
SECTION 1 

1.1 Introduction to the Stud y 

With this study , I explored teac hers' opinions and views on 

classroom management , to try to understand whether they 

beli e ve that classroom manage ment enhances or impedes 

quality of education . Acc ordi ng to Creemers ( 1994:1) , society 

expects learning results f rom t he school , whereas results in 

education a re achi eved in a specific place within schools, 

nam e ly the classroom. I do n' t enti rely agree with Creemer 's 

opinion , since th e classroom is probably not the only factor 

which influences resu lts o r outcomes. T here were several 

factors which influ e nce ed ucational outcomes . Creemers ' 

statement prompted me to think about classroom management . 

I wondered whether aspects such as the educational and 

aes t he tic appeal of a classroom , the availability and 

accessibi l ity of reso urces , c la ssroom discipline , grouping 

proc edu re s, p la nn ing , a nd pre para t io n of lessons possibly 

enhanced or impeded th e q ua li ty of educat ion . I was intrigued 

by the no tio n t hat by ma nagin g my class in a ce rtain way , the 

possibility existed tha t I co uld e nh ance or impede the quality of 

educa t ion in my c lassroo m. T o confirm or repudiate my 

assumption , I accessed and con sulted research on classroom 

management and quality education. Secondly , asked 

colleagues what their vi ews an d opinions were on classroom 

management and quality education . 

1.2 Discussion of Key Concepts in the Title 

Classroom management , according to Kruger and Van 

S c h a I k w Y k (1 9 9 3 :'7 ) , a p pea r s to be t h e sum tota I 0 f act i v it ie s 

needed to allow the main tas k of teaching and learning to take 

place effectiv e ly , so that aims can be achieved. 
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The concept "quality" is mo re diffi cult to und erstand , since it 

holds di fferent meanings for d iffe re nt peop le . 

Acco rd in g t o Down ey e t a / . (199 4:8 ) a number of authors have 

atte m pted to d efin e the conce pt "q uality ": 

• 	 Me r ri am -Websters Col legiate Dictionary ( 1993 ) defines 

q ua lit y as a de g re e of excellence , a term applicable to 

any char acter isti c . 

• 	 Deming ( 1991 ) def ines q ua lity as me eting and exceeding 

custome rs ' ne eds and expectations, and then continuing 

to improve. 

• 	 Fei gen ba um ( 1991 ) similarly d e fines quality as what the 

custo me r say s it is. 

Downey et a/ . (1 994:8 ) , offe r t he ir own conclusion regarding 

the nature of qu a lity . T he y d efine qual it y as meeting , 

e xce eding and de l ig hti ng cu s t o mers ' ne eds and expectations 

with the recog ni tion that these needs and desires will change 

over t ime. 

In an educational cont e xt , Arcaro ( 1995 :15) believes that 

quality is an elusive concept . She states t hat we all think we 

know quality when w e see i t. Webster ' s dic t ionary defines 

qual i t y as "p e culia r and ess en tial character and degree of 

exce l lence ". With suc h an ambiguous definition , how can 

teachers expect qua l ity and know when it is achieved? Arcaro 

( 1995: 16 ) claims that qua l ity means expecti ng the best from 

each and every stud e nt . It means continuous improvement. It 

also means doing th ings better , and achieving higher 

standards . 
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Quality requires moving from comp etitio n to co -operation , 

focus ing on educa ti on as a proce ss and on le arning to learn , 

rather t han just c overing the curricul um . 

Arcaro (1 995 :17) also in t e res ti ng ly refe rs to the philosophy of 

Stephen Covey (Th e Sev en Ha b its of High ly Effective People) 

who claims tha t t he founda ti on of quality is respect. 

My own inte rpretation of educa ti onal quality is as follows: Role ­

playe rs in education should strive for excellence at every level 

of the education process . Pr incipa ls and teachers ought to be 

aware of excellence and s hould strive to achieve it by 

conti nu ally imp roving on everything they do in their schools 

and classrooms . Deming's definiti on of qua l ity shows that the 

main t e nance o f qua lit y is a contin uous process , which should 

cont inu ally be improved. The value ascribed to quality 

educat ion could to a large e xtent depend on the needs , 

expectat io ns , valu es , and pri or it ies of the community in which 

the part icula r school is situa te d . Educational quality may also 

change over t im e . T he know le dge , skills and attitudes , which 

are currently valued by paren t s and learners , may not be seen 

as important in a few years time . Quality education appears to 

be a difficult concept t o de fi ne and understand . Different 

people define it diffe rentl y , and there may be as many 

defin iti ons of qual ity as there are teachers and learners . 

