht, 
En met haar zijt gij veilig." * 

* lio Fatherland, beloved soil. 
To life's last moment 
You will remain sacred to our hearts; 
And though yours are small in number and strenth, 
Do not be concerned, 'cause unity gives us strength 
And with her you are safe." 
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(b) N. Hofmeyr: Kijkjes in Onze Geschiedenis. [en Leesboek Voor 
School en Huisgezin,(18931 

Hofmeyr, first a teacher in Bloemfontein, later became a lecturer 
in history at the "staatsgymnasium" in Pretoria. During the 
Second Anglo-Boer War he was official chronicler of the war for 
the Z.A.R. Government. His Kijkjes, first published in 1893, 
became immensely popular throughout South Africa, and by 1921 one 
hundred thousand copies had been sold. 87 It was later published 
in Afri kaans as Longmans se Leesboek oor di e Geski edeni s van 
Suid-Afrika, and in English as Longman's Readings in South 
African History. The edition reviewed was already in its ninth 
impressi on. The book i ncl udes numerous cameos of epi sodes and 
personalities in South African history. 

The Afrikaans perspective is manifest from the start. The 
introduction is in the form of a letter "Aan de kinderen van 
Zuid-Afrika": 

"Dear children, 
Has mo~her or father ever told you of Jan van Riebeeck or 
Andries Pretorius, of Slagters Nek or Dingaan's Day? ••• So 
you should get to know the history of your fatherland. Yes, 
it is a sacred duty ••• to 1 earn about the hi story of your 
country and y'our nat~ on ••• Yes, the older you become, the 
better you wi 11 understand what it is to be an Afri kaner 
(original emphasis)" (pp.5-6). 

The first chapter opens in 1486 ("De Kaap ontdekt"): 

"Four hundred years ago our country looked utterly different 
from today. There was not a single white person, the earth 
was wild and uncultivated. Our beautiful fatherland was then 
a desert, and where our towns and cities are now, stood 
perhaps a few 'Kafferpondokken ' • South Africa did not even 
have a name in the civilized world at that time, because 
nobody had ever seen it (p. 7) • On 1y in 1486 was the dark 
vei 1 which had so long hidden our beautiful shores 
1 i fted" ( p • 7 ) • 

87 A.J. Raubenheimer, Die Geskiedenis-Randboek, p.ll. 
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The usual flattering language is used in relation to the Dutch 
i nhabi tants, and the customary di sparagi ng terms employed for 
those other than Whites. Although Hofmeyer specifically mentions 
that the Xhosa generally spared women and children in battle, his 
vocabulary and the stereotypes thus created, are otherwise 
typical of the time: He refers to the "horrific and moving" 
scenes, the "Kaffir rage", "murder and destruction", a trader 
bei ng' "cruelly murdered in front of women and chi ldren" 
(pp.52-54). Hintza was a "brave but treacherous II chief (p.S7). 
For ten years the "courageous II founder of South Afri ca and the 
first "Voortrekkers" wrestled with the rough forces of nature, 
wild animals, and the "cunning natives" who surrounded them 
(p.20). The use of the term IIVoortrekker" for the Dutch settlers 
in 1652-1662 is an ill umi nati ng examp 1 e of hi stori ca 1 backward 
projection ("terugprojeksie"). 

The Huguenots were a "blessing"; their "simp1e, child-like, 
honest belief" remained a characteristic of the Afrikaner (p.24). 
Wo1temade is an "unforgettab1e hero" (p.3S). Similarly Louis 
Trichardt was lIexceptionally brave" (p.67) and his trek a 
"courageous' undertaking by a II, small brave band" into the 
wilderness inhabited by "wild peoples ll and animals. .Uys was a 
IIdignifiedl,"universally respected patriach"(pp.70-7l). The 
Trekkers sought to buy or lease land in a IIpeaceful ll and IIhonest" 
manner, but Mzilikazi was a IIcruel, bloodthirsty heathen ••• a 
tyrant almost without equal in the world ll

, a IIcruel" and "cunning 
Kaffer ll , and his warriors IIwild savages ll (p.74). Hofmeyr makes 
much of the massacre of burghers by the 8asuto in a "treacherous" 
or IIbestial ll manner. Among the many IIhorrific II atrocities 
committed by the "cunningll 8asuto, the massacre of the Basters 
and the group of Transvalers during the Second Basuto War IIforms 
one dark page in history ••• which will be imposed forever on the 
Afrikaner's memory" (p.117). This overemphasis of atrocities, 
and alleged atrocities, is actually a form of bias. 

