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TABLE 6.4 MODE OF STUDYING

MODE FREQUENCY PERCENTAGE CUMULATIVE CUMULATIVE
FREQLIENCY PERCENTAGE
Full-time 8 9,52 8 9,52
Part-time 71 84, 52 79 94, 05
Distance 5 5, 95 84 100
Education
Frequency missing = 148

The investigation aimed at exploring the perspectives of university lecturers irrespective of
their academic status. This approach is justified by the fact that INSET is necessary for all
lecturers at all levels of the educational ladder. Consequently, no attempt was made to

report most findings according to rank or status.

6.2.2 RESPONSES ACCORDING TO GENDER

More male respondents than females participated in the survey. 164 (70, 69%) were men
whereas only 68 (29, 31%) were female. Figure 6.1 represents data on the gender of

respondents.
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These findings correspond closely with those of Botha (1996 228). There is no doubt
that most lecturers are willing to change their professional practices if they could obtain
appropriate assistance. Tables 6.9 and 6. 10 below indicate the commitment of lecturers
to improving their qualifications and their participation in independent professional

reading respectively.

TABLE 6.9 THE RESPONDENTS’ COMMITMENT TO THE
ADVANCEMENT OF THEIR EDUCATION

RATING FREQUENCY PERCENTAGE
Low 1 0, 43
' Moderate 66 28, 69
High 163 70, 89
Freguency Missing= 2
TABLE 6.10 THE LECTURERS’ PARTICIPATION IN INDEPENDENT
PROFESSIONAL READING
irRATING FREQUENCY PERCENTAGE
Low §] 2,62
Moderate 112 48,9
High 111 48,47
Frequency Missing = 3

This section was aimed at determining the INSET needs of lecturers in terms of units of
knowledge, content, skills, attitudes, behaviour patterns and so forth. In line with the
objectives of the study, the teaching, research and community-service needs of the

lecturers were analysed.
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oriented towards empowering lecturers with strategies of invoiving students in
the planning of programmes. Henry and Katz (1988: 163; see also, Fourie and
van der Westhuizen and Holtzhausen,1999: 33; Scriven,1993:10) state that it
may not even cross the minds of lecturers that students might be included.
They further point out that students themselves have shown a certain lassitude
and that their enthusiasm needs to be rekindled. Therefore, INSET
programmes should be directed towards empowering lecturers with strategies
and techniques of involving students in the planning of programmes. Once
more, theories of adult learning are important in this respect. Having a good
grasp of andragogical principles such as self-directed learning and recognition
of prior knowledge and experiences of aduit-learners would go a long way

towards improving student achievement.

6.4.2.4 TREATING STUDENTS IN TERMS OF THEIR UNIQUENESS

Table 6.13 reflects the ratings which lecturers have awarded themselves in respect of

treating students in terms of their uniqueness:

TABLE 6. 13 RATING SCALE OF TREATING STUDENTS IN TERMS OF THEIR

UNIQUENESS

1 2 3 4

5

Competences of f{reating students as unique | 1,77% | 1, 77% | 35, 84% | 26, 11%
individuals

34, 51%

Frequency missing=6
KEY 1 Indicates the lowest rating

5 Indicates the highest rating
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Mofokeng et al. (1998:10) also found that the overwhelming evidence submitted to the
commission inquiring about the high failure rate of university students implicated
lecturers as carrying the major responsibility in one of the departments. Consequently,
the commission recommended, infer alia, that it should be mandatory for the implicated
academic staff to attend the workshops on teaching methodology. Ganbo (1996:144)
also found that in considering this issue with regard o African universities, the
International Association of Pedagogy at university level mentioned the influence of the

lack of teaching skills of academics.

Considering the professional qualifications of lecturers in South Africa, there is no doubt
that INSET units need to identify and collaborate with sources which will provide them
with a clearer picture of the lecturers’ needs. These sources might include lecturers
themselves and the inventory of skills required by lecturers to improve student
achievement. In these endeavours, INSET units, however, should be cautious of the
fact that learning can happen or fail to happen independently of lecturers. As Silcock
(1993: 18) states, internal variables such as interest, purpose, attitude and attention to
assigned tasks should be taken into consideration when INSET strategies to improve
students’ pass rates are developed. The bottom-line consideration by INSET organisers
should be the fact that a failing student costs the parents, guardians, sponsors and the

government dearly.

