
 375 

REFERENCES 

Advisory panel on language policy.  2000.  Language policy and plan for South Africa.  

Presented to Minister of Arts, Culture, Science and Technology, 6 November 2000. 

Advisory Panel on Language Policy, 2000.  

Alexander, N.  1995.  Multilingualism for empowerment. In K. Heugh, A. Siegrühn & P. 

Plüddeman (eds.), Multilingual education for South Africa (pp 37-41).  Johannesburg: 

Heinemann. 

American Psychological Association.  2002.  Ethical principles of psychologists and code of 

conduct.  Available on www.apa.org/ethics/code2002.html.  Accessed 9
th

 June 2005. 

American Speech-Language-Hearing Association [ASHA].  1990.  Let’s talk: Pragmatics, 

socially speaking.  Asha 32(1): 56. American Speech-Language-Hearing Association 

[ASHA], 1990) 

American Speech-Language-Hearing Association [ASHA].  1991.  Prevention of 

communication disorders tutorial.  Asha 33 (6): 15-41. 

American Speech-Language-Hearing Association [ASHA].  2001.  SLI - what we know and 

why it matters.  Available on Http://www.asha.org/about/publications/leader-

online/archives/2001/.  Accessed on 5
th

 October 2005. 

American Speech-Language-Hearing Association [ASHA].  2005.  Annual ASHA Convention 

2005 – Using evidence to support clinical practice (November 2005).  Available on 

www.asha.org.  Accessed 8
th

 June 2005.   

Apel, K.  2001.  Developing evidence-based practices and research collaborations in school 

settings.  Language, speech, and hearing services in schools 32: 149-152. 

Apel, K., S. Brown, L. Calvert, P. Paul, & R.N. Throneburg.  2002.  Successful collaborations: 

clinicians-researchers.  The ASHA Leader March 5, 2002:6-7, 18.   

August, D. & K. Hakuta (eds.).  1998.  Educating language-minority children.  Washington: 

National Academy Press.   

Avrutin, S.  1999.  Development of the syntax-discourse interface.  Dordrecht: Kluwer 

Academic Publishers.  

Avrutin, S., M. Haverkort & A. van Hout.  2001.  Language acquisition and language 

breakdown.  Brain and language 77(3): 269-273. 

Baker, C.  1988.  In Heugh, K. 2002b. The case against bilingual and multilingual education in 

South Africa: Laying bare the myths.  Perspectives in education 20(1): 171-196. 

Baker, C.  1993.  Foundations of bilingual education and bilingualism.  Clevedon, Avon: 

Multilingual Matters. 

Balason, D.V. & C.A. Dollaghan.  2002.  Grammatical morpheme production in 4-year-old 

children.  Journal of speech, language, and hearing research 45: 961-969. 

Barkhuizen, G.P.  1993.  Introducing language across the curriculum into the English 

multilingual setting.  SAALT Journal for language teaching 27(4): 269-277. 

Bastiaanse, R. & G. Bol.  2001.  Verb inflection and verb diversity in three populations: 

agrammatic speakers, normally developing children, and children with specific language 

impairment (SLI).  Brain and language 77(3): 274-282. 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 376 

Bedore, L. & L. Leonard.  1998.  Specific language impairment and grammatical morphology: a 

discriminant function analysis.  Journal of speech, language, and hearing research 41: 

1185-1192. 

Berninger, V.W., R.D. Abbott, K. Vermeulen, S. Ogier, R. Brooksher, D. Zook & Z. Lemos.  

2002.  Comparison of faster and slower responders to early intervention in reading: 

Differentiating features of their language profiles.  Learning disability quarterly 25(1): 

59-76. 

Beverly, B.L. & H. Goodnoh.  2004.  Assessing grammatical morpheme production using 

elicited sampling.  Available on 

www.speechpathology.com/articles/arc_disp.asp?id=225.  Accessed 27
th

 September 

2005. 

Bishop, D.V.M. & C. Adams.  1992.  Comprehension problems in children with SLI: literal and 

inferential meaning.  Journal of speech and hearing research 35(1): 119-129. 

Bishop, D.V.M. & L.B. Leonard (eds.).  2000.  Speech and language impairments in children: 

causes, characteristics, intervention and outcome.  Howe: Psychology Press.  

Bishop, D.V.M., P. Bright, C. James, S.J. Bishop & H.K.J. Van der Lely.  2000.  Grammatical 

SLI: a distinct subtype of developmental language impairment?  Applied 

psycholinguistics 21(2): 159-181. 

Bland-Stewart, L. & S. M. Fitzgerald.  2001.  Use of Brown’s 14 grammatical morphemes by 

bilingual Hispanic preschoolers: a pilot study.  Communication disorders quarterly 

22(4): 171-186. 

Blank, M., S.A. Rose & L.J. Berlin.  1978.  Preschool language assessment instrument: the 

language of learning in practice.  Orlando: Grune & Stratton, Inc.   

Bloom, L.  1988.  What is language?  In M. Lahey (ed.), Language disorders and language 

development (pp 1 - 19).  New York: MacMillan. 

Bloom, L. & M. Lahey.  1978.  Language development and language disorders.  New York: 

John Wiley & Sons.  

Bosman, N. & E. Van der Merwe.  2000.  South Africa’s culture of non-learning – a by-product 

of non-mother tongue education?  SAALT Journal for language teaching 34(3): 221-

228. 

Bothe, A.K.  2004.  Evidence-based treatment of stuttering – empirical bases and clinical 

applications.  Mahwah, NJ: Lawrence Ehrlbaum Associates. 

Bothma, E.  2000.  Education support personnel, Gauteng Department of Education.  Personal 

communication. 

Bountress, M.G., N.G. Bountress & S.W. Tonelson.  1988.  The influence of racial 

experimenter effects upon mean length of utterance.  Clinical linguistics and phonetics 

2(1): 47-53. 

Brandel, D.  1992.  Clinical forum: Implementing collaborative consultation – Collaboration: 

full steam ahead with no prior experience!  Language, speech, and hearing services in 

schools 23: 369-370. 

Brown, R.  1973.  A first language: The early stages.  Cambridge: Harvard University Press. 

Brown, S. & S. Attardo.  2005.  Understanding language structure, interaction, and variation.  

Michigan: The University of Michigan Press. 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 377 

Butler, F.A. & R. Stevens.  1997.  Oral language assessment in the classroom.  Theory into 

practice 36(4): 214-220. 

Calitz, E.  1993.  Onderrigtaal in die multikulturele preprimêre skool – ’n didaktiese 

perspektief.  South African journal of education 13(3): 107-109. 

Capute, A.J., F.B. Palmer & B.K. Shapiro.  1987.  Using language to track development.  

Patient care November: 60-71.  

Carey, S.  1993.  Implications from transitional bilingual and immersion programmes for 

transitional ESL programmes in a post apartheid South Africa.  Southern African 

journal of applied language studies 2(1): 27-37. 

Carrow-Woolfolk, E.  1985.  Test of auditory comprehension of language – revised.  Austin: 

Pro-Ed. 

Catts, H.W.  1993.  The relationship between speech-language impairments and reading 

disabilities.  Journal of speech and hearing research 36(4): 948-958. 

Catts, H.W.  1997.  The early identification of language-based reading disabilities.  Language, 

speech, and hearing services in schools 28(1): 86-89. 

Catts, H.W., M.E. Fey, X. Zhang & J.B. Tomblin.  2001.  Estimating the risk of future reading 

difficulties in kindergarten children: a research-based model and its clinical 

implementation.  Language, speech, and hearing services in schools 32(1): 38-50. 

Census in Brief, 1998 [Online].  Available on  http://www.css.gov.za/censuspr/Population.htm.  

Accessed April 2002. 

Clark, R.  1974.  Performing without competence.  Journal of child language 1: 1–10. 

Committee on Language, American Speech-Language-Hearing Association.  1983.  A 

definition of language.  Asha 25(6): 44. 

Committee on Teacher Education Policy (COTEP).  1995.  Norms and standards and 

government structures for teacher education.  Pretoria: COTEP. 

