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DEDICATION

To the children of South Africa

Tableau

Locked arm in arm they cross the way
The black boy and the white,
The golden splendour of the day
The sable pride of night.

From lowered blinds the dark folk stare
And here the fair folk talk,
Indignant that these two should dare
In unison to walk.

Oblivious to look and word
they pass, and see no wonder
that lightning brilliant as a sword
should blaze the path of thunder.

Countee Cullen (1925)
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ABSTRACT

Since 1994 South Africa has been known as a free and democratic country. This inquiry
explores the perceptions and understandings of Grade 3 learners of social justice and the way in
which social justice could be implemented in a democratic South Africa. The way in which the
learners expressed themselves informed me about how they understand the political situation in
South Africa and how they would change the situation to make South Africa a better place. The
1996 South African Constitution encourages equality and social justice through upholding the
rights of the citizens. The interpretations of the learners informed me as to how equality may be
achieved and also on ways in which to implement social justice in the curriculum. This study
was informed by an interpretivist paradigm and guided by a conceptual and theoretical

framework.

The existing literature on social justice and the implementation of social justice in a democratic
South Africa has been guided by relevant concepts and theories. | used certain theories of
Dewey to bring theory and practice together. Dewey proposed several theories to be
implemented in society. His theories were based on democracy in education and he worked with
teachers to encourage learners to think for themselves and, in this way, to create their own
identities. | identified certain principles in the literature review that young learners would need
to adhere to in order to evolve into active young citizens in a democracy. These principles
include knowledge, skills and values. Social justice is one of the core principles of the National
Curriculum Statement. The Department of Basic Education aims to merge principles of teaching
and practice through the curriculum in order to help young learners to accept each other as
citizens of South Africa while remaining sensitive to issues of diversity among the learners. The
data collection methods and data collection instruments used in the study were designed to
ascertain the opinions of the learners. In other words, the collection of the data was child-centred
to enable the learners to express their own opinions. The paradigmatic considerations of the
study is also explained by introducing them within the interpretive paradigm and confirming that

this study was a case study.
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The Grade 3 learners who participated in the study expressed their knowledge about social

justice in terms of the fairness and unfairness which they perceive in South Africa. They also
indicated how they would create an ideal strategy for nation-building and social cohesion. The
learners expressed little about the current political activities in the country but, instead,
concentrated on the concerns about human safety, care for the environment and fairness in the
communities in which they live. The young learners clearly wanted change in South Africa in

order to transform the country into a united nation in which everybody is treated equally.

The key findings of the study confirmed that young learners want to make a difference in any
way they are able, they want to participate in political processes and they want their voices to be
heard rather than be mere observers. Social justice is a phenomenon that is natural for young
learners as they accept each other as they are. They expressed their desire for social cohesion in
South Africa.

Key words: social justice, citizenship, equity, human rights, learners
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CHAPTER 1

AN OVERVIEW OF THE INQUIRY::

Children, social justice and social justice in education in a democratic South

African context

1.1 Introduction

Democratic South Africa is striving to achieve social justice in every level of the society.
Vandeyar and Killen (2007:101) are of the opinion that the changes in post-apartheid South
Africa have included remarkable changes in the education system in striving for social justice.
Existing languages have been recognised as official languages and policies have been introduced
to redress the injustices of the apartheid era. This has been a difficult task and the progress
toward a new level of social justice has been erratic. According to Vandeyar and Killen
(2007:101-102), one of the factors that have contributed to the continuing inequity is the
reluctance on the part of many teachers to adapt their teaching practices to the new policies.
However, through the medium of professional development, activities and the new policies have
eventually been implemented in schools in order to promote social justice. The new policies
which have been implemented in the educational system represented an attempt to correct the

social injustices of the apartheid era.

According to a study conducted by Joubert (2007:150), children identify themselves at a young
age as citizens in a democratic South Africa. Joubert further states that the children in the
Foundation Phase understand the abstract concepts related to democracy and citizenship,

including concepts such as their own rights, the responsibilities of active citizens and the

© University of Pretoria



(02%&

diversity of cultures that unite South Africa. Joubert’s study also revealed that children were
aware of the fact that they lived in unsafe neighbourhoods as well as the social injustice that
prevailed and that they held political leaders responsible. The children expressed their
participation in the country as active citizens in imaginative ways and looked forward to being
part of a democratic South Africa (Joubert 2007:150). The Curriculum and Assessment Policy
Statement (CAPS) of the Department of Basic Education encourages the application of social
justice, stating that the educational imbalances of the past must be redressed and that equal
educational opportunities must be provided for all. This teaching principles and practice must
become a reality and teachers must actively teach the principles of social justice (Department of
Basic Education, 2011).

Brodyk (2010:19-20) studied the reactions of young children to their environment which can
shed light on their awareness of social justice. Brodyk (2010:19-20) found that young children
observe the world around them, they interact with the people in their environment and they
observe them. In this way they learn how to behave and express themselves. Children accept
the things they learn as well as their ethnic backgrounds, religion and socioeconomic status.
They grow up wanting to be like the people they admire the most — generally their parents,
teachers, family and friends. They treat others through observing the way the world teaches
them to treat others. People treat other people differently according to their social class, age and
abilities which is in contrast to what social justice stands for. Social justice is based on the

concepts of human rights, equality and a just and equitable society.

Learners (in South Africa learner refer to school-going children) are not always aware of social
justice and how to make it part of their everyday lives. They may discriminate against someone
because they do not know that the law stipulates they may not do this. For this reason, it is
essential that adults and teachers understand fully the way in which young learners experience
the differences between races and cultures. The perceptions of young learners may play a
significant role in the way in which social justice is implemented among young learners in the
classroom. If an atmosphere of social justice is created among young learners, this will be one
step closer to an equal South Africa in which social justice prevails and the social injustice of the
past may be corrected (Brodyk 2010:19-20).
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1.2 Rationale

| have been working with young children since | graduated in 2006 from the University of
Pretoria. | have experienced as a teacher in a South African school how children are able to
accept each other without any discrimination based on their differences. My interest for social
justice as subject has grown over the past years since | have had to implement social justice in
my own classroom to the children, referred to as learners in the South African context. | taught
and implemented social justice in order to teach equity and an awareness of the emotions and
feelings of other learners in the classroom and school context. This, in turn, has inspired me to
delve more deeply into the role that learners could play in building a democratic South Africa.
The purpose of my study was to work collaboratively with young children in order to either
explore or investigate and explore their perceptions and understandings of social justice. My
intention was to work with learners in the Foundation Phase context in order to understand how
they perceive and understand social justice. | believed that this would enable me to explore how
teachers could educate children in order to enhance their understanding of social justice. In view
of the fact that | would be working with children in the classroom context, | refer to them as

learners.

CAPS contain specific statements about its purpose for learners (Department of Basic Education,
2011). As such, it states that all learners must be equipped with knowledge, skills and values,
irrespective of their socioeconomic background, gender, race and physical or intellectual ability.
In addition, they must also be active citizens of the society in a free country. This is the
foundation on which social justice is built. These basic principles of social justice would teach
learners to respect each other. CAPS also states that all learners must enjoy equal learning
opportunities and that active and critical learning encourages an active approach to learning. It
further states that young children must be informed about certain issues such as human rights,
inclusivity and environmental and social justice, as contained in the Constitution of the Republic
of South Africa (Department of Basic Education 2011). Thus, social justice involves the
implementation of fairness among learners where they accept each other despite their
differences. This would reduce the social injustice that prevailed in the history of South Africa

and help to build up a new democracy of young learners where everyone is equal.
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According to Gillborn (2002:1), difficulties are often encountered when one tries to bring policy
and practice together. He maintains that the ideals of the perfect world are depicted in the
curriculum. However, in many cases, the majority of educators do not regard the teaching of
social justice to learners as a priority and learners are, therefore, not made fully aware of their
basic rights or how they should treat the people around them. In addition, even if the educators
do teach the learners the basics of social justice, there will always be those learners who choose
to act selfishly and disrespectfully towards members of a different race, religion and culture to
their own and even towards disabled learners. However, this may be minimised though the

teaching of social justice (Gillborn 2002:2).

