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Several researchers (Campbell & Ungar, 2004; Savickas, 1989; 1993) emphasise the

importance of designing a life that is experienced as satisfactory by individuals on the

one hand and that can be redesigned as needs, interests and life experiences change on the

other hand. This ideal has, however, become increasingly difficult to realise in the 21st

century  world  of  work  that  is  typified  to  an  increasing  extent  by  a  move  away  from

predefined career paths to a perspective dominated by uncertainty and change (Guichard,

2009). In the postmodern era, workers are called upon not just to create professional

careers but also to be central  in holding themselves and their  lives together in an era of

escalating discontinuity (Savickas, 2007). Clients are currently encouraged to write and

enact  the  stories  of  their  own  lives,  which  consist  of  personalised  and  complex

constellations of personal meaning that provide them with biographical bridges to build,

contain and rebuild the Self. This is especially necessary today as people are increasingly

confronted with change and repeated transitions.

Career construction for Life Designing

The new social  arrangement of work poses a series of questions and challenges with

which individuals who work in global economies must deal (Savickas, 2010). Against

this background, the contemporary theoretical paradigm for career construction

counseling in the 21st century, namely Life Designing (Savickas et al., 2009), has

emerged. The framework for Life Designing should be structured to facilitate

interventions and strategies that are life-long, holistic, contextual and preventive (Maree,

2010a; Savickas et al., 2009). Life Design Counseling is consequently conceptualised as

an intervention strategy that integrates the process of career construction and self-
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construction with the unique factors that play a role in an individual’s life at a specific

time and in a specific context. Career and self-construction are characterised by the

integration of and the simultaneous focus on personality characteristics, developmental

processes and individual stories. They (career and self-construction) are therefore still

central to the overall fitting of individual characteristics with possible careers. Career

counseling interventions in the postmodern era consequently require a narrative or life

story (storied) approach to counseling (Maree, 2007; Guichard & Di Fabio, 2010). The

upshot is that life stories play a key role in Life Design Counseling.

The Career-Story Interview as a Means of Facilitating Life Designing

Over the past 20 years, Savickas has developed an interview schedule culminating in the

Career-Story Interview (2010). Adler (1932) argues that clients are highly responsive to

the advice from within. In other words, they are inclined to act as their own audiences.

Clients listen to and heed ‘stories’ that they repeat about themselves to warn or comfort

themselves, to keep themselves focused on their goals and to prepare themselves − by

revisiting (drawing ‘advice’ from) past experiences − to meet the future with a proven

plan and style of action. The Career-Story Interview can be used by career counseling

professionals who act as an audience for clients and strategically emphasise certain

aspects of clients’ stories or narratives by repeating particular words and phrases and by

reading clients’ responses out loud. In other words, clients are encouraged to speak aloud

and listen to themselves – directly (hearing their own voices) and indirectly (listening to

their counselors). Counselors facilitate narrative career counseling to help their clients
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discover their own identities. The clients are thereby empowered to design successful

personal and professional lives.

The Career-Story Interview has an opening question that elicits clients’ goals for

counseling. A number of basic (primary) questions are then asked to draw narratives from

the clients to help the counselors comprehend and co-construct their life stories (Hartung,

2007, 2010; Savickas, 1998, 2007). In identifying clients’ present career concerns in

relation to the stages and tasks of vocational development, the interview covers,

sequentially, each of the four fundamental components of career construction: life

structure, career adaptability, life themes and personality style.

Hartung (2010) and Savickas (2007, 2011), in addition to the opening question,

list seven core questions the counselor can use to frame a Career-Story Interview. These

questions are asked to ascertain clients’ role models, favourite magazines/television

shows/websites, movies/books, mottos, play/leisure activities and school subjects. The

first six questions are followed by a seventh question that covers clients’ earliest

memories. Each of the seven questions has a specific aim. The question on role models

or whom clients admire concerns their self-concept or the kind of persons they see

themselves as, their main goals in life and solutions to their central life problems. The

question on favourite magazines, television shows and websites, on the other hand,

elicits stories about preferred educational (e.g. classes) and occupational (job)

environments. The favourite book or movie question elicits a life script that reveals a

way to achieve one’s goals and resolve one’s problems. The favourite sayings or mottos

question, by contrast, gives clients the opportunity to offer self-advice (clients’ own best

advice for themselves). Stories about school subjects indicate overt abilities, aptitudes
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and achievements and reveal where and to what extent clients have been successful

(grades) and satisfied (happy). Stories or narratives about preferred play and leisure

activities disclose how clients develop skills and strategies for dealing with life’s

problems. Early memories reveal clients’ central life problems − the core problems they

face at present.

