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This resource dossier on Education and Liberation brings together a variety

INTRODUCTION 7

of short papers on Education.

The aim of the dossier is fourfold:

To provide a simple introduction for people wanting a better understanding
of the role played by education in maintaining Apartheid society; and the role
that education can play in building a new South Africa free of racial oppression,
economic exploitation and social injustice;

To indicate some of the new strategies being developed by capital and the
state in the sphere of education; and the effects these are likely to have on
student struggles and the struggles of the oppressed and exploited in general;
To illustrate the proud history of resistance of our people to various forms

of racist education; the nature of this resistance and how it has evolved; and
To survey some of the developments in education in democratic countries -
the role of education in these countries, the problems that have been
encountered, and the successes that have been achieved.

The dossier can also be seen as a resource pack for the Education Charter campaign.
BEsides providing an introduction to the politics and economics of education, it

can also be used in seminars and workshops organised by organisations involved in
the campaign.

To stimulate debate and discussion, each section of the dossier contains a select
bibliography  of books and articles which provide a more rigorous and extensive
understanding of education and society. Each section also contains a brief intro-
duction which touches on the areas covered by the particular section.

AZASO , 1983
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1 INTRODUCTION

This resource dossier on Education and Liberation brings together a variety

of short papers on Education.

The aim of the dossier is fourfold:
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that education can play in buiiding a new South Africa free of racial oppression,
economic exploitation and social injustice;

2. To indicate some of the new strategies being developed by capital and the
state in the sphere of education; and the effects these are likely -to have on
student struggles and the struggles of the oppressed and exploited in general;

3. To illustrate the proud history of resistance of our people to various forms
of racist education; the nature of this resistance and how it has evolved; and

4, To survey some of the developments in education in democratic countries -
the role of cducation in these countries, the problems that have been
encountered, and the successes that have been achieved.

The dossier can also be seen as a resource pack for the Education Charter campaign.
BEsides providing an introduction to the politics and economics of education, it

can also be used in seminars and workshops organised by organisations involved in
the campaign.

To stimulate debate and discussion, each section of the dossier contains a select
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2. EDUCATION for Oppression

This section has as its focus the following two areas:

The role played by racist (Buntu, "gutter") education in maintaining Apartheid
oppression and exploitation; and

the new state initiatives in response to the education crisis; initiatives which
are designed to leave the basic foundations of racist education untouched.

Some of the papers attempt to provide a general theory of education under

capitalism. Others look more specifically at the particular role and functions

of Bantu education.
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- We have tasted repression, but I cannot help but get the

!
!
:

6.

feeling that the major wave could still be on its way.

And so I would argue - and I would argue strongly - that the
time is right now for us alsd to consolidate. The task facing
us now is - as with the Democratic Movement as a whole -

ta strengthen our base,
to further educate ourselves,
to tighten and discipline our organisation.

—

b ) That does not mean that the student movement must not play a
pudlic rofe or that we should not engage in exciting work -
but it does mean that it is our responsibility to ensure that

‘%1<Trg7 vie rayc “Both the organisation and the strength to continue

take forward the struggle for a denocratic education.

As a memder of the AZASO executive said at their Congress
twe days ago:

“We do not need orators. Students' emotions have already
bezzin &ppealed to in the 1970's. What is needed is

creative organisers."”
(Z?:) s tr2 end ol the AZASO Congress, Black university students

vziled on other democratic students to join them in launching
*campiigh to draw up an "Education Charter® for democratic

.
Fomd <
Lutn Afrinang

ties s

By launching such a campaign, they have committed themselves

to consolidating and building up the student movement by
carefully and systematically ascertaining and then later
formulating the true demands of the majority of South Africans
for a democratic education in a future democratic South Africa.

And it is in the context of such a campaign - and the context
of the consolidation and progress of the student movement -

(]g) that we should view this festival.

“Education : Weapon and Tool" provides us with the opportunity

to get together - to discuss and clarify our ideas on both the
« q] Z type of education we would want and - most importantly - how
;4 /we intend getting there.

The sphere of education is both an exciting and a particularly
complex one. Let's use this opportunity to ensure that we
will take the education struggle forwzrd with the clarity and
momentum with which it has progressed so far.
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= South Africa today is in a state of crisis. The crisis lies

deep and is far-reaching: it has its roots in the economy,
but is equally manifested in all other spheres of ljfe - the
political, the social and, importantly, the ideological. 1In
the current crisis, the state has been forced to recognise
the profound and structural form of the problems facing it,
and it has rezalised that a defective, low-keyed tinkering.
witn various mechanisms will not be enough. The state has
the, =7ore responded actively, attempting to control and
chammeal the changes through reform and, since reform of any
king upens up uncertainty, the state has simultaneously be-
came wore repressive. The issues are far from resolved:

wae Znoice wnet lies before South Africans is whether the
present iitersest groups retain their power by means of piece-
meal reform {and perhaps reaction), or whether the pace and
force of change will bring about a deep and serious trans-
formation; a restructuring which will alter all facets of our
lives. In these times, there is no room for passive bystan-
ders: the crisis affects everyone, and we can all play a
part in the restructuring, especially in those areas in which
we are best equipped. For those at universities, it is the
arena of education,

In recent times, the state has responded to the crisis by ap-
pointing commissions of inquiry into labour relations!
(Wiehahn), urban blacks and labour migration (Riekert}. educa-
tion {de Lange), health (Reynders) and, of course, security
(Rabie). It has put many of the recommendations into law
already, easing restrictions in some cases, tightening others
(such as the proposed 'Orderly Movement of Black Persons' which
puts another nail -into the coffin of migrant workers) Capi-
tal.likewise has not been idle during this period: ‘the
vehicle of liberal capital, the Urban Foundation, is enthu-
siasticelly aiding the creation of a black middle-class, and
preaching the ideology of free market enterprise. These

same c.eployess, perhaps not surprisingly, are simultaneously
attempting to crush the trade union movement, through dis-
missais and retrenchments of their members. The government

is beleagured : there is a right wing backlash against its
reforiis on the one side, and an incréasing pressure from
damocratic movements on the other.

It is aJainst this background that we have to view the educa-
tion system, and particularly universities, and assess how
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to respond to the crisis of legitimacy and ideology that
T threatens the present structure. Education is a double-edged
weapon: it can be used to fight for democracy and freedom;
more commonly it is a weapon in the hands of capital and the
state to oppress and control.

The Political Ecdnomy of Education

Education in general performs the role of reproducing the
class system, and ensuring that the status-quo is not
seriously challenged. Social control begins informally,

in the family, with processes of socialization, whereby
children are inculcated with the attitudes, values and beliefs
of their parents. It becomes formal in the-schooling system
where, as Bowles and Gintis argue (1),

“schooling has been at once something done for the
poor and to the poor."

They agree that, “the politics of education should be under-
stood in terms of the need for social control in an unequal
and rapidly changing economic order", and it is clear that

the education system is a method of disciplining young people,
with a view to producing a dominated and quiescent adult
popuiation.

One of the main features of an education system is to allocate
individuals to places in society, eYpecially to produce and
reproduce & ciass-stratified and divided labour force for
capitalist production. Education, at its very roots there-
fore, is fundamentally unequal, and seeks to reproduce in-
equality. But the inequality is not restricted to the educa-
tional sphere; this is just a class-rehearsal for real life:
the education system aims to reproduce economic inequality
and, in South Africa, political inequality as well. In so
doing, it distorts and stunts personal development.

The combination of formal and informal education - schools

and universities, as well as socialization in the family,

and the media, gives rise to the production of forms of

consciousness which lead people intgp accepting their allo-
cated roles as workers, managers or bureaucrats in a trouble-
free, unquestioning way. The structure of education {in South
Africa reinforces the main divisions of our society: racial/
ethnic identities, sexual differrntiation and oppression and,
often overlaid and concealed by the previous two,'class di-
visions.

But, education is not without its own contradictions. Again,
in the words of Bowles and Gintis the education system,
while it

“served the interests of profit and political stability,
it has hardly been a finely tuned instrument of manipu-
lation in the hands of socia]ly dominant groups. Schools
and colleges do indeed help justify inequality, but they
have also become arenas 1in which a highly political
8 egalitarian consciousness has developed among some
parents, teachers and students" (2).

N3 “ -w--,,w....-;.;,.‘, > "&‘“ T Py e
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In short, there is room for manoeuvre in the educational sphere,
i —— in which progressive and democratic individuals and groups are
! able to struggle for their ideals. Education, and especially
‘ tertiary education, deals with the ideological terrain. The
university, if it has a contribution to make, equips people
with intellectual skills: how to werk with one's head, and
to be analyticals There is an important role for students
and academics in this arena, to challenge the dominanf myths,
and to demystify the deeply-held assumptions and prejudices
of our society. Importantly, too, it is not enough merely to
dismantle the ideological barriers - there is a further duty
to act upon the beliefs and insights gained in the privileged
community of the university, for the university is a place
for the elite, very few workers, or working-class pecple
find themselves in the lecturz halls.

C em———y

i However, it must be remembered that the roots of repression
and inequality lie not .in the educational system, but in the
structure of the capitalist economy, and the social forms it
gives rise to. In countries like Britain and America, there
have been numerous attempts at educaticnal reform, all of
which have failed, because they failed to confront this basic
truth; they have failed to challenge the real foundations of
exploitation and oppression, which lie in the structure of
property relations and power in the economy of a country.

This is a useful perspective therefore: most educational
problems do not have their origins inh the educational struc-
ture, but arise from the operations of a society based on a
capitalist economy; the contradictions of capitalism are re-~
flected in the educational sphere. A further concomitant is
that attempts at reform of the educational system ajone are
never adequate. At best, it must be seen as a short-tern
goal, to be placed in proper perspective in the context of
long-term demands as well, demands which will challenge the
structure of power in South Africa.

For instance, the call for compulsory and free education for
i all people in South Africa opened up certain possibilities,

1 but is not necessarily a progressive demand. Compulsory

) education is a positive menace if all it means is that Bantu
education and gutter education is thrust down the throats of
all the dominated population, but with more efficiency than
before. Nor is'it necessarily a progressive demand for equal
education either. Education for whites in this country s
far from ideal; it too is attempting to allocate people to

/@f positions in a racist, capitalist state. We need a entirely
new education; but it can only be effective if it is linked
377/117 to fundamental changes in the political, economic, social
h and cultural 1ife of our society.

‘ From this, two lessons can be drawn. Firstly, democrats and

/Q{ progressives who wish to involve themselves in the sphere

of education, have a responsibility to challenge the quality

of that education, and should try to do so from a position
;76; />7 of strength - by being well armed with knowledge and with suc-

/ cessful organisation. Secondly, from this position of strength,

they should forge alliances with democratic groups who are
working for progressive change in South Africa, who question
and cnallenge both the political and economic order: organi-
sations such as the independent trade union movement and

- —ew s ey > I 27 FRIFIIE i S
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democratic community organisations. i

The Bourgeois University

On a previous occasion (3), I -have spoken about how South
African universities have always reflected the dominant pre-
judices and contradictions of our society. How, for example,
our universities have systematically discriminated on grounds
of sex and race, despite high-sounding principles which deny
it. More seriously, universities discriminate on grounds

of class. It is extremely rare for working class people to
enter the sphere of tertiary educaticn rather, our places of
higher learning are institutions for the training of the next
generation of managers, bureaucrats, supervisors and exploit-
ers - and the majority of them are drawn from the same middle
classes which presently control and deminate.

Universities perpetuate the class division which separates
mental from manual labour, and portrays intellectual work !
as being somshow more "valuable", giving such people the
“ight" and the ability to exploit working people. This
separatici creates a distortion in our development, for as
inteilectuals, people in universities tend to talk to
businessmen, odministrators and other academics. With a few
notable exceptions, university courses seldom expose students
to the prebiems of the working class - factories, ghettoes,
couatter camps, unemployment, poverty, etc. We are left with
a treameniad, ¢litist view - we are not encouraged to see
socievy 3¢ a winle, and to analyse sgd understand the con-
i tert Tink cetween wealth and poverty.

Even the structure of the university tends to fragment vision
and knowledge. The institution is highly structured, hier-
archical, divided by disciplinary boundaries. New and ground-
breaking interdisciplinary courses have to fight for their
very survival against departments which feel threatened by
encroachment, and which hold up academic "discipline" as their
bankrupt call for purity. The pinnacle of achievement in the
academic world - the PhD. - exemplifies the point: it is
research in which the individual selects a teopic, narrows it
down, and becomes a specialist in it.

Most of the funding for universities comes from twa sources:
the state, and capital. Both make substantial contributions
to the finances and, to varying degrees, both make demands
and have expectations of the university and its graduates.
To take a small example, my own department - Social Anthro-
pology - began life at Wits in 1922 under the name of Bantu
Studies, and it was set up by means of a generous grant from
the Council of Education and, intriguingly, Wenela - the l
Witwatersrand Native Labour Recruiting Organisation. Within

a year, the department was offering a diplome course in Bantu
Administration, directly awmed at district offiers, magistrates,
compound managers, etc; in other words, it was a course for
those who administered and controlled the lives of black

South Africans.

Struggles on the Campus

I remarked earlier that education (and universities) reflect — =
the contradictions of the wider society. Much of the pre-
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ceeding account is about domination and control. But oppres-
. sion gives rise to resistance and struggle, which takes place ——
within the university, as elsewhere. The university is not
monolithic, it is subject to conflicting demands from many
sides, and these are contradictions which can be prised open
and exploited. It is difficult to offer general observations
about campus stryggles. Each campus is located in a different
centre, and local conditions influence issues on campus.
Also, each campus has had a different historical experience,
that sets a tone for campus politics. issues that appear to
be high priority at, say, Rhodes, may not arise in Cape Town.
For instance, the "cricket tour" affair in Durban didn’'t
touch other campuses, and the "Koornhof affair" at Wits was
a local event.

The lessons of campus politics in recent years have been that,
while a progressive leadership is vital, so too is the need

to draw in a broad base of committed students, willing to

work quietly but hard on the important subcommittees and
groups, such as projects comms and ERC's. It is here that the
4 real lessons of commitment, democracy and discipline are learnt,
and they are an education which is seldom forgotten. The im-
portance of these campus organisations cannot be overstressed,
for they are self-educative. There are numerous skills to be
learnt: how to work co-operatively, when to call a meeting,
when to beat a tactical retreat, etc.

It is no coincidence that a considerable white left now exists
off-campus, with real achievements to its credit. This

broad category of people are mostly drawn from the mid-seven-
ties group of graduates, people who learnt their politics and
practices in the wages comms, etc., in other words, lows
keyed student politics and organisation. These are impartfant
resources and allies to the present generation of students
who, in turn, will swell the ranks of the off-campus left

How different this is from the high-profile protest politics
of the sixties, which generated a brief, enthusiastic, but
superficial commitment, mostly founded in liberal attitudes.

{ The 1eft on the campuses have often been portrayed as being
out of touch and out of step with wider political opinion.
Recent events have shown this view to be untrue. Student
participation in the anti-Republic day events, and their
assistance to workers and community struggles, shows them
to be alert and in harmony with the aspirations of the
majority of South Africa's people. There is a danger that
progressive students may begin to believe the protestations
of their detractors. The isolation of the university may
give rise to a fear of change, but democrats need have no
such fears, and should embrace change, and play a part in
moving it in a progressive direction.

/441 Let us turn our attention to more specifically campus-related
aspects of education. One of the most serious infringements
of students' rights is in the control over the curriculum.
f It is especially the case in the sciences, engineering and
33737 ;7 medicine, that the curriculum is so tightly structured that
the student has no free time. This has two effects: first,
| the student is completely controlled by the curriculum, 1"

and finds difficulty in exploring other areas of knowledge;
(\\_§econd, there is either no time available to engage in campus
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nolitics and other activities, or the student has no energy

at the end of an exhausting day of lectures and pracs. This
is a particularly serious problem when one considers that

what is learnt in the clessroom is often only a fraction of
the useful knowledge one gains at & university. As a teacher,
I value most Lhose students who have interests beyond the
narrow confines uf the classroom. they usually have a maturity
that comes from experience and practice in the self-learnt
arcas of student poiitics, wages comns, or cultural groups.

(Arising out of this, students have toth the right and the obii-
gation to demand that the university offers socialiy useful
knowledge in its courses. You should gquestion the structure
and content of courses, such as:

Toes your educelicn equip yueu to anaTyse South African
realities and evints?

- Does it equip you to act upon your understanding?

- Is your education elitist and class based? If so,
how can you redress the balance? - How can you make

your courses relevant to the mass of South ‘*Africa's
penple?

- The guality of the education : do you get your money's
worth?

- Do you have any say in course structure and curriculum?
- {(an you infiuence course direction?

-‘ -
- Are your lectuiers well trzinad, well informed and
acce,sitle? You have the right to criticise both
your lecturers and the courses.

- The social sciences often tackle subjects of social
relevance; what about the so-called "hard" sciences?

-~ Can you challenge the facade of "scientific objectiv-
ity" behind which science, engineering and medicine
tends to hide, when in fact they frequently serve
the interests of the state, the military, or capital?

These are but a few of the questions which need to be asked

and answered of the quality of university education. It must
not be forgotten that South Africa is a complex industrial
society. There are specialist skills that need to be obtained;
they are required by democrats in order to confront the sophis-
ticated working of an advanced capitalist state. As can be
seen in Zimbabwe or Mozambiyue, these skills are also essen-
tial in a country undergoing reconstruction.

Education : Weapon and Tool

I have argued thus iar that education usualiy serves the in-
terests of dominant groups in society, and also that educa-
tion reflects the major contradictions of society, which
opens up possibilities for the arena to be used as a meaning-
ful site of struggle. Given the privileged background from
which most university students come, it is a duty and respon-
sibility to attempt to redress the balance, and to put your
education and skills at the disposal of the dominated and
exploited population who have no access to the university.
Juluis Nyerere put it succinctiy:

R I I Sl L)
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"The purpose of learning is the advancement of man.
Knowledge which remains isolated from the people,

or which is used by a few to exploit others is therefore
a betrayal. It is a particularly vicious kind of theft
by false pretences. Students eat the bread and butfer

of peasants because they have promised a service in-the
future, If they are unable to or unwilling to provide
that service when the time comes, then the students have
stolen from the peasants as surely as if they had carried
of f their sacks of wheat in the night" (4).

It is not enough,therefore, for universities to call for aca-
demic freedom and, as Wits and Cape Town do, to import a
prominent speaker form overseas to make an annual incantation,
ljke a mortuary ritual, over the corpse of academic freedom.
The university must equally recognise its social responsibili-
ty, to the majority of South Africans, and we must put our
knowledge at their service. Terence Ranger is one who recog-
nises these academic responsibilities when he argues,

“Any sort of notion of academic freedom in independent
Africa had to be established and earned on the spot,
by carrying out the combined duty and privilege of
public proclamation of useful and sometimes dangerous
truths. In this way one might set up a tradition of
radical rather than bourgeois academic freedom" (5).

4

/
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Remaining Essentially Bantu.

Tnthen | have control of Natlve Education | will
réform [t so thattNatives will be taught' from
chiidhood to reallse that equality with Europeans
Is not for them, .. "

H.F, Verwoerd,

Minlster of Hative Affairs,

“The Bantu must be so educatec tha: they do not
want to become imitators, that they rersin essen-
tially Bantu.”

W.A. Marce,

Minister o Bavty EducdtiBn,

SECTION 1.

PRIOR TO 1948

8 antu education was introduced in 1955, M. Horrell has argued that

prior to this
"arrengemants for the administration of Africen
education were highly complicated, control belng divided
between the State, the Provincial Adrinstrations,
missionary socleties and the people the—selves.” (1)

Thus, undar the United Party, 90% of schools for blacks were not started
by the State at all, but werae largely the resul: of missionary enterprise
and were flnanced by overseas caplital, (2) These rission schools were
the major contributors to African education before the advent of Bantu
cducation, The mission schools were Vargely over-crowded and Inadequately

cquipped.

———— —— — —

1. muriel Horrell : "Banty Education to 1968 ; S.ALILR.R,; 1968; p. O,

Y Olive Walker : “Kaffirs are Lively”; Victor Gallancz; Londong 19495 .
». 183,
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“purlng my travals, | vislted dozens of ‘busht mission
schools out fn the back-blocks. Soms were Reld under:
trees, Others were la mud-and-wattle huts. Desks were
8 rarity; partitions and school-books even more so.
Children In dlfferent classes ususlly shared the same
room, and squuatted hainch to haunch on the floor.
Three diffarant lassins might be chanted sloud simul~
teneously In » cheerful chaos of young volces. Only o
modlcum of kiowledgs could thus be Imparted, and thet
only perrot-fashion." (3)

It was not untll 1922 that the central government had begun, to share

the cost of education for blatks. This was done malnly by paying the
salaries of teachers In soms miisionary schools, (§) rether than by
actually establishing schools. Missica schools had fo be registéred

with the state befors they were eligible for state support, and there
wers many schools, especislly In the rural areas, which "walted In vain
for years for registration and state ald." The officlal reason given for
this was thet thers wers not srough government school [nspectors to cover
all these mission schools, and. thers ore the number granted registration
was kept ot a minimum, (5)

The state contributed & fixed ymount, from Its general revenue account,
to black education. This smount was held constent untll 1945, Poll tax,
which was levied on Afrlvans, was used tc make up the sum, up to 194§,
when the state flnally undertook to flasnce black education from the
general revenue account dirsctly.

The state Involvemant In black educstion prior to the Nationallst
governnent was thus extrems}y limlted and amounted to merely supporting
enisting educational institutions. The principle, which was later adopted
by the Nationalists, thst Africans share the finsncial burden for thelr
education operated to minimise the state's contribution. Clesrly, the

3. Ibld, ; p. 18],

&, Ibid. ; p. 182,
S. Ibld. ; p. 1082, @\
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universally accepted responsibility of governmant to educate lts populs-
tion had been Ignored {n the case of the black populstion by successlive

South Africsn goverarcnts before the 1950°'s,

Another Interesting contributor to black education, although smsller then
the mission schools, was the African Night School Movement. Largely slmed
at adult education, this development began In 1925 when

“the Johannesburg commuhis€s founded thelr First

night schools In & Ferrelrastown slum. They taught by
candle-tight, without blezkboards or desks. The pupils
sat on benches and struggled with complicated polltical
doctrines at ths same tire as they learnt thelr letters.”

(&)

The Communists Party also started a night fchool in Durben, although this
one proved unsuccessful., In 1939, the African College was founded in
Johannesburg, ruvo largely by Wits Univers{ty students, and the Tesponse
to this sthool was very good. The Transvaal Teacheri' Assocfation also
begsn a night school in Johshnesburg during the war “ Roux has argued that
as @ result of the good response €o thése schools, sbout twenty other
night schools, of various sizes, soon cams into exletence,

*One Is especlally worthy of notice : the Africen Night
School run by the senior boys at King Edward VIl School
In a Jochannesburg subutb” it had about 150 puplis.* (7)

tn 1944, the Faderal Councll for non-European Adult Educstion was esta-
blished, which enabled the night school movement to podl [ts resources.
Conditions in these schools ware far from good desplte the “pithetically’
anxious' desire to learn on the part of the puplls, The schools were ham-
pered by lack of factlities, untrained teachers, and Trregular dttendsnce
by both teachers end puplis, However, adult education for Afflcans
flourished and by 1955, the Johannesburg Central! Committes for Non-Euro~
pean Contlnuation Classes had 26 schools with 2 770 aduTt students and

142 teachers,

o -k . wan—

6, Edward Roux 't "Time longgr than fope! 13 University of Wisconsin Press;
1972: paae 343, d P %Hb
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In Caope Town, the Cape Ncr-Iurcpean Night Schools Assoclation had 12
schoals with 1 200 African av¢d {olourcd vtudcnts, The Durban Group of
Schools for Bantu Adults had 25 night schools with 3 500 poople enrolkied.
There were also schools in places like Pictermaritzburg, Port Elizabeth,
East London, Welkom, Queerstown, Pietersburg and Cradock. (8a)

in the fliled of higher eduzaticr, In 1948 Fort Hare had only 238 students
taking degree courses, the vast majority being AfricensNThere were 143
Black students at Wits, 107 at UCY and 2359 in Natal, the majority of
which were Indiens. (8).

Thus, under the United Party, dlack education was sadly neglected. State
expenditure on African education In 1944 was RY 111 596, This meant that
R7-78 weas being sllocated per pupll, or H0c per heed of the African
population. (9) Moux has argued that In 1943, African education expenditure
would have to be multiplied by thirty=six to place it on the same level

as Europesn expenditure. (10)

There were only 587 586 pupils at school in 1945, less than 3% of which
were In post-primery classes. In 1941, only 5% of the African population
could be sald to be literate, (ll);

Africans did not accept the system without some protests, and there were
pleas for Improvements. Even in the misslon schools themselves, there were
frequant examples of unrest. For exampia, In 1946 at the Lovedale Mis-
slon School, the oldest and blgges! of sl African misslion.schools, a
revolt by soms A00 puplis led to the school being closed and & commission

of enquiry being established.

8a. N. Horretl 7 op. clt. ; p. 19.
8. E. poux f op. clt. ; p. 34A,
9. Ibld. ; p. b,

H

10, 1bid. p. 3%. et
1, Ibld. 3 p. N, J
= N

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.



67

Towards the end of the war, the Smuts Goverament had begun to reallise

that the system of black education wes inadequata and some new direc-
tions were proposed, These Included & diffarent system of flnsnce

which was Immediately [mplemented, ralsing the smount spent by the state
on blsck education to R10 083 820 by 1950-1. Howaver, the majority of

the new proposals were not carricd out by the new government wh|ch emarged
In the 1948 elections.

THE NATIONALISTS COME TO POWER

Upon assuning office the Nationslist government estsblished s number of
commissions of enquiry to examine, and make recommendations on, a number
of issves, These included the Bantu Education Comission under the chalr-
manship of Or, W, Elselen with the following terms of reference :

* a) The farmulation of the principles and alms of education
for Natives as an independent race, in which their
past and present , thelr inherent racial qualities,
thelr distinctive characteristics snd asptitude, and thelr
needs undar ever-chenging soclal conditions are taken
into consideration.

b) The extent to which the existing primary, secondsry and
vocationsl education system for Natlves and the training
of Native teachers should be modifled in respect of the
content and form of syllabuses In order to conform to the
proposed principles and aims, and to prepsre the Natlves
more effectively for thelr future occupations.* (12)

One can discern three basic principles governing the education of Afrlicans
under the Natfonalist government, These are that education of blacks must
be different to that of whites and of a special kind, It must be adapted
to the percelved distinctive characteristics of the black people; that (¢t
wmust be taught in the vernacular as far as possible; and that It must

not be pald for entlrely out of the state's genersl revenus account.

12, Horrell, H 3 op. cit ; p. &,
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These principles ara contained in the report of tha Eiselen Commission.

The cormission tabled its report in 1951, and Its recomrendations subse-
quently formed the basis of the Bantu EJucation Act of 1953. It proposed that
a separate educational system be established for blacks which would be
controlled by the central government and bo under the Deportment of Na-

tive Affalrs, rather then the Depurtment of Notional Education. 1t also
proposed greater emphasis co the tisc of *Bartu’ languages and that special
erphasis bs given to manual and vocational tralning. a trend which siready
existad In the mission schools. The parilicular cultural background of Af-
ricons was of central Importance Lo the commission :

" Educational practice must recognise that "\t has to deal with
a Bantu chlild, that is, & child tralned and conditioned In
Rantu culture, endowed with a knowledge of a Bantu language,
and imbued with values, Interests and behaviour patterns
learned at the knee of a Bontu mother. These facts must dic-
tate to a very large extent the content and methods of his
early education.” (13)

Spesking In the House of Parliament In 1953 the Native Affairs Minister,
Verwoerd, sald that :

" gantu Education must be controlled In conformity with the
pollcy of tha state: Good raclial relations could not exist
when education was given under the control of people who
created the wrong exgectations among the Bantu.

Education must traln and taach people In accordance with

thelr opportunities In Jife. in terms of the government's
plan for South Africa, there was no place for the Bantu in

the European community sbove the level of certain forms of
labour. Within thelr own areas, however, all doors were open,*

(1)

1). Quoted from Horrell, M : op. clt. 5 p. S.
18] Assendly, 1953-03-17; Hansard 10 cols. 3576 - 3585; quoted from Horrell,
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The Bantu Education Act of 1953, as amended In 1954, 1956, 1959 and 1961,

and the Bantu Speclal E£ducation Act of 1964, much |lke many government

acts in other flelds, dcals only with the broad outlines of the system,

and wide powers arc conferred on the Hinister of Native Affalrs to make
datalled regulations, Esscnilally the Act allows for three types of

schools : those cstablished and run by ' Bantu ' authorities, other
state-alded schools (which Included the missionary schools) and government
schools, which wers formerly under the various provinclal adninistrations. (15)
The Act also made It compulsory to register al] schools with the dcpartment,
and registration was tc be done at the discretion of the Minister,

In 1954 the government moved agalnst the misslon schools. This was done by
effectively reducing the amount of state aid, insisting on registration,
and by curtailing the actlvities of Independant teacher-training Instltu-
tions, Schools were also brought under the jurisdiction of the Group

Areas Act, Despite rejection of Bantu Education by the churches, the Dutch
Reform Church being the only exception, It was declded that there was no
alternative but to lease or sell the various schools to the government.
The Vocatlonst Educetion Act No. 70 of 1955 provided for state control

of technical colleges snd subsidised continuation classes. All part-time '
courses offered at certain technical colleges for Africans were thus stopped.
In 1955 all African adult education came under the control of the state

as well.

" It was lald down that al) classes ... must register annually
with the Cepartment of Bantu Education |Ff they catered for
ten or more puplis. They must operate during normal school
terms only, and be open for inspection by officials. Al
teachers® appolntments would be subject to Departmental ap~
proval, No pupil must be admitted unless ... over the age of
16 and lawfully resident in the area concerned.

If classes were in white areas applications for registration
must be accompanied by permits from the Group Aress Board,
No subsidies would he paid to these schools ... Should classes

15. Horrell, M s op, clt. 5 p. b.
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be In African urban townships o7 African rural areas, con-
trol of them must be handed ovar to the local Africe School
Board ... Voluntary white toachsrs vould not be alleved to
work In these classes. (16)

Thus, whereas the education of Séuth Afrita’s black population hed ori-~
glnally been tndependent of (and neglected by) the state prior te the

1948 election, by the mid-1950's all control was completely in the hands
of the central government, This opened the way for the Nationalist govern-~
ment to pursue thelr various *ideological® concerns in thexficldof black
education. For example, sevea Africam languages wearexrecognised #for educa-
tional purposes, and schoots segregated along ‘ethnic'tlines, Preference
was also glven to the devalopment of schoois In the ‘Bantu', ie, non-urban
aress.

" As far as the higher primary and post-primary schools are
concerned, it Is the intention to glve preference ta the Bantu
areas because this Is the first placd: where the Bantu deve-
lpoment must be promoted generally ... (1)t Is our policy to
resteict highes primary, but not partlcularly post-grimary,
education in the urban locations, but not in the Native areas ... "

an

The financing o Bantu Education was changed by the Act., The old Unlted
Poriy system, which had been abandoned In 1945, was reverted to, whereby
expenditure on Bantu Education was partially related to the smownt pald

In taxes by the Afrlcan population. A fixed amount was granted from the
General Revenus Account (R13 000 OOOlIn 1955) and then four=fifths of the
general tax pald by Afrlcans was sdded on. Thus the following table Indicates
the expendlture on Bantu Education for the years lndlcated :

16. ibid. ; p. 20.
17. 1614,

ERR
—
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1955/6 -1960/1 1965/6 1968/9
R R R [

i) 13 000 000 13 000 000 13 o0a 000 13 000 cdo
) - - 1 odo 000 1 500 000
i) 3 932 566 5 459 033 7 774 989 10 500 000
Iv) 121 278 665 so08 885 878 ¥ 100 000
TOTAL, 17 053 84A 19 {24581 22 660 865 26 100 000

(19)
I) Scatutory Approprjl!loﬂ from the Consolldated Revenue Account:
1) Appropriation from Unlversity colleges.
111} African General,Tax (four~fifths until 1963, thereafter five fifths
and exctuding Transkel In 1964),
iv) Miscallaneous recelpts.

This system of financing has resulted In Bantu Education, more than any
other issue, being singled out as the most significant index of Injustice
by opponents of the regime, There are few areas in which the valldity of
the 'separate but equal’ claim is 30 starkly questionable, as the following
table shows :

The table indicates the per caplits expenditure for the years Indicated.

YEAR WHITE I NDLAN COLOURED AFR| CAN
R R R R

1953 128 100 & " o N 18 10

1960 145 100 | 59 & 12,5 0,6
1968 228 t00 70 n ? - 14,8 6,6
1975 6k 100 190 28 150 22 42 6,5

Percentages In columns for indlan, Coloured and Africen puplls are calcu~
lated as 'parcentages of spending on white pupils In the same year.' (19)

Government supporters have Justlfled the system along si~ilar lines to
these presanted by Prof. J.H. Bingle, Vice-Chalrman of the National Educetion
Advisory Councl! and former rector of the Unliversity of Potchefstroom :

18, 1bid. ; p. 35.
19, KGcrbach, F : "discriminatio: (n Education® ; S.A.1.R. R, vnpublis'ed

wcmo; 1978; p. 15,
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" The Bantu hss to pay directly for the education of kis child, a

privilege we Europeaans do not share. All of us know the adventages
of such a system," (20)

Indeed, the ‘advantages® of the iystem are not quite so spparent. The
statutory limitetions {mposed on Bantu Educatfon expenditure Has resulted

in a system in which only & tlny Fraction of those puplls originally entering
school finally matriculate. In 1970, 95,43 of all black chlldren st school
were In phimary school and only 4,53 at high schodl}*(21) (See Fijures

| and ll): """"“""“"""" 1

‘FIGURE 1§

[rry TP URURPEE Y

Distridution of Dlack stheelchildren by grade, 1970,
{Tatracted frem Jantw (ducation Journal, May 1970)

Srade 131 2,938 (0:)18)
Crade 12: 6,117 (0.283)
Crade 111 26,693 (0.978)
Crade 10: 37,18 (1.34t)
Srade 91 49,504 {).d03) SECORDARY SCHOOL

s 0 S e - . 4 i ¢ cmmvend

Srade 01 138,040 (4.04%) CLEMENTARY SCROOL

Srade 73 146,569 (S.)!il!)

{
Grade 6: 186,944 “.ii!!)

-
Srade $: 243,108 9"""

r
Srade & au.gul {11.93¢)

Srede 3¢ 429,550 (15.675)

!
Srade It 1!!.!” {(nr.n19)

irl‘e: T 043,208 (23,343}

Shack children begin schesl ot sge 7 and dttind for 1)
years 10 they proceed to matricelotion, 935.395 are in
elementary schoel, 4,083 are is secondiry school, ond
0.138 attend special schels {o.9. trade schoels).
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sistridution of white scheolchiddren by grade, 1948,
{Extracted frem SAIRR Survey (1370), p. 232.})

Srade 12: 29,098 (3.88%)

Grade 1T 38,227 (4:70%)

grade 10: $3,03% (6.53%)

Crade 9: 643200 (7:9&!)

Grade 8: 70,726 (l.|70!) SECORDARY SCHOOL

¢rede 71 €6,.540 (8.43%) CLERENTARY SCHOOL

{
Grade 6: 74,108 {9.111)

i
Grade 5: 76,086 (’lfil)

¢rade 43 77,988 (9:591)

Grade 3: 79,797 (l:.ll!)

1
Srade 2: 75,977 (9.333)

Grade Yz 82,388 (llﬂ.ltl)

White children begin schoel st nr & and continye for 12
years {f they proceed te mitricuiotian 61,868 are i»
elamentary schoel, JI2.192 are in secondary schesl ond

1.65% attend snciol schools (e.g. for the retarded).

This means that the majority of black children drep out of school after only
four or even less years of schooling. If we look at the content of those
first few years of schooling we see that it has consisted

" Jargely of religlous {nstruction, singing, crafts, gardening,
the vernacular, elementary arlthmetic and enough English and
Afrikaans to understand s imple commands.” (24)
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For those very few who do achleve & matric certiflicate the Depertment
claims, In fts 1969 Report, that they have achleved :

“ santu puplls who have reached matriculation stendard ... Yhow
proof of the following s

1. They use clear, neat, uniform dnd easily legible handwriting,

2. They write.thelr motharrtongue-fluently and correctly;-snd
spesk it faultlessiy,

3. They have ho need io be ashamed of thelr knowledge of both
officlal languages In wrltten or in spoken form.

&, Host of them are aiso able to ¢onverse freely in at lesst
one other Bantu language.,

5. When they work with figures they are neat and accurste to
such an extent that thoy have galned recognition for the out~
standing quality of the work they perform In this sphere.