1.3 Problem statement

Brodyk (2010:20) argues that most young learners possess a basic understanding of fairness and
teachers can play a valuable role in developing this understanding. She further states that
learners are open to new experiences and will accept the guidance of an adult in forming their
own perceptions of different cultures. When they are exposed to new circumstances, learners
have to make their own informed decisions regarding equity and social justice. It is, thus, clearly
the role of the teacher to expand the learners’ understandings and perceptions of social justice,
equity and fairness and to encourage them to include learners from other cultures and to see them
as their equals (Brodyk 2010:20).

The purpose of my study was to work collaboratively with young learners in order to either
explore or investigate and understand their perceptions of social justice. Accordingly, I
investigated the perceptions of social justice of young learners in order to identify the way in
which young learners understand social justice. | anticipated that this would contribute to the
existing body of knowledge on the way teachers can implement social justice effectively in the
classroom. It is essential that educators understand the learners’ life experiences in order to
teach social justice, particularly in view of the fact that social justice has become one of the
national policy requirements (Francis & Le Roux 2011:299). If learners learn what social justice
is and also experience social justice in their everyday lives, they may be empowered to
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contribute to social justice in society in their future lives. Francis and Le Roux (2011:299) also

suggest that all educators adopt a primary role in conceptualising programmes in support of

social justice education in order to bring change in the youth of South Africa.

1.4 Research questions

The main research question that guided this study was the following: What are Grade 3 learners’

perceptions and understandings of social justice in a democracy?

In order to answer the main research question, the following secondary research questions were

formulated:

. Do young learners’ experiences in the social world influence their perceptions and
understandings of social justice?

o Which factors influence young learners’ perceptions of social justice?

o How do young learners respond to issues of equality?

1.5 Concept clarification

| believe that a multicultural society may create a

balance between diversity issues. If we, as adults,

Social justice
teachers, parents and so forth want to create a just | : | : : :
society, it is essential that we understand young learners’ @
perceptions of social justice. Although there are many EP g g
concepts related to social justice, this study will be based E g &
on three of the pillars that strengthen social justice, &
namely, human rights, citizenship and equity (Brodyk | I : l : I :
2010:19). The following section provides a brief
summary of these concepts as they are used in the study. Figure 1.1: Three pillars
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1.5.1 The learner and human rights

It was the opinion of the previous generation that children should be seen and not heard (Valley
2005:31-47). However, this mindset has been replaced with one in terms of which learners may
not only express themselves but they may also reveal their feelings (Lansdown 2001:4). This
change of attitude coincided with the emphasis on children’s rights (United Nations Convention
on the Rights of the Child 1989). According to the Human Rights Commission (Abrahams &
Matthews 2011:5), one of the principles behind the implementation of human rights is that
learners must enjoy the right to equality of opportunity in life. This may be achieved through
social justice. Therefore it is the opinion that greater attention should be given to ensure that
learners participate in the decisions that are taken in their lives. Abrahams and Matthews
(2011:5) provide an introduction to human rights and how to implement them, stating that, from
the 1970s to the early 1990s, the non-governmental and community-based organisations
attempted to uplift the socially vulnerable learners in South Africa. However, during the 1990s,
the issue of human rights underwent a massive transformation with the implementation of major
national programmes and also the establishment of a committee on women, children, youth and
persons with disabilities and with a specific division for children’s rights (Abrahams &
Matthews 2011:5). After 1994, when apartheid was abolished, new laws were introduced and
old laws replaced as specified in the Children’s Act 38 of 2005 and the Constitution of South
Africa (Republic of South Africa 2006). However, despite significant progress, challenges still
remain, including HIV/Aids, missing children and high levels of domestic violence and abuse
that threaten the rights of children (Abrahams & Matthews 2011).

Every learner is entitled to know their rights. The Youth for Human Rights International
Association (2003) advocates that learners must know their rights as an integral aspect of the
universal human rights to which every person is entitled. In addition, it is very important that
learners should know their rights from a young age as this will alert them to abuse and help them
to form their own identity. It is also important that they are well-informed about the social
systems or organisations that may assist them. In other words, learners must be aware of their
human rights and how they can apply them in their daily lives, thus benefiting from equal

treatment and social justice (Inter-Agency Working Group on Children’s Participation 2008).
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1.5.2 The learner as a citizen

According to the South African Citizenship Act 88 of 1995 (Republic of South Africa 1996),
South African citizenship is conferred on every child born in South Africa. According to Van
Bueren (2011:31), learners are regarded as passive citizens from a very young age but, as they
grow older, society expects them to become active citizens. According to Van Bueren
(2011:31), there are four different ways in which citizenship may be identified. Firstly, children
have certain rights. Secondly, they are members of a social community. Thirdly, they are
economic and political participators and, fourthly, they are part of a global world and may,
therefore, be regarded as international citizens. These four aspects are equally important and

imply that learners may be regarded as multigenerational citizens (Van Bueren 2011:31).

In the past learners were measured against adult models of citizenship (Van Bueren 2011:32).
Van Bueren also claims that learners should be actively involved in certain decisions that involve
political growth. However, according to Van Bueren (2011:32) voting regulations, children may
not become formally active until they are 18 years old. Van Bueren (2011:32) argues against this
situation, stating that learners should be actively involved in the democratic processes at a much

earlier age than 18.

In a multicultural country learners are sometimes disenfranchised and separated from the law
(Cohen 2005). However, Van Bueren maintains that the courts must ensure that children’s
rights, including their social justice rights, are protected and that special attention be given to
learners from the lower socioeconomic classes. Social justice and mutigenerational citizenship
will reach their full potential only if the lives of all learners are enhanced by the democratic
powers of the country. Children are born free and, as citizens of South Africa, they are entitled

to basic human rights and social justice (Van Bueren 2011:38).

1.5.3 The learner and equity

In order to ensure that justice prevails for young learners, the critical domains of equity must be a
priority (Department of Economic and Social Affairs 2006:15). According to the Department of
Economic and Social Affairs (2006:15), equity refers to the state where everyone is treated

equally, where justice is served and where everyone is treated fairly. This concept is coupled

7
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with the definition of equality according to which everyone should have equal opportunities and
everyone is treated on the same level. The concept of social justice plays a role in both these
definitions. According to the Department of Economic and Social Affairs (2006:16), to be
treated equally means that all human rights must primarily be implemented in children’s lives.
In other words, every human being must be accorded an equal opportunity so that every
individual is able to fulfil his or her full potential and there is no discrimination on the basis of

any differences such as culture and race.

Riddell (2009:4) conducted a study on social justice and equality. In terms of social justice
equality may be understood in various ways. Equal opportunities imply that the barriers between
different groups are demolished and everyone has an equal chance. However, this is not easy to
establish. According to Bourdieu and Passeron (1977), who were social theorists in the 1970s, it
is essential to make the playing field for studying desirable rather than to encourage learners to
study in different educational fields that appear unattractive. In this way they will specialise in

certain educational fields rather than to have a little knowledge of many subjects.

Every learner is well aware of the concept of equity. In the Manifesto on Values, Education and
Democrac. The Department of Education (2001) states that without the implementation of social
justice, it would not be able to correct the injustices of the past. Equality is one of the core
concepts in ensuring that every citizen treats other citizens fairly. In addition, everyone should
have equal access to the basic human rights so that equality may prevail in a multicultural

country like South Africa (Department of Education 2001).

1.5.4 Social justice

Human rights and political and educational inclusion are central to the concept of social justice.
Pendlebury and Enslin (2004:47) maintain that the implementation of social justice in a school
environment constitutes a significant challenge as social justice is not a subject one may teach
learners and is, rather, a perspective on life that changes their feelings towards different people
and cultures. Derman-Sparks and Edwards (2010:5-6) suggest different notions regarding the
implementation of social justice in the classroom, stating that it is essential that the teacher work
collaboratively and constantly with the learners. The teacher and the learners must, at all times,

be aware of the environment which they create for themselves in the classroom and learners must
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be attentive to the feelings of others. In addition, the teacher should model to them how to

(03&&

implement social justice by being an example at all times. Derman-Sparks and Edwards
(2010:5-6) further indicate that the teacher must also educate learners to accept diversity,
especially should a learner come into an unknown or uncomfortable situation regarding their

own culture.