1.3 Background to the Research Problem 

One of the recent policy docum ent s which partly addressed my 

inquiry, and which. is cu rrently central to the debate on quality 

improvement , is the Policy on Whole School Evaluation (2000) . 
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In th is policy documen t , t he M in ister of Education (P olicy on 

Whole School Evaluation , 2000 ) states that attempts at 

improvi ng quality of t eachin g and learning require strategies 

which focus sp e ci f ically on th e performance of both teachers 

and learn ers . The Minister als o e xp resses concern for the 

appare nt po or q ua l ity of teaching and lea rning at school and 

classroo m level a nd u rg e s for an overall improvement in levels 

of achievement and accompa nyi ng examinat ion results . 

He requests that rol e-pl ayers in education assist in this 

endeavour by ensuri ng that schools provide learners with the 

knowledge , skills , positive attitudes and values they need to 

compete competitive ly in the global economy , to live and 

function effectively in a ci v ilised soc iety and thereby restore 

publ ic confid ence in th e So uth Afr ican education system. 

In conducting t his st ud y , I f ocu sed no t only on teachers ' 

opinions and unders t and ing of c lassroom management and 

qual i ty educat ion , b ut al so on what teache rs claim they do in 

their classrooms , which ma y possibly enhance quality of 

education. This enabled me t o e l icit ideas from experienced 

colleagues and helpe d me d er ive a meaningful understanding 

of the dynamics and advantages of classroom management. 

also explored teachers ' awareness and conceptual 

understanding of qua l ity ed ucation, to discover whether, in 

their op inion , classr oom ma nagemen t influences quality of 

ed uca t ion. 
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1.4 The Need to Conduct this Research 

a . Pe rso nal re fle ctions on this research. 

In order t o e xpla in why I cons idered it necessary to conduct 

this research , I nee d t o rel ate some of my personal past 

experi en ces while t eac h ing at a school in Pretoria . I taught at 

this particula r schoo l for ni ne y ea rs. A colleague , who taught in 

the Foundation Phase , had be en te aching with me for the same 

period of tim e. D uri ng this per io d I never once saw her teach . 

Each day she wo ul d s it at her table , which was positioned in 

the co rner at th e bac k of the c lassroom . The curtains were 

always drawn. The learners comple t ed sev e ral worksheets 

during the cours e of th e scho ol da y. They worked in complete 

silence with lim ited te acher- le arner interaction or 

communication . In my op i n ion the le a rne rs were being seriously 

deprived of th e ir ri gh t to education, and I considered this 

particular teacher as a childminde r, not as a teacher. 

A dissatisfied paren t whos e dau g hter attend ed a neighbouring 

school , once complained to me about the child's t e acher who 

had sta r ted a home ind ustry in her cl assroom . She had 

equipp ed it w ith a stove an d ba k ing eq u ipment , and taught 

learners while she baked . wondered how the principal could 

allow the t eacher to do that . 

These do not s e em to be isolated incidents, as one only needs 

to read the daily newspap e rs to discover even more serious 

types of misconduct taking place in classrooms in schools 

throughout the country. 
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My concern is that there appears to be a number of teachers 

who , for some reason , are not concerned about quality 

education. Perhaps teache rs do not want to improve , or do not 

know how to improve t he qua l i t y of education in their 

classrooms. In conducting this study , I would like to aim to 

generate an awareness and unders t anding of classroom 

management and qua l ity education among teachers. 

b . Educational need to conduct t h is resea rch 

T here are probably numerous reasons to which the apparent 

lack of awareness and understanding of educational quality 

among teachers can be attributed. In my own opinion , one 

possible explanation is that teachers have had limited exposure 

to the limited literature available on educational quality and 

improvement at the classroom level. Jansen (1995: 196) 

critically discusses research , w hi ch has bee n published by the 

internation a l research com m unity regarding educational 

effectiveness and quality. He c ites authors who are of the 

opinion that we know relatively little about the everyday 

realities of schools , particularly how key actors carry out their 

roles , despite widely published informat i on on education. 

Jansen (1 995: 197 ) also suggests that a need exists for 

educational quality research to take as its starting point the 

complexities of what happens inside classrooms , rather than 

simple input-output analyses of schools. 

1.5 Formulation of Research Question 

What are teachers ' views on whether classroom management 

influences qua l ity of education either by enhancing or impeding 

it? 
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1.6 Formulation of Claim 

My exp e rienc e as a cla ss room te ac her supported my cl a im th a t 

consiste nt and effectiv e classroom management probably 

enhances , or at le ast contributes to quality of educat ion. 

