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OPSOMMING 


Die problematiek van inligtinggeletterdheid by die Suid-Afrikaanse gehoorgestremde persoon. 
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LEIER : Prof lJ.Britz 

MEDELEIER : ProfS.R. Hugo 
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Hierdie studie het weens die leemte in die huidige stand van kennis, aanleiding gegee tot die 

ondersoek na die "problematiek van inligtinggeletterdheid by die SUid-Afrikaanse 

gehoorgestremde persoon " 

In 'n poging om hierdie vraag te beantwoord, is 'n teoretiese studie uitgevoer. 

Die teoretiese studie het die rol van inligtinggeletterdheid bestudeer aangesien inligting deur al 

die sintuie soos hoor, luister, kommunikasie, sien en voel, verkry word. Die Suid-Afrikaanse 

gehoorgestremde persoon, veral diegene gebore met 'n gehoorverlies beskik nie soos die horende 

persoon oor die gehoorsintuig om inligting te bekom nie. 

Die tesis fokus op die belangrikheid van verkryging van inligting en inligtingsvaardighede, met 

die doel om die gehoorgestremde persoon se vlak van inligtinggeletterdheid te verhoog. Die 

hoofdoel is om riglyne daar te stel vir die opstelling van 'n inligtingsopvoedingsprogram 

waardeur die vlak van inligtinggeletterdheid by gehoorgestremdes ondersoek en verhoog kan 

word. 

 
 
 



Die tesis fokus op die volgende: 

• 	 Terminologie rakende gehoorgestremdheid soos die graad en ems van verlies, die tydperk 

toe die gehoorverlies vasgestel is, opleiding en die rolpersone wat 'n belangrike invloed 

op die gehoorgestremde persoon se lewe het. 

• 	 Terrninologie rakende inligtinggeletterdheid, soorte inligting wat benodig word, die 

ontwikkeling van inligtingsvaardighede en aspekte daaraan verbonde. 

• 	 Die belangrikheid van inligtinggeletterdheid in die gehoorgestremde persoon se lewe, die 

invloed daarvan op die sarnelewing, die toepassing van tegnologie en hulpmiddels en die 

vaardighede wat benodig word alvorens die gehoorgestremde persoon as 

inligtinggeletterd beskryf kan word, 

• 	 Die voorstelle van 'n inligtingsopvoedingsprogram is gebaseer op uitkomsgebaseerde 

onderrig wat 'n rol speel in die Suid-Afrikaanse gehoorgestremde persoon as 'n 

volwassene ter wille van verkryging van onafhanklikheid, professionele bekwaamhede en 

aanpassing in 'n horende wereld. Dit vereis 'n verandering in die SUid-Afhkaanse 

opvoedingsisteem waar die gehoorgestremde persoon, veral diegene wat die orale taal 

aanwend, geleenthede kan bekom om ook in die hoofstroom te kan inskakel. Aanpassing, 

aanvaarding en begrip van die gehoorgestremde persoon is van uiterste belang. Inligting, 

kennis, waardes en houdings vorm die basis van inligtingsopvoeding. 

• 	 Daar word in die tesis aandag geskenk aan die kognitiewe gebaseerde leerproses, 

lewenslange verkryging van kennis en kritiese denke wat die Suid-Afrikaanse 

gehoorgestremde persoon moet bekom, eers deur die verkryging van 

geletterdheidsvaardighede soos lees, skryf, praat en luister. Daama volg die 

inligtinggeletterdheidsaspekte soos die verkryging van inligting, keuring, analise, 

prosessering en toepassing van inligting. 

 
 
 



In die inligtingsopvoedingsprogramme word die volgende aspekte ook beklemtoon soos: 

• Die analise van die gehoorgestremde persoon self. 

• Bestudering van die leeromgewing. 

• Aanwending van beskikbare programme, onderrigmetodes, media en hulpmiddels. 

• Die evaluasie van die gehoorgestremde persoon en die inligtingsopvoedingsprogram. 