1.6 Paradigmatic perspective

The study was done in the qualitative tradition and with an interpretative approach. It adopted a
case study methodology, using focus group interviews, interpretivism and two particular theories
for the purposes of validating both the study itself and its findings. The paradigmatic perspective
is discussed in detail in Chapter 3. The following subsections briefly describe the approaches
that I used.

1.6.1 Interpretivist approach

As an interpretivist | deemed the interpretivist approach to be suitable for the purposes of the
study, as | interpreted the participants’ behaviour by observing them from the outside (Mack
2010:7-8). By using this approach | searched for understanding social justice related to young
learners as the phenomena of my research project. Interpretivists interpret the world around
them (Davison 1998:3) in order to understand certain phenomena in and perceptions of the world

in which we live.

1.6.2 Theoretical framework

The study used the following two theories as each of them contributed in its own and unique way
to the study. These two theories include:

e Dewey’s (1903) theory on relating policy and practice — children must learn through
experience.

e Smith’s (1998) theory that children should have their own voice.
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Dewey (1903) believed that learners should learn through experience and that teachers should
guide the learners to experience things for themselves and to make sense out of the world around
them. On the other hand, Smith (1998) believed that each child must have their own voice in the
family, as well as the world around them. Thus, young children must learn to think for

themselves and contribute to society by stating their perceptions and understandings.

| used the theories of both Dewey and Smith to guide the study on the basis that it is important
that learners think for themselves and construct their own understandings. It is also imperative
that they express their own perceptions of the world around them orally and in writing. It is
essential that teachers encourage critical thinking while learners must know that their voices are
being heard.

1.7 Research methodology

The following sections discuss the research design, the selection of the participants, the data

collection and the data analysis | used in the study.

1.7.1 Research design

The study used a case study as the research design. Baxter and Jack (2008:550) define a case
study as an in-depth study that focuses intensively on a specific group or groups of participants.
In a case study the researcher works on a personal level with the participants and explores the
feelings and perceptions of the participants about a specific topic (Reason 2006:194-195). It is
important that the researcher concentrates on the research questions when the research study is

conducted.

1.7.2 Selection of participants

The participants selected for the purposes of the study were Grade 3 learners. According to the
Washington State Department of Early Learning (2012:117-122), learners at the Grade 3 level

have already developed grammatical knowledge and they have the ability to write meaningful
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short stories. | chose this age group because learners in this age group are able to think for

themselves and form their own ideas on topics (Washington State Department of Early Learning
2012:117-122).

The young participants were purposively selected from different schools and different quintiles
in order to ensure a wide variety of participants who would be representative of the majority of
the learners in South Africa. In the South African context a quintile refers to the poverty or
wealth of a school (Hall and Giese (2008:27).

1.7.3 Data collection

The study used four data collection methods. Although these methods are described in detail in
Chapter 3, the next sections contain a brief explanation of them. The four methods used included
observation, focus group interviews, field notes and visual methodologies. Reisman, Gienapp
and Stachowiak (2005:2) define data collection as the way in which the researcher collects the

data by using the correct method for each unique research situation.

1.7.3.1 Observation

Observation is a formal data gathering technique in terms of which the researcher observes the
expressions and behaviour of the participants (Polkinghorne 2005:143). In this study | observed
the participants during contact sessions and made field notes describing their behaviour and
verbal expressions. The observations took place in the participants’ own schools and classrooms
in order to ensure a venue in which the participants felt comfortable. The teachers of the learners
were also present during the contact sessions.

1.7.3.2 Focus group interviews

I conducted focus group interviews in order to facilitate discussions with the three different
groups of participants. Reisman et al. (2005:51) maintain that more detailed information can be
gathered from focus groups interviews as compared to individual interviews because of the

interaction between the participants. According to Hancock, Ockleford and Windridge
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(2009:17), although the individuals in the group may be influenced by the group, the participants

will, nevertheless, express their own ideas.

1.7.3.3 Field notes

Schwandt (2007) defines field notes as the raw data that the researcher collects during the
fieldwork. Thus, field notes are short sentences that the researcher writes down while observing
the participants during the data collection process (Hancock et al. 2009:17). | documented my
observations in the field notes | recorded during the contact sessions with every group
individually. | recorded the field notes in a book while | observed the learners. After each
contact session, | transferred the field notes onto my computer using full sentences and logistical
sort information such as school, class and date.

1.7.3.3 Visual methodologies

In the study the learners wrote sentences describing their feelings and perceptions as to how they
would change the world if they were president. They also drew a picture of how they would
change the world in order to make it a better place for everyone. Blackmore, Aranda, Beteman,
Cloonan, Dixon, Loughlin, (2012:3) are of the opinion that young learners express their feelings
through drawings and his opinions substantiated my reasoning for including these activities as
data.

1.7.4 Data analysis and interpretation

The study used qualitative data analysis to seek to understand how the participants ascribed
meaning to the concept of social justice by analysing their experiences, knowledge and
perceptions of social justice as captured in the data. Maree (2007:6) maintains that, if inductive
context analysis is used, then themes emerge from the data. | used thematic data analyses to
analyse the data. The findings of the study based on the emerged themes are reported in Chapter
4,

12
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Young learners as research participants are impressionable and vulnerable and it is thus
important that the researchers do not bring their own bias into the research study (Abraham et al.
2011:1). 1 followed certain guidelines to ensure the voluntary participation and anonymity of the
participants and the confidentiality of the data. These guidelines are discussed in detail in
Chapter 3.

1.9 Quality criteria

| made every effort to ensure the trustworthiness of the study. | addressed the issues of
transferability, conformability, validity and reliability (Baxter & Jack 2008:550; Zucker
2009:11). The differences between the groups of participants were chosen in order to increase
both the reliability and the transferability of the study. The quality of these criteria is discussed
in Chapter 5.

1.10 Outline of the chapters

Chapter 1: An overview of the inquiry

This chapter provides a broad overview of the study. The chapter starts with an introduction to
the study and the rationale behind the study. This is followed by a brief discussion of the
literature relevant to the study. The chapter presents the research questions and explains some of
the core concepts to emerge from the literature review. The chapter concludes by addressing the

ethical considerations and the quality of the study.

Chapter 2: Literature review

This chapter discusses the global and local research that has been conducted on the research
topic. The chapter outlines the theoretical framework that was used throughout the study while
also taking an in-depth look at the various aspects that are related to social justice. Each concept

of social justice is explained in detail. In addition, the chapter identifies the gaps in the existing
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research literature, suggests potential areas for further investigation and highlights the strengths

of the study.

Chapter 3: Research design and methodology

This chapter presents the research design and methodology used in the research process in detail.
The chapter also discusses the participants, the data collection, methodology and process and
data analysis. Throughout the chapter the strengths and limitations of the study as regarding the

research process are highlighted.

Chapter 4: Data analysis and results

This chapter provides a detailed outline of the results of the study by presenting them in terms of
the different themes and sub-themes that emerged from the raw data collected during the
fieldwork. The themes are enhanced by various verbatim quotations and drawings of the
participants. In addition, the inclusion and exclusion criteria in respect of each theme are

presented.

Chapter 5: Conclusions and recommendations

This chapter is the concluding chapter of the research study. The results of the study are linked
to the research questions stated in Chapter 1 as well as the theoretical framework discussed in
Chapter 2. The findings of the studies investigated in the literature review and the findings of
this study are compared. The gaps in the existing research are identified. The limitations of the
study are addressed and explanations of how I strengthened the study are given. The chapter

concludes with recommendation for further studies.
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CHAPTER 2

LITERATURE REVIEW:

Social justice across the globe

2.1 Introduction

Chapter 1 contained an overview of the phenomenon of social justice. Chapter 2 presents the
literature review which provides an overview of social justice as it pertains to the study. The
chapter discusses international and national research on social justice, highlighting the way in
which social justice fits into the global world and focusing on the positive and negative aspects
and weaknesses of social justice. The chapter also investigates the different ways in which
potential tension that aroused from the study contributed to the discourse on social justice. The
chapter examines the Manifesto on Values, Education and Democracy of the Department of
Education (2001), as well as the national curriculum for South African schools as these
documents relate to social justice. Finally, the literature review will discuss the existing
theoretical frameworks related to social justice and also illuminate the gaps in the knowledge

domain of social justice — gaps that has not yet been researched.

