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PART I 

CHAPTER 1 

NATIONALISM AND HISTORY 

In some ways this investigation is a study of nationalism. Before the 
rise of the modern nation-state, education was traditionally in the 
hands of the Church which emphasized universal values. The control of 
educati on by the State has brought wi th ita con sci ous effort at 
inculcating a specific view of the past and of reinforcing national 
consciousness. For this reason a brief look at the emergence of modern 
nations and the close link between national consciousness and historical 
consci ousness is necessary. Nati ona 1 i sm is dependent upon a strong 
group identity and a particular national orientation. 

Examples. of such national and historical consciousness which have 
influenced South African education and the teaching of history in 
particular, are British imperialism and Afri.kaner nationalism" Aspects 
of the latter form of nationalism are discussed in some detail. 

1. THE NATION, NATIONAL CONSCIOUSNESS AND HISTORICAL CONSCIOUSNESS 

Nations have been declared to be the result of a range of human 
physi ca 1 and mental reaction and of every envi ronmenta 1 
difference, as well as the handiwork of God or "Destiny". Thus 
on 1y broad hypotheses can be formul ated concerni ng the ri se of 
nations: 
origins. 

nations and nationalism have had a multitude of 
Shafer1 · lists the following as the most obvious 

illusions put forward to explain the origins of nations: 

(1) The supernatural - a nation is created by God, nature or, 
mystical forces; 

(2) Physical environment - a nation is determined by its soil, 
climate, and natural boundaries; 

1 B.C. Shafer, Nationalism. Myth and Reality, pp.17-l8. 
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The physical and spiritual nature of man - a nation is 
rooted in race, tribe, blood, instinct; 
Economic institutions and needs - a nation is the product 
of the bourgeoisie and their demand for markets and status; 
Political security and prestige - a nation is the result of 
the struggle for existence and the desire for power; 
Language - a nat ion is uni fi ed wi thi n and separated from 
other nations by language; 
Social need - a nation is the outcome of the human need for 
social life; 
Hi story - nat ions are the products of thei r respecti ve 
common pasts. 

This study will endeavour to produce evidence to illustrate that 
a combination of all or many of these illusions has been 
instrumental in the growth of the various nations in South 
Africa, e.g. the Afrikaner nation, and the "White" nation, the 
embryo South Afri can nati on of tomorrow. The ro 1 e of some of 
these factors, the supernatural and language in particular, will 
feature in the pages to follow. The function of history in the 
growth of nationalism, that is the nation as the product of its 
common past, is the main focus of this chapter. 

Jeismann 2 differentiates between four differently accentuated 
concepts of nation: 

(1) The "Volksnation" - an ethnic unity, older than political 
unity. The national state is its political form. 

(2) The "Kulturnation" cultural identity in a common 
language, literature, art, values and behaviour binds this 
nation together, transcending national or state boundaries. 

(3) The" StaatsbUrgernati on" - the const i tuti on guaranteei ng 
political rights and opportunities to all its citizens. 

(4) The "Klassennation" - the incarnation of the worker class 
with the Party in the vanguard. 

This differentiation is useful for the student of South African 
history - one recognizes a potential South African nation 
embracing all its citizens in a future "StaatsbUrgernation", 

2 K.E. Jeismann, Geschlchte a1s Horlzont der Gegenwart, p. 125. 
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and the rise of the "Klassennation" in radical circles in recent 
times. These and other forms of nationhood are clearly 
refl ected in the syll abuses and textbooks ana lysed, and are 
discussed further in Chapter B. 

A nation is not the physical fact of one blood, but the mental 
fact of one tradition. A nation remains in essence a fund of 
common thoughts and sentiments acqui red by hi stori c effort and 
backed by a common will. 3 Men do not become nationalists because 
of bi 01 ogy, they rather acqui re nati ona 1 con sci ousness because 
the political, economic and social conditions and thought of 
their .time make them so. 4 Kohn concurs that nationalities are 
the products of the living forces of history and are, therefore, 
fluctuating, never rigid. 5 

Nati ona 1 hi story creates the nati on as a consci ous hi stori ca 1 
entity. Without the nation, there can be no national history: 
without national history there can be no nation. A nation is 
"more than anything else a venture in history".6 Through national 
history, the nation gains orientation for thinking, judging and 
acting, a space and time embracing a feeling of belonging. 
According to Jeismann modern national history took over in 
secularised form the idea of the "Glaubensnation" with its 
origins in the Old Testament. The identification claim of a 
nati on, as refl ected in nati ona 1 hi story, can become so potent 
that ; t overshadows all other i denti fi cati on ci rc 1 es (church, 
class, etc.).7 An individual can become dissolved in a nation. 
S1 nce the beg1 nni ng of the ni neteenth century the function of 
national history as an object of instruction has been to create, 
through national consciousness, a sense of belonging in all those 

3 E. Barker, Nat10nal Character and the Factors 1n ,ts Foundat10n, 
p.12. 

4 B.C. Schafer, Nationalism. Myth and Reality, p.97. 
5 H. Kohn, National1sm. Its Meanlng and Hlstory, p.g. 
6 G. Milburn (Ed.), Teach1ng H1story 1n canada, p.9B. 
7 K.E. Jeismann, Geschlchte als Hor1zont der Gegenwart, 

pp.214-215. 
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deemed to belong or to be potential members. 

In Germany before World War I this sense of belonging would 
supersede local or confessional loyalties. A nation would be 
synonymous with one political body. National history gives a 
nation a common political consciousness (national history -
nation - nation state); it has always served the avowed aim of 
creating a nation as a conscious historical identity.8 This was 
to be achi eved not only through i nstructi on: the enti re modern 
state education system with its curriculum, formal, effective and 
"hidden" can be seen as a contribution to the subject of 
historical consciousness is first the individual; then a group of 
people whose historical consciousness is relatively homogeneous 
and which through socialization, propaganda, and education form 
personal attitudes of the individual. This process is 
extraordinarily complex and mu1ti-faceted. 9 Kohn calls national 
consciousness a IIfundamenta1 condition", a common stock of 
memories of the past and hopes for the future, which permeates a 
whole people and determines their mind and aspirations. Their 
historical consciousness projects unity into the events of time 
and knits these closely together into a national history.10 

Historical consciousness develops through tradition, the handing 
down of memories in tales, song, traditions, customs and 
institutions. Intentional historical teaching and the methodical, 
critical study of history are recent developments. ll This will 
be dealt with in greater detail in the next chapter. Historical 
consciousness is not a constant, but is dependent on time, place, 
social environment and political will or deci"sions. There is, 
therefore, no single, unchanging historical consciousness. 

8 K.f. Jeismann, Nationalgeschichte als Lernzlel, p.132. 
9 K.E. Jeismann, Geschlchte als Rorizont der Gegenwart, pp.12-l3. 
10 H. Kohn, The Idea of Nationalism, pp.36-37. 
11 K.E. Jeismann, Geschlchte als Rorizont der Gegenwart, p.12; see 

also, W. Kamla, Probleme einer nationalen selbstbesinnung, 
pp.9-10. 
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It can, for example, be accentuated or sharpened during times of 
national crisis. 12 An example would be the annexation of the 
Transvaal and the resultant Transvaal War of Independence which 
served to stimulate Transvaal (and Afrikaner) historical 
consciousness. 

Using the example of Germany, Sa1ewski 13 shows how, before 1914, 
German historical and national consciousness did not need to 
be defined or debated - one simply possessed it. The twentieth 
century has brought uncertai nty and a fresh search for German 
identity. Sa1ewski poses a new set of questions on the nature of 
German self-comprehension: 

1) How did the people of the time see their own era as 
expressed in song, poetry, etc? What pleased them, made 
them proud? 

2) How did they perceive their own times in relation to the 
past? 

3) What did they hope for or fear in the future? 

These very pertinent questions, relating to, amongst others, the 
orientation function of history, will be posed when various eras 
jn South African history are examined. This self-understanding is 
clearly reflected in the syllabuses and textbooks to be reviewed. 

More than mere knowledge of, or pure interest in, history, 
hi stori ca 1 con sci ousness embraces the interconnectedness of a 
nation or group's understanding of itself, of its past and 
present, and its vi ews of the future. An integral part of a 
nation's self-understanding is its self-image and the image it 
has of others. Differing or conflicting forms of historical 
consciousness within one society or group are both the cause and 
result of strong political tensions. 14 South Africa has been, 
is today, and is likely to be for a long time to come, a vivid 

12 O. Rauser, Geschlchte und GeSChlchtsbewusstseln, pp.7-B. 
13 M. Salewski, Nationalbewusstseln, in O. Rauser, (Ed.), 

Geschichte und Geschichtsbewusstsein, pp.19-46. 
14 K.E. Jelsmann, GeSChlchtsbewusstsein, in K. Bergmann et al., 

Geschichtsdidaktik: Theorie fUr die Praxis, p.41. 
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examp 1 e of thi s phenomenon, as thi s study wi 11 ill ustrate. (See 
Chapter 8). 

2. THE NATURE OF NATIONALISM 

A short scholarly definition of a sentence or two, a precise 
definition which includes everything nationalism contains and 
excludes all that is irrelevant, is difficult, if not impossible. 
The nationalism of each people has expressed itself differently 
and a1t~red with time. Consequently the meaning of the word has 
varied with each language, each nationalism, and with each 
period. Any use of the word I nationa1ism" to describe historical 
happenings before the eighteenth century is probably 
anachronistic. 15 

Patriotism identifiable with devotion to a nation spread widely 
and became popular in Western European only toward the end of the 
eighteenth century. Patriotism is best understood in relation to 
the developments that produced the French Revo 1 uti on of 1789, 
which asserted the principle of national self-determination as 
the basis of the new political order in Europe. 16 Not until the 
first half of the nineteenth century did this patriotism become 
for most men so intense and active a devotion to the national 
group and to the nation-state that it can rightly be called 
nationalism in the fullest sense of the word. 17 Kamenka18 

concurs that nationalism is to be distinguished from "mere 
patriotism or national consciousness", as does P1amenatz,19 who 
views nationalism as primarily a cultural phenomenon, different 

15 B.C. Schafer, Natlona11sm. Myth and Rea11ty, p.3. 
16 E. Kamenka (Ed.), Natlona11sm. The Nature and Evolution of an 

Idea, p.7. 
17 B:t7Shafer, Nationalism, Myth and Reality, pp.4-5; see also 

A.D. Smith, Theorles of Nationa11sm, for a particularly lucid 
discussion of the subJect of natlona1ism. 

18 E. Kamenka, (Ed.), Nationalism. The Nature and Evolution of an 
Idea, p.7. 

19 ~lamenatz, Two Types of Nationalism, in E. Kamenka, 
Nationalism, pp. 23-27. 

 
 
 



7 

from both patriotism and national consciousness. 

