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ABSTRACT

Places of work demand a great deal from individuals, and as such, are often associated with
pressures which reduce their well-being. Teachers, particularly those teaching in rural schools, are
not spared such challenges. Most studies focus on the resources that affect and contribute to the
well-being of teachers. Little is known about the relational experiences and meaningful
relationships that contribute to teachers’ well-being, particularly in rural schools. Relationships
are important to an individual’s well-being. Therefore, the aim of this study is to understand
relational experiences and meaningful relationships that contribute to the well-being of teachers
teaching in rural primary schools. The sample for this study consisted of ten teachers, male and
female, with teaching experience of five years and above from quintile 1-3 ordinary rural schools
in South Africa. The sample selected for this study was purposive. The data were obtained through
semi-structured interviews that were then thematically analysed. The study’s findings reveal that
schools can be spaces conducive to experience and forming positive interactional relationships.
Additionally, teachers thrive through meaningful relationships such as nurturing interpersonal
collaboration, finding purpose in life, fulfililment, and valued relationships. Such relationships
enable teachers to strive for their best work performance. Encouraging interventions that allow
teachers to experience positive and meaningful relationships is therefore recommended. Positive
interactional relationships enhance the well-being of teachers and contribute to the success of

education at large.

Keywords: Well-being; relationships; rural; primary school, teacher
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Chapter 1: Introduction

1.1. Introduction and Background

In 1990, the United Nations Educational, Scientific, and Cultural Organisation (UNESCO)
launched the Education for All (EFA) initiative at the World Conference on Education for All in
Jomtien, Thailand. The initiative was established in collaboration with the governments of 155
countries, and with development agencies, non-governmental organisations, civil society, and the
media. The aim of EFA was to achieve universal primary education and to drastically reduce
illiteracy rates by the end of the decade. The initiative was launched because education systems in
many countries were failing to provide the quality education and skills necessary to ensure that

everyone is able to flourish.

The World Declaration on Education for All recognised education as a fundamental human right
and called for nations to intensify their efforts to meet the basic learning needs of all. Later, at the
World Education Forum in Dakar, Senegal in 2000, six objectives were established that focused
on early childhood development, primary education accessibility, gender parity, equal learning
opportunities for all young people and adults, adult literacy, and quality education (UNESCO,

2014).

Historically, education has been regarded as a public good that produces enormous benefits, not
only for individuals, but to society as a whole (Kauppinen, 2014). Bourdieu and Passeron (2019)
are of the opinion that education remains a social institution that reflects and reproduces the socio-
economic and cultural disadvantages that prevail in the rest of society. This means that students
from economically poor families have a higher opportunity to go to schools characterized by

deficient infrastructure, fewer qualified teachers, less ambitious peers, and outmoded pedagogical
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practices compared with those in more affluent areas, thus resulting in lower learning outcomes.
Low and middle-income countries like Brazil, rural Pakistan, rural India, and Mexico have shown
that increased educational inequality is linked with a higher probability of economical conflict
(UNESCO, 2014). Le Grange (2016) argued that schools and universities function as miniature
societies, reflecting the broader socio-political context of South Africa. Therefore, making these
institutions independent can be a crucial step towards broader societal transformation. Under the
impact of colonialism, neoliberalism, and globalization, education continues to produce a system
in which student disengagement, inequality, and social justice continue to take place (McMahon
& Portelli, 2012). The education inequalities motivated the zeal to carry out a study from a rural
South African viewpoint. a study to be conducted from a South African context. In the next section,

the researcher gives an overview of the structures around the public sector in South Africa.

Despite the changes to education since 1994, areas still remain in South Africa’s education
system that have yet to be addressed in order to fully eradicate the lingering legacy of apartheid

(Department of Basic Education, 2018).

In South Africa, there are three levels of government, which include national, provincial, and
local government. Their governance is subject to the provisions of the Constitution, which is the
highest law and cannot be overridden by any other law or government action (The Presidency,
2014). The provincial and local governments carry out their responsibilities in accordance with
legislative and policy frameworks provided by the national government. The policies and
intentions of the national government are executed by the provincial and local governments. These
share functions are known as concurrent functions. South Africa is comprised of nine provinces.
Gauteng is the smallest province, followed by Mpumalanga, KwaZulu-Natal, North West,

Limpopo, Western Cape, Free State, Eastern Cape, and Northern Cape, which is the largest
2
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province. The country has a population of approximately 59.6 million people, with over 450 993
teachers and approximately 13 419 971 learners in primary, secondary, combined, intermediate,
and middle schools (Department of Basic Education, 2022). A high quality of education and
teachers are fundamental aspects of the development of every country (Hanushek, 2011).
According to Motshekga (2011), teachers play a fundamental role in society as they are viewed as
role models for learners, but the demands they face can be emotionally challenging (Hynds &
McDonald, 2010). Keller et al. (2014) stated that being a teacher in the education sector can be a
highly emotional job that can lead to increased stress levels, job dissatisfaction, psychological

problems, and overall decreased well-being.

Seligman (2011) explains well-being as a condition that comprises happiness, psychological
health, and positive affective states. Dehaloo (2011) argues that teachers working in socio-
economically challenging contexts face adverse working conditions that can negatively affect their
well-being. Beehr (2014) argues that the working environment can induce psychological problems
resulting in indivoduals feeling inadequate. These factors can negatively impact employees' overall
well-being and have long-term consequences on their mental health.Research has shown that up to
one-third of teachers are extremely stressed (Geving, 2007 & Thomas et al., 2003). Msila (2017)
reports that up to 4000 teachers quit the teaching profession annually in South Africa due to
frustration. Many people perceive teaching as a gratifying and meaningful career that assists
learners to perform at their best. However, due to various unfavourable learning contexts, teaching
can be a complex and demanding profession (Wessels & Wood, 2019). Teachers play an essential
part in the quality of education, and as such, improving their well-being is of paramount importance

(Fredrickson, 2013).
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1.1.1. Well-being

The concept of well-being lacks a universally accepted definition, however, most people agree
that it involves feeling positive emotions and moods, such as happiness and contentment, and a
lack of negative emotions, such as anxiety or depression. Additionally, it encompasses a sense of
fulfillment, satisfaction with life, and positive functioning. Diener (2009) suggested that well-
being occurs when life is judged positively and the individual feels good. In the context of public
health, physical well-being, such as experiencing health and high levels of vitality, is considered
an essential component of overall well-being (Veenhoven, 2008). Seligman (2011), a leading
figure in the field of positive psychology, introduced the PERMA model, which is a
multidimensional framework for well-being. The acronym represents the five important building
blocks of well-being and happiness, namely: positive emotions; engagement; relationships;
meaning; and achievement. Seligman’s PERMA™ theory of well-being (2011) is an attempt to

respond to important arguments related to flourishing and what enables it.

The pursuit of well-being can be approached in two distinct yet complementary ways: hedonic
pursuit, which focuses on pleasure and comfort (Huta & Ryan, 2010), and eudaimonic pursuit,
which emphasizes self-development and the realization of meaning (Ryff, 2014; Waterman, 2008).
While the former emphasizes enjoyment, the latter highlights personal growth as means to attain

well-being.

The literature reveals that studies that have analysed the relationship between well-being and
performance have a limitation, which is their excessive focus on hedonic well-being (for example,
job satisfaction or job-related affective well-being) at the expense of the eudaimonic experience
(for example , meaning at work or purpose in life) (Peiro et al., 2014). Huta and Waterman (2014)

proposed two complementary approaches to explore well-being: the hedonic pursuit of pleasure
4
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and the eudaimonic pursuit of meaning. Seligman (2011) raises the question of whether one should
pursue pleasure or purpose to have more hedonic or eudaimonic experiences. The pursuit of

optimal well-being is a perpetual challenge for humans.

According to Roos and Du Toit (2014), well-being struggle and thriving for wellness can be

encouraged by building good relationships.

1.1.2. Relationships

According to Hargie (2011), relationships are continuous, reciprocal verbal and non-verbal
interactions between people. Individuals can maintain relative comfort, security, and freedom from
anxiety through reciprocal relationships of caring, warmth, satisfaction, and trust (Brownie &
Hortsmanshof, 2012; Chigeza et al., 2013). The well-being of people is strongly influenced by
successful relationships (Smith-Acufia, 2011). Smith-Acufia (2011) also believes that people in
satisfying relationships can express and address their own needs as well as those within the
relationship. Well-being and relationship development emphasize the importance of valuing
difference and diversity as a state of being comfortable, healthy, and happy (Holmes, 2005).
According to Stewart-Brown (as cited in Roberts, 2007), well-being is the “holistic subjective state,
which is present when a range of feelings, among them energy, confidence, openness, enjoyment,
happiness, calm, and caring, are combined and balanced” (p. 6). This state may potentially result
in the creation of constructive and positive connections. Adolescents may develop positive
connections with their natural environment, which can strengthen their relationships and promote
critical thinking, autonomy, collaboration, and responsibility. This state of well-being incorporates
various aspects of education and can offer benefits such as reducing stress, providing work
assistance, offering a support system, fostering mutual support in projects, and promoting social

and emotional development. According to Martin (2013), positive interpersonal relationships can
5
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provide these benefits. Mastroianni and Storberg-Walker (2014) also suggest that work interactions
can enhance well-being when these are trusting, collaborative, and positive, and employees feel
valued and respected. Scholars such as Ryff (2018), Seligman (2011), and Wong (2012) have

emphasized the importance of meaning in well-being.

The importance of meaning to one's well-being has been emphasized by several scholars,
including Ryff (2018), Seligman (2011), and Wong (2012). Meaning in life consists of three
elements; these are comprehension, purpose, and an individual's perception of life as worth living
(Martela & Steger, 2016). The concept of meaning in various cultural contexts, as proposed by
Wissing et al. (2020), is shaped by values and has a strong correlation with relational well-being
outcomes. According to Ryff (2018), meaning in life is accepted as an indicator of wellness.
Lavigne et al. (2013), also state that there is an association between the dimensions of life meaning
and the personality traits that derive more meaning in health, family, and success at work.
According to Donnell et al. (2014), the concept of meaning is closely tied to connections between
individuals, as relationships serve as a means of connecting people in various ways. Delle Fave
(2011) suggested that relationships are a crucial and enduring source of meaning, irrespective of
the respondents' cultural background, gender, or age. The author notes that people consistently
acknowledge relationships as an essential component in the formation of meaning (Delle Fave,
2011). Steger et al. (2008) suggested that individuals who perceive their lives as meaningful are
more inclined to engage in behaviors that foster positive relationships. Meaning in life motivates
individuals to seek out and maintain close connections with others. Furthermore, Steger et al.
(2008) proposed that meaningfulness is linked to a variety of positive outcomes, such as greater

well-being and personal growth.
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1.1.3. Problem Statement

Despite 25 years of democracy, there has been minimal progress in enhancing educational
standards and learner achievement in rural schools (du Plessis et al., 2019). Teachers in rural
schools experience numerous serious challenges and they often have less access to support services
(du Plessis et al., 2019). The challenges faced may affect or hinder the positive relational
interaction that contribute to the well-being of teachers in rural primary schools. Most of the
research done on teacher well-being focuses on teacher salaries, and professional development in
the urban context (Armstrong, 2014; Wessels & Wood, 2019; Falk et al., 2019; INEE, 2021; Viac
& Fraser, 2020). According to Roos and Du Toit (2014), good relationships are the key to fulfilling
official roles and promoting mental health and well-being. Research based on understanding
teacher relational well-being dynamics in rural school communities is limited. It will be interesting
to explore how teachers in rural areas experience relationships and the meaning attached to these

relationships considering their geographic location and the challenges associated with it.
1.2. Aims and Objectives

The overall aim of this study is to gain a deeper understanding of the relational experiences and
relationships that contribute to the well-being of teachers teaching at rural primary schools. To
achieve this aim, the following objectives and subsidiary research questions guide the research

process:
1.2.1. Research Question
What are the relational well-being experiences of teachers teaching at a rural primary school?

What are the relational experiences that contribute to their well-being?

© University of Pretoria



1.2.2. Objectives

To understand the relational well-being dynamics of teachers at a rural primary school.

To explore the relationships that give meaning and contribute to teachers’ well-being.

1.3. Justification

Hanushek (2011) has asserted that high-quality education and teachers are essential for the
development of any country. The challenge of attracting and retaining quality teachers remains a
persistent issue in the field of education worldwide (Sutcher, et al., 2015). Teacher shortages are a
critical problem in poor rural schools in most developing countries (McEwan, 1999) and in some
developed countries (Miller, 2012). In resource-poor environments, Wessels and Wood (2019)
believed that teachers often face obstacles that can negatively impact their well-being and hinder
their ability to deliver the curriculum effectively. The presence of motivated and enthusiastic
teachers is crucial for delivering high-quality education and enhancing their well-being. (Keller et
al., 2016). Fredrickson (2013) emphasized the crucial role of teachers in shaping the quality of
education and underscored the significance of enhancing their well-being.Roos and Du Toit (2014)
are also of the opinion that good relationships are the key to fulfilling official roles and promoting

mental health and well-being.

Tough et al. (2017) stated that social relationships are seen to be vital to human functioning,
both in terms of psychological functioning and physical health. Relationships are a cornerstone of
well-being and have been linked to greater happiness, life satisfaction, and physical health
outcomes (O’Donnell et al., 2014). The beneficial effect of social relationships is also highlighted
by the work of social psychologists that explore well-being and have repeatedly demonstrated that

positive social relationships lead to higher levels of well-being (Seligman, 2011). According to
8
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Chiao et al. (2019), involvement in an interactive and socially stimulating environment promotes
psychological well-being and reduces symptoms of depression. Thus, the research question that
guided this study is: what are the relational well-being experiences that contribute to the well-being
of teachers teaching in primary rural schools in South Africa? In this context, gaining an
understanding of the relational experiences of teachers would lead the Department of Basic
Education to finding interventions that can enhance teachers’ well-being and continue to contribute

to the good quality of education in South African rural schools.

It was interesting to explore how teachers in rural areas experience relationships and the
meaning attached to these relationships considering their geographic location and the challenges
associated with it. Research based on understanding teacher relational dynamics in rural school
communities is limited. Thus, the objective of this study is to acquire an understanding of the
relational interactions and their importance, considering their location and the challenges that come

with it.

1.4. Structure of the study

The contents of this thesis comprise of five chapters, which are outlined below.This chapter,
Chapter 1, outlines the introduction to this study’s topic and research objectives. This will be
followed by Chapter 2, which engages in an in-depth literature discussion of sub-topics related to
this study. Initially, a concise depiction of the educational background in rural South Africa will
be provided, after which the obstacles encountered by educators in this context will be
presented.Then, the explanation of teacher well-being will be examined, and the link between
relationships, meaning, and well-being will be explored. The final section of the chapter will

encompass an overview of the theoretical framework that serves as the foundation for this study.
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Chapter 3 focuses on the study’s research methodology and will begin by describing the
research context of the study and explaining the study’s paradigmatic assumptions. Second, the
research design, and the ethical considerations which guided the execution of this study will be
outlined, concluding with a detailed description of sampling, data collection, and data analysis
procedures.

In Chapter 4, the findings of this study will be presented in two main themes: relational well-
being experiences.

Chapter 5 will conclude this dissertation by discussing the limitations of this study and
providing recommendations for future research.

Below is an overview of the chapters included in the dissertation. Figure 1 below depicts the

structure of this dissertation and the sections discussed thus far.

10
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Figure 1: Outline of Chapter 1
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Chapter 2: Literature Review

2.1. Introduction
The aim of Chapter 2 is to provide a backgroud and a breakdown of the concepts that are
relevant to this study. The researcher starts with a discussion of background literature on Education
in South Africa, followed by a review of the difficulties teachers experience in the rural context, a
discussion on the well-being of teachers, relationships, meaning, and the importance of relations
and meaning. The theoretical framework, the Relational Theory of working, will be unpacked. The

layout of the literature review in the context of the whole dissertation is shown in the figure below.

12
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2.2. Education in South Africa

Maree (2000) proposed that researchers can analyze different literary works to identify any
gaps in the literature related to their area of interest. This process can help researchers develop
research questions based on the identified gaps and improve their understanding of the topic.
Mhlongo (2013) argued that conducting a literature review allows a researcher to consider the
perspectives of other writers on their research topic and identify its strengths and weaknesses. The
researcher can then address any weaknesses, fill any gaps, and amplify any silences. The current
study aims to address the gap in research related to the relational experiences and meaningful
relationships that contribute to the well-being of teachers in rural primary schools. The findings of
this study are expected to inform interventions that can help retain high-quality teachers and

improve the quality of education in South Africa.

Internationally, emerging economies place a high premium on good quality education.
According to Hanushek and Wélimann (2007), educational quality is crucial in assessing policies
related to developing countries. This is based on the premise that education is the foundation for
the attainment of further knowledge and skills (Dreyer, 2017). The global recognition of the
importance of education has motivated developing countries to strengthen their education systems
(Al-Shuaibi, 2014). Teacher education is recognized as a vital component in economic competition
and growth (Tang, 2015). Regarding both demographic changes and evolving school instructional
policies, many teachers experience an increasingly wide range of student learning differences
regarding academic, behavioral, physical, and cultural perspectives in their classrooms (Munthe &
Rogne, 2015). This concern significantly requires teacher training that helps teachers become
innovators and researchers in education, laying the educational foundation for continuous learning

and practical change in the workplace (Brouwer & Korthagen, 2005). Teacher self-efficacy
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is the belief that teachers have in their ability to impact student outcomes, even in challenging
contexts. This belief is not only related to personal skills and competencies, but also to contextual
factors such as available resources that affect effective teaching and student support. When
teachers feel that the school context does not support their efforts to manage the learning
environment, it can result in lower academic engagement and more problem behaviors. However,
research has shown that teachers with high self-efficacy tend to have better instructional behavior

and student outcomes (Ross et al., 2012).

The full realization of addressing the legacy of apartheid and strengthening the education
system in South Africa has been hindered since 1994, as there are still some areas of education that
remain untouched, according to the Department of Basic Education (2018). South Africa's
population consists of approximately 59.6 million people, including more than 410,000 teachers
and almost 14.2 million learners in primary, secondary, combined, intermediate, and middle
schools, as reported by Statistics South Africa (2019). The national schooling system in South
Africa, as defined by the South African Schools Act (1996), is divided into two categories: public
and independent schools. Public schools are controlled by the state, while independent schools are
privately governed. The majority of public schools are situated in rural areas (Gardenier, 2008).
Unfortunately, rural areas often lack basic infrastructure such as sanitation, water, roads, transport,
and electricity, which can negatively impact the provision of high-quality education, according to
du Plessis (2014). To understand the term 'rural context', it is necessary to define 'rural’ since there

is no single definition of the term, and it is characterized by contextual diversity.

The Rural Education Draft Policy (2017) defines ‘rural’ as settings that are sparsely populated
and where agriculture is the major means of economic activity. Anderson and Chang (2011) and

Gagnon and Mattingly (2012) define rural areas as those regions outside urbanised areas with a
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population of less than 2500, which are classified as rural by Statistics South Africa.
Understanding the nature of a rural school can be aided by examining certain location
characteristics. For instance, public schools in rural areas may be located on government land,
communal land, or private land, typically on farms or church land. Additionally, these schools may
be characterized by isolation and remoteness, as well as dispersed settlements. According to the
Department of Education (2005), a rural school can be defined as any public school located on
government land, communal land, or private land (primarily on farms or church land) in areas that

are isolated and remote, or in dispersed settlements.

Other characteristics of rural schools could include the “school phase; various social and
economic deprivation factors; poverty; distance from service/facilities and service delivery; the
physical and cultural environment; and the size of the school” (DBE, 2017a, p.15). Therefore, in
this study, the rural context refers to scattered areas with high economic deprivation that leads to
socio-economic issues which negatively affect society. Poverty and a high level of unemployment
remain the major socio-economic issues negatively impacting the system of schooling, as national
service delivery is slow in these areas (Chibba & Luiz, 2011). The major factors in rural areas
include inadequate basic services; poor physical conditions of schools and a lack of infrastructure;
long distances to travel between the school and towns; poor quality of education in schools (Nelson
Mandela Foundation, 2005). Transitioning from pre-service teaching to professional teaching in
rural-based schools, can be a challenging journey for teachers due to the unique context of rural
communities, which is characterised by various social and economic deprivation factors (DBE,
2017b). These factors include poverty; distance from service/facilities and service delivery; the

physical and cultural environment; and the size of the school.
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Du Plessis (2014) found that most rural school teachers have never utilized technology in their
classrooms, despite the curriculum policy in South Africa promoting learner-centered teaching and
the use of various teaching aids and strategies. The lack of support from district officials and access
to teaching resources, poor infrastructure, and curriculum changes all contribute to the difficulty
teachers face in implementing the curriculum in rural areas. Additionally, newly appointed teachers
lack experience and are expected to ensure smooth teaching and learning processes in the absence
of necessary resources. Furthermore, Kim (2020) highlighted the professional isolation and lack
of support that teachers in rural areas often experience. Despite education regulatory frameworks
emphasizing equal access to quality education, socioeconomic challenges in rural areas create
disadvantages for learners in rural schools, including a shortage of classrooms and limited access
to essential services such as the internet, telephones, and school libraries (Wessels & Wood, 2019).
Accordingly, the children in rural areas find it difficult to attain a good quality of education (Taylor
& Mulhall, 2001). The above-mentioned challenges also hinder teachers from delivering quality
teaching and learning (du Plessis & Mestry, 2019). Many teachers do not feel supported by the
education system, and the general view is that a division exists, where and management have very

little understanding of rural school life and leadership challenges (du Plessis, 2014).