(25)

It hes been pointed out that :

" These are curlous clalms. To boast neat handwriting as the prime
product of 13 years of schoolling I somewhat remarkable. To
assert that the puplls write.thelr langusge correctly and speak
It faultlessly s untrue, since the medion mark in the matric
examination In the vernacular 1Is 528. To claim they need not be
sshemad of thalr comrand of Engtish or Afrikasns Is mesningless,
Yo brag of thelr capicities to converse In other Bantu Languages
is distinctly odd, since no Bantu languags other than the verna-
cular Is taught In any Bantu Education School; eny facility the
puplils have acqul red has nothing to do with the schooli. And to
boast of the puplls® arlthmetlc capacity Is entirely unjustified @
the median mark gainud ln arithmetic exsminations Is 36,5%." (26)

20. Quoted from Robertson, | : "Educotion In Sduth Africe’; PhD dissecrtation
Harvard University; p. 167,

21, 1bid.

22, T6Td. ; p. 1IN,

23. T51d. ; p. 175,

25, .3 p. 126,

25. Quoted from Robertson, | s op. cit. § p. 176.

26, 1bid. ; p. 176, —~—

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.



75

Thus It |s obvious that black education in South Africa, whilst It has
been centratised under, snd controlled by, the South AFrlican state has not
been sble to provide anything llke adequaté facitltias for bleck education.
The majority of students fall to go beyond four ysars at school, which
leaves them largely ill1iterate, and thoss thét matticulate Midlve little
more than & very baslc educstion. it has baen argmd (27) that tha | deo-
loglcal defence of modarn caplealist sdtlety is that sdualicy of Spportuntfy,
in the basically unequal capltalist market aftustion. Is provided by tha
education system. Yet In no sense can this be ssld for Bentu Educeiton, It
Is quite unusual, In that no attempt 18 made to justify the system through
tha usual equality of opportunity arguinents, and In fact the form the
system hhs taken ls clearly designed td achlevé thi opposite. The second
section of this paper will attempt to sccount for the form which black
education has assumed In South Africs dnd why it emarged when 1t did.
AARRAARREGARAADANS

SECTION 11t

Black education In South Africs Is falrly unique, and this section will
brisfly account for this uniqeness. This uniquoness In tho form of black
education, It Is argued, fs fts IndiFlarent atterpt to provide snything
more than token 'educatlon' and the mlfilmal d1location of resources, as
well as the emphasls on the use of vernacuiar and maintenanca of links with
the reserves as 'Homelonds™. fhis particular form can be derived from the
capital relation, le. the relation of exploltation (28) (viz. & largely
migrant lsbour force which Is also reclally divided) which capltalism

has assumed In South Africa. This section will briefly suggest the direc-
tion which such an sccount, le. & derlvation of the form of black education
from the relation of exploltation, would follow, But first, we must suggest
why it is that State-controlled black educstion ererged when It did,

in analysing the growth of mass schooling in the United States of Amarica,
Sonue! Bowles {29) has orgucd that schools function, not as part of &

27. Bowles, $ : *Unequal educetion and the reproduction of the soclsl
division of labour” In Dele, R (ed) + Schooling and Capltalisms 1976,

28. See Holloway and Picclotto (eds) : 'The Stéte and Capltal®; Edward
Arnald; Londen; 1977.

29. Bowles, § : op. cit.
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pursult of equality,

M ... but rather to meet the needs of capitalist enployers for the
disciplined and skilled labour force, and to provide a mechanism
fol social ctontrol In the Interests of politicsl stabiltey,.. » (30)

From thesa bislec assunptions Bowles analyses the historical emsrgence

of mass schooling. He Is concerngd to relate the modern phénonens of
schooling to the emergance of capitalist productioh relatiohs, Md‘ to the
requl rements of the capltalist class,

In most pra-capltalist societles, the family was not only the basic pru-
ductive unit, dut also played the msjor role in soclatising chitdren,

* Transmitting the nechsary productioh skills to the chlidren
as they grew up provéd to ba a simple tesk, ... because the
ees skills required were virtually unchanging from gensrs-
tion to generation, snd beceuse the transition to the world
of work did not require that the chlld adapt to a wholly new
set of social rulationships, The child learned the coticrete
skills and adapted to the 3ocial relations of production
through learning by dolng within the Family." (31),

Those schoals that existed, ware entirely for wealthy classes and simed
at training these children for a career In the church or in the smalt
State Bureaucracy. (32) Another soclallsing lhstitutlon was the church,
and & few children lesrnt craft skills outside the fanily; nevertheloss
the family wes the major socleiising utit. With tho rise of the fasctory,
in the period of tha Industrisl revolutlon; this role of the famity, as
well os Its role as the wejor wnit of production, wes undermined. (33)
The Industrial revolution, and tha emergenca bf cepltalism, meadt the divor-
cing of peasants from thele means of production and the destruction of the
cottage Industries. This resylted In the credtion of & hew class ~ the
proletariast = who sold thelr lsbour-power to the owners of the meens of
production for wages.

30. Ibid. 3 p. 32,

1 p. 3.
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The. rapld tochnologlcal changas which accorpanied the growth of Indus~
trial capitalism meant that there were :

" frequent shifts In the occupational distribution of
labour force, and constant changes in the skill requlre-
ments for jobs. The productive skills of the father were no
longer adequate for the ncceds of the sontduring his ifetime,
Skill training within the famlly beceme increasingly
inappropriate.’ (34)

Howcver, the socialisatlon process undertaken by the family was not
morely the transmitting of skilis. Under Fndustrial capltalism

" production was carried on in large organisaticns In which
a small management group direcied the asctivities of the
entire labour force. The soclal re‘otlons of production -
the authorlty structure, the prescribed types of behaviour
and respons’é chéracteristic of the work-place - became
increasingly distinct from those of the family.' (35)

It was thus that a new unit of socialisation emerged, to replace the
family, namely the school. Following this account of ths erergence of
mass education by Bowles, {t would seem useful to relate the emergence of
State-controlied black education in South Africa to the development of
capitalist manufacturing. OF course Industrial caplitalism In South Africs
had existed as a powerful force since the dlscovery of diamonds and gold
in the nineteenth century, but the labour requl rements of this sector
were that labour be theap and unskilled, It has been argued that the
gold-mines, through the exploitstion of ultra-cheap migratory labour,
have more than eny othar sector, played the major role im determining the
condi tions for the emergence of capltalism In South Africa (central
aspects of the relation of exploftation In South Africa). The super-exploita-
tion of partially proletarisnised contract labour, as well as the raclal

-

blid

3,
35. ibid

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.



7t

divisions In the working class (which were consolidated In 1922) aro

2 direct consequence of the fact that the dominance of the capitalist
mode of production In South Africa wus established through the developreint
of the gold-mines. Howevar, as far as skill levels are concerned, it Is
only with the development of capital Intensive production, which Is
targely Impossible In the gold-mines, but the pervasive trend In monufac-
turlng, that @ modicum of skill (literacy and proficiency in a white
language) Is required of the work force. Whilst the foundations for secon-
dary industrialisat{on had beon Taid Iorirg before World War 11, and thus
long before the emergence of State-controlled black education, It was not
wuntil the enforced protectlonism of the War that South Africa’s manu-
facturing really ftook-off' The Pact government had taken up the inte-
rests of South Afrlcan madufacturing and providsd some of the condltions
necessory for Its development, eg. tarlff protection, ESCON, ISCOR.

But It was in the late 1930's and 1942's that poripheral South Africa broke
free from tha constraints of belng ciasely linked to a metropolis, and
that secondary manufacture began to emerge as & powerful factor on the
domestic economic scene. (36)

As Legassick has argued 3

" A metropolis-1inked marcantile or miniiig economy such as
South Afcica. even with 'niclonal development' pressures
exerted from the agricultural sector, does not inherently
generate secondary Industriel development. Yet, particu-
larly from the Sucond YWorld War, South Africe began to
emargs as 3 statc with significant industrisl capabilicy.' (37

Legassick Is thus abla to ergue further that 3

" [n terms of sdctors, Iz ls madulscturing industry whose \
percentage contributlion to gross output overtook agri=
culture by 1930 ard minlng during the Second World Var,
which has beén the spasrhesd (to the growth of South
Africs*a economy since World War |1 = R de V.) (38)

36. See, for example, _rlml t "From Segregation to Apartheid"; and
Legassick, M : "Capltal Adcomulation snd Violence."
37. tegassick, M 3 op. clt. ——ou ——
T P o
b
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But clearly this development was only possible because of the existencs of
the powerful gold-mining Industry, which not only provided a domestlc
market for manufactured goods, but also generated large afiounts of cepli tel
which were frequently re-invisted locally.

This secondary industrial Jdevelopment meant that there was s massive Incresse
In the demand for labour In the urban sreass,

" |n the mid 19300"1 It would seem that the number of blacks
employed In manufacturing was, st ébout 100 0.0, 1ltele
more than the number of whites ... Even immediately after
World Wat i1, the number of blacks In menufacturing hed
increased to 250 00C over twice the nurbar of whites,”

Whilst there is a demand for unskilled labour in the early stages of
capitalist development, the demand, In the longer term {s for semi-
skilled operatives, particularly in the light ladustries such as food
processing, textiles snd clothing. (k0) Historically the State In South
Africa has generally been concerned to regulate the supply of labour to
the varlous sectors of the economy, namely mining, agriculture and manu-
facture. This has been achleved¥through the various Influx control me-
chanisms, namely pass-laws and labour-bureaux. (41) However, the State
has not only regulated the flow of labour to these sectors, ensuring that
competition for labour between the highly cost-sensitive gold-mines and
manufecture is eliminated, It has also regulated the condltions under which
this labour is suppllied, It cén be argued that State-controlled education
for blacks facilitated the emergence of a semi-skilled black work-force,
for South Africa's post-second World War industrial developm:nt.

Thus, following Bowles, we can see that the emergence of State-run educa-
tion for blacks can be related to devalopments in the South Afrlcan economy,
We can thus understand to some extent, why Bantu Education emerged when it

39. Ibid.
4. Ibid.

L1, See, for example, the work of Mike Morris,
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did, as well as some of the cheractaristics of it, As capltatist Indus~
trial development emerged on the back of the gold-mining industry, which
had developed a racially divided system of differential exploltation,

and depended on exploitation of partially proletarisised Afcicans, so
the form which educat{on took partiaslly reflects these Fundamental charac-
teristics of the way in which the relation or tapltalist exploltation has
emarged in South Africa.

Further, parallel to the developrent of secondary Industry in the urban
sveas of South Africa, the pre-cupitalist rural reserves were undergoing
8 period of decline. This was & result of over=trowdind etc since the
1913 Land Act. Thus there was & targe townward migration of Africans from
the Reserves,

0'Meara has argued that :

" The urban African populacion trebled in 1921-46. By 1946,
almost one In four Afrlicaris were In the urban Jress,
A signiflicent pointer to the permanence of urbanisation
was the repldly Increasing ratio of African women to men
In the clty, from under 1:5 In 1921 to 1:3 in 1946 while
the rational ratlo remaland constant,” (h2)

Thus, not only was there s demand for seml-skilled labour In the urban
areas, bhut the pre-capltalist mode of production was being severely
undermined. The soclalisatian prooisses withinithis pre-capitalist mode
of productlion were thus belng modifled w» meet the new demands of urbanisa~
tion and industrial employment., Clearly, the State would be concemed to
move away from these sd hoc modificetions and attempt to entrench & more
controlled system of socialisationiwhich would reflect the requlrements
of maintaining the form which capitallism hes emerged In South Africa. (M3)
The Inadequacy of these as hoc modiflcations wes clesrly recognised by
Verwoerd, 8 soclal enthropologist. Thus the architect of Bantu Education
srgued that @

42. 0'heara, D : "The Africsn Nine Morkers Strike, 1946."
A3, See, for exampls, Mokikwe Dilobe's novel, *The Morabl Dance”.
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" there must be reform of the whole aducatidnal system and
It must be based on the culture and background and the
whole llfe of the pative himself in his eribe,” (k)

ST Could be argued that thus far, our account of Banty Education has
REDED largely on developments In the sconomy and that, since the work of
Qs ser (45), It would be foollsh to ses the State as functioning solely
1N Eims of the economic interests of capl al But unfortunately, Althusser
Qw° jie State derfvation theorists (whose theoretical work | sm attempting
10 wiilise In accounting far the form which Bantu Education hss taken),

W oR ch analysis of the caplitalist State and its activities from dlfferent
NGO and are not compatible. Althusser argues that to the extent that
ni¥ Grate in capltalist society functions as the executive commlttee of
HE W urgeoisie’, it also covers political and ldeological requirements as
"WEH.Thys educatjon, as an activity of the State Is not only aimed at
MPoRring the necessary skills to Indlvidual workers, but on a more general
«xVEL 1t functlons to maintain the cohestohicf the social formation. (46)
% Doing this, It performs an tdeologlcatl function by providing leglitimacy
;0 ¢aeitalist production relations, and the soclal inequality which they
Lausk, as well as a disciplined work-force. But we can see that Althusser
te hooking at the functioning of the State;vand his theory of the capitalist
THYE has the State's functions as lts starting point. This locating of

2% T eory of the State In terms of Its fynctions has ltead Clarke to argue
AT v e and Poulantzas sre structurs! functionalists, which Is clearly not
(ot . Althusser has 8 theery of contradicelon which no Parsonlan, not
NEN Neston, has developed.

5wt The polnt For this psper is not whether Althusser is a structural
‘wvetionallst ornnot, but rather that | am sccepting that all education
HoTEHs ond State forms in cspltatist socleties have i-e same general,
fuwcTson, This |s what makes them capltalist States, the problem 13 why
HE(Rpitalist state has sssumed the many forms that it has, (eg. Bourgeold
YAMuracy, Fascist, etc.) and for us, why has educstior for blacks In South

B uoted from Robertson | 1 op, clt,
o Ol thusser, L 3 "Meologlui and Repressive State Apparatuses'; In
= nin and Philosophy, hew Left Books, London, 1972.
IRy Y TYAN lormuinlon.
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Africa assumad the form it has. Bowles, unfortunately, also spprosches
education from the point of view of its functioning, and he is also con-
carned to look at the [deologlcal functlioning of the State apparatus.

Thuy” Bowles argues that :

" While undermining the maln Institutlons of soclollutlon.
the development of the capitalist system created at the same
time an environment - both sccial snd Intellectual = which
would ultimately challenge ths political order Vorkers
ware thrown together In oppressfve factories, and the Isolation
which hed helped to maintaln qulesclence In eartler, wide-
ly dispersed peasant populations wes broken down ... Inequa-
tities of wealth became more apparent, and wetn less easily
Justified and less readily accepted. The simple legitimising
ideologles of the earller pariod '= the divine right of kings
and divine right of origln of sociul rank, for example -
fell under the capitalist attack on royalty and the tradi-
tional landed Interests. ... (This) 30on threatened to
becoms & fnstrument of the worklng class. (Thus) having
risen to political powe? the capltailist class sought &
mechanism to ensure soclal control nd political stabillty,
An institutional crisis was a: hand, The outcoms, In vire
tually all the caplitalist countrles was the rise of mass
sducation.’ (A7)

A problem with this formulation of Bowles's, which Is & consequence of

his functionallst starting point, Is that It fslls to adequately account
for class~struggle; 8 cantrsl factor in undarstanding the form which black
aducation had taken under South African capitalism. The Statd Is not o
monotithic object which directly regresents the Ideological and 2conomic
interests of the bourgeoisie. 1t does not mechanlically function to suppress
the prolstariat, Iin the intsrests of capltal. In soms advanced capltalist
countries, the working-class has been able to win concessions from the

A7, Bowles, S : op. clt.
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bourgeolsie In the class-struggle, le. Democratlic Political tnstlitutions.
The proleteriat has even besen able to qaln footholds within the State
spparatuses, which have, according to Althussar, becogs the site of the
class-struggle and whilst the frontler of that struggle continually
swings to-and-fro, the overall trend Is In favour of the working classes.
Therefore, espaclally in advanced caplitalist socleties, the working class
has been able to gain meanlngful concesslons. In aducation, whilst It still
sarves to reproduce particular relations of production, there is & general
trend in the direction of genuinely equal opportunity, desplite the fact
that In the late 1960°'s, 97 out of 100.-working class children In Britain
left school before the age of seventeen. (49) Those theorists, 1ike
Bowles, who tend to dismiss these hard-won developments In education as
merely 8 means whereby the working class Is 'duped' by the State Into
sccopting caplitalism, are adopting en ultra-leftist position., They are seeing
the State as sn object functioning directly in the Interests of the
bourgeolsie, rather than as ths site and stoke of the class-struggle, The
working-class In advanced capltalist socletlies, a3 It has won democratlc
political insctitutions from the bourgeaisie, so it has been sble to Influ-
ence educational policy along more egalitarien lines, sand the trend is In
that direction, State Iinstltutions do not merely function In the Interests
of capital in advanced countries, but thelr functlioning Is frequently
falrly ambiguous,

On the other hand, In South Africa, unlike advanced capltalist socleties,
the working class* has Failed to schieve any concessions at sll. The
working class Is exceptionslly wecak and capital has been able to rely on
direct repression of the working class, and has been sble to avold meking
any concesslons of any consequence to It., Thus, Bantu Education functlons
quite unambliguously to maintalin the dominance of capltalism in South Africa,
The Inadequacy of black education to provide anything like equallty of
opportunity reflects the state of the class-struggle in South Africa. Untll
there Is a shift In power relstions, education for blacks, whether It is

c alled *Bantu Education® or not, will continue to ensure that blacks are
“remaining essentially banty",

48, See Poulantzas, K : 'Reply to Laclau and Millibend"; New Left Review; /
Mo. 87, t

49, Westergsard and Resler 3 *Class In Copltalist Soclety”,
ARANRARRRABANDRNARARARRARARANARANASAAARRAARARS h
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Black Schooling in South Africa: (]
N;:tesltowarfdsh a reinterpretation of the ( /
schooling of the indigenous peoples in 2
South Alfrica \'/

Colin B. Collins

In a work distinguished by its one-sidedness, Harrison M. Wright attempts to set
out the two major positions coricerning the history of South Africa. (1) Until
about 1970, virtually every publication on the Republic was written from the
liberal viewpoint. (2) Ouring the last decade, hcwever, this interpretation has
been increasingly challenged by a radical viewpoint., Both viewpoints are
summarised by Wright. He asserts that for the literals, the Afrikaners are the
enemy of a3 Viberal ideology; since their assumptions of complete political
control in 1948, their doctrine of aparthei¢ has constituted the countervailing—
1geologlcal force to 1iberalism. For the 1iberal the historical reasons are
clear:

"The Afrikaners; from a variety of Influences early in their history

had developed by 1800 an unusual degree of cultural and social exclusiveness
and a core of anti-progressive attitudes. In the Africans on the Eastern
frontier, they had met a far larger population and a far more resistant
culture than those of the first non-Europe:n societies they had met, the
"Hottentot” {or Khoikhoi) and the "Bushmen” (or San). By 1800 the long
series of frontier wars, that along with the trade and cultural interactions
characterised 19th century European-African relations generally, had already
begun. Britain arrived to stay in 1606 with a new and growing industrial
society and with the new and dynamic economic, political and social ideas

of a rapidly changing €urope.® (3)

This interpretation explains the major events of the 19th century as a clash
between the 1iberal ideas introduced by the British and the exclusiveness of the
so-called frontter mentality of the Afrikaner. Despite the assistance given ta
the 1iberal forces by “the naturally integrative tendencies of economic growth
and cultural interpretation”, the §11iberal and unconstructive racial policies
were to win out and “the election of 1948 represented the political triumph of
the most extreme right-wing Afrikaner tdeology - the descendant of the old
Afrikaner attitude - over economic and social realities.”

Counterposing the interpretation is the radical viewpoint. During the last
decade, a great number of articles, books and theses have been written about
South Africa from within this paradigm. (4) Although it is not possible to
ovtline this view in any detail, its main elements are simple. For radicals,

“Capitalism everywhere seeks the cheapest labour possible. In South :
African circumstances labour cheap enough for tapitalisssneeds could in \/\\
the past and even now be obtained only by cdercion, by the application
uf various Linds of political, Yegal and economic pressure. The
reason that the history of the tast 100 years is not, as the liberals

L1
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would have it, a history of the striggle between economc and social
integration on the one hand and racial oppression and political
separation on the other, but s because in South Africa racial
oppression and political separation have been the essential means
for providing the cheap labour that the capitalists must have.
The increasing racial and political oppression of the last 100
years has come about because of not in spite of capitalist economic
growth.”(5)

For radicals, the history of South Africa can be explained in terms of class
analysis., For them, history is done best by examining the relationship of groups
competing for ownership of the means of survival and the kinds of ideologies
used to rationalise the situation of the predominant group.

This radical interpretation has not covered the entirety of South African history
as has the liberal tradition.(6) This situation is even more pronounced in the
sphere of the history of education or schooling in South Africa, With the
exception of some Afrikaans work, all of the best known texts on South African
educaticn are written in the broad liberal paradigm.(?) This is especially true
of the history of schooling among the African peoples of South Africa.(8)

In its most succinct form, the Yiberal history of African schooling sees the

main event in such schools as being the introduction of the Bantu Education Act
ot 1953, In that year, it is alleged, the Nationalist government introduced this
apartheid measure whereby Africans would be forced backwards into the tribal
entities and into menial vocational education for the purposes of control and
oppression, thus contradicting the integratianist and liberal/academic tenure of »
the previous owners of the African schools namely the English-speaking
missionaries.(9) Although there is almost nothing written in the radical
paradigm on African schooling (10), the work done on the paradigm itself is
voluminous.{11) In essence, the radicals maintain that the ruling classes, in
the interest of maximising profits, need to reproduce the special kind of labour
force needed at a particular period in history. One of the ways - by no means
the only one - of reproducing such a labour force who will possess the
appropriate skills and attitudes is by way of schools,

What follows is not an elaboration of the radical paradigm but the application of
some of its more simple tenets to the pre-1953 history of indigenous schooling

in South Africa. As will be seen from such an analysis, the Bantu Education

Act will emerge not 3s 'a radical break with missionary schooling but as part of
the ongoing saga of labour reproduction, although admittedly with different
dramatis personae,

EARLY SCHOOLING

Because the general tone of schooling had been set before the Dutch colonizers
met the African peoples in 1770, it is necessary to describe the early
schooling instituted by the colonizers. Ouring the first one and a half
centuries of colonisation, the settlement of Dutch colonists at the Cape of
Good Hope possessed certain very definite characteristics, Removed from {ts
rutherland by months of sea-voyage, it was somewhat austere in character,
mainly agricultural in its economy and definitely religious in tone.{12)

In this periad, the small colony bartered with the Khoi-Xhoi {Hottentot)
people, occasionally intermarried with them and, by spreading eastwards
gradually took over their grazing lands. As they spread, their attitude
towards the nomadic cattle-owning San (Bushmen) people was less ambivalent;
at best Bushmen were tp be avoided, at worst shot as vermin.(13)
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These two indigenous peoples were relatively swall in numbers and presented
little obstacle to the colonists taking their grazing lands from them. What
they did not achieve in skirmishes and by resolute occupation ( assisted,
occasionally, by the usual offerings of bzads ) the white-introduced chicken-
pox epidemics of 1713, 1755, 1767 did the rest, By 1770, when the spreading
white farmers were coming into first contact with a much more numerous and
better organised indigenous people, the Africans, the Xhoi-Khoi people were
either integrated, killed or had disappeared into the northern Cape; the San
people had become the desert dwellers of the Kilahari.

Another group of non-colonists was much more {mportant. By the end of the

18th century the Cape Colony had an equa) number of slaves and white citizens.(14)
Imported from such places as Madagascar and Malaya to work as unskilled
labourers on white farms or, in rare instances, as artisans on farms or in the
towns, they formed a highly significant group within the early colony. By
1658, a school had been established for slaves {n Cape Town. That first school
and others established to teach the early slaves already demonstrated many of
the characteristics that were to predominate the school system for indigenous
peoples in South Africa, The characteristics nf the curricula of these schools
were that they were religious in orientatfon ra*her than being industrial or
vocational in style. Thirdly they were increasingly segregated in race. A
fourth characteristic could be added namely that although most of the schools
were run by missionaries during this period, the State had a keen interest in
and control over them.

The religious character of the first scheol for slaves is evident from an
entry in Van Riebeeck's diary for 17th April, 1658,

“Began holding schoel for the young sliaves ... to
stimulate the slaves to attention while at school

and to induce them to lYearn the Christian prayers,
they were promised each a glass of brandy and two

inches of tobacco ... “(15

This first and the subsequent slave schools (as also those for settler
children) were primarily for the purpose of teaching, by rote, the prayers
and hymns needed to participate in the church services of the day. With
slaves, however, a labour characteristic is also in evidence. In the same
entry Van Riebeeck records

"All this was done in the presence of the Commander,

who will attend for some days to bring everything into

order, and to bring these people into proper discipline

in which at present they appear to promise well," Elﬁl
This learning of hymns and psalms together with an understanding of the bible
directioned the early slave schools into schooling with broadly academic
as opposed to industria) bfas. The colonists felt ambivalent about having
the slaves in school, Some saw the value of the obedience and discipline
engendered by school atmosphere, rote learning and the encouragement of such
bib¥ical attitudes as respect for superiors and authority. Others, however,
Saw the dangers, namely that a future generation would make demdnds beyond
its place fin society. There was thus some unease about the education of slaves
in the early Cape Colony., This led to the situation in which most ignored the
state injunction to send their slaves to school.

“The Government made no attempt to enforce these regulations

and the majority of the colonists saw no reason why slaves should t:?
be educated. Child labour was much used by owners.* (17) o
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By the. r2ginning of the 19th century, the colonists, in main, needed
unskilled labour. The early religiosity of the colonists which had led to the
creation of slave schools to enable them to procure entry into the Christian
reality was tempered by the more pragmatic considerations of labour reproduction,
The result was that very few slaves went to school. By 1830, there were some

30 000 slaves in the colony. Yet,

"it was estimated in 1823 that 1162 slave children were
attending the free and mission schools in Cape Town and

in 1825 that 73 were at school in StellenboSch and not
more than 320 in other country villages. Their attendance
was most frregular.” (18)

A second characteristic should also be noted. Despite the religious/academic
quality of the early slave schools, a trend towards segregation had been felt
very early in the schools at the Cape. Some of these schools were comprised
of seltler as well as slave children., Yet Professor Behr records that

“the first rumbling of a policy of segregating the European
and Non-European-children into separate schools made itself
feit in 1676 when the Church expressed the desirability of
having a separate school for the slaves, The Political
Council received the request sympathetically, but ruled
that the best among the Non-European children were to
continue attending the existing schonl until such timc as
suitable provision could be made for tke Non-European
children.” (19)

Fatterns in the schooling of slaves were thus set at a very early time in the
Cape Colony. Religion, accompanied by the three R's to be given to the slaves
if not exclusively, certainly predominantly to instil obedience and discipline;
an increasing unease that the price for the induction of such attitudes would,
in fact be contradictory and take the slaves, and especially the children,
away from their unskilled labour. In addition, an early appearance of
segregation to maintain the class distinction between slaves and owners, It
should also be noted that very little attempt was made to teach the slaves
trades except for minimal attempts in Cape Town where such artisan work was
n2cded.,

These patterns were also apparent in the early schools among the Khoi-Khoi
people. A new fcature is also in evidence - one which has characterised the
education of indigenous people until the present time, namely that it was
pursued by church organisations in the interests of proselytizing. As early

as 1737 the Moravians or United Brethern with headquarters in Saxony, sent out

a missionary to work among the Hottentot people. His purpose was to evangelise,
to bring the people to reccgnise Christ as Saviour. As with all missionaries
among indigenous people, this was not a simple process. It also meant
abandoning their culture and their mode of subsistence. To put it in a most
significant and enigmatic form,

"The Moravians taught the Hottentots to forgo their
nomadic way of life, to build cottages, to realize the
dignity of labour and the need for discipline and regular
habits and to grow corn.” (18a)

What is evident from this description fs that the missionaries included in their

Christian package a set of western values and assumptions. What {s equally
clear once again fs the early opposition to schooling by the farmers followed

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.



s ‘43

by limited approval. The Moravians restarted a paFticdiar sissfon station,

"... in spite of opposition snd hostility on the part of

the colonists who resented the fact that they treated the
Hottentots as friends and fellows and proposed giving them

an education that was not avzilabl2 to the Burgher children.
Antagonisms mounted when the Hotteatots began leaving the
farms (where they were employed as labourers) to go to
Baviaans Kloof. tater, however, the attitudes of the

farmers began to change as they discovered that the Hottentots
who had been trafned at the mission made better employees
than the rest.” (19a)

Other missionary societies followed the Moravians to work anong the Khoi-khoi
people, Chief among them were the London Missionary Society, the Wesleyan
Missionary Society, the Paris Evangelical Missionary Society and the Rhenish
Missionary Society, Even well into the 19th century, almost all of the
Hottentot children being educated were in missfonary schools.

During this time, the state Jooked upon such endeavours with approval, Sites
were granted to the missionary bodies and their work encouraged by the
authorities., It was not, however unti) 1341 that the first State grants were
given to mission schools. Grants cf REC a year were to be given to schools
near Cape Town to augment teacher salaries. This also introduced a note of
control, Such schools were to be inspected by the Department of Education,
secular subjects had to be included in the curriculum besides the usval
religfous teaching and the English language had to be taught and, when
possible to be used as a medium of instruction. These grants led to an
increase of such mission schools. *

“In 1844, there were 21 State atded schools with an
enrolment of 3329 pupils. By 1860, there were 123, with
more than 141 000 pupils enrolled.® (20)

This pattern of missfon schools among the Khoi-Khoi people fs important. The
missionarfes were part of the colonizing forces. As the whites moved eastwards,
they took over the grazing lands of the indigenous peoples. Many of the
Khoi-Kho! being so deprived had to find agricultural work on the white farms,
They became part of the small settléments established as villages and farm units
where they worked as unskilled labourers. [t was the mission schools who

tamed this labour force by providing an fideology of obedience, discipline and
servitude. They helped the Khoi-Khoi inte the colonist culture by enabling

them to be more docile and effective unskilled workers within it. This is not
to say that such a process was uppermost in the minds of the missionaries;

it was obviously not. But the effeots of what the missionaries did was
certainly to produce such workers and the white farmers, as has been noted,

were grateful to them. In turn, the state recognised this leavening effect,
providing property and eventually state-aid to assist these schools. The

need for such control became especially evident after the emancipation of the
slaves in 1833,

"Between 1834 and 1838, some 35 745 slaves were emancipated

at the Cape. Some of them migrated from farms to towns and
villages or to missionary institutions. Others became vagrants,
squatting on government or private land, while numbers went

to the outskirts or beyond the frontiers of the colony to

start farming on thefr own. The need for more schools to

instil social discipline became acule.” (21)
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The Cape government introduced state-aid to mission schools in 1841, But, by
then, the missionaries had turned their attention to the more numerous African
people. By that time, too, the Cape Colony administration was concerned with
the incorporation of African land and with the increased conflict that this
brought about. Schooling was an important element in the incorporation. In
1854, for example, the Governor, Sir George Cathcart made the following
statement to the British Colonial Secretary;

"The plan I propose ... is to attempt to gain an influence
over all the tribes ... by employing them upon public works,
which will tend to open up the country; by establishing
institutions for the education of their children ..." (22)

And again;

*. .. we should try to make them a part of ourselves, consumers
of our goods, contributors to our revenue, in short, a source
of strength and wealth for this colony, such as Providence
designed them to be.” (23)

And so Cathcart's letters continued. The Africans must be drawn into the white
economy. They must be calmed down by schooling, they must be changed from
inveterate enemies fighting over the same land into our friends, servants, and
consumers of our goods and producers for our markets. Schooling was viewed as

a means to achieve these effects. HWhen the Cape Colony was granted Representative
Government in 1854, fairly substantial amounts of money were placed at the
disposal of missionary institutions for schooling purposes.

There was not, however, complete coincidence between State and Church aim's
concerning "native” schooling, A statemeat by the Cape Colony's Superintendent-
General of Education, Langham Dale (1859 - 1832), in 1868 expresses this
discontinuity :

"The ministers of religion are apt to regard education from

a narrow and exclusively religious pnint of view, so that the
training of children for the occupations of practical life is
made in many cases subordinate to that instruction in the
catechism and the tenets and services of religious bodies
which §s likely to influence them in after life and keep

them within the pale of the church.™ (24)

This difference between missionaries and State authorities concerning African
education needs to be noted, The main intention of the missfonary was to
make the African people Christians in the particular mould of a special
denomination. This schooling consisted of an aczuisition of the three R's
adequate enough to attain a meaningful participaticn in church services

and in bible reading. Any furthering of schoa3ling beyond a very elementary
form was for the extension of the church as 3 sirusture; this was done by
extending primary into secondary schooling necZe< tc produce black missionary
teachers and black clergymen. For these reasuni, nissinnary schools had an
academic bias, albeit of a very low level,

There are further side effects of missionary schodling, associated with moral
training. In missionary schools, the Africans were taught to drop their
"heathen” ways and to become the junior partners cf white culture. They were
also taught the value of such virtues as obedlence, discipline, and industrisus-
ness. Physically, in attending schools, many of thew were drawn off their
pastoral land to become gardeners Or servants around the mission station.
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Towards these 117 Y side-effects of missionary schooling, Dale and er
administrators hau no objections whatsnever; on the contrary these . .ects
are the main reason for State subsidies. But he and othérs were concerned
at the fact that the curriculum content of missionary schooling did not in
all cases fit the African into his place in that particular society. He was
particularly concerned with the higher schooling being given to a select few.

"To the educated Kaffir there is no opening; he may be
qualified to fill the post of - a clerk in a public office

or mercantile house, but either there is no demand for such
persons or prejudice operates against persons of ¢olovwr being
so employed. To give a higher education to Kaffir boys and
then to leave them isolated from their own people in thoughts
and habits and to some extert in language, and without any
prospect of useful and settled occupation in another sphere
of labour fs only to increase the existing temptation of the
so-called school Kaffir to fall into the vices of the low
Europeans with whom they come into contact. We require native
teachers without that over-reinfinement which elevates the
individual too much above his fellows.” (25)

The language used and sentiments expressed here are very similar to those

used and expressed fn the Eiselen Commission of 1949 some 80 years later.

The needs of the state vis-a-vis the black popultion under the mercantile
capitalism of this period were not that dissimilar from the early industrial
capitalists who acquired power with the support of white mine-workers and
semi-skilled Afrikaner workers in 1948. For the British ruling class of

the 1860°'s and the Nationalist government of the 1950's, the educational
objectives were roughly similar : a Tow three R's schooling for a increasing
number of African scholars; a higher education only to reproduce the

schooling systems by teacher training; a low level of manual training te
enable Africans to take their lower-place in society and a generation of
attitudes such as obedience and discipline in order that they should remain
docile labourers (on the farm in the 1860°'s and in unskilled or semi-skilled
labour in the towns in the 1950°s), For both groups the most important schools
were those fn which Africans were trained to do work in keeping with their
place in society. To that effect, Dale proposed a serfes of grants to schools
which would encourage the teaching of neddlework to girls and carpentry,
shoemaking printing to boys and which could also create blacksmiths, gardeners
and domestic servants." (26)

On his retirement in 1891, Dale had some prophetic things to say on the topic
of school curricula, For example, he wrote that

“lihat the Department wants s to make all the principal day
schools places of manual ind%?try. as well of book instuction ...” (27)

It should be noted that at this point the great majority of African labourers
were being trained outside the schooling system., These were the African
labourers and peasants who were being forced off their land firstly by the
intervention of the Poll and Hut Tax which forced them into a cash economy -
and, secondarily by the progressive acquisition of more land by whites. This
labour was rigidly controlled by the Masters and Servants Act of 1854, (28)

To some extent schooling goes counter to the interests of white farmers who
needed unskilled blacks on their lends and, increasingly, servants in the small
towns, Dale is concerned about this :

“Labour, especially agricultural, is necded; but will the o

educated native leave his home and take service, @specially in
the western districts. If not, the crowding together of educated
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natives, Viving without a trade or regular habit of-daily
loyment, must tend to mischief and social dist/ “es.* (29)

In the last analysis, however, the interests of church and state should not

and are not at very considerable variance as they tend to promote snd reproduce
the kind of labour needed by the mercantile capitalist social formation of the
time.

