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ABSTRACT 
 
This thesis investigates both the information needs of the identified communities of 

Damonsville and Onverwacht and the contents of the selected Afrikaans literacy 

ABET programmes in order to determine whether the contents addresses the 

identified information needs. Educators need to develop material that is relevant and 

appropriate, for example, content that addresses the information needs of the targeted 

learners. 

 
The results of this content analysis were aligned with the information needs 

assessments carried out in the communities of Onverwacht and Damonsville.  These 

two communities were chosen because of their close proximity to Pretoria and the 

high level of illiteracy prevailing in these two mainly Afrikaans-speaking 

communities. 

 

Both qualitative and quantitative research methodologies were used in the study.  Two 

communities of Damonsville and Onverwacht were chosen as data collection sites so 

as to reveal their information needs through the use of questionnaires. The data 

collected was analysed by using descriptive and statistical tabulation for quantitative 

and content analysis methods and then compared. The main research question of the 

study is, “What are the information needs of the Afrikaans pre-literate adult learners 

of both Damonsville and Onverwacht communities and how can the content of adult 

literacy training material be tailored to match the information requirements of the 

identified communities?”.  From the data derived from empirical study conducted, a 

list of activities which serve as information needs of both communities was compiled 

and could then be used when designing instructional tutorials so as that the content 

could match the specified needs of the identified communities. From the content 

analysis of the three literacy programmes, findings have indicated that there exist no 

correlation between the information needs of the identified communities and the 

contents of the literacy programmes. The researcher argues this shortcoming as a 

major implication to instructional design. 
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Based on the findings of a comparison between the content of the Afrikaans literacy 

programmes and the information needs of the people in Onverwacht and Damonsville, 

a learning programme in the form of two lesson plans were compiled in which the 

identified information needs of the learners determined the content. 

Recommendations for the improvement of the content of literacy programmes that 

could be used in future were also made. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



 v 

 
 
 
 
 
 
DECLARATION 
 
 
 
I declare that the thesis: “The information needs of outcomes-based 

Adult Basic Education and Training programmes for pre-literate 

learners: A case study of Damonsville and Onverwacht communities” 

is my own work and that all references have been properly cited and 

acknowledged according to departmental rules and regulations. 

 
 
 
 
 
 
Place: University of Pretoria Date: June 2010 
                                                   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

 
 
 



 vi 

TABLE OF CONTENT 

 
 Acknowledgements 

  
 

 Abstract         

 Declaration        

 List of figures        

 List of tables  

 
 
 
Chapter 1:  

 
Background rationale, problem statement, 
research question and aim of the investigation 

PAGE
  

  1 
 

1.1 Introduction   1 
 

1.2 Research aim  7 
 

1.3 Research question 8  
 

1.4 Value of this research 8  
  

1.5 Limitation of the study 9  
  

1.6 Research design and methodology applied during the 
investigation 
 

9 

1.6.1 Research approach applied during the investigation 9 
 

1.6.2 Information requirement/needs assessment 10 
 

1.6.3 Content analysis of literacy material 12 
 

1.7 The theoretical framework underpinning the Investigation 13 
 

1.7.1 Curriculum design 17 
 

1.8 Terminology 18 
 

1.8.1 Clarification of terms and concepts applicable to this study 18 
 

1.8.2 Abbreviations 21 
 

1.9 Chapter allocations 22 
 

 
 
 



 vii 

1.10 Summary 24 
 

 
Chapter 2:
  

  Literacy and Adult Basic Education and Training 
(ABET) in South Africa  
     

25 
 

2.1 
  

Introduction 25 

2.2  Literacy and Adult  Basic Education: Some general principles
       

25 

2.2.1  The concept “Literacy” in the content of adult education 
       

25 

2.2.2  Adult Basic Education and Training (ABET) in South Africa 
  
     

30 

2.2.3  Global perspective of ABET in South Africa  32 
 

2.2.4 
 

Establishment of ABET in South Africa  35 

2.2.4.1 
  

Introduction     35 

2.2.4.2 
  

ABET-its origin to 2010    37 

2.2.5 Decision to move from Content-based Education 
to Competency-based Education (CBE) as a reflection of 
change in education policy in general   
  