2.3. Challenges faced by teachers in rural schools
According to Motshekga (2011), teachers play a crucial role in society and serve as
exemplary figures for their students. However, the challenges they encounter can be emotionally
taxing (Hynds & McDonald, 2010). Gardiner (2008) revealed that rural school teachers often
confront difficulties such as a shortage of classrooms, inadequate access to basic services like water

and electricity, a lack of landline telephones, and no access to the internet or school libraries.
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According to Wessels and Wood (2019), most classrooms are overcrowded and under-
resourced, negatively affecting teachers’ well-being (Dehaloo, 2011). Willemse and Deacon
(2015) are of the view that teachers in African countries face poor job conditions and high job
demands which lead to negative attitudes towards work and experiences of meaninglessness.
Ebersohn (2014) adds that poverty, societal violence, health problems, and education infrastructure
are social ills that teachers are confronted with daily in rural and township schools. Working in the
education sector as a teacher is an emotional profession associated with high levels of stress that
may be the cause of job dissatisfaction, psychological disorders, and reduced well-being (Keller et
al., 2016). In their study of teaching staff in the UK, Grenville-Cleave and Boniwell’s (2012)
findings focused on teachers, in particular those in rural schools, rated their well-being as
significantly lower than other professional occupations such as health, social work, finance, and

human resources.

Rural schools are most in need of the resources that are crucial for teaching and learning, this
includes limited textbooks and a lack of up-to-date computer programmes, updated laboratories,
and equipment such as photocopying machines (du Plessis & Raj, 2019). These are some of the
issues that are common within this context and directly impact the performance of learners.
According to Makori and Onderi (2014), using different assessment strategies to assess students is
difficult because of limited textbooks. Du Plessis (2014) indicated that in some rural areas, schools
have no science laboratories although they offer science subjects. The lack of laboratories and
science equipment make it difficult to conduct practical sessions for science learners (John, 2019).
Government-guiding policies, such as CAPS and SASA, advocate that teaching resources are a
necessity for a child in any school. According to (DBE, 2011), it is one of the school’s

responsibilities to provide basic resources for teaching, such as textbooks, calculators, stationery,
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and computers. In addition to these challenges, Du Plessis (2014) asserted that some rural schools
encounter financial constraints as they are non-paying schools and government funding is
inadequate to meet their needs. State funding is school-dependent: schools are financially
supported based on their enrolment. The lower the school enrolment, the less funding is allocated,
and vice versa. Furthermore, “poor funding in rural schools is one of the greatest challenges faced
by rural education” (Du Plessis, 2014, p. 1114). Boadu (2020) stated that internal funds are limited
to support teaching and learning, and as a result, some schools are unable to make the necessary
teaching and learning material accessible to teachers and learners. This puts rural learners at a

disadvantage in comparison to urban learners.

The literature has identified the shortage of teachers in rural areas as a major cause of the high
workload experienced by existing teachers who are required to cover multiple subjects or classes

due to the lack of staff.

The literature reveals that in rural areas, the shortage of teachers, and resultant high workload
is frequent and significant complaint among teachers in these areas (Masinire, 2015). This leads to
teachers teaching subjects they are not passionate about, and consequently, a decline in pass rates.
Additionally, teachers experience work overload because rural schools find it difficult to attract
good and suitable teachers due to fewer financial resources available (Du Plessis, 2014). Other
reasons for teachers’ reluctance to teach in rural based schools are the quality of accommodation,
classroom facilities, school resources, and access to leisure activities (Du Plessis & Mestry, 2019).
As a result of the context of rural schools, teachers end up having to multitask, juggling the roles
of teaching, administration, mentoring, discipline, and coordinating extra murals within their

working environment (Esau, 2017). These strenuous demands appear to negatively impact
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teachers’ time management, planning, and well-being as they become overwhelmed and

overburdened, which possibly leads to demotivation and burnout (Du Plessis, 2014).

In the education system, parental involvement is viewed as an important support channel
(Ncama, 2021). Parents can involve themselves in several ways: becoming a school board
representative, being concerned about their children’s academic performance, attending formal
school meetings and follow-up meetings with subject teachers to identify and understand the
challenges facing their children (Hattie, 2013). Parental involvement further includes home-based
education, where parents assist their children and ensure they complete homework activities,
update their workbooks, and develop their reading abilities (Hornby & Lafaele, 2011). Ncama
(2021) highlighted the crucial role of maintaining a strong connection between the school and its

community, as it is essential for enhancing teacher performance.

When parents have better communication with teachers, they learn to value the work and the
challenges that teachers face, and this contributes to teachers feeling appreciated and helps the
teachers to get to know their learners better, enabling them to teach in a more personalised and
effective way (Sanders & Sheldon, 2009). According to the Centre for Child Well-Being (2010),
when parents are involved in learners education, it offers many opportunities for improvement,
and advances the childrens’ morale, attitude, behaviour, and social adjustment, as well as their
academic achievement across all subject areas. However, Subramanien and Du Plessis (2014)
stated that in most rural areas, parents face socioeconomic issues such as poverty and illiteracy,
and as a result, they are less able to be part of their children’s education. Msomi (2019) argued that
a lack of parental support negatively affects the implementation of the curriculum because it comes
with numerous challenges. Learners whose parents are not involved in their education are less

likely to participate in school activities.
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Teaching is often viewed as a fulfilling career that enables students to excel, but challenging
learning environments can make it a difficult and demanding job (Wessels & Wood, 2019). This
stress, particularly in rural areas, may cause teachers to violate policies or even leave the education
field for a less stressful job (Simbula et al., 2012). According to Geving (2007), nearly a third of
teachers experience severe stress, and Msila (2017) reported that up to 4,000 teachers quit each
year due to frustration. Workplace stress and mental health issues can arise from high emotional
or cognitive demands, lack of opportunity, workload, or feeling undervalued (Beehr, 2014).
Additionally, teachers in under-resourced settings face obstacles that can affect their well-being
and ability to teach effectively (Wessels & Wood, 2019; Motshekga, 2011). Motivated and
enthusiastic teachers are essential for delivering high-quality education and enhancing their well-

being (Keller et al., 2016).

2.4. Well-being of teachers

McCallum and Price (2016) suggested that well-being is a dynamic and multifaceted concept
that takes into account individual, family, and community beliefs, values, experiences, culture,
opportunities, and contexts over time. Although well-being is grounded in positive ideals, it is
unique to each person and provides a sense of identity that deserves respect (McCallum & Price,
2016). Gillett-Swan and Sargeant (2014) envisaged well-being as “an individual’s capacity to
manage over time, the range of inputs, both constructive and undesirable that can, in isolation,
affect a person’s emotional, physical and cognitive state in response to a given context” (p.47).
Some researchers proposed well-being as the balance point between an individual’s resource pool
and the challenges faced (Dodge et al., 2012). The authors went on to suggest that, stable well-

being is when individuals have the psychological, social, and physical resources they need to meet
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a particular psychological, social, and/or physical challenge. Conversely, more challenges than

resources, along with seesaw dips, negatively affect their well-being (Dodge et al., 2012).

Ryff (2014) defined well-being as psychological and subjective models. According to Ryff
(2014), psychological well-being emphasises meaning making, self-realisation, growth,
relatedness, and quality of relationships. However, well-being also subjectively reflects the extent
to which people think and feel that their life is going well (Ryff, 2014). According to Burns (2016),
psychological well-being refers to inter-and intra-individual levels of positive functioning that can
include one’s relatedness with others, and self-referent attitudes that include one’s sense of mastery
and personal growth. Subjective well-being are dimensions of effect and judgments of life

satisfaction (Burns, 2016).

Research in positive psychology also includes efforts to contextualise subjective evaluations of
well-being using cultural and socioeconomic dimensions as objective indicators of quality of life.
From the hedonic perspective, the relationship between satisfaction with life and objective well-
being indicators was widely explored (Diener, Oishi, & Lucas, 2003). Several studies have
considered age, socioeconomic status, ethnicity, and education level within the eudaimonic
perspective of well-being, including works by Chirkov, Ryan, and Sheldon (2011), Keyes et al.
(2008), and Park et al. (2006). Ryan and Deci (2008) and Ryff (2014) provided further clarification
on well-being by differentiating between the hedonic and eudaimonic perspectives. The hedonistic
model emphasizes work as a source of pleasure and enjoyment, as discussed in works by Turban

and Wan (2016).

Eudaimonic well-being marks a meaningful, purposeful, and satisfying life through

experiences, and assesses values, motives, objectives, actions, and environmental mastery and
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functioning (Turban & Wan, 2016). While hedonic is often described as an emotional state,
synonymous with subjective well-being (Deci and Ryan, 2008), a more comprehensive definition
that has been used in contemporary literature considers hedonia not as a state or outcome, but rather
as seeking pleasure or comfort in the present moment, through physical, intellectual, or social
means (Huta and Waterman, 2014). The verified research on well-being displays a broad range of
well-being models and related terminology, yet the two most influential approaches to
understanding well-being appear to be ‘hedonic’ and ‘eudaimonic’ well-being, which stem from

the disciplines of psychology and sociology (Cooke et al., 2016).

According to Leiter and Cooper (2017), workplace well-being encompasses physical health and
comfort, mental health, a preponderance of positive over negative affect, and positive attitudes
towards work. The improvement of the health and well-being of employees has become a priority
for many organisations — either to improve productivity, or due to the recognition that
organisations have a responsibility for employee well-being (Kelloway, 2017). Most research on
creating workplace well-being suggests that there are certain limiting and facilitative conditions
(contextual factors) within the individual, workplace, economy, and community that significantly
influence (a) the relationship between work and well-being, (b) the effects of working conditions
on well-being, and (c) the effectiveness of workplace interventions. This emerging holistic view is
critical to understanding for anyone who is looking for a panacea or single solution to creating

well-being at work (Karanika-Murray & Weyman, 2013).

In their 2012 study, Grenville-Cleave and Boniwell discovered that teachers rated their well-
being lower compared to other professions such as health, social work, finance, and human
resources. Aelterman et al. (2018) defined teacher well-being as the outcome of a harmonious

relationship between environmental factors and personal needs and expectations. Acton and
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Glasgow (2015) described teacher well-being as a sense of professional fulfillment, satisfaction,
purposefulness, and happiness, developed collaboratively with colleagues and students. The
contextual characteristics such as gender, level of schooling, career stage, and subject
specialization also affect teacher well-being, as suggested by McCallum et al. (2017). Similarly,
McCallum and Price (2010) recommended that teachers should have a well-being strategy in place
to ensure their effectiveness in the classroom. Sisask et al. (2014) claimed that teachers with high

well-being are more likely to support students with mental health difficulties.

Similarly, several other studies presumed that the preconditions for teachers to improve the
mental health of their students will be achieved by providing them with a good school environment,
valuing the subjective psychological well-being of the teachers, and providing adequate training
to fulfil their gatekeeper role (Roffey, 2011; Salter-Jones, 2012; Tyson, Roberts & Kane, 2009).
In factors that impact teacher well-being, Acton and Glasgow (2015) distinguished between
individual, relational, and external factors. McPrice and McCallum (2015) described the well-
being of teachers according to Bronfenbrenner’s (1979) ecological model. They utilised five
systems of the ecological model to explore factors that impact teachers’ well-being. Teachers
operate and interact in numerous microsystems, including the school environment, home,
community groups, friends, and many other agents. The first system, the microsystem, refers
specifically to individual teachers and their relationship with their classroom and school
environment and the many factors that influence them. The evolving interaction between the
individual (teacher) and their environment is influenced by (teacher) perceptions, capacities, and

the way they deal with the environment (Bronfenbrenner, 1979).
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While the school environment is central to the teacher’s well-being, contexts of family, friends,
and networks (the mesosystem system) as well as wider organisational, system, societal,
environmental, and cultural contexts (the exosystem level) interact with the teacher with varying
effects. System and societal beliefs, values, and legislative influences (the macrosystem level)
increasingly impact teachers’ well-being. And finally, the timing of events, decisions, and actions

(the chronosystem level) may play a pivotal role in influencing teacher well-being.

To fully comprehend and articulate the significance of relational well-being in promoting
meaning and overall well-being, it is necessary to take into account the content and processes
involved in human bonds as well as the connections and exchanges that shape the webs of meaning
in relationships (Wissing, 2014). The experience of meaning is linked to various things valued by
people, such as interpersonal relationships, as indicated above, but also spirituality, service to
something larger than the self, nature, life work, material things, personal growth, and so on
(Howel et al., 2013; Joshanloo, 2011; Steger, 2012). Meaning is thus also experienced in solitary
pursuits of something significant to which connectedness is experienced. In building a model of
meaning and relational well-being, these different connotations and phenomena of relatedness
need to be considered. According to Roos and Du Toit (2014), well-being and thriving for wellness
can be encouraged by building good relationships. Positive relationships with students, parents,
colleagues, and leadership can have an affirmative influence on teachers’ sense of well-being and

this is an area worthy of further research (McCallum et al., 2017).

2.5. Relationships
Reis and Gable (2015) state that relationships may be the most important source of life
satisfaction and well-being. Relationships are an important part of humanity. According to Hargie

(2011), relationships are continuous, reciprocal verbal and non-verbal interactions between people.
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Individuals can maintain relative comfort, security, and freedom from anxiety through reciprocal
relationships of caring, warmth, satisfaction, and trust (Brownie & Hortsmanshof, 2012). Smith-
Acufa (2011) also believes that people in satisfying relationships can express and address their

own needs as well as those of the relationship.

According to Gerhardt (2015), warm and responsive early connections result in a more -
optimistic outcome of good psychosocial functioning. Relationships also have a significant impact
on health and well-being outcomes (Warren & Donaldson, 2018). According to Greenaway et al.
(2018), positive emotions and relationships are essential components of well-being. However, the
specific ways in which relationships contribute to a sense of meaning in life may vary depending
on the opportunities and constraints of the specific context.According to Wissing et al. (2020), the
main identified life domains in which meaning was found are relational, namely, family,
interpersonal relationships, society, community, and spirituality. Roffey (2011) identified the
power of positive relationships across many contexts, including schools, organizations, and
families. Healthy, positive relationships are one of the five pillars of authentic well-being identified
by Seligman (2011). Allen et al. (2018) state that good social relationships support social and
emotional well-being. According to Martin (2013), having positive connections with others can
serve as a protective measure against stress and potential harm, as well as providing practical
assistance with tasks, emotional support for daily challenges, companionship for shared activities,

and contributing to social and emotional growth.

The hypothesis of the "need to belong” suggests that relationships can lead to beneficial
outcomes, proposing how “human beings have a pervasive drive to form and maintain at least a
minimum quantity of lasting, positive, and significant interpersonal relationships” (Baumeister &

Leary, 1995, p.497). Martin and Dowson (2009) proposed that fulfilling the need for positive social
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relationships can generate positive emotions, which in turn can drive motivation and engagement.
They suggested that these positive emotions obtained from interpersonal connections can
contribute significantly to an individual's overall well-being. In other words, favorable social
relationships can provide a valuable avenue for obtaining positive energy and enhancing one's

sense of well-being.

According to Spilt et al. (2011), interpersonal relationships between teachers have been
explored as an indicator of teacher well-being. Teachers internalize experiences in representational
models of relationships that guide emotional responses in daily interactions with students and their
co-workers and change teacher well-being in the long run (Spilt, 2011). According to Mohd et al.
(2016), one of the most fundamental elements in creating a positive work climate is the existence
of positive interpersonal relationships and consistent support from the management. Peter (2008)
stated that teachers who have a good relationship with their school management are likely to look
for better ways to carry out their teaching job, and they tend to be more quality-oriented and
productive. School managers who provide positive and healthy relationships between the school
management and teachers contribute to student academic success (Adediran, 2011). Teachers are
important adults in children’s scholastic lives, and there is some evidence that teacher well-being,
at least indirectly, has significant effects on children’s socioemotional adjustment and academic
performance (Moolenaar et al., 2010). Torrington et al. (2008) agreed that employees’ motivation
can be enhanced by fulfilling their psychological needs, such as forming good relationships and
being recognised for their achievements. Kardas et al. (2019) added that gratitude and meaning in

life are positively related to psychological well-being.

The experience of meaning has been theorized as an important component of well-being (Ryff,

2018) and has received increased attention as a study area in positive psychology (Martela &
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Steger,2016). Meaning is closely tied to a vast array of well-being indicators. Some empirical
studies focus on the important sources of meaning to provide a richer understanding of where it is
that people find meaning in their lives (Delle Fave et al., 2013). Reker and Wong (1988, p.221)
define personal meaning as the “cognizance of order, coherence, and purpose in one’s existence,
the pursuit and attainment of worthwhile goals, and an accompanying sense of fulfillment” Wong
(2016) defines personal meaning as a socially and individually constructed system, which endows
life with personal significance. This meaning system includes five components: affective,
motivational, cognitive, relational, and personal (i.e., personal characteristics and status in life
(Wong, 2016). These components entail the four major psychological processes for living the good
life: motivational (purpose, life goals, needs), cognitive (understanding, making sense of life),
social/moral (responsibility, accountability, commitment), and affective (enjoyment/evaluation,

positive emotions) (Wong, 2016).

A comprehensive way to define meaning is in terms of the PURE model (Wong, 2018), which
emphasises four essential components: Purpose, Understanding, Responsible action, and
Enjoyment/Evaluation. Life would not be meaningful in the absence of any of these ingredients.
Datu and Salanga (2018) and Steger (2012) understand the meaning in life through two relative
dimensions, namely, the presence of, or search for meaning. The presence of meaning refers to the
extent that individuals experience meaning in their lives, while the search for meaning is the extent
to which individuals intensely seek and desire an understanding of the purpose, significance, and
meaning of their lives (Chu & Fung, 2020; Li & Dou, 2019; Newman et al., 2017; Steger et al.,
2008). Meaning is when things are going well and people are enjoying pleasant, engaging, and
successful activities. Positive emotions are probably sufficient to sustain a high level of subjective

well-being (Wong, 2011). However, when people are going through very difficult times, meaning,
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rather than positive emotions, becomes more important in maintaining some level of well-being
(Wong, 2011). When the goals, interests, or values of different individuals or groups are
incompatible and hinder their efforts to accomplish the same goal, conflict arises (Kazimoto,
2013). There can be different pathways to achieving better performance at work; however, those
that involve meaningfulness may be among the most effective (Wong, 2018). Generally, research
suggests that the most common sources of meaning are relationships and the types of activities we
are engaged in (Steger, 2012). This study seeks to understand how relational well-being
experiences translate into meaning-making among the group of teachers teaching in rural areas

who are faced with many challenges.

2.6. Importance of relationships in the workplace

Studies and reviews repeatedly point to interpersonal relationships as a core human need (Allen
et al., 2018). On a descriptive level, interpersonal relational well-being is characterized by, for
example, mutual trust, companionship, support, emotional security, concern, and caring, self-
disclosure and sharing, positive reactivity, and moral action (Reis & Gable, 2015). Meaning in life
is about what people value most. Various sources of meaning in life have been identified, with
relationships (for example., with family, close others, community members, divinity, and
ancestors) being one of the most often cited meaningful things for people across cultures (for
example, Appiah-Sekyere, 2018; Delle Fave et al., 2016; Lambert et al., 2013; Onyedinma and

Kanayo, 2013; White, 2017; Wissing et al., 2014; Wissing et al., 2019b).