"The influences of Christian teaching ... must work together
with the school instruction and the handcrafts; and, when
the children leave the school and the workshog. the directive
intelligence of the European clergyman is wanled to keep them
in the way of temperance and industry.” (30)

But, in a way reminiscent of all promoters of schooling under early mercantile
capitalism, the doubts do remain :

“Knowl:dgg is power even to them, but it may be a power for
1. (3

This period of colonisation under mercantile capitalism was brought to an end
by the opening up of the diamond fields during the 1870's and the discovery of
gold on the Witwatersrand in 1886, which initiated the share of industrial
capitalism in Southern Africa, One obvious effect was the rapid urbanisatton
of all races and, more specifically the African people who were needed as

cheap labour in the citfes, firstly as mine-workers and, later, more especially
from the 1930's onwards, as factory workers.

A first educational effect was that the African school system was rapidly
expanded as the need for at least semi-literate workers grew. As South Africa
was not yet a unified state at the beqinning of this period, the expansion

can be noted as they occurred in the four political entities of the Cape Colony,
Natal and the Republics of the Transvaal and the Orange Free State.

Of these States, The Cape, being the most economically advanced, had the
greatest number of African pupils In schools, The figures are as follows

1865 - 2 827
1885 - 15 568
189y - 25 000
1920 - 110 519 (32)

In Natal, the other British colony, the Crown had inttiated a form of
segregation whereby Africans unwanted by white farmers were to be kept in
their locations and reserves where they were to be ruled insofar as possible
under native customs and laws, Sir Theophilus Shepstone was administrator
of these reserves,

In general terms, white opinion in Natal was less favourable and more pessimistic
towards Africans than in the Cape. Nowhere is this seen more clearly than

in the report of the "Native Commission" of 1881. Inter alia, the fears of the
whites concerning the ill-effect of schooling on the blacks in producing

"cheeky Kaffirs”, who are unwilling to work was far more emphasized.

For the rest, the pattern in Natal was much the same as the Cape. Early
missionary penetration was assisted by increasing state aid. Despite this, a
very small proportion of Africans were educated by the time of Unfon in 1910,
In 1912, for example, there were 232 elementary schools and five industrial
centres which between them had 18 000 pupils, Most of the pupils were in their
first two years of schooling. (33)
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The pastora’j;’gikaner people of the Transvaal and the Orange Fre™ “jtate did
not view sche .ng as a means of reproducing cheap labour in thos. two states.
For that reason, no financial aid was given to the rather meagre atfempts on
the part of missionary socleties to set up schools in the two republics. In
the Transvaal, despite the discovery of gold, there were only slightly more
than 6 000 pupils being schooled in 1903. The Orange Free State had far fewer.

Within the two republics, black labour was recruited more directly, After
the Difaqane wars, for example,

"The Government required each location chief tq pay taxes
in cattle and to proyide manpower on demand. Men thus
conscripted would be alloted to farmers to work for not
longer than a year at a time, at the wage of one heffer
for a year's work; or they might be used as ancilarfes
in military campaigns ..." (34

Although expansion of African schooling was recorded during the last two decades
of the 19th and then in first two decades of the 20th century, growth in
enroiments were still relatively small compared to the overall African
population. The reasons became evident in the 1920°'s - increasing central
control over African education and the establishment &F the principle by the
central South African Government that, in the main, Africans should finance
their own schooling,

*The two Acts (No 5 of 1922 and No 41 of 1925) need to be
considered together for they created two principles :

African taxation became a central and not a provincial
government matter and any expansion of African education
beyond the level reached in 1922 had to be financed out of
taxation paid by Africans themselves. These principles
remained in force for the following 20 years until 1945." (35)

The results of such a measure were devastating. The annual costs of education
per pupil between 1930 and 1945 were as follows :

Whites Africans
1930 £ 22.12.10 £2.2.8
1935 £ .2 £1.18.6
1940 £ 25.14.2 £2.4.4
1945 £ 38.5.10 £ 3.17.10 (36)

And, althouth the method of subsididing African education was changed by
Act No 29 of 1945, the inadequacies of financing of African education were
still in evidence as the Bantu Education Bill was introduced :

1953 Per Pupil Per Head of Population
Whites £ 63.18.5 £ 13.9.5
Africans £ 8.19.1 £ 0.17.90 (37
The slow progress of African education as also the degree to which it was ’ t?_:; \

missionary controlled should also be noted ¢
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"I 905, there were only 73 900 African children at ,“"ing
sciiuol in South Africa or 2.1% of the total African p._.dlation,
None of these was in post-primary classes ...

... By 1925 there were 206 623 African pupils representing

4.1% of the population, 3 725 of them being in post-primary
classes ... there were then 2 646 schools for Africans, 24
training schools for teachers and 24 industrial schools or
departments.” (38)

This position improved somewhat as can be seen from the following figures :

Year African pupils X of African Population
Receiving Education

1930 284 250 4.9

1935 351 908 5.5

1940 464 024 6.6

1945 $87 <86 7.7 (39)

By 1945, however, 76% of African children were in the first four years of
schooling and only 3.34% of pupils were in secondary classes,

In 1926, the distribution of schools was :

Mission Government
Cape 1 625 !
Natal 487 66
Transvaal 396 1
Orange Free State 194 -
2 702 68
(40)

Except in Natal, this ratio between mission and government schools was to
persist unti]l the Bantu £ducation Act of 1953,

Thus the period of early industrial capitalism {n South Africa engendered a
slowing growing black schooling system, Increasinjly the system became
cantrolled by the central state which perceived no need to pursue educational
objectives much beyond those that had emerged during the pravious two
centuries of colonisation. B8y the mid-thirties, South Africa was becoming

an industrial country and manufacturing was gaining importance. Peasants were
streaming into the towns. The whites among them were being protected by
apprenticeship acts and the Africans had to take the least skilled work in
the mines and factories. Comparatively few rural Africans and almost no
African workers in the cities were schooled, Those who were being schooled
received a very elementary and general educatfon. The missionaries continued
to propagate their own churzh structures by training African clergymen and
teachers (a large proportion of those in secondary schools ended up in these
two professions?. In summary,
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"It {s cl ./ that the growth of schooling, at any rate that fu
black people, was not initially stimulated by any need for skill
training which might have arisen from capitalist production.
Generally the level of skill required was low and both on the
farms and {n the mines, what skills ths workers had to have,
could most adequately be learned by training on the job. The
manual training that even those who went to school received,
tended to be manual labour rather than in any specific skills,
Concerning trade and any such higher level skills, these were
not to be developed by black people in terms of the operation
of the colour-caste system " (41)

In 1936, the first national coomittee on "Native™ education was set up. This
“Helsh Committee™ makes highly significant linkages between schooling and the
labour process.

“Just as elementary education for the masses in England
was strenvously opposed by the ruling classes even as
late as the nineteenth century because of the economic and
social inconvenience it might cause, so we find in the
history of South Africa a similar attitude on the part

of the white man towards the education of the natives ...
the introduction of elementary education on a wide scale
amongst the 'masses of heathens' might cause 'socfal
inconvenience' and might even be dangerous.” (42)

In these words the Welsh Committee recalls the attitudes of many colonfists
during the last half of the 19th and early part of the 20th century. But
the committee goes further and acknowledges that :

* ... the two social orders for which education {is preparing
white and black are not {dentical and will for a long time
to come remain essentially different. It is not that the
aim is the same and that only the methods to be used are
different, The ends themselves are diffecent in the two
cases,” (43)

The Committee then acknowledges that schooling fs only a small part of a given
social formation, and that economic forces prevail.

“Should education lead or follow the soctal order ?

The school is only one of the agencies which impinge upon
the native and {s therefore distinctly limited in its
influence ... They forget that there sre other powerful
agencies at work e.g. the white man's commercial systems
and all the regulatory and puq;tive functions of the
government in connection with hative taxes, pass fees,
cattle, crops and crimes. The Committee therefore feels
it will not be quite honest to avoid stating clearly that
a full liberal philosophy is not at present applicable

to native education.” (44)

In the Committees Report, the whole guestion of the state being concerned
with the control and exploitation of the black people is quite clear. That
two "orders" exist and cannot really be changed is acknowledged. That
schooling cannot change the situation is also stated. That schooling

should change the sfituation is not really acknowledged but {s rather presumed
in very general terms,
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The attitude of this Committee to the two orders is best described when the
following argument is presented :

“On the one hand ... any rationa) system of education should
make provision for vocational training leading on to
occupatfons which will give employment and a source of
livelihood to a considerable proportion of the population.
On the other hand any such policy ... would in the present
structure of South African economic conditioms, lead to
competition of Native tradesmen with Europeans, which is

at present prohibited ,.., or to a dead-end of unemployment
for the Native.,® (4S)

There is no need to produce any further data to show that the Bantu Education
Act of 1953 was not a radical deviation from the enlightened )iberal policies

of the preceeding generations, The pattern,changing according to the particular
character of the different ruling elites, in essence remains the same.
Indigenous peoples are schooled to discipline them and make them better workers
in the lower unskilled and semiskilled jobs. A generalised academic schoolisg
is given at a mainly rudimentary level; anything more would generate

“cheeky Kaffirs® with rising expectations that go beyond their station in 1ife
and society. Vocational schooling s mainly manual labour but increasingly
becomes more sophisticated as manpower needs increase but only insofar as

these improvements do not conflict with the work possibilities of the white
colonists. And although the missionaries did not always agree with these
policies, the effects of what they did were largely consonant with the {interests
of the colonists. In content and style, Bantu Education did not significantly
differ from much of the pre-195) missionary endeavours. The differences that
did occur such as the increasing emphasis on central control, on primary schools
and on the rural sector need to be seen In terms of the new ruling classes
attitude towards the constant thr€¥d of the schosling of the colonized, namely
the reproduction of a docile sand subservient labour force.
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EDUCATION

'ﬁltroducation: The Educational Crisis in South Africa

There is a growing crisis in the educational system in South
Africa. Student uprisings in 1976/77 and the the school
boycotts of 1980 have shown that black students are not
prepared to accept the system of separate and unequal
education and the values of our society. They have rejected
““gutter education’” and are no longer prepared to accept
that they are fit only to do inferior work in society. Further-
more, they have come to understand the link between their
own inferior education and the position in society of their
&parents as exploited wage earners.

ﬁ

The educational system has also failed to train people with
sufficient skills to meet the manpower needs of big business.
As a result there is a definite and growing shortage of skilled
and professional labour. The manpower shortages are part
of a general economic crisis, marked equally by growing
unemployment (now over 3 million) and a limited consumer
market, and heavy dependence of foreign investments.

Manpower shortages and South African Education

The introduction, since the 1960’s, of an increasingly
sophisticated technology into the production process has
led to a relative reduction in the number of workers needed
to operate it. Workers have had to acquire new skills to
operate advanced machinery in the different industries. At
the same time this has divided workers into semi-skilled
operatives on the one hand and technical supevisory labour
on the other. As a result, an increasing number of unskilled
migrants have lost their jobs. In the past two years there have
been several strikes in protest against the retrenchment of
large numbers of workers. In April 1982, 5000 workers atthe
Volkswagen Uitenhage plant came out in strike in protest
against the laying off of 316 workers.

To maintain an economic growth rate of 4,5%, 9500 techni-
cians will have to be trained annually. However, at present
the training rate is only 2000. And already in April 1977
! .abour Minister Fanie Botha stated that.there were 99 000
vacancies in industry, in the professional, semi-professional
and technical grades. At present there is a massive shortage
of qualified teachers in the black (Africans, Indian and Co-
loured) schools.

The second fact on which there is general agreement is that
in terms of meeting- manpower requirements, the white
market is largely saturated:-According to the de Lange re-
port, in 1979, 99 per cent of engincers, 78 per cent of natural

scientists, 91 per cent of technicians and 72 per cent of-

artisans and apprentices were white.

It is apparent therefore that blacks are going to have tc he
employed to meet present ang future manpower shortages.
And this is where the educational system becomes abso-
lutely crucial, for the present system is incapable of even
beginning to meet present shortages. An example from the
de Lange Report indicates this failure. The progress of all
pupils who started school in 1963 was traced and the
percentage of each racial group who eventually finished
matric was as follows:

Whites + 584
Indians : 22,3
Coloureds 4,4

Africans 1,96

P

In addition, after only 4 years of schooling 46 per cent of
coloured and 58 per cent of Airican children have leit
school. .

Struggles against Apartheid Education

The 1976 student uprisings, and the conflict which con-
tinued into 1978, had an incredibly politicising efiecton the
black youth of South Africa, instilling into them a new and ./
heightened political consciousness. The uprising and the
boycotts highlighted everyone to the discriminating nature |
of the Educational System and its connection with thel
specific demands in the labour market. The tragic effects i
June 1976 and its significance in the struggle for a demo-
cratic society are still rememberad today en June 16 when |
workers stay away from work, students from school, trades
close their shoos and services are held throughout the’
country.

In 1980 students showed a higher level of political under-
standing during the school boycolt. Significant advances
were made on the struggles of 1976-78. Students themselves
operated in a far more organised and democratic fashion.
The experience of 1976 had taught people that student
action was limited in what it could achieve and that as such
the objectives of students had to be realistically defined.
Students in 1980 frequently made demands that could be
met. These short term demands were linked to longer term
demands for a changed education system in a changed
society. Students realised that the education system cannot
change alone while other injustices remain and that the
struggle for a democratic education system is part of the total
struggle for the liberation of South Africa. Thus students
were more aware then ever of the limitations of acting alone,
and of the necessity of forging close ties with other sectors of
the community.

On other fronts too there has been a growth in the level of
student organisation and of political consciousness in the
schools and universities. Black students are now being or-
ganised on a national basis by (AZASO) Azanian Student
Organisation (for university students) and (COSAS) Congress
of S.A. Students (for school students).

States Response to the School Crisis

The crisis facing the educational system is part of a general
crisis facing the ruling power in South Africa, a crisis re-
flected by an upsurge in gueriila activity, the growth ol the
progressive trade union movement and of progressive com-
munity organisations and of the growing militancy  of
students.

The states response to the generdd crisss has heen o grant
certain concessions, each one a direct response ta the pres-
sure put on the state by the oppressed people and their
organisations. These concessions can be seen as being
formative attempts aimed at restructuring the political,
economic and social institutions involving the gradual co-
option of a “black middle class’. But at the same time
concessions have been granted in the context of incregsing
repression,

De Lange: Restructuring the Schools

In the face of the general education crisis and in particular
the 1980 school boycott the de Lange committee undertook
an investigation into “The Provision of Education in the
RSA",

Even belore the sittings began, however there were ob-
vious fimitations in the investigation. The commitece was
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dominated by conservative, white, Afrikaner professional
educationists. The members were drawn directly from go-
vernment supported educational institutions and private en-
terprise. Secondly the terms of reference were designed fo
ensure that the education policy be designed to *'promote
economic growth in the RSA". and that the education in-
frustructure be designed to “’provide for the manpower re-
quirements of the RSA”",

Under the guise of objectivity,.the committee worked from
the assumption that the political and economic status quo
should be maintained. The outcome was clearly narrowly
defined at the outset and was therefore not unexpected that
the commission should reach conclusions that are consisted
within the interests of the govemment and big business
rather than with the aspirations of majority of oppressed
South Africans.

A system is recommended whereby there is compulsory
education for 9 years. For 6»vears attendance is compulsory
and free. Thereafter the child can complete his/her com-
pulsory education either on a part time basis in vocationally
orientated courses within non formal education, or by con-
tinuing to attend school for 3 years. From the age of 12
onwards those students who choose formal education will
be graded according to level of achievement into different
streams. Consistent failure would mean leaving formal edu-
cation and being slotted into the non formal structure i.e. a
job with part time training.

Formal education would be paid by the individuals parents.
Non formal education on the other hand will be subsidised
by the business sector. What this means in eifect is that an
elite privileged group from the wealthier communities will
be able to afford and_therefore have access to academic
education, while the poorer, working class children will be
channelled into technical education.

e T -

The effect of these regulations, if they were implemented,
would be that a large group of whites would continue to get
an academic matric while the majority of black students
would be streamlined into the necessary job sectors. Thus,
far from abolishing apartheid education, the de Lange report
will merely serve to modernise and streamline it, and by
doing so will entrench the division and inequality of educa-
tion in South Alrica. The exclusion of the Homelands irom
the restructuring also reinforces this,

De lange proposes a 3 tier management systen;
ting of a single ministry of education, regional and educa-
tional authorities and local school districts. While the single
ministry will help streamline the operation of the system,
separate education systems for separate apartheid com-
munities will be retained under the guise of “separate but

equal’.

The management system proposed puts a lot of emphasis on
decentralisation, placing a great deal of the organisation and
financial responsibility for schooling on local level commit-
tees. In the context of vast disparities in wealth in SA they
will serve to enforce inequality. The measures also reinforce
the trend whereby the poorer sections of the community are
increasingly having'to cover the costs of their own services
e.g. rents, pensions, hospital fees.

The most significant features ~f the de Lange report are its
emphasis on non formal or career education (technical or
vocational training) and its failure to move away from
apartheid education.

State Repression of Students

The states response to the educational crisis by the grahting
of concessions and the introduction of new forms of control
is an example of a co-option measure. But there is another
side to the co-option — i.e_the web of repressive measure
introduced since 1976 with the intention of crushing student

C1E i [
militancy.

In November 1977 the department of Bantu Education is-
sued regulations tontrolling the admission, treatment,
suspension and expulsion of African students. The ptinci-
pals and inspectors were given arbitary powers to expel
students and to close schools if “students disrupted the
education programme”.

In 1981 the renamed Department of Education and Training
introduced the age limit law. Basically, the law stipulates
that no person over the age of 16 can enrol at primary
school, no person over the age of 18 can enrol in standards
6, 7 and 8, and no person over 20 can enrol in standards 9
and 10. This would afiect students who leave school
temporarily out of financial necessity in order to work and
students who fail as a result of poor home conditions, a lack
ot books etc. But there is a far more important political
motive behind the law. For clearly it will be used against
political activists who have either been detained Tor tone
periods, or who have boycotted Torfengthn periods.

APARTHEID PROBLEM — THE SOLUTION

annot be

There are some systems problems that really
solved from within the tramework.

B.S.M. CROSSWORD
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3.EDUCATION andResistance

This section focusses on the struggies that have been waged in response to racist
education designed to maintain and facilitate racial oppression and economic class

exploitation.

The various papers trace the process of resistance: the Bantu education struggles
of the 1950's; the emergence of student organisations such as SASO and SASM; the
natiW& the development of AZASO and COSAS; the schools
boycott of 1980; and more_recent developments.

Also included are papers which debate boycotts as a principle or tactic of
struggle. Input here is made in the concrete context of the 1980 schools boycott.
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BYERVIEW |

This section takes a look at the history of resistance to
an unjust and racist form of education, from the beginning
of the centuryto the present day. It is hoped that_through
an examination of this resistance process, the huge impact
of educational issues on the South African reality can be
prcperly acsescsed and understood.

wiled &g

Beginning of century criticism

The inferior standard of education provided to black

South Africans was challenged in 1903 by the South African
Kative Congress. In a statement addressed to Joseph
Chamberlain at the British Colonial office the Congress
protested strongly against *>~ disparity in grants made

to schools for white and for black students. The Congress
also criticized the pathetically low salaries paid”to

black teachers and attacked the opinions of the Superin-
tendent-General of LCducation in the Cape, Dr Langham

Dale. Langham Dale's feelings on the question of black
education had been exprcssed in his statement that:

"I d0 not consider it my business to enforce education ‘
ori all the aboriaines, it would ruin South Africa. If /
I could produce 6,000 educated Tembus or Fingoes tomorrow,

what would you do with themg. Their education must be /
gradeszl.”

This kind of statement by government officials placed
roprosentatives of black opinion in a dilemma. The
cnly way in which blacks could gain access to a free
and ccmpulsory education would be through a proper
state schooling system. Blacks however had heard

or read the many denigrating remarks made by officials
of the education department and they resented the many
statements on the futility of educating the African
people. Nonetheless, when giving testimony before the
Scuth African MNative Affairs Commission of 1904,
Martin Luthuli of the Natal Rative Congress asked

that cducation be transferred from the missions to

state control. "I would prefer", stated Luthuli,
“"that the government should build government schools
to teach everythinu - to teach th2 knowlcedge in head

and hands and everything ..."

In fact black opinion had clearly come out against

the mission schools as viable institutions for black
educational advancement. When G. Tengo Jabavu, editor
cf a black ncwspaper, addressed the 1912 South African
Races Congress, he roundly condemned the mission schools
where "such is the rivalry of sects that schools are
lPlaced with an utter cisrecyard to efficiency”.

Jubavu was loudly cheered when he spoke of the

lew educational standards and of the "great failure

of Rative students at the Missionary Institutions.”

Necades of Dissatisfaction

From 1920 through to the igtroduction of Bantu Educaticn
in 1954 there were fioguent cutbursts of resistance in
the Black schools. Puring this period constant protests.
DEMONGTRATEONG OAND TEIors 0CCURRED. HT uoanNTod hESENTED
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the paternalism they wore subiect to, as well as the §<7
endless hours of manual labour they were cexpected to

perform in the school orchard: and gardens and on

ncarby farms. Many of the incidents of unrest revolved
around .tho severity .»f punisioient, assaults perpetrated

by white staff on both pupils and servants and the

quality and guantity of food. By the late 1940's

th2 schools appeared to be in an almost continuous

state of ferment and the sight of armed police within

the schoolgrounds became commoni:lace.

The authorities used the threat of expulsion to control
schocl unrest. The tiny minority of Africans who reached
sccondary schools constituted a privileged elite, and
cnce expelled from one school, a pupil would stand

little or no chance of being accepted at another. Only
successful completion of secondary schcol could open the
gates to the one existing University College for Africans,
Fort Hare.

By the late 1940's however, politics had come to Fort
Hare itself with the formation on campus of a branch

of the Congress Youth League, the junior section of the
African ilational Congress. The comments of a coloured
student attending Fort Hare in 1949 gives some idea

of the mood on the campus:-

“ite African student is morc poltically conscious at
fort Here than any non-REuropcan student at any South
Africar university ..... For the African, Fort Hare is
a nive cf holitical activity. He guestions freely and
orernly every suggestion made by the European, whether
lecruser OL .isitor. 50 tense is the atmosphere that
politics is brought into every college activity whether
it be a hostel meeting, a church service, a sports
gathering, a college lecture or a social gathering.”

In the aftermath of the Nationalist Party's victory r} ,
at the polls in 1948, the students faced increasing ,é
restrictions and an &1l round hardening of attitudes.
This however, led only to further—militance Qn behalf
of the students and o rise in wopularity and lnfluence
of the Congress Youth League.

The Pesist Apartheid Campaign 3/;‘(7

The only campaign against the implementation of Bantu Hf
¥ducation in the schools_was imitiatod by the--African
wational Concress.. On Aay 8 1654, the "ANCand—tts—
assoblatdﬂ“—?ggirjatlonq of thHc congress /illiance,

(the South African”Indian Congress, the—South—African
Ccloured Peovles Organisation and the white Congress

of Democrats), launched the "Resist Apartheid" campaign.
The measures earmarked for resistance by the Congress
Ailiance were: the Bantu Hducation Act the Native
Rezettlement Act; the pass laws; the Group Areas Act;
and anti-trade uaion measures.

The ANC's annual confercence held in Decmber 1954 adopted
a resolution calling cn parents to make preparations to
withdraw their children from school indefinitely. A
committee, under the chairmmnship of Father Trevor
Huddleston was established to provide 1ndq9endent
educational facilities. MOt everyone in Congress’

v g 2 W —— O
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accepted the jdea cof "alternative education” however,
as was evidenced by an editorial in the Congress journal,
"Liberation":- —_—

"The idea that a boycott should be made conditional .

on providing "alternative education" is, in fact, quite
wrong in principle .... It is not the aim of‘a polit}cal
boycott of this sort to relieve the.state of its
obtligation to provide proper education, but rather to
compel the State to fulfil that obligation honourably."

The actual organisation of.the boycott was the
responsibility of the Congress Youth League together with
the Women's League.  On 12t¢h April action began on the
East Rand (the line ¢of towns cast of Johannesburg) and

in the Eastern Cape. On that day school entrafices were
plcketed by members of the Youth League-and—in-some {7

irstances schcols werc entered and classes dismissed.
Wusen and children marciied througnh the streets of Benoni,
Srakpan and Germiston carrying ANC banners and posters
rejecting Bantu Cducation. Large crowds congregated
crn street corners and clashed with the police. 1In several
towns the election ¢f parcnts' representatives to school
committees was stopped by Youth Leaguers, and in six
districts in the Eatern Cape an almost total withdrawal
of children from the schools occurred.

- -
Th> pMinister of Bautu aAffairs, then Dr Verwoerd, warned
that any cnildren still boycotting on 25th April would be
rermanently excluded from all schools. Momentum for the
povscht diminished and only in Port Elizabeth was any
tnoroush-going attemut made tce cxtend the school stay-
away. Dr Verwoerd stated that a single day of absence,
if shown to be part of the boyzott, would lead to immediate
expulsion, and the schools boycott was finallv crushed
there as well.

Some 10 0C0 former school goers did not return to school.
They, together with some 4,000 boys and girls not attending
school, were catered for by the African Education Movement
which had developed out of the Huddleston Committee. The
AEM organized cultural clubs which were not legally
allowed to provide formal education and had to resort to
story-telling, gquizzes, play-acting and similar activities.
The parents hoped that their children would receive
instruction in reading and writing and sent them along to
the clubs with slates, exercise books and readers.

These were invariably seized by the police and used as
evidence in court when AEM oOrganizers were prosecuted.

The movement and the cultural clubs finally collapsed

in 1960 when many ¢f the club leaders were placed in
detention during the post~Sharpeville state of emergency.

The University Movement

The goverrment crackdown of the early 1960's and the
outlawing cf the ANC and the PAC left an organizational
vacuum on the black campuses. In fact throughout the
period 1960-67 black students campaigned for the right

to affiliate to the National Union of South African
Students (NUSAS), a predomjnantly white student union with
its major support or cthe English-speaking campuses. In
seeking affiliation to NUSAS :he black students were
demanding th2 rigi:t to associate with organizations of
their own choice. and in a asneral atmosohere of

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.



The black students, however, wwearying of white paternalism
began moves to Iorm their own student movement, the South
African Students Organization, in 1967. By 1970 SASO

was an established body of some strength, not only on

the three black campuses, but also on the ¢olouréd

campus o0f tire University of the Western Cape and the

Indian campus Of Durban Westville.

repression, student-orientavii! politics was one of the
few outlets for civil dissent.

By 1972 an atmosphere of confidence and militancy had
grown up on the black campuses. A graduation speech by
Onkgopotse Tiro, a TurflcHp Students Representative
Council president, strongly criticized white contreol
of black universities, discrimination on the campus,
and the entire Apartheid system. "A few days later Tiro
was expelled by an (all-whitc) disciplinary committee.
tudent action in support of lUiro soon led to the
expulsion of every single student at Turfloop - a wave
of militant student protest spread across the country.
Tirols speech had struck a deep chord and the fundamental
dissatisfaction of blacks with the educational institutions
allowed them was suinmed up in a students' manifesto
drawn up at Fort Hare, which declared:-

"We, the students of Fort liare, believe that all Black
institutions of higher learning are founded upon an
unjust political ideology of a white racist regime

bent on annihilating all intellectual maturity of Black
people in South Africa."«

Until its final banning Octoboar 19, 1977, SASO remained’ \
a focus of black oppreosition to government policy. Earlier

in that same year Steven Biko, first president of SASO f
died violently in_the hands of_ the security police. |

Some two years prev10usly Onkgopotse Tiro had been killed
by a parcel bomb while in ex1‘e in Botswana.

- e

School Students Organisation

In 1970 senior pupils from scnodols in Soweto met.
+0 establish an organization ivr secondary school
pupiis. They were able to establish contact with
schools in the Eastern Cape and Eastern Transvaal
and together with them formed the Scuth Afrlcan
Students Movement ({SASM)., T

SASM concerned itself primarily with the problem of
Bantu Education with it felt was designed “to
domesticate, nct to educate". SASM activities

did a lot to open up a discussion of Bantu
Education among the scholars themselves, and the
ogggnlaatlon,played a leading role in the dramatic
events surroutding the 1976 uprising. As with
SASO, SASM..was. declarcd an illegal organlzatlon

on October 19, 1977.

Sy

e s (e e e @B S

The 1976 Revolt

Instructions issued from the office of the Minister
of Bantu Education that half of the subjects in
standard five and six be taught in Afrikaans
constituted the immediate reason for the June

v D=roneTaTTON. From a strictly educational
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point of view a switch to Afrikaans would nave 5
been disasterous. Nearly all African teachers

had received their own training in English and

could not possibly have conducted a course of
instruction in Afrikaans. English was moreover

the main language of industry and commerce, an
international languago, and the medium through.which
ccntact could be maintained with the rest of Africa.
The language issue Provided a point of unity for the
community and offered a clear theme around which an
anti-Bantu Education campaign could be built. The
reaction against this particular governmenc decree
however, reflected a general mood of resistance to
an undemocratic and discriminatory education system.

Qi June 135 SASM decided to hoid a mass demonstration
against =he imposition of Afrircans and forired an

9~*Jon committee consisting of two delegates from each
¢cnedol in Soweto; this nody was tO become known as
the Soweto Students T resentative Council (SSRC).

On Jure 16, 2C0 00U siu.ents converged on_Orlando ;
Stadium in what_was intended as a peaceful
demonstration. The ©olice oOpened _fire and Hector
Peterson, a 12 vear old student, became the first

of many victims c¢f the 1976 rebhellion. Student
rezponse was violent and vehicles belonging to the
kest Rand Administration Board were burnt and its
offices destrqyed. Becerhalls, liquor stores, a

.‘wr and a hotel, as well as several post offices
anfrtared a similar fate. Within 24 hours the seething
5t. had spread throughout Socwéto and Frime Minister
ter annaunced in Parliament that the police had

~n instructed €9 maintain law and order at all costs.

1
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During the follcwing week, the violence spread through-
out the townships cf the Reef and Pretoria to
Nelspruit, Klerksdorp, Bothaville, Kimberly, Langa

anrd Nyanga in the Cape, as well as to the campuses

of Turfloop and Ngoye. July witnessed a resurgence

in the struggle as it was carried forward to the
remainder of the Transvaal, Natal, Kwazulu, and the
Orange Free State, under the aegis of SASM who

threw 211 their efforts into realizing the country-
wide nature of the crises.

In 2August the revolt assumed new dimensions as the
Cape coloured' studciits came out in support of the
African schools rebellion. What had started as a
peaceful protest march against vhe enforced u3agg

of Afrikaans as _a medium Of instruction _had turned
into a full blooded rnbellion in which_ the aﬁ}lce

shot to kill, Host alarming from the point of vi-w

of state power was that student activists began

tc reach out toward worker and community groups |
and a series of huye stay-aways rocked the economy. (

Thousands of students poured out of South Africa
as refugees, many of them finding their way intoc
tre guerilla training camps of the ANC.

A

Frcain Student Strugale to Class Struggle

The student unrest beaun in 1976 continued to simmer
throughovt 1977 and by October of that year boy-
Coita 0k CHLOSUWQESL haA P“\t 200000 ouwt of 5choo“
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and over 500 teachers had res\gwd vathev than teach @

Tantu Education. 1n an event which clearly
showzd the shape of things to come Soweto pupils
waged a campaign against the Urban Bantu Council
as a ‘'collaborationist institution' causing its

collapse. October 19, 1977 saw a massive state sy
crackdown as 17 bklack organizations were outlawed. 4
Individuval activists were banned, detained and

harassed. gy the bLeginning of 1979 the schools 3

had again begun t0 fUnction with some semblance

of normality, bhut J"“w and “;v mber saw the formation

oF the Congress of couth AIyiTan students (COSAS) _and /
the hzari—n—Stnﬁ:ﬁtf‘u&ganlzatlon _(AZ2SQ) ; organ£§

’atlon?_ﬁlﬂghhdﬁl ! unfvercity level pledged to! ‘

Tight Bantu Educaticyn, folira intimidation of ™

T

CGSAS and AZASO was 11mcd;aLL but their membership

continged to arcw in leaps and bounds.
T - e e e —————— i e
Ll .vSJ student oup-:oition Lo state power had reached

« new level of sopissticaticn.  In April  coloured!
LLU‘OﬂuS began a C“'“llgn au;‘nst racist educatiosn
nnd poosr educational rfacilities which spread.

o 1d3ly throuahiout ithe councry, incorporating both

qdinrs and Afrsicone,  Bla & varents played a
poominent role teo amadst oy owing calls for a worker-
;cudent allian:2 - 'n the @ onships "parents-students"
Sl MEbtraot” Comrat ceor tool ap issues such as consumer
Loysotte, rent Lo aces i pus fare increases. _The |
national sﬁlidarafk shown in the schools and universities
dismayed ' tcu-ion and policé Ferror totally
failed to the siulents’ Organizational thrust.
In 19271 Lb v voaine oo eppted *0 hold nationai celebrations

" v,

commenweratiay 2¢ years of "Republic” The massive anti-
Pepublic Day campaicn waged by proarcsslve groups across
the country found tho acroQ;_nnd unlﬁér51*1es to be a _sea
cEmilitancy and political cnovgy.  Unity améng student
groupinygs was unprecedented asn black, 'coloured' Indian
and even somc white students rallied behind the demand
{or the final abolition of Bantu Education together with
the entire Anartheid strucnwxe. On Republic day,_ May 31,//

the crcqgm_sla\ and ¢old rlag Of the African National

Congress flew at £1ack schéols and universities 77777/
hrOudhOWL the u\nL)/ T T T T s e
orem e o e
gcﬂerdtlon of students had completely rejected an
ﬂducatlona& ao tug operandi o scared to producindg scemi-literate
and docile labcur units for incorporation within the
industrial and auricultural work-force. Student struggle
was able to becoine class-struggle at the point when

the students realized the role played by Bantu education

in perpetuaring and developing the deep cleavages within

the society. In rcacning out Crganizationally towards

the trade unions, thae commiinity groups, and the other
institutions of the working class, -ne students

penetrated the logic of their inferior educational
facilities and struck a blow against the cycle of
oppression and exploitation into which they have been

-

nlaced.

rUTURE adiedlinniy

The Freedom Lhuzt:,, adoplist by “the ‘Ccngicss of the People on
26 June 1955, =faTc: that 'Lnaﬁgggrs oz~1g§£gircwand”oF‘
cﬁlfﬁ?@ﬂghal‘ IS u;.wcdf. fhoa LOUld J this deeply-held désire

of the South AfricaT p@dple Le 'put inte practice in a
futwre 4“ﬂdavnant&t% at tered South Africa?
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Ending of Discrimination 7

The current system is racial, discriminatory and unequal.
There are at present four departments (one for each 'racial
group') involved in the administraion of education.

The Freedom Charter demands unambiguously a non-racial, non-
discriminatory and equal_education_for all children. _'Théte
would be only onefeducacion dopartment. Lducation would

be free and universal,

Relevance

A 1381 publication by the Black students Society (RSS) of
the University of the Witwatersrand describes some of the
prominent features of racial cducation as bureaucracy,
authoritaianism and -an inaccurate and irrelevant syllabus.
Teachrrs anu text-books are regarded as the onIy sources of
knowledye and the mechanical learning of facts predominates.

The BSS publication suggests the implementation of a radically
different educational method. A future system would involve
the participation of teachers and pupils in a learning
partnership. The syllabus would be dictated by the skills
regquired by the society ané students would be encouraged

t0o araw upon their own vital and valuable experience of

life. Pupils would be guided towards a critical understanding
of the uses and applicationcs cf the knowledge they acquire.

Raticnal Goals

The Black Studcnts Socicoty qoes on to show how the education
systen. 1n South Alric: is structured so as to produce a

cheap ana obediont loabhour foree. (lts functioning is premisced
on limited opportunitics for blacks, high drop-out rates

and massive uncmployment. The aims,. ideology and interests
of the ruling grcup are furthered ‘and one culture, i.e.
European-cum-hmerican, dominates all the rest.