Group-based Career Counseling

Much has been written on the many ways in which career counseling can be offered

in one-on-one settings. However, for a number of reasons, little has been written on ways

career counseling can be provided in group contexts. This is tragic as millions of clients

cannot afford this often expensive yet essential service. In the opinion of the authors of

this article, there is no excuse for this gap in the theory and practice of career counseling.

They accordingly report on a modest yet important project that is aimed at contributing to

the body of knowledge in the field.

In  keeping  with  current  trends,  and  more  specifically  the  recent  emergence  of

qualitative assessment methods in career counseling, Di Fabio (2002, 2009, 2010)

proposes a new, qualitative instrument for facilitating career development, namely the

strengthened career genogram. This instrument/technique underlines the usefulness of

written exercises in encouraging reflection on the Self on the one hand and, more

importantly, in highlighting the usefulness of group intervention when clients share their

life experiences with a Life Design counselor on the other hand. This group approach ties

in  with  the  well-established  benefits  of  participants  completing  written  exercises  in  a

group context. These benefits emerged as the first critical component of career
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intervention found in the meta-analyses conducted by Ryan (1999) and confirmed by

Brown et al. (2003). Written exercises are considered particularly useful in terms of their

potential to elicit reflection and group facilitation. Brown and Ryan Krane (2000) support

this view and suggest that the format of career intervention (e.g. individual, group, class-

based) may be less important than what is done in the intervention itself. The authors of

this article also identify with this view and believe that, from a Life Design perspective,

group-based career counseling may be particularly useful in terms of its potential to

optimally use the power of the audience (i.e. group members who provide individual

participants with the opportunity to listen to themselves and to draw on the comments,

opinions and collective wisdom of the group) since sharing one's own story with the

group may facilitate the construction of the Self and also help one find meaning in life.

This can happen when clients listen and respond to the stimuli that the group or audience

(guided by the career counselor) offers to each person through specific exercises that all

group members complete. Self-discovery, personal growth, meaning-making and

decision-making are accordingly mediated. While important individual experiences are

shared and reflected upon, individual members gain increased insight into the meaning of

their lives. In the process, career construction and Life Designing are actively

encouraged.

Goal of the Study

The following question arises from the above discussion: How useful (or

efficient) is group-based Life Design Counseling? The literature suggests that any career

counseling intervention can be considered effective only when career decision-making
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difficulties decrease (Gati, Kausz, & Osipow, 1996; Whiston, 2008) and career decision-

making self-efficacy increases (Whiston, 2008). Thus, we tested two hypotheses.

Hypotheses

a. Group-based Life Design Counseling, using the Career-Story Interview, reduces

the career decision-making difficulties of the participants (Whiston, 2008; Gati et

al., 1996).

b. Group-based Life Design Counseling increases the career decision-making self-

efficacy of the participants (Whiston, 2008).

Method

Participants

Thirty-eight Italian entrepreneurs from the agricultural and trade sectors

participated in the research as the experimental group. The participants were recruited on

the  basis  of  their  having  sought  Life  Design  Counseling  to  help  them resolve  decision-

making problems such as those concerning possible areas for further development and/or

whether to continue or abandon their entrepreneurial work.

This group received group-based Life Design Counseling based on the Career-

Story Interview (Savickas, 2010) to promote their career construction. The control group

comprised 34 Italian entrepreneurs from the agricultural and trade sectors who received

no intervention. The participants in the experimental group were between the ages of 22
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and 58 years (M = 44.26, SD = 9.94), and the participants in the control group were

between the ages of 25 and 64 years (M = 45.59, SD = 12.12).