Conti-Ramsden, G. & A. Crutchley.  1997.  The extent to which psychometric tests differentiate 

subgroups of children with SLI.  Journal of speech, language and hearing research 

40(4): 765-778. 

Conti-Ramsden, G. & K. Windfuhr.  2002.  Productivity with word order and morphology: a 

comparative look at children with SLI and children with normal language abilities.  

International journal of language and communication disorders 37(1): 17-30. 

Conti-Ramsden, G. & M. Jones.  1997.  Verb use in specific language impairment.  Journal of 

speech, language and hearing research 40 (6): 1298 – 1314.  Accessed through 

database:  Academic search premier.  Date of access: 3
rd

 April 2003. 

Conti-Ramsden, G., N. Botting, Z. Simkin & E. Knox.  2001.  Follow-up of children attending 

infant language units: outcomes at 11 years of age.  International journal of language 

and communication disorders 36(2): 207-219. 

Conti-Ramsden, G.L.  2002.  Children’s grammatical categories of verb and noun: a 

comparative look at children with specific language impairment (SLI) and normal 

language (NL).  International journal of language and communication disorders 37(3): 

253-272. 

Craig, H.K. & J.A. Washington.  2000.  An assessment battery for identifying language 

impairments in African American children.  Journal of speech, language, and hearing 

research  43: 366-379. 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 378 

Craig, H.K., C.M. Connor & J.A. Washington.  2003.  Early positive predictors of later reading 

comprehension for African American students: a preliminary investigation.  Language, 

speech, and hearing services in schools 34(1): 31-43. 

Creaghead, N.A.  1984.  Strategies for evaluating and targeting pragmatic behaviors in young 

children.  Seminars in speech and language 5(3): 241-252. 

Cresswell, J.W.  1994.  Research design: qualitative and quantitative approaches.  Thousand 

Oaks: Sage. 

Cresswell, J.W.  1998.  Qualitative inquiry and research design: choosing among five 

traditions.  Thousand Oaks: Sage. 

Crutchley, A.  1999.  Bilingual children with SLI attending language units: getting the bigger 

picture.  Child language teaching and therapy 15: 201-217. 

Crutchley, A., N. Botting & G. Conti-Ramsden.  1997.  Bilingualism and specific language 

impairment in children attending language units.  European Journal of Disorders of 

Communication 32: 267-276. 

Crystal, D.  1979.  Working with LARSP.  London: Edward Arnold. 

Crystal, D.  1981.  Clinical linguistics.  London: Edward Arnold.  

Crystal, D.  1982.  Profiling linguistic disability.  London: Edward Arnold.  

Crystal, D.  1987. Child language, learning and linguistics (2
nd

 edition).  London: Edward 

Arnold. 

Crystal, D., M. Garman & P. Fletcher.  1989.  Grammatical analysis of language disability (2
nd

 

edition).  London: Cole & Whurr.   

Cummins, J.  1984. In Heugh, K. 2002b. The case against bilingual and multilingual education 

in South Africa: Laying bare the myths.  Perspectives in education 20(1): 171-196. 

Dale, N.  1996.  Working with families of children with special needs. – partnership and 

practice.  London: Routledge. 

Damico, J.S.  1988.  The lack of efficacy in language therapy: a case study.  Language, speech, 

and hearing services in schools19: 51-66. 

Damico, J.S.  1991a.  Clinical discourse analysis: a functional language assessment technique.  

In C.S. Simon (ed.), Communication skills and classroom success: assessment and 

therapy methodologies for language and learning disabled students (pp. 125-150).  Eau 

Claire, WI: Thinking Publications. 

Damico, J.S.  1991b.  Descriptive assessment of communicative ability in LEP students.  In 

E.V. Hamayan & J.S. Damico (eds.), Limiting bias in the assessment of bilingual 

students (pp. 157-218).  Austin: Pro-Ed. 

Damico, J.S.  1993.  Language assessment in adolescents: addressing critical issues.  Language, 

speech, and hearing services in schools 24: 29-35. 

Damico, J.S., J.W. Oller & M.E. Storey.  1983.  The diagnosis of language disorders in 

bilingual children: surface-oriented and pragmatic criteria.  Journal of speech and 

hearing disorders 48: 385-394. Damico, Oller and Storey, 1983 

De Klerk, V.  2002a.  Language issues in our schools: Whose voice counts?  Part 1: The parents 

speak.  Perspectives in education 20(1): 1-14. 

De Klerk, V. 2002b.  Language issues in our schools: Whose voice counts?  Part 2: The 

teachers speak.  Perspectives in education 20(1): 15-27.  

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 379 

De Vaus, D.  2001.  Research design in social research.  London: Sage. 

De Vos, A.S. (ed.).  1998.  Research at grass roots: a primer for the caring professions.  

Pretoria: Van Schaik.   

De Vos, A.S., H. Strydom, C.B. Fouché & C.S.L. Delport.  2002.  Research at grass roots for 

the social sciences and human service professions.  Pretoria: Van Schaik. 

Denzin, N.K. & Y.S. Lincoln (eds.).  2000.  Handbook of qualitative research.  London: Sage.   

Department of Education.  1995.  White paper on education and training.  Pretoria: Department 

of Education. 

Department of Education.  1997a.  Language in education policy.  Government Gazette, 

17997(383).  Pretoria: Department of Education.  .  Also available on 

http://www.polity.org.za/html/govdocs/policy/edulangpolicy.html  

Department of Education.  1997b.  Quality education for all: overcoming barriers to learning 

and development.  Report of the National Commission on Special Needs. in Education 

and Training (NCSNET), National Committee on Education Support Services (NCESS).  

Pretoria: Department of Education.  

Department of Education.  2000.  Report of the working group on values in education.  

Available on http://education.pwv.gov.za/mainDocument.asp?src=dvie&xsrc=48.  

Accessed 24
th

 October 2005. 

Department of Education.  2001.  Education White Paper 6.  Special needs. education – 

building an inclusive education and training system.  Pretoria: Department of Education. 

Department of Education.  2002a.  Education White Paper 5.  Early childhood education.  

Available on 

http://education.pwv.gov.za/Legislation/White_Papers/ECD%20white%20paper%205.ht

m.  Accessed 24
th

 October 2005. 

Department of Education.  2002b.  Revised National Curriculum Statement Grades R-9 

(schools).  Languages – English – Second additional language.  Pretoria: Department of 

Education.   

Department of Education.  2002c.  Draft guidelines for the implementation of inclusive 

education (2
nd

 draft).  Pretoria: Department of Education. 

Department of Education.  2005.  Learning programme guidelines – Languages – Grade R to 

grade 9.  Available on http://www.education.gov.za/maindocument.asp  Accessed 29
th

 

October 2005. 

DeThorne, L.S. & R.V. Watkins.  2001.  Listeners’ perceptions of language use in children.  

Language, speech, and hearing services in schools 32: 142-148. 

Diedricks, T.G.  1997.  Onderwysers se belewenis van veeltaligheid in die graad een-klas.  

Unpublished M.Ed. (Educational Psychology) Dissertation.  Johannesburg: Rand 

Afrikaans University. 

Dixon, R.M.W.  1991.  A new approach to English grammar on semantic principles.  Oxford: 

Oxford University Press. 

Dore, J.  1986.  The development of conversational competence.  In R.L. Schiefelbusch (ed.), 

Language competence: Assessment and intervention (pp. 3-60).  San Diego: College-

Hill. 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 380 

Du Plessis, S.  1998.  Spanfunksionering in ‘n pre-primêre program vir kommunikasie-

gestremde kleuters.  Unpublished M Communication Pathology dissertation.  Pretoria: 

University of Pretoria. 

Du Plessis, S. & E. Naudé.  2003.  The needs. of teachers in pre-school centres with regard to 

multilingual learners.  South African journal of education 23(2): 122-129. 

Du Plessis, S., R. Hugo & M. Soer.  2000.  Spanfunksionering in ‘n preprimêre program vir 

leerders met spesiale opvoedkundige behoeftes.  South African Journal of Education 

20(4): 319-327. 

Duchan, J.F.  2000.  Preface: Assessing children’s language: present, past and future.  Seminars 

in speech and language 21(3); 189-192. 