The next sections outline the core concepts of the research topic as well as how these core
concepts relate to the young participants of the study. The literature | reviewed of the learners’
life experiences and philosophies in respect of equity, fairness and social justice assisted me to
create my own conceptions of social justice in education. The information that is presented in
the conceptual framework guided the interpretation of the data and also assisted in the
exploration and interpretation of the perceptions and understandings of Grade 3 learners about
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social justice. The theories used in the study are described and I explain my understandings of
these theories, indicating how | incorporated them into the research framework and transformed

them into the conceptual framework.

The theoretical knowledge underlying this study is based on equity, equality, social justice and
related issues such as human rights and the implementation of social cohesion in a democratic
South Africa. All these concepts are related to democratic values which included in the content
of democratic citizenship education (Joubert 2010). In my search for information which would
enable me to answer the main research question, | discovered that the existing body of literature
did not offer the answers that | was seeking. Despite the fact that existing research dealt with the
issue of social justice there was nothing on the research topic chosen for this study. The more |
understood and experienced the complexity of the implementation of social justice in a

democratic country, the more | realised the immensity of my research topic.

2.2 Social justice and education

Social justice is the proper and fair application of laws that conform to the natural law of all
nations (Francis & Le Roux 2011). These laws emphasise that all individuals should be treated
equally and without prejudice, irrespective of their ethnic origin, possessions, gender, race and
religion (Francis & Le Roux 2011). However, if this is to be realised it is essential that social
justice is applied to the majority of the population through the medium of the government in a
democratic society.

Francis and Le Roux (2011:301) state that social justice needs to be implemented in the
education system that strives to ensure the equality of all groups in society. Teachers are in an
ideal position to teach young learners about social justice. John Rawls (1999), an American
philosopher, was one of the first to start developing programmes aimed at implementing social
justice. In the late 1980s, Louise Derman-Sparks (2010), together with her colleagues, was one
of the first people to advocate the anti-bias education in South Africa which was the precursor of
social justice. According to Brodyk (2010:19), there are four aspects that contribute to the

teaching of social justice. These include self-awareness, joy in human diversity, the recognition
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of unfairness and the development of the skills required to act against those who are excluded

from the society.

The following subsections contain a summary of some of the resent research projects that have
been conducted both globally and locally and which relate to issues of social justice in education.
I commence with a discussion of studies that have been conducted in a global context and

indicate how each of these relate to this study.

2.2.1 Studies on social justices and education across the globe

South Africa is not the only country that has had to address the issue of social justice and, in
particular, the integration of social justice into the educational curriculum. According to Giugni
(2007:7-8), every country is characterised by its own unique multiculturalism which triggers
various aspects of social injustices. Guigni (2007:8) defines multiculturalism as different groups
of people living in a society with each group possessing its own unique ethnicity or culture.
Each group benefits from the same government and has an equal right to funding and benefits.
According to Derman-Sparks and Edwards (2010:1), everybody deserves the right to access the
same resources which are required to complete them as human beings and it is the role of the

early childhood teacher to educate all learners in the principles of equality.

In order to assist multiculturalism to make a difference in a country it is important to teach social
justice to the citizens. Multiculturalism is the foundation on which social justice is built. It is
essential that this be recognised before social justice may be established in a society.
Multicultural experiences and activities are a basic right of every person and include the right of
every individual to represent their own culture. In addition, it is imperative that everybody
accepts that every other citizen is unique (Guigni 2007:8). The following sections discuss social
justice in various countries in order to discover how these countries apply social justice, what the

outcomes were and the relevancy for my study.

2.2.1.1 Studies on social justice and education in Australia

In Australia, the indigenous people of the country lost their land and were discriminated against

on a daily basis. Their struggle to survive remains unfinished business (Guigni 2007:8).
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Australia acknowledged the existence of its multicultural situation in the late 1970s when an
understanding of multiculturalism was developed in order to promote the rights of those migrants
who could not speak English and also those who practised a different culture or religion (Giugni
2007:8). According to Giugni (2007:8) “multiculturalism can be defined as different cultures
participating in a society unequally”. This implies that, although people may learn to live
together, there will always be groups in a society that are treated different from others and which
may even be discriminated against. After Australia’s acknowledgement of the existence of
multiculturalism several other countries developed programmes aimed at implementing an anti-

bias education system in order to build equity and equality.

According to Giugni (2007:15), anti-bias education first came to light in the 1960s in Australia
when a group of educators became dissatisfied with the way in which the curriculum taught
learners about diversity. At the same time other countries in the world were also experiencing
the same types of issue as Australia that involved multiculturalism and antidiscrimination.
Australia was one of the countries that were in a similar situation to South Africa. Like
Australia, South Africa experienced an urgent need to implement social justice and the country
may learn much from the Australians who were the first to develop programmes aimed at the
implementation of social justice. This study also focuses on how social justice may be

implemented in the curriculum and how teachers may teach social justice to young children.

2.2.1.2 Studies on social justice and education in Canada

Canada also experienced several problems with migrants in the 1960s and multiculturalism
became a critical issue. People from a non-English background and migrants were classified as
being multicultural (Giugni 2007:7). According to Giugni (2007:15), the anti-bias approach is
based on a world that is created for children in order to bring childcare, discrimination and
multiculturalism together so that everyone can be equal from a young age. This approach
includes the process of finding out what young children think about what is fair and unfair and
how they assume the relationships between people should be. However, if this is to be realised,
the children must first feel confident about whom they are, they must be comfortable about
interacting with a diversity of people, they must be critical thinkers, especially about the issue of

injustice and they must have the ability to speak their minds (Giugni 2007:15).
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South Africa is characterised by many different cultures as well as different languages. A few

South Africans only speak English as a first language but many of them use English in business.
The majority of the learners in South Africa receive their education in English although English
is not their first language and thus they struggle to understand some of the concepts in English
(Matthews 2012:10). It is important to be aware about the diversity of learners as well as their
problems with language in order to be able to teach social justice. However, social justice also
implies that all learners are educated in their home language to enable them to realise their

potential academic ally.

2.2.1.3 Studies on social justice and education in the United States of America

Giugni (2007:15) maintains that the anti-bias approach was given fresh impetus when Australia
collaborated with the United States of America in order to develop a product to enable people to
work together and to fight social injustice in the lives of young children. Anti-bias education
focuses on the optimal development of a learner to help the learners to develop to their full
potential (Derman-Sparks & Edwards 2010:2). According to Giugni (2007:15), it is essential
that anti-bias approaches are grounded in early childhood education and are implemented in the
curriculum to enable learners to learn about social justice. The anti-bias approach focuses on the
individual development of each learner, acceptance of and respect for different cultures and

religions and the various perspectives of individual learners (Giugni 2007:15).

The Department of Economic and Social Affairs in the United Nations undertook a major
research study known as the Copenhagen Declaration and Programme of Action (Department of
Economic and Social Affairs 2006). This study involved the launch of an international forum
that comprised a three-year research project aimed at developing social justice on an
international scale. The project was undertaken by the United Nations Department of Economic
and Social Affairs with the programme running from November 2001 to November 2004. The
purpose of the programme was to support developing countries that were not benefiting from
globalisation. Major international meetings were held in New York and Geneva in order to
promote social development and equality (Department of Economic and Social Affairs 2006:2).
The aspect of social justice and human rights was addressed at one of the four conferences which

were held between 2002 and 2004. It was stated that, in order to create an equal society, there
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must be an overall upliftment in human rights and social justice. After 2005 there was a
significant improvement in the quality of human rights in the United States of America and

internationally (Department of Economic and Social Affairs 2006:2).