Measures

Career Decision-Making Difficulties Questionnaire (CDDQ) (Gati et al., 1996;

Gati & Saka, 2001), short, Italian version. To evaluate the decision-making difficulties

of the participants, the CDDQ (Gati et al., 1996; Gati & Saka, 2001), short, Italian

version (Di Fabio & Palazzeschi, 2010), was administered. The questionnaire has three

fields (Lack of readiness, Lack of information, and Inconsistent information) and ten

subfields containing 34 items. Testees rate each item on a 9-point response format

anchored  by  1:  Does  not  describe  me,  and  9:  Describes  me  well.  In  the  study,  the

reliability coefficients for the different fields of the questionnaire (Italian version) ranged

from .86 to .92 (Di Fabio & Palazzeschi, 2010). Exploratory as well as confirmatory

factor analysis of first and second-order factors confirmed the original factor structure

(three dimensions and ten subdimensions). Satisfactory statistical model fit indices were

reported (χ2/gdl = 4.86; SRMR = .04; CFI = .93; NNFI = .81; RMSEA = .08). The

concurrent validity of the questionnaire was shown by positive relationships between the

three dimensions and the ten subdimensions of the CDDQ with  the Career Decision

Scale (CDS, Osipow, Carney, Winer, Yanico, & Koschier, 1976) and inverse

relationships with the Career Decision Self-Efficacy Scale – Short Form (CDSES-SF,

Betz & Taylor, 2000).
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Career Decision Self-Efficacy Scale – Short Form (CDSES-SF, Betz & Taylor,

2000) (Italian version − Nota, Pace, & Ferrari, 2008).To evaluate the participants’

career decision-making self-efficacy, the CDSES-SF (Betz & Taylor, 2000), Italian

version (Nota, Pace, & Ferrari, 2008), was used. The Italian version of the instrument

comprises 20 items. The testees rated each item on a 5-point response format anchored by

1: I have no confidence, and 5: I have complete confidence. Exploratory factor analysis

yielded four factors (Efficacy beliefs in one’s own abilities to pursue one’s own

educational and vocational goals, Efficacy beliefs in one’s own abilities of problem

solving, Efficacy beliefs in one’s own abilities to identify educational and vocational

objectives,  and  Efficacy  beliefs  in  one’s  own  abilities  to  support  one’s  own  work

placement) that explained 48.56% of variance. Reliability coefficients for the four

dimensions of the questionnaire (Italian version) ranged from .64 to .74.

Procedure

The experimental group and the control group were split into smaller groups of not more

than 15 participants. The participants in the experimental group and the control group

completed both questionnaires in a single day (one sitting), both at the beginning of the

intervention (February 2010) and again at the end of the intervention (May 2010). The

intervention was pitched at the experimental group and was divided into six one-day

sessions (seven hours a day). Based on the Career-Story Interview (Savickas, 2010), the

participants were given written exercises on the interview’s key areas (role models,

magazines/entertainment, favourite books, free time, favourite mottos, school subjects

and earliest memories).
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During the intervention, the researchers emphasised the clients’ stories. They also

stressed the importance of the meaning of clients’ stories and the value of relationships

rather  than  just  focusing  on  the  choice  of  a  career  or  the  mere  matching  of  clients  and

‘jobs’ (Buthelezi, Alexander, & Seabi, 2009; Alexander, Seabi, & Bischof, 2010;

Campbell & Ungar, 2004; Savickas, 1993). During the first two days of the

intervention, role models, magazines, entertainment, favourite books and free time were

examined through exercises such as “my imaginary/ideal curriculum vitae” and “my

imaginary/ideal anticurriculum”, the “pyramid of acted interests”, “the iceberg of

interests”   articulated in “interests also seen by others” and “interests that others do not

see” (Di Fabio, 2002); as well as by discussions on the search for meaning in terms of

hobbies and favourite books. During the third and fourth days of the intervention,

favourite mottos, school subjects and earliest memories were examined through

preparation exercises such as the search for career mottos in families’ paternal and family

maternal lines with the help of the strengthened career genogram (Di Fabio, 2010). Other

exercises included the “jewel case of values” and “the clothes of values” (Di Fabio,