Belangrike implikasies vir die praktyk en verdere navorsing spruit voort uit die gevolgtrekkings. 

aanbevelings en riglyne vir verdere ondersoek van hierdie studie. Daar is bepaalde verlangde 

uitkornste wat die gehoorgestremde persoon moet bereik ten einde 'n sinvolle en effektiewe 

bydrae in die samelewing te kan lewer. Dit word gedoen deur die onderrig op praktykgerigte 

situasies te baseer in die Suid-Afrikaanse opvoedingsisteem. Sekere didaktiese stappe moet 

gevolg word, aangesien Suid-Afrika al meer gelyke regte in die vooruitsig stel vir alle persone, 

hetsy gehoorgestremd of andersins gestremdhede. Die Suid-Afrikaanse gehoorgestremde 

persoon moet dus aangemoedig word om onafhanklik te dink en te funksioneer in 'n 

snelgroeiende inligtingsamelewing. 

 
 
 



SUMMARY 


TITLE : The problematics of information literacy for the South African hard of 

hearing person 

NAME : Estelle Maria Magdalena Marx 

SUPERVISOR : ProfJ.J. Britz 

: ProfS.RHugo 

DEPARTMENT : Information and Communication Pathology 

DEGREE : M (LIBR) 

Due to the gaps in the present state of knowledge, this study leads to investigate the 

"problematics regarding the state of information literacy of the South African hard ofhearing 

person ". 

In an attempt to answer this question, a theoretical study was performed. 

Because information is required through all the senses like hearing, listening, communication, 

seeing and feeling, the teoretical study concentrates on the role of information literacy because 

information is necessary. The South African hard of hearing person, especially those born with a 

hearing loss, does not possess the hearing sense to acquire information like the hearing person. 

The thesis focuses on the importance of acquiring information and information skills in order to 

improve the hard of hearing person's level of information literacy. The main purpose of the 

thesis is to suggest guidelines for the drafting of an information education programme through 

which the level of information literacy of the hard of hearing person can be investigated and 

raised. 

 
 
 



The thesis focuses on the following aspects: 

• 	 Terminology regarding hearing loss like the degree and severity of the hearing loss, the onset 

of hearing loss, training and the role of persons playing an important part in the life of the hard 

of hearing person. 

• 	 Terminology regarding information literacy, kinds of information that IS needed, the 

development of information skills and relevant aspects. 

• 	 The importance of information literacy in the life of the hard ofhearing person, its influence 

on the society, the application of technology, aids and the skills that are needed before the hard 

of hearing person can be described as an information literate person. 

• 	 The suggestions of an information education programme is based on outcomes based education 

that plays a role in the South African hard of hearing person's adult life for the sake of 

obtaining independence, professional skills and adjustment in a hearing world. This requires a 

change in the South African education system, where the South African hard of hearing person, 

especially those proficient in the oral language, can obtain opportunities to be also included in 

the mainstream. Adjustment, acceptance and understanding of the hard of hearing person are 

of crucial importance. Information, knowledge, values and attitudes form the basis of 

information education. 

In the thesis, attention has been given to the cognitive-based learning processes, lifelong 

acquisition o.fknowledge and critical thoughts that the South Mrican hard of hearing person has 

to acquire, firstly through obtaining literacy skills like reading, writing, talking and listening. 

Secondly by acquiring information literacy skills like the acquisition of knowledge, selection, 

analysis, processing and application of information. 

In the information education programme, the following aspects are also being attended to: 

• 	 Analysis of the hard of hearing person. 

• 	 Analysis of the study environment. 

 
 
 



• The application of available programmes, teaching methods, media and aids. 

• 	 Assessment of the hard of hearing person and the information education program being 

used. 

From the conclusions and suggestions of this study, important implications for the practice and 

further research have arisen. There are specific desired outcomes that the hard of hearing person 

should acquire in order to make sensible and effective contributions to the society. This can be 

achieved by basing the education on practice-orientated situations in the South Mrican education 

system. Certain didactic steps should be followed, because South Africa is putting more and 

more emphasis on similar rights for all persons, regardless of handicaps or disabilities. The 

South African hard of hearing person should therefore be encouraged to think and act 

functionally in a fast-growing information society. 
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