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The main objective of this research was to explore how teachers teach reading 

comprehension to Grade 3 Tshivenda-speaking learners. The research was 

prompted by the low performance of reading amongst these Grade 3 learners in this 

area. 

 

This study was a qualitative study. The paradigmatic position of the study was the 

interpretive paradigm. Data was collected through individual teachers‟ interviews, 

focus group interviews, classroom observations and content analysis. Interviews 

and focus group discussions were taped, transcribed, analysed, and data was 

categorised into themes. Three schools, each with two Grade 3 classes, were 

selected. Learners were involved because the main aim was to observe teachers 

teaching reading comprehension to them. This study did not attempt to measure 

learner performance, but investigated the teaching of reading comprehension to 

Grade 3 Tshivenda-speaking learners. The aim of this was to investigate how 

teachers teach reading comprehension in their classrooms. 

 

The study developed a conceptual framework from the literature review, consisting 

of five phases. These phases were identified and developed as it became clear that, 

in order to teach reading comprehension effectively, various parties involved in 

schools need to be actively involved in the different phases when teaching reading 

comprehension education of learners. In addition, the learning and developmental 

theories consulted in this study were related to the conceptual framework. The 

research implies that reading comprehension can be taught and learnt, which 

further supports the development of the conceptual framework for this study. 

 

The findings of the study revealed that the participating teachers had limited 

understanding of reading comprehension strategies. They regarded teaching 

comprehension as a challenge as they do not know what comprehension strategies 

are and how to apply them. Additionally, they are stressed, confused and frustrated, 

because learners cannot read and understand the text. Furthermore, responses 

showed that teachers are uncertain of how to teach reading comprehension. 

 

ABSTRACT 

 
 
 



Teachers spent little time on reading comprehension with learners, with no uniform 

approach amongst them on how to teach reading comprehension. Guided practice 

and time to practise comprehension strategies were absent in classrooms. The 

teachers also showed a lack of theoretical knowledge and practical experience 

about teaching comprehension strategies, which seems to result in teachers‟ 

developing a negative attitude towards their learners (who struggle to read). 

Interviews and classroom observations revealed that, although the participating 

teachers said they understood what reading comprehension was, there was no 

correlation between what they said and what they did in practice in their 

classrooms. The results measured against Zimmerman‟s (1998) applied social 

model of self-regulated learning, show that teachers lack the theoretical knowledge 

of teaching reading comprehension. 

 

In addition, participants were not satisfied with the intervention strategies and 

policies provided by the Department of Education. They felt neglected because 

guidelines were only in English and not in African languages, like Tshivenda. As 

such, no guidelines to teachers written in Tshivenda with Tshivenda examples exist. 

Workshops had not been helpful to Tshivenda teachers either. The study also 

revealed a lack of learning support materials, no variety of reading materials for 

learners and, in some schools, no readers at all. Lastly, the study shows that these 

teachers do not have access to research literature on the teaching of reading 

comprehension and rely on their own experience. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



 
FP Foundation Phase 

GET General Education and Training 

HL Home Language 

FAL First Additional Language 

DoE Department of Education 

LDoE Limpopo Department of Education  

LoLT Language of Learning and Teaching 

LiEP Language in Education Policy 

FFLC Foundations for Learning Campaign 

NRS National Reading Strategy  

NCS National Curriculum Statement 

CAPS Curriculum Assessment Progress Statement 

OBE Outcomes-Based Education 

C2005 Curriculum 2005 

LO Learning Outcomes 

ASS Assessment Standards 

HSRC Human Sciences Research Council 

PIRLS Progress in International Reading Literacy Study 

SASA South African Schools Act 

NPDE National Professional Diploma in Education 

ACE Advanced Certificate in Education 

SACMEQ South African Consortium for Monitoring Educational Quality 

ZPD Zone of Proximal Development 

 

 

 

  

 

LIST OF ACRONYMS AND ABBREVIATIONS 

 
 
 