While the texts reviewed in Chapter 3 generally down-played 
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incidents such as Slagters Nek, (bias by under-emphasis or 
omi ssi on) Afri kaans hi stori ans tended to over-emphasi ze thei r 
importance. Hofmeyr devotes two chapters in highly emotive 
language to Slagters Nek. The importance of such grievances, 
whether real or imagi nary, for the growth of nati ona 1 i sm was 
indicated in Chapter 1: 

IIP1ace yourself in your imagination at the foot of the hill 
••• where we witness a heart-rending scene. See! On the 
hill stands a gallows with five ropes attached to it. For 
whom has the gallows been erected? ••• For five Afrikaner 
farmers ••• the nooses are placed around their necks: they 
grow pale as they gaze at the gallows ••• Here and there 
stands a mother or wi fe ••• who sobs and weeps ••• wi th 
broken heart and tearful cheeks the crowd returns home, but 

• •• to thi s day the Afri kaner cannot forget the word 
'Slagters Nek'II.* 

In a eulogy uncharacteristic of its time, Hofmeyr pays tribute to 
the stature of the Xhosa chi ef Makana: he was lIone of the most 
remarkable Kaffirs South Africa has ever produced II , lIa man of 
noble heart and inspired by high ideals, one of the most noble, 
deep-thi nki ng, .greatest Kaffi r heroes to be found in hi storyll , 
etc. (p.49). Unlike Wilmot, Noble, Whiteside and other colonial 
writers, who reserve their praise for British troops only, 
Hofmeyr prai ses the unequa 11 ed bravery of the Xhosa warri ors, 
whose lI unbe1ievab1e courage" allowed them to face the deadly hail 
of the White man's bullets. In defeat, Makana1s behaviour was 
worthy of a Roman noble: "Noble Makana! we honour you for the 
greatness of your rough soul" (p.SO). A singular tribute indeed 
from a nineteenth century Republican historian. 

* iiVerp 1 aatsen uw ons ; n de geest aan de voet van de heuwe 1 ••• zo 
zi en wi j er een hartroerend tonee 1 p 1 aatsvi nden. Zi et! op de 
heuwel staat een ga1g met vijf touwen er aan gehecht. Voor wie is 
de galg opgericht? ••• Voor vijf Afrikaner boeren ••• De stroppen 
worden hun om de hal s gedaan: zi j verb 1 eken terwi j 1 zi j de gal g 
aanschouwen ••• Hier en daar staat een moeder, een echtgenote ••• 
di e onophoude 1 ei k sni kt en weent •• • Met gebroken harten en 
betraande wangen ging de schare huiswaarts, maar ••• tot op deze 
dag kan de Afrikaner dat woord (Slachtersnek) niet vergeten" 
(p.47.). 
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The causes of the Great Trek are found in the usual factors. 
'Under British rule lithe natives although still savage 
barbarians, were suddenly placed on an equal footing with the 
white man" (p.62). The Trek is viewed as a heroic age, in which 
heroes such as Potgieter, Maritz, Uys, Ce11iers and Retief were 
mou1 ded: II In one word, the hi story of the great trek is the 
history of our heroic age" (p.63). Roughly one-quarter of the 
work is devoted to the trials and tribulations of the Trekkers, 
bias by over-emphasis. 