The BSS suggest that in a rational system individuals would
be exposed to a variety c¢f opportunities for personal

growth and would choose work suited to their =kill, ability .,
temperament and sense of enjcyment. Educ¢ation would foster
the well being of the whole community and the learning process
process would be seen as occurring throughout life.
Ecucation should be a cultural rendezvous; in South Africa
for example there are rich possibilities for the absorption
ana mixing of Atrican, Indian Turopean and Colouxed
cultures.

Resource Urganization

In a future South Africa the state would need to embark on
a massive upgrading of the p_esently neglected educational
facilities, including vast improvements in teacher-training
facilities. This would involve a considerably higher
percentage of GNP expended on education than the present

3.5 percent.

Democratic South Africans also insist that adult education
should become a stete priority. Every factory and farm
should have a workers education program from basic literacy
through to upgrading in their own skill, as well as training
in other skills useful to the community. In a liberated
South Africa educational facilities and opportunities would
be e{ten$ed to evevy Person | whether black or white; urban

o rurgl  wouaq or old.
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First of all I wish to pay tribute to all our people who nave
paid enormous sacrifices for the liberation struggle in S.A.
- since the arrival of colonial forces ir 1652 - more espec-
jally those who have paid the highest sacrifice to our strug-
gle which is life itself.

Discussion of any political history is a very difficult one
because of the various factors which influence people s
thinking at any particular time in history. This becomes
more so when one attempts to discuss a history of political
struggle because the people confronted py the task of dis-
mantling the status quo at anytime are at a disadvantage to
those of us who have the oppartunity of analysing their activ-
ities in retrospect. Again, as much as one may attempf to be
objective, it is very difficultefor one not to be subjective
because analysis itself is a subjective phenomenon. However
I am going to try and do my best although I should concede

on the onset that I'11 also be subjective in one way or
another,

In order to start-a discussion on any process of political
struggle it is important that one sets out a broad framework
of analysis within which one can then try to place the topic
under discussion into perspective. [ want to say at the outset
that whatever c¢riticism I will make of any tendencies or ac-
tions by certain organisation is not meant to ridicule them
but rather is an attempt at positive constructive criticism
the same goes to individuals.

1. GENERAL PRINCIPLES

Capitalist exploitation is an international phenomenon which
manifests itself in different political and social systems

in various parts of the world - the common feature amongst
these nations being exploitation of man by man. The political
system in some countries is that of liperal democracies as is
the case in Westerr Europe and North America. In parts of
Asia, Latin America and Africa, the political system is that
of monarchial dictatorship as in Morocco and Saudi Arabia

or military dictetcrship as in Argentina, E1 Salvador,
Liberia - just to name a few. The rest of Africa, Asia and
Latin America is today under the grip of post-colonial neo-
colonialism which is characterised by an alliance beatween

international monopoly capital and the indigenous petty

bourgeoise class in the exploitation of the majority. A few of )
34 the post-colonial African, Latin American and Asian together /
‘ with East-European countries are involved in struggle to build 7

a socialist_democracy in their countries. These type of -

RS RS
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countries are under continujng harrassment by the imperialist 4

e —— e

p————me—=— countries who wish to reverse the course of history. 1/7

South Africa remains the only country in Africa or even the
whole world where the political and social system highly re-
sembles that of colonialism except for the fact that there is
no specific metropolitan state to which the dominant white
group owes allegiance. Our analysis of the South African
liberation struggle should therefore closely resemble the
analysis of the struggle in colonial situations.

Colonialism as a form of capitalist exploitation and expansion-
ism can be said to have four basic tenents:————

1) Exploitation of the labour of the indigenous masses.

2) Expropriation of raw materials and_profits of exchange.

3) Physical suppressien of the masses through the army and
police.

4) Ideological control through mainly religion, education
and the mass media. '

——

For effective control of the indigenous mass a petty bourgeois
group must be allowed to grow to a certain extent. This

can be drawn from the local traditional authorities in the
form of chiefs and headmen and the emerging intellectual

group, eg. priests, lawyers and doctors. However because of
the need to maintain racism as a form of ideological coptrol,
the indigenous petty bourgeoisie cannot be completely assimila-
ted in the ranks of the foreign petty bourgeosie who form

the foundation of security of the interests of the small capi-
talist class. As a result, although the indigenous petty
bourgeosie is allowed to develop, this can only be accommodated
to a certain extent, They also still experience a great amount
of suppression by way of political legislation.

The indigenous petty bourgeoisie therefore has two alternatives
in their struggle for survival -

a) They can put themselves completely at the mercy of the
colonial master and assist whole heartedly in the sub-
jugation of the indigenous masses.

b) They can align themselves with the mass of the exploited
and oppressed indigenous majority and join hands in the
struggle to bring to an end colonial rule. The natare
of the alliance with the masses 1s also very important,
for it determines the type of society which will emerge
after the colonisers have been removed from power. This
can take two alternatives.

c) An alliance of convenience as a result of the realisation
of the petit bourgeoisie that without the involyement of
the masses the colonial powers cannot be remoyed. This is
an opportunistic alliance where the peti;ﬂggggggoisie uses
the masses as a ladder of climbing_to the top. TRiS is

- reflected very clearly during the course of strugg]e itself.

The petit bourgecisie agitates the_masses into action //
through the use of vague political slogans which appeal y/
emotionally. They build themselves into symbols of resis- S 3

- tance who_are followed fanatically by a confused mass .
This can take the form of a pseudo religious or actually
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religious or cultural movement rallied around slogans.
Economic contradictions and the primary economic motive
of colonialism and racist oppression are not spoken about
and the economic contradictions within the indigenous
people are buried forever Within this we find slogans
such as 'Africa for the Africans' from Marcus Garvey,
'‘drive the white man into the sea' from the PAC, 'Black
man you are on your own' and 'Black is Beautiful' from

BC organisations.

alliance with the masses. Here the petit bourgeoisie

take the i5itidiijeadership of Tne ijherazion movement

while making sure that the masses learn through struggle

to také their destiny into their own hands. The economic /

motive of political oppression is made to be understood ////

The petit bourgeoisie can however forge a progressive | ;
f’/

by the masses to ensure that their needs take top priority
in the aims of the movement. The contradictions between
the indigenous people are made very clear so that the
masses are not fooled around. T

The South African liberation struggle is no exception to this
broad generalisation.

At the turn of the century after the defeat of the Bambata
rebellion in 1906 - the indigenous petty bourgeoisie in the
form of chiefs and the educated elite realised the need to
come together in order to challenge colenialism. In so doing
the ARC was founded in 1912 - through the initiative of people
Vi:e Pixley Seme, Rev John Dube, Dr D D_T Jabavu, Sol Plaatjje
and others amongst the intellectuals. The nature of their
programmes indicate very clearly that these were people who
although touched by the plight of the impoverished African
masses, were more agitated by their frustration of being ig-
nored by the colonial power structure. It is a result of this
that we see them sending deputations to the queen persistently
to protest against the lack of consultation by the local colo-
nial powers. It was at this stage that the roots of what was
to become known as B.C. in 1969 were sown.

The reasons why I say this is made clearer is if we Took at
how B.C. emerged. A central role was played by intellectuals
in both instances who Yaid the basis for national unity.

For a long time the petty bourgeoisie attempted to fight the
struggle alone without involving the masses. Even after

trade union movements eg. ICU were established, there was very
little relationship between the masses and the ANC  the
political movement had political power as its target and not
the equitable distribution 0f wealth _and creation of a workers
o(Tpe§§9pf state.— Thé ANC was very anti communist, because the
cniefs feared that an equitable distribution of the country's
wealth would mean they will Tose their land to the peasants.
This crystallised with the expulsion of thé President, Gumede,
after his visit to the USSR,

Right up to the 1940's the relationship between the ANC and
i the workers movement was a very weak one. The_work of or-
. 36 ganising the workers was mainly_ine the hands of the Communist |
Party. The ANC would occasionally join hands with the workers
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petit bourgeoisie as well, such as the anti-pass campaigns.

The leadership of the ANC realised that to be successful they
needed the support of the workers but they were not prepared
to build up the movement so that the workers could develop
their own leadership and take over the direction of the
political movement.

The formation of the ANC Youth League gave-a greater momentum
to the drive for political power. Here again we see the masses
being concretely called upon to help the intellectua's get rid
of their political frustrations, This is noted by the nature
of the appeals made by the Youth League - as reflected by
Anton Lembede the first president. "The African has a primary
interest and an inalienabie right to Africa which is his con-
tinent and motherland. The Atricans have a divine destiny to
make Africa free among the people of the earth. Io achieve
African freedom, Africans must_build a natjonal_ljberatory
movement and adopt the creed of African nationalism_led by
Africans themselves." This was using rhetoric and emotjonal
language to win over the masses.

Some of the members of the Youth League, however, moved from
this position and accepted not only the central role of the
masses but the need to train the masses to learn to take

their future into.their own hands. The masses were therefore
mobilised on issues which affected them and therefore there
was no need for.racist-slogans.like "Drive.the white_man_into
the Sea."” 1t was therefore possible to unite with other groups
dedicated to the overthrow of exploitation.

Some of the African petit bourgeoisie feared that an alliance
with other groups would jeopardize their leadership. Thus we
see the PAC break-away in 1959. And in order to win the fol-
lowing of the masses they returned to emotional appeals to

the masses. They eared that the masses would develop their
own leadership and take the initiative of the struggle., While
the PAC rejected alliances with organisations 1ike the Congress
of Democrats on the basis that they were white organjsations

we see a paradoxical type of situation where the PAC had a

{ very effective alliance with the Liberal Party. Patrick Duncan
played quite a crucial role in the future of the PAC. Thus
white participation was not so much of an issue as was first
made out. Rather with the type of petit bourgeois leader-

ship which wants to maintain itself, such that with the success
of the struggle they can be the ones who can climb the politi-
cal ladder. They want the masses to remain docile and only be
agitated to the extent that they can rally behind the leader-
ship and not develop their own leadership.

The 1960's saw the crushing of both the ANC and the PAC by
massive state power. The masses were demoralised and leader-
less. In the long period following this, the government en-
trenched its politics in the form of bantustans, CRC s, SAIC's,
etc. In this political vacuum, we see again young black in-
tellectuals, not being able to tolerate the type of frustra-
tion of not_being able to realise their ambitions. Thus it

was again the students and not the masses who took the
initiative. R

To put into perspective why it was the students again and not

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.



0y

N A I O U P T D e A P R Uk L I eyt
S e el gt I S e S e B LR TR

the masses who took the initiative, I want to quote one of the
people who is still today quite closely involved in the Black
Consciousness Movement, Quarish Patel. He wrote-in 1979:

"The reason for the students taking the lead in the black
struggle can be traced to the fact that they were outside the
process of the means of production and distribution. Their
resulting militant consciousness which filled the political
vacuum after the Sharpeville watershed could not be conditioned
or influenced by the stiffling influence of the productive/
consumptive relationship.

On this strength BC as an ideology set the pace of a new poli-
tical era. But precisely because of the black students' posi-
tion outside, the means of production and distribution, there
was an inbyilt 1imit to BC as it was then conceived,

A group of black students found themselves in a situation
where their only outlet for political action was NUSAS, which
they perceived as an organisation which was too liberal and
which was not addressing itself to the problems confronting
the majority of the oppressed people. And therefore realising
the common political oppression of Africans, Coloureds and
Indians, the students decided to come together and form an
organisation called SASO.

e e et e

Students are outside the process of production and therefore

dc not experience the contradictions which manifest themselves
especially in the process of production. On the factory floor
you see racial discrimination in operatton, where Indians.will,
for example, automatically._get.a-higher position_of employ-
meny than an African person. This is a strategy adopted not
only the Government but also by the capitalist bosses.

So due to the fact that students are removed from the process
of production, we can come together simply on the basis that
we are excluded from the political process. There is no
material contradictions present among students and therefore
it becomes very easy to form a common alliance.

There are similarities between the formation of BC and the
ANC Youth League. A characteristic of both is the intellectual
nature of the organisations.

When the ANC was formed in 1912, it was soon after the last
armed rebellion (the Bambata Rebellion) had been crushed,
where the mass resistance to colonialism had just been de-
feated. It was not possible for the masses at this stage to
effectively take over the struggle because there had been
demoralisation and reorganisation was nz2eded. In 1960 the
mass political movements had been crushed and the masses were
demoralised. And again we see the intellectuals taking the
initiative.

Another similarity between BC and the Youth League was the
emphasis on psychological emancipation. Little attention

was paid to the production process. In the years 1973 1974
SASO was at its peak with intensive activity such as the pro-
Frelimo rallies apd the expulsion of Tiro from Turfloop-

1973 was also the year when the workers movement started to
take initiative especially in the form of the Durban strikes.
Significantly the headquarters of SASO was in Durban and

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.




many Teaders were based in Durban. Yet while there was in-
tensive activity by the workers and students, there was no
relationship or correlation between the activities of the
two sectors.

This was true too for the BC organisation which developed such

as Black Community Programmes. This was an attempt to form

a more brpad political movement. But due to the fact that it

was mainly based on psychological liberation and was not ad-

dressing itself to the day-to-day issues which affect the

majority of the people, there was not much which was achieved

in the form of attractiny workers. The masses of the oppressei/;§2
L
4

people were not drawn jnto the political organisation.

They were not expecting the masses to take the leadership of
the organisation, This was reflected in the SASO Constitution
and Black Students Manifesto. Slogans like "Students are the
vanguard of the struggle and the conscious of the community™
were common,

There were attempts to Torm a workers section in the form of
the Black Allied Workers Union. This was perceived as being
the workers wing of the BC movement and people felt that they
needed to organise workers through the philosophy of BC and
not based on the day-to~day problems of the workers. Few
workers were drawn into this type of trade union.

The economic plan of the Black Peoples Convention gives us
a clear conception of the type of society which they foresaw.
This economic plan was broadly called "Black Communalism".

If we look at this plan its outcome would be - if you remove
the existing white government and replace it with a black,
BPC government - almost the same type of relationship exist-
ing except that what at the present moment is beneficial only
to whites, would then be beneficial to blacks only. The
workers themselves are not able to determine how they are
going to do their work and what they are going to produce, but
rather the state will determine what is going to happen to
the workers. Here we see an elite trying to ascend to the
top by using the mass of the oppressed people as a ladder to
get to the top.

It is useful to Took at the concept of nationalism in this-
discussion of BC, for BC is one form of nationalism. It is
necessary to look at the c¢olomial situation in S.A, where
capitalist exploitation has taken a racist form. Natjonalism
can take two directions. Anti-white slogans in themselves

are primitive manifestations of political awareness. lt.is

the duty of the advanced political activists fo make sure that
the primitive type of political awareness_which develops should
be translated into positive political action whereby the
masses can ultimately_identify the actual enemy, which is ex-

ploitation_of man by man. But this depends on the type of
leadership that develops, especially from the intellectual
group. The type of political organisation which develops
must be able to accommodate both the development of primitive
political consciousness and create the necessary structure

which will make it possible for the political understanding
of the masses to develop.
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After the 1977 bannings of BC organisations, there was a
feeling among some that this was a time of reassessment of
the direction and gains that had been made. In August 1978,
an organisation was launched in Johannesburg called AZAPO,
the Azanian Peoples Organisation. It was clear right from
the start that the direction of the organisation was going
to change, there was going to be more emphasis on the in-
volvement of workers. They felt that previous organisations
had been led by students who were outside of the production
process which made it impossible for them to attract the mass
of the people.

They said that the workers were the vanguard of the struggie

and.went on to define all blacks as workers. This sounds very
contradictory. They said that black workers were the vanguard
of the struggle and since all blacks are workers, blacks must

be a vanguard within a black movement, which in a way sounds

a bit rhetorical. By confusing the situation in this way, the

leadership is denying the fact that the leadership is petit
bourgeois  leadership and that for the organlsatlon to take

a correct direction it has to promote forums through which
the workers can_take thé leadership_of_ the_ organisation. But

then Dy saying that all blacks are workers, in other words that
there is no reason to promote any separate group such that it

can ultimately take leadership of the struggle because we are
all the same - we are all blacks and all _workers.

Later on, we see a further development in AZAPO itself. A
quote from the National Organiser of AZAPO in 1980, Leonard
Mosala, illustrates this:

“"AZAPO's significance is for the black working class based
on grassroots leadership and with a programme for society
as a whole. This is completely different from the change
envisaged by the integrationist which creates a middle-
class black who feels protected by maintenance of capita-
lism. Integrationists of this type, means blacks accept-
ing white institutions, norms and values with the implica-
tion of black inferiority . . . whites who appear sympa-
thetic to the black cause more often than not want to form
alliances on a leadership level, rather than joining at
grassroots level. They thus want to fight our struggle
for us, by giving us the lead...we in the black conscious-
ness movement advocate an open, egalitarian society where
skin pigmentation will not play a part. But we also be-
lieve the tactics to achieve liberation won't necessarfly
be the same with those required to reconstruct a new
society."

Here we see the organisation denying a very important princi-
ple of any organisation involved in struggle - that the nature_

of the struggle is going to reflect the type of society that_

is going to come.
’_———W““-"“'M

I think that the arguments he puts forward, although very con-

tradictory, but especially for NUSAS, as a white student

movement, it is very important that people understand clearly

the type of involvement which they can get into.

We have to realise that because of the racist nature of ex-

p]o‘tat1on in South Africa, it i%s 1nev1tab1e "that the people
who are becoming po11t1caT1y conscious and want1ng to br1ng
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to an end their political oppression, in_the initial stages
before the people can develop a higher_political conscious=.
ness, it is inevitab at_they will start by developing a
nationalist hatred of the colonial situation. 1T is wrong
for certain political leaders then to take advantage of this
type of development and not want to make the masses develop
a further political understanding, further than the basic
nationalist contradictions.

The fact that people do have at some stage those type of con-
ceptions does not necessarily mean that they are reactionary:
It is just a stage in their political development. In a way,
BC was just a form of political consciousness which refiected
this situation and therefore in itself was not a reactionary
move. Just as with the beginnings of the ANC and ANC Youth
League in the 40's, people developed from a situation where
they were rallied together on slogans such as Africa for
Africans' but due to further political involvement people
came to understand the political contradictions beyond this
type of situation.

The student movement since 1977, has developed differently

from AZAPO. In 1979, after a two year period of reassessment, wmdws
black high school students came together to form the Congress §~

of South African Students. Students were able to reflect
back on the mistakes of the past and realised that during the
uprisings not enough groundwork had been laid. So when stu-

dents realisgg‘ghﬁz_gngEnts_alcne.;nuld_nnz_challenge;the,
system and that there was a need to rally the workers as well,

there was not any groundwork laid for this. Therefore the
situation which developed was one of the most nasty confronta-
tions in our history - the_clashes_between_students and wor-
kers, especially between students and the workers of Mzimhlope
HosteT. Stiidents had to coerce workers not to go to work.

Later in 1979, AZASO was formed. Initially it was formed as a

supposed university student wing of AZAPO. But the university

students also took a new direction. There was the possibility

then of going to the other extreme - of students emphasising /
e

more of a student-worker relationship and actually ignering
the important fact that as students we are still primarily
needed to challenge the education system.

Therefore we see, especially after the 1980 boycotts, a steady
emphasis of student movements, both COSAS and AZASO, and to a
certain extent within NUSAS also, there was this type of em-
phasis on worker issues.

This type of emphasis can also be misleading. As much as all
fronts of the struggle should work together, it is also im-
potant each front of struggle should know where its pviorities
lie ang we be.n3 .o rmiv’?y - studert movement, have got a
responsibility therefore to chatieny._...: =:mrcaticr svstem,
is out of this realisation that at the recent congress of
AZASO, it was decided that students should embark on a pro-

gramme to Jaunch an Education Charter, which COSAS has also

endorsed. T
e R
By learning from past mistakes we as students will ultimately 41

discover the correct role which we as students have to play
in the struggle.
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The adove drasing is from “Critical
Health” Yo I, a new journal recently
starte? vy a group of Students at the
Wits medical School. “Critical Health”
proviics 3 critique of conventional
curazive medicine and is interested in
looking at oreventive and communi ty-
based medicine as playing a broader
role in the nunerous factors involved
in nealth such as ‘socio-economic,

. . | political, cultural, educational, and

WO?EN'ﬁ V‘}‘%’;‘m{y NA’EV‘Q&(:" %E“'EN CF others'. "Critical Health” {s particu-
RECEMNT LESBIAN ?T‘.Ur:i" REZELCA RIOTS lariy interested in health in the
WOMEN AND THEC. .A,:JE)AN DEVANNY ¢ DOWIS South African Context.
LESOWNG BlB;JNOQQAgEéWMWG‘): POEMG This Journal sells for 40c and {f you

D ST0RIES should wish to support this new journal
SUBSLRIPTION RATES : A4 350; UKEHBO0;US $50C PA. send PI1.60 "{for 4 issues) to :
INSTITUTIONS : A%$b 00 ; UKEA-50;U5 $1000FA. Critical Health c/o Medical Students

1 . h Council, Wits Medical School, Esselen
W&m“g&m‘ Stmet.'lmlbmw. Johannesbur'-q. 2001,
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The Parents’ School Boycott:
Eastern Cape and East Rand
Townships, 1955

Tom Lodge

In 1955, the South African goverament assumed control over, black education. The
Bantu Education Act (1953) transferred administrative responsibility for black
education from the provincial authorities to a Government Department. The
content of the syllabus, the employment of teachers, the admission of pupils -
all previously matters over which schools themselves had a degree of autonomy

in decision-making - were now subject to central authority.

The Bantu Fducaticn Act was vigorously opposed in the South African press, various
public forums and by sorie white and many black opposition politicians. The
opposition was ineffective in altering government policy and in many areag did
not succeed in arousing much popular participation. This paper will be looking
at thase instances in which opposition to Bantu wducation did transfcrm {tself
fnto a popular moveicnt, This was particularly the case in the East Rand
townships as well as, 2o a lesser extent, the Eastern Cape urban centres and
black rural comunities. [In tracing the )ocal antecedents and history af this
movemant it is hopad the paper will provide sume understanding of broader
traditions of popular resistance in these places, as well as an appreciation of
why these were strongjer in some centres rather than in others. So, first of all,
this paper is an essay an local history, with an especial roncern for documenting
some of the popular movements of the [ast Rand, a region hitherto urcxplored by
mast researchers. Secondly, the inténtion is to situate education and popular
desire to participate in it and have some tontrol over it, as one of a range

of issues which in the post-war pericd in 5outh Africa struck a particular
reconance with poor people; an issue, which together with such concerns as the
cost of transport, the price of food, the avalladbility of housing, and freedom

of movement, lay at the heart of mass political responses in those years,

Belore 1955 moit Africdn schoaling wes run by micsicnary socicties. Schools
could qualify for <tate financial aid if they registered with the Provincial
Education Department. Registration required conforming to syllabuses laid
down by the Department Lut the day-to-doy administration of the school was in
the hands of o suparintcndent employed by the province ond advised by an
elected parents' school committec. School syllabuses varied betueen provinces
but were all specially written for African primary school children though
sccondary scheol pupils followed the same curriculum as their white peers (1).

Though the system included some Justly prestigfous schools, it had serious e
shortcomings, Being atrociously paid, teaching was not an attractive profession
and many teachers were under-qualified. Misston control could be hesvyhanded —

and paternalistic and resentment of it (etsectally at rural boarding institutions)
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«wtg oiten bord over 1n fierce and destructive riots, (2) /7 re was & vast
imbalance 1n the number of primary end sozondary schools. b, i1 1945 the
system was seriously underfinanced as expenditure depended on the level of
African taxation revenues, Finally, wartime industrialisation and its
corollary, urbanisation, had contributed to fresh pressures on the educational
system. By 195) African school enrollment had risen by 300 000 or 50 per cent
since the war. Classrooms were crowded teachers overworked, and parents
desperate to get their children into schools filled beyond capacity.

The need for some form of public intervention was Beyond dispute. The African
National Congress's (ANC) "African claims® in 1943 ndd called for free compulsory
education provided by the state (3), and in the:Transvadl by 1949, 800 of the
2 000 mission schools, in response to the feelinys 6f4African parents, had been
placed under direct departmental control, (4) BYjck comunities themselves
were willing to make considerable sdcrifjces raffing the money for extra
teachers' salaries, classroom buildings andtefuipndnt &g vell as establisting
their own independent schoolsz “Shanty® secondany s¢hgo)§ existed in 1948 {n
Orlando, Western Native:Township, Brakpan aid Atteridgeville. (5) In
Alexandra, an independent primary school, Haile Selaisse School, founded in
1950, was to play a sigpificant role in the 1955 boscott (6)

The Nationalist Government accbpted the need for mterventfonh] though its first
concern was not so mich with meeting Afrtcan educabivna) needs, hdt rather {in
attempting to control the sdcfal conseqlentes of &dupatjoda) dxpansion,
Consequently its concern was to restructure rather than reform the system
Increasing numbers of literate job-seekers with baSie&ilTerica) skills were

being thrown into an employment market increasingly reluctant te absorb them,
Crude sociological considerations were foremostuintthe minds of the politymakers.
In the words of Verwoerd, Minister of Native Affatnsi.

... gocd racfal relations are spoilt whén the correct education
is not given, Above all, jood racial relations cannot exist
whén the education is given under the control of people who
create wrong expectations on the part of tho Native himself, 1f
such people believe in a policy of equality {f let he say,
for example, a communist gives this trainihg ta Natfves. (7)

It is doubtfu) that many missionaries had quite tuch egalitarian bellefs as
Verwoerd was to attribute to them:and certainly fed wire tommuni<ls and ‘the
government was to considerably underestimate thé difttcltities of instilling an
ideology cf subordimation Official thinking oniAfritan eddcation was tendentious,
natve, and brutally simple., [In 1949 the.E{selen Comnissidn was set up Yo produce
a blueprint for "Edutation for Natives asia Separate Race [ts: report was
published in 1951, 1Its “guiding principles" ih¢luded the reconstruction and
adaption to modern requirements of "Cantu Culltbré 13 the pentralisation 6f controj
the harmony of schools and 'Bantu SocialsInstitutions , ihcreased use of African
languages and persomel; ihcreased community fnébivemedt in education througl
parents! cormittees, efficienl use of funts ghan increasdt expehditure on mass
education. Black sotial expectations were to be orientated to the reserves
("there i$ no place for him [nithe Europeanicommunity above the ievel of-certawn
forms of labour"):(8). Community:participatioh in partiy elétted committees and
boards would serve te tegitimisé the system as walllas g1ving heo-trdditional
“Bantu Authorities” tighter control. Central dictition §f §yllabuses would ensure
the production of skills appropriate to Afsubordinate role ih the ecohomy

A beginning (at the end of Standard 2) should be.nadé with the
teaching of at least one offictal language on:a purely utilitarian
basis, f.e. as a medfum of oral expression of thought to ba

used in contracts with the European sector of the population.
Manipulative stills should be developed and where possible an
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interest. the sAK! and in the obsarvation of natural
phenomcna stimyl  d. (9)

Cost per pupf) would Se lowered and expansion facilitated by tht use of shv r
double daily sessions, the employment of underqualified femdVe assistants, and

the pegyping of the state financial contribution (the balance to be drawn from

African taxation). As much as possible, post-primary schools were to be

sited “away from an urban environment” in the rescrves,

In 1953 the Bantu Fducation Act was passed transferring direct control of
education from the provinces to the Native Affairs Department. Al! schools had
to be registered, all state-aided schools had to be staffed ty government-
trained teachers, and all would have to use official syllabuses. Mission
schools from 1957 could continue only if they registered - they would recelve
no-subs{dy. Syllabuses for primary schools cutlined in 1954, though in
operation only from 195€, stressed obedignce, communal loyalty, ethnic and
national diversity, the accoptance of allocated social roles; piety, and
fdentification with rural culturs, (10)

Superficially, the ncw order had some features which may have eppeared atlradtive
to some African parents. Access to cducation was to become a little casier and
school boards and commnities provided an 11iusion Of local accountabflity Gut
to parents whose -children were already at school (as opposed to those whose
thildren were not) Bartu Education promised obvious disadvaitages: These inciuded
the linguistic problem produted by the official insistarce on primary school
children:Yearning the fundamentals of both offfcial languages (meking it less
easy to acquire proficiency in one, English, which was a minimum requirement for
most white-collar employment); and two issues whicli effectively made life more
difficult for working mothers - the shortening of primary scheol hours 2and the
closfng down of many nursery schools. School boards and committees were at

best only partialiy elected - nominated members were-likely to be unpopuldr,

and in rural areas were often compliant servants of the local authorities.

Fierce compatition for elected places on such committees (11) testifies probably
more to parental anxiety than approval of the system.

The rural and "tribi1" bias of the proposed syllabddes would have Leen especially
objectionable to parents in long-established u~ban commnities. The liaking af
education with "development® ensured its unpopularity with socictiesiresisting
government land' "rchabilitation®.and stabilisation schemes.

Less apparent at the scheme's:inception was the fact that the system was geing
to impose increasing financial, obligations on African communitiec. For example,
a two shilling monthly education levy wes implemented won urban houscholds (12)
teacher:pupi) ratios would increase {13}, per capita expenditure would

decreaser (14), school meals services would be shut dowm and the 2bolition of
caretakers' posts would make pupils respunsitle for schoa) cleaning. (15)

For an underprivileged society in which access to education provided the;mostods
common means of social mobility fer one'd children these weretseripus blows.

Popular invelvement in educational issues.considerably predates opposition to
Bantu Education. In its most positive form there was the establishment on locals
African inftiatives of schools entirely indejendent of external administraticn

or finance. The shanty school movement of the Reef townships mentioned above

is an example of this. Popular concern could-take the form of resistance :

for cxample in 1944 the Amalgamated Mission School in Brakpan was boycotted by

the parents of some of its 900 African pupils, Mothers picketcd the school's
entrance and persuaded children to return home in protest against the dismissal

by the Education Department of a politically active school teacher (see below)(ye),
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. :u ae b o3a'en rocommendations, were sacked ince below)., The parcots
. "tatiished a ‘pveople’s school” for boycotters. The protest committee was
n-aded by the Chairman of Lhe local ANC branch, 1 M Maseko, and apparently
sawned wide loca) support. Less than a third of the pupils attended school in
i~ twy month boycoti. Parental indignation in this case was intensified by the
venai ity of the local supervintendent (17). Political groups somctimes attempted
to enhance their following through sharing popular educational conceras. The
South African Communist Party's night school programme was a good example of this.
Less wel) known was the ANC Youth league's establishment of a “shanty school” in
Hewclare to cater for children who had been refused admission at local schools
through lack of accommodation (18) or the League's projected 1949 night schuol
and iteracy campaign (19). There is evidence that in urban African communities
at least, education was an {ssue evoking corwon interest and, at times, anxiety.

ot surprisingly, the earliest concerted resistance to Bantu Education proposals
came from that group most directly affected and most sensitive to their
implications - the teachers, Bantu Education, because of the "Africanisation®

of lower reaches of the inspectorate and the expansion of schools, did offéer to
teachers a slight improvement in promotion peossibilities. However, in many other
respects the professiom was totbe degraded, Tezchers would have' to worka double
sessionuday with larger classes employrentiqual.ifications would be lowered,
salaries (it was made qui ‘iclear) would remziniatitheirtexisting (and inadequite)
levels::and teachers would bereddced to the level~oF)étate employees (20).

They would also be directly subordinated to the ¢ometimes uneducated members of
school boards which had the power to recommend their dismissal (21). Verwberd
made little effort to conceal official hostility %o the profession :

The Bantu teacher must be {ntegrated as an active'agent in the

process of the development of the Bantu comwnity. He must learn

Mt to feel atove his community, with a conteguent desire to

become integrated into the Vife of the Eurcpean ccmmunity. He

becomes frustrated and rebellious whenithis does take place, and

he tries to make his community dissatisfied decause Of such misdirected
ambitions which arc alien td his people, {Z¢¥5

Teachers' opposition to 8antuiEddcation came’mainly from two sources .
the Cape and Transvaal African’Teachers. ASscciationss{CATA and TATA) (23).
Let us examine developments in the Cape first.

Of all the different teachers® drganisations CATA was the earliest to become
politicised. In the Cape the Non-European Unity Hovemert, founded fn 1943 and
drawn principally from coloured™ teachers, from its inceptfon took an interest
in educational issues. Itnand 8 sister organisation thd Teachers League of
South Africa, were both affiliated to the All Africap Convention (AAC), an
organisation which had beenntransformed \in the early 1940s by the departure from
it of the ANG.and the infusion into its 1eadership of a number of MarYist
intellectuals. The AAC kad originally been foutdzd as a response to the Herzogite
1936 franchise and land legislation and Marxisle within 'its leadership differcd
from the more orthodox South! Afrfcan Com-unists in their preoccupation with
agrarianiissues. The AAC tonsequently attempted to build a following among
peasants-in the Transkel and Ciskeis(sareas then rather neglected by other
national organisations) through.its immediate constituency, the teachers in

the dense network of missionischools long estabiished in the region. CATA
affiliated to the AAC in 1948 and helped crganine prasant resistance to the
rehabilitation scheme (24): The Transkcian teachers' faction of the AAC

(W M Tsotsi, L Ul Sihlali, A K Manglu, M ihale, Z ¥zimba, L Mkentane, N Honnno

ct al ) were later Lo break awdy from their mere thenretically purist Cape Town
colTeagues because they favoured redistributisrn of land nn an fndividual private
basis to the peasantry (25).
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effoctively excluding 35 000 pupils in the fastern Cape(26). 1In 1952 CATA's
annual conference tondenned the Eiselen regulations, calling on {ts merbers to
“organise the people anc sxplain to them the recormendations of the report”,
and the following year, in defiance of warnings from the authorities, 200
teachers mat at Queenstrwn to discuss ways of resisting dantu Cducation.
fhis had been prececed by 3 well attenced public reeting in Langa, Cape Town,
called jointly by CATA and the Vigilance Association to protest against the
proposed legislation (27). CATA's attempts to mobilise public opinion were
unusual for an African professiona) body. Tney were obviously influential;
the authorities’ alarm at the teachers’ agitation against land rehabilftation
led to the closure of a school near East London in December, 1953 (28).
The following ycar, spurred by the fntroduction of double sessions in the
Cape, CATA's annual conference calied upon “teachers and parents to do every-
thing in their power to oppose the Herrenvclk scheres for their enslaverment”
(without being very explicit as to what exactly should be done).

The State responded to this oppositfon by withdrawing recognition from

CATA and bestowing it on the newly established and supportive' Cape African
Teachers' Unfon (a similar process took:place in the Transvaal) and having
isolated the militants, ensuring their:sdisnissal throuch the rural school
boards (29) {which were largely composed of Bantu Authorities personnel and
their supporters) as well as redundance through especially strict application
of higher teacher/pupil ratios (30).

The militant stance of Cape teachers and tie severity of departmental response
should be understood in the context of the nuch wider struggle against land
rehabilitation and the reorganisation of local governrent under Bantu authorities,
which took an exceptionally intense form in the Transkei and Ciskei (31).
Interestingly, teachers were not the only people to link Bantu Cducation with
Banty Authorities and rural “"developrent®™ programmes. At Cildara, in the

Ciskei, the local !llasizakite (acceptance) Assoclation arranged a school
competition to popularise Bantu Authorities and promote the substitution of
acadenic with manual subjects (-32).

It should be noted that teachers in rural voumunities-during the [350s were
potentially natural leaders.of oppusition to authority: First-of all they

were educated men in societiesswhicih placed a high premium on kducation (33).
Secondly, they were men with no formal powcr who were being badly paid;

there was little to set them apart.from the rest of the comwnity. Thirdly,

the Bantu Authority and School 3oard systeas with their elevation to greater
pover of traditionalist (and hence often illiterate) leaders confronted teachers
with a3 direct threat to their security and status. ilhen teachers were politically
motivated, they could be a very important element in rural opposition movemants
and it-is no coincidence that the Bantu Education boycoft movement (see below)
had its most significant-rural impact in the Eastern Cape and adjoining reserves.

Tne Transvaal African-Teachers! Association-{TATA) in contrast:to CATA was a
principally urban-based'organisation. African teachers on thedilitwatersrand had
been especially-sharply affected by wartine price:rises (TATA's journal, The
Good Shepherd, complained:in 1942 that Johannesburg dorestic servants could
earn more than a female teacher) and in 1944 teachers had demonstrated for
higher salaries in the streets of Johannesburg (34). Through its partly

success ful salaries campaign, TATA bacame a dominant, anc¢ fn sore cases a
politicising, force anong Transvaal African teachers.