Minogue20 identifies three stages in the development of 
nationalism: the first may be loosely labelled "stirrings". This 
is the period in which a nation becomes aware of itself as a 
nation, a time of casting around for a cultural identity; the 
dri ve of nati ona 1 i st theory is to di scover a past whi ch wi 11 
support the aspirations of the present. This is the central theme 
of this investigation. In other words, this is the stage of 
1 egend-maki ng. When app 1 i ed to South Afri ca one recogni zes the 
first stage of Afrikaner nationalism in the period between 1877 
and 1895. The second stage is the centrepiece of nationalism; it 
is the time of the struggle for independence. The struggle mayor 
may not have an obvious moment, but it usually has a fixed 
terminus. In the case of Afrikaner Nationalism, 1961, or perhaps 
1948, comes to mi nd as a termi nus. The actual content of the 
struggle varies enormously, but the vital point is that it should 
provide a legend of heroes backed up by the resilience of 
national virtues: once more, the past in service of the present. 
It would seem that African nationalism in the South African 
context is at present in this stage of struggle, with its hall of 
fame being filled with its own martyrs and heroes. The majority 
of the textbooks analysed reflect this "heroic" epoch of 
Afri kaner hi story. The thi rd stage of the process is 
consolidation, during which nationalism reaches a maturity 
following the attainment of independence. After the 
establishment of the Republic in 1961, Afrikaner nationalism 
entered this phase. 

According to Shafer,21 present-day nationalism is a compound of a 
number of factors, of which the following are the most important: 

20 K.R. Minogue, Nationallsm, paSlm. 
21 B.C. Shafer, Natl0nallsm, pp.5-6. 
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1) the love of a common land, race, language, and culture; 
2) the desire for the political independence, security and 

prestige of the nation; 
3) a mystical devotion to a vague, sometimes even 

supernatural social organism (nation or vo1k); 
4) the dogma that the individual lives exclusively for the 

nation, with the corollary that the nation is an end in 
itself; 

5) the doctrine that the nation is, or should be, dominant 
through aggression if necessary. 

Modern nationalism is not a neat fixed concept, but a varying 
combination of beliefs and conditions. It may in part be founded 
on myth, but then myths have a way of perpetuating themselves and 
becomi ng not true but "rea 1" , as thi s study wi 11 show. Hans 
Kohn 22 speaks of the "idea" of nationalism, as a "state of mind", 
an II act of consci ousness ". Pl amenatz23 descri bes nati ona 1 i sm as 
the desire to preserve or enhance a pe6p1e ' s national or cultural 
identity when the identity is threatened, or the desire to 
transform or even create this where it is felt to be inadequate 
or lacking; it is a reaction of peoples who feel culturally (and 
one could add politically) at a disadvantage. It is sometimes 
said that nationalism in history teaching is most evident in 
countries where nationalism itself is something new, and least 
evident in older countries where national status has long been 
secure. 24 Hertz25 identifies four elements in national 
aspirations: 

1 ) 

2) 

3) 

4) 

the striving for national unity comprlslng political, 
economic, social, religious and cultural unity; 
the striving for separateness, distinctiveness, usually in 
the value attributed to a separate national language; 
the striving for national freedom, which comprises 
independence from foreign domination or interference, and 
i nterna 1 freedom from forces regarded as unnatural or 
derogatory to the nation; 
the striving for prestige, dignity and influence, and 
sometimes domination. 

22 H. Kohn, The Idea of National,sm, Introduction. 
23 J. P1amenatz, Two Types of Nationalism, in E. Kamenka, 

Nationalism, pp.23-27. 
24 E.H. Dance, History the Betrayer, p.76. 
25 F. Hertz, Natlonal,ty ln Hlstory and Politics, passim. 
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Agai none recogni zes these elements in the vari ous brands of 
South African nationalism. Examples to illustrate these points 
are given throughout this study. 

Shafer26 expands on this, advancing the following ten 
characteristics of nationalism: 

1 ) 

2) 

3) 
4) 

5) 

6) 

7) 

8) 

9) 

10) 

a certain defined unit of territory whether possessed or 
coveted; 
some common cultural characteristics such as language, 
customs, manners and literature; 
some common dominant social and economic institutions; 
a common independent or sovereign government, or the desire 
for one. The principle that each nationality should be 
separate and independent is involved here; 
a belief in a common history (possibly fictional) and in a 
common origin (often mistakenly conceived to be racial); 
an esteem for fellow nationals or countrymen. This has·to 
do with the very strong, positive self-image so 
characteristic of people who have imbibed nationalism; 
a devotion to the entity called the nation which embodies a 
common territory, culture, social and economic 
institutions, government and fellow nationals; 
a common pri de in the achi evement of thi s nati on and a 
common sorrow in its tragedies, particularly its defeats; 
a disregard for, or hostility to, other groups, especially 
if these prevent or seem to threaten the separate national 
existence. Here the antithesis of the positive self-image 
comes into play, that is the negative Feindbild or hostile 
image of other, alien groups; 
a hope that the nation wi 11 have a great and glorious 
future and achieve some for~ of supremacy. 

The presence of these beliefs in the South African nationalisms 
to be studied, Afrikaner nationalism in particular, as well as 
the role of history teaching in strengthening such beliefs, 
particularly the reinforcement of the favourable self-image and 
negati ve Fei ndbi 1 der, wi 11 become evi dent in the chapters to 
follow. 

26 B.C. Shafer, Natl0nallsm, PP.7-B. 
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Shafer ' s
27 description of nationalism is an adequate summary for 

the purposes of this study: nationalism is that sentiment 
unifying a group of people who have a real or imagined common 
historical experience and a common aspiration to live together as 
a separate group in the future. This unifying sentiment 
expresses itself in loyalty to a nation-state, in love for a 
native. land, in pride of common culture and economic and social 
institutions, in preference for fellow nationals, and in zeal, 
not only for group security, but for glory and expansion. People 
become Frenchmen or Italians (a) because of the influence and 
power of their political state and its laws; (b) because of their 
immersion in the culture into which they were born and within 
which they mature; (c) because of the training and education they 
receive from parents and schools in the traditions and values of 
their group; and (d) because their interests and goals, 
reflecting, or flowing out of, their culture. These seem to be 
subsumed in those of the nation-state. Shafer28 provides a 
perceptive view of modern man's seeming need for nationalism: 

"Though no direct historical relationship between totemism and 
nationalism can be traced, nevertheless the last was the 
complex system through which modern men thought they could 
obtai n what they wanted, a sense of bel ongi ng, a feel i ng of 
prestige, a way of avoiding dangers and warding off enemies". 

It gave them in summary, protection, social significance and hope 
for the future. 

3. NATIONAL CALLING AND DESTINY, AND MESSIANISM 

From early times, nations have conceived of themselves as 
superi or, and endowed wi th a mi ss i on to domi nate others or to 
lead the rest of the world into paths of light29 : the Jews, the 
Greeks, the Chinese, the Russians, the British, are but a few 
better-known examples. 

27 B.C. Shafer, Nationa11sm, pp.10 - 13. 
28 Ibid., p.18l. 
29 E.M. Burns, The American Idea of Mission, p.3. 
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Kohn30 has identified three essential traits of modern 
nat i ona 1 i sm that ori gi nated wi th the Hebrews: the idea of the 
chosen people, the emphasis on a common stock of memories of the 
past and of hopes for the future, and national messianism. At the 
beginning of Hebrew history stands the covenant concluded between 
God and His people. The Hebrews envisaged the whole of history 
as a unified process with a special, distinctive role for 
themselves at its centre. The chosen people had been singled out 
by God through His deeds in history. 

The Jews developed two aspects of the Messianic Doctrine which 
were to influence later national movements deeply: one was the 
expression of a narrow group mind aimed at a fundamental 
betterment of the national situation, and the other reflected a 
more distant universalism. National p-01itica1 hopes became . . 
distilled into the belief that their fulfilment was an action of 
divine justice. The individual nation, the chosen vehicle of 
God's designs, saw in its political triumph the march of God in 
history. Messianism had a particularly strong influence on 
nationalism where the nation as a corporate Messiah replaces the 
personal Messiah, to bring about a new order. Such nationality 
transcends the limits of a political or social concept; it 
becomes a holy body sanctified by God, and nationalism becomes a 
religious duty.31 Van Jaarsve1d terms this the secu1arisation of 
the New Testament idea of the Christian ca11ing. 32 Similarly Hans 
Glocke1 says of Communism that it is secularised theo10gy.33 When 
men have not been able to fi nd a materi a 1 exp 1 anati on of human 
institutions, they have fallen back upon natural law or God'and 
miracles, or some vague mystical force like destiny, or fate. 
Schafer notes that "These things, being inexplicable, seem 
to explain everything". 34 That God consciously created their 

30 R. Kahn, The Idea of Natl0nal1sm, pp. 11-12. 
31 Ibid., pp. 43-44. 
32 F.A. van Jaarsve1d, Lewende Ver1ede, p.230. 
33 H. G1Hcke1, Geschichtsunterricht, p.SO. 
34 B.C. Shafer, Natl0na11sm. Its Meaning and History, p.18. 
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particular nation has been, and is, a belief of many patriots. 
This proposition is stated in different ways at different times 
by different men. Nehru called it IIlthe curious illusion of all 
peoples and all nations that in some way they are a chosen 
race ili

• Jan Hus in the fifteenth century believed that divine 
will commanded that the Bohemians should be first in Bohemia. 
Herder and Fichte maintained that God had created the nations as 
part of His divine plan. Down the centuries, John Quincy Adams, 
Mazzi ni and many others have invoked di vi ne ori gi ns for thei r 
nations. 35 

God, in creating the di fferent peop 1 es and in gui di ng thei r 
desti ni es, really formed the nati on as both means and end for 
man. Around 1848, according to Shafer,36 everyone of the great 
European groups was being told by its intellectuals that it had 
the right to consider itself chosen. Studies of modern European 
nationalism seem to indicate that national awakenings res~lt from 
external pressure, danger, or attacks on that nation I s 
self-esteem (" selfgevoel").37 A nation justifies its existence 
and aspirations and attempts to prove its worth by claiming a 
special task,. aim, calling or destiny, which after a catastrophe 
easi ly mani fests i tse 1 f as "fate" in whi ch past, present and 
future become i ntertwi ned. Not only oppressed or threatened 
nationalities take refuge in the hope of a messianic mission; at 
other times thi s mi ssi on can become a symbo 1 of nati ona 1 pri de 
and often dangerous call to greatness and overreaching power.38 

The idea of a calling leads to a historical legend and national 
ideology. It lends shape and a feeling of independence, security 
and worth to a nati on. Each nati on possesses a desti nati on 
ideo logy ("bestemmi ngsi deo 1 ogi e") whi ch is i nseparab 1 e from its 
national history legend ("geskiedenislegende").39 One or two 

35 E.R. Dance, Rlstory the Betrayer, p.44. 
36 B.C. Shafer, Natl0nal1sm. Its Meaning and History, pp.l9-20. 
37 F.A. van Jaarsveld, Lewende Verlede, p.232. 
38 H. Kahn, Nationalism. Its Meaning and History, p.12. 
39 F.A.van Jaarsveld, Lewende Verlede, p.232. 
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examples will illustrate this: Snyder40 quotes the American 
politician and publisher, J.L. O'Sullivan, who in 1839 wrote: 

IIIWe may confidently assume that our country is destined to be 
the great nation of futurity ••• Providence is with us ••• The 
Nation of many nations is destined to manifest to mankind the 
excellence of divine principles. We must onward to the 
ful fi lment of our mi ssi on • •• thi sis our desti ny ••• to 
establish on earth the moral dignity and salvation of man 
For this blessed mission ••• America has been chosen. III 

In his study of the American idea of mission, Burns41 found that 
no truth was more patent in American history than the "factll that 
the American nation was an Old Testament people. 