6.4.2.5 TEACHING AND LEARNING TECHNIQUES

The respondents were requested to indicate the statements appearing on the

questionnaire which best describes the level of guidance they need in their teaching

tasks using the following scale:
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and learning techniques is the use of multiple (integrated) teaching/training methods and
techniques. It emerges from the analysis of the responses that the majority of lecturers

need to be assisted in the use of multiple teaching or training methods and techniques.
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a dissertation or thesis.

TABLE 6.18 THE LEVELS OF THE RESPONDENTS= NEED FOR GUIDANCE
CONCERNING THE WRITING OF A DISSERTATION OR THESIS

LEVEL OF NEED FOR GUIDANCE | PERCENTAGE
High Need - 131,00
Some Need 11,79
No Need 57, 21

The majority of lecturers did not feel any need for being guided on writing a dissertation
or thesis. However, about a third of them felt a high need for support in this regard.
Upon closer examination of the results, it was found that about 75% of those who
expressed a need for guidance in connection with writing a thesis and writing for
research publications were lecturers with a Master's degree. This is understandable
given the fact that most university policies demand a submission of a research article for
publication as a prerequisite for admission to a doctoral degree. Radloff (1999:1-2) also
confirms this view when she emphatically argues that at doctoral level, the research
process is not complete until the research is published and available for scrutiny and
comment by a wider audience. She further stresses that publishing one=s work is
especially important if one is considering an academic career or is already working in an
academic setting where publications are critical for professional recognition and career
advancement. In this regard, the importance of lNSET(on writing skills can, therefore,

not be over-emphasised.

6.4.3.5 SUMMARY OF THE RESEARCH NEEDS EMERGING FROM

THE OPEN-ENDED QUESTIONS AND INTERVIEWS

The responses by lecturers and Heads of Departments or Schools are reported
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It is obvious that a clear INSET framework for heads of departments and other senior
academics regarding how they should enhance the capacity of lecturers to perform their
academic tasks more effectively and efficiently id required. The framework could include
INSET aspects such as time allocation for course attendance and research, reducing
workloads for lecturers to enable them to meet the requirements of the accreditation
systems, the provision of the resources and support for INSET and the creation of
environment in which lecturers can share ideas within and across disciplines. Of utmost
importance is for universities to find ways of retaining senior academics for mentorship
reasons. Ade Ajayi; ef al. (1996:152) point out that African universities continue to be
robbed of senior academics who would otherwise assist in providing leadership and
appropriate guidance to younger lecturers. The bottom-line consideration should be the
fact that even when both senior and junior academics are widely different in terms of
experience, academic discipline and professional background, they all share the
commonality of being adult-learners who are struggling to understand and succeed in

the academic terrain (Pierce, 1998:17).

University management personnel have to periodically reassess how lecturers use time
allo;ated for INSET activities. For example, an evaluation of sabbatica! leave could give
a clue to authorities as to whether they actually benefit the universities. This study has
revealed that most universities can hardly afford to regard sabbatical leave as an
individual lecturer=s prerogative or right. As Platter (1995:26) points out, such leave
must be the result of a joint decision based on the strategic requirements of the

university and paid time away from assigned work must be an investment for the benefit

of lecturers and the university.
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Literature suggests that the most effective INSET activities are those that take place
within the institutions themselves. Since most lecturers have expressed willingness
and commitment to promote the advancement of education, it would make sense
that appropriate INSET infrastructure be developed in each institution of higher
learning. This would entail paying special attention to matters such as funding, the
establishment of INSET units or centres, staffing, release-time for professional
development and opportunities for attendance at conferences, seminars and
workshops. To this end, universities should encourage their faculties and
departments or schools to be actively involved in the creation of an environment

which is conducive to implementation of INSET for university lecturers.

Finally, it is clear from the literature research and the empirical investigation that
regular evaluation of INSET programmes enhances the quality of these
programmes. Evaluation has the potential value to all the stakeholders, especially
university authorities who have to justify the cost and consultants as well as lecturers
who hope to benefit from it. Obviously, evaluation in all its ramifications shouid

accommodate the inputs of lecturers at all times.

7.4 FUTURE RESEARCH

The gaps identified in the fiterature studies and the empirical investigation highlight
areas which merit further research. Further research in these areas has the
potential of expanding the current theoretical knowledge of INSET for university

lecturers.
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