Ehlers, R.  2005.   Department of Statistics, University of Pretoria.  Personal communication.   

Ehren, B.J.  2000.  Maintaining a therapeutic focus and sharing responsibility for student 

success: keys to in-classroom speech-language services.  Language, speech, and hearing 

services in schools 31: 219-229. 

Ehren, B.J. & T.C. Ehren.  2001.  New or expanded literacy roles for speech-language 

pathologists: making it happen in the schools.  Seminars in speech and language 22(3): 

233-241. 

Evans, J.  1996.  Plotting the complexities of language sample analysis: linear and non-linear 

dynamical models of assessment.  In Cole, K., P. Dale, & D. Thal (eds.), Assessment of 

communication and language (pp. 257-280).  Baltimore: Paul H. Brookes. Evans, 1996 

Evans, J.L & J. Miller.  1999.  Language sample analysis in the 21
st
 century.  Seminars in 

speech and language 20(2): 101–116. Evans & Miller, 1999 

Fante, C.S.M.  2000.  Multicultural education in the new millennium: educators as change 

agents.  Education practice 4: 35-41. 

Ferguson, M.L.  1992.  Clinical forum: implementing collaborative consultation – the transition 

to collaborative teaching.  Language, speech, and hearing services in schools 23: 371-

372. 

Fey, M.E., H.W. Catts & L.S. Larrivee.  1995.  Preparing preschoolers for the academic and 

social challenges of school.  In M.E. Fey, J. Windsor & S.F. Warren (eds.), Language 

intervention: preschool through the elementary years (pp 3-38).  Baltimore: Paul H. 

Brookes. 

Fink, A.  1995.  How to sample in surveys.  Thousand Oaks: SAGE Publications. 

Foster-Cohen, S.H.  1999.  An introduction to child language development.  London and New 

York: Longman. 

Fouché, S. & E. Naudé.  1999.  Die kommunikasiepatoloog en individuele 

diensplanontwikkeling in Suid-Afrika. Clinica: applications in clinical practice of 

communication pathology.  Monograph 4: 11-20.  University of Pretoria. 

Fowler, F.J.  1984.  Survey research methods.  Beverley Hills: SAGE Publications. 

Friel-Patti, S., K. DesBarres & L. Thibodeaux.  2001.  Case studies of children using Fast 

ForWord.  American journal of speech-language pathology 10(3): 203-216. 

Furey, J.E & R.V. Watkins.  2002.  Accuracy of online language sampling: a focus on verbs.  

American journal of speech-language pathology 11: 434-439.   

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 381 

Gauthier, S.V. & C.L. Madison.  1998.  Kindergarten language screening test.  Austin: Pro-Ed. 

Gauthier and Madison 

Gazella J.& I.J. Stockman. 2003.  Children’s story retelling under different modality and task 

conditions: implications for standardizing language sampling procedures.  American 

journal of speech-language pathology 12:61-72. 

Gernsbacher, M.A. (ed.).  1994.  Handbook of psycholinguistics.  San Diego: Academic Press. 

Gillis, S. & A. De Houwer (eds.).  1998.  The acquisition of Dutch.  Amsterdam: John 

Benjamins Publishing Company.   

Gomby, D.S., M.B. Larner, C.S. Stevenson, E.M. Lewit & R.E. Behrman.  1995.  Long-term 

outcomes of early childhood programs: analysis and recommendations.  The future of 

children 5(3): 6-24. 

Goorhuis, S.M. & A.M. Schaerlaekens.  2000.  Handboek taalontwikkeling, taalpathologie en 

taaltherapie bij Nederlandssprekende kinderen.  Leusden: De Tijdstroom. 

Grela, B.C. & L.B. Leonard.  2000.  The influence of argument-structure complexity on the use 

of auxiliary verbs by children with SLI.  Journal of speech, language, and hearing 

research 43: 1115 – 1125. 

Grimes, B (ed.).  1996.  Ethnologue (13th edition).  Available on 

http://www.christusrex.org/www1/pater/ethno/Sout.html.  Accessed 30th April 2004. 

Grodzinsky, Y. & T. Reinhart.  1993.  The innateness of binding and the development of 

coreference.  Linguistic inquiry 24: 69-103. 

Grosjean, F.  1982.  Life with two languages.  Cambridge: Harvard University Press. 

Hadley, A., A. Simmerman, M. Long & M. Luna.  2000.  Facilitating language development for 

inner-city children: experimental evaluation of a collaborative, classroom-based 

intervention.  Language, speech, and hearing services in schools 31: 280-295. Hadley, 

Simmerman, Long, and Luna, 2000 

Halliday, M.K.  1978.  Language as social semiotic: the social interpretation of language and 

meaning.  London: Edward Arnold. 

Hamayan, E. & J. Damico.  1991.  Developing and using a second language.  In E. Hamayan & 

J. Damico (eds.), Limiting bias in the assessment of bilingual students (pp. 40-75).  

Austin: Pro-Ed. 

Hammer, C.S.  1998.  Toward a “thick description” of families: using ethnography to overcome 

the obstacles to providing family-centered early intervention services.  American journal 

of speech-language pathology 7 (1): 5-22. 

Hargett, G.R.  1998.  Assessment in ESL and bilingual education: a hot topics paper.  

Northwest regional educational laboratory’s comprehensive center, region X.  Available 

on www.nwrel.org/msec/just_good/8/resources.html  Accessed 4
th

 September 2002. 

Health Professions Council of South Africa [HPCSA].  2005a.  Recognising the importance of 

research.  HPCSA Bulletin October 2005: 9. 

Health Professions Council of South Africa [HPCSA].  2005b.  Competency profiles and 

minimum requirements for new graduates in speech-language therapy or audiology.  

Shout – Newsletter of the Professional Board for Speech-language and Hearing 

Professions August 2005: 9- 12. 

Heath, S.B.  1986.  Taking a cross-cultural look at narratives.  Topics in language disorders 

7(1): 84-94. 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 382 

Herbert, M.  2003.  Typical and atypical development from conception to adolescence.  Oxford: 

BPS Blackwell. 

Heugh, K.  2001.  The case against bilingual and multilingual education in South Africa.  

PRAESA occasional papers.  Cape Town: PRAESA, University of Cape Town. 

Heugh, K.  2002a.  Editorial.  Perspectives in education 20 (1): vii-x.  

Heugh, K.  2002b.  The case against bilingual and multilingual education in South Africa: 

laying bare the myths.  Perspectives in education 20(1): 171-196. Heugh, 2002a and b 

Heugh, K.  2005.  Language support and development.  Available on 

http://www.heinemann.co.za/Schools/Teaching Tips/Langplan.asp.  Accessed 14
th

 May 

2005. 

Hewitt, L.E.  2000.  Assessing communicative intents: A situated pragmatics approach.  

Seminars in speech and language 21(3): 257-266. 

Hoff, E.  2005.  Language development (3
rd

 edition).  Belmont: Wadsworth (a division of 

Thomson Learning).   

Hugo, R.  1998.  Communication pathology: the way in Africa.  The South African journal of 

communication pathology 45: 3-9.. 

Hugo, R.  2004.  Kommunikasiepatologie as beroep in die Suid-Afrikaanse konteks.  Clinica: 

clinical practice of communication pathology Monograph 7:5-9. 

Hugo, R., S. du Plessis & M. Soer.  2000.  Spanfunksionering in ’n preprimêre program vir 

leerders met spesiale opvoedkundige behoeftes.  South African journal of education 

20(4): 319-327. 

Huizenga-Storm, M.G.  2001.  Personal communication (Speech-language therapist, The 

Hague, Netherlands). 

Huysamen, G.K.  1998.  Descriptive statistics for the social and behavioural sciences, 3
rd

 

revised edition.  Pretoria: J.L. van Schaik Academic. 

Jacobs, E.L.  2001.  The effects of adding dynamic assessment components to a computerized 

preschool language screening test.  Communication disorders quarterly 22(4): 217-226. 

Jacobs, E.L. & K.L. Coufal.  2001.  A computerized screening instrument of language 

learnability.  Communication disorders quarterly 22(2): 67-75. 