 
DEDICATION……………………………………………………………………………..i 

ACKNOWLEDGEMENTS………………………………………………………………ii 

DECLARATION OF ORIGINALITY…………………………………………………..iii 

ABSTRACT……………………………………………………………………………...iv 

LIST OF ACRONYMS AND ABBREVIATIONS…………………………………….v 

 

CHAPTER 1 
OVERVIEW OF THE STUDY 
 
 
1.1 INTRODUCTION 1 

 
1.2 RATIONALE 3 

 
1.3 RESEARCH QUESTIONS AND SUB-QUESTIONS 7 

 
1.4 EXPLANATION OF CORE ELEMENTS IN THE STUDY 8 

1.4.1 TEACHING 8 

1.4.2 READING COMPREHENSION 9 

1.4.3 READING COMPREHENSION STRATEGIES 11 

 1.4.3.1 Metacognitive strategies and cognitive strategies 13 

 1.4.3.2 The role of metacognition in reading comprehension 14 

1.4.4 MOTHER TONGUE 17 

1.4.5 FIRST ADDITIONAL LANGUAGE 18 

1.4.6 FOUNDATION PHASE 18 

1.4.7 GRADE 3 LEARNERS 18 

 
1.5 SIGNIFICANCE OF THE STUDY 19 

 
1.6 RESEARCH DESIGN AND METHODOLOGY 20 

1.6.1 SAMPLING 21 

1.6.2 DATA COLLECTION METHODS AND INSTRUMENTS 22 

 
1.7 DATA ANALYSES 23 

 
1.8 OUTLINE AND ORGANISATION OF THE STUDY 23 

 
1.9 CONCLUSION 25 

 
 
 

 

TABLE OF CONTENTS 

 
 
 



 

CHAPTER 2 

LITERATURE REVIEW: READING COMPREHENSION IN THE  
INTERNATIONAL AND NATIONAL CONTEXTS 
 
 
2.1 INTRODUCTION 26 
 

2.2 THE READING ACQUISITION PROCESS 27 
 

2.3 COMPREHENSION IN THE INTERNATIONAL CONTEXT 28 
 

2.4 SOUTH AFRICAN POLICIES AND THE TEACHING OF 34 
 READING COMPREHENSION 

 
2.5 POLICIES AND THE TEACHING OF READING COMPREHENSION 39 
 

2.5.1 THE REVISED NATIONAL CURRICULUM STATEMENT (RNCS) 40 

2.5.2 THE NATIONAL CURRICULUM STATEMENT (NCS) 41 

2.5.3 CURRICULUM AND ASSESSMENT POLICY STATEMENTS (CAPS) 43 

2.5.4 THE FOUNDATIONS FOR LEARNING CAMPAIGN (FFLC) 43 

2.5.5 TEACHING READING IN THE EARLY GRADES 44 

 2.5.5.1 Shared reading 45 

 2.5.5.2 Group guided reading 45 

 2.5.5.3 Independent reading 46 

 2.5.5.4 Reading aloud 47 

 
2.6 THE NATIONAL READING STRATEGY 48 
 

2.7 READING COMPREHENSION IN THE PRIMARY GRADES 49 
 

2.8 READING COMPREHENSION STRATEGIES THAT CAN BE 52 
 TAUGHT TO GRADE 3 LEARNERS 

2.8.1 COMPREHENSION MONITORING 55 

2.8.2 GRAPHIC AND SEMANTIC ORGANISERS 56 

2.8.3 QUESTIONING 57 

 2.8.3.1 Question answering 58 

 2.8.3.2 Question generation 60 

 2.8.4 STORY STRUCTURE 61 

2.8.5 SUMMARISING 62 
 

2.9 CONCLUSION 63 

 
  

 
 
 