The importance and significance of specific relationships can vary based on the cultural context
and life situatedness (Khumalo et al., 2012; McCubbin et al., 2013; Onyedinma and Kanayo, 2013;
Thomas et al., 2017). The centrality of relationships in human life for the experience of

meaningfulness has been expanded on by Ryff and Singer (2013) and Ryff et al. (2014), who stated
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that health and well-being benefit from loving relationships and purposeful living. Relationships
are furthermore linked to a variety of other indicators of well-being (Harrell, 2018; Nwoye, 2017;
Selvam, 2013; Warren and Donaldson, 2018). Greenaway et al. (2018) wrote that both social and
professional relationships are vital as they offer support, interpersonal emotional regulation,
companionship, motivation, and mentorship, which improves one’s social and emotional well-
being. Zedan (2012) believed that contact between parents and school, and parents’ participation
in parent-teacher meetings is important in building teacher-parent relationships, which in turn
improve learners’ performance in school. School-focused parenting practices are significant
predictors of children's achievement (Stright & Yeo, 2014). According to Christenson and Reschly
(2009), positive interactions between the teacher and parents spill over into helping to improve
student engagement and learning outcomes. The centrality of relationships for the experience of
meaningfulness was espoused in the “belongingness hypothesis” demonstrated in Baumeister and
Leary (1995). Ryff and Singer (2008) stated that the experience of loving relationships and
purposeful living is linked to better recovery from illnesses and also operates as protective and
promotive mechanisms for health and well-being. The importance of interpersonal harmony for
the experience of meaning and well-being in life was also indicated by Wang et al. (2018). Klein
(6) showed that prosocial behaviour is linked to the experience of meaning in life on an
intrapersonal level. Across many countries, empirical findings indicated that when individuals
were asked what the most important things in their lives are, their answers most often referred to
close interpersonal relations with partners, family, and close friends and to collegial relationships

(Delle Fave et al., 2013; Mati et al., 2018; Wissing et al., 2019;).

The importance of well-being for the teaching profession is made clear by Coleman (2009),

who argued that it hardly makes sense to tackle the emotional health of the learners in a school
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without attending to the emotional health of the staff. McCallum and Price (2010) agreed,
suggesting that teachers need a well-being strategy in place to ensure their well-being, thereby

improving their effectiveness in the classroom.

2.7. Theoretical Framework: Relational theory of Working

Blustein's Relational Theory of Working emphasises the relationship between the working
environment and the relativity of the people in it. Blustein (2011) argued how important interaction
with others is, and conceptualises working as a foremost relational act. He further emphasised that
work is primarily relational (involving relationships). Blustein (2011) argued that the importance
of work relationships lies in the fact that they can provide individuals with a feeling of worth and
satisfaction. Blustein described seven relational propositions in a working environment. The first
proposition alludes to how people’s thoughts and feelings about work influence how they think
and feel about relationships. The second proposition suggests that an individual's problem-solving
approach and career planning can be influenced by their attitudes and emotions towards past and
current relationships. Examining the intersection of relationships and work in both caregiving and
work contexts is the focus of the third proposition. The fourth proposition prospects how an
individual's previous relationships can either assist or hinder their ability to make decisions and
learn skills for work. In proposition five, the impact of work decisions on an individual's
relationships with others is explored, which are shaped by their personal experiences, values, and
culture. Proposition six explores whether an individual's cultural background influences their
ability to find meaning in their work through their relationships with others. Finally, proposition
seven explains how an individual's culture can provide a sense of belonging and security in
relationships, which can be helpful in managing work-related challenges and transitions. In

conclusion, Blustein’s Relational theory allowed the researcher to explain the relational well-being
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experiences of rural primary school teachers in South Africa. This was done by exploring
participant reports on the relational well-being dynamics that unfold as teachers interact with each
other as peers/colleagues and with the learners at an interpersonal and group level in a rural
community. The contents of this chapter provide rich evidence of experiences of well-being. Well-
being is of general concern to many professionals in varied contexts and this study’s literature on
relationships, meaning, and well-being is relevant in this case. However, the work of teachers is
unique when compared to that of other professions and is often subjected to many governments’

legislative requirements and reforms, making it an ever-changing landscape.
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Chapter 3: Research Methodology

3.1. Introduction
This study focuses on exploring the relational well-being experiences of teachers in rural
schools. In this chapter, the researcher builds on earlier chapters that introduced this study, and
reviewed the literature on teachers in a rural school, relationships, well-being, and the meaning
linked to it. The central question of this research study was to gain a deeper understanding of the
relational experiences and meaningful relationships that contribute to the well-being of teachers in
rural primary schools. This chapter reports the procedures used for data collection aimed at

answering the research question.

Chapter 3 describes the research design and the methodological process followed in this
study. The chapter begins with a description of the specific research context of where the study
was carried out. The next section discusses the inside perspective and the identification of the
research paradigm. The justification for the use of the research design and sampling, which covers
the sampling method, sample size, and selection, are discussed. A detailed description of
participants is also provided. The data collection method and instrument are provided and linked
to the central and sub-questions. The researcher concludes the chapter with a discussion of aspects
of data analysis, reliability and validity, trustworthiness, and the ethical considerations relevant to

the study.
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3.2. Characteristics of Qualitative Research

The qualitative research design is characterised by the researcher deriving primary data through
a direct conversation with participants, either in one-on-one interviews, or in a group interview, as
it is based on people’s everyday experiences (Mohajan, 2018). In this study, semi-structured
interviews were used as a direct conversation with participants to gain a clear understanding
concerning opinions, experiences, and feelings that shape their daily relational well-being
experiences of teaching in a rural context. Mohajan (2018) stated that a researcher in a qualitative
study must ensure that study participants, the setting, field, and institutions, gain a true reflection
of behaviour patterns in their natural setting. The choice of a qualitative study was applicable to
research how relationships contribute to the well-being of teachers in rural schools. The qualitative
research assisted in the collation of rich descriptive data in this respect (Maree, 2007). The
researcher benefited from using a qualitative study because participants provided meanings and
explanations to the questions that were asked (Creswell, 2014). In turn, the researcher better
understood what each participant spoke about regarding the relational well-being of teachers.
Furthermore, qualitative studies allow for a broad explanation of behaviours and attitudes and have
the advantage of answering micro-questions (Creswell, 2014; Flick, 2014a). In the study, the
researcher asked questions with the aim of acquiring data on relational well-being from the

participants in rural schools.

3.3. Research Context

The study was conducted in a rural area situated in the Mpumalanga Province, which lies in the
eastern part of South Africa, bordering Eswatini and Mozambique. The Mpumalanga province of
South Africa, Mpumalanga lies in the eastern part of the country and covers a total area of 76 495

square kilometers (StatsSA, 2011). It is the second-smallest province after Gauteng, taking up 6.3
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percent of South Africa's land area and with a population of over 4 million people (Census, 2011).
The province is divided into three district municipalities, namely, Ehlanzeni, Gert Sibande, and
Nkangala districts. The districts are further broken down into 18 municipalities. The province has
approximately 5034 teachers across all phases (foundation, intermediate, and senior) (District
Driven Data, 2020). The age ranges are clustered into phases as follows: Foundation Phase Grades
R — 3 (£5 — 9-year-olds); Intermediate Phase Grades 4 — 6 (10 — 12-year-olds); Senior Phase
Grades 7 — 9 (13 — 15-year-olds); and Further Education and Training (FET) Phase Grades 10 —

12 (£16 — 18-year-olds)( Department of Basic Education, 2018).

3.4. Paradigmatic Assumptions: Interpretivism

Qualitative research is an approach to exploring and understanding the meaning individuals or
groups ascribe to a social or human problem (Creswell, 2014). Researchers seek an understanding
of the world in which participants live (Creswell, 2014). In this study the interpretivism paradigm
allowed the researcher an opportunity to view the world through the perceptions and experiences

of the participants.

The focal point on understanding the depth of individual experiences is linked to this study’s
aim of exploring relational well-being experiences that contribute to the well-being of teachers in
rural schools. In alignment with the ontological and epistemological stances of interpretivism, the
study assumes that the participants’ realities and experiences are subjective and context-based
because they might have different histories and personalities, which could result in varied relational
experiences. Therefore, subjectivity and context were important constructs to be considered from
the inception of the study. These perspectives on reality and knowledge informed the research

design, from the research question and aims, to data collection and analyses.
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3.5. Research Design

According to Creswell and Poth (2017), a research design is an overall plan for converting
conceptual research problems into the pertinent empirical research. This study employs a
qualitative research study that will adopt a phenomenological approach within the interpretive
paradigm. Phenomenological design is an approach within qualitative research that focuses on the
commonality of the lived experiences of the targeted population within a particular context
(Creswell, 2014). The primary goal of phenomenology is to arrive at a description of the nature of
the phenomenon under investigation based on the participants’ lived experiences (Creswell, 2014).
Maxwell (2014) explained that the qualitative approach focuses on understanding the meaning of
the participants, events, situations, the influences of the actions they are involved in, and the
account they provide of their lives and experiences. In this study the participants described the
unique relational well-being experiences that contributed to their well-being as teachers teaching
in rural primary schools The most important feature of the qualitative approach is that themes and
categories are not pre-determined, as in quantitative research, but emerge from the data itself
(Creswell and Poth, 2017). Therefore, the researcher analysed the data from semi-structured
interviews on relational well-being experiences of teachers in rural schools and the meanings
attached to these relationships. The interview transcriptions were analysed using thematic analysis
through the identification of prominent themes discovered in the data and interpretations of the
findings. The study used a phenomenological research design by acknowledging the participants’

unique experiences, meanings, and realities of the relational well-being of teachers in rural schools.

3.6. Ethical Considerations
This research study was approved by the Faculty of Humanities Research Ethics Committee,

University of Pretoria (reference: HUMO032/0521) before any data collection took place. The
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detailed approval letter can be seen in Appendix A. Additionally, the Provincial Education
Department of Education in Mpumalanga permitted the researcher to conduct research in their

schools. This letter is attached as Appendix B.

3.6.1. Informed Consent

Informed consent involves briefing participants about the nature of a study and the benefits and
risks associated with participating (Nnebue, 2010). The information should be presented in
language that is accessible to ensure that their participation is voluntary (Nnebue, 2010). The
choice of research participants was based on ethics and informed consent and involved several
considerations, such as: 1) prospective participants were well-informed so that they fully
understood their involvement as subjects; (2) prospective participants provided consent, which
included an explicit statement that they understood and agreed to participate in the research; and
(3) the decision to get involved in the research was voluntary, without physical pressure (violence,

physical coercion) or psychological pressure, i.e., manipulation or lying (Ferreira & Serpa, 2018).

In addition to voluntary participation in this study, confidentiality was maintained to protect the
participants' identity in the results. The researcher ensured that after reading the participant
Information Sheet (Appendix D), every participant completed a consent form (Annexure C), which
is regarded as written permission to partake in the study. Written informed consent was obtained
from every participant before data collection. The forms were distributed via email to all
participants. Participants were encouraged to send back the form at their earliest convenience, but
within five days before the interviews. The researcher went through the information regarding the
study with each participant before conducting the interview, emphasising the voluntary nature of

participation, the freedom to withdraw from the research at any time without any consequences, as
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well as the freedom to decline to answer uncomfortable questions. Consent forms were made
available in English. There was no reimbursement for participants of this study. The data collected
from this study will be used for the researcher’s dissertation, conference presentations, and
publications. Once the study is completed, results will be available to participants on request.
Interview transcripts and audio recordings are password protected and archived at the Department
of Psychology for a period of 10 years. Future use of the data will be subject to future Research

Ethics Review and approval if applicable.

3.6.2. Confidentiality and Anonymity

Hoft (2021) states that the practices of anonymity and confidentiality are used to protect the
privacy of human subjects who are participating in a study while the researchers collect, analyse,
and report data associated with the participants. The core ethical value that governs research is that
of ensuring the confidentiality and privacy of participants by concealing their private information
(Health Professions Council of South Africa [HPCSA], n.d.). In this study, only the researchers
involved have access to participants’ private information to ensure that it remained confidential.
Participants’ private information was stored on password-protected laptops and any shared
databases restricted access to the researchers involved in this study. Anonymity refers to the
inability to link a given response to a specific person (Babbie, 2016; Stangor, 2015), and every
effort should be taken to safeguard the precise contributions and identities of the participants
(Babbie, 2016). To ensure participants’ anonymity, it is also important to keep any identifying
details confidential. During the reporting of the data, pseudonyms were employed when reporting
research results to maintain participants’ anonymity. Therefore, in this study, teachers were

described by using numbers, ages, and gender. For example, Participant 1, age 65, Female.
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3.6.3. Emotional Risk

The principle of non-maleficence stresses that researchers should ensure that no harm should
come to participants during the research process (HPCSA, n.d.). The anticipated emotional risks
in the participation of this study were minimal. Participants were allowed break sessions in-
between throughout the duration of the interviews to avoid fatigue. No participants encountered
emotional discomfort and there were no reasons to for the researcher to refer any of them to a
counselling psychologist who covers the Ehlanzeni, Gert Sibande, and Nkangala districts as
outlined in the participant information sheet (Annexure D). The topic of the study, however, was
not especially sensitive, so the risk of emotional distress was minimal and there was no incident of

a participant being noticeably distressed during the research process.

3.6.4. Ensuring the Trustworthiness of the study
Various criteria were used to assess the quality of this qualitative study. Trustworthiness
elaborates how qualitative researchers ensure that transferability, credibility, dependability, and

confirmability were evident in their research (Given & Saumure, 2012).

3.6.4.1. Transferability

Transferability reflects the need to be aware of and describe the scope of one's qualitative study
so that its applicability to different contexts (broad or narrow) can be readily discerned (Given &
Saumure, 2012). In this study, transferability was enriched through thick description by describing
the relational experiences and their context to ensure that experiences become meaningful to an

outsider/reader.
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3.6.4.2. Credibility

Credibility is an essential procedure that offers authority to the participant’s point of view. It
creates confidence in the findings (Brantlinger et al., 2005). The methods to ensure credibility
include member checking, data triangulation, and investigator triangulation (Brantlinger et al.,
2005). In this study, credibility was ensured by using member checking to ensure that the
researcher’s documents interpret the participants’ interview experiences as meant by the
participants. The researcher used an audio recorder to ensure that all participants’ verbal responses
were accurately captured. The invaluable critique and evaluation of the researcher’s work by the
researcher’s supervisors ensured that every component of the study was conducted in line with the

appropriate research and ethical standards.

3.6.4.3. Dependability

The dependability criterion focuses on ensuring that researchers can replicate the research
methodology and data collection processes (Given & Saumure, 2012). This makes it crucial for
the study to have a logical and clear research methodology that can be replicated by fellow
researchers in the future. To ensure dependability in this study, an audit trail was transparently
performed to describe the research steps taken from the start of the research project to the
development and reporting of the findings. The researcher ensured that data transcriptions and data
analyses were peer-reviewed to avoid misrepresentation and triangulate the data for results. The
co-coder was a colleague of the researcher, who is a researcher and knowledgeable in qualitative

research.

3.6.4.4. Confirmability
Confirmability reflects the need to ensure that the interpretations and findings match the data

(Given & Saumure, 2012). That is, no claims were made that cannot be supported by the data.
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During this study, confirmability was implemented through the intervention of peer reviewers,
which was done by the researcher’s supervisor. A detailed methodological description of the study

was provided.

3.6.4.5. Reflexibility

Reflexivity is a fundamental aspect of qualitative research that empowers researchers to make
ethical decisions that accurately reflect the complexity of participants' experiences and social
practices (Finlay, 2002a). This approach values subjectivity and encourages researchers to
scrutinize their impact on research as meaning is constructed throughout the research process
(Varpio et al., 2019). Researchers adopt reflexivity to achieve a range of goals, such as
acknowledging, neutralizing, explaining, or capitalizing on their subjectivity (Gentles et al., 2015).
In transcendental phenomenology, the "bracketing” process helps researchers set aside personal
aspects that might affect their study (Neubauer et al., 2019). Reflexivity can be approached through
various methods, including epistemological and personal reflexivity (Willig, 2013). By
acknowledging the role of reflexivity in research, researchers can improve their understanding of

the phenomenon under study and shape the research process accordingly.

3.6.4.5.1. Epistemological Reflexivity

Epistemological reflexivity encourages us to reflect on the assumptions that we have made
during the research and about the implications of such assumptions for the research and its findings
(Saunders et al., 2012). Epistemology can be explained as the study of the criteria by which the
researcher classifies what does and does not constitute knowledge (Hallebone & Priest, 2009). In
simple words, epistemology focuses on what is known to be true. It is a way of thinking in contrast
to ontology. Epistemology is a vast field with multiple areas and issues. An assumption that the

researcher held about reality is that teaching in rural areas is difficult due to the challenges
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surrounding the school, which can result in stress for anyone. This is reflected in the choice not to
study teachers in general, but specifically teachers in rural schools. Therefore, to make sense of
the findings, the researcher ensured that participants’ experiences were interpreted in a way that
objectively explained the results, or that were more a reflection of how they experience/explain
relationships and well-being, rather than imposing assumptions about challenges in teaching on
the findings. Furthermore, the researcher’s supervisor critically reviewed the initial drafts of this
study’s findings to ensure that the recorded observations and conclusions reflected what the
participants were saying, rather than any bias on the researcher’s part due to pre-existing
assumptions about reality. As such, the supervisor played an instrumental role in minimizing the

extent to which knowledge biases shaped the final presentation of findings.

3.6.4.5.2. Personal Reflexivity

Researchers need to engage in personal reflexivity by examining and making clear their
expectations, assumptions, and both conscious and unconscious reactions to contexts, participants,
and data. (Gentles et al., 2015). The researcher’s participation is a significant aspect of the research
process that should be analysed and interpreted. Engaging in personal reflexivity should go beyond
disclosing each researcher’s background and training; it should include descriptions of how the
researcher’s prior experiences and motivations might influence the decisions made throughout the
project (Finlay, 2002b), and whether that influence is positive, negative, or neither. Personal
reflexivity ought to occur continuously across the duration of the investigation and should be
interwoven with all aspects of the project i.e., from the project’s conception to research outputs.
Additionally, personal reflexivity should address the impact of the research on the researchers
(Finefter-Rosenbluh, 2017). Engaging in a personal reflexive exercise can be a powerful learning

experience (Mann et al., 2009) that can reshape a researcher’s practices and catalyze other kinds
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of change (Koopman et al., 2020). However, it is also essential to consider potentially negative
impacts; for example, discussing loss and grief with participants may trigger intense emotions in

researchers who share those experiences (Rowling, 1999).

Reflecting on the researcher’s thoughts and feelings regularly assisted in ensuring that
participants’ interviews were approached without bias as the study progressed. This helped the
researcher to gain a deeper understanding and a broader perspective of her own life and career.
The researcher is a 33-year-old black female Psychology Master’s student whose home language
is English or isiZulu, and who lives in Pretoria, Gauteng Province. The researcher grew up in a
strict and emotionally detached household and was always curious about the well-being of others.
When the researcher started university, she decided to major in psychology. The desire to help
others remained constant. The reseacher gained knowledge, competence, and skills in the
education sector, government administration, and non-governmental organizations throughout the
course of a ten-year career. The researcher’s interest in communities and society, the health and
well-being of teachers, and relationships, has been a constant during the course of employment as
a Research Assistant and as a Department of Basic Education employee. Engagements with
teachers through various projects have shaped my views on their knowledge, practical guidance,
difficulties, and insights. I've realized that their upbringing, experiences, and ideals differ from
mine. As a result, 1 empathise with their viewpoints and perspectives on life. As the study's
researcher, | am aware of my direct and personal role in the data collecting and analysis and | have

given considerable thought to the research process.

3.7. Research Process: Sampling
Definitions of sampling are diverse across the literature (Ncama, 2021). According to Gentles

et al. (2015), sampling refers to the selection of specific data sources from which data will be
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collected to address the research objectives. Etikan (2016) noted that the stage of choosing a study
sample is crucial in any research project since it is rarely practical, efficient, or ethical to study the
whole population. Denzin and Lincoln (2000) argued that in a qualitative study, only the sample
should be selected to represent the overall population. Gentles et al. (2015) shared this view that it
is not possible to study the whole population in research, and hence, a group, or individuals with
special characteristics should be chosen to represent the entire population. Therefore, the
objectives, as well as the characteristics of the study, play a vital role in determining which and
how many people to select. Martinez-Mesa et al. (2014) believed that factors such as time
allocated, resources available, and study objectives are major factors that influence the sample size

of the study.