In an ·essay entitled liThe Anglo-Saxon Destiny" (1885), the 
preacher Josiah Strong,42 expounded the idea of the mission of 
the Anglo-Saxon race to bear the ideals of ci vi 1 1 i berty and 
spiritual Christianity to peoples in remote areas of the world. 
They were the great missionary race, divinely commissioned: 

lilt seems to me that God with infinite wisdom and skill is 
trai ni ng the Anglo-Saxon race ••• to di spossess many weaker 
races, assimilate others ••• until it has Anglo-Saxonized 
mankind". 

In South Africa this manifested itself in Milnerism and other 
efforts at anglicization. A.G. Mazour,43 in his liThe Rise of 
Russian Nationalism 1825-1855", writes of Russia1s. "great 
mission", while the novelist Nikolai 60g01 44 compared Russia with 
a sleigh drawn by horses, rushing over the snow towards Russia's 
goal of world leadership, flying forward on a divine mission. 

40 Quoted 1n L.L. Snyder (Ed.), The Dynam1cs of Nat10nal1sm, 
pp.262-263. 

41 E.M. Burns, The American Idea of Mission, p.1l. 
42 Ibid., p.274. 
43 See L.L. Snyder, (Ed.), The Dynamics of Nationalism, p.263. 
44 Ibid., pp.207-208. 
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A study of modern nationalism reveals that every European nation 
that has experienced a "nationa1 awakening" has seen itself as 
"chosen" and has become conscious of a special I mission". 45 The 
idea of a national calling has played a significant role in 
British imperialism as it has in South Africa in Afrikaner and 
African nationalism. The Afrikaners' sense of mission is clearly 
reflected in the textbooks reviewed in Part II of this study. 

Closely related to the idea of a divi~e mission is the role of 
what Mosse46 terms "po1itica1 1iturgy" in nationalism. Historical 
con sci ousness is aroused by myths expressed through symbo 1 s, 
public festivals and national monuments. Patriotic festivals in 
nineteenth century Germany, for instance, borrowed the liturgical 
rhythm of Protestanti sm and fused thi s with anci ent Germanic 
pagan elements. The real cohesi on of the crowd was obtai ned 
through the space in whi ch the festi va 1 took place. Where thi s 
was a "sacred p1ace", it became "cu1t space" where the national 
past came ali ve. There are many examp 1 es of such sacred 
national spaces or shrines - the Hermannsdenkma1 in the 
Teutoburgerwa1d, the tomb of Napoleon, and Blood River and the 
Voortrekker Monuments in South Africa. 

weymar47 warns that the belief in a calling or mission has two 
sides. It can be a humble gaze upward, or an arrogant gaze 
downward; it can serve religion and humanity, inspire men to 
great cultural achievement; but it can also degenerate into 
fanaticism, self-indulgence and inhumanity. Van Jaarsve1d48 , 
too, warns of the dangers of nationalistic self-infatuation, 
which he calls narcissism. 

45 F.A. van Jaarsveld, Lewende Verlede, p.229 
46 G.l. Mosse, Mass Po11t1cs and the political Liturgy of 

Nationalism, in E. Kamenka, (Ed.), Nationalism, pp.40-43. 
47 E. Weymar, Das Se1bstverstandnis der Deutschen : Ein Bericht tiber 

den Geist des Gesch1chtsunterr1chts der hoheren Schulen 1m 19. 
Jahrhundert, Introduct10n. 

48 F.A. van Jaarsveld, Omstrede Verlede, p. 52. 
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Afrikaner nationalism has been central to South African politics 
since early in this century. Afrikaners have been ruling South 
Africa since 1910, sometimes in partnership with 
English-speakers, and sometimes alone. While Black nationalism 
has been increasingly eclipsing Afrikaner nationalism as the 
dominant political force since the 1960's, the former brand has 
yet to be reflected in official syllabuses and textbooks, even in 
Black schools. At the time of writing, the Afrikaner's view of 
history is still the lIauthorised ll view as mirrored in the school 
history syllabuses and approved textbooks of all education 
departments in the country (see Chapter 8). For thi s reason a 
closer look at the dynamo of Afrikaner nationalism would be 
useful. 

4. THE NATURE OF AFRIKANER NATIONALISM 

4.1. The Afrikaners' Historical Perspective 

Accordi ng to van Jaarsve 1 d, the readi ng of Afri kaans hi story 
books will reveal an image of the past which could be described 
"as typically Afrikaans, an image "which is different, "not only 
because of the 1 anguage used but also the themes chosen. The 
study of a national historiography will reveal the image 
(libeeld ll

) which a nation has of itself, and the unique 
nationalism which it has developed. Th"is image of the past 
existed before the writing of Afrikaans histories, i.e. history 
books are secondary to the image of the past already formed. This 
Afrikaans view of history underlies and colours all individual 
historical works, giving Afrikaans historiography its distinctive 
character. The Afrikaners' historical consciousness rests on 
national-political values and Biblical foundations. 49 

The Great Trek and the Anglo-Boer War formed the two major foci 
or poles of the Afrikaners' view of the past. This was the 

49 F.A. van Jaarsveld, Lewende verlede, pp. 55-69. 
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Afri kaners' heroi cage, dynami c and romanti c. It was in thi s 
period that the great heroic deeds were enacted. Running through 
the entire period was the central fact of the British 
authorities' policy towards the Afrikaners and their resistance 
to it. The picture that emerges is one of British oppression, 
persecution and injustice. Against this is to be seen the 
Afrikaners' struggle for freedom, a saga of suffering and 
martyrdom. This inevitably led to a view of the past which was 
fundamentally good-bad: the wicked and the innocent, the 
persecutors and the persecuted, injustice versus justice, 
imperialism versus patriotis. 50 

Van Jaarsveld identifies three dimensions of the historical 
consciousness of the Afrikaners from the l870's. The first is the 
reality of the British "threat", leading. their thoughts to the 
second, i. e. the i mmedi ate experi enced past, remembered by the 
present generati on, sti rri ng in its turn memori es of the more 
distant past, which although not experienced by the living, still 
pervade the present.. It is in thi s sphere that 1 egends are 
formed and national myths created. Slagters Nek is an example: an 
event of little consequence at the time and virtually forgotten 
by the time of the Great Trek. Rediscovered only around 1868, it 
became the symbol of British tyranny. The further the event from 
its origins, the greater became the indignation and the more 
intense became the experiencing or reliving ("belewenis") and 
exploitation (ligebruikmaking") thereof. 5l 

The Afri kaners • vi ew of the past was a byproduct of Afri kaner 
nationalism. The idealisation, glorification and apotheosis of 

50 F.A. van Jaarsveld, Lewende Verlede, pp.68-69. 
51 Ibid., pp.66-67,; see also J.t. Moll, et al., Tussengroepver

houdin,e soos weerspieel in die Suid-Afrikaanse Ristoriografie, 
pp.17- B. 

 
 
 



17 

the Voortrekkers began in earnest from 1881. The heavi er the 
pressures of the current times became, the more the Voortrekkers 
and their virtues were praised: courage, perseverance, and love 
of freedom. Every Voortrekker became a hero. Inspiration was 
sought in the past to encourage the nation in its hour of need. 
From the letters, leader articles and reports in newspapers, such 
as De Zuid-Afrikaan, De Express and Di Patriot, it is clear that 
history had a function in the youth of Afrikaner nationalism as 
early as the nineteenth century.52 

The fi rst great po 1 e in Afri kaner hi stori ca 1 thi nki ng was the 
Great Trek, the beginning of the Afrikaner heroic age. The second 
po 1 e was the Transvaal War of Independence, whi ch was 1 ater 
replaced by the Anglo-Boer War. The collective memory of the 
Great Trek and the concentration camps fed the fire of 
nationalism after 1902. This view of the past was utilised in the 
service of nationalism and, conversely, the upcoming nationalism 
influenced the view of the past. After the defeat and loss of 
independence in 1902, the Afri kaner nation' s major real i ty was 
its history in that this could offer an explanation for its 
present predicament. It could provide the cohesive power and 
ideals necessary for survival as a cultural and political 
identity. The shared memory of a heroic yet painful past could 
provide new impetus. The enemy of the past was often seen as the 
enemy of today, and past grudges were often held against the 
descendents of the long deceased real "cU 1 pri ts" • An uprooted 
nation, having lost its independence, was in search of historical 
and nati ona 1 anchorages: the Great Trek and the Anglo-Boer War 
filled this need. 53 

The impulse of the past could inspire the nation, serving as a 
constant remi nder of the need to conti nue the struggl e. Were 
past sufferings to be in vain? The Afrikaners' history provided 

52 F.A. van Jaarsveld, Lewende Verlede, pp. 64, 70, 74. 
53 Ibid., pp.73,74,86. 

 
 
 



18 

not only the cement .to bind the nation, but also an arsenal of 
weapons with which to continue the political struggle: liThe image 
of the past was in this way po1iticised and came to serve 
politics. 11 It could hardly have been otherwise; between man and 
his past there is an existential connect~dness (lsamehang").54 

As De Kiewiet points out, the massive and apparently 
i ndestructi b 1 e shape of Great Bri tai n and her Empi re gave the 
nineteenth (and early twentieth) century Englishman an 
unshakeable feeling of superiority and rectitude. Some of them, 
commandi ng great po 1 it i ca 1, mi 1 i tary or economi c power, were 
arrogant men who failed to recognize or respect the inner life of 
the Boers, thus giving deep and lasting offence. The "century of 
wrong" percei ved by the Afri kaners was 1 ike a wound that would 
not heal, "an offending emptiness across which men cannot reach 
one another II ( see Ch apters 4 and 5). On the 1 eg acy of the 
Anglo-Boer War, De Kiewiet comments that the pain of war "1eft a 
hunger for a compensating victory, for a retroactive declaration 
of independence, for some symbolic act of rebellion, and defiance 
that would purge the memory of def~at and wrong. II It became the 
seedbed of nationalist feeling and "racial passion". 55 

Van Jaarsve1d postulates that from 1902 the Afrikaner entered the 
phase of romantic nationalism. Pre1ler even attempted to fit the 
Trek into the framework of the Germanic Vo1kerwanderung. 56 Since 
then his view of the past has become oversimplified, missing 
universal aspects. It absolutised and made heroes of only certain 
ancestors from a limited period in the past. The military, and 
to a lesser extent political, dimension was overemphasized and it 
was introspective, often negative and apologetic. The Trek and 
the War were epic events providing heroes in the political and 
military fie1ds. 57 This view is supported by De Kiewiet, and the 

54 Ibld., pp. 14-16. 
55 C.W. De Kiewiet, The Anatomy of South African Misery, pp.10-16. 
56 F.A. van Jaarsveld, Lewende Verlede, p.9l. 
57 F.A. van Jaarsveld, Lewende Verlede, pp. 78-82. 
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HSRC panel of historians: the Great Trek ushered in a period of 
conflict and bloodshed "so that every South African schoolboy is 
taught to place an altogether exaggerated emphasis upon war and 
conflict". There was (and still is) a IIhistorical deafness and 
an anachronistic preoccupation" with certain special episodes in 
the South "African past. 58 Van Jaarsve1d and De Kiewiet's 
asserti ons are more than borne out by those Afri kaans hi story 
textbooks (and also most of the Eng1 i sh ones) exami ned in Part 
II. 