CHAPTER 3 
LITERATURE REVIEW: READING COMPREHENSION 
IN THE INTERNATIONAL AND NATIONAL CONTEXTS 
 
 
3.1 INTRODUCTION 65 
 

3.2 DEVELOPMENTAL LEARNING THEORIES AND 67 
 READING COMPREHENSION 
 

3.3 DEVELOPMENTAL APPROACH AND LEARNING THEORIES 68 

3.3.1 PIAGET‟S THEORY OF COGNITIVE DEVELOPMENT 69 

3.3.2 VYGOTSKY‟S SOCIO-HISTORICAL THEORY OF COGNITIVE DEVELOPMENT 71 

 3.3.2.1 Scaffold Support 72 

 3.3.2.2 Reciprocal Teaching 73 

3.3.3 BRUNER‟S THEORY OF LEARNING  DEVELOPMENT 75 

3.3.4 AUSUBEL‟S COGNITIVE FIELD THEORY 76 

3.3.5 BANDURA‟S SOCIAL LEARNING THEORY 76 

3.3.6 ZIMMERMAN‟S APPLIED SOCIAL-COGNITIVE MODEL OF 78 
 SELF-REGULATED LEARNING 

 
3.4 CONCEPTUAL FRAMEWORK 80 

3.4.1 OVERVIEW OF THE FRAMEWORK 81 

3.4.2 STRUCTURAL DESCRIPTION OF THE FRAMEWORK 81 
 

3.5 SUMMARY 89 
 

3.6 CONCLUSION 90 
 
 
  

 
 
 



 

CHAPTER 4 
RESEARCH DESIGN AND METHODOLOGY 
 
 
4.1 INTRODUCTION 92 
 

4.2 RESEARCH QUESTIONS 93 
 

4.3 PARADIGMATIC CONSIDERATIONS 96 

4.3.1 QUALITATIVE PARADIGM 96 

4.3.2 INTERPRETIVE PARADIGM 97 

 
4.4 RESEARCH DESIGN 98 

 
4.5 RESEARCH SITES AND PARTICIPANTS AND RESEARCH 99 

4.5.1 PROFILE OF THE THREE SCHOOLS 101 

4.5.2 PROFILE OF THE TEACHER RESPONDENTS 102 

4.5.3 RESEARCH PROCESS 105 

 4.5.3.1 Informal data collection strategies 105 

 4.5.3.2 Formal data collection strategies 106 

 4.5.3.3 Personal role in research process 106 
 

4.5.4 DATA COLLECTION METHODS AND INSTRUMENTS 107 

 4.5.4.1 Teachers individual interviews 108 

 4.5.4.2 Focus group interviews 110 

 4.5.4.3 Classroom observations 111 

 4.5.4.4 Content analysis 113 

 4.5.4.5 Field notes 116 

 
4.6 DATA ANALYSIS 116 

 
4.7 STRATEGIES FOR ENHANCING THE VALIDITY OF THIS 117 
 STUDY 
 

4.8 CONCLUSION 119 
 
 

 

  

 
 
 



 

CHAPTER 5 
DATA PRESENTATION AND ANALYSIS 
 
 
5.1 INTRODUCTION 121 
 

5.2 RESPONDENT PROFILE 122 
 

5.3 DATA ANALYSIS PROCESS 124 
 

5.4 RESULTS OF THE THEME ANALYSIS 126 

5.4.1 THEME 1: „THERE ARE TWO WORDS, THE READER MUST READ AND 126 
 THEREAFTER COMPREHEND‟ 

 5.4.1.1 „Learners should read and understand and be able 127 
  to apply the information in their daily lives‟ 

 5.4.1.2 „Learners can read any text and know how to interpret it‟ 130 

 5.4.1.3 „Able to indicate or see the relevancy of the story 133 
  they have read with their lives‟ 

 5.4.1.4 „Have deeper knowledge about the written words‟ 135 
 

5.4.2 THEME 2: „THE ONE WHO IS TEACHING READING COMPREHENSION MUST 137 
 BE READY TO TEACH, HAVE THE LOVE, AND KNOW HIS/HER LEARNERS‟ 

 5.4.2.1 „I explain the strategy first‟ [before reading 137 
  comprehension starts] 

 5.4.2.2 „I motivate them before‟ [reading comprehension starts] 145 

 5.4.2.3 „I do not know if there is any‟ [reading comprehension 147 
  strategies] 

 5.4.2.4 „I just want to indicate what we expect or the outcomes 154 
  of reading comprehension‟ 
 