Johnston, J.R., J. Miller & P. Tallal.  2001.  Use of cognitive state predicates by language-

impaired children.  International journal of language and communication disorders. 

36(30): 349-370. 

Johnston, L.J., M.J. LaMontagne, P.M. Elgas & A.M. Bauer.  1998.  Early childhood 

education: blending theory, blending practice.  Baltimore, MD: Brookes. 

Jordaan, H.  1993.  Language intervention to facilitate the acquisition of English as second 

language by pre-school children.   Unpublished MA Speech-Language Pathology 

Dissertation.  Johannesburg: University of the Witwatersrand. 

Kamhi, A.G.  1999.  To use or not to use: factors that influence the selection of new treatment 

approaches.  Language, speech, and hearing services in schools 30(1): 92-98. 

Kamwangamalu, N.M.  1997.  English and transformation to multicultural education in the new 

South Africa.  SAALT Journal for language teaching 31(3): 243-252. 

Kamwangamalu, N.M.  1999.  Zulu peer-tutoring in a multiethnic English-only classroom.  

SAALT Journal for language teaching 33(1): 60-71.   

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 383 

Keshavarz, M.H.  2001.  Halliday’s communicative-functional model revisited: a case study.  

Communication disorders quarterly 24(4): 187-196. 

Kirk, S., J.J. McCarthy & W. Kirk.  1968.  Illinois test of psycholinguistic abilities.  Urbana, 

Ill.: University of Illinois Press. 

Klee, T.  1992.  Developmental and diagnostic characteristics of quantitative measures of 

children’s language production.  Topics in language disorders 12(2): 28-41. 

Klee, T., M. Schaffer, S. May, I. Membrino & K. Mougey.  1989.  A comparison of the age-

MLU relation in normal and specifically language-impaired preschool children.  Journal 

of speech and hearing disorders 54: 226-233. 

Klein, H.B. & N. Moses.  1999.  Intervention planning for children with communication 

disorders – a guide for clinical practicum and professional practice (2
nd

 edition).  

Boston: Allyn & Bacon. 

Koenig, L. & C. Biel.  1989.  A delivery system of comprehensive language services in a school 

district.  Language, speech,and hearing services in schools 20: 338-365. 

Krashen, S.D.  1996.  In Heugh, K. 2002b. The case against bilingual and multilingual 

education in South Africa: laying bare the myths.  Perspectives in education 20(1): 171-

196. 

Krashen, S.D. & T.D. Terrell.  1983.  The natural approach: language acquisition in the 

classroom.  Englewood Cliffs, NJ: Alemany Press. 

Kuder, S.J.  2003.  Teaching students with language and communication disabilities (2
nd

 

edition).  Boston: Pearson Education. 

Laing, S.P. & A. Kamhi.  2003.  Alternative assessment of language and literacy in culturally 

and linguistically diverse populations.  Language, speech, and hearing services in 

schools 34: 44-55. 

Lazaraton, A.  1995.  Qualitative research in applied linguistics: a progress report.  TESOL 

Quarterly 29(3): 455-472.  

Leadholm, B.J. & J.F. Miller.  1992.  Language sample analysis: the Wisconsin guide.  

Madison: Wisconsin Department of Public Instruction. 

Leedy, P.D. & J.E. Ormrod.  2004.  Practical research: planning and design (8
th

 edition).  

Upper Saddle River, New Jersey: Pearson Education.. 

Leonard, L.B.  1987.  Is specific language impairment a useful construct?  In S. Rosenberg 

(ed.), Advances in applied psycholinguistics: vol. 1.  Disorders of first language 

development (pp.1-39).  Cambridge: Cambridge University Press. 

Leonard, L.B.  1992.  Specific language impairment in three languages: some cross-linguistic 

evidence.  In Fletcher, P. & D. Hall (eds.), Specific speech and language disorders in 

children: correlates, characteristics and outcomes (pp 118-126)..  London: Whurr 

Publishers Limited.   

Leonard, L.B.  1994.  Phonological deficits in children with developmental language 

impairment.  McGill working papers in linguistics 10 (special issue). 

Leonard, L.B., C. Miller & E. Gerber.  1999.  Grammatical morphology and the lexicon in 

children with specific language impairment.   Journal of speech, language, and hearing 

research 42: 678-689. 

Leonard, L.B., P. Deevy, C.A. Miller, L. Rauf, M. Charest & R. Kurtz.  2003.  Surface forms 

and grammatical functions: past tense and passive participle use by children with 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 384 

specific language impairment.  Journal of speech, language and hearing research 46: 

43-55. 

Lind, A. & A. Johnston.  1990.  Adult literacy in the third world; a review of objectives and 

strategies.  Stockholm: Swedish International Development Authority (SIDA). 

Locke, A., J. Ginsborg & I. Peers.  2002.  Development and disadvantage: implications for the 

early years and beyond.  International journal of language and communication 

disorders 37(1): 3-15. 

Lockwood, S.  1994.  Early speech and language indicators for later learning problems: 

recognising a language organisation disorder.  Infants and young children 7: 43-52 

Luckett, K.  1993.  “National additive bilingualism”: towards the formulation of a language 

plan for South African schools.  Southern African journal of applied language studies 

2(1): 38-60. 

Lund, N.J.  2000.  Assessment of language structure: From syntax to event-based analysis.  

Seminars in speech and language 21(3): 267-274. 

Mafisa, L.  2001.  The role of the research unit of the Gauteng department of education in 

empowering educators as researchers.  Education practice 6: 35-40. 

Mantzicopoulos, P.  1997.  The relationship of family variables to Head Start children’s 

preacademic competence.  Early education and development 8(4): 357-375. 

Marchman, V.A. & E. Bates.  1994.  Continuity in lexical and morphological development: a 

test of the critical mass hypothesis.  Journal of child language 21: 339-365.  

Margalit, M. 1991.  Understanding loneliness among students with learning disabilities.  

Behaviour change 8(4): 167-173. 

Margalit, M., D. Mioduser, M. Al-Yagon & S. Neuberger.  1997.  Teachers’ and peers’ 

perceptions of children with learning disorders: consistency and change.  European 

journal of special needs education 12(3): 225-238. 

Marvin, C.A.  1987.  Consultation services: changing roles for SLP’s.  Journal of childhood 

communication disorders 11(1): 1-15. 

Mattes, J.L. & D.R. Omark.  1984.  Speech and language assessment for the bilingual 

handicapped.  San Diego, California: College-Hill Press, Inc.   

McCabe, A. & C. Peterson.  1984.  What makes a good story?  Journal of psycholinguistic 

research 13: 457-480.   

McCabe, A. & P.R. Rollins.  1994.  Assessment of preschool narrative skills: prerequisite for 

literacy.  American journal of speech-language pathology 4: 45-56. 

McCartney, E. & Van der Gaag, A.  1996.  How shall we be judged?  Speech and language 

therapists in educational settings.  Child language teaching and therapy 12(3): 314-327. 

McFadden, T.U.  1996.  Creating language impairments in typically achieving children: the 

pitfall for “normal” normative sampling.  Language, speech, and hearing services in 

schools 27: 3-9. 

McGregor, K.K.  2000.  The development and enhancement of narrative skills in a preschool 

classroom: towards a solution to clinician-client mismatch.  American journal of speech-

language pathology 9: 55-71. 

Miller, J.  1991.  Quantifying productive language disorders.  In J. Miller (ed.), Research on 

child language disorders: a decade of progress (pp. 211-220).  Austin: Pro-Ed. 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 385 

Miller, J. & R. Chapman.  1998.  SALT: Systematic analysis of language transcripts, Windows 

versions 1.0-5.0.  Madison, WI: Language Analysis Laboratory.  Waisman Center, 

University of Wisconsin. 

Minskoff, E.H., D.E. Wiseman & J.G. Minskoff.  1972.  The MWM program for developing 

language abilities.  Ridgefield, New Jersey: Education Performance Associates. 

Morris, M.  2002.  Mother tongue proficiency the bedrock of learning, say experts.  Pretoria 

News, 13 February: 6.    