39 

2.2.6          The relationship between education and training   41 
 

2.2.7 
  

The inclusion of the concept of Lifelong Learning  43 

2.2.8 
  

Characteristics of ABET    45 

2.2.8.1  Instructional methods associated with ABET   
  

46 

2.2.8.2 
  

Use of learning materials in Adult Basic Education   46 

2.2.8.3 
  

Assessment in Adult Basic Education 47 

2.2.8.4 
  

Disadvantages of Adult Basic Education and Training  48 

2.2.8.5 
  

Advantages of Adult Basic Education and Training   49 

2.9 
  

Summary 49 

 
 
 
 

 
 
 



 viii 

Chapter 3:
  

The importance of Outcomes-based and 
Competence-based Education to ABET  
     

51 

3.1 
  

Introduction  51 

3.2 
  

The issue of content: some general principles of Content-
based syllabuses   
   

52 

3.2.1 
  

Characteristics of Content-based programmes 52 

3.2.2 Instructional methods related to Content-based Education  
       

54 

3.2.3 The characteristics of Content-based learning materials 
       

55 

3.2.4 Assessment in Content-based Education 56 
 

3.2.5 Disadvantages of Content-based Education 57 
 

3.2.6 Advantages of Content-based Education   57 
 

3.2.7 The role played by content (information) in learning 58 
 

3.3 The issues of Competency: some general 
principles of Competency-based Education and training 
   

58 

3.3.1 Characteristics of Competency-based Education (CBE) 62 
 

3.3.2 Instructional methods of Competency based Education 
       

63 

3.3.3 Use of learning materials in Competency based Education 
       

63 

3.3.4 
  

Competency-based assessment  64 

3.3.5 Disadvantages of Competency-based Education 64 
 

3.3.6 
  

Advantages of Competency-based Education 65 

3.3.7          
  

Competency-based Education and ABET   65 

3.4 Competency-based Education and Outcomes-based 
Education  
     

66 

3.5 The issues of outcomes- some general principles of 
Outcomes-based Education in South Africa   

66 
 
 

3.5.1 Characteristics of Outcomes-based Education 
 

71 

3.5.2 Instructional methods as applied to Outcomes-based 
Education 

72 

3.5.3 Use of learning materials in OBE 73 

 
 
 



 ix 

 
3.5.4 Assessment of OBE 74 

 
3.5.5 Disadvantages of OBE 75 

 
3.5.6  Advantages of OBE 75 

 
3.5.7 
  

Outcomes-based Education and ABET   76 

3.5.8             Myths/facts about OBE  77 
 

3.6 Introduction into the information needs that can assist with 
the curriculum design of suitable literacy programmes 

78 

3.6.1 
  

Curriculum and instructional design 78 

3.6.1.1 
  

Introduction 78 

3.6.1.2 
  

Curriculum design defined   79 

3.6.1.3 
  

Theories of curriculum and instructional designs 80 

3.6.1.4 
  

Criteria for curriculum design 81 

3.6.1.5 
  

Some basic steps for curriculum design 82 

3.6.1.6 
  

Steps involved in instructional designs 83 

3.6.1.7 
  

Selection of content  85 

3.6.1.8  
 

Ordering of subject content   86 

3.6.2 
  

Information and development 86 

3.6.3  
 
 

An explanation of the role of information in the 
empowerment of people      

87 

3.6.4 
  

The role of literacy in empowerment 89 

3.6.5 
  

A participatory approach to empowering people via literacy 
       

91 

3.7  
 

Information needs   92 

3.7.1 
  

Introduction  92 

3.7.2 
  

Information needs defined   92 

3.7.3 
  

Information needs assessment 95 

3.8 Summary 96 

 
 
 



 x 

  
 
Chapter 4:  Research methods selected to investigate the 

information needs of Damonsville and 
Onverwacht communities 
 

97 

4.1 
  

Introduction 97 

4.2 Purpose of investigation and motivation   97 
 

4.3 Location of study-Communities of Damonsville and 
Onverwacht    

97 

4.3.1 Damonsville community   99 
 

4.3.1.1  Geographical location      99 
 

4.3.1.2 Origin of the community of Damonsville    99 
 

4.3.1.3 Profile of community of Damonsville    99 
 

4.3.1.4 Infrastructure        100 
 

4.3.1.5 Status of education in Damonsville    100 
 

4.3.1.6 Social and economic conditions     100 
 

4.3.2  Onverwacht community      100 
 

4.3.2.1 Geographic location     100 
 

4.3.2.2 Origin of community of Onverwacht    101 
 

4.3.2.3 Profile of the community       101 
 

4.3.2.4 Infrastructure        101 
 

4.3.2.5 Status of education of Onverwacht    101 
 

4.3.2.6  Social and economic conditions     102 
 

4.4 Methods to research Information needs    102 
 

4.4.1 Research approach followed during the investigation  103 

4.4.1.1  Strategies appropriate to the conduction of information needs 
assessment    

104 

4.4.1.2  Strategies related to the qualitative research approach  104 

 
 
