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4.2 BACKGROUND

The first South African universities developed out of high schools towards the end of the
19" century. They had many of the features of colleges and universities in other British
colonies. Their primary functions were teaching for first degrees in the Arts, Natural
Sciences and the professional training of teachers, lawyers, doctors and clergy

(Thompson, 1977:287-288).

There are 21 fully-fledged public universities in South Africa, two of which are mainly non-
residential institutions offering distance education. These universities offer a large number
of qualifications including degrees, diplomas and certificates. The minimum admission

requirement is currently a grade twelve certificate with university endorsement.

The university system in South Africa has been influenced by both apartheid and
underdevelopment. Decades of apartheid education have resulted in gross inequalities and
huge backlogs in the provision of education and training. Further, the previously racially
exclusivé education departments, provinces and homelands have provided a solid
foundation for an excessive fragmentation of the system of Higher Education (FRD,
1995:31; see also, Unterhalteret al., 1991:125; Black Review, 1974/5:185-186; McGregor

and McGregor, 1992:2). In this regard Khumalo {1999:1) notes that:

“ Apartheid architects created 17 departments of education which were run

and funded as if they were in 17 different countries, with racially separated
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schools, universities, technikons and colleges, different curricula and

textbooks, separate examinations and huge differentials in funding per

learner, ”

The fragmentation, inequality and inefficiency of Higher Education during the apartheid era
left a legacy of deficits in the INSET of university lecturers. Consequently, universities are

not able to meet the needs of the country’s changing situation quickly enough (Wisp'r

Archive, 1998:1; see also, Hartshorne, 1999:106).

According to Unterhalter ef al. (1991:125), the main objective of the apartheid education

was a systematic underdevelopment of intellectual skills. They conclude that:

“ ... what apartheid education has done - not as incident effect but as a

deliberate policy - is criminal.”

Tutu (1994:208) echoed the same sentiments when he lamented the ghastly legacy left by

the apartheid education. He noted that:

“ Bantu education has left us with a massive educational crisis; there is gross
maldistribution of wealth and inequitable sharing of the resources with which

South Africa is so richly endowed.”

In the same breath, Mungazi ( 1993 : 134 ) had earlier argued that of all the problems that
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other African universities were facing as a result of the colonial legacy, none was more

painful and inhibiting than the policy of apartheid in South Africa. He claimed that:
“The world has never witnessed anything quite like the effect of apartheid.”

Indeed, as Bunting (1994:9) notes, apartheid led to a situation of divided and unequal
control as far as educational institutions are concerned. As a direct result of the apartheid

system of education, universities for African students were established in the isolated and

poor homelands or Bantustans.

Another direct consequence of South Africa’s past is that there were universities in the
stable labelled Engliéh-medium, open or liberal universities. There were also universities
in the stable labelled Afrikaans-medium universities (Foundation for Research
Development (FRD), 1995 ; 32). Currently, there is also a categorisation of universities in
terms of whether they are historically privileged or underprivileged. All these categories
impact on the roles that lecturers are expected to perform as well as the cornpetences that
they need to acquire. Consequently, these categories also impact on the INSET
programmes for academic staff. For example, Brown (2000:165 ) notes that the death
throes of apartheid saw an increasingly repressive government imposing states of
emergency while simultaneously and reluctantly conceding access to tertiary education.
The structures of apartheid are currently being dismantled and all universities have opened
their doors to all ethnic groups. However, the quality of INSET programmes in the

Historically Black Universities still lags behind (Whisp'r 2000:1).
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element in the subsystem is given a unique and consistent role to play.”

The academic career and INSET of lecturers, therefore, should be understood within

this wider context.

The government also acknowledges the fact that the Higher Education system mirrors
the defects and disparities of the apartheid past, as well as the pressures and
uncertainties of the national transition to a democratic order (African National congress,

1995:127). Writing about the subjugation of the Higher Education system to apartheid,

Welsh (1994:4) concludes that:

“ ... the ‘new" South Africa has had a traumatic birth and it will bear the scars

of this painful past genesis for a long time.”

The legacy of apartheid poses certain challenges for universities. University lecturers
are pivotal in dealing with most of these challenges. Whether the lecturers have the
required knowledge, skills and competences to perform tasks intended to meet the

challenges is a crucial aspect of this study.