Mouton, J.  2003.  How to succeed in your Master’s and Doctoral studies – a South African 

guide and resource book. Pretoria: Van Schaik Publishers.  

Müller, D.J., S.M. Munro & C. Code.  1981.  Language assessment for remediation.  London: 

Croom Helm. 

National Association for the Education of Young Children [NAEYC].  1996.  NAYEC position 

statement: responding to linguistic and cultural diversity – recommendations for 

effective early childhood education.  Young children January 1996: 4-12. 

National Joint Committee on Learning Disabilities.  1985.  Learning disabilities and the 

preschool child.  A position paper of the National Joint Committee on Learning 

Disabilities, February 10, 1985.  Baltimore, MD: The Orton Dyslexia Society. 

National Joint Committee on Learning Disabilities.  1991.  Learning disabilities: issues on 

definition (a position paper of the National Joint Committee on Learning Disabilities).  

Asha 33 (5): 18-20. 

Naudé, E. & E. Groenewald.  2005.  SWL 311: Multilingualism in Communication Pathology.  

Unpublished study guide, University of Pretoria.  

Naudé, E., L. Meyer, M. de Jongh & S. du Plessis.  2000.  The needs of multilingual pre-

schoolers and their teachers/caregivers with regard to the development of effective 

learning skills:  the first steps in a research programme.  Paper delivered at Symposium 

2000, Kwa Maritane, South Africa. 

Nelson, K.  1973.  Structure and strategy in learning to talk.  Monographs of he society for 

research in child development, 38 (1 and 2, Serial No. 149). 

Nelson, N.W.  1998.  Childhood language disorders in context: infancy through adolescence 

(2
nd

 edition).  Boston: Allyn & Bacon. 

Ngubane, B.  2002.  National Language Policy Framework.  Available on  

http://www.polity.org.za/pol/ssearch/content/html.  Accessed 30
th

 April 2004. 

Nieman, M.M.  1997.  Die implikasies van bevoegdheidsgebaseerde onderwysopleiding vir die 

opleiding van tweedetaalonderwysers.  Journal for language teaching 31(1): 98-113. 

Nunan, D.  1992.  Research methods in language learning.  Cambridge: University Press. 

Nxumalo, L.N.  1997.  Errors of pre-school children acquiring English as a second language.  

Report on a study project presented to the Department of Speech Pathology and 

Audiology, University of the Witwatersrand. 

O’Connor, J.  2003.  The needs of teachers at English-medium primary schools in the Cape 

metropolitan area working with learners with English as a second or other language.  

Report on a research project presented to the Division of Communication Sciences and 

Disorders, Faculty of Health Sciences, University of Cape Town.   

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 386 

Obler, L.K.  1989.  Exceptional second language learners.  In Gass, S., C. Madden, D. Preston 

& L. Selinker (eds.), Variation in second language acquisition volume II:  

psycholinguistic issues (pp 141-159).  Clevedon: Multilingual Matters Ltd. 

Owens, R.E.  1999.  Language disorders – a functional approach to assessment and 

intervention (3
rd

 edition).  Boston: Allyn & Bacon. 

Owens, R.E.  2001.  Language development: an introduction (5
th

 edition).  Boston: Allyn & 

Bacon.  

Owens, R.E.  2004.  Language disorders – a functional approach to assessment and 

intervention (4
th

 edition).  Boston: Pearson Education. 

Owino, F.R.  2002.  Conquering the conqueror.  The empowerment of the African languages 

casts a shadow over English in Africa.  Perspectives in education 20(1): 197-212. 

Painter, D.  2002.  What’s that got to do with language: perspectives on language and race in 

South Africa.  Researcher 1: 8. 

Pakendorf, C.  1998.  10-Punt plan vir die vertaling en kulturele aanpassing van toetsmateriaal 

binne die Suid-Afrikaanse konteks.  Clinica: clinical practice of communication 

pathology Monograph 3:1-10. 

Pakendorf, C. & E. Alant.  1997.  Culturally valid assessment tools: Northern Sotho translation 

of the Peabody Picture Vocabulary Test: Revised.  The South African journal of 

communication disorders 44: 3-12. 

Pan South African Language Board.  2000.  Language use and language interaction in South 

Africa: a national sociolinguistic survey.  Pretoria: Pan South African Language Board 

Pan, B.A.  1994.  Basic measures of child language.  In Sokolov, J.L. & C.E. Snow (eds.), 

Handbook of research in language development using CHILDES (pp 26-49).  Hillsdale, 

New Jersey: Lawrence Erlbaum Associates, Publishers. 

Paul, J.L. & R.J. Simeonsson.  1993.  Children with special needs. – family, culture and society 

(2
nd

 edition).  Fort Worth: Harcourt Brace Jovanovich College. 

Paul, R.  2000.  “Putting things in context”: literal and discourse approaches to comprehension 

assessment.  Seminars in speech and language 21(3): 247-256. 

Paulston, C.B.  1992.  Sociolinguistic perspectives on bilingual education.  Clevedon: 

Multilingual Matters. 

Peirce, B.N. & S.G.M. Ridge.  1997.  Multilingualism in Southern Africa.  Annual review of 

applied linguistics 17: 170-190.  

Peña, E., L.M. Bedore & C. Rappazzo.  2003.  Comparison of Spanish, English, and bilingual 

children’s performance across semantic tasks.  Language, speech and hearing services 

in schools 34(1): 5-16. 

Peters, A.M.  1983.  The units of language acquisition.  Cambridge: Cambridge University 

Press.  

Pickering, M., L. McAllister, P. Hagler, T.L. Whitehill, C. Penn, S.J. Robertson & V. 

McCready.  (1998).  External factors influencing the profession in six societies.  

American journal of speech-language pathology 7(4): 5-17. 

Pollecutt, W.  1997.  The ability of grade one teachers who have English as their first language 

to correctly identify a language disorder as opposed to a language difference or normal 

language development in grade one English second language pupils who have Zulu as 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 387 

their first language.  Report on a research project presented to the Department of Speech 

and Hearing Therapy, University of Durban-Westville. 

Probyn, M., S. Murray, L. Botha, P. Botya, M. Brooks & V. Westphal.  2002. Minding the gaps 

– an investigation into language policy and practice in four Eastern Cape districts.  

Perspectives in education 20(1): 29-46. 

Ratner, N.B.  2000.  Foreword.  Seminars in speech and language 21(3): 187-188. 

Restrepo, M.A. & S.W. Silverman.  2001.  Validity of the Spanish Preschool Language Scale-3 

for use with bilingual children.  American journal of speech-language pathology 

10:382-393. 

Rice, M. L., K. Wexler, J. Marquis, & S. Hershberger.  2000.  Acquisition of regular past tense 

by children with specific language impairment.  Journal of speech, language and 

hearing research 43: 1126 – 1145. 

Rice, M.L. & K. Wexler.  1996.  Towards tense as a clinical marker of specific language 

impairment in English-speaking children.  Journal of speech and hearing research 39: 

1239-1257. 

Rollins, P.R.  1994.  Language profiles of children with specific language impairment.  In 

Sokolov, J.L. & C.E. Snow (eds.), Handbook of research in language development 

using CHILDES (pp 373-407).  Hillsdale, New Jersey: Lawrence Erlbaum Associates. 

Rollins, P.R., A. McCabe, & L. Bliss.  2000.  Culturally sensitive assessment of narrative skills 

in children.  Seminars in speech and language 21(3): 223-234. 

Roseberry-McKibbin, C.  1994.  Assessment and intervention for children with limited English 

proficiency and language disorders.  American journal of speech-language pathology 

3(3): 77-88. 

Roseberry-McKibbin, C. & A. Brice.  2005.  Acquiring English as a second language – what’s 

“normal”, what’s not.  Available on www.asha.org/public/esl.htm.  Accessed 5
th

 June, 

2005. 

Rossetti, L.M.  1996.  Communication intervention: birth to three.  San Diego: Singular 

Publishing Group, Inc. 

Rossetti, L.M.  2001.  Communication intervention: birth to three (2
nd

 edition).  Canada: 

Singular Publishing Group, Inc. 