2002);  “what  I  would  like  to  do,  what  I  cannot  do,  what  I  want”;  the  objective  of

minimum aspiration; and the final exercise, “my favourite motto”. Exercises based on the

biogram  theory  (Gaenir,  2010)  and  stories  of  school  life,  as  well  as  exercises  to  elicit

earliest memories with the help of the three anecdotes technique (Maree, 2010) were also

completed. During the fifth and sixth days, the Life Design counselor allowed sufficient

time for intensive examination of the results of the exercises that had been done during

the previous days. Each participant received help in finding the thread of meaning

running through his or her narrative by means of the various modalities of narrative
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counseling. More particularly, narrative reflection was stimulated by prompts such as the

following: How can I better respond to the three main questions about my career and my

life (namely “Who	 am	 I?”,	 “Who	 would	 I	 like	 to	 be?”,	 and	 “Who	 should	 I	 be?”) by

drawing from their book	chapters	(written	during	a	previous	exercise),	especially	by	

reading	their	book	chapters	as	a	whole,	as	well	as	by	drawing	from	characters	from	

books	or	movies.	The	word	“Why?”	was	added	to	each	of	these	questions. Similarly,

participants were requested to reflect on the three questions referred to above by drawing

from the presence of significant others in their lives. Participants were again encouraged

to use the following prompts to guide their reflections: “Who am I?”; “Who would I like

to be?”, and “Who should I be?” (based on what my significant others think of me).

Other exercises were based on the following questions: “Which kind of stone am I

at  this  stage  of  my narrative?”  “What  is  the  nature  of  the  building  of  my life  that  I  am

building a. right now, and b. for the future?” ‘What is the nature of the building of my life

that I cannot “not build” because it is crucially important to me?’ “How can I be useful as

a  stone  to  help  myself  construct  the  ‘ideal’  building  of  my  life?”  Participants  were

subsequently requested to reflect deeply on “The project of my career and my life” and

“The life jacket project of my career and my life”. Participants were invited to verify the

values and motivations inherent to their projects, the family life and the career project

with the networks at their disposal to support their projects. Likewise, they were

requested to identify the relationship between their own mottos, the family career mottos,

as well as their projects for the future.
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Particular help was given in identifying the main themes in the narratives, in

identifying the main concerns and in articulating the guide theme as life project.

Moments of ‘confrontation’ were allowed within the groups − in the presence of a Life

Design counselor − to help the participants gain increased awareness of their own

professional Self. This was followed by harmonic integration of reflective and future

dimensions (Di Fabio, 2002).

The  purpose  of  the  testing  was  explained,  and  written  permission  was  obtained

from the participants to conduct the research and publish the findings. The questionnaires

were administered by psychologists trained in the administration of both questionnaires.

The assurance was given that none of the participants would be identified.

Data Analysis

A one-way analysis of variance (ANOVA) was performed to see if there were

statistically significant differences between the mean scores on the measures between the

experimental group and the control group during pre-testing. To assess the effect of

intervention repeated measures ANOVA with one between-subjects independent variable

(experimental group/control group) and one within-subjects variable (time: T1/T2) were

completed to assess group changes over time.
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Results

Pre-test ANOVA

An ANOVA of the pre-test results revealed no significant differences between the

experimental and control groups regarding all the study variables. The following results

were obtained: CDDQ Lack of readiness (F(1,70) = .22, p = .642), CDDQ Lack of

information (F(1,70) = .02, p = .884), CDDQ Inconsistent information (F(1,70) = 1.02, p

= .315), CDSES-SF total score (F(1,70) = 1.04, p = .311), Efficacy beliefs in one’s own

abilities to pursue one’s own educational and vocational goals (F(1,70) = .00, p = .972),

Efficacy beliefs in one’s own abilities of problem solving (F(1,70) = 1.00, p = .320),

Efficacy beliefs in one’s own abilities to identify educational and vocational objectives

(F(1,70) = 1.29, p = .259), Efficacy beliefs in one’s own abilities to support one’s own

work placement (F(1,70) = 1.81, p = .183).