5.4.3 THEME 3: „THE CHALLENGES HAVE BEEN HIGHLIGHTED AND THIS IS 155 
 SERIOUS‟ 

 5.4.3.1 „Teaching reading comprehension is a challenge‟ 156 

 5.4.3.2 „Reading is not done across the Learning Programmes‟ 157 

 5.4.3.3 „No, Tshivenda do not have guidelines for teaching reading 159 
  comprehension like step1, 2, 3 because that is all we want‟ 

 5.4.3.4 „I think time allocation is a challenge‟ 160 

 
5.5 SUMMARY OF THE RESPONSES 161 

 
5.6 SYNOPTIC OVERVIEW OF THE STUDY 165 

 
5.7 CONCLUSION 166 
 
 

 

 
 
 



 

CHAPTER 6 
SYNTHESIS AND SIGNIFICANCE FOR THEORY AND PRACTICE 
 
 
6.1 INTRODUCTION 170 
 
6.2 IMPLICATIONS OF THE FINDINGS FOR THE INQUIRY 171 

6.2.1 HOW DO TEACHERS UNDERSTAND READING COMPREHENSION? 171 

6.2.2 WHAT DO TEACHERS REGARD AS IMPORTANT WHEN TEACHING 176 
 READING COMPREHENSION TO GRADE 3 TSHIVENDA-SPEAKING LEARNERS? 

6.2.3 WHICH STRATEGIES DO TEACHERS USE TO TEACH READING 178 
 COMPREHENSION? 

 6.2.3.1 Guided reading phase 181 

 6.2.3.2 Questions 182 

 6.2.3.3 „Fix-up‟ strategies 183 

 6.2.3.4 Modelling the correct use of this strategy 185 
 

6.2.4 WHAT STRATEGIES CAN TEACHERS USE TO IMPROVE READING 190 
 COMPREHENSION? 
 

6.3 POSSIBLE SUGGESTIONS RESULTING FROM THE 192 
 FINDINGS 

6.3.1 THE EXTENT TO WHICH POLICIES ADDRESS THE TEACHING OF 192 
 READING COMPREHENSION 

6.3.2 LACK OF TRAINED TEACHERS TO TEACH READING COMPREHENSION 192 

6.3.3 UNAVAILABILITY OF BOOKS AND READERS 193 

6.3.4 CONTRADICTION BETWEEN THEORY AND PRACTICE OF TEACHING 195 
 READING COMPREHENSION 
 

6.4 RECOMMENDATIONS 196 
 

6.5 IDEAS FOR FURTHER RESEARCH 198 
 

6.6 CONCLUSION 199 
 
 

 

 

LIST OF REFERENCES 201 

 

APPENDICES CD 

 
 

 

 
 

 
 
 



 
 

 

Table 4.1:  Teacher respondent profiles 103 
 
Table 4.2:  Data collection and data collection instruments 115 
 
Table 4.3:  Data collection methods, limitations and enrichment of validity 119 
 
Table 5.1:  Profile of teacher respondents at schools 122 
 
Table 5.2:  Coding system 122 
 
Table 5.3:  Key policy documents 123 
 
Table 5.4:  Summary of themes and related categories 125 
 
Table 5.5:  Summary of teachers‟ responses across themes and categories 161 
 
Table 5.6:  Summary of findings 168 
 
 
                                                                   

 

 
 
Figure 3.1:  Conceptual framework related to the teaching of reading 80 
 comprehension 
 
Figure 4.1: Limpopo Province showing Vhembe District 103 
 
 

 

 

LIST OF TABLES 

 

LIST OF FIGURES 

 
 
 


	FRONT
	Title page
	Case study schools
	South African map
	Ethics certificate
	Dedication
	Acknowledgements
	Declaration of originality
	Abstract
	List of acronyms and abbreviations
	Table of contents
	List of tables
	List of figures

	Chapter 1
	Chapter 2
	Chapter 3
	Chapter 4
	Chapter 5
	Chapter 6
	References
	Appendices