Results from this large scare research project arises awareness of social justice in the United
States of America. The concept of social justice represents a relatively new perspective on the
way of living. Even the great philosophers in history did not see the need to address the issue of
social justice and it was only in the mid-twentieth century that the concept emerged (Department
of Economic and Social Affairs 2006:12). The concept of social justice emerged with the
recognition of human rights as an important issue concept. Unfairness was recognised and
people such as slaves, oppressed woman and exploited workers were seen as victims of their
circumstances and a broken society. It was at this time that Rawls (1999:10-11) a researcher in
the project, started to develop programmes to support the implementation of social justice in the
United States of America. The principles of these programmes ensured that everyone from all
facets of society would be equal and that everyone would be treated in the same way, regardless
of their circumstances or their position in society. According to Rawls (1999:429), the success
of social justice would depend on a new generation while the starting point for better conditions
would be with the family and especially the children. The Department of Economic and Social
Affairs (2006:13, 34) applied Rawls’s concept of social justice by separating social justice from
human rights and the freedom to operate within a society, by focusing on globalisation and by
uniting people through media and the internet in order to enhance the possibility that everybody
would acquire the same knowledge about the world. This implied improvements in schools and
universities in order to create a global network of new technologies. However, regardless of
these efforts, there are still schools in both developed and developing countries which offer poor
quality education and which lack resources. The children from wealthy families continue to
have a better chance of being connected to the global network than their counterparts from

poorer families, while the inequalities in the education system remain a problem.

Research conducted by Goss (2009) in the United States of America revealed an interesting
finding regarding social justice. Goss worked in a small school in the inner city of Chicago as a
primary grade teacher with African-American learners. Goss regarded the establishment and

implementation of social justice as very important and she conducted an action research study in
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her primary grade classes. In her study, she asked her learners to express their own ideas of what

would be involved in creating a better world for all. Inspired by John Dewey, Goss (2009:2-3)
integrated some of his theories into her practice. Teachers are often imprisoned in their own
classrooms by the curriculum and the amount of work they have to cover before the next
examinations. The teaching of social justice may be implemented in different ways. Goss
(2009:3) suggests that the teaching of social justice should

e be afundamental cornerstone in children’s lives

e make children aware of the world in which they live to enable them to answer questions
about it

e ensure multiculturalism, anti-racism and a world that may claim to be just

e enable learners to explore the world around them and participate in activities

e create hope and joy for the children while giving them a broader vision of the world in
which we live and teaching them to be kind towards everyone

e encourage children to act out their ideas proactively

e Dbe thorough with regard to children’s academic growth

e be sensitive towards different cultures.

Goss (2009:4) conducted her study over a period of five months. She showed the children the
film A Bug’s Life, and presented a short discussion about the history of the United States. She
then discussed the roles of the president and asked each learner to create a page for a book with
the title, “If I were President | would ...” The pages contained the drawings of the learners and
their suggestions about what they would change about the country if they were the president of
the United States. The results were simple and yet positive. Although in different ways each
child wanted to show empathy towards poor people, suggesting giving them houses, cars and
food, they also wanted to stop violence in any way possible. Some of the learners identified the
oppressed and expressed sympathy with the sick or those whose freedom had been taken away.
There were also learners who wanted to work together for a better future for the country,
indicating that everyone should stand up for themselves and express their feelings. One group of
learners wanted fairness to prevail above all else, indicating that if one learner could not enjoy

fairness then nobody else was entitled to it (Goss 2009:6-7). Many of the suggestions that the
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learners made were clearly the result of their own circumstances. Goss (2009) concluded that,
regardless of the learners’ circumstances, whether these circumstances involved homelessness,
sickness, and violence or poverty, all the learners wanted a better world. They wished for
meaningful social justice and all of them were willing to act to bring this about. In South Africa,
many children suffer deprivation as a result of lack of food, lack of care and lack of other basic
needs which relate to the circumstances of some of the children in Goss’s classroom (Human

Rights Commission 2011)

The best way in which to find out how children perceive social justice is to ask them for their
own perceptions. A child may sometimes express himself in a way that an adult will not be able
to interpret and thus it is essential that adults pursue options such as research-based activities in
order to understand children’s perspectives. As Goss (2009) did, | also explored the young
learners’ perceptions of social justice by asking them what they thought about fairness and

equality as these concepts relate to social justice.

2.2.1.4 Studies on social justice and education in Scotland

Riddell (2009) conducted a study in Scotland about the construction of social justice. It is the
prevailing belief in Scotland that a strong education will create a strong democracy and a sound
social system. Many of Scotland’s policy documents include a commitment to inclusion,
equality and the implementation of social justice. Riddell (2009:6) maintains that social justice
is an issue of immense concern in the Scottish school system because 80% of the schools were
non-denominational while the other 20% were Roman Catholic, which make it difficult to
implement social justice because every school system have their own believes and practices.
Nevertheless, the same curriculum was taught throughout Scotland. However, some schools
then adopted a different curriculum that allowed more flexibility in the learning programme, thus
undermining some of the fundamental principles regarding access to the same education. Riddell
(2009:6) also indicated that in Scotland they wanted to implement social justice from a young
age and, thus, the Scottish Government highlighted the teaching of social justice in the Scottish
educational policy. In order to compensate for the different viewpoints of the implementation of

social justice in schools, this curriculum was applied in every school throughout Scotland.
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Based on the implementation of social justice in the educational policy, the Equality and Human

Rights Commission was created in 2007 and driven by the Scottish Commissioner (Riddell
2009:6). The changes to the new curriculum and it subsequent implementation use a
complicated project as it was envisaged that all schools would be on the same level to ensure that
every learner enjoyed an equal opportunity in respect of education. The focus was also on areas
of equality such as gender, race and sexual orientation, although religion was one of the fields of
own choice. Thus, the aim was to create individual citizens within a system that treated all as
equals (Riddell 2009:6-7). South Africa has also implemented a new national curriculum with

social justice as a cornerstone in order to redress the wrongs of the apartheid era.

2.2.1.5 Studies on social justice and education in neighbouring African countries

Bosu, Dare, Dachi and Fertig (2010:67) conducted studies in Ghana and Tanzania and published
their findings of this research. From this research it was evident that African countries face
tremendous challenges with regard to establishing social justice within the African educational
systems. In addition to the normal daily activities in the classroom, most of the problems in
implementing social justice start at home. However, Bosu et al. (2010:68) believe that learners
learn social values in schools and that these values manifest in their behaviour. It is, thus,
important for schools to implement fairness and equity within the schools to teach learners to
demonstrate social justice to other human beings. Bosu et al. (2010:75) suggest that the school
leaders adopt an action research approach to enable young learners to understand the concept of
social justice and incorporate it into their own lives. However, it is not possible to do this in
lessons only as it must be a lifestyle that the learners strive to live. Teaching social justice may
have a significant impact not only on the learners and the teachers but also on the rest of the

community.

Situated in Africa, South Africa also strived to became more social just after 1994. After the
establishment of a democratic South Africa in 1994, the ideal of South Africa as a rainbow
nation took shape (Joubert 2007:138). Joubert refers to the Constitution of the Republic of South
Africa (Republic of South Africa 1996), which states that it is incumbent on South Africans to
build a united nation with values based on social justice, citizenship and equity if the country is

to become a democratic nation-state. According to the Manifesto on Values, Education and
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Democracy (Department of Education 2001), people from diverse origins, cultural practices and
languages must adopt a democratic character that overlooks social injustice and, thus, merge into

a unity.

2.2.2 Social justice and education in the local context

It would appear that the creation of equity and equality in a multicultural democracy is a difficult
task. The beliefs and values of people from different cultures differ in many respects and, in
many instances, these differences may result in conflict and intolerance. According to
Pendlebury and Enslin (2004), there is considerable racism and hate towards people from
different cultures in a Third World country such as South Africa. Matthews (2012) maintains
that, in many multicultural and democratic societies such as South Africa, there is evidence of
social injustice as a result of the country’s history. She further mentions that independent social
justice movements emerged after 1994 in South Africa but that the typical supporters of social
justice are limited to relatively privileged academics. In view of the fact that people do not
experience social justice, they may not regard their society as equal in terms of living conditions
or job opportunities. However, there is a need for all citizens in such a country to work towards
a sustainable peace in order to secure democracy and to feel that they belong in the country (Britt
2010).