The South African universities are facing the challenges akin to all Higher Education
institutions around the world. They are expected to respond to the global and
technological changes. There has also been a rapid growth in student numbers,

especially during the first half of the 1990s {Hartshorne, 1999:106). Whilst the student
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experiences brought from diverse ethnic and cultural backgrounds and that these
experiences can impact positively on their practices beyond the university environment.
Historically, most of these universities never had these experiences and opportunities.
For example, Starfield (1996:155) found that many lecturers are under-prepared to
cope with a student body diverse in its race, gender and class composition. He also
found that the Black university students whom he surveyed frequently commented on
the mismatch between their expectation of success and tf:e lecturers’ assessment of
their performance. Hudson and Weir (1999:6) also report that apart from leadership
and management, teaching and learning strategies, research skills, curriculum
planning, teaching and learning technology, teaching for diversity were also identified
during the needs analysis conducted among lecturers in the Free State tertiary

institutions. The value of INSET programmes in this regard, therefore, is indisputabie.

It is against the background of the challenges mentioned above that the current
government’s goals for a new education and training system are worth quoting because
they have particular implications for INSET of university lecturers. The African National

Congress {1995:3) espouses the view that:
“ The right to education and training should be enshrined in a Bill of Rights;
all individuals should have access to lifelong education and training

irrespective of race, class, gender, creed or age.”

The NCHE which was established by residential prociamatien in 1995 to change all the
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facets of the Higher Education system emphasises the intellectual development of
individuals in keeping with the needs of the new South Arica (NCHE, 1996:1). The
development of human potential is perceived by government as a tool which can empower
every person to contribute to society. Therefore, changing the Higher Education system
in such a way that the legacies of apartheid are eliminated and that it signiﬁcént!y
contributes to the national reconstruction and development requires appropriate INSET
activities for university lecturers. In terms of the ANC’s framework for education and
training document, this will involve a major national commitment as well as:

“ ... a massive, sustained national effort requiring our best intellectuals,
professional experience and imagination, unflagging discipline, capacity for
negotiation, partnership and cooperation, and willingness to tearn both from
our mistakes and from the success of others, whether in our region or
internationally.”

{(African National Congress, 1995:5).

INSET programmes for university lecturers in South Africa can be modelled around what
is known in other countries. However, the nature of the political, economic, social and
educational systems in each country, as Hofmeyr (1991:39) rightly contends, vitally affects

the way in which these programmes are planned and provided.

According to the Education White Paper 3, universities have a limited capacity to meet the

demands of the new dispensation. The White Paper states that universities are, inter alia,
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INSET efforts at UWC aim at adapting the institution and its lecturers to their perceived
circumstances and responsibilities. The university encourages departments and faculties
to assume responsibility for the professional development of lecturers. The readiness of
- lecturers to respond to INSET initiatives has facilitated the task of transforming the
institution. Management regards INSET programmes as a vehicle for the process of
transformation. Emphasisis laid onresearch-based INSET which seeks to enable lecturers

to reflect on the teaching-learning encounter and use these experiences to inform their

practice.

INSET activities fo increase the effectiveness of lecturers at UNIN are still in early planning
stages. The main university campus has yet to establish organisational structures within
which INSET activitiés can be conducted. Whereas the UNIN is committed to providing
opportunities for development, it does not yet seem to have found a way of doing this while
ensuring quality education . The low staff morale exacerbates the situation at UNIN

(Nhlapo, 2000:12). The lack of commitment poses considerable challenges for any INSET

initiatives.

Many other South African universities are involved in various INSET activities which are
directed atlecturers. Such activities include seminars, workshops, action research, making
time available for lecturers by granting them study leave for the purpose of upgrading their
professional or academic qualifications, For example, the Australia-South "Africa
Institutional Links Staff Development Programme (LINKS) is a collaborative INSET project

whose aim is the professional development of lecturers working in tertiary education
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development activities for the benefit of lecturers.

The following are the specific objectives of the centre:

o To train lecturers so that they can participate effectively in rendering academic

support to students.

o To undertake research into the learning styles of students, the teaching process and

curriculum development.

The training of lecturers is through workshops at the beginning of each academic year and
lunch-hour seminars organised once a month during the year. Some workshop and
seminar topics include:

o Teaching and learning in Higher Education.

. Continuous information on SAQA, NQF and OBE.

. Basic learning skills.

. Selection of teaching methods.

. Learning styles.

. Assessment and learning.

. Stress management strategies.

. Team building and development of interpersonal relationship skills.
. Academic leadership.

o Problem-solving.

. Research techniques.

. Postgraduate supervision.