Repeated measures ANOVA  with  the  experimental  group/control  group  and  the

between-subjects independent variable and time (T1/T2) as a within-subjects variable

yielded statistically significant differences between the pre-test and post-test results for

the experimental group as revealed by the group by time interaction for the following

variables: CDDQ Lack of Information (F (3, 68) = 8.70; p< .01; ŋ2 = .11) (see Table 1),

CDDQ Inconsistent Information (F (3, 68)= 8.20; p<  .01;  ŋ2 =  .11)  (see  Table  1),

CDSES-SF total score (F (3, 68) = 8.22; p < .01; ŋ2 =.11) (see Table 2), Efficacy beliefs

in one’s own abilities to identify educational and vocational objectives (F (3, 68)= 4.34;

p< .05;  ŋ2 =  .06)  (see  Table  2),  Efficacy  beliefs  in  one’s  own abilities  to  support  one’s

own work placement (F (3, 68)= 14.24; p< .001; ŋ2 = .17) (see Table 2).
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Insert Table 1

Insert Table 2

Clinical	outcomes	that	manifested	independent	of	the	quantitative	data	included	our	

observations	 that	 participants	 had	 emerged	 reinforced	 and	 more	 motivated.	

Furthermore, their newly-discovered clarity within themselves provided them with

positive energy and this gave them renewed strength and self-determination.

Data from participant evaluations of the intervention include responses obtained

from the administration of a five-point Likert scale type question (anchored by 1 =

“ineffective” and 5 = “very effective”) at the end of the sessions to determine the overall

level of satisfaction regarding the intervention. Quantitative analysis of the single item-

based responses revealed that whereas 86% of participants rated the intervention as very

effective, only 14% of participants rated the intervention as effective.

Discussion

The  aim  of  the  study  was  to  evaluate  the  effectiveness  of  group-based  Life  Design

Counseling using the Career-Story Interview in an Italian context. The results confirmed

both hypotheses of the study in that the experimental group showed a decrease in career

decision-making difficulties in relation to Lack of information and Inconsistent

information and in Career decision-making self-efficacy relative to overall career

decision-making self-efficacy as well as Efficacy beliefs in one’s own abilities to identify
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educational and vocational objectives and Efficacy beliefs in one’s own abilities to

support one’s own work placement.

Regarding the question why the "lack of readiness" scores barely changed, it

seems  that  the  participants  did  not  experience  lack  of  readiness  in  respect  of  decision-

making per se. Their problem was whether to find ways to develop their existing business

or to abandon the entrepreneurial path. Seemingly, they experienced neither “lack of

motivation to decide” nor “generalised indecisiveness” nor did they entertain

“dysfunctional myths relating to the profession” (Gati et al., 1996).

In line with the literature view that career decision-making difficulties (Gati et al.,

1996; Whiston, 1998) and career decision-making self-efficacy are indices of the

effectiveness of intervention, group-based Life Design Counseling using the Career-Story

Interview (Savickas, 2010) as implemented in this research yielded promising results.

The intervention seemed to be effective, which raises interesting questions about the

power of the audience during career counseling-related interventions. It seems clear from

our research that the audience can promote and augment clients’ reflection on the Self

and, at the same time, facilitate intervention that is less expensive than one-on-one

intervention. On several occasions during the intervention, the participants commented on

the usefulness of teamwork, emphasising how much listening to the audience had helped

them. Hearing the stories of others in particular was highlighted as a most useful facility

that helped them gain insight into their own stories and make decisions regarding whether

to find ways to develop their existing businesses or to abandon the entrepreneurial path.

At  the  end  of  the  intervention  an  informal  questionnaire  was  administered  to
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measure participants’ experience of the intervention. Several open-questions were

included, such as: “Indicate the strengths of the intervention”, and “Describe those

aspects or methods you considered particularly useful”. Analysis of the data obtained

from the responses to these two questions revealed that, in the case of the question

“Indicate the strengths of the intervention”, 76% of the participants indicated that being

in a group (working together) as well as learning about other participants’ reflections and

listening to the life design counselor’s feedback for individual group members during

“circle time” (which occurred after completion of individual written exercises).

Participants were not invited to talk to each other on an individual basis during the

intervention. Instead, after completing every written exercise participants were invited to

talk in their groups, one after another. Subsequently, each participant was allowed time to

converse with the life design individually. The rest of the group was allowed to observe,

listen to and comment on these individualized life design sessions. As regards the

question ”Describe those aspects or methods you considered particularly useful”, 69% of

the participants stated that they found teamwork and sharing in each other’s stories

particularly useful.