According to Joubert (2007), the notion of belonging to a country is related to citizenship. Keet
and Carolissen (2012) imply that social justice is intricately linked with citizenship, while
Brodyk (2010:19) maintains that social justice is based on the concept of human rights. If a
child’s human rights are provided for, then social justice will also be in place. Human rights
(Youth for Human Rights 2003) should be one of the first issues that a child is made aware of.
The foundation of multiculturalism is human rights, entailing the right to practise one’s own
culture, speak one’s own language and practise one’s own religious beliefs in a country that is
not one’s homeland. In terms of the development programme of the Youth for Human Rights
Commission, children’s services to make children aware of human rights were created in order to
meet the needs of learners from diverse backgrounds. This was not seen as a choice on the part
of the government but as a human right. These three pillars of social justice, namely, citizenship,
human rights, and equity (including equality), are the pillars on which to build social justice
(Brodyk 2010:19)
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During a study conducted in South Africa on learners as citizens, Joubert (2007:155) expanded
the knowledge of the learners through learning experiences pertaining to their own identification
as citizens. According to Joubert (2007:168), the nine-year-old learners were able to understand
and express themselves as citizens of South Africa and they had an understanding of their
responsibilities with regard to understanding the diversity in the country and living together in
harmony. These skills to live together in harmony are required in order to secure a better future
for themselves and others. The learners wanted to experience their citizenship and they wanted
to change the world so as to create social justice and equality. In this context Joubert (2007)
posited that learners need teachers to enable them to participate in bringing change.

Keet and Carolissen (2012:119-120) emphasise the fact that educators play a vital role in
facilitating the teaching of social justice and citizenship to learners. This process may start by
teaching the learners about the injustice in the world, the country, their immediate environment
and the possible actions that they may take on order to investigate social just practices and to

render the country more democratic and just as they grow up.

According to the Manifesto on Values, Education and Democracy (Department of Education
2001), all learners have the right to have their basic needs satisfied. The Children’s Act 38 of
2005 and the South African Constitution, 1996, both hold that all South African learners must
have equal access to schooling in their mother tongue if they so desire. The Manifesto also states
that there must be no discrimination on the basis of race, gender, sex, pregnancy, marital status,
ethnic or social origin, colour, sexual orientation, age, disability, religion, conscience, belief
culture, language and birth. In other words, everyone must be equal and treated in an equal way

including the everyday practices of equality in everyday life.

The Department of Economic and Social Affairs of the United Nations (2006:18) emphasises the
fact that learners come from different socioeconomic groups. Accordingly, quality education is a
critical foundation to ensure that everyone has the same chance of success. The Department of
Economic and Social Affairs committed itself to creating an economic, political, social, cultural

and legal environment in which there is social development for everyone according to their
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human rights. The Department of Economic and Social Affairs develops programmes and
policies for social and economic implementation internationally in order to promote social justice

throughout the world (Department of Economic and Social Affairs 2006:93).

In South Africa several programmes were launched in the new democratic dispensation after
1994 to stress the importance of human rights and social justice in education in South Africa
(Department of Basic Education 2011). However, despite the laudable intentions, a few of these
programmes succeeded (Malcom 2007:66). According to Malcom (2007:80), before the greater
issues such as creating welfare through jobs could be addressed, there were other embedded
issues that required attention. These issues include the acknowledgement of the existence of a

dominant social class and the differences between races.

2.3 The conceptual framework

The previous sections demonstrated my understanding of social justice through the study of the
relevant literature with the emphasis on research studies. 1 gained insights into the way in which
social justice may be implemented. It was explained how social justice has been applied on a
global scale and the differences that may arise when implementing social justice. It is evident
from the literature that social justice is a complex issue in countries such as Australia and United
States of America and that these issues relate to the local context in South Africa. There is still a
lack of research on social justice and the application of social justice on a wide scale throughout
South Africa. There have only been a few studies on social justice conducted locally occurring
in the big cities only. In order to ensure the implementation of social justice both globally and
locally it is important to understand the concept in its entirety. | discussed social justice
according to the three pillars. However, as there are many other related concepts to social justice
and the following sections describe as concepts of social justice as well as other related concepts.

Thereafter, section 2.4 of the chapter addresses the theories that are linked to social justice.

Gillborn (2002:8) agrees that social justice is a word that will first find its place in a small group
before it will spread to the greater good of an equal society. | commence by describing the

relevant concepts and show how social justice is related to the young learner.
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2.3.1 Social justice and the young learner

The Department of Economic and Social Affairs (2006:13) defines social justice as distributive
justice. This, in turn, implies that governments are obliged to act in the best interests of people
in order to ensure equality. The Department of Economic and Social Affairs (2006:13-14) further
states that people must have faith in human rights, they must see the worth of the human being as
a person, they must see the equal rights of men and woman and they must demonstrate social
progress so as to enable better standards as part of the social advancement of all the people in the
country. Social justice has an underlying purpose to achieve a social, cultural and humanitarian
character of acceptance where people live in peace with each other and accept differences in
culture, gender, sexual orientation, religion, age, language and race and any other differences that
there may be between human beings (Department of Economic and Social Affairs 2006:13).
According to Keet and Carolissen (2012:119), a lack of social justice refers to the inequality in a
society which brings about an unequal distribution of the responsibilities such as care for the

community among all citizens (including children).

Brodyk (2010:20) maintains that young learners can be exposed to social justice. She states
young learners explore the world around them in order to make sense of it. Accordingly, they
observe and interact with the environment and with the people who are part of their lives.
Children accept the culture in which they are born and raised. Children are confronted with
issues such as family, ethnic background, religion and socioeconomic status and, although they
may differ from other children, most children are proud of where they come from. However, not
all children have the same opportunities in life. Their opportunities may depend on the quality of
their school education while, at other times, family, race or gender may play a role in their
equality of opportunity (Brodyk 2010:20). This implies that learners in a classroom forms a
diverse broader bust small community within a diverse society. Within a diverse society social
justice is a very relevant concept. However, social justice is an abstract concept which is based
on other abstract concepts such as citizenship, human rights, equality and a just and equal
society. Therefore, to Brodyk (2010:21), educators may argue that learners in the primary school
are too young to be exposed to social justice in the classroom because it is an abstract concept.
However, Brodyk (2010:21) argues that young learners know the difference between fair and

unfair and right and wrong which can be seen as the building blocks of social justice. Brodryk
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further states that, if the educator uses this knowledge of the learners, this will enable the
educator to implement the principles of social justice in order to teach the learners the skills
required to analyse events and circumstances and make their own decisions about equality and

justice.

According to Langsted (1994), it is important to acknowledge the learners’ perspectives as this
may ensure better ecologically and socio-culturally valid research while also providing insights
into a richer, better and more meaningful understanding of the expressed and communicated
perspectives of learners. It is essential that children become primary participants in research so
that they may form their own perceptions and understandings and, through this, enable adults to

come to deeper understanding of the life-world of children.

2.3.2 Social cohesion and the young learner

Social cohesion may be interpreted in several ways as it relates directly to social justice. Social
cohesion is not only a change in perspective but, according to Duncan (2007:2), it is the creation
of social sustainability. Duncan goes on to say that social cohesion is a concept or a set of
concepts to which citizens cohere. Thus, social cohesion is the national identity and the values
of a community and relates directly to democratic values (Waghid 2010:449). A lack of social
cohesion may occur when there is multiculturalism and diversity in a country that may result in
conflict between the different cultures. It is difficult to establish social cohesion and, generally,
this is possible only if the members of the society concerned accept the differences between the

members of that society (Duncan 2007:2).

“The department defines social cohesion as the degree of social integration and inclusion in
communities and society at large, and the extent to which mutual solidarity finds expression
among individuals and communities” (Department of Arts and Culture 2013). This definition
explains that a community will be socially cohesive when the inequalities such as ethnicity,
nationality, disability, age, religion, class, gender or any other distinctions are eliminated or
reduced (Department of Arts and Culture 2013:1). However, this is possible only when the
citizens of a country work together as a group with the same goals in mind and when they strive
to improve the conditions in which they are living. Young learners can participate in actions to

understand different cultures through school projects or by participating in community projects.
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2.3.3 Multicultural citizenship and the young learner

Multicultural citizenship is the starting point in the realisation of the dream of social justice. The
South African Constitution (Republic of South Africa 2006) states clearly that no citizen may be
deprived of citizenship. Children have the right to a name and nationality from the day they are
born and they have the right to parental care or appropriate alternative care if they are removed
from their original environment. Children of all ages are referred to as citizens. It is essential
that children know that they have a rightful place in the world and in their own community. If
children are loved by their parents or guardians and they feel wanted in their community, they
will be able to share this feeling of belonging with others. In addition, they must then be able to

treat every other citizen with the respect that they deserve and want for themselves.