By the end of the decade some of TATA's leaders were tending to identify with

the militant assertion taking place in African politics at the time. A 1343 v
Good Snepherd editorial, taking {ts cue from I X Matthewsy called for the N
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God placed Africans n Africa, Lurnpeans in furcpe, Asiatics
i Asia. (3o)

Vitge was in 1954 to becone editor of Tha LOoC Sneynera. Himever, Lhe »NL¢
Africanism was only one of several influences atlecting the political outluok
of Transvaal teachers, Eskia Mphahlele attributes %o the ZAC considaradly nore
appeal at that time. Young intellectuals and junior tzachers in the Orlando
branch of 1ATA alscg tried to , :rsuade their branch to taka somc stand in respect
of tne Hay Day strike the ANC and the Communist Party were organising in protest
against the Suppression of Communism Act. (37¥.

However, unllke fts sister organisation in the Cage, TATA was never to 1ink
educational jssues with droader concerns and was to resist calls by some of its
members for a sioilar political affilfation to that of CATA (33). It was,
however, forthright in fts condemnation pf Baatu Education, 1ts journal
suming up the purpose of the scheme quit: succinctly.

It (the Government comni<sion) wants to find out how it

can give the Africap the traiping hecessary to mele him an
efficient worker, without givino hinm aay real ecucation, for
the sfnple reason that ft would be daagerous 1 thc oppressed
sector of the population were sufficiently advanced to

fight for their freedom (39),

A group of Orlando teachers, who were elected in 1)3! to leading positions on
tne TATA {xccutive, began to campaign quite effeztivzly along the Rzef, nrganising
reetings of teachers and parents to explain and concenn the findings of the
Eiselen Commission. Hatters came to a head when tre Transvaal Chief laspector
of Education was heckled at,a prize giving ceraimny  Th2 principal reportad tae
teachers he suspected of organising the Studepts to the Department,and they were
later sackéd. “The success of the following boycott {mentioned above) is
testimony to their effeqtiveness in arousing par2at2l concerm at the threatened
changes (40). From 1952 TATA began organi¢ing e=ti=Santu Education teachers'
conferences in Johennesburg and the East Rnd and a-<texpiad to set up or
revitalise Parent Teachexs Assoclaticns, so 2s to lend sose popular weight to
recistance to Bantu Education  However, progress was slaw - by lale 1334 thene
had becen formed only in Johannesburg South Mest Tawnships, Lady Sellourn and the
East Pand (41}, At least one of the Parent/ioacier lsseciztions deaonstrated
tne tread of local feeling when, in February 1954, 359 pecple at a doroka-
Jabavu PTA mecting called for a boycott of scaccls in the roar futura (4).

Compared to‘Cape teachers, the oppositfon tc the ALt demonstrated by Transvaal.
teachers was less widespread. Ralatively few Transvaal,tcechers suffered
disnissal from'their jobs as the consequence of criticism of the authorities.
Unlike their Cape colleagues, Transyaal teacher§ were subjected from 1950 to

a strict provincial prohibition on political activity. “or did the FHC
(unlike the Cape-based organisation) interest itself in the preoccupations of
teachers in tha-early 19%50s (43). Nevertheless in the links they did establish
with parents through the Associations in Johannesbuia and' the East Rand, their
activity fomms an inportant part of the bacihdrop to the comaunal boycott of
schools that took place in those arcas and to which we now turn.

The conception and preparation of the ANC's campaign te resist Bantu Education
N3 deen the suoject of one monograph as well as receiving a detailed treatment
'n Karis and Carter’s dogumentary collection (44}, Tne »iC's approach to the

issue was to be characterised by uncertainty and disagreeneat between different
scctars of the leadership and between leaders and rank and file. Tae decision
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1954 al Dursan. MHere the Hational Executive recommended the withdrawal c¢f
children from schools for 3 weed, At the same time, the Executive noted =

it repurt that "progrees on “antu Lducation was very slew in gil provircss” (3,
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of an indefinite boycott, taimed to vegin on April 150 (the Jsiz of the
administrative transver of schools). It was decided that local organisation for
the boycott should be in the hands of the Women's and Youth Leaguas.

Preparations in the Transvaal began quite buoyantly with the Youth League
organising a mecting in carly January in Sophiatown, which called for 1 000
volunteer teachers to provide alternative educational facilities, At the same
time the Transvaal Youth League established s number of local “znti-Bantu
Education committees® (47). How@ver, by February initial caution of natfonal
leaders was begirning to reassert!fts®1f, , A Natlonal Exccutive Committee
meeting held in Durban on arch 5th at Chief Lutuli and 7 K Hatthews' instigation,
agreed to postpone the boycott to an unsgecified later date. Those who favoured
this course were influenced by reports of the intimidation of teachers by the
authorities, the announcement that heunew $¥1labus would not be implemented
until 1956 and the fact that April] isjiwas n any case during the Easter recess.
They also felt preparations ta bgiﬁnadenuatﬁ {4a). Such apprehensions werc not
limited to the more conservativeeaders:. the left wing pro-Congress journal
Fighting Talk pointed out in March te imagine that the’ A%C has yet the
power to bring about such a boycott fn a fei months would te totally unreal™.
Instead of beginning the school boycott in April, the Hational Executive

decided that the ANC should take on the mora modest task of mounting a bnycott
of school boards and comittee elections.

This decision prompted open dissension. A special conference held again in
Sophiatown the following week reaffirmed the December decision. The Trensvaal
Youth League cnjoyed the support of the Johannesburg based members of the Mational
Executive committee (including 0Yiver Tambc) aid to prevent a serious breech

from taking place yet another confercence wis arranged. This was held in Port
Elizabeth on 9th and 10th April, the wepk-end before schoals were due to open (49).

The 700 delegates from all four'organisations,of the, Congress Alliance, as vell
as two delegates from the Liberal Party, eventuslly decided on a compromise. In
principal, it’was agreed government &chob} should be boycotted indefinitely.
The date for the initiation of this boycott should be left to the National
Executive to decide. If any area had comp}cled its preparations {including the
provision of alternative facilities) before that date then with the permission
of the Nattonq]tExecutive. it could begjn [ts local boycott. Heanwhile the ANC
was to discourage participation {n schon] committees and boards. The Hational
Executive would establish a Natipral Educatjondl Council which would make
provision’ for a network of culturd) cfubs proyiding informal education (50).
The mood of a majority of the delegates wis in favour of immediate action, a
proposal to limit the boycott for a tr{al perfod to the Port Elizapeth area was
decisively rejected (51).

Therunderlying tensfons within Congress reflected in these hesitations and /
compromises are not a major theme in this paper. In brief, they were caused by
isolation of some sectors of theleadership from more activist branches as a

result of bureaucratic inefficiency; the presence on the National Executive of

men who belonged to an older and less militant generation of African politicians;
provincial and ideological rivalries; class considerations; and well-founded L
apprehension concerning Congress® organisational vigour (52). They have been AN
discussed extensively elsewhere. In this paper our concern is to examine the L
local response to the ANC's boycott appeal and the reasons for its peculiar

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.



$2

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.

A9

strenqth in certain arcas. First, we will consider *-e area in which the boycott
mov  at was to have its greatest fmpact: the towni ¢  long the Reef.

Reports of fairly energetic Youth Leaque- campaigning of -the 1ssue begin to
occur several months before April, this being especially the case in the
Western Areas (Sophiat. #n, Newclare, snd Western native Townships) which were
threatened by a government removal scheme (53). Despite regular rallfes and
street corner mectings, local politicians appeared to be a Jittle disappointed
by public response. One.spokesman pointed out at a Sophia own meeting on
January 2nd : "It is a pity that I see very little youth here, as they are
the people directly affected (by Bantu Education)* (54). One month later there
secms to have been little improvement : P @ Vundla, regtonal chairmin,
complafned : "your organisation {tie ANCYL) s very important indeed; but it
should be much stronger in this area* (55). However lack of interest amongst
many young people did not appear to dampen the confidence of the organisers

{n Hestern Native Township:

"From 1st April {s the time we must sit down and work and
have our own schools. We have got well educated people 1ike
Or Matthews, Mr Robert Resha, Mr P Q Yundla and Dr Conco to
draft the syllabuses for the children. (56)".

Outside the Western Areas, the most active centre appeared to be Benoni and
here there was indication from early on that the movement would receive
substantial popular support. For example, in February Dantu World reported
"growing feeling in Benoni against the Bantu Education ACE™, N teacher who
approved the boycott was threatened at women's prayer meeting and pecple were
contributing generously to the Branch Chairman's fund raising appeal (57).
Another encouraging sign was the apparent popular antipathy to the new school
cormmittees which were being established under the Act : in early March noisy
parents' meetings considered these in Roodepoort, Moroka, Jabavu and Sophiatown
(58). In Alexandra too there seemed to be plenty of enthustasm, though here
the branch was divided between those who accepted the need for alliance with
nori~African political groupings and the Africanists. The latter were led by
the soon to be expclled branch chairman, the flamboyant, bearded Josias
Madzunya; who used to address his audience as “fellow slaves,of Africa®. On
Banty Education the Africanist leader proclaimed ‘ithey want to teach them that
white people originated in Africa™ {59)., Among Madzunya's opponents on the
branch executive was J J Hadebe, a former teacher, who was yoing to play an
important role in the boycott movement later on (see below),

With all this activity it {s not surprising that the National Executive decision

in early March to postpone the boycott aroused considerable local discontent.

On Harch 13th speakers at a ineeting in Orlando proposed there should be established
two ANC branches at Orlando - one in opposition to that which obeyed leadership
directives.' The former squatter leader, Schreiner Baduza {not-a Congress member),
said : "if I was a member of the Youth League 1 would say the leaders of the

ANC are sellouts, and otherwise I would say 'let us do away with Congress'"

Another speaker concluded : "Congress here js nothing. | am, Sure.that the.ANC
members will do nothing about'Bantu Education (60). In the case of Orlando

he may have had a point - the branch was riddled by factional disputes and

tended to be dominated by Africanists totally at odds with provincial and
national leaders.

Elsewhere on the Rand branches fgnored.the National Executive's postponement
decision. In Benoni the ANC resolved to boycott as had been originally

decided though amending the date for the inception of the boycott to Tuesday
April 12th, the first day of school after the Easter holidays {61). The
meeting was addressed by both Robert Recha, national leader of the Youth League
and its Transvaal president, H G Makgoethi. A week later a well attended



githering fr~ +dy Selho. n plesged its support for the heycott {62). MRy the
end of the u. (b the T-ur3vaal Youth League and even come of - the older lcadurs
wore in open r 1licn a5 inst the National Executive. A "Save our “hildren®
confercnce in Go1ando z2sw cut 'n favsur of the boycotlsand several ominent
individuals including ? ¢ Vundla and Bob Hgwendu (Transvaal ANC executive
member) promised to wiihdraw their own children from schoo) [63).

As we have seen, this -ink 214 file feeling forced the national leaders to
reeonsider and the Port €lyzabeth cenference gave a qualified assent to those
arcas which favoured an irxediate withdrawal of school children, subject to
Kational Executive appscval i the case of cach locel movement. By this stage
hoviever, branches were acting’autcnomousty of any higher authority. On Tucsaday
April 12th, children were' withdrawm or staycd away from schools in Benond,
Germiston {and Xatlehonq), Srakgan and Aleyandra. In Behoni Youth League
volunteers and mothers visiiad the: ten primary schools in the 0)d Location and
ordered all children home (€3). 'In Germiston, cvents were nmore dramatic with
ANC Youth League volunteers marching through the location streets at 3.30 a.m.,
shouting slogans and calling cn children not to go to school. A1l school
children remiined at home unti) the Congress brarch announced that it had
opened an "{ndependent schocl®; rounded up the children and took them there (65).
In Katlehong, the new Sermiston_township, five miles aw2y, 22 women were
arrested after police stopped then from taking childrer out of schoal. There
the local effectiveness of the boycott was' to be enhanced as the result of the
Tocation's superintendant advising people to keep theig children from school
the following morning (36'.  In Alexandrz, the ANC branch canvassed houses
through the night of the 11th = half the township's school children stayed at
home. In the case of Alexandra the prov ncial AHC president, E P Moretscle,
attributed the main responsitilily for the toycott to parents rather than the
ANC (67). The AIC was azpparently anxious to dissassociale itself from scow
rough behaviour blaming intinidetian of school childrea cn "Tsotsis® (6S).

In the days which followed the baycott mavement was to widen considerably. By
Wednesday 3 000 Brakpan childrer were out of school - the highest figure for
any single location, Parents merched with children in a Germiston procession.
A1 Benoni and Germiston schcols were erpty and in Katlchong Township only 70
out of | 000 odd pupils at a comwnity school attended (69). On Thursday the
Ninister of Native Affairs annourced that any children not at school by April
25th would receive no further educdtion, The same day 2 march by women and
and children in Benoni was broken Up by police, By the following Monday the
boycott movement had penetrated Johatnesburq with six primary schools in
Western Native Township and Newclere abandoned by their 3 500 pupils after
visits from Youth League youths and women (70).

The marche$ and processions continued more or less daily in the effective
locations and became, increasingly violent in nature. By the end of the week

two unsuccessful attempts at arton had heen staged against school buildings in
Benoni and near Katlehong. On Friday the total number of children out of school
exceeded 10 000 and the boycoth, still strong.in the original centres, had
spread to Moroka/Jabavu schools iT Soweto and to Sophiatown (though here
disaffected parénts sent their chlildren, with apparent ANC approval, to the
newly established unregistered church school run by Anglican missionaries).
Over the weekend, however, threats by authority were having effect: in

Western Natfve Township.] 000 parents resolved to return their children before
Verwoerd's deadline, P Q Vundla, the most prominent local ANC leader, supported
their decision - an action which was to earn him a beating up by youth leaders
and, later expulsion from the ANC.

Notwithstanding Verwoerd's ultimatum, as well as conservative criticism from
African politicians and the Bantu World, the third week of the boycott began
with nearly 7 000 school chiTdren absent and hence banned from further schoolin

\
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The most resiliant boycott centres were Johannesburg's Western Native Town-
ship and Brakpan, where loudspeaker vans successfully exhorted parents to

keep their children at home and where a teacher's house was set alight (71).

1 300 children were expelled in Brakpan and 2 000 were reported to be still out
of school by the beginning of June in the Western Areas (72). In several
townships schools were closed down permanently and the 116 redundant teachers
sacked (73).

The National Organisation‘'s reaction to these events was somewhat sluggish.
Transvaal based Working Conmitteescongratulated the boycotters in a circular
dated 23rd April and called for an intensification of,the boycott for the

next week (74). However, undnimity within the National Executive was achieved
only a month later, on May 21st; when~an ambitious three phase campaign was
announced. The boycott could no lorger depend on “haphazard and spasmodic
efforts whosezorigin is unknown® Phase:.one would involve an edutative
campaign, phase two, withdrawal:of children in areas of readiness where
alternative facilities had been prepared, and finally total non-cooperation
with all activities directly or indirectly connected with Bantu Education (75).

A serious effort was made to improve “alternative education facilities with the
establishment of the African Educational Movement at a meeting in Johannesburg
on May 23rd attended:by churches, ANC and Congress of Democrat representatives,
The AEM howeverionly.began operating from the end of. June (sed below) (76) and
meanwhile local Congress organisers ran illegal {ndependent schools™ in some
of the centres'~ two accommodating 300 children were broken up by police in
Alexandra in June (77). Notwithstanding the courage and commitment of local
activists, Congress branches were scarcely equipped to provide facilities for
thousands of small children, Organisers would make brave promises about
Congress running private schools {78) but scme parents in other townships were
beginning to consider other optidfis. In some areas the position of anti-
boycotters was strengthened by lack of solid support branches recelved from
leadership. A Brakpan school cormittee member informed the press

“When the boycott started we called on the ANC members to

tell us what the position was. We asked them what alternatfive
plans there were for the children, They safd there were none

and they had no instructions from Head Office about that yet.

In the meantime nothing would be done (79). ”

In most of the affected locations local parent organisations.tried to establish
schools independently of ANC/AEM {nitiatives. In the Western areas by August
1955 the Matlehomola Private Schoal had 950 children (almost half the children
affected by the bans), ANC Officials had sounded out the school’s secretary on
possibility of their serving on the school’s committee. They had been told that
before they could stand for election "they must confess to thelr followers that
they have changed and that they support the present system” (80). AEM records
mention independent schools in Orlando and Sophiatown, apparently not antagonistic
to the ANC (81). [n Brakpan a school was opened in September 1955 by the
Brakpan Civic Protection Society (a group which grew out of the Brakpan School
Committee mentioned above). There was stiff opposition from the ANC. The
school was attended by only 230 {in contrast o the local ANC Cultural Club
which attracted about 800 boycotters). Unsubsidised private schools could be
very expensive (the Sophiatown Christ the King Sthool charged 10/- per month

per pupil) (82) and many parents would have been unable to afford high fees.

In Germiston there is no evidence of hostil{ty between the ANC branch and any
parents. Perhaps this was because here the ANC had sucteeded in establishing,
despite police interference, a proper school. The 380 children were taught by
trained teachers who were Congress members and perhaps because of this the
school decided to legalise its status by applying for registration. Registration
was Tefused on the grounds of a technicality but ft was suspected that the
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Department regarded it as a "protest school”., The school reaopened as a

coltural club - within the 1imits of the law so long as no formal education

was provided (83). Simifarly, there are no indications of a rift in

Alexandra but here it was the dissident Africanists who were involved # a
community school : the Haile Selaisse School which had existed over the previous
S years increased its enrollment by nearly 1 000 children. The AEM orgniser
{probably Hadebe) mentioned in a report difficulties between him and the school
because of the involvement of an H S Madzunya (? Josias) "reluctant towork with
a conmittee which has on it Europeans, Coloureds and Indians” The reprt also
mentions a “dissetisfied element’ amongst Haile Selaisse’s pupils and friction
between parents and the school. This could naot have been very large; the local
cultural club formed partly from dissenchanted Haile Selaisse children had only
200 members, Like the Germiston schoel, Haile Selaisse failea in its bid for
registration (84).

52

How genuinely popular was the boycoti: movement in its local centres 7 Were the
Congress branches reflecting local feeling or trying to dictate parental response
to Bantu Education ? This is difficult to assess as the available evidence fis
thin and patchy. The press {uniformly hostile to the boycott from 1ts inception)
reported the progress of various deputations from the affedted locatiom which
pleaded with the Cepartment for the admission of the expelled children (this

was granted over the two year period). But such groups need not have bteen very
representative of the whole comrunity., Apart from the reports concerning
tsotsis in Alexandra and an allegation:from an obviously partisan 8rakmn School
committee member there were few accusations of intimidation of, parents, The
tension which appears to have developed -in certain areas between the AN and
boycotters' parents might not have existed at the inception of the boyoott :

it was probably a result of worries over the quality of alternative educational
options offered by the ANC as well as the increasing isolation of the movement,
It seems a little unlikely that branches on their own initiative, with no
encouragement from higher authority, would have imposed an unpopular policy on
their own local constituency. Most telling of all, there are no signs of any
apparent decline in ANC support in the East Rand. For example, in Natalspruit
and Benoni, in the 1956 elections, the ANC wor control of the location advisory
boards (85). In Brakpan, the Civic Protection Society, the main local critic
of the school boycett, showed its true colours when in larch 1956 it opposed

a well supported bus boycott led by the ANC and the Vigilance Committee.
Obviously the society's leaders were well insulated from the concerns of the
former-{nhabitants of the locatfon (£6].

The other area in which the boycott had a certain impact was in the Eastern

Cape, like the East Rand - an area in which the urban locations and townships,

Congress had a strong following. Here again the boycott movement appeared to

suffer from lack of central direction (the Cape-based members-of-the Nat{onal

Executive were in any case unenthusiastic) and in general was much weaker than

in the East Rand, Reports of preparatinns are sparse : a March meeting iIn

Korsten {(Port Elfzabeth's oldest location) attended by 3 000 parents called for

action on Apri) ist in conformity with the December ANC resolution (B87) and no

less than six electoral meetings were held in Grabamstown by the authorities,

all of which failed to persuade parents to choose a school comittee, Their

unwillingness was attributed to Congress influence (88). In the event, despite

local rank and file feeling in favour of the boycott (evident at the Port

Elizabeth conference in April) children all attended school on April 12th,

The next reported activity was in May when Port Elizabeth's New Brighton branch

called for a regional boycott of scheols from the 23rd. East London's ANC

denied any knowledge of this decision, Apparently there had been leadership

difficulties which left the local branch in total disarray (89). In any case in

Eas; London some ANC members had accepted positions on the new school committees v
90). N
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w jizabeth Hogrotl only Siowly jathereg laepotus fr\’z‘\e 23rd, Thorn
«+n a significant police presence that day and many parents escorted their
cutldren to school, Parental fears were probably aroused by Verwoerd's threat
of instant dismissal of any schocl children who participated which precluded an
even symbolic limited withdrawal. Despite a house-to-housc canvass the day
before there were no pickets outside schools (91).

Despite this unpromising start the movement was to slowly gather strength,
particularly in the small rural towns and villages around Port Elizabeth (92).
The Evening Post reported a fairly effective primary school boycott in Xirkwood,
the centre of a closely settled citrus farming area (93). ANC {influence in this
area may have been linked to the 13#31 strength of the Food and Canning Workers
Union but more research mecds to bear this out,

In Port E£l1zabeth and Uitenhage a second boycott attempt was made in July despite
considerable opposition from sections of the location community. Clashes between
police and some parents on the one hand and pickets of young mcn-on the other
occurred in both centres on the 18thy but despite these .difficulties al the

end of the first week in August Congress clafmed that § 700 children were

staying away from Port Elizabeth schools {94). Altogether.the Eastern Cape
boycott was to involve, according to the AEM, over 2.500 children from Uitenhage,
New Brighton, Korsten, Kirkwood, Missionvalé, Kleinvee{’Kleinskool and Walmer.
location (95).

It was a surprisingly light response when one remembers that the Eastern Cape
was the storm centre of black politics in the 1950s and an area {n which the ANC
and the Trade Unfon movement were comparatively strong and 1inks between the

tw0 well developed. Part of the explanation lies in the deep cleavages between
grass roots membership and a very cautious leadership still much more than that
which prevailed in the Transvaal. T E Tshunungwa, the ANC's 'national
organisgr' in a revealing letter to Oliver Tambo wrote

"Well my duty here (in the Eastern Cape) is to toe the
line in the best interests of the organisation and to
strictly confine the disputes and the differences to the
officlals and the organisation only and thatimasses
should never kiow it was a mistake to carry out-the
boycott® (96).

Joe Matthews of the Youth League, writing to Walter S{$ulu, latertthat year;
accused the Cape leaders of “passivity", complaining that he was "really
fed up with the whole leadership” (97).

The most sustained local reaction to Bantu Educatfon:inithis;area were:to be
encountered in the reserves, already(dsiwe noted, the 3cene of'some agitation
by M1 African Convention affiliatess The AAC:opposed the school boycott as
"adventurist" (after all; had it:been effective, manjrofithe members would be
without jobs) and confined its campaigning to opposing schoolicommittees and
Loards. Opposition to these institutions and to nominations to theém are-
reported to have taken place in Tsolo and Butterworth:in the Transket in early
1955 and in the Ciskei villages at intervals between 1955 and 1958. The
committees and boards were linked with the fssue of increased taxation :

at Butterworth officials were asked

"Where are the monies to come from which the school
comnittees are to handle ? Seeing that this is a
government affair, why are the people going to be
taxed". (98)
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not bo established because: of lzcal oppesition \9’ -

Besides widespread passive oppositicn and suspicion, there were a few wnstances
of more active revolt., The Police Conmissicner’s report for 1955 mentions arson
of school buildings in Peadie (100) ard -in September 1955, 50 men entered a school
in Mgwalane, Peddie, dismissed the children, lecked the building and removed the
keys (101).

There are therefore indicetions of corsficerable anxiety and tension provoked by
state intervention in Eastern Cape Schools witich might have been more effectively
exploited by determined political organisaticn, In rural aress more oppressive
1ocal government, increasing taxation and tncreasingly generalised economic
hardship were powerful and explosive factors. Had rural and urban movements been
more closely articulated, the challenge to iuthority might have been formidable.
But to exploit such currents a revolutionary rovement would have had to have

been present and neither Congress nor the Convention was this in the mid 1950s.

By the end of the decade local Congress leaders themselves were participating in
in the new system, energatically contesting and winning school board elections
desptte official ANC disapproval. Boycotts often involvede facto concessions of
pover :  the boards and cormittecs had real if limited powers. Christopher Gell,
reporting from Port El{zabeth in 1955, mentions African members of school boards
influencing appointments in direction of relatives and friends (102).° Men and
women struggling to survive economically and provide a better world for their
children are not necessarily revolutionaries. The pressures arising from every
day life require inspired and powerful political leadership if they are to be
disregarded.

What Congress did try and previde was some kind of alternative to Bantu Education
and its efforts in this directicn deserve consideration for their persistance
alone. As we have seen in the wake of the boycott, affected branches tried to
establish “"independent schools". By June, the African Education Movement chaired
by Trevor Huddleston and with energetic suppcrt from Johannesburg's Congress of
Democrat activists, was beginning to assist these ventures. The formal aims of
the AEM were three fold : the establishment of private schools; the assistance
of cultural clubs for those boycotters whose parents could not afford private
school fees, and a home education programme. In practice the cultural clubs
became the AEM's main preoccupation. These, for legal reasons, were conducted

on an informal basis. The children would be taught through a programme of songs,
stories and games, the rudiments of mathematics, geography, history and general
knowledge., Club leaders, supported financially by the modest fees.that were*
charged, would be provided by the AEM with cyclostyled teaching material,
encouragement, and a trdining programme,

Given the Timitations, of what could be achieved, the clubs.were in<some centres
surprisingly wel) attended - Brakpan Leing the outstanding example where 3 year
after the boycott began, the club still had over 700 members and*leaders paid up
to £16 a month from local resources (103). One of these was a fully qualified
teacher, who had resigned his post to join the club, bringing his pupils with
him (104). Problems mentioped in a memorandum by the AfM‘s full time organiser,
J J Hadebe, fncluded the full qualifications of club leaders -‘only a minority
it seems were trained teachers (and in any case {nformal educational techniques
require specialised expertise), shortage of leaders, infufficient money' to pay
them and a lack of facilities and equipment - clubs were often held in the

open (105), The material provided by the AEM was well prepared and imaginative,
emphasising a tactful and sensitive approach to certain areas :

L3
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wg <reeadom [hartar - %o be taught to the childi

c-ny ynderstand it. Care to be taken not to offend
sarents, the Tharier not to be imposed on the people.
ihe importance is not the name but the ideas embodied
in it. The Freedom Charter to be the basis for our
ayecation {(10€}

he 2i . sopevach inve veqg 2 - eersai of normal South Adrican ecucationai
convenitons; considerabis {emincs were placed or future leaders :

Trust the childrzn - let them take responsibility for
themselves (107).

Even in terms of formal criteria, the clubs could be successful, Some of their
mermbers wrote and passed Standard VI examinations, snd Benoni and Brakpan as late
as 1956 were even winning recruits from government schools (108), The AEM and

the cultural clubs were a brave expariment but their significance became
{ncreasingly symbolic as numbers dwindled and children were re-absorbed into
government schools. Their interest lies {n their being the first sustained effort
by Congress members to attempt to flesh out in educational terms.an alternative
world vicw : something that had been called for often in political rhetoric but
seldom attempted before.

Opposition to Rantu Education though widespread orly developed into open political
rebellion in a few areas. In fact most of the opposition movements of the 1950s
were geographically isolated and sporadic : amongst a fearfully poor and
politizally rightless population a peculiar combiration of factors had to be
present before anger could be translated intn active defiance. The remainder of
this essay will concentrate on isolating those factcrs which help to explain why
this happened in the £ast Pand townships.

The driving force of South Africa’s industrial revolution was located, in the fast
Rand townships. Gold mining operations began §n the 1680s, and the presence in
the Transvaal of large coal and iron deposits.lead to the establfishment in Benoni
of the first steel works in the Union. By the end of the First World War
enginecering was beginning to be the most.important leca) industry and this trend
was strengthened during the 1930s, with,an influx of foreign firms, and in, the
1940s when wartime import substitution policies gave rise to another.spurt of
industrialisation, By 1947 Benoni was the union's centre for heavy. industry, it
and {ts neighbouring town Boksburg,; making up South Africa's most. densely .
industrialised area. To the west, Germiston grew in importance, first as.a mining
centre, then as the main railway junction on the Reef and centre for lighter
industries - 400 of which were established in the period 1917 to 1957 (109).

The relatively early establishment of secondary industry in this area had
important social consequences. The towns became important employment centres for
black workers and early centres of black urbanisation : with the exception of
Nancefield (in what is today Soweto) Benoni's African location with its 9 600
inhabitants was by 1929 the biggest on the Rand {110}, Secondary industry
required a relatively skilled and permanent workforce - the men and women vho
Vived in the locations of the East Rand were by the 19505 members of a long
established proletariat, Hevertheless these were <mall towns and at a nunicipal
level the major political force was not the industrialists and businessmen who
predominated.in the affairs of the nearby metropolis, Johannesburg, but rather
white workers., Given their constituency, Labour and Nationalist town councils of
the 19305 and the 1940s were reluctant to embark on aszbitious programmes of public
works and African locations en the East Rand were notoriously horrible, In some,
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squalid Yiving ~ iticn: were exacerbated by the uneven gpplicatitn  the
provisions of “he yrban Areas Act. Arras of municipa)_neglect tended to.coinc ide
with incfficient or negligible control. Benani's location ~ai tn develep into

a refuge: for people driven out o¢ se%e~ Reef towns by the onforcement of the act

(111). These places were alaays *92 obiect of public ‘nprratenn  a Fer ~-
ingnoctys af Kztive Yabour rif  mten 0 1320 that Tine o AT T N PR
Native's 2re li\'inq are vile” (200 -ad ag V'l‘("ﬂ'..l"- P L A P N | A S R

to sey of Jermiston’s o1d tocairon !

Fetid rivers of liquid filth run dowm the <ide of each
dirt road, collecting in noxious pools of swirliny ccum,
Peeling and rusting corrugated irun plastered walls forn
shelters for humiliated familfies (113).

Nor was the disgust Timited to extermal observers. In Penoni, fer example, an
African Housing and Rates Buard existed from 1945 and squatter movements were to
unilaterally occupy buildings and land kept empty by the council (114).

The chances of. escape from the poverty-stricken despalr of the locations through
individual enterprise and initiative were just that much gore limited in the

tast Rand than in, for cxample, Johannesburg, The smal) thwns did not suoply the
same degree of administrative or commercial white coilar employsent : lecal lack
of demand for well educated blacks was reflected tn the lack of a single secondary
school .in the area until the 1960s (115). Despite the frequent erploynent of
women n the food and textile industries (for which the fast Pand vas an imprriant
centre), household incomes were well below Jchannesburg's (116).

The 1950s were an important transitionary phase for these communities. For in
this decade the African population's of Germiston, enoni and Brakpan were to be
subjected to the full thrust of Afrikaner and Nationalist social engineering.

Vast geometrically planned and tightly administered “mcdel® townships were erected
- in each case at a considerable distance frcm the city centre and slowly location
inhabitants were screcned and sorted and resettled according to the dictates of
Verwoerdian dogma, ,Gerniston, with its Katlehong township, and Benoni, with
Daveyton, {n 1949. and 1950 were among the first mnicipalities in the Union to
comply with the Group Areas Act. 'In terms of 1fViny space, housing stardards and
sanitation, the new townships moy have represeated an improvement on the old
locations - but to some groups within the community they would have appeared
threatening (117). and the fashion in which these thanges werc implemented evoked
widespread resentment (118). The removals tended to specd up a process of sccial
differentiation within the local-communities. The new townships being isolated
from city centres provided improved business opportunitics for African traders and
with their own administfations crcated 3 certa¥n amount of clerical employment,
This and thefir geographical features tended to make 1t less easy for political
léaders to evoke a united communal response to o particular issue. The strength
of political movements of the 1950s?inithe old locatidns of the East Rand was no
accident. With the’onset ot the-removals (arprocess which lasted more than a
decade} the old locations betame eveh more neglected (112) and their inhabitants
increasingly insecure about their future.

The socio-economic history of the East Rand is, for an important part, the history

of African working class communities. The communities are characterised by the

depth of their proletarian experience, and a measure of poverty unusual cven azmang

urban black South African people. Because of their relative smallness and the (/‘\\
importance of industrial employment amang their male and female members, there is o
3 high degree of social solidarity. With thete points in mind, it is easier to )
understand the political radicalism which took root in the East Rand locations
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during the 1940s and the 1950s. The strength of the 1955 boycott is tetter under-
stood if it is put in the context of political and trade unfon responses in the
preceding years.

The most active and militant political force on the East Rand during the 1940s
was the Communist Party of South Africa, which seems to have won considerable
support with its involvement in small local disputes, usually arising out of day-
to-day difficulties of economic survival. The issues could include municipal
prohibition of female hawkers (Benoni, November 1943) (120); police viclence
against location inhabitants {Brakpan, Decemter 1343} (121); intimidation of reat
defaulters (Brakpan, March 1944) (122); Ticcation conditions and the behaviour of
the location supcrintendent (Brakpan, August 1242) (123); dismissal of teachers
(Boksburg and Brakpan, March to November 1944)-(124}); housing shortzces (Benoni,
June 1945 to September 1947) (125); orewing (Springs, July 1945) (1¢6); bus
services (Brakpon, Apri} 1946) (127); - food skortages (Brakpan, May 1946) (128);
municipal extension of passes to women (Brakpan, July 1946) (129).

Let us Yook more closely at Communist Party invelvement in local issues in the
town where there seems to have been mest activity, rakpan. Though of the gfast
Rand townships by no means the worst in terms of overcrowding or living
conditions (130), the small locaticen community £5 CC3 in 1939) (121) seems to have
been in state of constant ferment in the 194Cs., PBratpan was exceptional on the
East Rand in the 1940s in having a Nationalist town.council and provisions for
control of its African population seem tn have beén distinguished by their rigour,
The City of Johannesburg's 1939 Survey of Reef Locations mekes special mention

of recent increases in the size of the Brakpan minicipal police ferce, erection of
fencing and a clamp-down on 11licit brewing.

During the 1940s, Drakpan‘s Native Affairs Deperiment was headed by a Dr language,
whoseeother claim to fame was as the leading thacritician and “native expert" of
the Dssewa Brandwag, (The 0B appears:to have had quite a following on the East
Rand, doublless cnhanced by the blowing up of Bencni's pust office fn 1942°by some
of its local enthusfasts (132). Even by ths standa~ds of his calling, Language
seems to have been a formidably intolerantsard unpleasant man. His term of office
began with the re-organisation of local influx contrel into the location, raising
of lodgers' feecs, and harrassment of minor rent Jefaulters, HMatters came to a

head between the council and the location cowmunity anen, on Language's inftiative,
the council successfully arranged the dismiccal fren his teaching post and Brakpan's
Amalgamated Mission School of an important local politician, David Bopape.

Bopape was one of the most energetic and active of the grass roots Congress: leaders
of those years. Initially drawn intc politics by his involvement in the TATA
salary campaign of 1940-41, he bacame a founder macher of:the Youth League, and -
was by 1943, a forceful, and effective spokesman for the Brakpan African community.
He does not appear to have shared the nornal Youth League-antipathy to communists,
perhaps because, unlike many young Longress intollectuals, he was.himself involved
in bread and butter polftical issues, and by 1946 is thought to have actually
joined the South African Communist Party, while retaining-an impcrtant position in
the Transvaal ANC (134). Bopape's activities apocared to have gained him a large
personal following, for his dismissal was t9 provove 2 school boycolt affecting

2 000 children and a one day stay-at-hoas of tre locatinn's 7 000 workers on
Auqust 10th 1944 {135). Bopape had apparently anaerad Language by his campaigning
for better living conditions in the location and the issue of his dismissal was

to fuse with a range of grievances, which includnd tne housing shortage, inadequate
and expensive transport, low pay for municipal workers, high municipal rents, no
running water within the 1o tion and Lanquage's racism (136).