According to Crossman (2018), purposive sampling is the most common and suitable sampling
strategy in qualitative research as participants are grouped based on preselected criteria that are
suitable to address the research questions and the focus of the study. Crossman (2018) stated that
purposive sampling also refers to judgmental, selective, or subjective sampling. This sampling
method focuses on common characteristics of the overall population that are of interest in the
proposed study, which enabled me to answer the planned research questions. Crossman (2018)
further asserted that this sampling method is most suitable in cases where the researcher needs to
reach proposed participants quickly. This method of sampling relies directly on the researcher’s
judgement in terms of selecting the unit of analysis to be studied. In purposive sampling, personal
judgment is used to choose cases that help answer research questions or achieve research objectives

(Saunders et al., 2012).

According to Battaglia (2008), a purposive sample, also referred to as a judgmental or expert

sample, is a type of nonprobability sample and its main objective is to produce a sample that can
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be logically assumed to be representative of the population. Purposive sampling often involves
utilising expert knowledge of a population to select a non-random sample of elements that
represents a cross-section of the population (Battaglia, 2008). The researcher utilised purposive
sampling to select ten participants, which included both males and females from the foundation
and intermediate phases. Teachers from two primary schools were included in the study. The
researcher sought permission from the department of education to conduct a study in quintile 1-3

schools in Mpumalanga Province (See letter attached to Appendix B).

The schools in South Africa are categorised (Republic of South Africa, 2015) into five quintiles.
Quintile refers to a category system which differentiates the poorest from the least poor schools in
the province. The ranking is based on the unemployment rate and literacy rate of the community
in which the school is located, with Quintile 1 indicating a poor/impoverished school, and Quintile
5 indicating a wealthy/affluent school. In this study, only teachers from two schools in quintiles 1-
3 in Mpumalanga Province were included. The data was gathered in the above-mentioned
province, which was convenient for the researcher as this is her home area. Due to the purposive
sampling of this study, inclusion criterion was stipulated. The inclusion criteria for the selection of
suitable participants in this study were as follows:

. Teachers who were willing to participate.

. Teachers with teaching experience of five years and above from quintile 1-3
ordinary rural schools.

. Both males and females teachers.

. Teachers who use English as a medium of instruction were included.

The exclusion criteria included teachers with less than 5 years of teaching experience and Heads

of Departments (HOD). After the sample was selected, interviews were scheduled with ten teachers
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from two rural primary schools in Mpumalanga. The sample was inclusive of teachers with a
variety of teaching experiences. All the data was transcribed and presented in the findings of this

study. The table below describes the participants whose transcripts were used in this study.
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Participant Age Gender
Pseudonym
Participant 1 47 Female
Participant 2 30 Male
Participant 3 46 Male
Participant 4 53 Female
Participant 5 33 Female
Participant 6 50 Male
Participant 7 53 Male
Participant 8 47 Female
Participant 9 56 Female
Participant 10 48 Female

The above table indicates that the interviewed sample included 6 females and 4 males. The

age groups ranged from 30 years of age to the highest recorded age of 56 years old.
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3.8. Sample Description

The study consisted of 10 South African teachers who work in rural schools in Mpumalanga
Province. As per the inclusion and exclusion criteria of this study, the participants were chosen
based on: their willingness to participate; teaching experience of five years and more from quintile
1-3 ordinary rural schools; both males and females teachers; and teachers who use English as a
medium of instruction were included. The conversations with the participants were held at a time
convenient for them. In this study, the participants were identified using numbers, age, and sex,

for example: (P1, 47, female). (Participants 1-10).

Participant 1(P1)

P1is a 47-year-old female teacher who has been teaching foundation phase at a rural school for
25 years. She was born and raised in the same village where she is teaching. She acknowledges
her relations with her peers and community, valuing the learners the most. Most of the learners’
parents know her personally and communicate concerns they have about the school through her.

Participant 2(P2)

P2 is a 30-year-old Mathematics and English male teacher. He has been teaching foundation
phase grades for eight years. P2 values his relations with his peers because of the mentorship he
received since starting his career in a rural school. He is still studying to ensure he is eligible for a
promotion, as well as to develop himself.

Participant 3(P3)

P3 is a 46-year-old teacher who has been teaching foundation phase grades for six years. P3
loves music, teaching, and is a pastor at a local church. He is compassionate and loves his learners.

Participant 4(P4)
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P4 is a 53-year female teacher who exclusively teaches Grade 3 learners. She relocated to
Mpumalanga to explore teaching in a rural context and enjoys it. The relationships she has with
her learners go beyond the classroom. According to her description, she has become their second
mother and assists the unprivileged learners.

Participant (P5)

P5 is a 33-year-old, female foundation phase teacher. She has been teaching for eight years and
is currently advancing her studies in foundation phase teaching. She values the respect and support

she receives from her fellow teachers.

Participant 6 (P6)
P6 is a 50-year-old teacher, who has been teaching for 12 years in rural schools. He is also the
physical education teacher for the foundation phase and enjoys seeing learners play. He believes

learning occurs both inside and outside the classroom.

Participant 7 (P7)
P7 is 53-years-old and has been teaching for 15 years. He loves teaching and is aiming to be in
a management position in the next five years of his career. He highlighted that working in the rural

context is challenging, yet seeing the learners excel keeps him motivated.

Participant 8 (P8)
P8 is a single, 47-year-old lady with three children. She started teaching in 2009 as a junior
primary teacher working with learners from grades 1-3. She has health challenges but her drive to

see her learners succeed drives her to teach against all odds.

Participant 9 (P9)
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P9 is a 56-year-old teacher who has been teaching for 20 years. Her teaching years started at a
township school and 10 years later she moved to teach in a rural school. She is passionate about

empowering the community and exposing learners to further learning opportunities.

Participant 10 (P10)
P10 is a 48-year-old teacher who has been teaching for 15 years in rural schools across South
Africa. Her main concern is related to the question why parents in rural schools fail to support their

children.

3.9. Research Process: Data Collection

Data was collected through semi-structured telephonic interviews (Creswell, 2014) (See
Appendix E) to adhere to the COVID-19 regulations. Semi-structured interviews can provide
reliable, comparable qualitative data that provide the researcher with the opportunity to use a blend

of both open and closed-ended questions (Bryman, 2016; Creswell, 2014).

The interviews were conducted in English. In this study, the questions that guided the interviews
were as follows: Please tell me your experiences of working at this school. How do you relate with
students, peers, and the community around this school? What are the most meaningful relationships
that contribute to their well-being? The duration of each interview was scheduled to take 60
minutes per participant. All the interviews were audio recorded with the consent of the participants.
Interviews lasted for 50 minutes on average, and they were recorded using a digital audio recorder

for Microsoft (MS) Teams.

3.10. Data Analysis: Thematic Analysis
Putting oneself in another person's shoes and seeing the world from their perspective is a crucial
component of qualitative research, and the most important part of data analysis is to be true to the
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participants (Sutton & Austin, 2016). Braun and Clarke (2006) argued that thematic analysis
should be a foundational method for qualitative analysis, as it provides the core skills for
conducting many other forms of qualitative analysis. Thematic analysis is a method of analysing
qualitative data applied to a set of texts, such as interview transcripts. The researcher closely
examined the data to identify common themes — topics, ideas, and patterns of meaning that come
up repeatedly. The researcher followed the six steps by Braun and Clarke (2006) of thematic
analysis which includes data, generating, searching for themes, reviewing themes, defining, and

naming themes, and report writing.

The following phases outline the process of the thematic analysis according to (Braun & Clarke,

2006):

Step 1

The data was collected from the field, organised, and prepared for analysis using the Excel
programme. At this stage, the data were transcribed verbatim and were ready for exploration.

Step 2

This step includes a thorough reading of the data. Each interview transcript was carefully
explored to look for common thoughts or ideas shared by participants that are related to the
research question. During this step data reduction took place, where unrelated information was
removed, particularly the kind of information that does not necessarily respond to the initial
research question, though in some instances these may contribute to original ideas. Most
importantly, the common themes were coded together using the Excel programme.

Step 3

To address the research questions, the coded themes were analysed in detail in an attempt to

build descriptions of the themes. This means that the themes coded together were attached with
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the meanings they represent to produce core themes. This stage, therefore, produced the main
themes that directly respond to the main research questions.

Step 4

The core themes produced by the coded themes were then represented by meanings and reported
as findings of the study.

Step 5

Before the final stage, the findings of the study were interpreted and aligned with the objectives
of the study. The interpretation of the findings included a close check of the original data to make
sure that what was said aligned with what was interpreted by the researcher. Also, in this process
the relationship between the findings and previous studies was closely checked to validate the
implications.

Step 6

The final stage was to validate the accuracy of the findings and their implications. This was
done through the process of member checking. The good rapport the researcher developed during
the data collection period assisted in this process as respondents tried to be open and honest

throughout. As a result, accuracy validation was not complicated.

3.11. Chapter Conclusion

This chapter aimed to describe the research methodology that was employed in conducting the
study, which involved a qualitative approach. The research design facilitated the selection of 10
rural school teachers for the interview. The choice of the sampling strategy, identification of the
unit of analysis, sample size, and selection of the participants were motivated in detail by the

researcher. The use of the interview and the semi-structured interview guide assisted the researcher
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to gain detailed responses from most of the rural school teachers. The researcher employed steps

in ensuring that ethics were considered during this study.
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Chapter 4: Findings and Discussions

This chapter is a presentation of findings from the data collected during the semi-structured
interviews. The presentation of the findings is guided by the following aim: to understand relational
experiences and meaningful relationships that contribute to the well-being of teachers teaching at
rural primary schools. The presentation of the findings is guided by the following research
questions: (i) What are the relational experiences of teachers teaching at a rural primary school;
and (ii) What are the meaningful relationships that contributed to their well-being? The objectives
of this study were to: (1) understand the relational dynamics of teachers at a rural primary school;
and (2) explore the meaningful relationships which contribute to their well-being. A thematic data
analysis was used to analyse the data. This chapter aims to provide a detailed account of the
participants’ experiences. The findings are divided into themes and sub-themes which are listed in
the table below. In presenting the excerpts in the chapter, the information in the parentheses next
to participants’ excerpts (for example, “Participant 1(P1), age (47), sex (Female) refers to the

participants’ number, ages, and gender. The figure below outlines the contents of this chapter.
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4.1. Theme 1: Relational
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4.1 Theme Outline

Themes and Subthemes

Themes Sub-themes

1. Relational experiences a)  Teacher/learner relationships
b)  Teacher/parent relationships
c) Collegial relationships

d) Community relationships

2. Meaningful relationships e) a) Collaborative Interpersonal
Relationships
f)  b) Purposeful relationships
g) c¢) Supportive relationships
h)  d) Sense of fulfilment

i) e) Valued relationships
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4.2. Theme 1: Relational experiences
According to Reis and Gable (2015), relational experiences are integral to who we are as human
beings. This is because relationships are an important source of one’s well-being. The teaching-

learning process needs the involvement of teachers and learners for it to be successful and effective.

In this study, the relational experiences were described through how teachers relate with

learners, parents, colleagues, and the community.

4.2.1. Subtheme 1: Teacher/learner relationships
The following sentiments were expressed by the participants on how they relate to their pupils.

The participants expressed this in the excerpts below:

"My relationship with the learners is nurturing and it gives me the joy to see them happy.”

(P1, 47, Female)

"The relationship is very good. We have a close and open relationship.” (P2, 30, Male)

“I do enjoy it a lot with the learners because sometimes they make jokes, and they talk

innocently. I enjoy teaching...” (P4, 53, Female)

“These relationships are connected. As a teacher, it feels good.” (P6, 50, Male)

The sub-theme highlighted the importance of the learner/teacher relationship as a pinnacle that
contributed to teachers enjoying their work and positively impacting their well-being. It is noted
in the findings that most teachers appear to experience positive, good, and open relationships with
their learners, and this contributed to them being motivated and encouraged to look forward to
going to work every day. The above excerpts agree with da Luz (2015) who stated that the link

between good learner-teacher relations improves learner performance and fulfills and satisfies
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teachers in their work. Literature from Gottfried (2009) supports these findings by agreeing that
teacher-learner relationships can keep learners from falling behind and close the achievement gap
in education. Sheldon and Epstein (2002) echoed the sentiments that positive relationships with
learners are beneficial for the teacher and can reduce their career changes and provide a greater

sense of fulfillment in their careers.

4.2.2. Subtheme 2: Teacher/parent relationships

Teacher/parent relationships were mainly described as challenging. It is always expected that
parents should be active agents in promoting the relationships between the school and the learner
as this moulds the learners’ education. In this study, it appeared to be the opposite of that. The

following participants expressed:

"I feel that there is a lack of support for us as educators. The parent doesn't show support
even when you write a letter to them. It always leads to me as a teacher feeling like | failed
the learners like I'm helpless because | can see they have potential but alone | cannot do it.

" (P5, 33, Female)

“Rural schools are sometimes problematic. The learners’ parents are not participating,
and they don't help their Kids. The parents are not concerned about their children’s
education. It makes me feel bad because with these children, if their parents can be on board,
we're going to produce a lot of great kids and that would help us in our community. (P4, 53,

Female)

“When you invite parents to come to collect the learners’ quarterly results and share their
progress they are not interested. Parents in rural areas don’t care but expect learners to
pass. It’s problematic. (P6, 50, Male)
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“Parents only participate in school activities only if they will benefit from them. ” (P7, 53,

Male)

“We discussed the learner’s problems, and we have parents’ meetings, but they just do

not come to meetings. ” (P9, 56, Female)

The above findings showed that there is a lack of positive relationships between the parents and
teachers. This is caused by the lack of parental involvement to support both the teachers and their
children’s education. Lack of parental involvement has created a lot of challenges for teachers in
creating good and reciprocal relationships with the parents for the benefit of the children. Based
on the excerpts above it appears there is a lack of reciprocal teacher/parent relationships which is
a major cause of concern to teachers and has strained their relationships. The lack of
communication between teachers and parents appear to have resulted in negative emotions, which
led to teachers feeling helpless and discouraged. Smith-Acufia (2011) supported this notion,
believing that people in satisfying relationships can express and address their own needs as well
as those of the relationship. Zedan (2012) agreed that contact between parents and school, and
parents’ participation in parent-teacher meetings is very important for building teacher-parent
relationships, which in turn improves learners’ performance in school. Stright and Yeo (2014) were
also of the opinion that school-focused parenting practices are significant predictors of children's
achievement. Christenson and Reschly (2009) echoed the sentiments that positive interactions

between teacher and parents spill over to help improve student engagement and learning outcomes.

4.2.3. Subtheme 3: Collegial relationships
This subtheme addresses the experiences of teachers and their colleagues (other teachers, the

principal, heads of departments, circuit managers, and other staff in schools). Their relationships
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were described in terms of the support and assistance they render each other. To illustrate the

teacher-colleague relational experiences, some excerpts are presented below:

“Working together is the most important key in an institution. So as teachers, we need to

support each other.” (P1, 47, Female)

“It’s a healthy relationship because we have fun, and we help each other.” (P2, 30, Male)

“The good part is that we have a principal who is cooperating and always willing to
assist. She's also a good listener and makes you want to come to work daily. She is hands-
on and involved in all school activities while she's also teaching grade 4 to grade 7

learners.” (P3, 46, Male)

“I can walk to the principal’s office and ask a question about something [ don't

understand and get support.” (P5, 33, Female)

“With my colleagues, it is different to an extent that you sometimes come to work with
baggage from home and you speak to of our colleagues and assist you with the problem. This

shows how honest and trustworthy they are. “(P10, 48, Female)

“I do enjoy being with my colleagues. | take them as my sisters because 90% of my life |
spend here with them. Our relationship means a lot because I've learned something from

each one”. (P5, 33, Female)

“It makes me feel good because I will become open and transparent about the child’s

needs and learn from each other about the child.” (P4, 53, Female)

The participants shared mostly positive experiences regarding their relations with their

colleagues and school principals. They emphasised that they work well together, support each
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other, and have a healthy relationship. The excerpts portray how relational cohesion and the bonds
created motivated the teachers to work well with their management. The elements of support
among co-workers assisted with strengthening relationships between the teachers and higher
management. In support of the findings, Split (2011) pointed out that teachers who experience
representational models of relationships, which guide emotional responses in daily interactions
with learners and their co-workers, improve their well-being in the long run. Moda et al. (2016)
also believed that one of the most fundamental elements in creating a positive work climate is the
existence of positive interpersonal relationships and consistent support from the management. The
excerpts above also revealed how teachers are dedicated and value the relationship they have with
each other as colleagues. The findings corroborate Peter’s (2008) statement that teachers who have
good relationships with their subordinates and school management are likely to look for better
ways to carry out their teaching job and are more quality-oriented and more productive. Adediran
(2011) also stated that school managers who promote positive and healthy relationships between

school management and the teachers contribute to student academic success.

The findings also revealed that teachers have not only developed work relationships, but also
connected emotionally and supported each other and have become like a family. Below are

excerpts from some of the participant’s experiences:

“The most important one is the one with my peers because having a good relationship
with peers makes the working environment and conditions much more enjoyable and you'll
be able to perform very well. They can help and assist you where you have difficulties. So,

it's simple to talk to anyone and engage them for assistance.” (P2, 30, Male)
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“The one with the people I'm working with. Because we are a community now ourselves,
we are family. We are there for one another all the time. It's good. Very good. It makes me
feel good because | know whenever I'm not feeling good. Some people pick up the phones
and check on me. When someone has lost a loved one, we are there for this person. They
know my children. Talk to them about my children even make, even if they have not met them,

but they know them by name.” (P9, 56, Female)

From the above excerpts, it appears there is a sense of community and belonging among the
participants. This is expressed through how they assist each other right with their work obligations
and personal problems they face. According to Geue (2017), when workplace relationships are
characterized by cooperation, trust, and fairness, it fosters future interactions that promote mutual
respect, confidence, inspiration, enhancing overall performance. Teachers also indicated that they
live in harmony and are always there for one another in times of need. Greenaway et al. (2018)
also described social and professional relationships as vital, as they offer support, interpersonal
emotional regulation, companionship, motivation, and mentorship, thereby improving one’s social

and emotional well-being.

In all human relational interactions, there are bound to be disagreements (Valente & Lourenco,
2020). It is noted in the findings that although there are cordial relationships among colleagues,

they also experience disagreements. Here are some of the sentiments from the participants.

“We quarrel as human beings, but it is not that bad in such a way that will fight not talking
to each other. We disagree but that does not mean we are fighting. The truth is that 90% of

our relationship is good. It is a working relationship.” (P3, 46, Male)
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“Like any human, I feel angry sometimes when other colleagues refuse to be team

players.” (P7, 53, Male)

In the above excerpts, it appears that conflicts between colleagues arosewith good cause. The
conflicts seem to have strengthened their relationships and to have assisted them in achieving good
goals for the benefit of the learners they teach. Kazimoto (2013) also believes that disagreements
may arise when the goals, interests, or values of different individuals or groups are compatible and
an attempt to achieve the same objectives. Wong (2011) and Wong (2018) are of the view that
uncomfortable experiences of conflict management play a role in individuals thriving in any work

situation.

4.2.4 Subtheme 4: Community relationships

Schools are situated within communities and are influenced by their surroundings
(Bronfenbrenner, 1979). In this study, communal relationships are described as those relationships
the teachers have with members of the community, this includes political leaders, church leaders,
and municipality counsellors. The relational experiences with the above-mentioned are expressed

in the excerpts below:

“The political leaders of this place are so supportive of our school. Even the church
leaders from the Presbyterian Church have given to the school. We find that we would have
problems, maybe the school has got no water and that there's so much support.... Yes, so

there are very good for us.” (P10, 48, Female)

“It's a positive relationship because they come to me and ask questions regarding things

they don't understand or seek clarity on certain questions.” (P2, 30, Male)
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“One day we had a challenge with electricity, and we went to the house just nearby the
school and they managed to assist us for the sake of the learners without expecting payment.”

(P3, 46, Male)

“I feel that this is a type of community that you want as a teacher and they respect the

work of a teacher, and they embrace education.” (P3, 46, Male)

The above findings indicate how the community makes an effort to show an interest in school
matters by providing resources in areas where the schools are challenged. The teachers appreciated
the relationship, support and involvement of the community in school activities. This resulted in
them feeling respected as teachers, and appreciated for their work. In support of these findings
Clark and Mills (2012), stated that a relationship with the community is important as it plays a
significant support role in the school and communal motivation. They further described care and
concern for the welfare of others as lying at the heart of building close and supportive interpersonal
relationships. Crocker et al. (2017) are also of the opinion that relationships are inherently
interdependent in nature and communal motivation to care for others is essential to ensure the well-
being of both parties, which in this case, are the teachers and community. According to the
UNESCO IIEP Report (2019), the involvement of communities and families is a key pillar of

education.