South Africa is a multicultural country and, indeed, is often called the rainbow nation because of
its diversity such as the number of different cultures to be found in the country. According to
Giugni (2008:6), a culture is created when individuals live together in a group and their habits
and traditions are passed down from generation to generation. Such groups are created to enable
people to identify themselves with other people. According to Giugni (2008:6-7), culture differs
from group to group with some groups being more closely related in their values and beliefs than

others. The most common factors that differ from culture to culture include the following:

e language and the way in which people talk

e religion, beliefs and traditions

e customs, as well as the way in which people live and build their houses
e the type of art people create and their interest in certain artworks

e the sports in which people either compete or watch

o food

e geographical regions

e children’s education and how children are expected to develop

e socioeconomic status

e the creation and promulgation of laws and the punishment for disobeying the law
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Multiculturalism refers to the way in which we live and the options we have to live the way we
choose to do. Thus, culture is a ‘natural’ product of the social world in which we grow up
(Giugni 2008:7). People tend to believe in their own culture and are often passionate about their
beliefs. The fact that they often believe that the way in which they do things is the only way in
which things should happen is often the cause of conflict between different cultural groups
(Giugni 2008:7) and this threaten social justice. Derman-Sparks and Edwards (2010:8) maintain
that it is often difficult to bring different cultures together and to establish an anti-bias system of
education in which all cultures are equally important. The best way in which to implement
multiculturalism is to create a new community of learners in the classroom with the learners
building a cultural character that include every culture present in the classroom in order to

consider and bring about social justice.

2.3.4 Human rights and the young learner

Human rights are one of the pillars on which social justice depends. It is essential that learners
feel comfortable with themselves and with their own situations. They must also feel safe in their
environment and loved by the people around them while their basic needs must be met. If the
learners’ basic needs are met and their lives are stable, they will be able to reach out to other
learners and even to the community. In addition, if learners are treated with respect they will
also treat others with respect. An understanding of human rights will enable learners to form
their own perceptions and understanding of social justice — the foundation on which a democracy
is build. The foundation of equity lies in the principles of non-discrimination and is another
pillar of social justice and thus related to human rights. It is stated by the Human Rights
Commission (2011:12) that the people of different cultures must respect each other and not
discriminate against anyone on the basis of race, colour, sex, language, religion, political
opinion, nationality, ethnic or social origin, property, disability, birth or status (Human Rights
Commission 2011:12). The act of non-discrimination is associated with a long list of all the
aspects in terms of which people can be discriminated against.

The following human rights are mentioned in the South African Constitution (Republic of South
Africa 2006). The Constitution states that everyone is free and equal. It also protects the child’s
physical being so that nobody may treat the child as a slave and no one can hurt the child for any
reason. The child is also protected by the law and may make use of the law to ensure their
protection. In addition, the Constitution stipulates that there must be freedom of religion. The
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basic needs of a child, including housing, medical care, food and basic education, must be met.

Thus, the Constitution provides for all the basic needs of the child so that the child may have an

equal chance in society.

Every child has the right to preserve his or her identity, including his or her nationality, name
and family (Human Rights Commission 2011:50). In the past many South African citizens did
not register their children at birth. However, there has been good progress in the realisation of
the right of children to an identity with a 60% growth in child registrations at birth (Human
Rights Commission 2010:7). According to Abrahams and Matthews (2011:100), it is also
important for a child to establish a cultural identity so that he/she can relate to a group of people.

To live as a citizen each child has certain human rights to which he/she is entitled, with these
rights protecting people throughout their lives so that they may live happy and peaceful lives,
even as children (Youth for Human Rights 2003:2). In addition, the Human Rights Commission
(2011:28) states that section 27(1) of the South African Constitution holds that everyone has the
right to safe drinking water and sanitation. Environmental pollution is often a cause of the
pollution in the rivers of the country with this pollution infecting the entire environment.
According to Trumper (2010:218), children should be concerned about environmental issues as
part of their attitude to their environment. Thus, if children want to address such issues in order
to create a better future this would manifest in a real concern about the environment. The subject
of litter came up in every focus group interview | conducted with the learners. The issue of
littering is also included in the curriculum of the Foundation Phase where it states that children
are to learn to keep their environment clean by using bins. It further states that learners should
practise personal hygiene and take care of themselves by cleaning their rooms, making their beds
and creating a clean and safe place in which to live (Department of Basic Education 2011). The
importance of clean water is also one of the aspects that merit attention with the focus on how to
save water and when water is either safe or unsafe to drink. It is important that children are

aware of their human rights in order for the child to build up an own identity.

Every child has the right to medicine and medical help (Youth for Human Rights 2003:16). This
right involves the right to basic health care in order to ensure that a child receives medical
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attention when it is necessary (Human Rights Commission 2011:30). The right to health is
included in section 28 of the South African Constitution, where it is stated that every child must
be protected from exploitative labour or any services that are inappropriate to a child’s age and
that would place the child’s wellbeing at risk. This includes the child’s physical, mental or
spiritual health (Human Rights Commission 2010:58). According to both the Human Rights
Commission (2011:20) and section 26(1) of the South Africa Constitution, all children have the
right to nutrition, clothing and housing. However, despite these basic human rights, the statistics
reveal that there is a significant number of children in South Africa who live in informal
settlements or traditional housing with parents who either earn little or no income and, thus, are

not able to provide for their children (Human Rights Commission 2011:26).

Sorin (2005:13) maintains that it is important that children “see” what happens in the world
around them. Thus, adults must not metaphorically “cover their eyes” in order to protect them
from the images of violence, death or crimes in the media. Parents may even prevent their
children from being exposed to fairy tales featuring monsters and witches. These things will not
cause fear or anxiety but may prepare them for the real world of good and bad. Sorin (2005:13—
14) further states that children should participate in the world by watching from a safe distance
while they make sense of the world around them. Here it would be the adult’s responsibility to

guide them in opening the door to the real world.

The Human Rights Commission (2010:54) emphasises that, according to section 28(1) of the
South African Constitution, every child has the right to be protected against maltreatment,
neglect, abuse or degradation. It is further the right of all children to be protected from any kind
of violence or injury while they are in the care of their legal guardian(s), parent(s) or the
person(s) taking care of them (Human Rights Commission 2011:54). Approximately 7 million
children under the age of 18 live in the poorest 20% of households in South Africa (Human
Rights Commission 2010:3).

According to Maslow’s hierarchy of needs, everybody wants to feel safe. Once all the
physiological needs have been satisfied the next level of needs involves feeling safe. Although,
in the main, adults have little awareness of their security needs except in times of emergency,

children often shows signs of insecurity and the need to be safe (Jerome 2013:42). The
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Children’s Act, 2005, as amended by the Children’s Amendment Act No. 41 of 2007, provides

for the basic needs of children without parents, stating also that all children are entitled to foster

care and secure care facilities as well as adoption programmes (Abrahams & Matthews 2011:35).

Children are often the victims of domestic violence in South Africa. According to Lansdown
(2001:4), parents often hit their children in order to impose effective discipline. However, instead
of this being a good lesson, such physical punishment often constitutes child abuse. It is also the
right of the child to be protected from all forms of violence. It is important to note that a large
proportion of crime is committed against children younger than the age of fifteen years old
(Abrahams & Matthews 2011:43). Child abuse is not the only concern regarding children in
South Africa, as South African children are also often neglected or psychologically abused.
Children are vulnerable and easy targets and are often the victims of sexual exploitation, drug
abuse or unstable family issues which render them even more vulnerable and neglected than
would otherwise have been the case. If children are neglected and allowed to do as they please,
they may easily become the victims of accidents such as accidental poisoning or drowning
(Abrahams & Matthews 2011:48).