4.2 The Afrikaners' Sense of Calling 

58 

59 

60 

From the very beginning the White settlers venerated their Bible. 
To them it was an object of reverence and awe. In the interior 
there were few educational faci1ities ll but children learned to 
read and write and had to know their Bible intimately before 
being accepted as full church members. The Bible was the reading 
and study materi a 1 of the early Afri kaners, and thei r speci a 1 
affection was for the Old Testament. Some believed that they too 
were the chosen race, fleeing before Pharoah through the barren 
wilderness to the promised land and freedom. 59 Reverend Erasmus 
Smit wrote in his diary that Retief had been appointed to lead 
the Trekkers as "Moses". The Bible had a tremendous influence on 
the national character of the Afrikaner: the patriarchal figure 
in family life, youthful weddings, and large families with 
every child bearing a biblical name. 60 The Afrikaner does not 

See C.W. De Klewlet, The Anatomy of South Afrlcan Mlsery, pp.21-
28; also J.C. Moll et a1., Tussengroepverhoudlnge,pp.12-l6; 74. 
There is some debate on the extent to whi ch such bel i efs were 
actually held; see A. du Toit, Captive to the Nationalist 
Paradigm: F.A. van Jaarsveld and the historical evidence for the 
Afrikaner's ideas on his calling and mission, in S.A. Historical 
Journal 16 (1984) pp. 49-80; also No Chosen People: The Myth of 
the Calvinist Origins of Afrikaner Nationalism, in American 
Historical Review 88 (1983), pp. 120-152; Puritans of Afrlca: 
Afrikaner hCa1vinism" and Kuyperian Neo-Calvinism in late 19th 
Century South Africa, in Comparative Studies in Society and 
History 27 (1985), pp. 209-240. 
R.D.A. du Toit, The Formative Influence of the Bible on the 
Afrikaner, p.17. 
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believe that he is in Africa by mere chance, but he was Ip1aced" 
in Southern Africa by a Higher Hand to fulfil two callings: 
firstly to evangelize and civilize the non-Whites in his midst, 
and secondly to become the leader in Africa through assistance to 
other African states. 61 The origins of this belief in, or 
consciousness of, a calling can be traced in the distant past of 
the Afrikaners' history. 

As already mentioned, it is usually in times of crisis that one 
encounters an intensification of pronouncements on national 
Ica11ing" or "mission". Three such major crises which threatened 
the existence, ideas, values and future of the Afrikaner can be 
identified: The Great Trek period, the two Wars of Independence, 
and the currently perceived external and internal threats. There 
are numerous references from the Trek period which touch on the 
Trekkers' idea of a mission; they are directed towards the 
future. A nation has stf11 to be moulded, a free nation detached 
from British authority. and safeguarded from the non-Whites. From 
the Trekkers' conception of their special calling, one infers the 
sense of responsibility of the Christian toward the heathen, of a 
hi gher towards a lower form of ci"vi 1 i zati on. The Trekkers thus 
saw themselves as the instruments in God's hand who would 
ci vi 1 i ze the non-Whi tes; they were the bearers of the torch of 
civilisation in darkest Africa. 

The second major crisis was the struggle against British 
imperialism cu1minatin~ in three climactic events: the 
Annexation, and War of 1880-81, the Jameson Raid, and the War of 
1899-1902. The under1yi ng purpose of the strugg1 es was the 
retention of the fruits of the Great Trek and the independence of 
the Republics. The Trek was seen in retrospect as a misson and it 
had been predetermined. S.J. du Toit could say that God had 
lip 1 aced II the Afri kaners in Afri ca and gi ven them the Afri kaans 
language. Dr D.F. Malan's view was that the Afrikaner was not 

6' D.J. Kotze, Nasiona1isme. n Verge,ykende Studle. Dee' 1, p.49. 
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the work of man, but a creation of God. The Afrikaners had a 
divine right to be Afrikaners. 62 

In 1938, wi th the centenary of the Great Trek, J. J. Pi enaar63 

could state that the commemoration was a "godly inspiration". He 
quotes Theo Wassenaarls poem "By die Mylpaal" 64 specially written 
for the centenary: 

"God has determined that we should be a nation 
With an own language and soul and spirit ••• 
Hail, trekker wagons! Rejoice, Afrikanerdom! 
A holy message has come to you". 

God would show where the "Pad van Suid-Afrika" would lead. The 
heroic deeds of the folk-heroes who lived in a more or less 
mythical age were worshipped at this time as never before. 65 

Accordi ng to 0 I Meara, the parti ci pants in the centenary, "by 
dress i ng themselves in Trekker garb, by appeal i ng to the. God of 
Piet Retief and Paul Kruger", were not so much harking back to 
the past, as using it to transform their present. 66 

Moodie b~lieves that what he terms the Afrikaners' "civil 
re1igion" was not overtly accepted by the majority of Afrikaners 
until 1938, with the centenary of the Covenant, after which 

• 
"civil religious enthusiasm seized Afrikanerdom". Ordinary 
Afri kaners were swept en masse into the mai nstream of 
Christian-National "myth and ritua1". The abstractions of civil 
belief became personified in tales of heroes and martyrs and in 
emotion-laden symbols. Constant repetition at ritual reunions 
associ ated wi th certai n II ho ly" gatheri ng places such as the 
Vrouemonument or Blood River reaffirmed the nation in its common 

Quoted ,n F.A. van Jaarsveld, Lewende verlede, pp.66-67. 
Voortrekker-Eeufees, p.5. 
Ib,d., p.25: "God het bepaal ons moet In nasie wees, 

Met eie taal en siel en gees ••• 
Heil trekker waens! Juig, Afrikanerdom! 
In Heili¥e boodskap het tot jou gekom." 

D.C.5. Oosthuisen, Ana ysis of Nationalism, pp.16-l7. 
D. OIMeara, VOlkskax,tallsme. Class, Capltal and Ideology in 
the Development of fr,kaner Nat,onalism, p.166. 
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sentiment. The civil ritual provided the civil faith with 
positive content, uniting Afrikaners in their sense of unique 
identity and destiny. It is estimated that fully one-tenth of 
Afrikanerdom gathered in 1938 for the festivities in Pretoria. 67 

A fuller discussion of the importance of this event for history 
teaching is contained in Chapter 6. 

In his inaugural speech at the Voortrekker Monument in 1949, Dr 
Ma 1 an drew a para 11 e 1 between Peter I s purported meeti ng wi th 
Chri st on the Appi an Way,· and the Afri kaner I s hour of truth at 
the Monument 68: 

"This is your Quo Vadis sanctuary, Afrikaner, now and through 
all the coming generations! ••• 
Shoul d you betray the Voortrekkers to whom you are payi ng 
tribute today, by your deeds, or crucify them, and your eye 
should fallon this monument where you and the Voortrekkers 
meet today in spirit, face to face ••• Quo Vadis, whither are 
you going?" 

The third major crisis was the post-war de-colonisation and 
resultant internal and external pressure on the Afrikaner nation. 
These wide~reaching changes in the· world, particularly during the 
1950 IS, 1 ed to the imp 1 ementat i on of the po 1 icy or ideo logy of 
apartheid. This drew on traditional views on colour, equality, 
levels of civilisation, segregation and so on. It offered the 
the Afrikaner a "mission", that of dissolving, dividing and 
separating the main constituents of the population into separate 
areas in which each could develop according to its own character. 
Underlying the ideology are the traditional ideas of select 

67 O. Moodle, The Rlse of Afrlkanerdom. Power, Apartheid and the 
Afrikaner elVl1 Rel1g10n, pp.11-27. 

68 S.w. Plenaar, and J.J.J. Scholtz, Glo in u Yolk. Dr. Malan as 
Redenaar, pp.136-l37: 
iiOlS u Quo vadis-heili~dom, Afrikaner, nou en deur al die 
toekomende ges 1 agte heen~ As u di e Voortrekkers wat u vandag 
huldig met die daad verloen en ••• kruisig en u oog val op 
hi erdi e monument waar u en dl e Voortrekkers vandag in di e gees 
mekaar van aangesig tot aangesig ontmoet ••• Afrikaner, Quo 
Vadis, waar gaan jy heen?". 
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destiny, calling and mission, all interwoven. According to van 
Jaarsve1d69 , it would be possible to compi 1e a whole volume of 
select writings of pronouncements on the Afrikaners· idea of 
ca 11 i ng and mi ssi on as expressed in the ideology of aparthei d. 
These beliefs and views are still held by some today. Addressing 
the celebrations of the Great Trek in December 1988, P.W. Botha 
spoke of the Afrikaners· calling (liroepingll) in Africa. 70 In the 
Credo read at thi s gatheri ng, there are several references to 
this theme, for instance the descendents of the Trekkers carried 
Christianity deep into Africa, now the Afrikaner people stood 
before God conscious of its responsibility. 

Yet there was a new tone to the lIoffi ci a 1·· or estab 1 i shment vi ew 
of the importance of 16 December during these celebrations. In 
its commentary of 16 December 1988. Beeld, South Africa·s biggest 
Afrikaans daily, while recognizing the religious content of the 
day, nevertheless regretted the fact that the events 150 years 
ago had taken on a IImythica1 meaningll through which Blood River 
was understood to be the hour of birth of the Afrikaner nation, 
and the vow as a covenant between God and the Afrikaans people. 
Through this the accent had shifted from the universal God to a 
God specifically for the Afrikaners and for Blood River. The 
article also mentioned a new calling for the Afrikaner - a 
calling to open the way to the other nations with whom he shares 
the country.71 These changed and changing views, already evident 
many years previously, feature in Chapter 8. It should be 
remembered that a nation is never politically homogeneous. 
Afrikanerdom has never been a political monolith, as some would 
have it. 