4.3. Theme 2: Meaningful relationships
This theme describes meaningful relationships that contribute to the teachers’ well-being. These
relationships were described through sub-themes, namely collaborative interpersonal relationships,

purposeful relationships, supportive relationships, sense of fulfillment, and valued relationships.
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4.3.1 Subtheme 1: Collaborative Interpersonal Relationships

According to Mohd et al. (2016), one of the most fundamental elements in creating a positive
work climate is the existence of positive interpersonal relationships. This subtheme described the
experiences of teachers (other teachers, the principal, heads of departments, circuit managers, and
other staff in schools, learners, and the community) in collaborative relationships within the school
context as meaningful to them. To illustrate the collaborative interpersonal experiences, some

excerpts are presented below:

“The importance of collaboration effort from learners, colleagues, and the community

and that these relations need to be nurtured”. (P4, 53, Female)

“So that's why I'm saying that I make sure that I nurture the relations. | believe in

everyone playing their part.” (P1, 47, Female)

“The collaborative relationship has assisted me in developing more strategies to deal

with young people and minds and in basically dealing with people.” (P2, 30, Male)

The participants described the importance of nurturing positive collaborative interpersonal
relationships among parents, learners, their colleagues, and the community, as thist promotes
connectedness. The connectedness of these relationships motivated the participants to explore
better ways to interact with each other, which in turn promoted positive emotions. The findings
revealed that participants highlighted the importance of all parties being in a collaborative
interpersonal relationship and nurturing their relationships to enhance connectedness. The
relationship of this kind seems important, providing meaning to participants who value it as a

channel that enhances classroom teaching and learning quality.This kind of relationship appeared
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to be important, providing meaning to the participants, who value it as a channel that enhances the
quality of teaching and learning in the classroom. Basford and Offermann (2012) found that
employees reported higher levels of motivation when interpersonal relationships with co-workers
were good and when the interactions were trusting, collaborative, and positive. According to Spilt
etal. (2011), interpersonal relationships between teachers and learners are representational models
of relationships that guide emotional responses in daily interactions with learners and their co-
workers and change teacher well-being in the long run. Moolenaar et al. (2010) supports Split et
al. (2011) by stressing that teacher-learner relationships are important in children’s scholastic lives,
and there is some evidence that teacher well-being, at least indirectly, significantly affects
children’s socioemotional adjustment and academic performance (Moolenaar et al., 2010). Martin
(2013) showed that positive interpersonal relationships have been proposed as a buffer against
stress and risk, instrumental help for tasks, emotional support in daily life, companionship in shared

activities, and a basis for social and emotional development.

4.3.2 Subtheme 2: Purposeful Relationships

The PURE model (Wong, 2018) defines meaning through four essential components as
Purpose, Understanding, Responsible action, and Enjoyment/Evaluation. This subtheme focused
on purposeful relationships as experienced by teachers in a rural school context. To illustrate the

purposeful relationship experiences, some excerpts are presented below:

“The most important relationship is with the learners because I am here for them and
must embrace and protect them.” (P3, 46, Male)
“They build my character, and they bring about change, even in my personal life.

Especially in my relationship with the learners, we have formed a bond.” (P3, 46, Male)
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“I’m not here for the money but I'm here for my interest. I'm here for the kids. It makes

me proud that I've done something in the community.” (P5, 33, Female)

“[ feel I should be a role model. I should be someone with whom I should be trusted, and

they are indeed being entrusted as well.” (P7, 53, Male)

“Being a teacher is my calling.” (P10, 48, Female)

“It made me feel proud and it makes me want to do more good.” (P8, 47, Female)

Following the above excerpts, purposeful relationships that gave meaning to the participants
were described through embracing their work and making a difference in their learners’
performance. They also mentioned that having a good trusting relationship motivates them to want
to do more for the learners. Teachers also revealed that investing in their learners’ performance
contributed to them valuing their professions and motivated them to continue assisting the
community. This is supported by Dzokoto et al. (2019) who stated that work-related meaning is
associated with doing significant work that contributes to the greater good of others. Mason (2015)
attributeds meaning to a sense of connectedness, direction, relational dependency, and the need to
give back. Ryff (2014) also believed that human being experienced meaningfulness through
purposeful relationships that contribute to their well-being. The findings further revealed that
participants expressed a belief that purpose and meaning is embedded in building the community
through the learners they teach, with no expectations of any form of financial gain. In support of
this, Du et al. (2016) stated that meaning in life is linked to work-derived identity, experiences of
self-worth, and impact on others through service and social connections afforded by their work.
Ryff, and Singer (2013) and Ryff et al. (2014) also emphasised that health and well-being benefit
from loving relationships, and promote purposeful living.
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4.3.3 Subtheme 3: Supportive Relationships
This subtheme revealed that good supportive relationships with colleagues and community

members contributed positively to the performance of teachers in rural schools.

“I need my peers, SMT, and the community. We need each other and I cannot do it on my

own. | need them.” (P1, 47, Female)

“Working together is the most important key in an institution. So as teachers, we need to

support each other.” (P1, 47, Female)
“The political leaders of this place are so supportive of our school”. (P10, 48, Female)

“We are so united and the support that I get from them whenever | come across a
challenge. I can walk to the principal’s office and ask a question about something I don't

understand and get support.” (P5, 33, Female)

The findings illustrate how the importance of close relationships in the workplace can positively
influence teachers at work. The above excerpts revealed the importance of support for one another,
as that gives meaning to them. They expressed that they need each other to enable them to face
any challenges that arise. Forming good and supportive relationships appear to have improved
support structures among teachers. This is supported by Chakraborty and Ganguly (2019) who
described elements of a positive work environment as transparent and open communication,
recognition, team spirit, and appreciation. Teachers also acknowledged the support they received
from different stakeholders. Teachers went on to mention how resolving challenges has become
manageable due to the support offered. In support of this, Samuel et al. (2014) proposed that
relationships from an African perspective are defined as interconnectedness, interdependence, a
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sense of solidarity, and belongingness. This social connectedness can be understood as the heart
of care and support of African people (Stavrova and Luhmann, 2016). According to Wang et al.
(2015), the strong ties developed by social interactions assist innovators in the search for

inspiration, sponsorship, and support within the workplace.

4.3.4 Subtheme 4: Sense of fulfillment
In this study, the teachers expressed a sense of fulfillment through good relationships, their hard

work, and learners' success in their education. Below are some of the participants’ sentiments:

“In these relationships, I'm gaining a lot. It’s rewarding when graduates return to the
school to thank you for all you helped them with, and it reminds me to focus on why I am

here. It makes me realize that I love being a teacher.” (P1, 47, Female)

“When I see them doing something which they were not able to do before through my

guidance. For me, it's pure fulfillment” (P5, 33, Female)

One day when the learners are grown and working. | will be happy that I helped my kids.

| feel excellent and that I've made it”. (P4, 53, Male)

“In my capacity, it brings a sense of fulfillment especially when somebody would

appreciate what | may have contributed.” (P7, 53, Male)

The above findings expressed the importance of self-fulfillment. The teachers found it
gratifying to see their learners perform well and become successful. The participants associated
learner success at school level with learners’ professional progression in the future. When learners
succeeded, it positively affected the participants’ performance in the classroom and also served as

a reward to participants’ for contributing to the learners’ success. These experiences contributed
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to the participants’ sense of fulfillment. Keller et al. (2016) confirmed that motivated and
enthusiastic teachers are vital for the provision of quality education and the promotion of their
well-being. Mart (2013) agreed that passionate teachers are distinguished by their commitment to
the achievement of their learners. Holley-Boen (2017) also believes that fulfilment, in contrast,
seems less about how much you do, and more about how much you love what you do. In this study,
participants expressed how much they felt appreciated by their learners and how important and
fulfilling this was to them. Aelterman et al. (2007) confirmed that teacher well-being is a positive
emotional state, which is the result of harmony between the sum of specific environmental factors

on the one hand, and the personal needs and expectations of teachers on the other hand.

Besides fulfillment through the success of the learners, it is also noted in the findings that the
relationships that participants have with their learners assisted them in terms of self-development

or growth.

Teaching is something that I enjoy and like most so these relations help me in terms of

self-growth and development.” (P2, 30, Male)

Wissing et al. (2020) opined that intrapersonal motives for experiencing meaning are linked to
inner well-being, happiness, joy, a sense of competence, and own growth. Psychological well-
being pertains to positive functioning at both the inter- and intra-individual levels, encompassing
factors such as relatedness with others, self-referent attitudes, personal growth, and a sense of
mastery (Burns, 2016). Wilson et al. (2019b) noted that those goal motivations which are key
components of meaning-making had a robust interdependent focus embedded in existing relational

ties.
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4.3.5 Subtheme 5: Valued relationships
In this study, being valued was also expressed as a meaningful relationship with teachers. The
gratitude and encouraging comments they received from learners and the community gave meaning

and enhanced their work performance. Below are some of the participants’ sentiments:

“It brings a sense of encouragement when somebody would appreciate what I may have

contributed. I'm proud of this.” (P7, 53, Male)

“It impacts your well-being psychologically, emotionally, and spiritually. There's a gift

that we must fill in that gap.” (P4, 53, Female)

“It gives you courage and even makes you feel well. I'm going to go overdose on
painkillers so that | can teach. Being that encouragement, I feel good about it.” (P10, 48,

Female)

If someone values my profession, it tells me that | can do better and improve and makes

me go the extra mile.” (P3, 46, Male)

The excerpts above illustrate how encouragement and affirmations enabled them to feel valued,
motivated them to be more effective at teaching, and had a direct positive impact on their holistic
well-being. Mastroianni and Storberg-Walker (2014) believed that when employees feel valued
and respected through their work it enhances their well-being. The excerpts above appear to
confirm that being valued promoted their psychological, emotional, and spiritual well-being and
encouraged them to go the extra mile in their job. Kardas et al. (2019) reiterated that meaning in
life is positively related to psychological well-being. While Roos and Du Toit (2014) add that well-
being and thriving in terms of wellness can be encouraged by building good relationships. Being

valued and encouraging comments they received from learners and the community gave the
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teachers meaning and enhanced their relationships and their work performance. Torrington et al.
(2008) supported this by emphasising that employees’ motivation can be enhanced by fulfilling
their psychological needs, for example, forming good relationships, and being recognized for their

achievements.

4.4. Conclusion

This chapter presented and discussed the findings from this study in two main themes. The first
theme reviewed the teacher’s relational experiences with learners, parents, colleagues, and the
community. The second theme illustrated the meaningful relationships within the school
environment as experienced by teachers and how that contributed to their well-being. The teachers
emphasized that their relationship with learners was the most important as they spend a lot of time
with them and expressed that they are at work because of them. Collegial relationships were also
emphasised as crucial as it facilitated a sense of belonging and connectedness among teachers. The
second theme acknowledged that meaningful relationships at the workspace contribute to the

holistic well-being of teachers.
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Chapter 5: Conclusion

This chapter concludes the dissertation by providing an overview summary of the findings
of the study. The chapter indicates the study limitations, and highlights the theoretical implications
as well as implications and key contributions of the study. The chapter will conclude with future

recommendations based on the key findings of the study.
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Figure 5: Outline of Chapter 5

<ce

=

c==

Z<=
=m

m

Wl

85

dam

=]

<

=

H

-

=

m

s

=

>

Y OF PRETORIA

5.1. Summary Overview

5.2. Limitations

5.3. Theoretical Implications:
Relational Theory of working

5.4. Implications and key
contributions

5.5. Future Reccomendations

© University of Pretoria

75



TEIT VAN PRETO
ITY OF PRETO
ITHI YA PRETO

mn
«Z

5.1. Summary Overview

In Chapter 1 of this research report, the study’s research questions were outlined. The first
question, ‘What are the relational experiences of teachers teaching at a rural primary school?’ was
answered in the first main theme. To provide a summary, the teachers identified the relationship
with their learners as most important in comparison to their relationship with the learners’ parents,
colleagues, and the community. There seems to be a linkage between learner performance and
teacher work satisfaction. The relational connections teachers experienced with their learners
encouraged and motivated them to enjoy their work, and this positively contributed to their well-
being. This motivation in turn enhanced learners’ performance in class. The findings also revealed
a lack of parental involvement, which resulted in teachers not having good relations with parents.

The teachers reported feeling discouraged by the lack of relational communication with the parents.

However, collegial support and assistance appear to have also contributed to the well-being of
teachers. Furthermore, the relationships between the teachers and higher management encouraged
teachers to perform well at work. Gene (2017) agrees that when relationships in the workplace are
characterized by cooperation, trust, and fairness, the reward center of the brain is activated. This
study revealed that daily interactions and a conducive work environment with colleagues proved
to be contributory factors in sustaining and building strong relationships in a school context. Gene
(2017) went on to say that when colleagues have good relationships and believe the best in each

other they inspire each other to perform better.

It is also noted in the findings that even though teachers experienced good relationships with
colleagues, they sometimes experience conflict. Adomi and Anie (2005) state that within every
human relationship where there is competition at work, conflict is always present. In the findings,

teachers mentioned that these conflicts are normally healthy, as the disputes involve fighting for a
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good cause, and so it ultimately enhances their work performance. Based on the findings, teachers
appear to manage these conflicts well. According to Adu et al. (2015), in the past, management
theorists used the term conflict avoidance. However, more recently, theorists have described how
effective managers use conflict effectively for personal development, to address organizational
problems, to increase critical vigilance and self-appraisal, and to further examine conflict values
when making decisions. Since it is impossible to eliminate school conflicts, it is essential to reduce
and manage their intensity, duration, and severity, so that the teaching and learning process is not
harmed (Lourenco et al., 2020). The statements above by previous researchers seem to agree with
the findings of this study that conflict played a positive role in collegial relationships. Conflict
strengthened teachers’ relationships and assisted in them working together to achieve common
goals that benefited the learners and improved pedagogy. The lesson learned from this finding is
that conflict arises when individuals are driving towards achieving the same goal, and this can be
seen as an element of optimism in the school context. Conflict management is essential for the
success of workmanship and motivation in the workplace. These experiences contribute to
teachers’ zeal to teach better, and to school management to promote and encourage interpersonal
relationships in the workplace. From the findings, it can be concluded that good collegial relations
contribute positively to the performance of teachers in a rural school. The support of senior

management and peers is crucial to ensure a well-motivated teacher.

In the findings, the teachers described relationships with the community as crucial and that
community’s participation can assist to address challenges experienced by the school. The teachers
described the relational experiences they have with members of the community, which include
political leaders, church leaders, and municipality counsellors, as pleasant and helpful. The

findings draw on the importance of reciprocal relational interaction with community members as
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that which contributes to the normal functioning of the schools. Teachers also highlighted that
being valued by community members motivated them to strive to do their best in their work. This
kind of relationship with the community appeared to have enhanced the well-being of the teachers
and learners. This theme highlights that collectively these relationships make teaching and learning
more effective and fulfilling, which in turn uplifts the development of the communities.
Community relationships with teachers play a pivotal role in the sustainability of the schools and
improve learner academic performance. Thus, community-teacher relationships lead to collective

holistic healthy well-being.

The second research question is, ‘what are the meaningful relationships that contributed to their
well-being?’ This theme confirms that different relationships of importance can contribute
differently to the well-being of teachers. The findings in the first sub-theme under this main theme
revealed the importance of positive interpersonal relationships. These were described through
support, trust, and interactional relationships as that which brings meaning, and in turn promotes a
good working environment. As Martin (2013) noted, positive social connections can serve as a
protective factor against stress and potential harm while also providing practical assistance with
tasks, emotional support for daily challenges, companionship for shared activities, and contributing
to social and emotional growth. In the findings, it is noted that teachers who experience good
relationships easily locate their purpose, and this leads to positive outcomes for the school and
those around it. The study also revealed that good supportive relationships contribute to teachers
in rural schools finding purpose in life. The existence of purpose not only enabled them to find
meaning, but also heightened their work performance, thereby contributing to their well-being.
This is also expressed by McCallum and Price (2010) who purport that teachers need a strategy in

place to assure their well-being, and in turn, their effectiveness in the classroom. Wissing et al
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(2019) shared that human beings experience meaningfulness through purposeful relationships that

contribute to their well-being.

The findings of this study also highlighted the importance of supportive relationships,
especially for teachers living and working in rural areas. Teachers in rural areas are surrounded by
a mirage of societal, environmental, and economic challenges which can demotivate them to
perform to their level best. However, this study’s findings reveal that through supportive
relationships, teachers can deal with some of these challenges. Teachers in this study mentioned
that the relational support they received from colleagues and communities provided meaning,
enhanced personal growth, and provided a sense of connectedness and belonging. They seem to
have developed a strong bond of relationships beyond work relations, as they were also able to
share personal challenges of life. These findings are in agreement with Mohda et al (2016) who
state that close relationships in the workplace can be a source of support among teachers and can

positively influence their well-being.

The findings also revealed that commitment, passion, and motivation informed by good
relationships are important to teachers teaching in the rural areas. Feeling appreciated and gratified
results in job fulfillment. Teachers expressed that teacher-learner relationships and good learner
performance provide them with satisfaction and contribute positively to their well-being. Roos and
Du Toit (2014) are also of the opinion that good relationships are the key to fulfilling official roles
and promoting mental health and well-being. It is also speculated that self-driven teachers aim to
perform well beyond their circumstances (Roffey, 2011a). Torrington et al. (2008) also believe
that employees’ motivation can be enhanced by fulfilling their psychological needs, such as

forming good relationships and being recognised for their achievements. Besides fulfillment

79

© University of Pretoria



AN PRETORIA
F PRETORIA
| YA PRETORIA

<o<

through improved learner performance, it is also noted in the findings that the learner-teacher

relationship assists them in terms of self-development or growth.

Teachers in this study state that being valued by the learners and community was meaningful to
them. Being valued, appeared to have encouraged and motivated the teachers to be more effective
at teaching, and also promoted their well-being. Keller et al. (2016) supported this view, stating
that being affirmed drives emotions of feeling valued. The study by Beehr (2014) confirmed that
the workplace can be the focus of stress and mental health problems because of issues that include
high emotional or cognitive demands, lack of opportunities, workload, or feeling undervalued. This
supports the findings of this study that seems to confirm that being valued in the workplace
promotes relational connection, and the psychological and emotional well-being of teachers, and

prompts them to go the extra mile in their job.

5.2. Limitations

The finding of this study may aid in a better interpretation of teachers’ relational experiences in
rural primary schools within South Africa. Due to the qualitative nature of the study and the small
sample size, the findings cannot be generalised, as it is not fully representative of all teachers in
rural primary schools in South African schools. More studies need to be done with teachers in
different provinces of South Africa to explore different contexts. The researcher could have been
able to uncover extensive results using different data collection techniques. For example, a focus
group might have encouraged teachers to engage with one another by agreeing, disagreeing, or
sharing more details about one another's points of view. As a result, the description of teachers’
relational experiences would have been deeper, more varied, and more nuanced. The focus group
interview allows for these dynamics to take place, as it is mainly characterized by group interaction

where the interviewer mostly occupies the role of a moderator (Willig, 2013). Interviewing
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participants through online platforms could have affected the findings of this study. The online
interview has some advantages, such as limiting travelling efforts or expenses, but it does not
permit the interviewer access to participants’ non-verbal cues and therefore the opportunity to
respond to them accordingly (Jablonski, 2014). Furthermore, the interviewer may be limited in
their ability to demonstrate some of their interpersonal skills (Jablonski, 2014), which may
disadvantage the interviewer’s ability to establish a rapport with the participant. However, in this
study the online interviews appeared to make the participants feel more relaxed. A further
disadvantage was that frequent breaks in connection and other technical difficulties occured during
telephonic interviews, further affecting the natural flow of conversation and the quality of the
interviews. These technical failures were much less frequent with the Microsoft Teams interviews.
Overall, using different or inconsistent interview formats might also have affected the study’s

results.

5.3. Theoretical Implications: Relational theory of Working

The theoretical viewpoints and propositions discussed in Chapter 2 of this research report were
mostly confirmed by this study’s findings. This study is embedded in Blustein’s Relational Theory
of Working, which considers the relationship between the working environment and the relativity
of the people. Blustein (2011) argued for the importance of interaction with others and
conceptualised working as a foremost relational act. He further emphasised that work is primarily
relational (involving relationships). This is noted in the findings of this study when teachers
described their relational experiences with learners, parents, colleagues, and their community in
the school context. The teachers highlighted the importance of investing in, and nurturing their
relationships with their learners, their parents, colleagues, and the community. Blustein (2011)

viewed the importance of relationships at work as a source of providing satisfaction and a sense of
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importance and belonging. This was observed in the findings through the supportive relationships
and sense of fulfilment teachers had in their work performance. The success of learners and the
good relationships with learners and others enhanced job satisfaction. Furthermore, the findings
confirm that being valued and appreciated in their relationships in the workplace motivated them

to work hard, which also resulted in job satisfaction.

