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Chapter 6: Evidence of learning: portfolio 

CHAPTERS 

Evidence of learning: portfolio 

"Successful feaming promotes even more successfu{ feaming, " 
(Spaay, 1994:9). 

1 Introduction 

The purpose of this study is to develop a better understanding, and providing an holistic overview of 

outcome-based learning in South African context with special reference to an integrated and generic 

process of calibrated assessment of competence against the national unit standards or qualification. 

Chapter 3 addresses the first sub-question of this study pertaining to the legislative and educational 

concepts of education, training and development in South Africa. Chapter 4 addresses the second 

sub-question of this study and describes the composition of the learning programme for a registered 

qualification. Chapter 5 clarifies the third sub-question of this study on the facilitation of learning. 

Chapter 6 introduces the fourth sub-question of the study, i.e. 

What does the portfolio of evidence for a registered qualification regarding assessment in 

South African education entail? 

This chapter elaborates on the facilitation of the learning and addresses the "What?" and "How?" of 

the three dimensions of a qualification. 

Assessment strategies such as portfolios have become a major academic trend in finding alternative 

ways to demonstrate competency of outcomes. Mills & Brown (1997:140) refer to the fact that 

portfolios are not a new idea. Not only did the craftsmen in the Middle Ages incorporate portfolios to 

demonstrate their readiness to move from one stage to the next in craft guilds, but several institutions 

have, since the mid 1980's, successfully incorporated portfolios in classrooms to assist learners in 

demonstrating competence. 

2 The portfolio of evidence of learning 

In order to be competent in the outcomes and for quality assurance purposes, the learner must be 

able to provide evidence of all activities and performances (Brennan & Shah, 2000:16; Mokhobo­

Nomvete, 2000; Olivier, 2000:153). 

Portfolios bring together the unit standard, facilitation of learning and assessment (Dolman, 1998:2). 

The portfolio does not consist of separate artefacts, but gives an holistic overview of the educational 

progress and process of the learner's abilities. It is a creative representative record of profeSSional 

development and emphasises the transparent process over a period of time and is not a once-off 

product (Draper, 2000; King, 1999; Mokhobo-Nomvete, 2000). 
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2.1 The conceptualisation of a portfolio of evidence 

Table 80 is a compilation of the conceptualisation of a "portfolio of evidence" related to the outcomes 

in a unit standard or qualification in South African education, training and development. 

Table 80: Conceptualisation of "portfolio of evidence" 

Author Explanation 

Cole (1990) }> (Student): "a systematic and organized collection of evidence used by 
the teacher and student to monitor growth of the learners' knowledge, 
skills and attitudes ... Portfolios must contain the artefacts of learners' 
progress as well as their reflections on both their learning and the chosen 
artefacts." 

Doolittle (1994) }> (Teacher): "a collection of work ... constructed by teachers to highlight 
and demonstrate their knowledge and skills in teaching. A portfolio also 
provides a means of reflection; it offers the opportunity for critiquing one's 
work and evaluating the effectiveness of lessons or interpersonal 
interactions with learners or peers." 

Hurts 2002 }> " ... a portfolio is reflective compendiums of self-directed artefacts: 

• Representations of teaching credentials and competence 

• Holistic views of teachers 

• Provide documentation for strengthening interviews" 

Sieborger & Macintosh }> "A collection of what a learner has done, usually consisting of examples of 
(2001 :48) work selected according to requirements which may be specified." 

Spady (1994:117) }> "A tangible evidence of a student's knowledge, abilities, and growth in 
becoming a self-directed lifelong learner." 

Van der Horst & McDonald }> "Portfolios are collections of learners' work that are longitudinal, diverse 
(1997:172,193) in content and collaborative in their selection. Portfolios are intended to 

emphasise strengths, development of skills, improvement, and personal 
reflections , thus providing a broad picture of learners' learning. 

}> An accumulated body of work produced by the learner providing evidence 
of the learning and growth that he or she has achieved. 

}> A portfolio is a file or folder that contains samples of the learner's work 
such as themes, homework, papers, teachers' ratings on the work 
performed, descriptions of the learner's accomplishments, scores on tests, 
and other significant materials gathered by the learner during the term ." 

Van Niekerk (1998:83) "A portfolio is a broad picture of the learning and development through a whole 
course - not just during examinations at the end of the year," 

Winsor (1998) (ProfeSSional): "a record of goals, growth, achievement, and professionalism; 
attributes developed over time and in collaboration with others.,. For teachers, a 
professional portfolio is a thoughtfully organized collection of artefacts that 
illustrates professional status, pedagogical expertise, subject matter knowledge, 
knowledge of learning processes, and professional development; and personal 
attributes that contribute to teaching. The professional portfolio is the product of, 
and cannot be separated from, the reflection and assessment process required 
to produce it." 

According to Table 80 a portfolio of evidence can be regarded to include the following: 

A systematic and organised collection of artefacts 

}> A record of growth and progress of learning over a period of time 

The evidence of competence of knowledge, skills and attitudes 

Contributing to becoming a life-long learner 
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A portfolio can be compared to a fusion between process (cyclical goal setting, refiecting and growth) 

and product (decision-making and a presentation of ski lls for professional development) and should 

demonstrate continued growth, progress towards and achievement of outcomes, and reflection on 

professional development (Winsor, 1998a). 

The portfolio must be a presentation or display of a student's work, and may be presented as 

evidence of what the learner has done to achieve the outcomes. A portfolio of evidence is therefore 

the product of the process of learning and must demonstrate the competence in the knowledge, skills 

and attitudes of the learner that does not only contribute towards this qualification but also to life-long 

learning. It may become a display of the learner's self-satisfaction and pride, the goals, growth and a 

showcase of achievements towards professional development and therefore serve as a valid 

documentation for employment interviews. Eventually a portfol io of evidence will be an opportunity for 

learners to accumulate registers of performance evidence from different moments of experience and 

therefore become actively involved in their own learning and a credible investment in the learners and 

their careers (Ibarra , 1998; Van Niekerk, 1998:82; Winsor, 1998). 

Traditionally a portfolio is regarded as one component of the learner's assessment (Clark, 2000) . The 

range of a portfol io in this study differs from the above-stated approach and the portfolio is regarded 

as a structured document that is the compilation of all the evidence that will serve as the legal 

documentation of the learner's competence in all the learning against the specific outcomes of a 

qualification or unit standards . 

2.2 The purpose of a portfolio 

Table 81 is a compilation of the conceptual isation of the purpose of a portfolio of evidence related to 

the outcomes in a unit standard or qualification in South African education, training and development. 

Table 81: The purpose of a portfolio of evidence 

Author Explanation 

Winsor (1998) Professional portfolios have to express the following: 

» A framework of self-assessment and evaluation 

» A framework of collaborative assessment and evaluation 

» A record and display of professional goals, growth and achievements 

» A foundation for career-long and self-directed professional development 

Van der Horst & McDonald The purpose of a portfolio is to assess a learner's competency against the 
(1997:194) outcomes 

Van Niekerk (1 998:82,85) Portfolios demonstrate personal growth and development, help a learner to 
determine strengths and weaknesses , serve as authentic examples of 
applications and a display of the learner to move towards a more authentic 
assessment model 

The purpose of a portfolio is therefore the fol lowing: 

A display showcase of a learner's process of learning 

A document for assessment of the competence of the learner against the unit standards or 

qualification 
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