Roth, F.R. & B. Baden.  2001.  Investing in emergent literacy intervention: a key role for 

speech-language pathologists.  Seminars in speech and language 22(3): 163-173. Roth 

and Baden, 2001 

Sabbagh, M.A. & S.A. Gelman.  2000.  Buzzsaws and blueprints: what children need (or don’t 

need) to learn language.  Journal of child language 27: 715-726.  

Sachs, A.  1994.  Language rights in the new South African Constitution.  The English academy 

review 11: 105-131. 

Sadiki, M.  (2002).  Mother tongue, other tongue and another “tongue”.  Paper presented at the 

14
th

 International English Academy Conference: Mother tongue, other tongue?  Law, 

Learning and Literature.  Pretoria, April 2002. Sadiki, 2002 

Salzburg Seminar.  2002.  Session 400.  Trends and innovations in health professions education: 

building comprehensive and sustainable reforms.   

Scarborough, H.S.  1989.  Prediction of reading disability from familial and individual 

differences.  Journal of educational psychology 81: 101-108. 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 388 

Schick, B., J.de Villiers, P. de Villiers & B. Hoffmeister.  2002.  Theory of mind – language 

and cognition in deaf children.  The ASHA leader December 3 2002:6-7, 14. 

Schneider, P. & R.V. Dubé.  2005.  Story presentation effects on children’s retell content.  

American journal of speech-language pathology 14: 52-60. 

Schraeder, T., M. Quinn, I.J. Stockman & J. Miller.  1999.  Authentic assessment as an 

approach to preschool speech-language screening.  American journal of speech-

language pathology 8: 195-200.   

Seymour, H. & C. Seymour.  1981.  Black English and Standard American English contrasts in 

consonantal development of four and five-year old children.  Journal of speech and 

hearing disorders 46:274-280. 

Skutnabb-Kangas, T.  2000.  In Heugh, K. 2002b. The case against bilingual and multilingual 

education in South Africa: Laying bare the myths.  Perspectives in education 20(1): 

171-196. 

Smit, U. & D. Wissing.  2000.  Investigating BSAE in the new millennium: on the potential and 

problems of language attitude research.  Poster presented at Linguistics at the 

millennium in South Africa Workshop on black South African English, presented by the 

Linguistics Society of Southern Africa.  Cape Town, South Africa. 

Snow, C.E., M.S. Burns & P. Griffin (eds.).  1998.  Preventing reading difficulties in young 

children.  Washington, DC: National Academy Press. 

Sokolov, J.L. & C.E. Snow (eds.).  1994.  Handbook of research in language development 

using CHILDES.  Hillsdale, New Jersey: Lawrence Erlbaum Associates, Publishers. 

Sorace, A., S. Gass & L. Selinker.  1994.  Second language learning data analysis.  Hillsdale, 

NJ: Lawrence Ehrlbaum Associates.  

South African Applied Linguistics Association/The Linguistic Society of South Africa.  

(Forthcoming).  Proceedings of the 2005 SAALA/LSSA Conference.  Pretoria, South 

Africa: The South African Applied Linguistics Association/The Linguistic Society of 

South Africa. 

South African Institute of Race Relations [SAIRR].  2000.  South Africa survey 1999/2000 

millennium edition. Johannesburg: South African Institute of Race Relations. 

South African Speech Language and Hearing Association [SASLHA] Ethics and Standards 

Committee.  2001.  Community-based rehabilitation: guidelines for speech-language 

therapists and audiologists.  Johannesburg: SASLHA. 

South African Speech Language and Hearing Association [SASLHA] Ethics and Standards 

Committee.  2003.  Working with bilingual populations in speech-language pathology.  

Johannesburg: SASLHA. 

Stander, M.  2000.  Sintaktiese vaardighede van tweedetaalsprekers van Afrikaans.  SAALT 

Journal for language teaching 34(1): 63-77. 

Statistics South Africa.  1998.  The people of South Africa.  Population census, 1996.  Pretoria: 

Statistics South Africa.   

Steyn, A.G.W., C.F. Smit, S.H.C. Du Toit & C. Strassheim.  1994.  Modern statistics in 

practice.  Pretoria: Van Schaik. 

Strattman, K. & B.W. Hodson.  2005.  Variables that influence decoding and spelling in 

beginning readers.  Child language teaching and therapy 21(2): 165-190. Nelson, 2001 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 389 

Struwig, F.W., & G.B. Stead.  2001.  Planning, designing and reporting research.  Cape Town: 

Pearson Education South Africa. 

Swanepoel, D.  2004.  A review of the South African context: information for community-based 

speech-language and hearing services.  Clinica: applications in clinical practice of 

communication pathology Monograph 7: 11-16. 

Swanepoel, D.C.D.  2005.  Infant hearing screening at maternal and child health clinics in a 

developing South African community.  D.Phil (Communication Patholgy) Dissertation.  

Pretoria: University of Pretoria. 

Taylor, O.  1980.  Communication disorders in blacks.  In R. Williams & O. Taylor (eds.), 

International conference on black communication (pp …).  New York: Rockefeller 

Foundation. 

Taylor, O.L. (ed.).  1986.  Nature of communication disorders in culturally and linguistically 

diverse populations.  San Diego: College-Hill Press. 

Terrell, S.L. & F. Terrell.  1993.  African-American cultures.  In D.E. Battle (ed.), 

Communication disorders in multicultural populations (pp 3-37).  Boston: Andover 

Medical Publishers.  

Theakston, A.L., E.V.M. Lieven, J.M. Pine & C.F. Rowland.  2002.  Going, going, gone: the 

acquisition of the verb ‘go’.  Journal of child language 29: 783-811. 

Thorpe, K.  2002.  Multilingualism and minority languages in South Africa: A discussion paper.  

Available on http://www.inst.at/trans/13Nr/thorpe13.html.  Accessed 30
th

 April 2004. 

Threats, T.T.  2002.  Evidence-based practice research using a WHO framework.  Journal of 

medical speech-language pathology 10(3): xvii-xxiv. 

Throneburg, R.N., L.K. Calvert, J.J. Sturm, A.A. Paramboukas, & P.J. Paul.  2000.  A 

comparison of service delivery models:  effects on curricular vocabulary skills in the 

school setting.  American journal of speech-language pathology 9: 10-20.   

Tönsing, K.  1998.  Story grammar analysis of pre-schoolers’ narratives: an investigation into 

the influence of task parameters.  Unpublished B Communication Pathology research 

report, University of Pretoria. 

Tucker, G.R.  2005.  What is applied linguistics?  Program book for the 14
th

 world congress of 

applied linguistics, p 16.  Madison: AILA. 

UNESCO.  1953.  The use of vernacular languages in education.  France: UNESCO. 

UNESCO.  2000.  UNESCO World language survey.  Prepared by the Department of Arts, 

Culture, Science and Technology, September 2000.  Part 1: Official languages of South 

Africa.  Available on 

http://www.dac.gov.za/reports/unesco_report/unesco_world_languages_survey .  

Accessed 30
th

 April 2004. 

Unicef.  2000.  Early childhood development.  Available on 

www.unicef.org/pdeduc/education/pdf/ecd.pdf.  Accessed 2
nd

 March 2003. 

United States Office of Education.  1997.  Assistance to states for education of handicapped 

children: procedure for evaluating specific learning disabilities.  Federal register, 42: 

G1082 – G 1085. 

Uys, I.C. & R. Hugo.  1997.  Speech-language pathology and audiology: transformation in 

teaching, research and service delivery.  Health South Africa Gesondheid 2(2): 23-29. 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



 390 

Van der Walt, J. L.  2001.  Some implications of new English forms for language assessment.  

SAALT Journal for language teaching, 35(1): 1–11. 

Van Dyk, T. & A. Weideman.  2003.  Switching constructs:  on the selection of an appropriate 

blueprint for academic literacy assessment.  SAALT Journal of language teaching 38(1): 

1-13. 

Veloso, T.  2002.  Becoming literate in Mozambique – the early stages in Sen (Cisena) and 

Shangaan (Xichangana).  Perspectives in education 20(1): 79-96. 