F.A. van Jaarsveld, The Afrikaner's Interpretatl0n of South 
African History, pp.22-25. 
Rap~ort, 18 December 1988. 
Bee d, 16 December 1988. 
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4.3. Cultural Uniqueness and Apartheid 

72 

73 

In addition to physical detachment from the mother country, 
isolation in the interior and social and economic factors, 
influences such as the Calvinist heritage and the Old Testament 
went 1 nto the mou1 di ng of the Afri kaner. From the begi nni ng of 
the settlement at the tape, "Christian" and "heathen" were 
di sti ngui shed from one other. Duri ng the ei ghteenth century 
there was an i ncreasi ng tendency for the use of these terms 
synonymously with "White" and "Co10ured". "Civi1ized" and 
"unci vi 1 i zed II thus became terms associ ated wi th Whi tes and 
"Non-Whites" respectively. The Coloured races were held to be 
hewers of wood and drawers of water, i.e. the chi 1dren of Ham, 
cursed by God forever. This attitude was also prevalent in North 
America, and other territories settled by Whites. 72 

Another assumption was the Afrikaners I rejection of the admixture 
of blood and equalisation between the races. As the isolation of 
the Dutch-speaking colonists in the remote inte~ior increased, so 
did the literal application to themselves of the contents of the 
Old Testament. The non-Whites were identified not only with the 
descendents of Ham, but also with the Canaanites of the Promised 
Land. On these grounds, equality between White and non-White was 
inconceivable. The way of life of the Boers was similar to that 
of the I srae 1 i tes. For the Afri kaners the para 11 e 1 wi th the 
children of the Lord grew into a form of mysticism. 73 

Behind the ideo1~gy of apartheid are the traditional concepts of 
"cal1ing", ("geroepenheid") and "mission" (libestemming"). In 
this ideology the two are intertwined. Just as the Israelites 
were commanded to remain pure and aloof, so the Afrikaners were 
called upon to separate White from Black so that Whites could be 

F.A. van Jaarsveld, The Afrlkaner1s Interpretatlon of South 
African History, pp.5-6; see also G.M. Frederlckson, 
A Comparatlve Study in American and South African History, Ch VI. 
Ibld., pp.6-7, 10. 
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permanently in a position to fulfil their calling. Van 
Jaarsve 1 d 74 poi nts out that pronouncements in thi s regard by 
Afrikaner politicians, theologians and commentators in the 
1940's, 1950's and 1960's differ little in content and meaning 
from those of the Trek peri od and immedi ately thereafter. Both 
are self-justifying and defensive of policies and deeds. 

According to 0'Meara,75 most Afrikaner intellectuals in the 
1930'~ sought to paper over the social differentiation and 
political polarisation in their nation by appealing to a mythical 
and myst i fi ed Boer uni ty in the rural repub 1 i can past, and by 
validating these appeals in terms of the symbols, myths and 
ideologies of that mystified past, a bygone age. Once again, the 
past was recalled to serve the present. Potchefstroom academics 
who domi nated the Broederbond in the 1 ate 1920 I sand 1930 I S 

elaborated an explicit Calvinist Weltanschauung rooted in the 
Kuyperian doctrine of sQvereignity in one's own circle. Culture 
was a divine product which, together with race, history, 
fatherland and politics, distinguished the various nations from 
one another. As a divinely created entity each nation was a 
'separate soci a 1 sphere wi th a God-wi 11 ed structure and call i ng. 
As products of Divine Will, the protection and promotion of each 
cu1ture's unique, exclusive values was thus a divinely ordained 
duty. These beliefs are clearly evident in Afrikaans textbooks 
especially since 1948 (see Chapters 6 and 7). 

4.4. Christian National Education and History Teaching 

That the phi losophy of Chri sti an Nati ona 1 Educati on has 
influenced the South African education system, particularly since 
1948, is undisputed, although there is considerable disagreement 
as to the extent of the influence. The 1948 policy statement by 
the "Instituut vir Christe1ik-Nasionale Onderwys" is important 

14 F.A. van Jaarsveld, Lewende Verlede, pp.251-252. 
75 D. O'Meara, Volkskapltal1sme, pp.54-7l. 
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in this context and is, therefore, quoted at 1ength76 : 

"We bel i eve that hi story must be taught in the 1 i ght of the 
Divine Revelation and must be seen as the fulfilment of God1s 
plan for the world and for mankind ••• 

"In full preservation of the essential unity of history we 
believe that God, in execution of the great task He has 
entrusted to mankind, has willed separate nations and peoples, 
and has given to each nation and people its special calling 
(Iroepingl) and task and gifts, so that each nation and people 
in the fulfilment of its calling and task is a builder of 
culture ••• We believe that youth can faithfully take over the 
task and mission of the older generation ••• only if they, in 
the teaching of history, obtain a true vision of the origin Of 
the natlon and of the cultural heritage ••• We believe that 
next to the mother tongue, the national history of the nation 
(Inasie l ) is the great means of cUltlvatlng love of one1s own 
(11iefde vir die eie l ). 

IIWe believe that our ideal is and remains the Christian 
National school, but we understand that our present task for 
the ti me bei ng 1 i es in the di rect permeation of the current 
public school through our Christian National task and 
direction. 1I 

In 1941 Greyling77 was advocating a IIhealthy nationalism in 
education,1I which would manifest itself in love for and 
appreciation of a special fatherland and history, a nationalism 
whi ch knows no greater hi story than its own. The Afri kaner 
"volkskind ll was to be inspired with a love of his nation1s common 
history. In his 1944 evaluation of South African textbooks, 
Raubenheimer78 comments on Lindeque1s book as follows: IIHere we 
find such a degree of national inspiration that every Afrikaans 
child1s heart will be made to beat faster and his blood to pound 
with proper national pride. 1I He also finds the II nationa1 basis ll 

of Gie1s books inspiring. Wa1ker 1s, Moderne Geskiedenis vir 
Afrikaners, on the other hand could not be regarded as the equal 
of Gi e and L i ndeque: II It does not have the requi red Afri kaans 
national basls. 1I Books by both Gie and Lindeque are examined 

76 Instituut Vlr Chrlstellk-onderwys, Chrlstellk-Naslonale 
Onderwysbeleid. 

77 E. Greyllng, Christelike en Nasiona1e Onderwys. Dee1 1. Die 
Tweede Reeks, No. VIII, pp.19, 35. 

78 A.I. Raubenhelmer, Ole Geskiedenis-Handboek op Skool met 
Besondere Verwysing na SUld-Afrlka, pp. 46, 53, 56. 
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later. 

The advocates of Christian National Education believe that 
national history (llvaderlandse geskiedenisll) is one of the 
subjects whi ch most effecti ve ly promotes nati ona 1 understandi ng 
(lldie nasionale begripll). Through history, respect and love for 
the national cultural heritage is developed, the feeling of 
togetherness of a nation is strengthened, and the nation inspired 
by past deeds to great deeds in the future. 79 J. J. van Tonder 
also regards history, religious instruction and the mother-tongue 
as the three pillars upon which the IIvolksgebou" is built. 
History allows the youth to take stock of the origins, existence 
and survival of the nation. It encourages love of fatherland and 
a sense of calling ("roepingsbewustheid,,).80 The influence of 
the C.N.E. philosphy on the teaching of history in South African 
schools is dealt with in subsequent chapters. 

5. SUMMARY 

There is general agreemen:t that hi stori ca 1 and nati ona 1 
consciousness go hand in hand, the one strengthening and 
complementing the other. National consciousness, especially in 
the form of nationalism, is a relatively modern phenomenon, 
having its origins in the rise of the European nation-states. 

Nationalisms, although each may be unique, have certain 
characteristics in common and appear to develop in three distinct 
stages. National consciousness provides a nation, or potential 
nation, with an identity rooted in a real or imagined common 
historical experience, with cohesion, and with shared goals and 
aspirations. The latter may manifest themselves 1n the form of 
national calling, even messianism. Afrikaner nationalism, and 
British nationalism (as imperialism), both display many of the 

79 E. Greyllng, Chrlstellke en Nasionale Onderwys, Deel 1, p.145. 
80 J.J. Van Tonder, Geskiedenls staan by dle wegwaalpaale, p.4. 
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general characteristics of nationalism. Because of the central 
role of Afrikaner nationalism in South African history since the 
1880's, some of its most prominent features have been discussed 
briefly. In the chapters to follow, the interplay between 
historical and national consciousness, and the phenomenon of 
nationalism, and in particular the role of "national" history in 
the service of the present, form the central theme. We turn now 
to the functions of history and history teaching in these 
processes. 
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CHAPTER 2 

HISTORY IN THE CLASSROOM 

1. THE DEBATE ON WHAT SHOULD BE TAUGHT AND HOW 

Hi story is undoubtedly the most important subject in whi ch the 
values of a society and its national consciousness are verba1ised 
and repeated. The state curriculum seeks to generate a normative 
consensus amongst the future citizens of the country. Acquiring 
knowledge of the past is one of man's most rational attempts to 
understand the forces surrounding him, and to gain insight into 
the meaning of his existence and his place in the world. What is 
taught and achi eved in hi story classes has for decades been of 
special interest to students of social and political forces. The 
state, the church, parties and interest groups make no secret of 
the fact that they are not neutral towards the images, views and 
judgement of the past which are inculcated in their youth. 

From vast possible resources societies choose that knowledge 
which serves and furthers the needs, utilitarian or otherwise, of 
society. One of the questions posed in this investigation is to 
what extent "official II knowledge represents the ideological 
confi gurati on of the domi nant interests in soci ety. Those who 
contro 1 education wi 11 in some way uti 1 i ze it to further thei r 
own value systems. Control of education enables the dominant 
group to ac~ieve several aims: to define what counts as education 
through the curri cu1 um, to defi ne methodology through accepted 
methods of pedagogy and, through the examination system, to 
decide what is most significant, in order to reward those who 
have grasped the essenti a 1 s. The state defi nes the curri cu1 um, 
approves texts, oversees examinations through its own agents and 
grants school-leaving certificates. 

There are also vested interests wi thi n the teachi ng professi on 
which may either accelerate or prevent change, and this according 
to criteria which are not necessarily educational. Those who 
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compile syllabuses want to pass on their own value systems to the 
next generati on, and they wi 11 choose knowl edge they consi der 
valuable. A study of the history syllabuses will, therefore, 
tell us a great deal about a society. 

The history of history teaching illustrates the massive degree to 
which the state has attempted to influence or steer the 
objectives and nature of history as taught at schoo1. l History 
teaching, i.e. the institutionalized state-supervised part of the 
process, as a rule follows the current, sanctioned spectrum of 
historical consciousness. The breadth of the spectrum depends on 
the nature of the state1s constitution. 2 

Educational policy-making, especially in plural societies, is 
essenti~lly a political activity. Oavies1s 3 premise that a 
potential for tension exists within the educational systems of a 
plural society, due to the different interests and expectations 
of the groupings, is correct, as this investigation bears out. 
Since educational policy is designed to secure a partic~lar type 
of socialization of the young, political involvement in education 
especially, but not only, in plural societies seeks to protect 
and enhance group interests through educati on. When one group 
aspires to dominate, claims to dominate, or actually does 
dominate, the politics of a heterogeneous society, th~ strain on 
the educational system may well be acute, since. education is seen 
as an instrument of domination. In multi-ethnic South Africa 
education has historically been a central battle-ground of 
politics. 

After 1789 the objective of education became increasingly to 

1 J. Rohlfes, Omrlsse elner Didakt1k der Geschlchte, p.10l. 
2 See B.C. Shafer, Nationallsm. Myth and Reallty, pp.25-27; and 

R.B. Mulholland, The Evolution of Hlstory Teaching in South 
Africa, Chapters 1 and 3. 