The saga of the Trek is narrated in colourful, often emotive 
language. The farewell to the Cape frontier soi 1, bought with 
blood, sweat and tears, in which loved ones lay buried, the last 
Nagmaal in a familiar environment, "a quiet tear of farewell ll

, 

then at 1 ast the command to embark on a road of no return: 
"Trek! II (p. 66). Hofmeyr all udes to the idea of the Afri kaners as 
God's chosen people; a parallel is drawn between the Voortrekkers 
and the Children of Israel: God called up the Moses' and Aarons 
to lead the Afrikaner people out of the Colony. The biblical 
allusion is maintained in the figure of Piet Retief, who like 
Moses of old, led his people into Canaan: IIForward then in the 
name of the Lord II (p. 77) ; Di ngane' s 1 ast "toast II was in fact a 
IIkiss of Judas" (p.79). The women of the Trek are referred to as 
"noble heroines", "mothers in the Afrikaans Israel II (p.96). 
B1aauwkrantz and Bushmans River, lithe price which the Afrikaner 
Boers paid for Natal in 1838, was dear and unforgettab1e" (p.8l). 
In their darkest hour God provided the desperate Trekkers with a 
leader, Pretorius. In contrast to the colonial historians of the 
time, Hofmeyr quotes the traditional version of the Vow in full 
(pp.86-87). At Blood River the outcome of the battle was never 
in doubt: "God was on their side" (p.87). 

Boomplaats added a further seven names to the Afrikaans hall of 
fame, "their names forever engraved in the hearts of the 
Freestaters II (p. 102). Also, the stormi ng of the Basuto posi ti on 
during the Second Basuto War was II a brave undertaking"; victory 
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may be attri buted to the "bravery" of the "courageous II Louw 
Wepener (pp. 124-125) • There is also a poem devoted to hi s 
"heroic death". A gallery of heroes, essential to all 
nationalisms, was provided by this, the Afrikaners' heroic age. 

~ofmeyr, a Free Stater, provides an orientation for the younger 
generation of Republicans by urging them to draw inspiration from 
thei r forebears: liThe chi 1 dren woul d do well to 1 i sten to the 
tales of their parents and grandparents, for they foster respect 
for previous generations, love for their country and nation ••• " 
(p.112). The O.F.S. was "moulded in the crucible of the Basuto 
Wars II ( p. 112) • 

Just as the pro-British textbook writers, while generally 
anti-Boer, inevitably take sides with the Boers in Boer-Black 
conflicts, so Hofmeyr's anti-British stance does not prevent him 
from taking the part of his fellow Whites in the Anglo-Zulu War. 
At Isandlwana there were "miracles of courage II against the "cruel 
Zulus". One after the other the "brave troops" were cut down by 
the "bloodthirsty Zulu hordes" (pp. 136-137). 

The vi ctory at Majuba was the "most remarkab 1 e and outstandi ng 
victory in the struggle for freedom II (p.140). The British 
officers and men who died were, of course, brave too, and full 
homage was pai d by the vi ctori ous Boers to General Co 11 ey. It 
was after all God's victory, not theirs (p.142). The book ends 
with "Een Zuid-Afrikaans Volkslied". 

(c) D. Aitton : Geschiedenis van Zuid-Afrika met een Inleiding 
over de Algemeene Geschiedenis voor de Scholen in 
de Zuid-Afrikaansche Republieken, (1987) 

This work, published by the Netherlands-South Africa Society in 
Amsterdam in 1892 (the copy studi ed was from the 1897 Second 
Impression), like so many other South African school history 
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textbooks, leaned heavily on Thea1 (see above). In the preface, 
Aitton concedes that free use was made of the work of Thea1: had 
the Soci ety known that Thea 1 was to pub 1 i sh hi s Korte 
Geschiedenis van Zuid-Afrika 1486-1835, they might not have 
proceeded. Yet Aittonls book also covers events after 1835, it 
is more compact for school (especially primary) use, and contains 
general history as well. The language was adapted to Afrikaans 
readers and the events of 1896 are included. Odels book94 also 
borrowed 1 arge 1y from Thea 1 • Because the content, sty1 e and 
perspective in the two works is so similar, it has been 
considered unnecessary to examine both. In any event, these were 
the first scholarly textbooks written in Dutch suitable for 
school history teaching. The book under discussion is 326 pages 
long, 210 of which deal with South African history. 