 



 xi 

 
4.4.1.3  Strategies related to quantitative research methods  106 

 
4.4.1.4  Features of qualitative and quantitative research compared 

       
107 

4.4.1.4.1
  

Qualitative research method  108 

4.4.1.4.2
  

Quantitative research method  108 

4.4.2 
  

Data collection methods and procedures   109 

4.4.2.1  Interviews (in general) as information collection method 
       

109 

4.4.2.2 
  

Piloting the questionnaire   110 

4.4.2.3 
  

Unobtrusive observation   115 

4.4.3 
  

Sampling  116 

4.4.3.1 
  

Types of sampling    116 

4.4.3.1.1
  

Non-probability sampling 117 

4.4.3.1 
  

Probability sampling   117 

4.5 
  

The content validity of the questionnaires   119 

4.5.1 
  

Introduction  119 

4.5.2 
  

Content validation of the questionnaire   119 

4.5.3 
  

Main sections or components of the questionnaire  120 

4.5.4 
  

Measures to ensure validity and reliability   122 

4.5.5 
  

Statistical application applied to the data    123 

4.6  Summary 123 

 
Chapter 5:  
  

Results and the analysis of the empirical data 124 

5.1 
  

Introduction  124 

5.2 
  

Background  information of respondents 125 

5.2.1 
  

Respondents from Damonsville and Onverwacht who 
participated in the investigation  
  

125 

 
 
 



 xii

5.2.2 
  

Mother-tongue of the respondents from Damonsville and 
Onverwacht who participated in the investigation  
    

125 

5.2.3 
  

Communities that took part in the investigation   126 

5.2.4 
  

Gender of the respondents of Damonsville and Onverwacht  
who participated in the investigation    
   

127 

5.2 5 
  

Ages of the respondents       128 

5.2.6 
  

Marital status of the respondents 130 

5.2.7 
  

Respondents’ highest level of schooling    131 

5.2.8 
  

Employment status of the respondents from Damonsville and 
Onverwacht  
    

132 

5.2.9 
  

Status of financial dependency of the dependents of the 
respondents from Damonsville and Onverwacht  
   

134 

5.2.10             Profile of relationship with the dependents of respondents 
from Damonsville and Onverwacht  
 

135 

5.2.11             Ages of the dependents of the respondents of both 
Damonsville and Onverwacht  
    

137 

5.2.12 
  

Languages in which the respondents from Damonsville and 
Onverwacht are fluent at  
  

140 

5.3 
  

Main activities of participants and engagement of 
Damonsville and Onverwacht communities  
  

142 

5.3.1 
  

The amount of time spent in each of the environments  143 

5.3.2 
  

Some specific activities performed by the respondents from 
Damonsville and Onverwacht within the listed environments  

155 

5.4 
  

Information based on Adult Basic Education and Training 
Course (ABET)  
     

176 

5.5 
  

The best ways the respondents can learn a new skill by the 
respondents from Damonsville and Onverwacht who 
participated in the investigation  
 

187 

5.6 
  

Summary 191 

 
Chapter 6:
  

Content analysis of existing Afrikaans literacy 
programmes 
 

192 

 
 
 



 xiii

6.1 
  

Introduction 192 

6.2 
  

Literacy materials      193 

6.3 
  

Content analysis of the literacy materials    193 

6.3.1 
  

The coding process    195 

6.3.1.1   
  

Manifest and latent coding of the content of the selected 
units of analysis  
     

196 

6.4 
  

Discussion of the selected Afrikaans ABET programmes 
       

198 

6.4.1 
   

Project Literacy’s Kommunikeer in Afrikaans: Aangename 
kennis, level 1,module 1, section 1-3(1996). (section 1 pages 
1-20, section 2 pages 1-24 and section 3 pages 1-23) 
 

198 

6.4.1.1  Short historical background of Project Literacy (Period 
1973-2003)  
      

198 

6.4.1.2  Curriculum and materials available in 2001   
     

199 

6.4.1.3            Discussion of the selected material offered-Kommunikeer in 
Afrkaans: Aangename kennis,level 1, Module 1, units 1-3 