3 J.l. Davies, Christian National Education in South Africa: A 
Study in the Influence of Calvlnlsm and Natlonallsm on Education 
polley, passlm. 
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produce national patriots and good citizens. Montesquieu viewed 
the establishing of a love for the French Republic as the 
principal business of education. Rousseau pleaded for education 
which would place constantly before men, from cradle to grave, 
the idea of the nation, and thus awaken in them an ardent love of 
thei r country in them. I n the ni neteenth century great stri des 
were made in western nati ons to make educati on uni versa 1, free 
and compulsory in order to create "good citizens". Family, 
school, and the teaching and writing of history and literature 
all exercised pressures in the direction of nationalism. When 
parents .became "national-minded", children imitated and followed. 
In the nineteenth and t~entieth centuries, as most parents grew 
more aware of their nationalities, their children, born into the 
parents' cultural outlook, absorbed patriotic attitudes. 4 A 
FrenchmanS once stated that the Prussian schoolmaster won the war 
at Sedan. Fo 11 owi ng France I s defeat in the Franco-Prussi an War·, 
the education of patriotism and loyalty was established on a 
sound basis by the French Government, by devoted textbook writers 
and by zealous teachers. The fatherland was to be enshrined in 
the hearts of young Frenchmen. All ways, it has been said, start 
in the history classroom. 6 

What family life began, the schools continued and shaped further 
in the direction of nationalism. Governments and patriots 
everywhere employed the schools to teach national patriotism. 
From at 1 east 1789, rul ers have real i zed the value of formal 
education in the inculcation of loyalty. Lauwerys7 notes that 
from a study of over ei ght hundred Ameri can textbooks of the 
period 1776 - 1865, it had been concluded that the elementary 
schools had operated as a primary instrument for the inculcation 

4 B.C. Shafer, Nationallsm. Myth and Reality. pp. 25-27. 
5 Quoted in J.F. Scott, Inculcation of Natl0na1ism in French 

Schools after 1870, in L.L. Snyder, (Ed.), The Dynamics of 
Nationalism, pp.120-l2l. 

6 C.J.H. Hayes, France. A Nation of·Patriots, in L.L. Snyder,(Ed.), 
The Dynamics of Nationalism, p.2. 

7 J.A. lauwerys, History Textbooks and International Understanding, 
p.2. 
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of nationalism in the United States. Lauwerys also points out 
that syllabuses always reflect the local social climate and 
"spirit of the age" and are intended to keep in good order the 
institutions and attitudes serving the community which maintains 
the school. 

Kande1 8 distinguished between two types of nationalism which may 
operate as forces determi ni ng the character of the educati on 
imparted in school. The first may be achieved by relating the 
work of the schools to the culture pattern of the environment and 
developing a certain pride in their group culture. The second 
may be achieved by direct indoctrination through the culture of 
loyalty and unquestioning obedience to the state, by the 
inculcation of a feeling of superiority over others, resulting in 
an emphasis on differences, rather than on those common elements 
which could form a bond or union between men. The state's 
concern in fosteri ng educati on is to mai ntai n a certai n state 
morale, and state doctrines important to its conservation. 9 Jahn, 
founder of the German "Turnverbande", regarded ali vi ng hi story 
of the fatherland as a prerequisite for life: history was to 
portray the heart and soul of a peop1e. 10 For hi·story in the 
German Democratic Republic, the Party was the object of 
historical study. The Party consciously uses history as a means 
of legitimating the Socialist Order and as a "system-stabilising 
factor". l1 

Da 1 hui sen 12 contends that hi story in Dutch schools in the 1 ast 
hundred years has been characterized by an emphasis on political 
or mil i tary hi story, on great men and great events , usually 
political or military. History teaching in South Africa has 

8 I.L. Randel, Natlonalism, p.137. 
9 B.C. Shafer, Nationalism, pp. 183-184. 
10 L.L. Snyder, The Dynamics of Nationalism, p.152. 
11 D. Riesenberger, Geschlchte und Geschlschtsunterricht in der DDR, 

pp.8-24. 
12 L.G. Dalhuisen, et al, Geschiedenis op School, Dee1 I. 
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been no different. The teaching of history is contracted to the 
writing of history which for centuries has been in the service of 
the rul ers. Lewi s 13 quotes Lord Bullock I s argument that the 
survival of British democracy depended on voters who understood 
how British political institutions have evolved, and the events 
that went into thei r creati on; that a nati on I s sense of its 
history is indistinguishable from its social cohesion; that if 
you do not teach people good history, they will learn bad 
history; that history is a powerful force at any time, but in 
the context of nationalism it is dynamite. 

Historical didactics is charged with the investing of historical 
consciousness (the central category) within a society. According 
to Jei smann 14 the fo 11 owi ng questi ons need to be asked of the 
didactics of any subject: What should be taught and learned, 
i • e. what is the object ( IIGegenstand II) of study? What is the 
nature of the subjects i nvo 1 ved in the 1 earni ng process? What 
are the aims, content, nature, methods and results of the 
international transfer of the knowledge concerned? 

Historical consciousness as the central category prescribes the 
object of learning and teaching, describes the abilities 
(IiVermogenll) demanded in the learning process, and contains the 
aims and content of the transfer of historical knowledge. The 
didactics of history has established itself as a scientific 
discipline with its own methods of questioning and objects of 
study. Besides researching, learning and teaching processes 
using hermeneutic and analytical methods, the didact1cs of 
history also researches history as a school subject. As such it 
is a subdiscip11ne of both pedagogics and historical studies. 15 

13 T.C. lewis, The Natlona1 Currlcu1um and History, ln V.R. 
Berghahn, and H. Schissler (Ed.), Perceptions of History, pp. 
134-140. 

14 K.E. Jeismann, Gesch1chte als Horizont der Gegenwart, pp.46-47. 
15 K. Bergmann, K., and J. Rusen, 2um Verha1tnls von Geschichts

wissenschaft und Geschichtsdidaktik, in K. Bergmann, and J.RUsen 
(Ed.), Geschichtsdidaktik: Theorie fUr die Praxis. 
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Quandt 16 further descri bes the task of hi stori ca 1 di dacti cs as 
the analysis and organization of historical information, 
communication and experience in and between societies. Of its 
content it asks the questions: Who am I/are we? Who are the 
others? What have we to do with one another? Its aim is 
individual and group orientation in time. This aspect of 
hi stori ca 1 di dacti cs forms one of the central themes of thi s 
study. 

History, when well taught, is the demythologizing of the past. A 

truly national curriculum for history requires wide debate as the 
best possible counter to the chance of its party po1iticisation. 
Open debate concerning the criteria for syllabus content 
selection is a safeguard against the formation of stereotypes. 1,7 

It should be obvious to all that an open debate of such a nature 
is an urgent necessity in South Africa if a history syllabus 
acceptable to groups other than Whites (in this case the 
Afrikaners) is to be formulated (see Chapter 8). With good 
reason, Dance 18 mai ntai ns that the West is perhaps too 
indifferent to the power of things non-political that have 
influenced men1s lives far more than politics ever has. What 
Dance writes about the Western approach to history can be applied 
to the official South African approach to history: the time has 
gone by when ni ne-tenths of the hi story taught can safely be 
devoted to a quarter of the wor1d 1s inhabitants (i.e. the White 
or Western segment). The cha 11 enge to the way hi story teachi ng 
promotes histo~ica1 consciousness is to make the divergent 
political spectrum as intelligible as possible through an 
approach involving a variety of perspectives (see Chapter 8). 

s. Quandt, Oidaktlk der Geschlchte. Systematlsche perspektlven 
und Entwick1ungstand, in K. Pe11ens, et al., Geschichtskultur
Geschichtsdidaktik. 
T.C. lewls, The National Curriculum and History, in V.R.Berghahn 
and H. Schissler (Ed.), Perceptions of History, p.140. 
E.H. Dance, History the Betrayer, p.125. 
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Within the historical unity of a society there exists a spectrum 
of divergent, even opposing positions, and it is precisely in 
this diversity and tension that the identity of society lies. 
Hi stori ca 1 consci ousness is not an acci denta 1 haphazard matter, 
but serves specific interests. Jeismann19 distinguishes three 
functions of historical consciousness in a nation's self
understanding ("Selbstverstandnis"): the identity- establishing 
("Identitatsstiftende"),the legitimating ("legitimierungs") and 
the orientating ("orientierungs"). While history teaching cannot 
belie its identification, legitimation and orientation functions, 
it should offer alternative historical views, question prevailing 
identification and legitimization claims, and should view the 
orientation function of history as open20 (see Chapter 8). De 
Kiewiet21 saw history as the emancipator amongst disciplines, 
releasing man from "thraldom to the pastil; the historian was in a 
position to strip away hypocrisy in human relations, to set men's 
minds and hearts free. 

This seldom, however, holds true of the way history is actually 
taught. As early· as 1936 a Government Report22 filed evidence to 
the effect that history taught in "Native" primary schools in 
·South Africa too often started with "1066 and all that" and dealt 
mainly with the affairs of the kings of England, while the 
histo~y of South Africa and that of their own people in 
particular was neglected. There was a real difficulty. in the lack 
of suitable books dealing with the history of the "Native 
peop 1 es ". These comp 1 ai nts echo the feel i ngs of many Afri kaners 
towards British or Cape history during the latter half of the 
nineteenth century.23 In 1961 F .A. van Jaarsve1d pleaded for a 
scientific investigation of the historical views and nationalist 

19 K.E. Jeismann, Geschichte als Horizont der Gegenwart, p.l3. 
20 Ibid., p.59. 
21 C.W. De Kiewiet, The Anatomy of South African Misery, p.3. 
22 Report of the Interdepartmental Commlttee on Natlve Education, 

1935-1936, p.9l. 
23 See F.A. van Jaarsve1d, Die Omstrede Suid-Afrikaanse Ver1ede, 

Chapter 2. 
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character under 1yi ng South Afri can schoo 1 hi story books as an 
urgent necessity. Today, nearly thirty years later, his plea has 
sti 11 not been heeded. The constant controversy surrounding 
history syllabuses, textbooks and the presentation of history in 
South African classrooms is discussed at various points in this 
study. 

2. THREE FUNCTIONS OF HISTORY TEACHING 

Among the many functi ons of the teachi ng of hi story are three 
which have received considerable attention in didactic studies in 
West Germany, and which are most useful in analysing and 
examining syllabuses and textbooks. All three illustrate how man 
seeks in the past that which is of use to him in the present. 

2.1. History and the Identity-Formation Function 

Every club, society, firm and institution, fosters (lpf1egt") its 
traditions, its history; preserves testimony of the past as 
witness to a continuity, and presents itself as a historical, 
collective entity ("Individuum"), to ensure its uniqueness 
(IiEigenart") and, throughout all changes, its core-identity.24 
Nations are no different. Only through the establishment of an 
identity is a group distinct from other groups. This search for 
an identity must, of necessity, rely on history. In traditional 
societies this historical consciousness was moulded by the 
environment. In modern societies, as has been mentioned in 
Chapter 1, it is consciously fostered through festivals, flags, 
songs, the restoration of sites, the erection of monuments and 
museums, and, not least, through instruction in the classroom. 

Patriots in each nation formed societies to foster nationalism. 
Many demanded (and still demand) the teaching of patriotism and 

24 K.E. Jelsmann, Geschlchte als Horlzont der Gegenwart, p.13. 
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tried to weed out "unpatriotic" teachers and teaching. They 
presented copies of flags, national songs and documents to 
schools, erected national monuments and gave prizes to children 
for patriotic essays.25 In South Africa one thinks here of the 
efforts of, amongst others, the Rapportryers and F.A.K. to arouse 
patriotism in Afrikaans schools. 