In the preface to the 1897 edition, Aitton writes that this is an 
expanded and improved edition of the Leesboek on Geschiedenis 
voor de Scho1en in de Zuid-Afrikaansche Repub1iek of 1892, which 
had been in use in the two Republics (and perhaps unofficially in 
certain Cape Dutch circles?). Aitton was even recommended reading 
for Natal history teachers95 • The preface to both editions 
attempts to explain why the history of the Z.A.R. in the first 
place, and that of the neighbouring states i~ the second, should 
be taught to the youth. One gains insight into the 
self-understanding of the Transvalers (and Afrikaners) at this 
time: they had grown into a "dynamic race ••• known to be 
god-fearing, courageous in battle, persevering and full of 
initiative". In the "Ho11andschen Afrikaan" we recognize the 
"spirit of freedom" and I-religious sense II of the 16th and 17th 
century Dutch, and of the "fi ne, i ndustri ous French Huguenots ", 
the two having blended into "one nation". An extremely positive 
se1f- image is cultivated in this way. The Afrikaners of 1897 

94 1.e. Geskledenls van 2Uld-Aflka ln Schetzen en Verhalen voor de 
Scho1en ln 2uld-Afrlka, referred to earller ln thlS chapter. 

95 N.E.D.A., Standard Syllabus, August 1, 1915. 
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were keenly aware of their distinct identity, an identity which 
was to be reinforced in the history classroom. 

In its spirit and content the education being offered in 
Transvaal schools at the time was clearly Christian National: in 
wanting to teach the children the history of the "vo1k dezer 
Repub 1 i ek II, Church hi story, especi ally that of the Reformati on 
was to be included. Beside "10ve for their own F~ther1and", and 
the IINationa1 (Vader1andsche) history of the Afrikaner nation", 
the "South African youth" should also become interested in 
general history. It is clear that, though this textbook was 
primarily produced for schools in the Z.A.R., it aimed at 
reaching "Zuid-Afrikaansche" youth i.e. young Afrikaners 
countrywide; it was to be the history not of the Z.A.R. alone, 
but of the whole Afrikaner nation and its fatherland. Aitton 
provides an orientation toward a united nation and country. 

The textbook opens in tradi ti ona 1 sty1 e: liOn the 9th Apri 1 van 
Riebeeck formally took possession of the 1andll (p.121). The later 
IItreatyll with Schacher cannot- strictly be viewed as a purchase of 
land, because the land "was already long in the possession of the 
sett 1 ers "; through it though the Khoi recogni zed the Company's 
"rightfu1 possession ll of the peninsula and surrounds (p.134) ... 
thus the White man's claim to South Africa is legitimated. To 
provide further legitimation for the Whites' claim to the land, 
Aitton mentions that at various points along the coast, beacons 
were erected as IIproof of possession", and that in August 1779 
the Dutch flag was raised at the river named after the Prince of 
Orange (pp.159-160). In the same way further legitimation is 
provided for the White occupation of the interior, which on the 
eve of the Trek was lIa wilderness (liwoestenijll) inhabited solely 
by wild anima1s ll (p.220). At Vegkop the Trekkers placed their lot 
in God's hands; He granted them victory over Mzi1akazi thereby 
giving them possession over a great part of the present Transvaal 
and Orange Free State. The right of the White man, and in 
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particular of the Afrikaner, to this half of South Africa is 
accorded religious sanction. (This is an argument still being 
used in certain political circles today). The many tribes who had 
earlier inhabited this region had either disappeared or ceased to 
be independent. Thus Potgieter could issue a proclamation 
whereby the whole area over which Mzilikazi had ruled became the 
possession of the Emigrants ("aan de Emigranten vervallen 
verklaard werd") (p.229). An historical event had legitimated 
possession of the land. 