200 

6.4.2               Operation Upgrade of South Africa: Afrikaanse Lees- en 
skryfkursus vir volwassenes, Book 1, 2 and 3 for level 1 
(1993) 
 

201 

6.4.2.1            Short historical background of ‘Operation Upgrade’ (Period 
1966- )   
     

201 

6.4.2.2 
  

Curriculum of the materials offered  202 

6.4.2.3  Discussion of the selected material offered-Operation 
Upgrade of South Africa s̀ Afrikaanse lees-en Skryfkursus 
vir vlowassenes, books 1, 2 and 3 for level 1 (1993)  
   

203 

6.4.3 
  

The New Stimela Afrikaans ABET programme Woeker met 
Woorde,book 1 and 2 for Level 1 (1997) which was used in 
conjunction with Die Roos van Doringdal (1997)  
 

204 

6.4.3.1  Short historical background of the New Stimela Afrikaans 
ABET programme  
    

204 

6.4.3.2  Curriculum and materials offered in New Stimela Afrikaans 
ABET programme      
  

204 

 
 
 



 xiv 

6.4.3.3  Discussion of the selected material offered-The New Stimela 
Afrikaanse ABET programme s̀ Woeker met woorde,books 1 
and 2 for level 1 (1997), which was used in conjunction with 
Die Roos van Doringdal (1997). 

205 

6.4.3.4 
  

Die Roos van Doringdal   205 

6.5 
  

Findings of content analysis  206 

6.5.1         Project Literacy’s Kommunikeer in Afrikaans: Aangename 

kennis, level 1, module 1 (1996).  

207 

6.5.2 Operation Upgrade of South Africa’s Afrikaanse lees-en 

skryfkursus vir volwassenes, books1, 2 and 3 for level 1 

(1993).                                                  

211 

6.5.3 
  

The New Stimela Afrikaans ABET programme’s Woeker 
met woorde, books 1 and 2, level 1 (1997), which was used 
in conjunction with Die Roos     
                             

214 

6.6 
  

Conclusion 216 

6.7  Summary 217 
 

 
Chapter 7:  A comparison of findings drawn from the 

empirical work and the contents of literacy 
Programmes 
 

218 

7.1 
  

Introduction 218 

7.2 
  

The findings of the general needs derived from the empirical 
data of communities of Damonsville and Onverwacht  

219 

7.2.1 
  

Findings drawn from unobtrusive observation   219 

7.2.2 
  

Findings from the pre-tested questionnaire  220 

7.2.3 
 
  

Findings from the empirical investigation   221 

7.2.3.1  Findings regarding the biographical information drawn from 
the respondents from Damonsville  and Onverwacht 

221 

 
 
 



 xv 

7.2.3.2  Findings from the main activities of participation 
and engagement of respondents from both Damonsville and 
Onverwacht communities who participated in the 
investigation 

222
 
 
 
  

7.2.3.3  Categories of content      223 

7.2.3.4 Categories of information needs drawn from the above 
discussion 

225 
 
 

7.3 
  

Findings from the analysis of the literacy programmes 
       

226 

7.3.1 Project Literacy’s Kommunikeer in Afrikaans: Aangename  
kennis, level 1, module 1 (1996).  
  

227 

7.3.2  Operation Upgrade of South Africa’s Afrikaanse lees- en 
skryfkursus vir volwassenes, books 1, 2 and 3 for level 1 
(1993).  
  

227 

7.3.3  The New Stimela Afrikaans ABET programme’s Woeker 
met woorde, books 1 and 2, level 1 (1997), which was used 
in conjunction with Die Roos van Doringdal (1997).  
   