The action of Brakpan's parents inspired a similar protest the following year in
Boksburg after teachers' dismissals there, 1n this case parents organised under
the slogan "African €ducation run by Africans” and their case was taken up by TATA,
which had already bequn to establish Parent/Teachers ‘Assocfations in the East Rand.
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The existence o 4 o have something Lo o~
these and later s. 31 buscotts (137),

The commnal support for flopipe did not succeed in gainlng his rc-instaieacnt
(despite initia) promises by the Brakpan Council) and discontent within tne .
locatton continued to simmer. 1n May 1945 the Council announced that it ws
going to use beer hall profits for general street cleaning, refusing at the same
time to grant the Advisory Board extensions to its powers which would have
included some say in locarion revenue expenditure. Three months later a2 fresh
permit system wis introduced and a wave of arrcsts of illegal locaticon resrdents
tock place, In all these local disputes, the Communist Party's locai o dosman
played & promirent part, and in their African language newspaper A D
reported these extensively. In its sensitive approach to local iSsues ar’ its
down playing of worc remote and abstract political problems, it seewns to wave
gained a real popularity. A former Youth leader and Brakpan resident remmiers :

The ANC missed out a great deal (in the 1940s T.L.)} because

it would not interest itself in the little things that bug

the people ... the popularity of the Communist Party in

places like Brakpan was because they took up such things (138).

The December 1945 Advisory Board electfons illustrated the effectiveness of the
approach. Commnist candidates stood and wera elecled in*Springs, Brakpan, Benoni
and Nigel., The ncwly elected Brakpan Board went on to win a significant victory
by organising a bus boycott which successfully reversed a Council decision to

relocate the bus terminal/rurther from the location boundary (139).

Brakpan's African connuni{y'was administered with an unusually heavy hand, For
example, the municipality was'the first on the Reef to consider enforcing a
registration system on African women (140). The role of an exceptional individual
1ike Bopape was obviously important in conscl¥idating the local representation of
Communists., But the latter's performance here was not untypical of their activity
on the Fast Rand as a whole; the Benoni squatiers movement was given energetic
leadership by the local Communist Party branch which held mass mectings, encouraged
occupation of empty premises and organised the biggest political demonstration in
Benoni's history when in 1945 severalthundred people marched through the city
centre bearing placards saying "We are homeless™; "He are starving”; “slums
cause crime"; and “"we slecp in tents this winter” (141),

The Communists established a tradition of involvement in local socie-economic
issues that was taken up by later nationalist politiciansi. Comwunists were also
important in the work place striuiggles that took curing the 1940s on the East Rand.
Their role in the 1946 African Hineworkers' strike is well known, though the
effect on lotation resfdents of the brutal treatment of miners who marched out

of thefr compounds into the East Rand towns had yet to be considered. Communists
had a role in the organisation of the African Iron and Steelworkers, who with the
left wing Food and Canning Workers® Union were to form:the two strongest regional
affiliates to, first, the Council for Mon-turcpean Trade Unfons, and later the
South African Congress of Trade Unfons.

The East Reef in the mid 1950s, then, was an area in which a tradition of radical
politics had existed for.a comparatively lonq time within fts black commnitics,

a tradition which was characterised by sensitivity to parochial concerns and
successful intervention in them by African nationalist and socialist politicians.
With this background, it becomes easier to understand why the parents within these
conmunities responded in the way they did to the call for a boycott of schnols in
1955. The boycott should be seen as flowing out of a well established momentum
by poor people to retain some control vver their lives.
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4. EDUCATION for Liberation

Althovugh education inSouth  Africa, and in the majority of Western societies, serves
to maintain class domination and cxploitation, it can play the role of iiberating
humnanity from the shackles of bondage.

However the form and content of a liberating education must, and will, of
course be very different. This section tries to bring tugether a few papers
vhich have as their pre-occupation the whole area of education and liberation -
the iheoretical issues that such a discussion raises, and the practice that must
rec2ssaiily follow if liberation is our object,

SELECT BIBLIOGRAPHY

|

2.
3
4.
3.

Ngugi wa Thiongo: "Education for a National Culture"” in Education with
Production Vol. 1 No. 2 1982,

Frere, P, : "Pedagogy of the Oppressed® New York, 1971.

Frere, P, : "Pedagogy in Progress" New York, 1977.

AZASO: "Education for Liberation - not Domination” in Spiked, Vol. i No. 2

Searle, C.: "We're Building the New School ! dlary of a Teacher in Mocambigue”
London, Zed Press, (1981) (Read the Introduction)
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Ngugi wa Thiong’o

Education for a National Culture

In the first issue of Education with Production, we published a contri-
bullgp_gu‘he African National,Congress of South Aftica on the role
of education anrl culture in the struggle for liberation from rac:sm and
colomallsm. The following article by, Ngug/ wa Tluong (X rakes up rh/s
theme agam. Ngugi shows . the lmerre/ar/onsh:p o( cducauon and cul-
ture and their role i m cIas; soc:egy His main emphasis is on the funr-
tion ‘of education and culture in the strategy of neo-colonialism. He
presents us with a definition of the educational and cultural policies
necessary for the battlowagtiinst this highest lorm of imperialism,
Ngugi's contribution was.written for the Seminar on ‘Education in
Zimhabwe - Past, Present and Future’, held in August-September
1981 under the auspices of the Zimbabwean Ministry of Education

and Culture, with the assistance of the Dag Hammarskjold Foundation
and the Foundation for Education with Production. The article also

appeared in the Medu Newsletter of the Medu Ar( Ensemble of Bo-
tswana,

Ngugi wa Thiong'o of Limuru in Kenya, is one of Africa’s best-known
novelists. His hooks published by Heinemann included Weep not
Child, The River Between, A Grain of Wheat and Petals of Blood. /n-
creasingly bks focus has moved from the prople’s struggles against the
colonialist destruction of their culture, to the theme of the rise of
neo-colonialism in Kenya. For some years he vras Professor and Chair-
man of the Department of Literature ot the Usiversity of Nairabi, He
was removed from this post and imprisoned for 3 year, after writing
and performing o play on the dispossession and proletarization of
Gikuyir peasants, together with the people mvolved. This exprrience
has lec! him o the decision to do future creative writing in Gikuyu,
eather s Eoglich, and (o make Fyzvoaes saee of the cultural steagale
AAENS neey ccainialisem, ’
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5 Education with Pwduction

| feel it slightly presumptious on my part to stand here, in Zimban
we, and talk about education and culture. For a fedple who have
entered the highest phase of political strugyle against foreign nile and
oppression, have alrcady laid firm educational foundatiom for 3
national patriotic culture, It is both an act of education and an edica-
tional,process to struggle to seize Lack the right and the initistive to
make one’s,own history and hence culture, which is‘a product and a
reflection of that history. Cabral has rightly said that nagionil libera.
tion is necessarily an act of culture, and the iibaration movement  the
organized political ‘expression ofthe “strugaling people’s culture’.”

So let me start by congratulating the heroic people af Zimbabwe for
their syccessful. armed struggle agoinst the colonial stage of imperia-
i sm. ) talk of the colonial stage bzeause imperialism has in faet two
stages: colonial and neo-colonial, The failure, or the deliberate re-
fusal ta recognize this and hence the pitfalls into which a strccessful
anti-colanial struggle can fall is alréady dosting many an African coun-
try dear in terms of economic misery — turning begyary and charily
into national institutions; political subservience to the extent of
ceding whole territories for foreign military use in exchange for yel-
low maize; and cultural depravity like ralsing piostitution*toa mation?
al industry for,consumption by American sailors and military person.
nel,

By organizing a conference imbued with the spirit and desire for a
structural social transformation, the people of Zimbabwe, have al-
ready. seen the possibilities and hence the dangers of neo colonialism
which Kwame Nkrumah once describind as the last stage of impe-
rialism,

Education and culture can play, a dezisive role in the social trans-
formation so vital and necessary for a victory over the nco-colonial
stage of Imperialism,

But what education and what culture ? What is the relationship be-
tween the two ? And what have these oneepts got to do with econo-
mic, political and social transform!tion of socicty ?

Education is the process of integrating the vouth into the entire
system ol producfion, exchanga and distribution nf what we eat,
wear and shelter under, the whole system of organizing the weatth of
a given country, It does so lirstly by imparting knowledge about the
two basic relations on which the entire socicty including its cullure is
erected: ie. the relations Letween man and aature and the relations
between man and man, secondly, by imparting o cettaine outlook or
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litude to the two relations. Now the world outle  ~f a people is
embodicd in their moral, aesthetic and ethical values which are in
i embodied in their culture. Their culture is itsclf a product and a
reffection of the history built on the two relations with nature and
with other men. Thus education is part of culture and culture is part
of education, They run into cach other, and one way of looking at
education is ds a process of integrating a people into the dominant
culture of that community. Let me illustrate this by going over a
familiar ground.

Man like animal is p  t of nature. But untike the animai he produces
his meanscof life that Which he shelters under, cats and wears, His
labouri power acting on nature produceé hi¢ food, clothing, sheiter,
and other goods to meet other needs. Labour power acting on natural
resources generates wealth, The latter {s made more powerful by the
use of tools, that is.instruments of, labour from a shatpened stone 16
the most complicated machinery: by his skills and ability to utilize’
these tools, i.e technology; and by,his cooperation with other men in
his struggle to wrest a living {rom nature,

But in struggling with nature man enteis inio relatiors with other
men in two ways. He must cogperate ‘eith others, through division of
labour, to face hostile nature. When vie ta'k of human labour power
over nature, we are talking ol cooperative human labour, Thus the
production of wealth is a-sackal pet, the result of many hands. Once he
has wrestied with nature and has compelled it 10 yield, he must now
share out the fruits, the products, the wealth rasulting from that co-
aperative struggle with pature. The relations bHetween man and man
are characterized by bhoth harmany and conflic’: hurmony or coopery:
tion when he joins with others to face nature, and contlict when it
comes to sharing that which their combined lehour-power has wrested
from nature. Stiuggle is the essence of mun's relation with man, since
even in production he witl try to occupy a nlace that gives him an
advantageous position in the exchange and disteibution of their com-
mon wealth, For instance, those who, in the evolution of a society,
come to own the meians of production (the tools of labour, natural
resaurces and even human labour poveer itself) control the share-out
of the comimon or social wealth,

The relations that men enter with one anatner in the protuction of
wralth are relations of production and constitute the economic stuc:
ture of that community. Thus the two relatinng or rather the two
strugales (with nature and with other ment are the {oundation of any
society and they are linked together by hamen fubour power in pro-
duction. 1t is first an cconomic communtty, (7ot to be confused with
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7 Educetion with Production

the Euro  n Economic Community).

But in the process of the economic evolution of that community,
they work out rules that govern and reguldte their economic life:
i.e. their relations with nature and with one another over both pro-
duction and the share out of the social product. They even evolve a
machinery for enforcing the fules. Thus the economic community
evolves Into a political community with often a form of state {the
milltary, the police, the judges with law courts and prisons) for en-
forcing the rules governing and regulating their economic life. So our
community has also a political life; it is a political community. (Not
to be confused with a community of politicians!)

In the process of their economic.2rd political life, the community
develops a way of life often seemingly Gnique to that soclety, They
evolve lanquage, song, dance, literature, religion, theatre, art, archi-
tecture, and an education system that trapsmits all those plus s
knowledge of the history and the geography of theif territory of habi-
tation from one generation to the nax{. Thus our economic and poli-
tical community evolves 8 ctltdral life expressed in their languages,
art, architecture, dance, song, theatre, literature, and their éducational
system, It is a community of culture, (inkéd together by a shared way
of life,

A people’s culture Is the carrier of the values evolved by that com-
munity in the courie of their ecoricmic and political life. By values
I mean their conception of what's right'and wrong {moral values);
what's good and bad {ethical values , dnd what's ugly and beautiful
{aesthetic values), The values they 16ld are the basis of that com-
munity’s consciousness, the basis o their world outlook, the basis
of their collective and individdal image of self, that is the seifhood of
that community, their identit\‘l as a people who look at themselves
and their relationships to the universe in a certain way.

This is not a mechanical process, occurring in neat steps and springs
with the economic structure giving rise to political and other institu-
tions and these in turn giving rite to culture, values, consciousness and
identity in that order. The processes are often evolving more or less
simultancously with one process genarating several others at the same
time. Nor is it all a one-way traffic with cconomic life flowing into
political and cultural life, It's a dialectical process. How people look at
themselves atfects the way they look at their values which in turn
alfects the way they look at their culture, at their political and econo-
mic lile and ultimately at their relations with nature, t's a complex
process with things actino on each other to produce what we call

i
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society.

What's the role of ducation in that scheme ? Ideally, education
should give people the knowledge about the world in which they live:
how the world shapes them and how they shape the world. Education
should transmit a culture that inculcates in the pcople a consciousness
that man through his labour power is the creator'of his social environ-
ment and that in the same way that man acts on nature and changes
it, he can also act on his social environment and change it and in the
process change himsell. Previously nature used o confront man as a
hostile incomprehensible force until he was able to understand its
hidden laws {(e.g. gravity) and hence he overcame it and turned it into
a servant. Today man’s social environment confronts him as a hostile
force. When he finally understands its hidden laws, he'll overcome it,
transcend it, and so create a new world for a new man, where hoth
the natural and the social envorinment are servants of man. Education
should give people the confidence that they car if fact create a new
heaven on this earth,

But what education are we tatking about ? Depending on who s
wielding the weapon, education far from bLeing a means of illumina-
ting reality can be used as a means of masking reality to mystify the
realtions between man and nature and between man and man, In his
novel, Hard Times, Dickens has very neatly demondistrated how cduca-
tion can be used to mystify and often obscure reality. The setting is in
a school run by a Mr Thomas Gradgrind in an ndustrial town. In the
school, people are to be taught nothing but facts so as to forever eli-
minate the habit of wondering about “human nature, human passions,
hurmman hopes and tears, and struggles, defeats, the cares and sorrows,
the lives and deaths of common men antd wwoman!”' In the school arn
two characters, Sissy Jupe, a girl who has tived among horses all her
life because her father works in a circus. Then there’s Blitzer, a boy,
who has never once seen a horse in hus life. In the class, Thomas Grad-
grind suddenly asks Sissy Jupe, the girl, to give a definition of a horse,
and the girl is thrown into the greatest alarm by this sudden demand
and she cannot define a horse. Thomas Gradgrind, sfter announcing
that the girl is unable 10 define 3 horse, 'One af the cammonest of
aniziar., now turng Ly BEe e by whin by v e among

YRR

URHtar says Thoveas, Graddgend, “Yeous defing o o e
The Ly stands up and with great Laavado o ot the defmitnn of
3 horse learnt from books, “Quatiruped. Gram:rivorons. Forty teeth,
namealy twenty-lour yrinders, four aye-tecth, and twelve incisive.

Groso o sran the qrane g, ’_(;u,'i[':t;',v shaecd byt o Hoofs
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q Education witt Produciesn

hard, but requiring to be shiod with iron. Age known Ly marks in
mouth.”” The teacher now turns to the girl and says: “Now . . . you
know what a horse isl”’

But in reality. in practice, it’s the girl, Sissy Jupe, who knows alt
about horses, and it's the boy, Blitzer, who does not. Jupe, the girl,
knows the reality of 2 horse for she has touched one, fed it, ridden on
it, and has lived amaong them Blitzer, the boy, only knowsa “’horse”
as a word, as a mental abstracjion: Here, education is being used to
mystify the obtcure reality.

Why is‘this ? If we gd back to our hypothetical hyman community
or sbciety we shall fihd that the economic,structure is at the same
time a class structure with sorne people owning the meansof produc-
tion (human labour power, tha instruments of labour, and the natura!
resources) while othars do not own these means. In other words, in
the process of people acting on nature to produce their means of life,
they come to stand invdifferent positions in the production process.
The relations of production, the relations between man am! man, and
between man and the forces of production (labour plus tools of
labour), is not one of equatity, but o ten one of the exploiter and the
exploited, the opprossor and the oppressed. In a slave society, the
slave-owner owns everything; in a fcudal society, the nobility owns
the land and the peasants rent it from them. In a capitalist society, the
owner of capital 6wns all the means of production and the worker has
only his labour power. Yet ll s thc slave, the peasant, the worker who
does all the production, who creates the wealth of that society, hut is
not able 1o control the disposal of that which his sweat has generated.
Smce _in_such socnctles the ecoqomlc structure is at the same time a
class structure, all the _institutidng, _political and cultural, will bear the
stamp of thns or that class Ecucation and culture will reflect these
tlass cleavayes at “the cconomic foundation of that socicty. E(lucatlon
and culture mean, in fact, class education and culire, T

Thus in a class structured soci(ﬁy, or in g situation where one nation
or race or class is dominated by another, there can never be any

neutral cutiare. For the oppressing ciass or nation or race, etduraiion
becomes an mshument of supprecsion, that is an stimnans 2o e
2o stes ot e prevailingg 10 snl el ! fog s

race or natucn_at becomes oo wntrument of Tiberauon, e oo e o
strument for the social transtormanon of the status que. In ety
society there are in fact two types of education in moital struggle,

transmitting two opposed types of culture and hence two opposer) a\

consciousnrsins or world outlooks.
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Let me itlustrate this, A is sitting on B. A is carrieq, .¢d and clothed
by B. What kind of education will A want B to get. In other words,
education for what kind of culture and consciousness, A will want to
educate B to obscure the fact that it is B who is carrying, feeding and
clothing A. A will want B to learn the philosophy which says the
world does not change. A will want to teach B the religiop which tells
him that the present situation is divinely willed and nothing can be
done about it, or that B is in the present positfon because he has sin-
ned, or that B should endure his lot because in heaven he will get
plenty. Religion, any teligion, is very useful to A for it teaches that
the situation in which A is sitting on B-is not brought about by man;
it is not historical: on the contrary, it's a.natural law of the unjverse,
sanctioned by God. A will want B to believe that he, B has no culture
or his culture is inferior. A will:then want B to imbibe a3 cultidre that
inculcates in him values of self-doubt, self-deiigration, in a word, 2
slave consciousness.

He will now look up to A’s superior-culture, In short, A will want B
to have the cducation which on one hand will deny him real know-
ledge about the status quo of an A sitting on a 8 or the historical
origins of a situation where A is sitting on B; and on the other, impart
a culture embodying values of slavery, o 'ave consciousness or world
outlook. This will make B subservient. For A v.unts B not only to be a
stave but 1o accept thar his {ate or destiny 15 o be o Jave.

B on the other hand will want that phdosanby that teaches that
cverything changes, that change is inhetent.in nature mwd hbuman so-
cicty. He will embrace that religion svhich peaches that the system of
some people sitting on others is againat e s of God, B may want
1o re-evaluate his past and he will discosnr that he was not always a
slave, carrying, feeding and clothing A Thus he will embrace that edu-
cation which shows him quite clearly that his present plight is histori-
cal and not natural, that it has bren bhrovght alout by man and so can
e changed by man Bl emdnace thar cons e cehich inculeates in
him vatues of self-confidence and prade 0 st vaimes which give him
courage and Lath that he can do someibieeg aooat las present phight,
in short B will want that educanion whieh et only gives knowledge
about his plight, but a liberated conscivtsnes, o LONLCIOUSIESS WGH(
ki to tight for frendom.

Blow b 1 possaabie that A and B oare neye e e v canveions G e
type of educatoes gined culiaee el wpeptier oot chiey want, But the
fact remnis fing theee Doan eedoeation soeen e amparts o cullaee
smbody ing o comcionsness correanonide o L e igentive position of

At anattes corvresnanieg to the ateee e e v ol B0 The twe
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types of education, culture and world outlock, are in morta! struggle,
for A is trying to make B embrace a slave consciousness so that he, A,
can rest in peace. But B is also struggling 10 evolve an education that
imparts a culture that frees him from the intended slave consciousness
so he can with confidence overturn A and be free 10 now carry, feed
and clothe himself.

We can sce the situation of A and B more concretely if we look at
education and culture under imperialism i ats colonial and neo-colo-
nial stages.

Colonialism broadly speaking is that situation in which the ruling
class of one nation and country imposes ifs rule and hegemony over
another nation and country, and subjugates and suppresses all the
other classes of the colonized country, The aim is the control of the
productive forces of the colonized country and hence the wealth pro-
duced by the colonized peoples, But colonialism finds that economic
contro! is impossible without a politicat control, so after a sbccessful
military conquest and occupation of the country, colonialism im-
poses palitical control either directly through a-white settler presence
as in Kenya, Zimbabwe, Algeria, or through a white administration
working indirectly through feudal clements and missionary products
as in Uganda, Ghana and Nigeria.

Even then, colonialism finds that econom-¢ and politicsl control are
incomplete withot cultural control. So colonialism imposes an edu-
cation systum wh h cenies the colorisng <oa' <nowledge about the
wealth produced in the land while at :=e sene Ume importing a cul-

ture embodying a slave-contciousness.

Thus the coloniresi a2 taught that o, ~ave nn history, meaning
oy e pegee scier saatees w0 E e Ea Thew history, they
oo EREOTIO R HUT IR ST
1 LI ' N to
i Pt . t Doy
GarkNess was bae Tt ot bk, e s e ek e vy

prior to cotonial cotgurat. A and o' e aess el perpetaat child.
hood, cricd Heget, Wheie there wan cicve o aieons of adanesne! civilr
zations as in Ethiopa and Egypt thes orantienty wete brounght 1o
show or prove that thews: peophe swere o St Whane thaee vis

evidence of very hagsdy developued mgese s condune wnth an et
ture often superior ey that of Fuyope:

ef e e period ol in Zun
Lostuan andd Lt Alvwi then argomest obout o poevienss, whide or

s anlenn g, g athianned to

AT e -
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has one aim: to show that the colonized, like a'nimals, ‘had merely
adapted themselves to nature and had mude no attempt to put a
human stamp on their natural environmen!. Hence they were really
savages |

The colanial.education system denses that the colonized have real
human languages. These are described as vernaculars  meaning the
languages of slaves or merely barbaric fongues. So the children of the
colonized are punished and ridiculed whentver they are caught speak-
ing their mother’s language, and rewarded when they speak the lang-
uage of the master, French, English, Portuguese or ltatian as the case
may be. This had one aim: to make a child rlespise Ivis lahguage, hence
the values carried by.that language, and by implication despise himself
and the people, who spoke a language which now was the cause of his
daily humiliation and corporal puniskment. By the same token he will
admire the language of the conqueror, and hence the values carried by
that language and the people, who evolved the fanguage of his daily
reward and praise. Now take the English language for instance: what
are the values attached to blackness in that language ?If a road is very
dangerous, they put the picture of,a grinning skull and a cross of
bones, and write down: BLACK SPOT., {f a child does not fit into the
family, they say he is the BLACK SHEEP of the family. If one
engages in business illegally, then he is operating a BLACK MARKET.
If one does something offensive to the powers that be, then he is put
on a BLACK LIST. Black spot; Black sheep; Black market; Black
list; Black day: these are white lies of colonialist education.

But they are reinforced by Christianity, particolarly the version
brought by missionaries. To the European colonizer, the African has no
religion, he knows not God. He is superstitious, and worships idols and
several Gods, There is only oney God, Mough b has i Sor begotien by
the Holy spirit, This God is white: his anoele e white; and when the

H H . N N oL
P R BRI YT ITRCYIS T I PR S TR

R R AN T T DX B UL RN

N P | TR (PR R e K LA L TURNL S PUPRRLE RS RS L
T ANTOCAN CONVEITL S0y 18 el 10 it e s Boactecos el
shall be whiter than snow? s it any woirliis that Afncan converts
wear white robes of virgin purity during their white wedding? And s 11
any wonder that Alrican women often buy res. blonde or brunette wigs
{or straighten their hair) to hide their black hair? And is it any wondnr
that Alrican women and men will apply Ambi and other skin-whiteming
creams to lighten their dark skins? Whiteness bucomns a Christian virtue

as in Smith’s Rhodesia and Botha's South Africa.

Christianity cven d_enies lpat the African has 2 right to his name. A
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name is a simple symbol of identity, The Afrjcan convert will discard
his African name and give himself such good christian names as Smith,
Welensky, Verwoerd, Robert, James, Julius, lronmonger,>Winterbot-
tom, Elizabeth, Mary, Margaret; Summer .and Winter! He dobs not
realize that this business of getting new names has roots in slavery
where the slave dealer branded the slave with his owno mark and‘gave
him his name so that he would for ever be known as that mastef’s pro-
perty.

The same story is true in art dance, music, drama and litergtlire The
good African in European fiction on Africa is he who collaborates with
colonialism. The bad native is he who rejects colonial vecupdtion and
wants to assert himself and struggle to get back the.stolen wealth, Thus
in a book called King Solomon’s Mines by Rider Haggard, the blacks
like Gagool, who want to prevent the foreigners from exploiting the
country’s natural assets like gold and diamonds, are painted+in most
revolting terms. Such booxs are even translated into African langtages
like Kiswahili and Shona Ly colonial literature bureaus so the African
can clearly understand the message of slavery. The reader’s emotions
are guided in such a way that hé cannot possibly identily with the pat-
riots. But the traitors are describued in positive terms of courage; ho-
nesty, diligence and intcligence. But it's courage, honesty, diligence
and intelligence in selting fellow Africans 1o colonialist Europeans, And
even in books which do.not delineate the African character in terms$ of
animals and landscape, that is, in books of liberal Europeans, the Afri-
can character held up for admiration and presented as worthy of emula-
tion is the non-violent ,punolcss tmwnc_.wha lurns the other
cheek, the right cheek cnce the left check has been hit by a racist colo
nialist whitey. “Tuch for instance is Reverend Stephen Kumalo in
Paton’s poisonous novel, Cry the Beloved Country or Juhnson in Joyce
Cary’'s Mr Johnson. Incidentally even the maost racist of white charac-
ters in Cry the Beloved Country would be guite happy to have a Bishop
Stephen Kumalo for a Prime Minister!

In illustrated art books on Africa written by intellectuals of colonia-
hisin, the European colonizer occupies the central stage of action and
drama with light radiating outwards from him. The Alrican native is
in the background and merges with darkness and natural scenety at the
outer erdges of the action. When the Makeryee: Schoal of Fine ‘Art was
started in the sixties, the European lecturess vl 10 anport clay from
Europe. Ugandan soil was not good enough for art, eyen though the stu-
dents were ail Alricans!

The sum total of this type of ('ducauon in the !L‘.n.lnm] of groyraphy

oo vpm 4
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discovered by Europe; Africz is a continuation ol Europd, art, litera-
ture, theatre, Is to socialize the African youth into a culture embodying
values and hence a consciousness and wo,.d outlook which on the one
hand is, in total harmony with the needs of imperialism and on the
other, is in total antagonism 1o the struggle for liberation The aim of
such colonial education is to bring up a partly developed native only fit
for brute labour, a natlve who has.internalized a consciousness that
blinds him into not seeing the loot and the plunder going on around
him,

But such a colonial education has another aim: to produce a nitive
elite which has absorbed the culture of imperialism, and through whom
imperialism, in its neo-colonial stages, can continue looting and plun-
dering the wealth of the country.

Neo-colonialism is that process in which a country is nominally inde-
pendent but its economy.is still in the hands of the imperialist bour.
geoisie, Nothing has, in substance, changed. The only change is that
whera before the impérialist bourgeoisie used to exploit through
settler or feudal representatives in the colonized territory, now it does
so through a native bourgeoisie nurtured in the racial womb of colo-
nialism but now eternally grateful for being allowed to raise a flag and
to join Europeans in looting and plundering now that the racial barriess
to property accumulation have been removed.

The native bourgeoisie which takes the flag at independence has been
very well described by Franz Fanon in that brilliant chapter titled
“Pitfalls of National Consciousness” in his book The Wretched of the
Earth. It’s a chapter which should be compulsory reading for all newly
independent countries who want to opt for a different path of develop-
ment. The chapter will serve as'a warning of what not to be since the
picture it draws correctly describes the situation in most independent
African countries. .

The national middle ¢lass which takes over power at the end of the colonial
regime s an underdeveloped class. it has practically no economic power, and
in any case It is in no way commensurate with the bourgeoisie of the mother
country whom it hopes to replace. In its willul narcissism, the national middle
class is easily convinced that it can advanitageousty replace the middle class of the
moiher country. But that same independence which literally drives it into a
corner will give rise within i1s ranks to catastrophic reactions, and will oblige it to
send out frenzied appeals for help to the former mother counuy. The university
and merchant ¢lasses which rmalke up the most enlightened section of the new
state are in fact characterizea by the smaliness of their number and their being
concentraied in the capital, and the type of acuvities in which they are engaged:
business, agriculture and liberal professions. Neither financlers nor industrial
magnates are to be found within this national middie’ class. The national bour-

ey T e b T el Lt s o e et RENES
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tion, nor labour; it is completely canslized into activities of the intermediary
type. Its innermost vocstion feems to be to keep in the running and to bs part o!
the racket. The psychology of the national bourgeoisie is that of the businessman,
not that of a captain of Industry .../

Fanon goes on to describe the various characteristics of this class
which wants to follow the Western bourgeoisie along its path of nega-
tion and decadence.

Bacause it is Lerelt of ideas, because it lives to itself and cuts itself of! from the
people, urdesmined by its hereditary Incapacity to think in tering of all the pro-
blems of the nation as seen from the point of view of the whale natiun, the
nananal middle class will have nothing better to do than to take an the role of

Yt tre Msevarn mrterprise. gnd it will in practice set up [tz cauntry 3s the

TP T, HRY T 5

This petit-bourgeoisie can play that role without seeing any contra-
dictions because, in the colonial stage, they had completely imbibed the
zulture of stavzry and hence 3 slave 2corsciousness and world outlooV

Dunng the neo-colonial stage of imperialism, education and culture

!, PN S S l,,» :._:!.,-.'.,,‘ aeeqemee o 1‘,_‘,'..’ ‘hn 1."l o

NI A IR LR TS HOY s, Suiopae language, Europenr
theatre, European literature, European content in teaching materials —
all these areas, so central to culture, are left intact. Since the petit--
bourcoisie grew up accepting the world-view of the imperialist bour:
geoisie, it will drive the youth even more vigorously into educational
factories producing the same world-view. Mare churches are built,
religious programmes on radio or television are intensified. This class
wants to prove to its Western mentors that it is civilized, that it is cul-
tured, that it will not bring chaos into the country; it will try to prove
that all the former accusations of inability to run the country were
false. The moment this class accepts the imperialist bourgeois terms of
svaluation of what constitutes progress, civilization, stability and so on,
the impecialist hourgeoicie has won the battle and the war. For the
Vicstern impeniaing bourgeoisie civilization, stalality, progress, mean the
continuation of the colonial state, the colonial economic structure,
with, of course, a few cosmetic reforms (like allowing a few natives to
own farms, businesses, and go to live and drink in places that were for-
merly for whites only) to deceive the populace.

A petit-bourgeoisie whi~h refuses to negate its roots in Western Edu-
cation and culture, develops into what Fanon describes as:

A littln greedy caste, avid and voracioUs, with the mind of a huckster, only too
glad 10 accept the dividends that the formes colonial pawer hands out 1o 5t. Thit
grtach-quick middle class shows itsel! incapable of greot ideas or of inventive.
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ness, It remembe.. what it has read in European textbooks and impercegtibly i,
becomes, not even the replics of Europe, but its caricature,

Now the people who want total liberation must recognize imprerialism
under European, Japanese or American guise, as the main enemy. They
must recognize that imperialism has two stages: colonial and reo-colo-
nial and accept the full implication$ of that recognition. Tha: means
that the battle is not won with its flag and a national anther,y. The aim
of imperialism whether in its colonial or neo-colonial stage is to steal
the wcalth generaxed by the people: that js generated by the labour
power “of ‘the workers and peasants of tha colonial world Imperialism

*m:n'rv. The political and cultural institutions it sets up are only to
LoLiiade s TR Bt 00 ok g i nmlIe T 2% e b gtorainy
of the country is not liberated, that is for as long as *he wealth of the
land does not go back to Iced, clothe and shelter those whose labour
powver produced n those people cannot consider themsdlves free and

uwr.m:d

A people _enaaged in the struggle for liberation must then recognize
L .u e Lo L0t oo 10 Uleratiso Uy thz litaretion cf that econemy
I~ omn hnelgn .m‘ :rmr'r_el paras ‘tes, Any reform in education and cul-
ture must keep ‘that ob}ecuie clear.in mind if such reforms are going to
be useful and relevant. The aim is to devise an education system t that
not only gives people a true knowledge of their relations 6" namre ¢ and

o

(o other men, but oné whnch nmparts 3 cul(uré Ihal embodnes a con:

tnon of |mper|al|st culture and value systemS.

If the colonial and neo-colonial education aimed at imparting & cul-
ture of the partly developed individual who only vaguely understands
the forces at work in society, an individual who is weak in body, feeble
in mind, cowardly and subservient in spirit in race of an exploiter ard
oopressor, then an education for liberation ought to aim at producing
a fully developed individual whn understands the forces at work inso
ciety,_an individual imbued with. great hatred of all parasitic relation-
ships of exploitatiofi"and ‘oppression, an individual imbued with great
patriotic pride ahd courage, an individual desirous of a total control of
his natural and social environment.

This can only be achieved by the kind uf educatian d described by Marx

P&y

as MMIO"VSUC"[ Bt educauon syslem wcfu'J have three
aims:

Firstly, provision of mental education. Thi§ would sim at developing
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the menta! capacities ~f the peopla. People should be tau 2t their his-
tory, their art, their literatuse, iheir theatre, their dances first before
being taught other people’s cuftural achievemants. Their history, art,
literature, theatre, dances, should be interpreted from the point of view
of the needs of the majority: the worketsand peasants. In this context,
rolitical education is rrucial 8y this | do not mzan education for con-
ormity hut a_political educationrthat raises pf-ogln s awarchuss and par-
ticutarly their awareness of the social forces ut wdrk, T This eddcation

should e¢ndow a peuble vmlv s scibntitic: un(lcrstanqu _of the faws
acverning natute "rd ‘ocik 174 thst ls, cmim- "'wm “rith 2 sclcntllnc.

-o

Secondly, provision _bf physical educstion. Thi{ would aim at pro.

Aumine hemithy ©ropg indisithials This weuld osnduce vigorogs minds

Lhrorere Tae whoie pangste chould B2 onogsrets of piiltary ore-

arednes, to delend ‘Their revoluhon A stanilmg army should only be

~ea s-r—ulqor: (\f 1‘\0

whole people.

Thlrdly, economic and technological education xhrough involvement
Every child should be taught .ohe technological gical skill that would enable
him or her to engage in direct productive labour, The aim should be to
turn everybody into a producer, so lhat the pation cventually becomes

A an association of producers whe ire masters of their natural and soclal

' | environment. The aim is to produce a producer, a thinker and a fighter
ali integrated In the same individual.
e e pamat et § b bt 4 L g g T

What, then, | am advocating is not just education and culture per se,
1 am ealling for an eduzatine for 2 nationa! patrintic culture to produce
tutiy developed individuals with a consciousness that man must be the
master of both natural natu.e and his social nature. Education and cul-
ture should not only explain the world but must prepare the recipients
to change the world. Man is the creator of his destiny and we, as an
Alrican people, can only get the destiny we create for ourselves.

I would like to end this address with the closing words- of Franz
Fanon in his book The Wretched of the Earth:

Comrades Jof us not pay tributs 1o Europe by treaung states institutions eng
socisties ‘Which draw thele inspiration from her Humanity is wzulng for sorha-
thing oth¥n ffomy ux than such imitstions which would bé almost an Gbiceng, ¢
cature, {f we want to turn Africa into 0 8 New Europe , . . then n letug lewc tha des
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tiny of our countries to Europeens, 1iey will know how to da it beter thad the
most gified among us, But if we want humanity to advance a step further, il we
want to bring it up-to s differer.? lsvel than that whichk Europe has shawn it, then
we must invent and we must make discoveries, If we wish to live to cur people’s
expectations, we must seek the response elsewhere thon in Europe. Morsover, if
we with to repiy to the expectations of the people of Europe, it is no good send-
ing thern bazk a reflection, even an idsal reflection, of their sociery and their
though:s with which from time to timae they feel immaeSsurybly siciened. For
Europe, for curselvas and for humanity, comrade, we mus? turn over g ngw leaf,
wo Muit vroTh out neve concepts andd ay to set foot 2 unw mun,

still ry to explairf away. Today, Id the laner quarter of the twentieth
centvty, there s nd reason why Zimbabwé shat!d not be the =eat of a
new beginning for the final home-noming i (ha naw man ot Africy,

Lot the .Jew Alrican wm Not e given us ca 3 siiver piatter, He will be_
a orﬂducl of intense rwoluﬂnnarv class strionla lad hy 5 roun’ Jtmnarv

p..uy o. WOrKErs and pesssills, s al level.. -couomu. pohitical and
cultural,
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PURPOSE OF THIS REPORT:
The committee is unclear about what role the executive expects it to play -

especially in the light of recent changes in the structures of the UDF (TVL)
We are submitting this report in or der to clarify our history of operation

and how we see ourselves operating in future.