We therefore believe that the audience (as described in this article) served a useful

purpose. However, the usefulness of the audience cannot be ascribed to the group

dynamics  that  surface  when participants  merely  talk  among themselves  as  well  as  with

the counsellor. On the contrary: We believe that there is much power in observing,

listening and commenting on the stimuli that are presented to individual participants by

life design counsellors. The audience’s reflections and encouragements potentially

facilitate increased insight into participants’ individual and idiosyncratic situations. The
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power of the audience therefore vests in the exposure of individual participants to these

rich and different narrative group-based reflections. In a nutshell: The role and power of

the audience stemmed predominantly from the fact that each participant was given the

rare opportunity to be both actor and member of the audience during the life design

intervention ‘play’.

Limitations of the Study

The small sample may not be representative of the various regions of Italy, of the

country as a whole or of the different types of entrepreneurs in Italy. Although

appropriate as a pilot study, this study should be replicated with a larger and more varied

group of entrepreneurs who better represent existing types of entrepreneurs in

contemporary Italy. Replication of the study in other national and international contexts

is  also  needed.  A  further  limitation  of  the  current  study  was  the  lack  of  follow-up

assessment.  Follow-up  assessment  six  to  12  months  after  the  intervention  is  needed  to

confirm the stability of the results obtained (Hughes & Sullivan, 1988).

Notwithstanding these limitations, we could conclude that the type of group-based

Life Design Counseling described here was effective.

Advice	to	Others	Who	May	Wish	to	do	This	Type	of	Intervention	

A	word	of	caution	seems	in	order	at	this	stage.	We	strongly	believe	that	 life	design	

counselling	 using	 the	 Career-Story	 Interview	 provides	 a	 potentially	 powerful	 and	
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useful	 strategy	 that	 may	 be	 used	 to	 enable	 persons	 to	 design	 successful	 lives.	

However,	 it	also	seems	vitally	 important	to	note	that	successful	 implementation	of	

the	strategy	will	to	a	large	extent	be	determined	by	and	dependent	on	appropriate	

professional	 training	 of	 life	 design	 counselors	 in	 the	 narrative	 tradition	 and	

perspective.	 Furthermore,	 creating	 a	 “sacred	 space”	 (Savickas,	 1989;	 1998)	 on	

which	the	therapeutic	relationship	between	counsellor	and	client	can	be	built,	first,	

seems	 non-negotiable.	 Lastly,	 due	 attention	 should	 be	 paid	 throughout	 to	

identification	 and	 interpretation	 of	 non-verbal	 communication,	 as	 well	 as	 to	

utilisation	 of	 conversational	 modalities	 (such	 as	 reformulating	 clients’	 comments	

appropriately,	 paying	 due	 attention	 to	 clients’	 questions;	 id	 est,	 only	 providing	

clients	 with	 stimuli	 that	 meet	 the	 criterion	 of	 being	 in	 the	 area	 of	 “proximal	

development	of	the	client”).	

Recommendations

The findings may well have significant implications for the practice of career

counseling in other contexts. Firstly, prospective career counselors should be trained in

the different ways group-based career counseling using the Career-Story Interview can be

conducted so that clients’ interests and values as well as their strengths and weaknesses

are discovered in a group context while at the same time protecting their privacy and

integrity (Hartung, 2010). This type of training should therefore be included in career

counseling curricula. Secondly, the days when counselors could ignore millions of poor

clients’ need for career counseling (and continue to see clients on a one-on-one basis
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only) have largely passed. The importance of the need to carry out the type of group

intervention discussed in this article is being recognized to an ever-increasing extent.

Clients who have received group-based career counseling using the Career-Story

Interview (Savickas, 2010) stand a better chance of dealing effectively with career

decision-making difficulties and of achieving career decision-making self-efficacy than

would otherwise have been the case. Thirdly, most practising counselors should be

retrained in this field to familiarise them with new developments in career counseling in

the 21st century. Training institutions should take the lead in this regard. Fourthly, the

study findings highlight the value of a qualitative approach to career counseling in

facilitating better understanding of the value of meaning-making, personal agency,

personal growth, and (co-) construction of meaning and acceptance of personal

responsibility in the career counseling process.