228 

7.4 
  

New themes to serve as the contents of literacy programmes
        

228 

7.5 
  

Reflection regarding the relevance of content and activities 
in the 3 programmes as measured against the empirical 
findings 
 

229 

7.6 Summary 232 
 
Chapter 8: 
  

Learning programme design in the context of the 
findings of the investigation 

233 

8.1 
  

Introduction  233 

8.2 Learning programme development 233 
 

8.3 
  

Conditions to be met when designing a programme for the 
adult learners  
    

241 

8.4 
  

Social content of learning  243 

8.5 
  

Aim of concept lesson plan  245 

8.6 
  

Addressing the outcomes of literacy and communication in 
general   
    

247 

8.6.1 
  

Critical-cross field education and training outcomes  247 

 
 
 



 xvi 

8.7 
  

Examples of concept lesson plans 248 

8.7.1 
  

A practical lesson to educate the learners on use of ATM for 
cash withdrawals 
     

249 

8.7.2 
  

Important steps to follow for cash withdrawal   253 

8.8 
  

A lesson plan based on the information transfer about 
alcohol and drug abuse 
     

257 

8.9 
  

Summary 260 

 
Chapter 9:  Summaries of chapters, conclusions and 

recommendations 
 

   261 

9.1 
  

Introduction 261 

9.2  Summary of the chapters – A reflection on the contents 
thereof 
 

261 
 

9.2.1 Summary of chapter one 
 

261 

9.2.2 Summary of chapter two 262 
 

9.2.3 Summary of chapter three 262 
 

9.2.4 Summary of chapter four 263 
 

9.2.5 Summary of chapter five 263 
 

9.2.6 Summary of chapter six 263 
 

9.2.7 Summary of chapter seven 264 
 

9.2.8 Summary of chapter eight 264 
 

9.2.9 Summary of chapter nine 264 
 

9.3 Concluding remarks on addressing the research questions 265 
 

9.3.1 What are the information requirements of outcomes-based 
ABET programmes of the predominantly Afrikaans 
preliterate communities in Damonsville and Onverwacht? 
 

265 

9.3.2 What is the content of selected Afrikaans literacy 
programmes? 
 

265 

9.3.3 To what extent does the content of the selected Afrikaans 
literacy programmes match the information requirements of 

266 

 
 
 



 xvii

the predominantly Afrikaans preliterate communities of 
Onverwacht and Damonsville? 
 

9.3.4 How can the information needs of the preliterate 
communities be addressed in respect to the contents of a 
literacy programme? 
 

267 

9.4 Recommendations 267 
 

9.4.1 Recommendations for policy 267 
 

9.4.2 Recommendations for training institutions     268 
 

9.4.3 Recommendations for instructional designers 268 
 

9.4.4 Recommendations for further research 269 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



 xviii 

 
10. 
  

Bibliography  270 

 
11. 
            

Appendixes  306 

11.1 
  

Ethics Form 306 

11.2 
  

Questionnaire  308 

11.3     Field notes taken at Damonsville and Onverwacht   330 
 

11.4 
  

Environments/Omgewing 331 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



 xix 

List of Figures 

Figure 1.1: Theoretical Framework 

 

13 

Figure 7.1: A comparison of the percentage of respondents from 
Damonsville and Onverwacht who spend most of the week 
or half of the week at specific environments 

 

223 

Figure 7.2: The three elements of triangulation within the study 230 

Figure 8.1: The Framework of learning programme development 234 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



 xx 

 
List of Tables 

Table1.1 
  

Level of schooling amongst black Africans aged 20 years 
and older according to gender (percentage) in South Africa 
done in 1996       
   

2 

Table1.2
  

Level of schooling amongst black Africans aged 20 years 
and older according to gender (percentage) in South Africa 
done in 2001   
 

3 

Table1.3
   

Level of schooling amongst black Africans aged 20 years 
and older according to gender (percentage) in South Africa 
done in 2007             

3
  

Table 2.1
   

Global Illiteracy figures and rates by date    32 

Table 2.2
   

International events that relates to international literacy 33 

Table 2.3
   

Guiding principles for effective assessment   47 

Table 3.1
   

Approaches of Curriculum design  80 

Table 5.1
   

Number of respondents who participated in the investigation 125 

Table 5.2
   

The mother tongue of the respondents from Damonsville and 
Onverwacht communities who participated in the study     
      

126 

Table 5.3
 
           

Comments on the issue of communities which took part in 
the investigation 

127 

Table 5.4
           

Gender of the respondents of Damonsville and Onverwacht 
  

127 

Table 5.5
   

The age of the respondents from Damonsville and 
Onverwacht who participated in the investigation        
            

128 

Table 5.6
   

Marital status of the respondents who participated in   the 
investigation from Damonsville and Onverwacht            

130 

Table 5.7
      

Highest level of schooling of respondents who participated 
in the investigation from Damonsville and Onverwacht 
        

132 

Table 5.8
  

The employment status of respondents from Damonsville 
and Onverwacht who participated in the investigation   
         

133 

Table 5.9
 
           