The native inhabitants are described in the derogatory terms so 
typical of the period: "They soon made the acquaintance of the 
savages ('Wilden')". They were "enemies from the start" (p.122). 
The "Hottentot hordes" who stood at the "lowest level of 
development, knew no religion, but held all sorts of 
superstitions and believed in witchcraft" (p.123). They were, and 
still are, "hideous ('walgelijk') in their appearance and 
stinking from filth and fat"; those without stock eagerly 
devoured "snakes and all sorts of insects". The settlers bore 
with "Christian forebearance" and "patience" the continuous 
"raids", murder and plunder of the "wild" inhabitants (p.125). 
Fifty years after the "volksplanting" the natives remained what 
they had always been: "l azy, worki ng only to earn tobacco or 
strong dri nk: the Hottentots "degenerated ••• through brandy" 
offering up health, honour and independence (p.134). The 
smallpox epidemics spread because of the "filthy lifestyle of 
these savages ('Wilden')" (p.149). The Bushmen were even lower, 
"wi 1 d and treacherous "; even those brought up by farmers had a 
"treacherous nature" (p.123). The "thieving" and "cheekiness" 
of the Bushmen became intolerable: they "murdered", "burned" and 
"stole". One can understand why "a deep hatred" towards these 
"raiders" (listroopersll) took root in the hearts of the colonists 
(p.150). 

Two master symbols emerge clearly: the filthy, drunken 
Hottentot, and the wild, thieving Bushmen. The Blacks too were 
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IItreacherous ll in battle, fighting either lIin masses ll or IIby means 
of ambush ll • By nature IIb100dthirstyll, they 1I1eave no living soul 
behi nd on thei r rai ds II: II sometimes they are even canni ba 1 s 
('menscheneters')11 (p.124). Dingane, for example, ordered the 
Retief party I s heads to be crushed (Iiverbrijze1d ll ). The heart 
and liver were removed from Retief's body and laid before Dingane 
(p.231). Thus a comfortably positive self-image and a 
ferociously negative Feindbi1d of all three indigenous peoples 
are firmly established. 

The IIboundaries ll of the Colony such as the Fish River were, of 
course, viol ated by the IIdeceitfu1 11 Xhosa. The repeated raids 
and invasions (liherhaalde inva11enll) received only reluctant 
attention by the British authorities. The belief took root that 
the British would always favour the IInative ll in a dispute with a 
farmer, thus increasing the farmers I bitterness towards the 
British (p.185). 

Aitton's anti-British perspective is evident here and elsewhere 
in his book. The Bri t ish took contro 1 of the Free State wi th 
IIbrute force II and the IIthunder of cannons ll (likanongebul derll) 
(p.257), only to grant both Republics their freedom later: 
IIGratitude toward God filled all, and as one they joined in 
prayer and the singing of psa1msll (p.261). In 1857 the 
Vierkleur, the coat-of-arms and the motto IIEendracht maakt Macht ll 

were adopted as symbols of the Z.A.R.'s nation and statehood. The 
young Trekker State south of the Vaal also acquired these symbols 
at this period (pp.268-271). Considerable attention is given to 
the mutual aid offered each other by the two IIZuster-Republieken ll 

in times of need (p.273-274). 

Understandably Aitton deals at length with the Annexation of 1877 
and its consequences. The IIProc1amatie il issued at Paardekraal in 
December 1880 is quoted in full. The most famous IIheroic deeds ll 

at Laing's Nek, Ingogo and Majuba followed, names IIwhich the 
Afrikaner may in future mention with respect and justifiable 
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pride" (.298). Majuba was stormed with "superhuman" 
("bomenschelijke") effort (p.301). The concessions made by the 
British in the Pretoria Convention were made out of fear "of a 
general movement among the Afri kaner from Simon I s Bay to the 
Limpopo. A great strength may still go out from them, when they 
are united in their endeavours". A vision of Afrikaner unity and 
an awareness of the political and military potential of such 
unity is evident in these words (p.303). The chapter on the War 
of Independence ends with the poem, Transvaalsch Volkslied 1880, 
written significantly in Afrikaans, not Dutch. The sentiments and 
percepti ons expressed are of interest to thi s study, as the 
following extracts show: 

liThe vierkleur of our beloved land, 
Waves once more over the Transvaal, 

"Many storms has it withstood ••• 
Stormed by Kaffir, Briton and Lion 

"Four years long we spoke sweetly 
To regain our land 
We asked you, Briton ••• 
To go away, and leave us alone. 