. Staff selection.
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. Presentations at conferences.
4.6 CONCLUSION

In consonance with the principles of systems theory enunciated in Chapter Two, the
historical, social, economic, cultural and technological forces of change considerably
impact on the roles of university lecturers in South Africa. Q\fving to the fact that changes
affect the competences which lecturers require to optimally fulfil their teaching, research
and community-service roles, serious demands are made on the provision of relevant
INSET programmes. Given the historical background of the South African education

system, the provision of relevant INSET programmes becomes a formidable challenge.

It is clear from the review of literature that since 1948, the system of Higher Education in
South Africa has expanded prodigiously and that in the 1860s the role of lecturers became
afocal point. Yet, currently, the INSET of lecturers seems to remain a peripheral discipline.
Few formative evaluative investigations regarding INSET of university lecturers are
available. This affects the development of the theoretical framework of INSET in general
and the scope of this study in particular. Further, it also affects the practice of INSET for
lecturers — a critical facet of the South African Higher Education system (Schaffer,
1991:145-146). Thus, this research is deemed to be signiﬁcant in addressing this most

critical aspect of university role-function.

It is obvious that the Higher Education system in South Africa has been shaped by
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apartheid and underdevelopment (McGregor and McGregor, 1992:18-19; see also, Harker,
1994:19; Kotecha, 1999:8; Morphet and Millar, 1981:30-31; Bunting, 1994:6). The
inequalities of wealth and power are reflected in similar inequalities in all aspects of
education, including INSET of university lecturers. It is against this background that INSET
is generally believed to be having the potential of opening up the channels for mobility,

overcoming the legacy of inequalities and producing an effective system of Higher

Education.
Welsh and Savage (1977:143) conclude that:

... universities are remarkably resilient institutions. They have survived in
societies whbse histories have been marked by war, revolution, and lengthy
periods of oppression. Indeed, it is difficult to cite a single instance of a
university which has, so to speak, been extinguished by vicissitudes of one
kind or another. They endure; and the spirit of free inquiry has a remarkable

capacity to reassert itself even in the most constrained situations.”

This is true of the South African universities as well. Although colonialism and apartheid
have bedevilled universities since the opening decades of the 20" century, the challenges

are now being squarely faced and addressed.

The success of initiatives to deal with problems impacting on Higher Education and INSET

is evident in the number of books and other publications, conference papers, the calibre
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of INSET programmes and the apparent efforts by the post-apartheid governmentto make
continuing education and training accessible to all individuals. Further, teaching, research
and community-service are generally regarded as the key aspects of the academic
profession despite the fact that it is not possible, as observed by FRD (1995:36), to draw -

conclusions about their mutual fertilisation from correlation studies of individual lecturers,

It is worth noting that university lecturers in South Africa havg; generally been found to be
keen to continually upgrade their knowledge and skills so that there could be an
improvement in their teaching, research and community-service performance. In addition,
INSET of lecturers is presently among the major initiatives launched by the government to

redress the past developmental inequalities found within the Higher Education sector.

Kotecha (1999:8) states that in the series of workshops and seminars held by the South
African Universities Vice-Chancellors’ Association (SAUCA) since mid-1998, the voice of
the historically disadvantaged universities has been fully heard. In the final analysis, it
appears thatthe appropriate assessment of the teaching, research and community-service
needs of lecturers as well as relevant INSET programmes can go a long way in

reconstructing and developing South Africa.

This chapter has paid special attention to INSET literature which concerns the theory and
practice of INSET for lecturers in South African universities. In the chapter that follows, the
report of an empirical investigation regarding INSET of lecturers in selected South African

universities is presented.
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Seven clusters of univefsity campuses were identified according to the nine provinces
of the Republic of South Africa. It should be noted there are no universities in the
Mpumalanga and Northern Cape provinces. University campuses in each province were
listed in a strict alphabetic order. A systematic sampling procedure was used to select
university campuses which were included in the study. The first two universities |,
according to the alphabetic order, were selected for investigation from five provinces.

These provinces are the Free State, Eastern Cape, Western Cape, Kwazulu-Natal and

Northern Province.

In the other two provinces in which universities are operative, namely, Gauteng and
North West, a slightly different approach was used. The following reasons necessitated
the use of a different procedure:

o whereas the average number of university campuses in all provinces, excluding
Gauteng and North West is five, Gauteng alone has ten campuses. In order to
increase the representativeness of the campuses and consequent
generalizability of the results in the Gauteng Province, every third university in
the Gauteng Province list was selected. Therefore, three university campuses
were purposefully selected from the Gauteng Province forinclusion in this study.