Comments on financial dependents of the respondents from 
Damonsville and Onverwacht   

135 

 
 
 



 xxi 

Table 5.10  Comments on respondents  ̀ relationship to their dependents    
who participated in the investigation                                        

136 

Table 5.11
  

 The profile of ages of the dependents of respondents from 
both Damonsville and Onverwacht who participated in the 
investigation   
                

137 

Table 5.12
            

Comments on languages the respondents from both 
Damonsville and Onverwacht are fluent at 
 

141 

Table 5.13
   

Comments on home as preferred choice of environment by 
respondents from Damonsville and Onverwacht  
           

143 

Table 5.14
 
  

Comments on the family as preferred choice of environment 
where respondents from Damonsville and Onverwacht spent 
their time 
    

144 

Table 5.15
   

Comments on friends as preferred choice of environment 
where respondents from Damonsville and Onverwacht who 
participated in the investigation spent their time  
            

145 

Table 5.16
 
 
           

Comments on the shopping as preferred choice of 
environment by respondents from Damonsville and 
onverwacht who participated in the investigation   

146 

Table 5.17
 
 
         

Comments on the place of work as preferred choice of 
environment where the respondents from Damonsville and 
onverwacht who participated in the investigation spend their 
time  
   

147 

Table 5.18
 
           

Comments on the involvement in the community service by 
respondents from Damonsville and Onverwacht who 
participated in the investigation 
   

148 

Table 5.19
   

Comments on the sport/recreational activities as preferred 
choice where respondents from Damonsville and 
Onverwacht who participated in the investigation spend their 
time    
       

149 

Table 5.20
 
           

Comments on the place of worship as preferred choice of 
environment by respondents from Damonsville and 
onverwacht who participated in the investigation  
  

150 

Table 5.21
 
           

Comments on the clinic as preferred choice of environment 
by respondents from Damonsville and onverwacht who 
participated in the investigation  
  

151 

Table 5.22         Comments on the post office as preferred choice of 
environment by respondents from Damonsville and 
onverwacht who took part in the investigation 

152 

 
 
 



 xxii

   
Table 5.23
 
            

Comments on the pension pay point as preferred choice of 
environment by respondents from Damonsville and 
Onverwacht who took part in the investigation 
  

153 

Table 5.24
   

Comments on the bank/ATM as preferred choice of 
environment by respondents from Damonsville and 
Onverwacht            
 

153 

Table 5.25
 
          

Comments on the travelling listed as preferred choice of the 
respondents from Damonsville and Onverwacht who 
participated in the investigation  
  

154 

Table 5.26
 
      

Comments on the other environments as preferred choice of 
the respondents from Damonsville and Onverwacht who 
participated in the investigation  
  

155 

Table 5.27
   

Comments on the specific activities performed at home by 
the respondents from Damonsville and Onverwacht      
     

156 

Table 5.28
   

Comments on the specific activities performed with the 
family by the respondents from Damonsville and 
Onverwacht        
   

159 

Table 5.29
   

Comments on the specific activities performed with friends 
by the respondents from Damonsville and Onverwacht  
         

161 

Table 5 30
   

Comments on the specific activities performed at the shop by 
the respondents from Damonsville and Onverwacht    
          

163 

Table 5.31
   

Comments on the specific activities performed at work by 
the respondents from Damonsville and Onverwacht   
        

164 

Table 5.32
          

Comments on the community services done by the 
respondents from Damonsville and Onverwacht  
  

168 

Table 5.33
   

Comments on the sporting activities performed by the 
respondents from Damonsville and Onverwacht 
          

169 

Table 5.34
   

Comments on activities performed at place of worship by the 
respondents from Damonsville and Onverwacht 
          

170 

Table 5.35
   

Comments on the specific activities performed at the clinic 
by the respondents from Damonsville and Onverwacht  
         

172 

Table 5.36
  

Comments on the specific activities performed at the post 
office by the respondents from Damonsville and Onverwacht  
        

173 

Table 5.37
  

Comments on the activities performed at pension pay point 
by the respondents from Damonsville and Onverwacht 

174 

 
 
 



 xxiii

          
Table 5.38
  

Comments on the specific activities performed at the bank by 
the respondents from Damonsville and Onverwacht   
        

175 

Table 5.39
  

Comments on the specific activities performed when 
travelling by the respondents from Damonsville and 
Onverwacht         
 