In addition, Blustein further stated that the way individuals think and feel about early and current
relationships influences how they deal with issues at work. This is relevant in the findings when
the teachers expressed that the positive relationships they have with learners, colleagues, and the
community) assisted them with resolving work challenges. This study’s findings indicate that a
strong relational bond in a work setting can help individuals overcome challenges that arise.
Specifically, in the context of a rural primary school, where teachers face multiple obstacles,

having such a bond can be particularly beneficial.

In his theory, Bluestein also explained how work and relationships occur in the workplace. This
is also reflected in the findings through teachers describing their relational experiences with
learners, parents, colleagues, and the community. The findings of this study affirmed that the
school context provided space for teachers to be able to form these relationships. This means that
the school environment can be a breeding space for building positive interactional relationships.
In addition, Blustein stated the importance of how/whether individuals find meaning in their work
through their relationships with others. This was also evident in this study when teachers
mentioned how collaborative interpersonal interaction, supportive relationships, finding purpose,

job fulfilment, and valued relationships as what contributed to meaningful lives.
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Blustein’s theory supports the findings of this study in explaining and emphasising the value of
investing in relationships in the workplace. It is important to note that teachers need to realise how
the presence of positive relationships adds meaning to their lives and improves their work
performance. Findings of this study seem to explain that the classroom is not the only focal point
in the teacher’s workplace, but identifying relationships with others and nurturing these

relationships proved to be essential in a school set up.

5.4. Implications and Key contributions

This study has provided depth and detail to the relational well-being experiences of teachers in
rural primary schools. The study presents a positive perspective of relational experiences and the
importance of meaningful relationships that contribute to the well-being of teachers in the school
context from what is commonly reported in the literature. The study highlights that positive
interactional relationships are important to teachers, particularly those teaching in rural schools as
it motivates, encourage, and brings meaning to the teachers’ professional and personal lives. This
is evident, as it has been observed within the school context that schools provide the opportunity
for relationships and connections. A conducive environment paves the way to form relations that
lead to the well-being of teachers regardless of the challenges of teaching in a rural primary school.
The teachers get fulfilment and always strive to achieve the best in their work through positive
relational interactions. There is a need for more research of this nature to address issues
surrounding the dynamics of teacher relations in rural schools. This is important, especially as it
assists teachers to cope with the challenges of working in rural schools. Wright et al. (2007) also
supported the notion that a happy worker has a greater probability of being a productive worker.
Greenaway et al. (2018) also stated that both social and professional relationships are vital as they

offer support, interpersonal emotional regulation, companionship, motivation, and mentorship,
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which improves one’s social and emotional well-being. This is also revealed in the studies through
relational experiences with learners, parents, colleagues, and the community that seem to have

sustained the well-being of teachers in rural primary schools.

The study contributes towards understanding the importance of positive reciprocal relationships
to primary school teachers teaching in rural areas. The lesson learned is, it is not only providing
good resources that can enable teachers to perform better in their workplaces and improve their
well-being, but providing a conducive environment that breeds positive relationships plays a
crucial role in sustaining their career. Positive interactional relationships enhance teachers’
performance and contribute to learners’ success. Teachers thrive in an environment where they
experience meaningful relationships, such as being valued, and where they can find purpose and
sense of fulfilment. All these contribute to the teacher’s personal growth and overall well-being.
Thus, it is encouraged that such relationships are nurtured to retain teachers in rural areas. Positive
reciprocal interactional relationships contribute towards sustaining the well-being of teachers in

rural schools and the success of education in South Africa.

5.5. Future Recommendations

In the study's findings, it is recommended that more research should be conducted aiming at the
cultivation of positive interactional relationships among teachers, learners, parents, and the
community as an integral whole. This study will contribute towards increasing knowledge and
closing the gap in research related to the relational well-being of teachers in the South African
context, particularly in rural areas. Findings of this nature assist in informing policymakers on the
importance of encouraging interactional relationships in the education sector, especially in rural
primary school settings, and of introducing interventions that will assist future development of

schools.
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It is also recommended that teachers participate in team-building events which may encourage
them to continue to interact and form meaningful relationships with their colleagues. This will
allow teachers to connect on various levels and to understand and relate with each other. The
school’s management is encouraged to provide continuous support to the teachers with the aim of
building positive relationships in schools. These attempts will bridge the gap between the
management team and the teachers through an open and transparent relationship. Schools should
encourage teachers to connect with their learners outside the classroom. This can be achieved
through extramural activities, and will facilitate creating positive relationships. Schools can also
encourage creating reciprocal interactions with teachers and parents through hosting social events,

for example, fun day or concert day where they can engage and interact.

Researchers are also encouraged to take advantage of different methodologies, that is,
guantitative methods, mixed methods, and other types of qualitative research designs in exploring
related topics to ensure consistency in research outcomes across varying methods of investigation.
It is also recommended that the same study be done in different research contexts with diverse

populations.

85

© University of Pretoria



Y
UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA

Q= YUNIBESITHI YA PRETORIA

References

Acton, R., & Glasgow, P. (2015). Teacher wellbeing in neoliberal contexts: A review of the
literature. Australian Journal of Teacher Education, 40(8).

https://doi.org/10.14221/ajte.2015v40n8.5

Adediran, F. (2011). Relationship between school management-relation and students’ academic
performance in senior secondary schools in South. Western Nigeria. Unpublished Ph.D.
Thesis, University of Ibadan.

Adeyemi, A. (2009). Principal preparation, selection and leadership roles’ teachers and
achievement and conduct in Singapore. Journal of Educational Psychology, 106(1), 301-314.
https://doi:10.1037/a0033821

Adler, A., & Seligman, M. (2016). Using wellbeing for public policy: Theory, measurement, and
recommendations. International Journal of Wellbeing, 6, 1-35, https://doi.org/10.5502/in.
v6il.429

Adomi EE, Anie SO, 2005. Conflict Management in Nigerian University Libraries. Journal of

Library Management, 27(8): 520-530. https://doi.org/10.1016/j.laman.2005.06.006

Aelterman, A., Engels, N., Van Petegem, K., & Verhaeghe, J.P. (2007). The wellbeing of
teachers in Flanders: The importance of supportive school culture. Educational Studies, 33(3),

285- 297. https://doi.org/10.1080/03055690701295135

Albrecht, N. (2014). Wellness. The International Journal of Health, Wellness, and Society, 4 (1),

21-36. https://doi.org/10.18848/2156-8960/CGP/v04i01/37366

86

© University of Pretoria



Allen, K., M. L. Kern, D. Vella-Brodrick, J. Hattie, and L. Waters. (2018). What Schools Need to
Know about Fostering School Belonging: A Meta-Analysis. Educational Psychology Review,

30, 1-34. https://doi.org/10.1007/s10648-016-9389-8

Al-Shuaibi, A. (2014). The Importance of Education. ResearchGate. Retrieved from

https://www.researchgate.net/publication/260075970 The Importance of Education

Anderson R., Chang B. (2011). Mathematics course-taking in rural high schools. Journal of

Research in Rural Education, 26(1). http://jrre.psu.edu/articles/26-1.pdf

Aristotle. (1985). Nicomachean Ethics. (T. Irwin, Trans.). Hackett.

Aristotle. (2001). Nichomachean ethics. In R. McKeon (Ed.), The basic works of Aristotle (pp.
928-1112). New York, NY: Modern Library.

Armstrong, P. (2014). Teacher wages in South Africa: How attractive is the teaching profession?

Stellenbosch Economic Working Papers WPQ7/14.

Aziz, N. (2011). Retaining high-quality teachers in rural primary schools in Malaysia.
Cambridge, MA: Harvard University, Harvard Graduate School of Education.

Bailey, J. (2008). First steps in qualitative data analysis: Transcribing. Family Practice Journal,
25(2), 127-131. https://doi:10.1093/fampra/cmn003

Basford, T., & Offermann, L. (2012). Beyond leadership: The impact of coworker relationships
on employee motivation and intent to stay. Journal of Management & Organization, 18(6),
807-817.

Baumeister, R.F. & Leary, M.R. (1995). The need to belong: Desire for interpersonal
attachments as a fundamental human motivation. Psychological Bulletin, 117(3), 497-529.

Beehr, T. (2014). To retire or not to retire: That is not the question. Journal of Organizational

Behavior, 35(8), https://doi.org/1093-1108.

87

© University of Pretoria



Y
UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA

W YVUNIBESITHI YA PRETORIA

Boadu, G. (2020). Historical significance and the challenges of African historiography: analysis
of teacher perspectives. Pedagogy, Culture & Society, 30(4), 639 - 657.

Bower, H. (2011). Can the Epstein Model of Parental Involvement work in a high-minority,
high-poverty elementary school? A case study. Professional School Counseling, 15(2), 77-87.

Brantlinger, E., Jimenez, R., Klingner, J., Pugach, M., & Richardson, V. (2005). Qualitative
Studies in Special Education. Exceptional Children, 71(2). 195-207.

https://doi.org/10.1177/001440290507100205

Brouwer, N., & Korthagen, F. (2005). Can teacher education make a difference? American
Educational Research Journal, 42(1), 153-223.

http://dx.doi.org/10.3102/00028312042001153

Brownie, S., & Horstmanshof, L. (2012). Creating the conditions for self-fulfillment for aged

care residents. Nursing Ethics, 19(6), 777-786. http://dx.doi.org/10.1177/0969733011423292

Bryman, A. (2016). Social research methods. (5th ed.). Oxford University Press.
Burns R. (2016) Psychosocial well-being. In N.A. Pachana N. (Ed.) Encyclopedia of

geropsychology (pp. 1-5). Springer. https://doi.org/10.1007/978-981-287-080-3 251-1

Chakraborty, T & Ganguly, M. (2019). Crafting Engaged Employees Through Positive Work

Environment. DOI:10.4018/978-1-5225-7799-7.ch011

Chan-Anteza, D.T. (2020). Management of a conducive classroom environment: a meta-
synthesis. Journal of Education and Practice, 11(26), 54-70.

Chiao, C., Chen, Y. H., & Yi, C. C. (2019). Loneliness in young adulthood: Its intersecting forms
and its association with psychological well-being and family characteristics in Northern

Taiwan. PLoS One 14(5), e0217777. https://doi.org/10.1371/journal.pone.0217777

88

© University of Pretoria


https://doi.org/10.1007/978-981-287-080-3_251-1
http://dx.doi.org/10.4018/978-1-5225-7799-7.ch011

ﬁ A,
Chiao, C., Weng, L., & Botticello, A.L. (2011). Social participation reduces depressive
symptoms among older adults: An 18-year longitudinal analysis in Taiwan. BMC Public

Health, 11(1), 292-300. http://dx.doi.org/10.1186/1471-2458-11-292

Chibba, M & Luiz, J. (2011). Poverty, Inequality, and Unemployment in South Africa: Context,

issues and the way forward. Economic Papers, 30(3), 307-315. https://doi.org/10.1111/j.1759-

3441.2011.00129.x

Chigeza, S., Roos, V., & Puren, K. (2013). ... Here We Help Each Other”: Sense of community
of people subjected to forced removals. Journal of Psychology in Africa, 23(1), 97-100.

Chirkov, V. I, Ryan, R. M., & Sheldon, K. M. (Eds.). (2011). Human autonomy in cross-cultural
context: Perspectives on the psychology of agency, freedom, and well-being. Springer Science

+ Business Media. https://doi.org/10.1007/978-90-481-9667-8

Christie, P. (2008). Opening the doors of learning: Changing schools in South Africa.
Johannesburg: Heinemann.

Clark, M. S., & Mills, J. R. (2012). A theory of communal (and exchange) relationships. In P. A.
M. Van Lange, A. W. Kruglanski, & E. T. Higgins (Eds.), Handbook of theories of social
psychology (232-250). Sage Publications Ltd.

Coleman, J. (2009). Wellbeing in schools: Empirical measure, or politician’s dream? Oxford
Review of Education, 35(3), 281-292.

Cooke, R., Dahdah, M., Norman, P., & French, D. P. (2016). How well does the theory of
planned behaviour predict alcohol consumption? A systematic review and meta-
analysis. Health psychology review, 10(2), 148-167.

https://doi.org/10.1080/17437199.2014.947547

89

© University of Pretoria


https://doi.org/10.1080/17437199.2014.947547

Crocker, J., Canevello, A., & Brown, A. A. (2017). Social motivation: Costs and benefits of
selfishness and otherishness. Annual Review of Psychology, 68, 299-325.

Cronje, J. C. (2008). A study of Rural Schools in Kwazulu-Natal. (Unpublished master's thesis).
University of KwazuluNatal, Kwazulu-Natal.

Crossman, A. (2018). Understanding purposive sampling. ThoughtCo.

Csikszentmihalyi, M. (2014). Applications of flow in human development and education: The
collected works of Mihaly Csikszentmihalyi. Springer Science + Business

Media. https://doi.org/10.1007/978-94-017-9094-9

Curry, S., Gravina, N., Sleiman, A., & Richard, E. (2019). The effects of engaging in rapport-
building behaviors on productivity and discretionary effort. Journal of Organizational
Behavior Management, 39, 1-14. https://doi.org/10.1080/01608061.2019.1667940.

David W., & Roger, T. (1996) The impact of motivation, perception, and training on
salespeople’s use of customer information. Review of Educational Research, 66(4), 459-506

Deci, E. L., & Ryan, R. M. (2008). Hedonia, eudaimonia, and well-being: An introduction.
Journal of Happiness Studies, 9(1), 1-11. https://doi.org/10.1007/s10902-006-9018-1.

Dehaloo, G. (2011). The motivation and job satisfaction of secondary school teachers in
KwaZulu-Natal: An education management perspective. Unpublished doctoral thesis,
University of KwaZulu-Natal.

Delle Fave, A., Brdar, 1., Wissing, M. P., & Vella-Brodrick, D. A. (2013). Sources and motives
for personal meaning in adulthood. The Journal of Positive Psychology, 8(6), 517-529.

https://doi.org/10.1080/17439760.2013.830761

Denzin NK, Lincoln YS, (2000). Handbook of Qualitative Research. Thousand Oaks, CA: Sage.

90

© University of Pretoria



ﬁ R AT

Department of Basic Education (2015b) South African Schools Act (1996) (Act no. 84 of 1996):
Amended National Norms and Standards for School Funding. Government Gazette,
595(38397).

Department of Basic Education. (2011). Curriculum and Assessment Policy Statement (CAPS).
Pretoria, South Africa: Department of Basic Education.

Department of Basic Education. (2015a). Action Plan 2019 towards the realisation of schooling
2030: Taking Forward South Africa’s National Development Plan 2030. Department of Basic
Education.

Department of Basic Education. (2017a). Rural Education Draft Policy.

Department of Basic Education. (2017b). The SACMEQ IV project in South Africa: A study of the
conditions of schooling and the quality of education. Pretoria. Retrieved from

https://scholar.google.com/scholar?q=The+SACMEQ+IV+project+in+South+Africa%3A+A+

study+of+the+conditions+of+schooling+and+the+quality+of+education&hl=en&as sdt=0&a

s vis=1&oi=scholart

Department of Basic Education. (2018). District Driven Data.

Department of Basic Education.(2022).EMIS School Realities.

Department of Education. (2004). Strategic plan 2002-2004. Government Printers.

Department of Education. (2005). Report of the Ministerial Committee on Rural Education. A
new vision for rural schooling. Pretoria: DoE.

Department of Education. (2008). Education for All: Country report: South Africa. Pretoria.

Department of Education. (n.d.). Department of Education Annual report 2005 /2006. Retrieved

from https://www.gov.za/sites/default/files/gcis document/201409/education05060.pdf

91

© University of Pretoria


https://scholar.google.com/scholar?q=The+SACMEQ+IV+project+in+South+Africa%3A+A+study+of+the+conditions+of+schooling+and+the+quality+of+education&hl=en&as_sdt=0&as_vis=1&oi=scholart
https://scholar.google.com/scholar?q=The+SACMEQ+IV+project+in+South+Africa%3A+A+study+of+the+conditions+of+schooling+and+the+quality+of+education&hl=en&as_sdt=0&as_vis=1&oi=scholart
https://scholar.google.com/scholar?q=The+SACMEQ+IV+project+in+South+Africa%3A+A+study+of+the+conditions+of+schooling+and+the+quality+of+education&hl=en&as_sdt=0&as_vis=1&oi=scholart

Diener, E. (2009). Assessing well-being: The collected works of Ed Diener. Social Indicators
Research Series, 39. New York, NY: Springer.

Diener, E., Oishi, S., & Lucas, R. E. (2003). Personality, culture, and subjective well-being:
Emotional and cognitive evaluations of life. Annual Review of Psychology, 54, 403—

425, https://doi.org/10.1146/annurev.psych.54.101601.145056

Dodge, R., Daly, A., Huyton, J., & Sanders, L. (2012). The challenge of defining wellbeing.

International Journal of Wellbeing, 2, 1-13. https://doi.org/10.5502/ijw.v2i3.4

Dreyer, L. (2017). Constraints to quality education and support for all: A Western Cape case.

South African Journal of Education, 37(1):11. https://doi.org/10.15700/saje.v37n1al226
du Plessis, Andre & Subramanien, Brenda. (2014). Du Plessis, A. & Subramanien, B. (2014).
Voices of despair: Challenges of multi-grade teachers in a rural district in South Africa.

Educational Research for Social Change. 3. 20-36.
du Plessis, P., & Mestry, R. (2019). Teachers for rural schools - a challenge for South Africa.
South African Journal of Education, 39(Suppl. 1), s1-s9.

https://dx.doi.org/10.15700/saje.v39nslal774

Du, H., King, R. B., & Chi, P. (2017). Self-esteem and subjective well-being revisited: The roles

of personal, relational, and collective self-esteem. PloS one, 12(8), e0183958.

https://doi.org/10.1371/journal.pone.0183958

Dzokoto V. A., Osei-Tutu A., Kyei J. J., Twum-Asante M., Attah D. A., Ahorsu D. K. (2018).

Emotion norms, display rules, and regulation in the Akan Society of Ghana: an exploration
using proverbs. Front. Psychol. https://doi.org/9:1916. 10.3389/fpsyg.2018.01916 [Europe

PMC free article] [Abstract] [CrossRef] [Google Scholar]

© University of Pretoria

92


https://doi.org/10.15700/saje.v37n1a1226
https://dx.doi.org/10.15700/saje.v39ns1a1774

ﬁ R AT
Ebersohn, L. (2014). Teacher resilience: theorizing resilience and poverty. Teachers and
Teaching, 20(5), 568-594.
Educational and Social Research. (2012). Book review for academic consultation. Educational
and Social Research, 2(2), 303-303
EduPRO. (2021) Lack of resources in disadvantaged South African schools. Retrieved June 7,

2022, from https://edupro.cc/examples/lack-of-resources-in-disadvantaged-south-african-

schools/

Ereaut, G., & Whiting, R. (2008). What do we mean by ‘well-being’? And why might it matter?
Department for Children, Schools, and Families, and Linguistic Landscapes (Research Report
DCSF- RW073), UK.

Esau, D. E. (2017). Exploring beginner teachers’ perceptions of school support to enhance their
capability sets in relation to teacher education policy (PhD thesis). University of the Western

Cape. https://etd.uwc.ac.za/handle/11394/6297

Etikan, 1., Musa, S. A., & Alkassim, R. S. (2016). Comparison of convenience sampling
explanatory model. Educational review, 63(1), 37-52.
Finefter-Rosenbluh, 1. (2017). Incorporating Perspective Taking in Reflexivity. International

Journal of Qualitative Methods, 16, 1-7. https://doi.org/10.1177/1609406917717085

Finlay, L. (2002). ‘Outing’ the researcher: The provenance, process, and practice of reflexivity.

Qualitative Health Research, 12(4), 531-545. https://doi.org/10.1177/104973202129119289

Fleisch, B.D. (2008). Primary education in crisis. Why South African school children
underachieve in reading and maths? Cape Town: Juta

Flick, U. (2014). An introduction to qualitative research (6th ed.). Sage.