Every child has the right to education (Human Rights Commission 2011). According to
Maslow’s hierarchy of needs, education belongs to the highest level of needs at which a person
wishes to build him/herself up in order to attain a certain level of expertise (Jerome 2013:42).
The right to basic education starts with the development of a child’s personality, talents and
mental and physical abilities. Thus, education starts at home at the birth of the child and
continues throughout the child’s life (Human Rights Commission 2010:40). After preschool
development the young child has the right to formal education in order to acquire equal
opportunities. The South African Constitution Section 29(1) states that everyone has the right to
basic education, including adult education. It is the duty of the state to make such education both

available and accessible (Human Rights Commission 2011:42)

2.3.5 Equity and the young learner

The South Africa Constitution (Republic of South Africa 2006) states that everyone is equal

before the law and everyone has an equal right to be protected by the law. The Constitution
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further states that equality means that every citizen is entitled to enjoy the full and equal rights of
freedom. No one may unfairly discriminate either directly or indirectly against anyone on one or
more grounds. The Constitution cites the following grounds: race, gender, sex, pregnancy,
marital status, ethnic or social origin, colour, sexual orientation, age, disability, region,
conscience, belief, culture, language or birth. Therefore, equity equality and human rights are

directly related.

With regard to the concepts of children’s rights, equity and discrimination as set out in the
Constitution of South Africa (Republic of South Africa 2006), | therefore decided to investigate
social justice according to the provisions of the Constitution. Equality includes the right of
freedom and involves promoting equality and implementing measures that protect or advance the
learner to become a good adult. Discrimination is a feature of our daily lives with people
discriminating unfairly against other citizens on one or more grounds and therefore hinders
social justice. Equal treatment is one of the pillars on which social justice is built. By
understanding the concept of equal treatment it may enable learners to also learn to understand

social justice.

2.4 Theoretical framework

The theories used in the study included Dewey’s (1903) theory of democracy in education and
Smith’s (1998) theory of understanding children’s development. Each of these theories
contributed to the study in a unique way. Smith (1998) believed that every learner must have a
voice in South Africa. | am of the opinion that it would be valuable for teachers, parents and the

community to know how learners think and how they would do things differently.

| used two theories in the study as they are related to social justice and the young learner. This

theories are:

e Dewey’s (1903) theory which relates to policy and practice of educating children and
states that children must learn through experience.

e Smith’s (1998) theory states that children should have their own voice.
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Thus, both Smith’s and Dewey’s theories guided the study. | agree that it is essential that
learners think for themselves, make critical decisions about what would be the best for them and
for the country. Ialso agree with Smith’s (1998) theory that children’s voices should be heard. |
intended to encourage their thinking critically on social justice. In addition, they had to know
that their voices would be heard and that they should not hold back if they had ideas that they
wanted to share with others. The learners had to answer questions about social justice and it
was, thus, vital that they realised that their voices counted and that they could make an important

contribution to the country.

John Dewey was one of the most significant American philosophers of all time. He lived from
1819 to 1959. He is often called the reformer of education (Westbrook 1999:1). Dewey
formulated a philosophy that aimed at the unity of theory and practice. His theories were based
on the maxim that democracy is freedom and he devoted his life to constructing theories and
integrating them with practice. While he was developing his theories there was a need for
philosophy to be applied in basic educational problems. As Dewey (1896) watched his own
children grow up, he realised that there were no differences in the dynamics of the experiences of
children and adults. He realised that both adults and children were active beings who confront
problematic situations that may arise and that both adults and children solve problems through
thinking. Dewey (1903) devised a theory known as democracy in education and in terms of
which he tried to work with teachers so that they would teach the learners to learn through
experience. This way of learning helps learners to start to think for themselves and form their

own identities.

The main principles of Dewey’s theories involve an active learning process that includes the
learners as well as the teacher (Westbrook 1999:3). According to Dewey, the classroom is only a
place where teachers and learners come together and learning starts at home with the own
interests and ideas of the learner. This theory was very unpopular in practice because the school
environment was curriculum-centred and there was no space for explorative education
(Westbrook 1999:3). The system in the schools was based on the principle that the teacher
provides the information and the children merely receive and accept this information. For
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centuries traditionalists had defended this teach and receive approach in teaching, maintaining
that child-centred approaches would result in chaos (Westbrook 1999:3). Although only a few
people supported his ideas, Dewey continued to conduct research and stated that effective
education requires that a teacher guide the learner toward the learner’s understandings of certain

concepts such as social justice.

The core concept of Dewey’s (1903) theory is that learners learn through experience in order to
produce their own opinion. Although much has changed since Dewey and many learning
institutions now promote critical thinking and hands-on activities, this hands-on activities are
still a critical aspect that merits further attention. In the main, learners tend not to think for
themselves and they still look to adults for answers. However, it is my understanding that adults
should give only guidance instead of the answers and this would enable learners to start to think
for themselves and make decisions about what is important to them. When they are able to think
for themselves, learners construct their understandings and will eventually also be able to make

decisions that will affect their lives and the country positively.

Smith (1998:68), another philosopher in education, believed that it is imperative that a child have
their own voice in the family, especially if the child is separated from their parents. However,
this may also apply to a school situation where the teacher takes the place of the parents. Smith’s
interest in children’s own identities was originally inspired by children’s perspectives of social
justice, as children do not only make decisions for themselves but also in their own families.
Children eventually become adult citizens and, thus, they must also consider what is best for
their country and one day be the leaders of South Africa. They must therefore be capable of
becoming involved in aspects such as social justice which relate to political matters. Smith
(1998:68) further states that it is incumbent on researchers to attempt to understand the way in
which children perceive the world by investigating the perceptions of learners by asking them
political questions. Such studies would contribute to the establishment of a socio-cultural and
ecological approach to the future of the country. Such an approach would be an inspiration for
teachers, researchers, parents and other professionals who work with learners (Smith 1998:68).

The key principle of Smith’s (1998:71) theory is that it is essential to listen to the voices of
learners. Learners must be regarded as child citizens who are able to contribute to society and
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not as incomplete human beings with little knowledge of the world around them. Smith

(1998:74) furthermore argues that we must listen to young learners because what they say is
important. Smith (1998:74) adds that learners are in danger of growing up without having had
the opportunity to reflect in the choices they have to make in life because most of these choices
would have been made for them. Thus, learners must be given the chance to prove themselves to

the world by expressing their opinions.

It is important to explore and understand the learners’ perspectives of learning and
understanding, relationships and new experiences (James & Prout 1990; Jenks 1996; Mayall
1994). Moss and Petrie (1997) describe the theory of children’s spaces to expand the focus on
the development of societies in order to develop a better future. My understandings is that it is
vital that we give the learners a fair chance to make their own decisions, independent of what the

media, their parents and society think is best for them.

2.5 Conclusion

This chapter discussed the methods that other counties use in order to create a social and just
society. The chapter also discussed perceptions of the way in which South Africa implements
social justice. It is important to investigate how other countries develop programmes for social
justice so that South Africa may benefit from their ideas and implementation programmes.
Social justice is a concept that arises out of the desire to change the world in such a way so as to

ensure equality for the diversity of people living together in the county.

Chapter 3 describes the methods the study used in order to examine the perceptions and
understandings of social justice of young children in South Africa. The discussion focuses on

the research design, research methods and data collection strategies.
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CHAPTER 3

RESEARCH DESIGN AND METHODOLOGY:

Participatory research for data gathering

3.1 Introduction

The purpose of this chapter is to explain the research design and the methods used in the research
project. Hancock et al. (2009:4) describe research as an attempt to understand the world around
us, with the researcher adopting a systematic approach to acquiring knowledge about various
aspects in life. According to Hancock et al. (2009:4) and Davis, Gallardo and Lachlan (2010:2),
the researcher aims to explain human behaviour by studying human beings and, thus, to broaden
the understanding of human behaviour in the social world. With this research project | studied
Grade 3 learners to understand their perceptions and understandings of social justice in a

democratic South Africa.

The chapter starts by explaining the paradigmatic considerations of the study, introducing it
within the interpretive paradigm and confirming that the research project was a case stud