Conclusion

Interest in qualitative career counseling strategies and techniques (used in

conjunction with traditional techniques) has grown significantly over the past few

decades. Group-based Life Design Counseling using the Career-Story Interview offers

counselors an innovative, exciting and respectful way of using the audience to help

clients choose appropriate careers and design successful lives. Involving the audience and

utilising its power also enables counselors to help clients reflect on ways of negotiating

transitions, writing their life stories and designing their lives. Audience power is

enhanced through the sharing of experiences by clients and facilitation on the part of the
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Life Design counselor. The usefulness of written exercises to encourage reflection on the

Self and to empower clients is confirmed.

The great value of group-based Life Design Counseling is that it enables many

more clients to receive career counseling than was the case in the past. Group-based

counseling can also be more beneficial than individual counseling in many instances and

is less expensive than one-on-one intervention. This will facilitate the use of career

counseling and Life Design intervention in contexts where up until today group-based

career counseling has, for various reasons, not been implemented successfully.  Ignorance

about the possibilities that this modality (group-based career counseling) potentially

offers in parts of the world where counseling contexts are particularly problematic

because of socio-economic disadvantage and limited resources is inexcusable (Maree,

2010b).

Consensus is growing globally that group-based career counseling interventions

can play a significant role in helping clients deal with career decision-making difficulties

and achieving career decision self-efficacy. Group-based interventions such as the one

described here offer career counselors the opportunity to help clients discover their

personal characteristics and develop and share past (and present) stories (experiences) as

they attempt to navigate transitions and transcend the weaknesses of the past and present

that threaten their chances to design successful lives and make social contributions. We

trust that this article will contribute to the career counseling knowledge base through its

exploration  of  the  usefulness  of  group-based  Life  Design  Counseling  using  the  Career-

Story Interview by career counselors.
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TABLE 1

CDDQ: MEANS AND STANDARD DEVIATIONS RELATIVE TO EXPERIMENTAL GROUP (PRE-TEST AND POST-
TEST) AND CONTROL GROUP (PRE-TEST AND POST-TEST)

Experimental group
(n = 38)

Control group
(n = 34)

Pre-test Post-test Pre-test Post-test
CDDQ M DS M DS M DS M DS Wilks’

Λ
F (3,
68) η2 p

Lack of Readiness 13.42 4.52 13.67 3.89 13.96 3.11 13.38 4.20

Time .99 .17 .00 .683

Time* group .99 1.03 .02 .313

Lack of Information 10.22 5.17 6.93 3.40 10.40 5.32 9.79 5.59

Time .79 18.71 .21 .001

Time* group .89 8.70 .11 .004

Inconsistent
Information 10.67 5.74 8.03 4.08 9.34 5.32 9.44 5.74

Time .91 7.06 .09 .010

Time* group .90 8.20 .11 .006
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TABLE 2

CDSES-SF: MEANS AND STANDARD DEVIATIONS RELATIVE TO EXPERIMENTAL GROUP (PRE-TEST AND POST-TEST) AND
CONTROL GROUP (PRE-TEST AND POST-TEST)

Experimental group
(n = 38)

Control group
(n = 34)

Pre-test Post-test Pre-test Post-test
CDSES-SF M DS M DS M DS M DS Wilks’

Λ
F (3,
68) η2 p

CDSES-SF Total
Score 69.97 9.97 79.03 11.38 72.44 10.53 74.85 11.72

Time .74 24.51 .26 .001

Time* group .90 8.22 .11 .005

Efficacy beliefs in
one’s own abilities
to pursue one’s
own educational
and vocational
goals

17.76 3.58 20.00 3.44 17.74 3.17 18.59 3.61

Time .84 13.34 .16 .001

Time* group .96 2.86 .04 .106

Efficacy beliefs in
one’s own abilities
of problem solving

14.03 2.38 15.63 2.62 14.59 2.38 15.12 2.47

Time .85 12.94 .15 .001

Time* group .96 3.03 .04 .086

Efficacy beliefs in
one’s own abilities 17.92 2.95 19.87 3.38 18.76 3.34 19.32 2.89



30	

	

to identify
educational and
vocational
objectives

Time .83 14.13 .17 .001

Time* group .94 4.34 .06 .041

Efficacy beliefs in
one’s own abilities
to support one’s
own work
placement

20.26 3.42 25.53 3.57 21.35 3.44 21.82 3.83

Time .73 25.46 .27 .001

Time* group .83 14.24 .17 .001