Vorster, J.  1983.  Aspects of the acquisition of Afrikaans syntax.  Unpublished PhD 

dissertation.  Pretoria: University of South Africa.   

Washington, J.A. & H.K. Craig.  1999.  Performance of at-risk, African American preschoolers 

on the Peabody Picture Vocabulary Test – III.  Language, speech, and hearing services 

in schools 30:75-82.   

Watkins, R.V. & L.S. DeThorne.  2000.  Assessing children’s vocabulary skills: from word 

knowledge to word-learning potential.  Seminars in speech and language 21(3): 235-

245. 

Watkins, R.V., D.J. Kelly, H.M. Harbers & W. Hollis.  1995.  Measuring children’s lexical 

diversity: differentiating typical and atypical language learners.  Journal of speech and 

hearing research 38: 1349-1355. 

Weideman, A.  1999.  Five generations of applied linguistics: some framework issues.  Acta 

academica 31(1): 77-98. 

Weideman, A.  2005.  Integrity and accountability in applied linguistics.  Paper delivered at 

SAALA/LSSA conference, Dikhololo, South Africa. 

Wentzel, A.  1991.  Is u kind skoolgereed?  Sine loco: Clever Boeke. 

Wilcox, M.J. & Shannon, M.S.  1996.  Integrated early intervention practices in speech-

language pathology.  In R.A. McWilliam (ed.), Rethinking pull-out services in early 

intervention: a professional resource (pp 217 – 242).  Baltimore: Paul H. Brookes 

Publishing Co., Inc.  

Wolff, E.  2000.  Pre-school child multilingualism and its educational implications in the 

African context.  PRAESA occasional papers.  Cape Town: PRAESA, University of 

Cape Town. 

Wolhuter, C.C.  2000.  Enkele implikasies van die 1996-sensus vir die 

opvoedkundenavorsingsagenda.  South African journal of education 20(2): 155-160.  

Working Group on Values in Education.  2000.  Values, education and democracy. [Online].  

Available on http://education.pwv.gov.za/Policies_Reports/reports_2000/Values.htm.  

Accessed 2
nd

 June 2004. 

Wren, Y., S. Roulstone, J. Parkhouse & B. Hall.  2001.  A model for mainstream school-based 

speech and language therapy service.  Child language teaching and therapy 17:108-122.   

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



APPENDIX A  

THE KOMMUNIKA PROJECT 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



The Kommunika project 

The Kommunika project (Naudé,   Meyer, de Jongh,  & du Plessis, 2000; Du Plessis 

& Naudé, 2002)  was launched in 1999 to find answers to the following questions:   

• What are the needs of pre-school teachers and caregivers with regard to 

aspects of their programme aimed at the development of language skills in 

pre-school learners who are not mother tongue speakers of the language of 

instruction?  

• What are the possible needs of the pre-school learners in a multilingual 

environment with regard to the development of skills in the language of 

teaching and learning? 

• What can the speech-language therapist bring to the multilingual pre-school 

environment in order to fulfil the role of support person for both educators 

and learners? 

 The aim of the first phase was to determine the strengths and needs of pre-school 

teachers regarding their role in facilitating communication development in 

multilingual pre-school learners, and to determine the language needs of the 

multilingual pre-schoolers as observed by the pre-school teachers. 

The second phase of the project sought to collect data on the language output of the 

multilingual pre-schoolers in a natural setting, using ethnographic principles and 

various elicitation techniques (to be described in more detail later).  The aim of this 

phase was to provide a comprehensive description of the English language output of 

pre-schoolers in a multilingual school setting. 

The third and final phase of the project aims to develop guidelines for a support 

“package” for the specified pre-school setting. Participatory action research will be 

used to involve the educators (pre-school teachers) in the development of the final 

package.  This phase is at present in the planning stages.  

 

Although the phases of the project have been described in a linear fashion, in the 

actual implementation they overlap and the outcomes of one phase inform both the 

planning and execution of the others.  A schematic representation of the project is 

offered in Figure 1.   
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Figure 1.  Placing “Profiling language learning disorders in young urban EAL 

learners” in the  context of the Kommunika project ( du Plessis & Naudé, 2001) 
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APPENDIX B 

LETTERS OF INFORMED CONSENT TO TEACHERS AND PARENTS 
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APPENDIX C 

PERMISSION FROM THE RESEARCH PROPOSAL AND ETHICS 

COMMITTEE  
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APPENDIX D 

METHOD TO DETERMINE INTER- AND INTRA-RESEARCHER 

AGREEMENT 
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Computing agreement between analysers 

 

Total number disagreements:  35 

Total number points of analysis:  1832 

Total number agreements:  1797 = 98.1% 

 

 

Points of analysis:  Structures at clause level + structures at phrase level + 

structures at word level 

 

Examples: 

Example 

number 

Level  Utterance and analysis   No. of points 

of analysis 

1  That people  sitting  in the chairs  

 Clause         S              V           A 3 

 Phrase Det N                         Prep Det N 2 

 Word         pl            - ing                     pl 3 

    

2  We  play  with the swings and the sand  

 Clause   S     V                       Oi 3 

 Phrase  Pron            Prep Det N        c    Det N 4 

 Word                                    pl                     1 

    

3  The dog  has seen   the present  and then  said  

“grr” 

 

 Clause        S            V               O                c          V      

O 

6 

 Phrase    Det N    Aux            Det N     3 

 Word                     3s   -en                                      past t  3 

 

Points of analysis 
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1 

Juniors  

 

PoA Middle  PoA Seniors  PoA 

1 60 13 60 21 (18 utterances)  166 

2 21 14 134 22 (15 utterances) 66 

3 10 16 69 23 (11 utterances) 111 

4 183 17 141 30 (8 utterances)  

5 60 20 54   

6 132     

7 81     

8 54     

9 127     

10 222     

Total PoA 950  457 (52 utterances) 425 

Total PoA for all groups 1832 

 

 

Reasons more PoA included for younger groups:   

1. first section to be analysed 

2. often less typical  

 

Disagreements for senior group:  12 out of 425 = 2.8%  Agreement 

97.2% 

Disagreements for middle group:  8 out of 457 = 1.8%   Agreement 

98.2% 

Disagreements for junior group:  15 out of 950 = 1.6%   Agreement 

98.4% 

 

Reason for more disagreements in senior group:  more complex utterances 
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Intra-analyser accuracy: 

Analyses were repeated and revised at intervals of 6 months (3 revisions). 
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APPENDIX E 

GLOSSARY OF TERMS 
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APPENDIX F 

GLOSSARY 

Adjective: an adjective is a syntactic unit used to modify nouns.  The following are 

included by various authors under this term: possessive form of nouns (mom's), 

ordinals (first), descriptors (shopping centre) and true adjectives (blue, old, 

pretty).  Other authors refer to ordinals and descriptors as modifiers.  Adjectives 

can be recognised because they may add the /-er/ and /-est/ morphemes to 

indicate the degree of a quality. 

 

Adverbial: an adverbial is a syntactic unit used to modify a verb.    It may consist of a 

word (adverb), a phrase, for example a preposition phrase (he jumped over the 

fence), or a clause (he ran until he dropped).   An adverb is defined by some 

authors as a syntactic unit used to modify a word or phrase other than a noun or 

pronoun, such as a verb (ran quickly), an adjective (extremely old man), another 

adverb (very quickly), or a whole clause (obviously you do not understand). 

Adverbs often, but not always, end in /-ly/.  Adverbs and adverbials may 

indicate the time, place, manner, or degree.   

 

Clause: a group of word containing a subject and the accompanying verb; used as a 

sentence (independent clause) or attached to an independent clause (dependent 

clause).  The verb is central to the clause. 

 

Competence: the (mentally represented) linguistic knowledge that underlies speakers’ 

performance in a language. 

 

Concept: concepts are related to word meanings.  The meaning of a word is a concept.  

A concept is a theoretical entity that enables the person who possesses the 

concept to perform certain acts, for example to judge whether something is an X 

or not.  The concept provides a rule that specifies/defines the features of an 

entity.  Concepts are expressed in relation to other concepts.  Concepts that 

share a number of features are related to each other.   