176 

Table 5.40
  

Response to whether the respondents from Damonsville and 
Onverwacht have heard about Adult Basic Education and 
Training courses  
                      

177 

Table 5.41
  

Responses to whether the respondents from Damonsville and 
Onverwacht know what ABET is  
          

177 

Table 5.42
  

Comments on whether the respondents from Damonsville 
and Onverwacht are currently attending ABET classes      
    

178 

Table 5.43
  

Comments on whether they would like to attend classes from 
the respondents of Damonsville and Onverwacht          
 

179 

Table 5.44
  

Comments on whether they think ABET classes will help 
them in their daily lives as suggested by the respondents 
from Damonsville and Onverwacht who participated in the 
investigation 
 

180 

Table 5.45
   

Comments on whether the respondents will be able to attend 
classes though the classes cost R50.00 per month by the 
respondents from Damonsville and Onverwacht  
         

181 

Table 5.46
  

Comments on whether the respondents would be able to 
attend classes during the week by the respondents from 
Damonsville and Onverwacht  
 

183 

Table 5.47
  

Comments on attendance of classes one morning per week 
by the respondents from Damonsville and Onverwacht who 
participated in the research 
 

183 

Table 5.48
  

Comments on attendance of classes one afternoon per week 
by the respondents from Damonsville and Onverwacht who 
participated in the research 
 

184 

Table 5.49
 
    

Comment on attendance of classes one evening per week by 
the respondents from Damonsville and Onverwacht who 
participated in the research 
 

184 

Table 5.50
 
           

Comments on attendance of classes one full day per week by 
the respondents from Damonsville and Onverwacht who 
participated in the research 
 

185 

 
 
 



 xxiv 

Table 5.51
 
      

Comments on attendance of class on a week day or Saturday 
by the respondents from Damonsville and Onverwacht who 
participated in the research 
 

185 

Table 5.52
 
           

Comments on doing something physical as the best way to 
learn a new skill by the respondents from Damonsville and 
Onverwacht  
  

187 

Table 5.53
 
           

Comments on when someone explains what is to be done as 
the best way to learn a new skill by the respondents from 
Damonsville and Onverwacht  
  

188 

Table 5.54
 
         

Comments on observing activities done by others as the best 
way to learn a new skill by the respondents from 
Damonsville and Onverwacht   
 

188 

Table 5.55
 
          

Comments on asking questions as the best way to learn a 
new skill by the respondents from Damonsville and 
Onverwacht   
 

188 

Table 5.56
 
          

Comments on speaking to others as the best way to learn a 
new skill by the respondents from Damonsville and 
Onverwacht  
  

189 

Table 5.57
 
          

Comments on working together in a group/team as the best 
way to learn a new skill by the respondents from 
Damonsville and Onverwacht  
  

189 

Table 5.58
         

Comments on playing games as the best way to learn a new 
skill by the respondents from Damonsville and Onverwacht  
 

190 

Table 5.59
  

Comments on participating in sports as the best way to learn 
a new skill by the respondents from Damonsville and 
Onverwacht  
             

190 

Table 5.60
   

Comments on other best ways to learn a new skill by the 
respondents from Damonsville and Onverwacht  
        

191 

Table 6.1
      

Lesson topics, words or phrases identified in section 1      207 

Table 6.2
   

Lesson topics, words or phrases identified in section 2         208 

Table 6.3
   

Lesson topics, words or phrases identified in section 3         209 

Table 6.4
   

Themes, words or phrases identified in book 1                      211 

Table 6.5
   

Themes, words or phrases identified in book 2                    212 

Table 6.6
   

Themes, words or phrases identified in book 3                      213 

 
 
 



 xxv 

Table 6.7
   

Lesson topics, words or phrases identified in section A         214 

Table 6.8
   

Lesson topics, words or phrases identified in section B         215 

Table 6.9
   

Lesson topics, words or phrases identified in section C  and 
D   
               

216 

Table 8.1
   

Checklist for developing and sequencing content  
          

238 

Table 8.2 Taxonomy grid for assessment 240 
 

Table 8.3 Self efficacy model of school learning 245 
 

 
 
 


	FRONT
	Title page
	Acknowledgement
	Abstract
	Declaration
	Table of content
	List of Figures
	List of Tables

	Chapter 1
	Chapter 2
	Chapter 3
	Chapter 4
	Chapter 5
	Chapters 6-7
	Chapters 8-9
	Back