93

© University of Pretoria



Fredrickson, B. (2013). Positive emotions broaden and build. In P Devine & A Plant (Eds),
Advances in experimental social psychology (Vol. 47, pp. 1-53). Burlington, VT: Academic

Press. https://doi.org/10.1016/B978-0-12-407236-7.00001-2

Gable, S.L., Reis, H.T., Impett, E.A. and Asher, A.R. (2004). What do you do when things go
right? The intrapersonal and interpersonal benefits of sharing positive events. Journal of

Personality and Social Psychology, 87(2), 228-245. https://doi.org/10.1037/0022-

3514.87.2.228
Gagnon, D. J., & Mattingly, M. (2012). Beginning teachers are more common in rural, high-
poverty, and racially diverse schools. Journal of Teacher Education, 63(2), 108-120.

https://doi.org/10.1177/0022487111429082

Gardiner, M. (2008) Education in Rural Areas. Issues in Education Policy No. 4, Centre for
Education Policy Development (CEPD).

Gentles, S. J., Charles, C., Ploeg, J., & McKibbon, K. (2015). Sampling in qualitative

Gerhardt, S. (2015). Why love matters: How affection shapes a baby’s brain (2nd ed).
Routledge.

Geue, P. E. (2017). Positive practices in the workplace: Impact on team climate, work
engagement, and task performance. Emerging Leadership Journeys, 10, 70-99.

Geving, A. M. (2007). Identifying the types of student and teacher behaviours associated with
teacher stress. Teaching and Teacher Education, 23, 624-640. http://doi:

10.1016/j.tate.2007.02.006

Gillett-Swan, J. K., & Sargeant, J. (2014). Wellbeing as a process of accrual: Beyond subjectivity

and the moment. Social Indicators Research, 121, 135-148.

© University of Pretoria

94


https://doi.org/10.1177/0022487111429082

Y
UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA

W YVUNIBESITHI YA PRETORIA

Given, L. M. and Saumure, K. (2012) The SAGE Encyclopedia of qualitative research methods.

https://doi.org/10.4135/9781412963909

Graff, J., & Sherman, B. (2020). Models of School-Family Relations. Community Journal, 22(2),

161-182. https://doi.org/10.1093/acrefore/9780190264093.013.1247

Greenaway, K. H., Kalokerinos, E. K., & Williams, L. A. (2018). Context is everything (in
emotion research). Social and Personality Psychology Compass, 12(4), e12393.

https://doi.org/10.1111/spc3.12393

Grenville-Cleave, B., & Boniwell, 1. (2012). Surviving or thriving? Do teachers have lower
perceived control and well-being than other professions? Management in Education, 26(1), 3-
5.

Hallebone, E .L., & Priest, J. (2009). Business and Management Research. In J. Brannen (Ed.),
Mixing methods: Qualitative and quantitative research (pp. 184-203). Routledge.

Hanushek, E. A. (2011). The economic value of higher teacher quality. Economics of Education

Review, 30(3), 466-479. https://doi.org/10.1016/j.econedurev.2010.12.002

Hanushek, E., & Wo6Rmann, L. (2007). The role of education quality for economic growth
(Policy Working Paper No. 4122). Washington, DC: World Bank

Hargie, O. (2011). Skilled interpersonal communication: Research, theory and practice. 95th
ed.). Routledge.

Hattie, J. (2013). Synlig laering — for laerere. [Visible learning for teachers]. Oslo: Cappelen
Damm Akademisk.

Health Professions Council of South Africa. (n.d.). Ethical guidelines for good practice in the
health care professions.

https://www.hpcsa.co.za/Uploads/Professional Practice/Ethics Booklet.pdf

95

© University of Pretoria



ﬁ A,
Hoft, J. (2021). Anonymity and confidentiality. In J. C. Barnes & D. R. Forde (Eds.), The
encyclopedia of research methods in criminology and criminal justice. John Wiley & Sons.

https://doi.org/10.1002/9781119111931.ch41

Hornby, G., & Lafaele, R. (2011). Barriers to parental involvement in education: An explanatory

model. Educational Review, 63(1), 37-52. https://doi.org/10.1080/00131911.2010.488049

Huang, Xiaowei. (2019). Understanding Bourdieu - Cultural Capital and Habitus. Review of

European Studies, 11(3), 45-54. https://doi.org/10.5539/res.v11n3p45.

Huta, V. (2015). The complementary roles of eudaimonia and hedonia and how they can be
pursued in practice. In S. Joseph (Ed.), Positive psychology in practice: Promoting human
fourishing in work, health, education, and everyday life (2nd ed., pp. 216-246). Wiley.

Huta, V. Waterman, A.S. (2014) Eudaimonia and its distinction from hedonia: Developing a
classification and terminology for understanding conceptual and operational definitions.

Journal of Happiness Studies, 15(6), 1425-1456. https://doi.org/10.1007/s10902-013-9475-9

Huta, V., Ryan, R.M. (2010) Pursuing pleasure or virtue: The differential and overlapping well-
being benefits of hedonic and eudaimonic motives. Journal of Happiness Studies, 11(6), 735-

762. https://doi.org/10.1007/s10902-009-9171-4

Hynds, A., & McDonald, L. (2010). Motivating teachers to improve learning for culturally
diverse students in New Zealand: Promoting Maori and pacific Island student achievement.
Professional Development in Education, 36(3), 525-540.

IIEP-UNESCO. (2019). Technical Round Table: Inclusion of children with disabilities in
education sector planning in French-speaking Africa. [Unpublished document]. Paris: IHEP-

UNESCO.

96

© University of Pretoria



Jayles, B., Kim, H-R., Escobedo, R., Cezera, S., Blanchet, A., Kameda, T., Theraulaz, G. (2017).
How social information can improve estimation accuracy in human groups? Proceedings of
The National Academy of Sciences, 114, 12620-12625.

John, M. (2019). Physical sciences teaching and learning in Eastern Cape rural schools:
Reflections of pre-service teachers. South African Journal of Education, 39(Suppl. 1), s1-

s12. https://dx.doi.org/10.15700/saje.v39ns1al660

Karanika-Murray, M., & Weyman, A.K. (2013). Optimising workplace interventions for health
and well-being: A commentary on the limitations of the public health perspective within the
workplace health arena. International Journal of Workplace Health Management, 6, 104-117.

Kardas F., Zekeriya C. A. M., Eskisu M., & Gelibolu S. (2019). Gratitude, hope, optimism, and
life satisfaction as predictors of psychological well-being. Eurasian Journal of Educational

Research, 19, 81-100. https://doi.org/10.14689/ejer.2019.82.5

Kauppinen, Antti (2015). Meaningfulness (Routledge Handbook of the Philosophy of Well-
Being). In Guy Fletcher (Ed.), Routledge Handbook of the Philosophy of Well-Being. (pp.
144-153). Routledge.

Keller, M., Hoy, A., Goetz, T., & Frenzel, A. 2016. Teacher enthusiasm: Reviewing and
redefining a complex construct. Educational Psychology Review, 28(4):743-7609.

https://doi.org/10.1007/s10648-015-9354-y

Kelloway, E. K. (2017). Mental health in the workplace: Towards evidence-based practice.
Canadian Psychology / Psychologie canadienne, 58(1), 1-6.

https://doi.org/10.1037/cap0000084

97

© University of Pretoria


https://dx.doi.org/10.15700/saje.v39ns1a1660

&
8 s v
Kern, M. L., Waters, L., Adler, A., & White, M. (2014). Assessing employee wellbeing in
schools using a multifaceted approach: Associations with physical health, life satisfaction, and

professional thriving. Psychology, 5(6), 500-513. https://doi.org/10.4236/psych.2014.56060

Keyes, C. L. M., Wissing, M., Potgieter, J. P., Temane, M., Kruger, A., & van Rooy, S. (2008).
Evaluation of the Mental Health Continuum-short form (MHC-SF) in Setswana-speaking
South Africans. Clinical Psychology & Psychotherapy, 15(3), 181-192.

https://doi.org/10.1002/cpp.572.

Kim, M. (2020). Community resilience and educational change in Kenya: A comparative
analysis (Doctoral dissertation). University of British Columbia.
Klein, N. (2016). Prosocial Behavior Increases Perceptions of Meaning in Life. The Journal of

Positive Psychology, 11(4), 354-365. https://doi.org/10.1080/17439760.2016.1209541

Koopman, J., Conway, J., Dimotakis, N., Tepper, B., Lee, Y. E., Rogelberg, S., & Lount, R.
(2020). Does CWB repair negative affective states, or generate them? Examining the
moderating role of trait empathy. Journal of Applied Psychology, 105(11), 1239-1257.

https://doi.org/10.1037/apl0000837

Lareau, A. (2011). Unequal Childhoods: class, race, and family life. Berkeley: University of
California Press.

Le Cornu, R. (2013). Building early career teacher resilience: The role of relationships.
Australian Journal of Teacher Education, 38(4), 1-16.

https://doi.org/10.14221/ajte.2013v38n4.4.

Le Grange, L. (2016). Decolonising the university curriculum. South African Journal of Higher

Education, 30(2), 1-12. https://doi.org/10.20853/30-2-709

98

© University of Pretoria



Leiter, M. P., & Cooper, C. L. (2017). The state of the art of workplace wellbeing. In C. L.
Cooper & J. C. Quick (Eds.), The Handbook of Stress and Health: A Guide to Research and
Practice (pp. 1-20). John Wiley & Sons Ltd.

Lourenco, S.M. (2020). Do self-reported motivators really motivate higher performance?
Management Accounting Research, 47, 100676.

Maffea, J. (2020). Lack of resources in classrooms. English Department: Research for Change -
Wicked Problems in Our World. (38).

https://research.library.kutztown.edu/wickedproblems/38

Makori, A., & Onderi, H. L. (2014). Examining the teaching and learning resources in Kenyan
secondary schools. International Journal of Education and Research, 2(1), 1-14.

Makori, A., & Onderi, H.L. (2013). An evaluation of secondary school principals’ perception of
learning resources in free secondary education era in Kenya. African Educational Research
Journal, 1, 171-182.

Mann, M.E., Zhang, Z., Rutherford, S., Bradley, R., Hughes, M.K., Shindell, D., Ammann, C.,
Faluvegi, G., & Ni, F. (2009). Global signatures and dynamical origins of the Little Ice Age
and Medieval Climate Anomaly. Science, 326(5957), 1256-1260.

https://doi.org/10.1126/science.1177303

Maphalala, M. C., & Maphalala, M. C. (2018). Knot of Violence in South African Schools. Acta
Criminologica: Southern African Journal of Criminology, 31(3), 67-78.

Maree, K. (2000). What cannot be endured must be cured: Untying the Gordian knot. South
African Journal of Psychology, 30(2), 37-44.

Maree, K. (Ed.). (2007). First Steps in Research. VVan Schaik: Pretoria.

99

© University of Pretoria



&
8 s v
Martela, F., & Steger, M. F. (2016). The three meanings of meaning in life: Distinguishing
coherence, purpose, and significance. The Journal of Positive Psychology, 11(5), 531-

545, https://doi.org/10.1080/17439760.2015.1137623

Martin, A.J. (2013). Academic buoyancy and academic resilience: Exploring ‘everyday’ and
‘classic’ resilience in the face of academic adversity. School Psychology International, 34(5),

488-500. https://doi.org/10.1177/0143034312472759

Martin, B. (Ed.). (2009). Educational Integrity: Creating an Inclusive Approach. Proceedings of

the 4th Asia Pacific Conference on Educational Integrity (4APCEI), 28-30 September 20009,

University of Wollongong, Wollongong, Australia. http://ro.uow.edu.au/apcei/
Martinez-Mesa, J., Gonzalez-Chica, D.A., Bastos, J.L., Bonamigo, R.R., & Duquia, R.P. (2016).
Sampling: How to select participants in my research study? Anais Brasileiros de

Dermatologia, 91(3), 326-328. https://doi.org/10.1590/abd1806-4841.20163941

Masinire, A. (2015). Recruiting and retaining teachers in rural schools in South Africa: Insights
from a rural teaching experience programme. Australian and International Journal of Rural
Education, 25(1), 12-22.

Mason, L. (2015). “I Disrespectfully Agree”: The Differential Effects of Partisan Sorting on
Social and Issue Polarization. American Journal of Political Science, 59(1), 128-145.
http://www.jstor.org/stable/24363600

Mbaegbu, C. C. (2018). Insights from a rural teaching experience program. Australian and
International Journal of Rural Education, 25(1), 1-10.

https://doi.org/10.1177/1036776218767755

McCallum, F., & Price, D. (2016). Nurturing well-being development in education. Routledge,

NY.

100

© University of Pretoria



&
8 s v
McCallum, F., Price, D., Graham, A., & Morrison, A. (2017). Teacher wellbeing: A review of
the literature. Australian Journal of Teacher Education, 42(5), 69-86.

https://doi.org/10.14221/ajte.2017v42n5.5

McEwan P. J. (1999) Recruitment of rural teachers in developing countries: An economic

analysis. Teaching and Teacher Education, 15(8):849-859. https://doi.org/10.1016/S0742-

051X(99)00025-6

McMahon, B., & Portelli, J.P. (2012). Student engagement in urban schools: Beyond neoliberal
discourses. In S. Mazzoli Smith & M. Krasny (Eds.), Urban environmental education review
(pp. 79-92). Cornell University Press.

Mhlongo, D. (2013). Why do Rural Learners choose or not choose History? A case study of a
rural school in South Africa. Journal of Social Sciences, 36(2), 101-109.

https://doi.org/10.1080/09718923.2013.11893287

Miller, C., Martin, J., & Hargreaves, D. (2012). Mediator phosphorylation prevents stress
response transcription during non-stress conditions. Journal of Biological Chemistry, 287(53),

44017-44026. https://doi.org/10.1074/jbc.M112.414921

Mohajan, H. K. (2018). Qualitative research methodology in social sciences. Journal of
Economic Development, Environment and People, 7(1), 23-35.

https://doi.org/10.26458/jedep.v7i1.506

Mohd, I., Hussein, N., & Omar, M. (2016). Enhancing students engagement through blended
learning satisfaction and lecturer support. 175-180. 10.1109/ICEED.2016.7856067.

Moolenaar, N., Daly, A. J., & Sleegers, P. J. C. (2010). Occupying the principal position:
Examining relationships between transformational leadership, social network position, and

schools' innovative climate. Educational Administration Quarterly, 46(5), 623-670.

101

© University of Pretoria


https://doi.org/10.14221/ajte.2017v42n5.5
https://doi.org/10.1016/S0742-051X(99)00025-6
https://doi.org/10.1016/S0742-051X(99)00025-6
https://doi.org/10.26458/jedep.v7i1.506

ﬁ R AT

Morgan, J., Atkin, C., Adedeji, S., & Sieve, A. (2006). The condition of teachers and teaching in
rural schools. Montreal, Canada: UNESCO Institute for Statistics.

Motala, E., & Pampallis, J. (2001). Education and Equity. The impact of state policies on South
African education. Johannesburg: Heinemann

Motshekga, A. (2011). Teachers are the key! Naptosa Insight, 5(2), 6.

Msila, V. (2012). Black parental involvement in South African rural schools: Will parents ever
help in enhancing effective school management? Journal of Education and Social Research,

2, 303-313. https://doi.org/10.5901/jesr.2012.v2n2.303

Msila, V. (2017). Leaving a sinking ship? School principals in flight: Lessons and possible
solutions. Africa Education Review, 14(1), 87-104.

https://doi.org/10.1080/18146627.2017.1297411

Msomi, X. A. (2019). Experiences of grade 12 educators in teaching auditing aspect of the
accounting curriculum in Burlington circuit of Umlazi district (Doctoral dissertation).
University of KwaZulu-Natal.

Munthe, E. & Rogne, M .(2019). Research-Based Teacher Education. In M. Peters (Ed.),

Encyclopedia of Teacher Education (pp. 1-8). Springer. https://doi.org/10.1007/978-981-13-

1179-6 53-1

Mushtag, R., Shoib, S., Shah, T., & Mushtaq, S. (2014). Relationship between loneliness,
psychiatric disorders, and physical health? A review on the psychological aspects of
loneliness. Journal of Clinical and Diagnostic Research, 8(9), WE01-04.

https://doi.org/10.7860/JCDR/2014/9642.4828

102

© University of Pretoria



Ncama, S. P. (2021). Exploring teachers' experiences of teaching accounting in rural schools: A
case of novice teachers in Zululand district. Family Therapy, 49(2), 116-127.

https://doi.org/10.1111/1467-6427.12254

Nelson Mandela Foundation 2005. Emerging Voices. Cape Town: HSRC Press.
Neubauer, B. E., Witkop, C. T., & Varpio, L. (2019). How phenomenology can help us learn
from the experiences of others. Perspectives on medical education, 8(2), 90-97.

https://doi.org/10.1007/s40037-019-0509-2

Nnebue, C. (2010). Informed Consent In Research. Nigerian Medical Journal, 51(1), 7-10.

https://doi.org/10.4103/0300-1652.62652

Nolan, T., & Kipers, W. (2009). Organizational climate, organizational culture, and workplace
relationships. In M. L. Turner (Ed.), Friends and enemies in organizations (pp. 57-77).

Palgrave Macmillan. https://doi.org/10.1057/9780230244436 4

O’Donnell, K., Glover, V., Holbrook, J., & O'Connor, T. (2014). Maternal prenatal anxiety and
child brain-derived neurotrophic factor (BDNF) genotype: Effects on internalizing symptoms
from 4 to 15 years of age. Development and Psychopathology, 26, 1255-1266.

https://doi.org/10.1017/S095457941400100X

OECD. (2013). OECD guidelines on measuring subjective well-being. OECD Publishing.

https://doi.org/10.1787/9789264191655-en

OECD. (2015). How's life? 2015: Measuring well-being. OECD Publishing.

https://doi.org/10.1787/how life-2015-en

Park, N., Peterson, C., & Seligman, M. E. P. (2006). Character strengths in fifty-four nations and
the fifty US states. Journal of Positive Psychology, 1, 118-129.

https://doi.org/10.1080/17439760600619567

103

© University of Pretoria


https://doi.org/10.1080/17439760600619567

Peiro, Jose & Ayala, Yarid & Tordera, Nuria & Lorente, Laura & Rodriguez, Isabel. (2014).
SUSTAINABLE WELL-BEING AT WORK: A REVIEW AND REFORMULATION.
Papeles del Psicologo. 34. 5.

Peter, U. (2008). Motivation and job performance of teaching staff in secondary schools of the
accounting curriculum in Burlington circuit of Umlazi district (Doctoral thesis). Retrieved

from http://pmg-assets.s3-website-eu-west-1.amazonaws.com/180126draftruraledupolicy.pdf

Reis, H. T., & Gable, S. L. (2015). Responsiveness. Current Opinion in Psychology, 1, 67—71.
https://doi. org/10.1016/j.copsyc.2015.01.001.

Reker, G. T., & Wong, P. T. P. (1988). Aging as an individual process: Toward a theory of
personal meaning. In J. E. Birren & V. L. Bengston (Eds.), Emergent theories of aging (pp.
214-246). New York, NY: Springer.

Roberts, B. W., & Davis, J. P. (2016). Young adulthood is the crucible of personality
development. Emerging Adulthood, 4(5), 318-326.

https://doi.org/10.1177/2167696816653052

Roberts, R. (2007). Companionable Learning: The Development of Resilient Wellbeing From
Birth To Three. Paper delivered to the 15th annual conference of European Early Childhood
Education Research Association, Dublin. p.6.

Roffey, S. (2011a). Changing Behaviour in Schools: Promoting Positive Relationships and
Wellbeing. London: Sage Publications.

Roffey, S. (2011b). The New Teacher’s Survival Guide to Behaviour, 2nd Edition. London, Sage

Publications

104

© University of Pretoria



Roos, V., & Du Toit, F. (2014). Perceptions of effective relationships in an institutional care
setting for older people. SA Journal of Industrial Psychology/ SA Tydskrif vir Bedryfsielkunde,

40(1), Art. #1139, 9 pages. https://doi.org/10.4102/sajip.v40i1.1139

Ross, Scott & Romer, Natalie & Horner, Robert. (2012). Teacher Well-Being and the
Implementation of School-Wide Positive Behavior Interventions and Supports. Journal of
Positive Behavior Interventions. https://doi.org/14. 118-128. 10.1177/1098300711413820.

Ryff, C. D. (2014). Psychological well-being revisited: Advances in the science and practice of
eudaimonia. Psychotherapy and Psychosomatics, 83, 10-28.