 

Context: context refers to the environment in which a sound/word/sentence is uttered.  

The context can be linguistic, experiential, or socio-emotional.     

 

Conversation: conversations take place when two or more people talk together (not 

simultaneously) and are coherent.  Coherence refers to the overall meaning of a 

text. 

 

Deixis: Deixis is the process of using the speaker’s perspective as a reference.  Deictic 

terms include words such as this, that, here, there, me, you.  All of these words 

have different referents for the speaker and for the listener; Deixis is when the 

listener adopts the speaker’s referent.  
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Determiners: determiners function as premodifiers to nouns, together with initiators 

and adjectivals.  The most common determiners are the and a/an. 

 

Discourse: a simple definition of discourse is “continuous speech”.  The study of units 

larger than the individual sentence (for example, paragraphs, conversations, 

texts) is discourse analysis.  

 

Elicit: in the context of language sampling, eliciting refers to the use of evocative 

techniques designed to facilitate or draw out the production of specific language 

behaviour.  

 

Indirect object: a sentence element filled by a noun or noun substitute for whom the 

action is performed, as in “She bought the flowers for him”.  Some verbs govern 

two objects, a direct object as well as an indirect object.  Indirect objects may 

only be noun phrases (often with a preposition) or pronouns.  Example: 

I gave the book to the girl 
direct object  indirect object 
 or 
I gave the girl/her the book. 
Indirect object  direct object 

 

Interlanguage: the mental grammar constructed, and the language produced, by a 

nonnative speaker of a language; a combination of L1 and L2 rules, plus ad hoc 

rules from either or both languages.  Transitional in nature. 

 

Language content: according to the tripartite model of language (for example as 

expounded by Bloom & Lahey, 1978), language content is the component of 

language that has to do with meaning.  This component is also called the 

semantic component of language. 

 

Language form: according to the tripartite model of language (for example as 

expounded by Bloom & Lahey, 1978), language form is the component of 

language that has to do with syntactic, morphologic and phonetic structure.  This 

component is sometimes referred to as the grammatic or structural component of 

language.    

 

Language profile: A language profile is a description of language behaviour within a 

specific time frame and circumstances (adapted from Crystal, 1979).   

 

Language sample: a language sample is a record of a person’s expressive language that 

provides a representative example of language in actual use. 

 

Language use: according to the tripartite model of language (for example as expounded 

by Bloom & Lahey, 1978), language use is the component of language that has 

to do with language within a communication context.  It includes 

UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  eettdd  ––  NNaauuddee,,  EE  CC    ((22000066))  



communicative intentions or functions, the rules of conversations and of 

narratives, and the way in which speakers adapt their communication to various 

people and situations (ASHA 1990).  This component is sometimes referred to 

as the pragmatic component of language. 

 

MLU: Mean Length of Utterance is the average number of morphemes per utterance for 

a specific speaker at a specified time. 

 

Morphology: the branch of linguistics that studies the structure of words.  A morpheme 

is the smallest linguistic unit with meaning.  They are made up of phonemes.  

Note that the individual sounds have no meaning, while the morpheme does.  

Some morphemes consist of a single phoneme, such as the plural –s, while 

others consist of a word (dog).  A morpheme is indivisible without violating the 

meaning or producing meaningless units. 

 

Nouns: a noun is a syntactic unit noting a person (Juan), place (Buenos Aires), thing 

(taxi), quality (courage), or activity (departure) that can usually be made 

possessive (woman’s) and plural (women).  Nouns can serve as the subject, 

object, or indirect object of a sentence.  The noun is the only element required in 

a noun phrase. 

 

Object: a sentence element filled by a noun or noun substitute upon which the action is 

performed, as in “She threw the ball”, “She bought the flowers”.  

 

Performance: speakers’ actual use of language in concrete situations, affected by 

underlying linguistic competence as well as by nonlinguistic factors. 

 

Phonology: the field of linguistics studying how the sound systems of languages are 

organised.  Phonemes are the smallest linguistic units of sound, each with 

distinctive features, that can signal a difference in meaning when modified 

(changed).  A phoneme can also be described as a mental image of a sound or 

the idea of a sound. 

 

Phrase: a syntactic unit that is not a full clause; a group of words that is used as a noun 

or verb substitute or a noun or verb modifier. 

 

Preposition: a syntactic unit noting the relation- usually in space or time – of a noun or 

its equivalent to some other word in the sentence.  Common prepositions include 

after, at, before, between, by, for, from, in, of, on, over, to, under, with. 

 

Pronouns: a syntactic unit that can take the place of a noun.  Pronouns may fulfil 

syntactic functions such as subject (I, you, he, she, it, we, they), object (me, you, 

him, her, it, us, them), possessive (my, your, his, her, its, our, their) and 

reflexive (myself, yourself, himself, herself, itself, ourselves, yourselves, 

themselves).  In addition, pronouns may be classified as interrogative (who?), 

relative (who), and indefinite (any, anyone, everyone etc.).   
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Psycholinguistics: study of the psychological aspects of language, especially as they 

apply to the psychological processes involved in learning, processing, and using 

language.   

 

Semantics: the field of linguistics studying the meaning in language.  Semantics is 

concerned with rules governing the meaning or content of words or longer 

grammatical units.  

 

Sentence: the largest unit dealt with by syntax; a linguistic unit consisting of a 

verb/verb phrase, together with a subject except for command sentences, with 

optional elements.  A sentence may be classified as simple (independent clause 

alone), compound (two or more independent clauses joined together), complex 

(an independent clause plus one or more dependent clauses), or compound-

complex (two or more independent clauses plus one or more dependent clauses).  

 

Subject: a sentence element filled by a noun or noun substitute by which the action is 

performed, as in “She threw the ball”, or which is the topic of the verb/verb 

phrase, as in "Being an actor is not an easy job". 

 

Syntax: the way words are put together to form constructions, such as phrases and 

sentences.  It is based on the idea of grammaticality, which refers to 

organisational rules specifying word order, sentence organisation, and word 

relationships in a specific language or group of languages. 

 

Transcription: in the context of language analysis transcription is writing down a 

language sample from an auditory recording.  Special notations (including 

phonetic symbols) may be used as and when required. 

 

Type-token ratio: the ratio of the number of different words to the total number of 

words.  It is used in research rather than for clinical purposes.  Various ways of 

computing this ratio have been suggested and these should be considered 

carefully for each individual research purpose. 

 

Verbs: a verb is a word that is the central element of a verb phrase, and that denotes 

actions, states, or processes.  Verbs are the principal parts of a sentence, together 

with nouns. 

 

Vocabulary: the words included in the language use of a person or group of persons.  

Studies of early vocabulary growth suggest that new words are added slowly at 

first, with the rate of vocabulary growth increasing greatly as the vocabulary 

becomes larger.  Words not only enter a person's vocabulary but also leave it.  

Distinguish between a persons vocabulary and the lexicon of a language - its 

inventory of morphemes, together with information about how these morphemes 

can be combined to form more complex lexical items (words).    
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Word: a unit of language that acts as the label for a referent or a relationship. 

 

 

 

Sources: 

Brown, S. & S. Attardo.  2005.  Understanding language structure, interaction, and 

variation.  Michigan: The University of Michigan Press. 

Crystal, D., M. Garman & P. Fletcher.  1989.  Grammatical analysis of language 

disability (2
nd

 edition).  London: Cole & Whurr.   

Owens, R.E.  1999.  Language disorders – a functional approach to assessment and 

intervention (3
rd

 edition).  Boston: Allyn & Bacon. 

Owens, R.E.  2001.  Language development: an introduction (5
th

 edition).  Boston: 

Allyn & Bacon.  

Sorace, A., S. Gass & L. Selinker.  1994.  Second language learning data analysis.  

Hillsdale, NJ: Lawrence Ehrlbaum Associates.  

. 
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APPENDIX F 

TRANSCRIPTIONS OF CONVERSATIONS (ON CD-ROM) 
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APPENDIX G 

RAW DATA (ON CD ROM) 
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