History teaching, as with the other human sciences, is in its 
most elementary sense a learning of identity 
(IIdentifikations-lernen").26 The present search by South 
Africans for a common identity is an attempt to establish a 
national identity. This endeavour is doomed to failure unless 
South Africans can discover a common past (see Chapter 8). 
Constitutional unity usually leads to national identity, despite 
linguistic, ethnic and other differences, as the examples of 
Switzerland, Belgium and Canada illustrate. This identity is 
based on a common history. In South Africa such a common history 
does exist, but is not interpreted uniformly, nor is it agreed 
upon. There is, therefore, no national South African identity 
as yet. 

The identity of minorities in such heterogeneous states can be 
disparate and vastly complicated. Canada's minorities attempt to 
maintain themselves against the majority (and its identity) with 
the aid of their own identity.27 In doing so, they refer to their 
past, which they rewrite according to their own needs. A minority 
can become the majority and vice-versa, depending on one's 
perspective, or by geographical or political delineation. Through 
the policy of separate development, for example, attempts were 
made to create the illusion that the Whites were a majority in 

25 B.C. Shafer, Natlonal1sm, pp.194-195. 
26 I. Hantsche, Geschlchtsbewusstsein und Identitat, in 

Geschichtsdidaktik 1984, p.437. See also W. Weidenfe1d, 
Geschlchte und Politik, in W. Weidenfe1d, et a1., Geschichts
bewusstsein der Deutschen, pp. 20-25. 

27 See M. Wade, The French-Canadian Outlook, passim. 
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South Africa. The alteration of political boundaries gives rise 
to problems at the very seams {"Nahtstelle")28 of states and 
nations. The creation of the "national states" in South Africa 
is a case in point (see Chapter 8). 

One can differentiate between defensive and offensive identity. 
According to Hantsche,29 both are based on history, but in 
different ways. Whereas the defensive identity is more strongly 
tradition-bound and manifests itself more pertinently in the 
cultural rather than economic or political sphere, the offensive 
identity is more active in the political area and attempts to 
bring about changes (e.g. the Afrikaners after 1948). 

Ireland illustrates how intertwined an image of the past and 
identity are. Northern Ireland and the Irish Republic display 
vastly di fferi ng representati ons and i nterpretati ons of Iri sh 
history. In fact the history of Ireland as a whole does not 
stimulate historical consciousness. Only the regional history 
does this. 30 This is applicable to South Africa where Whites and 
Blacks each have their II own II history, at ~his stage precluding 
historical consciousness of a common past. 

2.2. The Legitimation Function of History Teaching 

History serves to justify or legitimate the existing political 
order and emphasizes the struggle that led to its attainment. 

When referring to legitimation in history teaching, one is 
usually speaking of the legitimation of present authority 
("Herrschaftll). For example, ideas with the help of which 

28 I. Rantsche, Geschichtsbewusstsein und Identltat, ln 
Geschichtsdidaktik, 1984, p.438. 

29 Ibid., p.438. 
30 Ibid., p.438. 
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states, governments, etc., legitimate themselves, or of the way 
challenge to the present (i.e. revolution) justifies itself. This 
does not cover the full range of attempts at, and need for, 
legitimacy in society. Below the level of central state 
authority there are any number of simi 1 ar endeavours: cl asses, 
mi nori ty groups, even fami 1 i es. At the base of thi sis an 
exclusive identity, as well as the security and dependability of 
common attitudes and views. 3l 

One of the most common methods of fi ndi ng 1 egi t imacy is reachi ng' 
back (IRUckgriff") to the past. All larger social entities seek 
inner stability by writing their own history, thereby expressing 
two needs: a need for security and a need for self-respect or 
dignity. A group which has its own history cannot perce;'ve 
itself - nor can it be perceived as being - without an identity. 
This heightened consciousness of community has a stabilizing or 
conforming influence on individual members. 32 

In South Afri can hi story the Afri kaner nati on's stri vi ng for 
legitimacy 1.s clearly reflected in Afrikaner historiography. The 
Black South Africans' need for legitimacy can be seen in the rise 
of an African historical perspective, especially since the 
1950' s. Where a nati on or a group has for along time been 
subjected to foreign domination, it is often cut off from its own 
history. This has to a large extent been the lot of Black people 
in South Africa. The process of political emancipation then is 
accompanied by a search for one's origins and the rediscovery of 
one's own history. The new historical image can in turn clearly 
manifests itself in self-justification and idealisation. 

R. Schorken, 2ur Formenvlelfalf der Legltlmatl0n durch 
Geschichte, in K.E. Jeismann, (Ed.), Geschichte als 
Legitimation, pp.25-27. 
R. SChorken, Zur Formenvielfalt der Legitimation durch 
Geschichte, in K.E. Jeismann, (Ed.), Geschichte als Legitimation? 
p.27. 
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Schorken33 points to the unhistorica1 reconstruction of the past 
by many African politicians and nationalists; for example the 
Go 1 d Coast c 1 ai med the name of the eleventh century ki ngdom of 
Ghana, yet it had no connection with Ghana, either ethnically or 
geographically, there being 1000 kilometres between them. Mali, 
Benin, and Zimbabwe are further examples. 

The legitimation function of history in the classroom is not 
limited to the reinforcement of a certain political order: 
history can also be used to justify specific policies or actions. 
The syl1 abuses and textbooks exami ned in Part I I abound wi th 
examples: the Annexation of the Transvaal in 1877: the invasion 
of Zu1u1and in 1879; the policy of apartheid, and B.J. Vorster's 
policy of detente are but a few. 

2.3. National Orientation and the Teaching of History 

According to Jeismann,34 orientation as opposed to the other two 
functions,is not natural or unreflective. It has evolved only 
since the late eighteenth century as a conscious effort to 
reconstruct the past, in order to gain insight into the present. 
Orientation distanced itself from the other two traditional 
functions in order to supersede, correct, differentiate and 
expand on them. Hi stori ca 1 di dact i c materi ali sin Jei smann I s 
words an "attempt at orientation in time",35 just as historical 
con sci ousness in the broader sense provi des man wi th a fi xed 
point, or orientation in time. 36 Jeismann37 points to the 
interconnectedness of historical consciousness, and understanding 
of the present and future perspectives. Historical consciousness 
is not linear, from the present back into the past, but is a 

33 R. Schorken, Zur formenvlelfalt der Legltlmatl0n durch 
Geschichte, in K.H. Jeismann, (Ed.), Geschichte a1s Legitimation? 
pp.25-26. 

34 K.E. Jeismann, Geschichte a1s Horizont der Gegenwart, p.13. 
35 Ibid., p.SO. 
36 J. Rohlfes, Umr1sse einer Didaktik der Geschichte, p.102. 
37 K.E. Jeismann, Gesch1chte als Horlzont der Gegenwart, p.17. 
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hori zon. The loss of certai nty about the past may 1 ead to thi s 
horizon being shifted, so that the present becomes rudderless 
between past and future. This results in an identity crisis and 
disorientation. White South Africa is now on the brink of such a 
shift in horizon (see Chapter 8). 

Amongst the ways in whi ch people ori entate themselves through 
history, orientation by symbols plays an important role. Because 
history reinforces a sense of belonging on a wide range of levels 
by providing such symbols, it may be regarded as one of the most 
potent "Ich-stabilisierende" influences. This does not, however, 
preclude the possibility of individuals or groups rejecting or 
radically revising the overall suprapersonal past (or view of the 
past). In the long run this does not remain at the level of mere 
denial of the past, but soon leads to a new identity with a new 
view of the past or with a reinterpretation of the old historical 
image. 

The "underprivileged" classes in a society, which, having 
rejected the official historical perspective, develop their own 
group history, offer examples of this. A section of South 
Africals Black population is at this very time in the process of 
doing just this. The stabilising function of history is 
fundamentally applicable to all persons and groups, regardless 
of their political or social position: the individual and the 
group need confirmation of their status and they delve into their 
history in search of symbols to obtain this confirmation. 38 

Hi story "i s the sextant and compass of state whi ch, tossed by 
wind and current, would be lost in confusion if they could not 
fix their positionll, in the words of the historian Allan 

38 R. Schorken, 2ur Formenvlelfalt der legltlmatl0n der 
Geschichte, in K.E. Jeismann,(Ed.) Geschichte als Legitimation? 
pp.26-27. 
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3. THE ABUSE OF HISTORY: BIAS, STEREOTYPES AND MASTER SYMBOLS IN 
HISTORY TEXTBOOKS 

3. 1. Textbooks in History Teaching 

42 

Whether the status quo is maintained or the way is prepared for 
change, the influence that education has on later political 
attitudes is complex and difficult to determine. It is equally 
difficult to establish precisely what is imparted by the teacher. 
In an analysis such as this, one is thus heavily reliant on the 
l officia1" content of education as reflected in the curriculum, 
syll abus and textbooks. The curri cul urn, made up of di fferent 
syllabuses, is the basis laid down by educational authorities of 
the body of knowledge that teachers are intended to impart. The 
syllabus, in expanded form, is known to pupils as textbooks. 

Textbooks remain the most important vehicle for the effective 
transmission of syllabus content. According to du Preez40 pupils 
devote 95%' of their academic time.at school and at study to their 
textbooks. Textbooks remain one of the most cost-effective and 
effi ~i ent teachi ng ai ds, and they seem to enjoy presti ge among 
most teachers and pupils, being regarded as authoritative. They 
are imbued with a particular set of values. Authors themselves 
are-the products of a certain period and social climate, thus the 
va 1 ues to whi ch they subscri be and whi ch have i nf1 uenced them 
find expression in their books. F.A. van Jaarsveld41 has sketched 
some of the problems confronti ng the wri ters of schoo 1 hi story 
textooks. 

39 Quoted 1n G. M1lburn (Ed.), Teach1ng R1story 1n Canada, p.9B. 
40 J.M. du Preez, Africana Afrikaner. Master Symbols 1n South 

African Textbooks, p.ll. 
41 F.A. van Jaarsveld, Prob1eme by die skrywe van skool

geskiedenisboeke, in Historia, September 1962, pp.142-163. 
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The contents of school textbooks are sources of information on 
information on a society's attitudes, cultural values and 
preconceived views; in other words its self-comprehension. The 
symbols of a country's ruling party are inevitably reflected in 
textbooks, since these books have to comply with the prescribed 
syllabus. School textbooks are responsible for conveying to 
children and young people what adults believe they should know 
about thei r own cul ture and the cul ture of others. There are 
many sources of socialisation in modern societies, but few 
compare to textbooks in thei r capaci ty to convey a uni form, 
approved, even official version of what the young should 
believe. 42 Every generation makes a considerable effort to 
transmit to the next generation its traditions, norms and values. 

As nationalism spread, this came to mean that a sense of 
separateness would be instilled vis-a-vis other nations or 
cultures. Toward the late nineteenth century with the emergence 
of "integral nationalism", this notion also appeared in the 
hi story textbooks of the time. Teachers and textbooks were 
increasingly expected by governments and officials to inculcate 
love of homeland by depicting the glorious history of the nation, 
bewailing its wrongs, and showing how treacherous, cowardly and 
dishonourable other nations were, especially in war. Lesser 
historians usually popularised national views of history. Out of 
these national misconceptions rose famous national heroes upon 
whose lives the young were taught to model their own. 43 

Assuming then that history at school is seen in most countries as 
an important vehicle for socialisation, the question arises as 
to the structure and value-system of the society in which 

42 .0.5. Rutton, and R.O. Mehl,nger: Internat,onal Textbook 
Revision, in V.R. Berghahn, and H. Schissler (Ed.). 
Perceetions of History. International Textbooks Research in 
Br,ta,n, Germany and the On,ted States, pp.141-142. 