We are doing this in or der to get some kind of mandate from the executive.
Do we continue to function or not? - Yhat kind of werk would the executive like us

to do if we do continue?

Here are some of our ideas on the subject. We hope to hear from the executive as soon
as possible.

HISTORY OF THE UDF EDUCATION COMMITTEE

THe Transvaal executive originally requested Comradé”Moss Chikans to set up some kind
of education/training for UDF activists and affiliates. Moss called together a group
that ran an initial workshop on the Black LQcaL_AuIH?Sjtjes Act. He enlisted the aid
of various other comrades to do thi.\V\incent Moganey”Mohammed Bahmy~Amos Masondo were

all involved at that stage. This eaily seminar was held in November 1

i)

Mi

After the seminar the various comrades on the committee found that they had many (://
other commitments and that it was very difficult for them to arrange times to meet. '347
Comrade Moss was at that time also elected into the position of Transvaal Secretary %

of the UDF to replace POPO who had become National Secretary. This meant that he had
ery little time to give to the education committee.

At a later stage - early in 1984 -the remains of the committee,along with one . @
extra recrui(ijike Roussos) got together to try and plan some educational events. 5
THe people on the committee at that stage were Moss Chikane, Amos Masondo, Mohammed 2%

Bahm and Mike Roussos.

The group decided to restructure the committee and to recruit others onto the committee
The structure decided on was as follows.

STRUCTURES.

THe committee was to focus on a range of different areas that required some educational éa

input. The Committee would consist of gne person who was in charge of that "area" - J

Iy
(]
10 would recruit other comrades to assist him/her on a subcommittee focusing on _) 7

that"area" . The areas decided on at that stage were as follows:
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TNFORMATION: Thie group would collect informalzon osany area that was vequirved for

EEKEEEEE;;T-purposes Eg, information on new laws / on the constitution / local govet.

SKILLS: This group would focus on the various skills training needs of affiliates .
.ese skills would range from basic office administration to public speaking etc.

ORGANISING: This goup would focus on the training of a tivists in the area of

methods and skills required to organise people. One eg of this would be training on

how to conduct oneself during house to house visits

HANDOUTS: This group would focus on producing the various handouts that the committee

would require for its education sessions.

RURAL AREAS: This group would concern itself with finding out the education needs

of the various UDF affiliates in the rural areas in the Transvaal - and ensuring that
education committee docs something to fulfill these needs.

THe actual committee would thus consist of a smaller working group of people who
would each take responsibility for one of the areas. They would then recruit other
omrades to assist them in working on these areas.

The committee was then as follows: -

Information - Mahommed Bahm /Ad67 Cg;y

Organising - Amos Masondo \

. 7 /7ff’/7
Handouts - Mike Roussos F
——————e— 7/,0/ 7

e

Rural Areas - Pete Harris e

Skills - Benita Pavlicevic
and the CO0-ordinator - Moss Chikane. <

After this meeting the committee once again had great problems meeting and it ) .
became clear that comrade Moss was far too busy with other UDF activities to act %%7?7
as group co-ordinator. :
YT T

The group thus decided to get Mike Roussos to co-ordinate the committee and that
Moss would be the liaison person with the executive. We also decided to get on wit
some initial education event in order to start the committee off. By this stage it
was already mid-February.

N /7612'472Ak7
7! We decided to start with an event for people from the civics - as a request ﬁ;dfﬁbg?
e

)
Ja

gbo already been made by one civic  in the Vaal area= and various others had expressed a

! [need of some sort. We set a date for the end of March. This eventually had to be
postponed for a month because the invitations were not done properly. The seminar then
took place over the weekend of the 27 /28/29 of April and was a great success. (fff
the Attached report. __

WHERE DO WE GO FROM HERE?
In planning for the civics weekend we planned as a group - leaving aside the portfolios
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that we had decided upon. This was because we wanted to begin with the work as soon
as possible and see how the need for various specialized portfolios emerged as we

went along.

At this stage we are discussing whether we should retain these portfolios or not. We.
are also attempting to recruit a few more comrades onto the committee. This is because
we foresee that many of our education events will be run in people's own languages. 6;)
At the moment we have only Cmde Mascnde to do this. Cmde Moss will obviously help

when he can - but as he is very busy he is unlikely to be able to attend very maig]vzié

/7

of our sessions

While we are on this topic - Tet us explain the c¢criteria we use in recruiting people
onto the committee- (a) We decided that we must try and have a cross- section of
comrades from different communities on the committee. This is for two reasons
(i) They know the community and can guide the committee on
the needs of affiliates from that community
(i1) They know the languages spoken in that community and
can run sessions in the people's own languages (This
applies mainly to the African community)
(b) We need people with skills in the different areas required -
or people who can aquire these skills

As you can see at the moment we have a majority of comrades from the white community.
This is why we will attempt to recruit other comrades from the African and "co]%}ed“
community.

HOW DO WE FIT INTO UDF STRUCTURES?
‘e have discussed this in the committee since the UDF General Council meeting where

che new structures were announced.

We felt that the committee could not really fit under any of the 'secretariats'
announced at the council meeting. We are not the same type of structure as a
secretariat. The secreé?iats exist to aid the UDF Exec and Council in making policy
and statements in the areas that they cover, We are a service committee that should be
there to cater for the education / training needs as they arise within the UDF.

We thus recommend that we operate on a different level to that of the secretariats.

We exist to aid with education needs as they arise.ile are not here to take on all

the education/training needs of the UDF. This is impossible. Wherever possible the
groups involved can and will, plan their own training events, We on our part

will try and cater for education/training needs that are not being catered for by
nyone else,

<oy
We recommend that we be answerable directly to the exec / or secretariat. We will <ij>
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submit . -4- @
A regular reports to one of the Transvaal secretaries - to be submitted to the exec 27

" or secretariat by him. We will also have a coordinator who will convene meetings /L7
chair them etc and will communicate with one of the Transvaal secretaries who will /g;
act as the Exec,/ secretariat 1iaison person.

CONCLUSION

These are our recommendations but we would 1ike some kind of response from the
executive. Do we continue on the lines sketched out or not? Do you agree with our
conception of our relationship to the UDF structures ? etc

We await your response

The UDF Education Committee

Mike Roussos

Mohammed Bahm

Amos Masondo

Peter Harris

Benita Pavlicevic

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.



AB3

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.



FRIDAY

U.D.F. EDUCATION COWITTEE.

EDUCATION PROGRAMME FOR CIVICS.

8.00pm

9.00pm

SATURDAY 8.00am

SUNDAY

9.00am

10.00am

10.30am

12.30am
1.00pm

2.00pm

4,00pm

4.30pm

7.00pm
8.00pm
8.00am

8.00am

:Arrival and supper.

:Introduction to weekend and

get to know each other session.

:Breakfast.

:Introducing our Civic Organisations.

- With whole group ; presentations on
newsprint.

:Tea.

:Evaluation of Anti-Community Council

campaign

-Group discussion.

-Report back.

-Led discussion on methods of
organising / mobilising.

:Black Local Authorities Act.
:Lunch.

:How does our struggle fit in with

other struggles?

-4 Speakers ; Leandra ; TIC ; FRA ;
ECO.

-Questions from the floor after each
speaker.

-Group discussion.

-Report back.

-Brief talk.

: Tea.

:What is the UDF and how do civic

organisations fit in?
-Talk and led discussion.

:Supper.
:Film.
:Breakfast.

:Where do we go from here?

-Brainstorming session in groups.
-Report back.
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10.30am :Tea.

11.00am :Skills session,
-How to set goals and plan.

12.30am :Evaluation.

1.00am :Lunch and departure.
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REPOKT FROM wDF (ivL) EDUCATION COMMITIEE

(/ .- {
T0  UDF (TVL) EXECUTIVE /g&// ,4 /{ L4

PuRPOSE OF THIS REPORT:
The committee is unclear about what role the executive expects it to play -

/.

especially in the light of recent changes in the structures of the UDF (TVL)
We are submitting this report in or der to clarify our history of operation

and how we see ourselves operating in future.

We are doing this in or der to get some kind of mandate from the executive.
Do we continue to function or not? - What kind of work would the executive 1ike us
to do if we do continue?

Here are some of our ideas on the subject. We hope to hear from the executive as soon
as possible.

HISTORY OF THE UDF EDUCATION COMMITTEE
THe Transvaal executive originally requested Comrade Moss Chikane to set up some kind

of education/training for UDF activists and affiliates. Moss called together a group
that ran an initial workshop on the Black Local Authorities Act. He enlisted the aid
of various other comrades to do this. Vincent Mogane, Mohammed Bahm, Amos Masondo were

all involved at tha§_§Eggg. This early seminar was held in November 1983,
After the seminar the various comrades on the committee found that they had many
other commitments and that it was very difficult for them to arrange times to meet.
Comrade Moss was at that time also elected into the position of Transvaal Secretary
of the UDF to replace POPO who had become National Secretary. This meant that he had
very little time to give to the education committee.

At a later stage - early in 1984 -the remains of the committee,along with one

extra recruit (Mike Roussos) got together to try and plan some educational events.

THe people on the committee at that stage were Moss Chikane, Amos Masondo, Mohammed
Bahm and Mike Roussos.

The group decided to restructure the committee and to recruit others onto the committee
The structure decided on was as follows.

STRUCTURES.
THe committee was to focus on a range of different areas that required some educational
input. The Committee would consist of one person who was in charge of that "area" -

o would recruit other comrades to assist him/her on a subcommittee focusing on
that"area" . The areas decided on at that stage were as follows:
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INFORMATION: This group would collect information on any area that was required for

educational purposes Eg, information on new laws / on the constitution / local govat,

SKILLS: This group would focus on the variops skills training needs of affiliates .
ase skills would range from basic office administration to public speaking etc.

ORGANISING: This goup would focus on the training of a tivists in the area of

methods and skills required to organise people. One eg of this would be training on

how to conduct oneself during house to house visits

HANDOUTS: This group would focus on producing the various handouts that the committee

would require for its education sessions.

RURAL AREAS: This groun would concern itself with finding out the education needs

of the various UDF affiliates in the rural areas jn the Transvaal - and ensuring that
education committee does something to fulfill these needs,

THe actual committee would thus consist of a smaller working group of people who
would each take responsibility for one of the areas. They would then recruit other
comrades to assist them in working on these areas.

The committee was then as follows:
Information - Mahommed Bahm
Organising - Amos Masondo

Handouts - Mike Roussos

Rural Areas - Pete Harris

Skills - Benita Pavlicevic

and the CO-ordinator - Moss Chikane.

After this meeting the committee once again had great problems meeting and it
became clear that comrade Moss was far too busy with other UDF activities to act
as group co-ordinator.

The group thus decided to get Mike Roussos to co- ord1nate the committee and that
Moss would be the liaison person with the execut1ve. We also decided to get on with
some initial education event in order to start the committee off. By this stage it

was already mid-February.

We decided to start with an event for people from the civics - as a request had
already been made by one civic in the Vaal area= and various others had expressed a
need of some sort. We set a date for the end of March. This eventually had to be
postponed for a month because the invitations were not done properly. The seminar then
took place over the weekend of the 27 /28/29 of April and was a _great success. (see
the Attached report. T

e
—_————

wHERE DO WE GO FROM HERE?
In planning for the civics weekend we planned as 3 group leaving aside the portfolios

Digitised by the Department of Library Services in support of open access to information, University of Pretoria, 2018.



_3_
that we had decided upon. This was because we wanted to begin with the work as soon

as possible and see how the need for various specialized portfolios emerged as we
went along.

At this stage we are discussing whether we should retain these portfolios or not. We
are also attempting to recruit a few more comrades onto the committee. This is because
we foresee that many of our education events will be run in people's own languages.

At the moment we have only Cmde Mascndo to do this. Cmde Moss will obviously help

when he can - but as he is very busy he is unlikely to be able to attend very many

of our sessions.

While we are on this topic - let us explain the criteria we use in recruiting people
onto the committee- (a) We decided that we must try and have a cross- section of
comrades from different communities on the committee. This is for two reasons .
(i) They know the community and can guide the committee on
the needs of affiliates from that community
(i) They know the languages spoken in that community and
can run sessions in the people's own languages (This
applies mainly to the African community)
(b) We need people with skills in the different areas required -
or people who can aquire these skills

As you can see at the moment we have a majority of comrades from the white community.
This is why we will attempt to recruit other comrades from the African and "co]é}ed"
community.

HOW DO WE FIT INTO UDF STRUCTURES?
We have discussed this in the committee since the UDF General Council meeting where
che new structures were announced.

We felt that the committee could not really fit under any of the 'secretariats'
announced at the council meeting. We are not the same type of structure as a
secretariat. The secreé?iats exist to aid the UDF Exec and Council in making policy
and statements in the areas that they cover, We are a service committee that should be
there to cater for the education / training needs as they arise within the UDF.

We thus recommend that we operate on a different level to that of the secretariats.

We exist to aid with education needs as they arise.We are not here to take on all

the education/training needs of the UDF. This is impossible Wherever possible the
groups involved can,and will plan their own training events, We on our part

will try and cater for education/training needs that are not being catered for by
yone else.

We recommend that we be answerable directly to the exec / or secretariat. We will
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JNITED DEMOCRATIC FRONT
JDF UNITES! APARTHEID DIVIDES!

i Nke

NATIONAL OFFICE

KHOTSO HOUSE
42 DE VILLIERS STREE
JOHANNESBURG
P.O. BOX 10366

TEL: 29-1916

29-1917

30 January 1985

Dear Comrades
Please pass on the enclosed Memorandum to Parents Committees,
churches, prominent personalities, union, etc in your Region.

Your co-operation will be highly appreciated in this regard.

Yours in the struggle
/Z. ke

ESTHER MALEKA

Presidents: Oscar Mpeths, Abenina Sisulu, Archie Cumede National Treasurers: Cassim Saloolee, Mewa Ramgobin
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_INITED DEMOCRATIC FRONT
DF UNITES! APARTHEID DIVIDES!

NATIONAL OFFICE

KHOTSO HOUSE
42 DE VILLIERS STREET
JOHANNESBURG ,
P.O. BOX 10366

TEL: 29-1916

29-1917

MEMORANDUM TO:
FROM: UDF & COSAS - P MOLEFE AND J KHUMALO
DATE: 21 JANUARY 1985

PROPOSALS FOR DISCUSSION ON EDUCATION CRISIS

On January 17, 1985 four representatives of the Congress of South
African Students comprising two N.E.C and two R.E.C members, met
with the National and Regional Secretaries of the UDF at the latter
organisation's offices in Johannesburg to assess the state of Edu-
cation.

The following observations were made:-

1.

That there was general confusion as students did not know whether
to go back to school or not.

That whilst some students had gone back to school, many were still
out on boycott. e.g P.E., Fort Beaufort, Cradock, Lamontville,
Uitenhage registering almost 100% boycott. The Vaal, Soweto and
Pretoria have relatively higher numbers of students at school but
not all students have gone back.

That the Congress of the S A Students has not been able to make a
national call of any kind because of a variety of problems mani-
festing themselves differently in different regions and localities.
Although the overall demands are as previously stated by COSAS,
there are other problems such as unfair dismissal and/or suspension
of teachers and students. We have here in mind the situation in
Cradock and Lamontville where teachers have been arbitrarily dis-
missed. Here students and parents are determined that there will

be no going back until the teachers are re-instated.

That although earlier on the D.E.T seemed willing to resolve the
crisis, it seems like they are returning to their all time intra-
nsigence. This means that they may not resolve the crisis even in
the short term.
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5. That although some students have gone back to school the
potential for another school boycott and violence at a
larger scale will be a great one if D.E.T does not meet
the demands of the students.

6. That the students are on the threashold of victory and
that this should not be allowed to slip out of our hands.

7. That there is a need to expand the campaign by involving
other forces such as the churches, unions, prominent per-
sonalities like Bishop Tutu, Allan Boesak, Arch-bishop
Hurley, SACC, SACBC, etc. and to provide a clear direct-
ion in this regard.

8. That there is a need for an assessment of possible invo-
lvement in the Education Charter Campaign by the Parents
Committees.

9. That there is need to a serious assessment of the attempts
by the D.E.T to setup Parents Liaison Committees and the
possibility of replacing same with democratic structures
of parents.

The UDF and COSAS urge you to discuss the above questions and

to come out with practical suggestions as soon as possible. The
most concrete and crucial question facing us is, precisely How
can we intensify the campaign in the event of the D.E.T refusing
to meet the students' demands?

It shall be appreciated if the matter can receive your urgent
attention.

Yours in the struggle,

POPO MOLEFE
GENERAL SECRETARY
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UNITEQ AFRICAN MOTOA & ALLTED WORKERS UNION OF Co0uTH P FRICH. @

Qucens House
H Quecen Street

4 4001 DURBAN

peoEhrn T '::':

HEAD OFFICE

13/514 Willie Theron Building
Losman Street
0002 PRETOR!IA
Tel: (012) 32-30838

Mr, P Camnay
CUSA

P.0. Box 10928 AR
JOHANNESBURG °
2000

e
3

Dear Coleague

et oS ki s s e i

(1) We were shocked to see in your conference report that the CUSA tnions agree todlssolve it,
when our marbers are not even clear of what the difference between CUSA and the unions is.

On behalf of our manters we are taking this stand. Inspite of the igrorance of its metbers
ebout the unity talks, the draft constitution has been circulated to all the affiliates,
meaning that the new federation is about to be launched. Moreover our union is unable to
respond positively to the constitution because the shop floor members do not understand
the whole concept since thamselves have never raised the issue.

Therefore until such time as the majority of the CUSA unions are mandated by their members
to disband CUSA and be part of the hity Talks the N.E.C. has resolved that the CUSA
delegation including the general secretary stop attending these meetings forthwith until
such time as a naw mandate is issued by the majority of the affiliates.

(2) Two DAYS STAY AWAY
(n behalt of the menbership of the union the N.E.C. is shocked that the CUSA general
secretary has called for a two days stay away without consulting the members of the
wnions affiliates to CUSA.

Since we are CUSA the general secretary has no right whatsoever to decide on behalf
of CUSA without a mandate from the affiliates.

ke condam. the action of the general secretary in the strongest terms. Disregard of
these resolutions will call for strong disciplinary action to be taken.

N.B: Circulate this letter to all affiliates.

Yours faithfully

NKW¢§ﬁ%ﬁé%L
e o TR
(General Secretary) (President)
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“\> CONGRESS OF
> > SOUTH AFRICA?
/ STUDENTS

FREEWAY HOUSE
9 DE KORTE STREZT
BRAAMFONTEIN 2001

TVL REGIONAL COMMITTEE
TEL_339 2139

We in Cosas have pledged for suppoit from all the worker-Organisations in the TVL Trads
Unions, Civics and Youth organisations to identify their role in support of the students
demands in Scuth Africa which are as Tollows:-

* Release of all detained students ,

* Scraping of all charges against them ;79/2’7

* Decision as to when Examinations to be written and how :

* Issucing of textbooks to all students

* Recognition of our demands that is of having democratic SRCS with a drawn students
reastitution,
tter o7 invitation to a meeting were sent to all different sectors ¢f our coyntry,

unfortunately they did not reach their destinies in time. / %75

We in Cosas proposed a stay-away from work and school dePending on how;the workers will
react to that.

We urge our parents/workers under their trade-unions to fully identify|themselselves
wiht our prcblems and therefore forge links and support us as theirzfpﬁ1dren suftfering
uncer Bentu Education and the racist, facist Regime of Pretoria.

We are requasting each Union, Civic and Youth organisations in the Transvaal to discuss
this issue with their membership and have their own conclusion over this stay-away,
2s to how long should it take.

We would like each organisation to sent two delegates to a meeting that would be on the
27 Octcover - Venue: Khotso House Time: 12 h.oo pm

‘yrsin the strugale
Qairperson TYL Region Cosas /VO /O Cﬂ/}//f?
Peter Makgota R <
ﬁ Y . |
C AT 6. 79)82
-
V_/
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~HORKERS, WORFERS, BUIID SUPPORT FOR THE STUDENTS STRUGGLE IN THE SCHOULS

No [ % ]mm

¥or eany months 1000's and 1000's of us have astruggled in the aschools.
¥e students united in massive boycotts to FIGHET FOR OUR DEMANDS:

* STUDENT REPRESENTATIVE COUNCILS (SRC) IN EVERY SCHOOL.
* AN END TO ALL AGE RESTRICTIONS.

* FOR THE REINSTATEMENT OF EVERY SINGLE EXPELLED STUDENT. Fy
. 30
* FOR PRFE ROOKS AND SCHOOLING. MNo7 >

* FOR AN END TO ALL CORPORAL PUNISHMENT.

* IN PROTEST AGAINST THE NEW CONSTITUTION WHICH EXCLUDES TH;},%%V?7
MAJORITY OF PEQYLE, IS RACS1ST AND ANTI-WORKER. ’

-~ LIXE YOU. YORXEPS : ve wvant democratic committees under our control (SRC*
%o fight for our needs,

LIXE YOU WORKXERS ve students are prepared to fight all and every

disrissal from our echools,

- LIKE YOU WORKERS

WE defend older students from being thrown out of
our schools, just like you defend o0ld workers fro=z
being thrown out of the factories.

- LIKE YOU WORKERS demangd free overalls and boots so we students demand free
books and schooling. And students don't pay for books and
schools IT 1S THE WORKERS WHO PAY.

JUST AS THE WORKERS fight assaults against the workers in the factory so
ve students fight against the beatings we gat at school.

Proa Cradock to Pietersburg, from Paarl and Capetown to Vereeniging, from
Thexzbisa,Saulsville, Attridgeville,Alexandra, Wattville,Katlehong we have
core out in our 1000's in mass boycott action. (ié‘

17157

YORKERS, YOU ARE OUR FATHERS AND MOTHERS, YOU ARE OUR BROTHERS ANDP SISTERS.
OUR STRUGGLE IN THE SCHOOLS 1S YOUR STRUGCLE IN THE FACTORIES. WE FIGET THE
SAME BOSSES GOVERNMENT, WE FIGHT THE SAME ENEMY,

Today the bosses government has closed many of our schools. OUR BOYCOTT
¥EAPON IS NOT STRONG ENEOGH AGAINST OUR COMMON ENEMY, THE BOSSES AND THEIR
COVERNXENT.

¥ORKERS, wz NEED YOUR SUPPORT AND STRENGTH IN THE TRADE UNIONS.

¥E STUDENTS WILL NEVER WIN OUR STRUGGLE WITHOUT THE STRENGTH AND SUPPORT
FROM THE WORKERS MOVEMENT,

¥ PREPARE FOR A JOINT MEETING OF STUDENTS AND WORKERS TO DISCUSS CONCRETE
SUPPORT FOR THE STUDEWTS STRUGGLE. **

workers, we students are ready to help your struggle againet the boases in
any way we can. But todey we nsed your support,

15SUED BY (69ns ‘AANSVONL BWEGION
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In supporting the democratic demands of the students, the

following unions and federation :

FOSATU 5 ﬂ/_{ﬂ/ SO SH éﬁMﬂ?

Ve

CUSAéif//” .w4ﬁn/W/%Mob€ aﬁgaugﬁ/
‘ A0

cAnwD Ervoct — (GopaW e

CCAWUSA BarCilizro SQL0Q£M7Q)
UMMAWOSA

GAWU

MGWUSA

SASDA

NUPAWO

agreed :

To support the call for a regional stay-at-home on 5th.
and 6th November and demand

1. Army and police to be withdrawn from the townships

2. Rent increases to be stopped

3. 2All Community Councillors to resign

4. Release of all detainees and political prisoners
We record that our fellow unionists Jerry Kau (NNAWU)
Zanemvula Mapela (PWAWU) Zolani Nduna (CWIU) Khetsi
Lehoko (UMAWOSA) Duma Nkosi {(CCAWUSA)

5. Reinstatement of all dismissed workers including

Simba Quix workers
6. Bus fare increases to be halted
7. Withdrawal of unfair GST and taxation.

We recommend that our members stay indoors, that. shops close

that health workers be allowed to provide medical services.
oFu v 7

We call on all political and civic organisations to support

the students' call.

31 October (1984
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(C0n the 10ih Octolen 1984, the Congress of South A

(Cosas), called on all the onganisalions to meel at Kgoiso House,

‘can Studenits
with an aim of discussing the Lollowing issues!-

7. &ducation Crisdis

2. Civic prollenms \ o "
3. Laloun Proiliems o/ %ﬁyg7i

o . Ne § 20721
AlL Cosas brnanches in Lhe Trnansvacl weae present, fadm Youth
Congnesses, Vaal Civic Association, Paper & Allied Wonrkeas Union, /Yo 7777?7

/}/o@ /%7”
A stay away faom work décision was taken., A consuliative Commitice §%)(§3§7

consisting of Cosas Regional fMemberns was Loamed. The Task of the

Gawu, Sasdu T Samwu.

Commitiece was 2o consull with all the trade Unions, Clvic Associations,

Youth Groups and oihen onganisationas.

Anothen agreement was nreached of hoflding a simifar meeiing with a
broaden representalion fLon the 272ih Oclolen 1984. Venue,Khotso House.
Time: 71.00pm,

On the 27th Oclolen, the meeling took place and went through Zhe
sdame issue’d as outlined In the previous agenda. But 2his Zime a

concrele action was to Le taken. The onganisation present are Zhe

Zofllowing: -

7. Cosas - TVL /7’87
2. RMC - TVL N% o 2

. Soyco - Soweto / ¥

3

4, Fedsaw - TVL

5. fosatu - 7TVL

6. GAWU - TVL

7. SARHWU - TVL

8, Saspu - 7TVL

9, SARU - TVL

70. SAY0 - Prelonia

71, MAY0 - Paretonic

72, AYCO - Alexandarz

73. VAYCO - Vac?

74. Vaaf Cilvic Association - Vaal

715. ERAPO - Easil Rend

76, Waipille Youir League - Hutivifie
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77. Soweto Civic Association : ,3’76/ '4 ey

8. Nusas
79. YCs
20. and many olhens.

Discussions cinculated outnightly around the Stay-away. Thene was

an agreement alout the Stcy-Away. This willd Le for the 5th and 6th )} P
NovombBon 71984. flonday & Tuesday. #/5/f7.
7he negional Stay-Away call comes al a caucial peniod of oua histonrny.

It comes el a peniod when oun fLrothens and sitens ane dying Like

Z2ies., It comes at a time when many ane crowding South African

prisons and Police Stations. IE comes bhen oven a 100 Lives had

9¢en fost already. When tean-smoke, nuflfen Lullets had caused an
unpleasant sifuation in many Lamilies. 1t comes when the spiniid

of Bongani Khumalo and Michael Lephoto s2ilf haunis oun heants

bhke quilly wolfs,

Oh yes, only Lecause of simple demands .

7. A demand for democnalically elected SRC’4
2. Afolition of Age Restriction Laws

3. Release of delained fLeadenrns,

e demand the nesignaiion of Communiiy Couhcillons . These 2222;z<:>
instiiutions have feen probed Leyond any doulfid™thal they do not Aeauezﬂﬁﬂgw.
LAY interesl of the people. Thein only inferesit is Lo fLill thein

sckets . Forn example 97% of Lhe Lussinesses arne owned Ly them, They
dllocale the Liggest Lulildipg sires Lon them 4o Zhal Lthey can Liild
thein mansions, while almost the entine comminily is Living Ln shatks
and the$e 40 called squaiilen camps. E:i school kids ane BLeing
sjamboked, Leangassed and shot Ly Zhese Landils called police. Now
we want 2o know whal have these councilifons done 2o pul that o an end.

The answer 44 obvious - Nothing that is why we demand Zhein immediate

nesdignailion,

We the people of TVL also demand the withdrawal,of these terrorisis whq
teanrnosire our townships nicknamed police. Thelin presence di4iua&f

the peacelul Aesidents,

! Lffﬁ/éi*;:;
| ///f/ // e 4/ fw7
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. J ek j}/‘
(/;e thenefone say to €onstalle Louis Le Grange, Viljoen and thedin ﬂ%ﬂf
adopted Lalies Ly the name of councillons meel Lhese demands on elAe,é%}

We have feen Long voicing oul theSe gleviences verbally now we

(“ ane taking the finst step practically.
[

70 the people of Transpvaal we neguest them Lo Uniie in Action.

Make this Stay-Away a success to show the Botha gang thail enough i

(%14X enough. 'We also nequest you Zo Loycoii all the Lusineses owned Ly

the councilions. Fon Studenis, we say, foawand wiilh yourn Light

we as youn panents are Latking you. We also appeal Lo 7axi-Ownens
not openale Lelween towns and townships, Lul can operaile onfly cround
the township. UWe funthen nequest you 2o work hand <in hand with
the people. So that we can fight togethea 2his ungodfy R70-00
Levy imposed upon you withoul consuliing you, and this evil of
alolishing Mini-Luses only Lecause the present goveanmenis company
PUTCO cantake them oven. Ve also call upon oun reople to nessid
the intended PUTCO fLare increases schdduled Zo siarit on the finst
of Decemlen (71-712-1984) This will still aflect the TVL people.
Reganding the present Educaiion Crisis, variious Parents Commitiees
made attempis Lo meel Viljoen Lhe Ministern of Education Lut he has
relused 2o mé;i them, Lul instead he chose 2o meet his puppet
councillons, . Led Ly Tom Boya and Steve Kgame. an

Butl the call still nemains adapt oa die. fleet oun demands on o 7
Lace the wrath of the people. The Lall is now nolling on Zhe 1ﬂ#g
counts of the Authonilies. The Powerns that Le the Goveanment,

For we ane on the offensive, on the marnch Zowaads a democraiic

Lfutune,

ISSUED BY THE TRANSVAAL AREA COMMITTEEE
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HEAD OFFICE

513/514 Willie Theron Building
Csman Street

0002 PRETORIA

Tel: (012) 32-30838

M- P Canay

CUSA

P.0. Box 10928
JOHANNESBURG

2000

COTED AL ICAN MOTCR & ALLILD WORKERS UNMICH OF SA,

[l
“ .

Qucens House
11 Queen Street
4001 DURBAN

(thafiC il VT e, et L

e oA, - & -
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Dear Coleague,
the above Union will like to get clarity on the following issues

(1) We were shocked to see in your conference report that the CUSA unions agree todissolve it,

(2)

when our marbers are not even clear of what the difference between CUSA and the unions is.

On behalf of our metbers we are taking this stand. Inspite of the ignorance of its metbers
about the unity talks, the draft constitution has been circulated to all the affiliates,
meaning that the new federation is about to be launched. Moreover our union is unable to
respond positively to the constitution because the shop floor mambers do not understand

the whole concept since thanselves have never raised the issue.

Therefore until such time as the majority of the CUSA unions are mandated by their mambers
to disband CUSA and be part of the Unity Talks the N.E.C. has resolved that the CUSA
delegation including the general secretary stop attending these meetings forthwith until
such time as a new mandate is issued by the majority of the affiliates.

Two DAYS STAY AWAY

(On behalf of the membership of the union the N.E.C. is shocked that the CUSA general
secretary has called for a two days stay away without consulting the mambers of the
wniens affiliates to CUSA.

Since we are CUSA the gereral secretary has no right whatsoever to decide on behalf
of CUNA without a mandate from the affiliates.

We condam, the action of the general secretary in the strongest terms. Disregard of
these resolutions will call for strong disciplinary action to be taken.

N.B: Circulate this letter to all affiliates.

ers/ﬁimfully
s D totha M A S Padi
(General Secretary) (President)
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07/11/84

The Secretany

C /34

Dean Comncdes,

You-ane Leing invited to an evaluailion meeting which will
Le held at Khoiso House. We nrequest you 2o send Zwo (2)
delegates. The discussion will Lo’ Lased on Zthe Staey-Away
of the 5th and 6th of Novemben 71984.

DATE: 70-771-7984

7IMNE: 713400

VENUE: Khotso House - 42 De Villiens Stneet J.H.B.

Youn presence wilf Le higly apprecialed.

Youns in struggle,

) 4 A"
Themba Nontlantane

(ORGANISER - T V. L. STAY-AWAY CONAITTEE)
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EACH ONE TEACH ONE
FREEWAY HOUSE

TVL REGIONAL COMMITTEE

TEL 339 2139

SOUTH AFRICAN
STUDENTS

9 DE KORTE STREET
//BR&AHFOHTElN 2001

oA e L T e e i C \3’31‘ — "4 ..'..'( 1 :J’? d
Snu G0 \ .
1Y GZCHZTARY SRR e
U=ar Sir/ladamn
Tne acsdemic year of 1984 started with studenis ol our country wnzing

their educetional strugpgle nationwide and showing their rejectivon of
~p=rtheid gutter education and dissatisfaction as a result of proble-
r.s they encounter because of this colonial bantu education.

fhey made their demands clear to their parents and those responsible
fsr them, ie., the apartheid Det in Pretoria., Their demands which are

fn

ndeed genuine are, end to excessive corporal punishmernt, sexual har-
rasmernt of their female fellow students, scrapping of age-limit l=zw,
issuing of text books ta all of them and most important the srzpping

of puppet prefect system and its replacement by a democraticelly ele-
cted representation in a form of Students Representative Council(SKC)

The responce of apartheid Det was negative and was then followed by a
series of detentions, intimidation, killing and herrasment of studen-
*s. This made us be convinced that apartheid Det does not have our
interest as students at heart as it claims. This was further proved
oy the responce of its minister who instead of looking into our dema-
nds as students, blamed instigators and agitators and finally s=zid

he will never give in to_.the demands of the students of our country
znd wanted to devide us oppressed and freedom living People of South
~frica,

it such crucial time in our struggle for justice and hetter educztion
ve find it lmportant to inform all our People that only in urnited “o-
4 i

*ion shzll we Le in a position to win our struggle for Penplz's eluc-

it . e T
oo e e o, = - O P

connriy,

tion and power .und havc the Fenu1nr dsnanu ' the students of our //

vy
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It is in this regard that the above mentioned students organisation,
COSAS Transvaal Regional Lxecutive Committee calls upon your organi-
sation to send two delegates to a meeting to discuss this crisis,

the role your organisation can play in solving the problems of the
students of our country.

Vanue: Khotso House
Time ; 12HOO
Date : 10 October 1984

Yours Faithful

B St E

Tshiki Mashimbye

Secretary(regional)
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MONDAY AND TUESDAY THE 5TH AND 6T}
NOVEMBER 1984

Your sweat ond toll has brought guns and hippos. It has inviied the police
ond the army to be in our houses, hosle!s and compounds. It has mode
masters to be proud and arrogant. It has mode the Govemment under-
mine our integrlty, dignity and respect as People of South Africa.

Your sweat, foil and energy has been abused for oges and centuries For
decades and generations. Blood ofVour childien has been shed in vain
and shame

Rise, you the oppressed and the down-hodden. Wake-up,-you the
oppressed and the exploited. Sland up, you the deceived and the
fooled.

©You students stand firm in the demands for SRC's, abolition of age limit
lows, release of detoined leoders, qnd an end to sexual abuse by
teochérsin schools.

©You Residents stand firm on your resistence against high rent, electic-
ity and water bllls.

©You Taxi-owners stond up o fight afen Rand fee (R10) imposed on you
by the Councit.

€Youin hostels and compounds, protest against high rentalsin those ter-
rible conditions.

©GYou workers, stand up to support your fellow colleagues dismissed
from work.

Olostly, you Business owners close your shops and join foices with
people on the maich fo freedom.

The slay-away is nobody but you only. The callis not for organisations but
for the people as a whole For thr sweat and Toil is ours cs o people. It is
ours as a nation, It is ours as the workers. Itis ours as the students.

‘Workers of the Country Unile for you have nothing fo loase
bui your chains’

.

\:

l- T A L L B e
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|
1
|
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SHAM S PRINTERS 541271

- m——
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STUDENTS LEGITIMATE DEMENDS ? ég 9 7

MENT OF EDUCFTIOW'AHD TRAINING'' S R SPQNS’ 70
The demands made by the students of our country, not out of outside ifluence but from
The demands made by us students of Scuth Africa, not out of outside influence but from

S0

oi:r own practical practical experiences, for democratically elected and run genuine
r2presentation in our schools, must nct be seen in isolation from other demands in wo-

rkplaces, community and everywhere our Pecogle are. All these led to the drawing of the

n

reedem Charter which today is 29 years old and which stands for the demands of the
P2ople's Lemocratic South Afruca.