. There are only two university campuses in the North West Province. Both these
two campuses were also purposefully included in the study. This procedure

enhances the generalizability of results in this province too.

In total, 15 public university campuses were selected for this research. Private

university campuses were excluded.
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deemed suitable for analysis and were sent to the research consultants for processing.
The data collected was coded, processed by computer and analysed using the software

package for data analysis called the Statistical Analysis System ({ SAS ).

5.3.2 THE INTERVIEWS

53.21 INTRODUCTION

Interviews are generally used to complement questionnaires. Bagwandeen (1991:81)
contends that the interview is an oral questionnaire and that the interviewee provides
the required information verbally in a face-to-face relationship rather than writing the
response. According to Behr (1980:67), interviews should be used in the initial stages
of the project in an attempt {o get clarity on the problems involved, or as the major

source of information to augment other findings.

Isaac and Michael (1893:138; see also, Ural and Sekete,1997:48) mention that

interviews have the following advantages:

o They permit greater depth.
. They permit probing in order to obtain more complete data.
. They make it possible to determine and maintain sound relations with the

respondents or atleast determine when the relations have not been established. -

. They supply devices for ensuring the effectiveness of the interaction between

the interviewees and the interviewers.
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Among others, the interview schedule comprised the following three broad questions

covering the INSET needs of lecturers:

. How would you like to be assisted with your teaching functions?
. How would you like to be assisted with your research functions?
. How would you like to be assisted with your community-service functions?

The gquestions in the interview schedule follow the phenomenongraphic research

approach put forth by Marton (1981:180). He states that the phenomenongraphic

studies aim at;

“ ... the finding and systematizing of forms of thoughts in terms of which

people interpret significant aspects of reality.”

In a similar vein, this study focussed on university lecturers’ perceptions of their INSET

needs with regard to teaching, research and community-service.

5.3.2.2.2 INTERVIEWS CONDUCTED AT CURTIN UNIVERSITY OF

TECHNOLOGY IN WESTERN AUSTRALIA

During my study visitin Western Australia, structured, unstructured and semi-structured
interviews used were with various people responsible for academic activities. The

nature of the interviews mainly depended on particular circumstances.

Unstructured interviews were held with lecturers holding teaching positions in different

disciplines and at various levels . This was mainly done during tea breaks and lunch
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5.3.3 PARTICIPANT OBSERVATION

In participant observation studies, researchers actively participate in situations or
settings they are observing (Huysamen, 1994:169; see also, Fraenkel and Wallen,
1980:369). The present study is also informed by the researcher’s participation in
various INSET activities intended to improve the teaching, research and community-

service roles of academics.

The researcher organised and attended INSET activities for lecturers in his capacity as
head of academic division at UNIQWA. Further, he also attended several INSET
sessions in South Africa, USA and Western Australia. The background of organising
and actively par’ticipéting in INSET workshops and seminars for school teachers,
executive management personnel of schools, non-governmental organisations and the
officials of the Department of Education at local, regional and national levels stood the
researcher in good stead to use this method to attain the objectives of this research in
South Africa and Western Australia. The flexibility of this method enabled the

researcher to follow-up a host of clues that were noticed during the observations.

5.3.4 CONCLUSION

In this investigation, a variety of methods were used to gather data. Review of
documents, questionnaires, structured and unstructured interviews as well as
participant observation helped the researcher to have a better understanding of INSET

of university lecturers. The use of the multi-method approach also provided information
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that enabled the researcher to make sense of INSET from the perspective of the

participants, namely, university lecturers.

The following are some of the other benefits of the multi-method approach in this study: |

. The quantitative and the qualitative data were obtained. Regarding the
qualitative data obtained from interviews, documentation and participant
observation, the questionnaire was constructed and validated based on the
quantitative measures. The results of the questionnaire were further
complemented by selective interviews to allow in-depth analysis of INSET needs
of university lecturers.

. By administering questionnaires and interviews to lecturers working at different
institutions and geographical settings, time and space triangulation was

achieved {(Ural and Sekete, 1977:38).
o The fact that the researcher was able to probe and clarify the perceptions and

experiences of lecturers greatly increased the validity of the study.

Inthe final analysis, the researcher aimed at obtaining a comprehensive view of INSET.
To this end, literature is almost conclusive that the multi-method approach is vital when
the researcher wants a holistic view on a particular subject {Kerlinger, 1983:138-139;

see also, Cohen and Manion, 1995:260).
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