"And with Godls helS we threw off 
The yoke of Englan ••• 
So the Lord saved us once again 
All honovr to Him. * 

God cl early interceded in thi s confl i ct, smi ti ng the enemi es 
(IiKaffer en Brit") of His people. As in the past, God enabled 

* hDl vlerkleur van ons dlerbaar land, 
Di waai weer oler Transvaal, ••• 

"Veul storme het zij deurgestaan ••• 
Bestormd deur Kaffer, Leeuwen Brit 

"Vier jaar lank het ons mooi gepraat, 
Om weer ons land te krij 
Ons vraag jou, Brit ••• 
gaat weg, en laat ons blij. 

liEn met "Gods hulp het ons die juk 
Van England afgegooi ••• 
So het di Heer ons weer verlosi 
Ons geef Hem al die eer. II 
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the Z.A.R. to ward off the threat posed by the Jameson Raid: 
"with God1s help the Transvalers also overcame this threatening 
danger II (p. 323) • 

In the concluding section, IBes1uit", Aitton writes of the "o1d 
struggle" between British imperialism and the IIH011andsche 
Afrikanen", of British contempt for the Boers and of repeated 
interference in South African affairs. There is also the 
conviction that in the future, the British Empire would hinder 
lithe free development of the Afrikaner nationality" (p.321). The 
recent Raid had soured relations between the two IImain e1ementsll 
of the South African population, yet the book nevertheless 
contains a vision of the future, a united South Africa: 

"Then and then alone unity will be possible, when all, 
regardless of their descent, regard 'South Africa not only 
as the country where they are temporarily resident, but as 
their Fatherlandll(p. 324). 

The book concludes with Een Zuid-Afrikaansch Vo1ks1ied in which a 
love of the land (i.e. the whole of South Africa, not merely the 
Z.A.R.), so dearly bought, is expressed: 

110 land, bought with blood 
With noble, heroic courage 
My dear Fatherland 

South Africa." * 

Aitton1s textbook, like so many others of the period, attempts to 
provide its young readers with an historical orientation: an 
explanation of the Z.A.R.ls present predicament is sought in past 
conflicts (and victories), which are greatly over-emphasised and 
a vision of the future is offered. 

* liD land, gekocht door bloed, 
Door vromen he1denmoed 
My dierbaar Vader1and 

Zuid-Afrika." 
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SUMMARY 

Before 1879 there was little national consciousness or cohesion 
among Afrikaners. This is reflected in the lack of historical 
consciousness in the curriculum of Republican Schools. The crises 
of 1879-81 led to a national awareness among Afrikaners, in 
particular in the two Boer Republics. After that time it became 
possible to speak of Afrikaner nationalism. The two Afrikaner 
states became increasingly aware of their past. Inevitably, 
Republican youth were taught the history of their fatherland. The 
Republican Governments recognized the role of history teaching in 
the formation of an identity, in legitimating the existence of 
the young states, and in providing national orientation. 

Soon after 1881 it was evident from the history courses in both 
Republics that the two poles or foci of Afrikaner history were to 
be the Great Trek and the War of Independence, or First Anglo
Boer War. These early syllabuses also reveal that contemporary 
events were included for their obvious political value. Similar 
to the Cape and Natal syllabuses, Transvaal and Free State 
history syllabuses emphasized military and political history 
almost to the exclusion of anything else. The syllabuses (and 
textbooks) of the Republican period are characterised by an acute 
awareness of the threat posed by both Bri ti sh Imperi ali sm and 
Black tribes. Whereas, in Colonial history teaching, it was the 
British Empire that provided orientation, in Republican schools 
pupils were urged to look to the Netherlands as IImother country". 

Gradually the Republics were able to replace the English-language 
Cape history textbooks with their own Dutch texts. The influence 
of Thea1 on the authors of these early works is obvious. The 
books display an anti-British stance. They also generally portray 
non-Whites as a threat and describe them in negative terms. 

The foundations of Afrikaans historiography were laid in this 
period. 
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