11

lear in the

(4l
3
w
rt
or
0
I\

ves of Department of Education and Training(Det) that the
studants of our ccuntry can never be fooled of bluffed any longer by such moves as
imposing SRC's (Students Reprzsentative Council) constitution on them while when they
statad a kind of representaticn they wanted they said ' WE WANT FULL PARTICIPATION OF
EVERY STUDENT IN THE DhAU!NG CF AN SRC CONSTITUTICN',

e

«,

Cosas sees the Det move of zllewing its'SRC!'s' in our schools as part of reform czmpa-

cn which is aimed at cc-opting and caussing confusion within our People, becausa the

requirements put in the DET "'SRC' constitution aré very much different with the democratic

.

process of SRC electicns. And that we believe, the elections must be conducted on tne

basts of merr

Also, what has beczcme clear in the minds of many students is that, teachers' presence
where students are discussing matters z=vfecting them, turn to discomfort students.
Thersfore, when nominations take placz teachars will be seen as a threat by thes students
bazause the clear point is thet, students have grown up having no prcpar relaticnship
with our teachers, (which is one of CGSAS' aims, to create a spirit of understanding

>nd co-ogeration between studsants and teachers)

As the DET constitution scates that an SAC member must abide with the schoo! rules.
Tnis is cne other crucial issuz, which s*udenis have been keep watch at, and it is to
the interests of students too, and the entire community that this relationship between
students, teachers fpzrents, be seen in practice when dociding on matters directly

affeczing studants (2.g. schecl rules).

Trnerafore we, in COSAS note with concern that

- DIT in strcng alliance with Mr. Le Grange are forcing the SADF into cur townships
to '"srzserve peac2 and orarit,

- our fello~ studants and UDF activists are baing kept undaer the detenticn ordars by
the same HKiniszar of "Law and Orler"”, Mr Lz Grange.

'DET i still acgravating the situticn by not bowing down to legitimete studsnts

to Age Limit restricticns &znd many
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other relevent education demands.

DET is playing with our people by indefinately suspending classes in the Eastern
Cape schocls, and re-open schools in Pretoria.

the students' struggles have(off late) gained many other enemies who have joined

to openly say that SRC demand is a political one and that it can only be allowed

Universities or Colleges.

believing that:
the crisisin South Africa today is a permanent one, only by the time arises
that it explodes just as the case now.
the So-ca]]ea preventive Section 28 of the Internal Security Act will /have not
solved the problems S.A. has presently, instead people showasd quite clearly that
they have the ability too.
the DET "SRC'" response hasn't answered all the demands students are having
these "Community Councillors' are the main force behind the disturbances in

Vaal, P.E. and other areas.
further, the e=ducation which is forced to our people has long been proved to

be a failure (ever since its inception in 1954), and that it will never take

our forfathers's land, South Africa, to anywhere.

And therefore resolve that:

N

8
(.14

ul /77

Det must meet all education demands of the students

All "Town/community Councillors' must resign immediately and unconditionally bacaus
they are responsible for the killing of students in Vaal and other areas

All detained students be released immediately and unconditionally and their charges
withdrawn

Students and .parents decide when examinations(final) can be written bec-use it is

not them but Det which closed their szhools

. Those students be allowed back into schools without the harrasment as a result of

age 1imil law"
No student bs harrased or intimidated by the police or school authority because he/

was spotted a2s part of the student struggle

. No declaration must be signed by both parents and students on the retura of student

to schooi

-All the pecgle of cur land must rally bzhind the move by AZASO and COSAS in campai

for an Ecducstion Chartar, which will be 2 yard stick around the struggles in educs

We furzhar believe that the envisaae character cof the Education Charter will be onz

éﬁ/:éio. a democrsiic nature as an alnertanative to the present racist and cegrading ecduc
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APPENDIX

LIST OF ORGANISATIONS WITH WHOM CRIC WORKS

TRADE UNIONS

GAWU (General and Allied workers union )

SAAWU { South African Allied Workers Union)

CUSA  (Consultative Unions of South Africa)

FOSATU (Federation of South African Trade Unions)

MACWUSA (Motor and Comiponents Workers Union of South Africa)
MGWUSA (Municipal and General Workers Union of South Africa )
SAMWU {South African Mine Workers union)

GENERAL
UDF (united Democratic Front - National)
UDF (Transvaal and Border)

RMC (Release Mandela Committee)
JODAC (Johannesburg Democratic Action Committee)

COMMUNITY GROUPS
Attredgeville and Saulsville residents association (Pretoria)

SOWETO civic association
Hhudi civic association
Vaal civic association
Tsekana civic association
Katlehong civic association
NORTHERN CAPE

NORTHERN TRANSVAAL

YOUTH GROUPS

SOYCO (Soweto youth congress)

Ayco (Alexandra Youth Congress)

Mayo (Mamelodi .Youth Organisation)
Sayo { Saulsville youth Organisation)
Thabong Youth Congress (Bloemfontein)
East London youth organisation
Kuruman Youth Congress

Hhudi Youth Unity

Soshanguve youth organisation (Pretoria)
Mayco (Mankweng Youth Congress)

Moya (Tembisa - East Rand)
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In supporting the democratic dcmands of the students, the

following unions and federation; :

FOSATU
cusa
SAAWU
CCAWUSA
UMMAWOSA
GAWU
MGWUSA
SASDA
NUPAWO

agreed :

To support the call for a regional stay-at-home on 5th
and 6th November and demand

1. Army and police to be withdrawn from the townships

2. Rent increases to be stopped

3. All Community Councillors to resign

4. Release of all detainees and political prisoners
We record that our fellow unionists Jerry Kau (NNAWU)
Zanemvula Mapela (PWAWU) Zolani Nduna (CWIU) Khetsi
Lehoko (UMAWCSA) Duma Nkosi (CCAWUSA)

5. Reinstatement of all dismissed workers including

Simba Quix workers
6. Bus fare increases to be halted
7. Withdrawal of unfair GST and taxation.
We recommend that our members stay indoors, that shops close
that health workers be allowed to provide medical services.

We call on all political and civic organisations to support

the students' call.

31 Octaber 1982
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b6th FLoon
Kholso House
42 De Vifliens
JOHANNESBURG
2000

The honouralfe Secnetany/Chairman

The Trunsvaal Stay-way Commitiee fonmed Ly the Congress of South
Afnican Students (Coascs)'togethen with all Youlh Organisaiions,
Civil Ass. Wonkene Onganisations and Pol¢t¢ca£ 04gan{4at4044..4n
the Transvaal, call on you-and all yonr aﬂﬂ¢£4¢ic4 to-recognise
the plea for a Regional Stay-wny -+chedaled Zon the 5ih and 6ih
Novemfra 1984

The foflowing orngandisallions are acpresenitsd in ihe commitice:-

The Congress of South African Students. (Cosas)

The Release Mandela Commitiee fRNC)

The Vaal Civic Association .

Fedsaw - Federation of South A2rican Women

Soweto Youth Congness (Soyco)

Mamelodi Youtlh Onganisation (flayo)

Saulsville Youth Onganisation (SAYO)

Alexandra Youth Congress - (AYCO)

Véal Youtlh Congress (Vayco)

Azanian Student Onganisaiion

Natiional Union of South African Siudent

Fedenation of South African Trade Undions. (Fosatu)
South African Allied Workens Union (Saawu) I
Genenal and Allied Wonkens Union (Ga

Municipal & General lUnion—¥oxkers of S.A. (MGWUSA)
South Af= ccurrScooter Drivers Union (Sasdu)

7.7 South African Railway & Hanloun Workens Unfon (SARHWU)

O O ™ O\ N Lo Ny~
~

-
o
o o

-~
Ny~
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~N o~
[ NN I N
« o o

78. MOYA Youth Congress.

719, NMankweng Youth Congress

20. JSeshego Youth Congresas

21. C&East Rand Peoples Onganisalion (ERAPO)
22, Wattville Youlh League

23, And afl other Chunch Oarganisations in the 7Transpaal,

=
We thenefone extend ounlfn itetion 2o ZagégiAAAociation, not onlfy
Lo nespond positively ﬁ%Jiin Le physicelly with the Lnvolved ongani-

sations.

Youn support and posilive nesponse will Le hidhly appreciated,
Youns in the Struggle

Oapa fMonareng - (Secaeiaay Fan Nonthean 7.V.L)

Thami Mali - Convenor N\_j{f—=

Themla Rontlantane (OAgénLAeai West Rand, Pretonic)
Moses Mayekisa - Onganisen - East Rand & Vaal.
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INITED DEMOCRATIC FRONT

DF UNITES!

s ABO

NATIONAL OFFICE

i
L.u.&-oe.-,.- i s

KHOTSO HOUSE

42 DE VILLIERS STREET
JOHANNESBURG

P.O. BOX 10366

TEL: 29-1916

29-1917

APARTHEID DIVIDES!

MEMORANDUM

TC: ALL SECRETARIES

FROM: HEAD OFFICE

DATE: 13 FEBRUARY 1985
SUBJECT: INTERNATIONAL YOUTH YEAR - .. ... ... ... ...

Dear Comrades

On January 12 and 13, 1985 a number of Youth organisations, affiliates
and non-affiliates of the UDF met in Durban to discuss the I.Y.Y and
the structure of the National Youth organisations and plansto launch
the two.

The National Office discussed the report (verbal) of the said meeting
with the co-ordinators of both the N.Y.0 and the I.Y.Y. viz Dan Mon-
tsitsi and Deacon Mathe. After this discussion the National Office

was left with the impression that firstly there was no strong motiva-
tion as to why the campaign should not be conducted under the banner

of the UDF. Secondly that there was no clarity as to how they proposed
to prepare for the campaign between then and the formation of the N.Y.O.
Thirdly that meeting did not seem to recognize the urgency of the I.Y.Y.
To that extent did not give a deadline for co-ordinating structures to
be set up and the unrolling of the I.Y.Y. programme.

It is the view of the National Office that the decision taken is inco-
rrect abd may affect the effectiveness of the campaign. The UDF has
already won a great amount of legitimacy both nationally and internation-
ally. Many people and organisations on these planes will support anything
that is associated with the Front. To give the I.Y.Y. campaign publicity
and to win even greater support for it we need to encourage our affiliates
to conduct it under the banner of the UDF. This will also provide a
measure of protection from state harassment to activists for they will be
projected as UDF activists in the event of detention and arrest. And the
state does not want negative publicity at this stage. They may therefore
avoid unnecessary arrests.

But important is the fact that we have already started building the UDF
as a vehicle to advance our struggle. The youth organisations in their
campaigns, especially the I.Y.Y must be seen to be part of this broad
movement, The I.Y.Y provides the scenario.

2/ LR I )
Presidents: Oscar Mpetha, Albertina Sisulu, Archie Cumede National Treasurers: Cassim Saloojee, Mewa Ramgobin
Eastern Cape President: Edgar Ngoyi National Publicity Secretary: Mosiuoa ‘Terror’ Lekota

Bacdae Mt dane. Comuin Tohivonsa Marinmal Camrararur Prnn AMalefs
BoADER VREGIDENT Griave  T4BWETS.
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Another factor which every Region must take into account is that it

is the UDF which is ultimately responsible for everything done by our
affiliates locally and abroad. There must therefore be a close co-
operation and common discipline to our approach to issues. Now the

UDF having gained experience during the past campaigns stands a better
chance of assisting and ensuring that the campaign becomes a success.

We are not suggesting that the UDF will lead the campaign itself but
simply saying that the youth must do so using the UDF name and guided
by it. This suggestion does not conflict with the objective of streng-
thening affiliates in effect it achieves two goals; It simultaneously
strengthens the youth organisations and project the UDF.

We would like to appeal to the R.E.C and R.G.C's to discuss this
matter urgently with a view to persuading the youth affiliates to
change the position taken in Natal as stated above.

Please forward your response to the H/0 as soon as possible.

Yours in struggle

LIGNED [ MALEWA
Vo -
POPO MOLEFE Fof, vorlo MOLEFE
GENERAL SECRETARY
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REPORT OF THE NATIONAL CONFEREN(’:E HELD

IN DURBAN ON THE 12th AND 13th JAN., 1985,

The repsrt has beerr broken down Into three partse

Yebor<
a.BriefA f the various regions dellvered at the conterence.
b. Report of different group discussions held at the confere-
nce.
c. Report of decisgions taken at conference, after group
discussions.

GENERAL BACKGROUND,

UDF youth affiliates attended a national consultative meetng
in Lenasia on the 10th and 11th November 1984, to discuss
how the UDF youth affiliates could take up IYY for the vear
1985, this opportunity was used to discuss the formation of a
national youth organisation.

The regions which were represented were as follogws:

1. The Transvaal region.
2. The Border region.

3. The Westrn Cape.

4, The Natal region.

5. The EAstern Cape (PE).

In Janhuary 1984, a national consultative youth conference was
held in Welgespruit next to Johannesburg. Abouvt 30 youth organi-
sations were represented from various parts of the country. Amo-
ngst some of the decisions taken at the conference, was that
since time was not yet ripe to form a national youth organisation,
then, organisations must consider seriously the feasibilty of
coming up with the idea at later stage. The same concern was
raised at the lLenasia conference.Each region appointed one
person to begin the co-ordination of regions and to initiate
discudions around the formation of a national youth organisation.

S-ome of the points raised were as follows:

*Ts5 Ilook at the possibility of the NYS adopting the FC.
*The possibility of the NYS being based on non-racial and
demcratic principles of the progressive movement.
*¥*The nature of the structure and the constitution.
*Organising the South African youth under the banner of the UDF.
*That special attention be given to the rural youths.
*That colours,emblem etc. be looked into.

to ~ 6!
NB. This report was not sent,many regions, as,result only,few
received it. The only attempt made was to phone certain regions
to keep them informed.

LR R E R R R R R Rl R

TN A T e ar w  RA evar er e o .
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REGIONAL REPORTS OF THE NATIONAL YOUTH CONFERENCE

HELD IN DURBAN ON THE 12th AND 13th J&N, 1985,

This is an on the spot report of various regions delivered at the Durban confere-
nce. It briefly outlines the ground covered on the NYS and the position of the
region with regards to the formation of the NYS, including the corditions in the
regions pertaining to the strength and weaknesses of the youth organisations.

1. TRANSVAAL REGION.

a, That a workshop was organised ito discuss the NYS5.

b. That the region supported the idea of the NYS.

c. That the FEDERAL STRUCTURE was adopted by the Transvaal region.

d. That since organisations were requested to come with mandates or rather give
mandates to their delegates, the decision on the form of structure adopted was
therefsre binding to all orgaisations.

2. NATAL REGION.

a, That after the Lenasia conference, a working committee was set up in Natal.

b. Its task was to fascilitate discusions around NYS and IYY.

c. That the working committee represents 25 youth groups in Natal ie. Durban,PMB,
Newcastle.

d. That different youth organisations were visited and discusions held with those
youth srganisations.

e. That the COSAS and. AZASO general student councils, were also used to
discuss IYY.

f. That the Natal region did not receive a comprehensive report on NYS after the
Lenasia conference. That they received a report on NYS a week before the confe-
rence in Durban.,

g. As a result emphasis in the Natal region has been on the IYY rather then NYS.
h., That the region hels workshops, and that their delegates were mandated to take
decisions at the conference.

i. That at this stage the Natal region saw need for a national co-ordinating struc-
ture, not a national youth organisation,

j. Recommendations made on NYS:

*That skilled and experienced personnel be at the leadership of the NYO.

*That they should be exposed to material and resources.

*That problems of co-ordination should be overcome.

*That there must,\‘ér‘ganisational capacity to carry out the requirements of the NYO.

That during the launch of the NYO, the position of the state with regards to the
Situation in the VVaal and reppression through the treason trial should be seriously
considered.

1. That the structure and policy have not been discussed, that as soon as the region
ready those aspects would attended to .
m. That the national youth structure should affiate to the UDF and take up IYY.

3. EASTERN CAPE,

a, That held discusions on formation of regional structure to take up IYY and draft
a reginnal programme on lYY.

That E, CAPE organisations are, Payco,Gelvandale Youth Movement,Grayco,Peyco,
Westville Youth Movement, Uyco, Kirkwood Youth Congress.

c. That the region was not consulted about the last conference held in L.enasia.

d. That other youth groups had problems financially in making it to the conference.
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3.

WESTERN CAPE (CAYCO).
a. Agree in principle to the formaton of the NYO in1985,

Reasons.
*Thaere would be closer co-operation and co-ordination between various youth

srganisations.
*Importance: of formulating and developing acoherent youth movement In the country.
*Urnifying our youth organisations , both structurally and politically is far more

advantageous for our liberation struggle.
*1ts formation would ensure a disciplined and organised youth that can scientifically

work out strutegies and tactics.

b. The following national and international issues are important when considering
the NYS,

With regards to:

*International Youth Year 1985,

*30 years of the F,C.

*E ducation Charter.

c. That CAYCO is mindfull of particular weaknesses nationally, That however,
these can be overcome.

d. That the organisation accepts the proposal on the NYS made in the Lenasia
conference.

e. That it supports the move for the NYS to formed on the 6th April depending on

the conditions.

5. BORDER REGION,

a. That they have been out of touch with the discusions around IYY andNYS though

thev tried to keet pace.
b, That they are in favour of the move to form a natonal vauth srganisation.
c. That they have problems with national co-ordinating committee.

NB, REGIONS WHIC= WE=Z= NCT FE=EPRESENTED WERE THE OFS AND THE

NORT=E=N CAPE,
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1.Formatiom_of N.YDUTH_STRUCTURE: The house agreesd on the formation of the Natlonal
youth organisation.
2.Date_of _launch; Initially,6th April was agreed upon to coincide with the execution
of Solomon Kalushu Mahlangu.But mosever UDF is likely to have a National event on
the same date.The tantative date 9th June was seen convinient because of it"s
importance- the execution of MOSOLOLI,Motaung, and Mogoerane.Alternatively 16th
June 1985 should be used for the launching.
that the place of launch should have an amount of protest backround of youth/students,
with international focus.That it must be in a position to capture strongly local
and international eye.Therefore a strong motivation on townships like Sebokeng
sharpville and Boipatong was advanced,however the initial venue suggestion
was on Mamelodi.
4.Tbat_ap_interim_co-ordinating_commitiee be formed to:
ajprepare for the launc of the National Youth organisation
b)to co-ordinate activities of all regions aimed at the formation of NYO.
C)to work closely with the two rps from each region through the national
co-ordinating committee to finalise the emblem,colours,name of organisation
etc and constitutions of different youth organisations affiliated to the
UDF,ultimately tcwards the draft constitution.
5.Co-ordipator_of _NYS:Comrade Deacon was elected national co-ordinator of NYS
Important points were noted on the Federsl structure:
a)that this is a Federation of Youth Congresses,not an amorphous or
conglomeration of regions,social,cultural,sporting and political youth
groups.An example of a congress was indicated through achievements of the
federation of South African Women formed in 1954 and staged a historic
march against passes in 1956.
b)that this federation is a federation of disciplined youth congresses
which abide by the code of conduct of the progressive movement.That all
the these youth congresses have either adopted the Freedom Charter as their
Political programme or well disposed to the Freedom Charter.

i,r:- ARSI T i

e T .
<
£
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dotivation for the formation of NYS:

a)That since the 1YY campaigns have the potential to strengten our
organisation.1985 should be the year on which we form the NYS.

b)That the 1YY initiated by the U.N,provides us with a certain amount
of protection from.the security and that the roots of the new NYS be
launched and anchored ™ the masses through the activities of the 1YY.

c)That the formation of NYO can bring political unity,give ideological
direction and can facilitate national co-ordination.

d)That there is a high level of youth development in the TVL,Cape and
F.Elizabeth regions.

d)That the timing of the formatiom of NYO in 1985 is correct in terms
of youth activity nationally and internationally,and that the oppor-
tunity not be missed by the progressive movement.

a)That organisations nationally are not strong enough to come up with
a national structure.

b)That there is no proper Regional co-ordination amongst youth groups
in various regions.
c)That IYY cannot serve as a guarantee aganist state reprssion and
harassment.
d)Lack of skilled personnel and youth facilities.
e)Poor communication amongst youth groups,particularly with the rural
youth organisations.
10.Al1l the motivations raised for and against the formation of the NYS,were noted
seriously by the conference.It was resloved that musc as a decision has been
reached to go ahead with the formation of the NYO points which
motivated against should be taken seriously.
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The conference broke into ten groups to discuss: (a) Campaigns
(b} Calendar
(c) Publicity
(d) Colours, logo
(e) Under whose banner is the
1.Y.Y. to be taken.
(d) Structure of 1.Y.Y. common points

from the groups.
1. CALENDAR

- I.Y.Y. to be launched with two months from the conference. There has to be
national launch firstly.

- 6th April to be observed as the International 1st Youth Day.
- 4th March UDF people's week.

- 16th - 26th June youth week

- 9th - 10th August National womens Day.

- 15th June International Children's Day.

- 20th August - UDF launch.

- 31st May - Anti Republic Campaign.
- 3 September - Vaal

- 10th December - Human Rights day.
- 15th - 16th December - National Youth Festival

- Before the I.Y.Y., there has to be a popularization programme.

2. CAMPAIGNS

* Anti-Conscription and militarization Campaigns.
* Education charter campaign.

* Unemployment campaign.

* Freedom Charter campaign.

3. PUBLICITY

- There should be public launches of I1.Y.Y.
- The I.Y.Y. committee has TO PRODUCE leaflets, national newsletter posters and
greeting cards. It was also agreed that T-shirts have to be printed.

- Rallies were suggested as possible ways of publicizing the I.Y.Y. campaign etc.
COLOWRS
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= It was generally agreed on four colours: 1) BLACK

2) GREEN
3) GOLD
4) RED

STRUCTURE
It was.agreed that an I.Y.Y. Structure is needed to co-ordinate the activities of the
campaign.

This structure will consist of Youth and student organisations. One co-ordinators was
elected to lead the committee. Comrade Dan Montsitsi is responsible for that. Regions
were mandated to send two representatives to the national committee. The committee will
then initiate activities at national level.

RELATIONSHIP OF THE COMMITTEE TO THE UDF

Out of 10 groups, 6 groups were in favour of the I.Y.Y. campaign to be under the banner
of the UDF. Other suggested that it should be under the banner of the National Youth
organisation.

But, out of 5 regions, 3 were not in favour of that decision.

For the sake of correspondence, it was agreed that wehave to use UDF yuntil such
time the National youth organisation is launched and have it‘slletter heads.

FINANCE

The conference agreed that the I.Y.Y. co-ordinating committee should be responsible
for the finances. The committee has to draft a budget.

6. INTERNATIONAL RELATIONS

The committee shall handle international relations. The committee has to send the
[.Y.Y. programme of action to the U.N.

7. OFFICE

It was tentatively agreed on the fact that Johannesburg has to be the head office
The UDF has to assist in this regard, and other resources.

8. I.Y.Y. MATERIAL

The committee on I.Y.Y. has to appoint a resource officer to distribute I.Y.Y.
material to the regions. This should be done through the head office.
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The year 1985 has been declared the International Youth Year by the United Nations
General Assembly. The proposal was first made in 1977 and officially adopted in 1979
Ly the U.N. Since then, almost all the countries affiliated to the U.N. have been

preparing for this year.

Vou b its o ooy v e
AIME AND QEJECTIVES AS SEEN RY TUD
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The main aims cf the IYY should be to disseminate among youth the ideals of peace,
respect for human rights and fundamental freedoms, human solidarity and dedication to

the objectives of ppogress and develorment. The 1YY is intended to harness the energies,
enthusiasms and creative abilities of youth to the task of nationbuilding and to the
struagle for national independence and self-determination, as well as against foreign
domination and occupation and for the economic, social and cultural advancement of people.
Zhe 1YY will serve to mobilize efforts at local, national, regional and international
levels in order to promote the best educational, proffessional and living conditions

fan young people, ensure their active participation in the overall development of society
and encourage the preparation of new national and local policies and programs in accor-
dance to each country's experience, conditions and priorities. The IYY must be orientated
towards action and results that will improve the living conditiond of youth, rather than
being merely a year of ceremonies.

In accordance with this, they are demanding theat the IYY be aimed at achieving a sub-
stantial improvement of the educational, working and living conditions of young people.

Specific attention has to be given to the illiteracy and unemployment of youth,

INTERNATIONAL DEVELOPMENTS

An International Secretariate has been established to co-ordinate the IYY internationally.
We in the UDF are fortunate in that we have a South African who is a UDF member on this
Secretariate (not representing UDF but YWCA) The Secretariate has called for a national
programme by August already, but due tc lack of co-ordination we haven't done that and ap
international calendar was circulated without a S.B. programme. The programme is still
wanted howevezu\Up to this point, it seems as if UDF are to be invited to the General
Assembly on youth as the official representatives of South Africa. We will be given a
platform on that occasion. The S.A. government will also be going there, but will not

be recognised. This meeting will take place in October 1985.

Another very interesting factor in the IYY is that internationally, they are going to
focus on th conditions of youth in the Third World countries - Africa, Asia and Latin
hmerica. Common issues would be things like unemployment etc. So we in S.A. under the

UDF would be part of these internctional developments.

Whilst the IYY .s spearhead ed by bhe U.N. there are aiso another body of youth and stu-
dents that would be participating independently. This is the World Federation of Youth
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and Students. Their theme for the Year is Anti-imperialist solidarity, Feace and Friendsh.
The WFYS consists of socialist and communist youth organisations. Their 12th Internationeal
Fectival would have IYY as a theme and will take place in Moscow in June 1985. Among the
African cocuntries that would be represcnted are Zimbabwe, Tanzaniz, Angola, Mozambigue etc.

Swapo and the ANC student and youth sections are also going to be represented here.

BHE 1YY IN SOUTH AFRICA

Being aware of the fact that the government has made moves to take up the IYY and present
their side of the situation of youth to the interanational community, we should see the
IYY as a challenge, th for opposing the moves of the state and also presenting the true
facts abouth youth in our country. Knowing that ineermationally there will be a focus

on the Third World couptries, the IYY becomes an opportunity to highlight the conditions
of youth in S.A. and to place our struggle on the international agenda.

Given the fact that we, the youth organisations make up a large component cf the UDF and
alsn given the massive support of youth to the UDF, the IYY becomes particularly impor-
tant for us. We should use it as an opportunity to strengthen both our own organisations
and the UDF. The responsibility rests on us to politiscize the youth, to draw them into
our structures and thus the Democrztic Movement. The demands placed on us as youth orga-
nisations is to be a catalysing, militant and fighting youth - organising young people
arcund issues that affect them. Obvicusly this reguires mass action and education as just
two important factors.

The 1YY -also gives us the opportunity to develop links with other structures while at

the same time giving us the necessary opportunty to create the &tructures that are needed
nationally and regionally to co-~ordinate the activities of youth organisations in the
country. The IYY should be seen as an attempt to mcbilise and organise the youth of S.A.

and to draw them into our organisations.

CONTEXTUALISING THE IYY

The IYY cannot be taken up outside of a context. That would be meaningless and a fruit-
less exercise. When planning to take up the 1YY, we need to look at the theme, Partici-
pation; Dvelopment and Peace in the context of the conditions in qur country. The condi-
tions in our country should influence our understanding of the themes.

PARTICIPATION

The concept of participation is eealised on different levels:

1.Education

2. Workplaces

3. Government

4. People's organisations

Participation is particularly important in S.A. where a minority government and the pupp-
ets make every attempt to prevemt the pecple from participating in the running of their

es, For us, participation implies cnhancing the different organisations existing.
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Tt also demands the creation of the necessary conditions that will permit young people to

assume their responsibilities individually or collectively.

DEVELOPMENT

Real development must answer the fundamental needs of people collectively. It must nct be irn
in the intersts of a minority, who through the accumalation of wealth, create situations

of unemployment and startation. Teking into account that development is stunted through
measures like Racial laws, gutter education and unemployment, our contribution to the

YYY should be counter-measures and this implies our cwn methods of cducation through the
teaching of skills to 2 brcader group of people as opposed to the academdcs whe often us
skills as tools of oppression.

Development also implies the strengthening of people's crganisations and a culture of the

people, not influenced by Western imperialism, but born from the traditions and roots of t

the people, to a culture of liberation.
PEACE

Peace in 5.A. is not only threatened by wars and militarization,.bdt.by.all types of vio-
lence that exist in our society. Apartheid, forced removals, pass laws and influx control
are all measures of institutionalized violences which lead to the non-existence of peacc.
Peace cannot be realised through nogotiations, but through the destruction of laws that
prevent pecace. The recent peace intintives are proof of the fact that peace can only come
when the demands of the people are met. It cannot be built upon passive acceptance and
co-operation, as the recent uprisings clearly pointed out, The SADF and SRR serve as
foeces which subject the people tc accept a false peace, but peace can only be achieved

when justice rules.

CONCLUSION

In conclusion we can say that there are a number of questions facing us and issues that

need to be clarified. For this purpose we need to discuss the following question%'

{. What are the priorities of Democratic Organusations for 1985 ?
2. What are the priorities for youth crganisations for 19857 | PSP D A Nedienal Crne e
3. Taking into account thes e priorities, what campaigns are we going to take up under

the IYY? Do we take up the IYY as a campaign or theme ?

4. What advantages are there to taking up these campaigns under the IYY?

5. What programme of action are we going tco follow on a national level ? (Ideas for prog)
6. What structures (nationally and regionall) do we set up to facilitate the campaign?
7. What will our relation be to (1) UDF Georts LEH /{ S 7P
(2) Crmrares ¥abu-_—-¢<; nan- mcharterlst forces
P bob Tl CLoL PR
. . {3) other established structures L "\C d
N A N L L e
Mo . ; . _ { - /.
& \\\‘\ \\t“‘\b\. . '_v-,\_.‘,\ \ ~. "‘,. - -
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B. Do we develop a national theme separate to the theme of the U.N.
9. wWhat suggestions are there for a national theme, clours and leogo of the campaign ?

10. How 1is thc campaign going to be financed ?
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+t also demands the creation of the neccessary conditions that will permit young people to

wssume their responsibilities individually or collectively.

' EVELOPMENT
<cal developrent must é%swer the fundamental needs of people collectively. It must nct be irn
n the intersts of a minority, who thrcugh the accumalation of wealth, create situations
¢ unempleoyment and starvation. Taking into accocunt that dzvelopment is stunted through
vasures like Racial laws, gutter cducation and unemployment, our contrilbution to the
1YY shculd be counter-measures and this implies our ovwn methods of ced&cation through the
teaching of skills to a brcader group cf people as opposed to the academdcs who often uso
ukills as tocls of oppression.
Development also implies the strengthening of people's crganisations and a culture of tbn
people, not influenced by Western imperialism, but born from the tradifticns and roots of

tha people, to a culture of liberation.
PEACE
TEhARR

Peace in S.A. is not only threatened by wars and militarization,:bdt-byv.all tyres of vio-
lence that exist in our society. Aperthead, forced removrals, pass laws and influx control
are all measures of institutionalized violence whrich lead to <he non-existence of peace.
Pzace cannct be realised through nogotiations, but through the destruction of laws that
rrevent peace. The recent peace intiatives are proof of the fact that pcoace can only cou.:
when the demands of the people are met. It cannot be built upon nassive acceptance ani
co-operaticr, as the recent uprisings clearly pointed out, The SADF and SAD serve us
foeces which subject the people to accept a false peace, but peace can only be achiav:d

when justice rules,
CONCLUSION

In conclusion we can say that therv are a number of questions facirg us ¢nd issues thut

need to be clarified. For this purposc we need to discuss the following guesticns™

. What are the priorities of Democratic Organmsations for 1985 ?

[ XS I

. What are the priorities for youth crganisations for 19857

Taking into account thes e priorities, what campaigns are we geoing to take up under

L
.

the IYY? Do we take up the IYY &s a camnaign or theme ?

what advantages are there to taking up these campaigns under the IYY?

-y
.

What programme of action are wc going to follow on a2 nationzl level ? (Ideas for prosy,

o
.

€. What structures (nationally and ruaionall) do we set up to facilitate the campaicon?
7

. What will our relation be to (1) UDF .
thq,' L-\m:{
TR od ¢

(2) » -Trern non -Charterist forces

() nther established structures
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d Students., Their theme for the Year is Anti-imperialist solidarity, Peace and Friendship.
e WPYS consists of socialist and communist youth organisations. Their 12th International
ctival wculd have-IYY as a theme and will take place in Moscow in June 1985. Among the
rican countries that would be reprecscnted are Zimbabwe, Tanzania, Angola, Mozambique etc.

rapo and the ANC student and youtlt sections are also going to be representedthere.

JE IYY IN SOUTH AFRICA

:ing aware of the fact that the government has made moves to take up the IYY and present
wir side of the situatridn of youth to the interanational community, we should sec the
'Y as a challenge, both for opposing the moves of the state and also presenting the true
;cts abouth youth in our country. Knowing that intereaticnally there will be a focus

1 the Third World countries, the IYY becomes an opportunity to highlight the conditions
T youth in S.A, and to place our struggle on the international agenda,

.ven the fact that we, the youth organisations make up a large component of the UDF and
.s0 given the massive support of youth to the UDF, the IYY hecomecs partigularly impor-
:nt for us. We should use it as an cpportunity to strengthen both our own organisations
id the UDF. The responsibility rests on us to politiscize the youth, to draw them into
ir structures and thus the Democrzatic Movement. The demands placed on us as youth crga-
.saticns is to be a catalysing, militant and fighting youth - organising young people
rcund issves that affect them., Obviously this requires mass action and education as just
+o important factors.

se IYY also gives us the opportunity tc develop links with other structures while at

i@ same time giving us the necessary opportunty to create the structures that are needed
itionally and regionally to co=-ordinate the activities of youth organisations in the
suntry,. The IYY should be seen as an attempt to mecbilise and organise the youth of S.A,

2d to draw them into our organisations.

ONTEXTURLISING THE IYY

e 1YY cannot be taken up outside of a context. That would be meaningless and a fruit-
<55 exercise. When planning to take up the IYY, we need to look at the theme, Partici-
ation; Dvelopment arnd Peace in the context of the conditions in cur country., The condi-
ions in our country should influence cur understanding of the themes.

“RTICIPATION

e concept of participation is eezlised on different levels:

.Education

. Workplaces

. Government

. People's organisations

articipation is particularly important in S.A. where a minority government and the pupp-

te make every attempt to prevemt the poople from rarticipating in the rumning of their
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THE INTERNATIONAL YOUTH YEAR

fhe year 1905 has been declared the International Youth Year by the United Nations
Jeneral Assembly. The proposal was first made in 1977 and officially adopted in 1979
wy the U.N., Since then, almost all the countries affiliated to the U.N. have been

,.reparing for this year.

~1MS AND ODJECTIVES AS SEEN BY THE U.N!

The main aims of the IYY should be to disseminate among youth the ideals of peace,
respect for human rights and fundamental freedoms, human solidarity and dedication to

the objectives of ppogress and development. The IYY is intended to harness the energles,
enthusiasms and creative abilities of youth to the task of nationbuilding and to the
struqggle for national independence and self-determination, as well as against foreign
domination and occupation and for the economic, social and cultural advancement of people,
rhe IYY will serve to mobilize efforts at local, national, regionsl and international
levels in order to promote the best educational, proffessional and living conditions

fen young people, ensure their active participaticn in the overall development of society
and encourage the preparation of new national and locazl policies and programs in accor-
dance to each country's experience, conditions and priorities. The IYY must be orientated
towards acticn and results that will improve the living conditiond of youth, rather than
being merely a year of ceremonies.

In accordance with this, they are demanding theat the IYY be aimed at achieving a sub-
stantial improvement of the educational, working and living conditions of young people.

Specific attention has to be given to the illiteracy and unemployment of youth,

INTERNATIONAL DEVELOPMENTS

An International Secretariate has been established to co-ordinate the IYY internationally.
e in the UDF are fortunate in that we have a South African who is a UDF member on this
Secretariate (not representing UDF but YWCA) The Secretariate has called for a national
orogramme by August already, but due tc lack of co-ordination we haven't done that and an
international calendar was circulated without a S.E. programme. The programme is still
~anted however. Up to this point, it secms as if UDF are to be invited to the General
hssembly on youth as the official representatives cf South Africa. We will be given a
platform on that occasion. The S.A. government will also be going there, but will not

se recognised. This meeting will take place in October 1985,

Another very interesting factor in the IYY is that internationally, they are going to
focus on th conditions of youth in the Third World countries - Africa, Asia and Latin
imerica. Conmon issues would be things like unemployment etc. So we in S.A. under the

JDF would be part of these international developments.

ilst the XYY .8 spearhead ed by the U.N. there are 2iso another body of youth and stu-

dints that would be rarticicating independently. This ic the World Federation of Youth
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