43 B.C. Shafer, Nat,onal,sm, pp.184-191. 
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the pup; 1 s are to be soc; ali sed. As already menti oned the 
symbols of a country's ruling party are inevitably reflected 
in textbooks,since these books comply with the prescribed 
syllabus. That the teaching of history in schools and the content 
of textbooks both raise fundamental questions of politics and 
ideology may be gauged from the German experience. 

Using the example of the Nazi textbook, Der Weg zum Reich (1944), 
Dance 44 shows that the book contai ns no deli berate 1 i es. Li es 
are bad propaganda - sooner or later they reveal themselves. No 
government, however efficient its propaganda machine, could get 
away with a policy of mass lying in schools. Yet,although this 
book contains no passages which are patently false, it may be 
said that it is false from cover to cover. The Nazi book was not 
untrue to facts, "but stupendously untrue to hi story". The facts 
are reasonably accurate, yet the impression left on the pupils' 
m; nds is wrong. Der Weg Zum Rei ch resembles all other hi story 
textbooks in fostering misconception, not by inaccuracy of 
statement, but by selection among statements which are accu~ate. 
The degree to which this, or other methods of conveying prejudice 
and bias, holds for South African textbooks will be tested in in 
this thesis. After World War II, history textbooks in West 
Germany were rewritten according to the guidelines of the 
"re-education" programme with the specific aim of establishing 
Western-style democractic principles. 45 

Textbooks are useful artefacts for evi dence of what domi nant 
groups have thought a society should be, and how it should relate 
to other societies at particular points in tim~; in other words, 
textbooks betray the se 1 f-understandi ng of the domi nant group. 
However, what is approved at one time may fallout of favour at 
another,46 as this study will illustrate. 

44 E.H. Dance, Hlstory the Betrayer, pp.53-56. 
45 B.C. Shafer, Natlonallsm, pp.184-l9l. 
46 D.S. Hutton, and A.D. Meh11nger, International Textbook 

Revision, p.142. 
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Frances Fitzgera1d47 identifies the 11eitmotiv" of American 

hi story textbooks in the 1950' s as bei ng Ameri can power and 

strength. They refl ected an i mage of a perfect Ameri ca, the 

greatest ~ation tn the world, the embodiment of democracy, 

freedom and techno 1 ogi ca 1 progress. The 1960' s brought about a 

dramatic rewriting of history in American textbooks. American 

history is seen increasingly as a far from positive experience, 

involving problems, turmoil and conflict. In fact, every few 

years the content of Ameri can hi story textbooks changes 

appreciably. Fitzgerald terms this "slippery history", yet that 

transi ent hi story becomes that generati on of chi 1 dren' s hi story 

forever: it is their particular version of America. The pace of 

change in South Afri can textbooks iss lower than that in the 

Uni ted .States. In fact in some respects the content of our 

hi story textbooks has remai ned remarkably constant. Thi sis 

understandab 1 e in the 1 i ght of the "fi xed ", some would say 

fossilized, view of the past prevalent in official circles 

virtually since Union (see Chapter 8). 

We turn our attention now to specific aspects such as bias, 

sterotypes and master-symbols. 

3.2 Bias in History Teaching 

The writers of textbooks, like historians in general, write from 

a specific perspective fashioned by the their world view, their· 

times and environment. This is a subconscious subjectivity which 

is all but impossible to eliminate. Ideally all historical 

writing, including textbooks, should be free of all bias: in 

practice this ideal cannot be achieved. The contents of 

historical documents are coloured by the prevailing attitude of 

the times and the author's views, personality, upbringing and so 

on. What applies to traditional primary sources applies equally 

47 F. Fltzgerald, Perceptl0ns of Amerlcan Rlstory after World War I, 
in V.R. Berghahn, and H. Schissler (Ed.), Perceptions of 
History, pp.18-25. 
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to two of the sources researched for this study, i.e. textbooks 
and syllabuses, both of which strongly reflect prevalent 
political and other attitudes of their time. 

Man is the product of his past, the sum total of all his past 
experiences, and this past lives on, in its effects, in the lives 
of individuals and groups. This influence is usually silent and 
unconscious. 48 The author writes against a background that 
allows him to see only one side of any story, no matter how hard 
he strives for objectivity. The age in which he lives, the 
training given him during his youth, the family that has reared 
him, the society in which he functions, and many other forces 
operate constantly to inject in him views and values of which he 
is scarcely aware. The goal of objectivity is always beyond his 
grasp, and his published works marred by prejudices that are part 
of, him as they are part of the society th'at shaped his views. 49 

Not only is the present illuminated by the past, but the past may 
also be illuminated by the present, ~s new questions arise in the 
present and are put to the past; documents and other sources thus 
gain new meaning. The interpretation of the past in the light of 
present needs is often inspired by political passions. The past 
is approached wi th a pri or fi xed apo 1 oget i c scheme, whereby an 
ideal image is created of the way things should have been. This 
is conscious bias. 50 

In practice one finds that there are always objectives stated for 
the teaching of history, and that the textbook very clearly bears 
such a mark. Historical facts are inevitably tempered to fit the 
aim at hand. 51 

48 F.A. van Jaarsveld, Lewende verlede, pp.25-21. 
49 R.A. Billington, et al., The Hlstorian ' s Contribution to Anglo

American Misunderstanding, p.2. 
50 F.A. van Jaarsveld, Lewende Verlede, pp.29-32. 
51 A.I. Raubenheimer, Die Geskiedenls-Handboek op Skool met 

Besondere Verwysing na sUld-Afrika, p.60. 
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A hi stori an (or textbook wri ter) who becomes an exponent of a 
political party or movement, tends to lapse into tendentious or 
nationalistic narratives, he is on the lookout for inspiring and 
heroic events glorifying his own nation and acting as the scourge 
of the "enemy". 

The history of one's own nation is treated with loving piety. 
Wherever the historian takes up the cudgels for a political 
cause, he uses history as an arsenal to fire at past, and 
essentially also present enemies. Van Jaarsveld52 calls this 
approach the "aktivisties-strydende". The political historian 
writes with passion, fights in the trenches with his history's 
exalted heroes against his nation's foes. The people of history 
become blurred as the fronts are formed for and against: "In this 
way history becomes a kind of political history of salvation with 
right and justice on one side onlY",53 the symbiosis of politics 
and history. The historian becomes prosecutor, detective, 
advocate and judge. 54 

Instead of this, one would like to see the whole person, with all 
his weaknesses, faults and "failings, but also his positive 
qualities and achievements. Man's environment, the factors which 
influenced his behaviour, his conscious and subconscious-motives, 
all demand analysis and reflective speculation; failing this,one 
is conjuring up idealized people, usually heroes who are raised 
to legendary greatness and "unthinkingly glorified". 55 There are 
many examples of such writing in Part II of this study, by 
British jingoes, Afrikaner nationalists and Black radicals. 

The nature of the on-going debate in South Africa on history and 

52 F.A. van Jaarsveld, Lewende Verlede, p.121. 
53 Ibid., p.12l. 
54 Ibid., p.122. 
55 Ibid., p.34. 
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hi story teachi ng ill ustrates that there is a close connecti on 
between political ideas (ideology) and the image of the past. A 
historical image (lgeskiedsbee1d") manifests itself first in 
po 1 it; cs and then ; n education. The teach i ng of history at 
school is inevitably rooted in such an image. Without it, 
history teaching would be a mere series of facts and dates. 56 

A study of textbooks can reveal the warped perceptions in the 
rud; mentary forms of h; stori ca 1 consc; ousness whi ch are to be 
found in school texts. Schissler57 points to a difference in 
approach to school history in the United Kingdom and the Federal 
Republic of Germany. The Germans deem it necessary to inculcate 
those values on which their society is based; the absence of 
this feeling of necessity in Britain once again points to that 
country's relatively unbroken national identity. The picture 
which is drawn of another society (or group) in a textbook, on 
close inspection, frequently reveals more about the problems of 
the national past of the writer rather than providing a bridge to 
understanding the society (or group) whose history is the subject 
of enquiry. In Part II the reader will discover to what extent 
this is true of the way various South African groups have 
portrayed other groups, thereby actually reveal i ng much about 
themselves. 

It is common ly supposed that hi story is 1 i tera lly the stuff of 
the past and unalterable. Yet history is not the past, but the 
record of the past. The recorders of the past have vi ews· and 
prejudices that enter and colour their records and colour them. 
Dance58 points out that some historians recommend sticking 
to dates which, they contend, cannot lie. He shows how 

56 F.A. van Jaarsveld, Lewende Verlede, p.60. 
57 H. Schissler, Perceptl0ns of the other and Discovery of the Self, 

in V.R. Berghahn and H. Schissler (Ed.), Perceptions of History, 
pp. 28-37. 

58 E.A. Dance, History the Betrayer, pp. 9-13. 
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meani ng1 ess thi s content ion is wi th two date 1 i sts from two 
hi story schoo 1 books, one Bri t ish, the other German. Although 
covering the same period, they do not have a single date or fact 
in common, because they are compiled from two different points of 
vi ew, whi ch are then imparted to the pupi 1 s usi ng them. Closer 
to home, 1652, 1838, 1902, 1948 and 1961 woul d be regarded by 
Afrikaners as key dates in South African history; to other groups 
the same dates would possibly have no particular significance or 
would have an entirely different connotation. The selection of 
dates must, of necessity, be a matter of bias, or to entrench a 
particular perspective. This applies even more to sentences and 
paragraphs: the shorter the book the more vigorous the selection 
of facts. This means, in Dance's view, that the shorter the book, 
the more prejudiced it is. School books being necessarily the 
shortest of them all, are often the most biased of al1. 59 

All nations look at things from their own perspective and their 
hi story textbooks suffer accordi ng1y. These conf1 i cti ng poi nts 
of view are the inevitable result of biased selections from among 
we ll-known, even commonp 1 ace facts. The prob 1 em is that in 
different countries the commonplaces are different. Each nation 
tends to recall things congenial to itself and to ignore those 
favourab 1 e to other nati ons. Hi story is often mi srepresented, 
"because we regard it too narrowly from our own 1itte spot on the 
earth's surface". 60 Historical writing is an exercise in 
selection. In his selection of facts and the amount of space 
devoted to them the author can be guilty of bias byomission. 61 

It may take generations for the results of research to percolate 
into textbooks (for example research into the arrival of 

. Bantu-speakers in Southern Afri ca and the concl usi ons reached 
long ago have not been reflected in South African school history 

59 E.A. Dance, Ristory the Betrayer, pp. 14-16. 
60 Ibid., pp. 20-22. 
61 R.A. Billington, The Historian's Contribution to Anglo-American 

Misunderstanding, pp.9-10. 
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