Ryff, C. D. (2018). Well-being with soul: Science in pursuit of human potential. Perspectives on

Psychological Science, 13(2), 242-248. https://doi.org/10.1177/1745691617699836

Ryff, C. D., & Singer, B. H. (2008). Know Thyself and Become What You Are: A Eudaimonic
Approach to Psychological Well-Being. Journal of Happiness Studies, 9, 13-39.

http://dx.doi.org/10.1007/s10902-006-9019-0

Sanders, M. G,. & Sheldon, S. B. (2009). Principals matter: A guide to school, family, and
community partnerships. Corwin: A SAGE Company.

Saunders, M., Lewis, P., & Thornhill, A. (2012). Research methods for business students.
Pearson Education Limited.

Scott, M. (2017). Preparing today's students for tomorrow's world. New South Wales

Department of Education. https://education.nsw.gov.au/our-priorities/innovate-for-the-

future/education-for-a-changingworld/thoughts-on-the-future/preparing-todays-students-for-

tomorrow

Seligman, M. E. P. (2011). Flourish. Free Press.

105

© University of Pretoria


https://education.nsw.gov.au/our-priorities/innovate-for-the-future/education-for-a-changingworld/thoughts-on-the-future/preparing-todays-students-for-tomorrow
https://education.nsw.gov.au/our-priorities/innovate-for-the-future/education-for-a-changingworld/thoughts-on-the-future/preparing-todays-students-for-tomorrow
https://education.nsw.gov.au/our-priorities/innovate-for-the-future/education-for-a-changingworld/thoughts-on-the-future/preparing-todays-students-for-tomorrow

Seo, H.-J., & Park, S.-H. (2019). Challenges facing small and medium-sized public secondary
schools in related subjects. Journal of Economic Development, Environment and People, 8(3),
1772-17809.

Serpa, S., & Ferreira, C. M. (2018). Sociological problem and social problem: Contributions to a
discussion. Sociology and Anthropology, 6(2), 97-107.

https://doi.org/10.13189/sa.2018.060204

Sheldon, S. B., & Epstein, J. L. (2002). Improving Student Behavior and School Discipline with
Family and Community Involvement. Education and Urban Society, 35(1), 4—

26. https://doi.org/10.1177/001312402237212

Shenton, A. K. (2004). Strategies for ensuring trustworthiness in qualitative research projects.
Education for Information, 22(2), 63-75.

Silva, C. B. B., Ferraz, G. C., & Pereira, L. V. (2014). What is the difference between
quantitative and qualitative research?. Anais Brasileiros de Dermatologia, 89(4), 609-615.

Simbula, S., Panari, C., Guglielmi, D & Fraccaroli, F. (2012). Teachers’ well-being and
effectiveness: The role of the interplay between job demands and job resources. Procedia -

Social and Behavioral Sciences, 69, 729—738. https://doi.org/10.1016/j.sbspro.2012.11.467

Smith-Acufia, S. (2011). System theory in action: Application to individual, couple and family
therapy. Psychoanalytic Social Psychology, 87(2), 228-245.

Spilt, J.L., Koomen, H.M.Y., & Thijs, J.T. (2011). Teacher wellbeing: The importance of
teacher-student relationships. Educational Psychology Review, 23(4), 457-477.

Statistics South Africa. (2019). General Household Survey 2018.

https://www.statssa.qov.za/publications/P0318/P03182018.pdf

106

© University of Pretoria


https://doi.org/10.1177/001312402237212
https://www.statssa.gov.za/publications/P0318/P03182018.pdf

Stavrova, O & Luhmann, M. (2015). Social connectedness as a source and consequence of
meaning in life. The Journal of Positive Psychology. DOI:10.1080/17439760.2015.1117127

Steger, M. F. (2012). Experiencing meaning in life: Optimal functioning at the nexus of well-
being, psychopathology, and spirituality. In P. T. P. Wong (Ed.), The human quest for
meaning: A handbook of psychological research and clinical applications (2nd ed., pp. 165-
185). Taylor & Francis Group.

Steger, M. F. (2012). Making meaning in life. Psychological Inquiry, 23(4), 381-385.
https://doi.org/10.1080/1047840X.2012.720832.

Steger, M.S., Joo Yeon, S.Y & Fitch-Martin, A. (2013). Is meaning in life a flagship indicator of

well-being? Journal of Happiness Studies, 14(1), 10-23. https://doi.org/10.1007/s10902-011-

9309-1

Stright, A. D., & Yeo, K. J. (2014). Maternal parenting styles, school involvement, and
children’s school achievement. In L. M. Padilla-Walker & G. Carlo (Eds.), Prosocial
development: A multidimensional approach (pp. 147-162). Pearson.

Sujatha, K. (2011a). Module 4: Managing External Relations. In: Improving school management
from successful schools (pp. 192-210). ANTRIEP (Asian Network of Training and Research
Institutions in Educational Planning), NUEPA (National Institute of Educational Planning and

Administration). Retrieved from http://unesdoc.unesco.org/images/0022/002205/220543E.pdf

Tang, Y.-Y., Holzel, B. K., & Posner, M. I. (2015). The neuroscience of mindfulness meditation.

Nature Reviews Neuroscience, 16(4), 213-225. https://doi.org/10.1038/nrn3916

Taylor, P & Mulhall, A. (2001). Linking learning environments through agricultural experience
— enhancing the learning process in rural primary schools. International Journal of

Educational Development, 21(2):135-148. https://doi.org/10.1016/S0738-0593(00)00036-5

107

© University of Pretoria



Y
UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA

W YVUNIBESITHI YA PRETORIA

Torrington, D., Hall, L. and Taylor, S. (2008). Human Resource Management, 7th edition. Essex:
Pearson Education Limited

Tough, H., Siegrist, J., & Fekete, C. (2017). Social relationships, mental health and wellbeing in
physical disability: a systematic review. BMC public health, 17(1), 414.

https://doi.org/10.1186/s12889-017-4308-6

Turban, D. B., & Wan. Y. (2016). Relationship of eudaimonia and hedonia with work
outcomes. Journal of Managerial Psychology, 31(7-8), 1006 - 1020.

https://doi.org/10.1108/JMP-01-2015-0018

Umberson, D., & Montez, J. K. (2010). Social relationships and health: A flashpoint for health
policy. Journal of Health and Social Behavior, 51(Suppl), S54-S66.

https://doi.org/10.1177/0022146510383501

Valente, S., Lourenco, A. A., & Németh, Z. (2020). School conflicts: Causes and management
strategies in classroom relationships. In A. A. Lourenco & M. C. Németh (Eds.),

Interpersonal relationships (pp. 3-22). IntechOpen. https://doi.org/10.5772/intechopen.95395

Varpio, L., Paradis, E., Uijtdehaage, S., & Young, M. (2019). The distinctions between theory,
theoretical framework, and conceptual framework. Academic Medicine, 94(12), 1850-1855.

https://doi.org/10.1097/ACM.0000000000003075

Veenhoven, R. (2008). Healthy happiness: Effects of happiness on physical health and the
consequences for preventive health care. Journal of Happiness Studies, 9(3), 449-4609.

https://doi.org/10.1007/s10902-006-9042-1

Wang, S.-Y., Wong, Y. J,, Yeh, K.-H., & Wang, L. (2018). What makes a meaningful life?
Examining the effects of interpersonal harmony, dialectical coping, and nonattachment. Asian

Journal of Social Psychology, 21, 198-204. https://doi. org/10.1111/ajsp.12212.

108

© University of Pretoria



Warren, M.A., & Donaldson, S.1. (2018). The international landscape of positive psychology
research: A systematic review. International Journal of Wellbeing, 8, 50-70.

Waterman, A. S. (2008). Reconsidering happiness: A eudaimonist’s perspective. Journal of
Positive Psychology, 3(4), 234-2ps://doi.org/10.1002/9781118996 874.ch10.

Wessels, E & Wood, L. (2019). Fostering teachers’ experiences of well-being: A participatory
action learning and action research approach. South African Journal of Education, 39(1).
https://doi.org/10.15700/saje.v39n1al619

Willemse, M & Deacon, E. (2015). Experiencing a sense of calling: The influence of meaningful
work on teachers’ work attitudes. SA Journal of Industrial Psychology, 41.
https://doi.org/10.4102/sajip. v41i1.1274

Willig, C. (2013). Introducing qualitative research in psychology (3rd ed.) Sage.

Wissing, M. P., Schutte, L., & Wilson F, A. (2019). Cultures of positivity: Interconnectedness as
a way of being. In I. Eloff (Ed.), Handbook of Quality of Life in African Societies:

International Handbooks of Quality of Life (pp. 3-22). d0i:10.1007/978-3-030-15367-0

Wong, P. (2016). A Decade of Meaning: Past, Present, and Future. Journal of Constructivist

Psychology, 29(4), 309-325. https://doi.org/10.1080/10720537.2015.1119090.

Wong, P. T. (2011). Positive psychology 2.0: Towards a balanced interactive model of the good
life. Canadian Psychology, 52(2), 69-81.

World Health Organisation. (1947) WHO Definition of Health (preamble to the Constitution of
the World Health Organization as adopted by the International Health Conference, New York,

19-22 June 1946), World Health Organisation..

109

© University of Pretoria



Wright, T.A.; Cropanzano, R.; Bonett, D.G.(2007) The moderating role of employee positive
well-being on the relation between job satisfaction and job performance Journal of

Occupational Health Psychology, 12, 93-104. https://doi.org/10.1037/1076-8998.12.2.93.

Zedan, R. (2012). Parents' involvement among the Arab ethnic minority in the State of Israel.

(Unpublished master's thesis). Retrieved from

https://www.academia.edu/1944747/Parents involvement among the Arab ethnic minority

in the State of Israel

© University of Pretoria

110



Appendices

Annexure A: Ethics Approval Letter

&
"_. Faculty of Humanities
v ‘1 “_....' enskapg Lo
15 November 2021
Dear Mrs SA Maseko
Project Title: Relational well-being experiences of rural primary school
teachers in South Africa

Researcher: Mrs SA Maseko
Supervisor(s): Dr S Chigeza
Department: Psychology
Reference number: 28000367 (HUM032/0521)
Degree: Masters

I have pleasure in informing you that the above application was approved by the Research

Ethics Committee on 15 November 2021. Data collection may therefore commence.

Please note that this approval is based on the assumption that the research will be carried out
along the lines laid out in the proposal. Should the actual research depart significantly from the
proposed research, it will be necessary to apply for a new research approval and ethical

clearance.

We wish you success with the project. Sincerely,

A~

Prof Karen Harris
Chair: Research Ethics Committee Faculty of Humanities UNIVERSITY OF PRETORIA
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Annexure B: Permission Letter from Mpumalanga Department of Education
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iy “ MPUMALANGA FROVINCE
] REPUIELIC OF SOUTH AFRICA

Iamangs Bullding, Govammant Bouwsard, Rivers da Pai, Wpumakinga Provinos
Prisate Bag %1154, Mbomeela, 1203
Ted: 013 765 E65ZYET1E, Toll Free Ling: D800 200 116

L e Temfundvo, Limmgnngs we Fundo Dwpaimman] wan Cnderwyz Sl szrmyic ya Drypomdan

Sasabona Maseako

Private Bag <20

Hatfield

oo2a

Ermail: sasabonamabs@amail.com
Cell: 083 5111 887

RE: RELATIONAL WELL-BEING EXPERIENCES OF RURAL PRIMARY SCHOOL
TEACHERS IN SOUTH AFRICA

Your application to conduct research study was received and is therefore acknowledged. The
fittle of your research project reads: “Relational well-being experiences of rural primary
school teachers in South Africa”. | trust that the aims and the cbjectives of the study will benefit
the whole deparimeant especially the beneficiaries. Your request is approved subject o you
observing the provisiens of the departmental research policy which is available in the departmeant
website, You are requested to adhere to your university's research ethics as spelt out in your
research ethics.

I termis of the research policy, data or any research activity can be conducted after school hours
as per appointment with affected participants and COVID -19 reguiations to observed. You are
also requested to share your findings with the relevant sections of the depariment so that we may
consider implementing your findings if that will be in the best interest of the department. To this
affect, your final approved research report {both soft and hard copy) should be submitted ta the
dapartmant so that your recommeandations could be implemented. You may be raquired lo
prepare a presentation and present at the departments” annual research dialogue.

For more information kindly lialse with the depariment's research unit @ 013 786 5124/5148 Or
n.madihlabai mpuedu.gov.za

The department wishas you well in this imporiant project and pledges to give you the necessary

Suppaort you may need.

{E \GL\M 0% ;09 ; d02)

MRS LH MOYANE DATE
HEAD: EDUCATION
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Annexure C: Consent Form

Relational well-being experiences of rural primary school teachers in South Africa

'y

UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

{ETHICAL APPROVAL NUMBERY} (If available)

WRITTEN CONSENT TO PARTICIPATE IN THIS STUDY

I, (participant name), confirm that the person asking my consent to take

part in this research has told me about the nature, procedure, potential benefits and anticipated

inconvenience of participation.

STATEMENT

AGREE

DISAGR
EE

NOT
APPLICAB
LE

| understand that my participation is voluntary and that | am
free to withdraw at any time, without giving any reason, and

without any consequences or penalties.

| understand that information collected during the study will
not be linked to my identity and | give permission to the
researchers of this study to access the information.

I understand that this study has been reviewed by and received
ethics clearance from Research Ethics Committee Faculty of
Humanities of the University of Pretoria.
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I understand who will have access to personal information and
how the information will be stored with a clear understanding

that, | will not be linked to the information in any way.

| give consent that data gathered may be used for dissertation,
article publication, conference presentations and writing policy

briefs.

I understand how to raise a concern or make a complaint.

I consent to being audio recorded.

I consent to have my audio recordings be used in research
outputs such as publication of articles, thesis and conferences

as long as my identity is protected.

| give permission to be quoted directly in the research

publication whilst remaining anonymous.

I have sufficient opportunity to ask questions and | agree to take

part in the above study.

Name of Participant Date Signature

Name of person taking consent Date
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Annexure D: Participant Information Sheet
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TITLE OF THE STUDY
Relational well-being experiences of rural primary school teachers in South Africa

Hello, my name is Sasabona Maseko, | am currently a Master's student at the Faculty of
Humanities, University of Pretoria. You are being invited to take part in my research study.
Before you decide to participate in this study, it is important that you understand why the
research is being done and what it will involve. Please take some time to read the following
information carefully, which will explain the details of this research project. Please feel free to

ask the researcher if there is anything that is not clear or if you need more information.
WHAT IS THE PURPOSE OF THE STUDY?

The purpose of this study is to explore the relational well-being experiences of rural primary
school teachers in South Africa. There is limited research linked to relational well-being in the
workplace, particularly in teaching. | have decided to conduct a study on the relational well-
being of teachers to explore how relationships are linked to the well-being of teachers in rural
primary schools. The overall aim of this study is to gain a deeper understanding of the relational
well-being experiences and meaning attached to these relationships. An in-depth definition of

relational well-being experiences will be provided when required.
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WHY HAVE YOU BEEN INVITED TO PARTICIPATE?

The inclusion criteria in this study will be;

e Teachers willing to participate,

e Teachers with teaching experience of five years and above from quintile 1-3 ordinary

rural schools,
e Both males and females,
e Teachers who use English as a medium of instruction will be included.

Exclusion criteria will be the teachers with less than 5 years of teaching experience and Heads of

Departments (HOD).

WHAT IS THE NATURE OF MY PARTICIPATION IN THIS STUDY?

You will be expected to participate in a telephonic interview with me. The duration of the
interview will be scheduled to take 60 minutes per participant. This interview will be audio
recorded with your consent. | will provide time after the interview should you have any follow up

questions.

CAN | WITHDRAW FROM THIS STUDY EVEN AFTER HAVING AGREED TO

PARTICIPATE?

Participating in this study is voluntary and you are under no obligation to consent to
participation. If you do decide to take part, you will be given this information sheet to keep and
be asked to sign a written consent form through email. You are free to withdraw at any time and
without giving a reason if you decide not to take part in the study without negative consequences

or being penalised.
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WILL THE INFORMATION THAT I CONVEY TO THE RESEARCHER BE KEPT

CONFIDENTIAL?

Anonymity will be ensured by assigning pseudo names/numbers to each participant, and that will
be used in all research notes and documents. Reporting of findings will be anonymous, only the
researchers of this study will have access to the information. Please note participant information
will be kept confidential, except in cases where the researcher is legally obliged to report

incidents such as abuse and suicide risk.

WHAT ARE THE POTENTIAL BENEFITS OF TAKING PART IN THIS STUDY?

There may be direct benefit to you for participation in this study. However, | hope that
information obtained from this study may provide you an opportunity to tell your story and share
your experiences. This study will assist in finding interventions that may assist teachers in

developing quality relationships that promote well-being in their work context.

WHAT ARE THE ANTICIPATED RISKS FROM TAKING PART IN THIS STUDY?

The anticipated risks in the participation of this study will be minimum. As a participant you may
experience fatigue through the duration of the interviews and the researcher will ensure that
break sessions are taken in between. However, given that the subject matter is sensitive and

personal, some participants may experience discomfort and distress.

WHAT WILL HAPPEN IN THE UNLIKELY EVENT THAT SOME FORM OF
DISCOMFORT OCCURS AS A RESULT OF TAKING PART IN THIS RESEARCH

STUDY?
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The teachers who will be participants may encounter emotional discomfort and will be referred
by the researcher to the counselling psychologist which covers the Ehlanzeni, Gert Sibande, and

Nkangala districts, at a cost due to the researcher.

HOW WILL THE RESEARCHER(S) PROTECT THE SECURITY OF DATA?

Participant information in hard copies of raw data will be locked in the cabinet and electronic
data will be kept in a file that is password protected in the Department of Psychology. Interview
transcripts and audio recordings will be password protected archived at the Department of
Psychology for 15 years. Future use of the data will be subject to future Research Ethics Review

and approval if applicable.

WHAT WILL THE RESEARCH DATA BE USED FOR?

The data collected from this study will be used for the researcher’s dissertation, national and
international conference presentations, policy briefs, and publications. Once the study is
completed, results will be available for participants on request for further research in form of

secondary data analysis.

WILL I BE PAID TO TAKE PART IN THIS STUDY?

No, there will be no reimbursement to participants of this study.

HAS THE STUDY RECEIVED ETHICS APPROVAL?

This study has received written approval from the Research Ethics Committee of the Faculty of
Humanities, University of Pretoria. The ethical approval number is..... A copy of the approval

letter can be provided to you on request.

HOW WILL | BE INFORMED OF THE FINDINGS/RESULTS OF THE RESEARCH?
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Once the study is completed, results will be available for participants on request through the

researcher, Ms S Maseko.

WHO SHOULD | CONTACT IF | HAVE CONCERN, COMPLAINT, OR ANYTHING |

SHOULD KNOW ABOUT THE STUDY?

If you have questions about this study or you have experienced adverse effects as a result of
participating in this study, you may contact the researcher whose contact information is provided
below. If you have questions regarding the rights as a research participant, or if problems arise
which you do not feel you can discuss with the researcher, please contact the supervisor, and

contact details are below.

Thank you for taking the time to read this information sheet and in advance for participating in

this study.
Researcher

Name Surname: Sasabona Maseko
Contact number: 0835111887

Email address: sasabonamabs@gmail.com

Supervisor

Name: Dr. S. Chigeza
Contact number: 012 420 4015

Email address: shingairai.chigeza@up.ac.za
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Appendix E: Interview Schedule
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Project title:

Relational well-being experiences of rural primary school teachers in South Africa

Semi structured individual in-depth interview questions
e Acknowledging the participation of the participants

e May you please tell me a little about yourself?

Please tell me, what are your experiences of working at this school?
How do you relate with students?

How do you relate with peers?

How do you relate with the community around this school?

What are the most important relationships to you and why?

What do these relationships mean to you?

N o o a &~ w D Pe

How do they enhance your well-being?

Signed on (date):

Participant: Researcher:
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Appendix F: Letter of Editing

W ariaeer Fogifle fﬁﬁgﬁc‘fgﬂ Sereiced — marearsEgma com

Cape Town
31 March 2023

To whom it mnay concem,

This letter confimns that the manuscrpt detsiled below was edited for proper English
language grammar, punctustion, speling, and owverall style by & qualified and highly
expenenced native English-speaking editor:

Manuscript title: Relational well-being experiences of rural primary school

teachers in South Africa

Author Sasabona Annah Millicent Maseko

Meither the research content nor the asuthor's intentions were altered in any way during
the editing process. The edior makes no claim as to the accuracy of the research
content or objectives of the suthor. The document above as edited is grammatically
comect and ready for publication; however, the author has the abilty to accept or reject
the editor's suggestions and changes after the editing process is complete, and prior to
subrmission to any joumal or examining body.

V. 4

Marianne Kapp
0824813300
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