Among others , asp ects s uch as goo d o rder and discipline , 

thorough macro p lannin g to pac e t he te mpo of t e aching 

throug ho ut the year, th o ro ugh daily pre pa ration of lessons and 

activities and a pl easa nt classroo m at mos phere, probably 

collecti vely cr e ate a c las sro om envi ronment conducive to 

teaching and th e ach iev e ment of learning out co mes . 

supported my claim by pro vid in g t heoretical evidence of my 

assumptions by means o f a Li t era ture Review and a Conceptual 

Framework , which is discus sed in S ection 2. 

1.7 Research Method 

I conducted a qu a lita tiv e inquiry in which I explored teachers ' 

views and opinions on c lassroom ma nag e ment and how these 

may in f luence qua l ity o f educat ion . I need ed to understand the 

meaning of classroom m an ag ement and how the different 

aspects of classroom man ageme nt interact and work together 

to eithe r enh a nce o r imp ed e qua li ty of education. 

Merriam ( 1988:17 ) explains t hat , " in contrast to quantitative 

research , qualitative rese a rch assumes that there are multiple 

real i t ies , t hat t he wor ld is not a n objective thing out there but a 

f unction of pers o nal interact ion and perception . It is a highly 

subjective phenome non in need of interp re tation rather than 

measuring . Be l ie fs rather th an f acts f orm the basis of 

perception " . In this study , teachers ' v iews and opinions 

regarding classroom managemen t and quality education form 

the basis of perc e pt ion . 
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Qual ita ti ve re sear ch is exp loratory, inductive , and emphasises 

processe s ra t her t ha n e nd s. In qualitative res ea rch , there are 

no prede termined hypothe ses, no t reatments , and no 

restrictions on the e nd p ro duct. T his me an s that va ri ables 

cannot be manipula t ed. The re se a rc he r ha s to observe , 

d iscove r by i ntu iti on, a nd sens e that w hich is o ccu r r ing in a 

natural sett ing . Accord i ng t o Me rr iam (1988:19 ), two oth e r 

important aspects of q ualitat ive researc h that distinguish it 

from quantitative work are quali t ative description and 

induction. The qualitative researc he r is in t erested in process, 

meaning , and und e rs t anding. In t h is study , I am interested in 

the process , meaning , an d understand in g of classroom 

managem e nt and quality edu ca tion . 

1. 7.1 T arget Group 

The target group co mp r is ed prim ary sc hool teachers at one 

school , s ituat ed i n Well ingto n, as well as tw o schools s ituated 

in Pa arl . The part ic ipants were exper ienc ed teachers and we re 

perceiv e d to be compe te nt teachers by th e ir respect ive school 

principals . 

1. 7.2 Sampl ing T ec hnique 

I approached the principals of three different schools . I asked 

them to select their most experienced and competent teachers 

to write essays in which they describe the i r opinions and views 

on c lassroom manag ement and qua l ity educ ation . The samp l ing 

te chn iq ue e nta ile d pu rpos ive sampling because this study 

requi red t hat pa r t ic ipants be exp e r ienced te achers . 
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I assu med that te ach ers who have be e n classroom teachers for 

severa l year s pro bably have more expe r ie nce in classroom 

manag e ment t han rec en tly qualified t eache rs. I considered 

their views meaningful. 

I employed purpos ive sam pli ng , wh ic h acc o rd ing to Merriam 

(1988:48 ) IS bas ed on the assumption tha t wan t ed t o 

discov e r , unde rstan d , an d ga in ins igh t. I needed to sel ect a 

sample from which I could lea rn t he most. In addit i o n to writte n 

docu ments , the e ssays , I a ls o cond ucted t wo semi -structured 

intervi ews as a means of com pa rison, w h ich provided this study 

with ad d itio n al rich da t a , w hich may hav e been omitted in the 

essays . 

1 .7 .3 Da t a Collectio n T e chniq ue 

Merr iam (19 88 : 19 ) poin t s out that one of t he characteristics of 

qual it at ive research is th a t the re searcher is the primary 

instr ument for data col lection and ana lysis. approached th e 

school p rinc ipals telephonica l ly and made appointments to 

meet them. I explai ne d the purpose and extent of this study 

and requ e sted approval f o r teach e rs to participate in it. T he 

princ ipals gra nted their approva l. 

I delivered envelopes containing covering letters and writing 

paper for p ar t icipating t eachers to each school . The covering 

letter (Add e ndu m A ) specified that I requ i red information on 

c lassro om management and quality educat ion. I also arranged 

the date an d t im e f or the co ll ec t ion of comp leted essays . 
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1 .7.4 Data A na lysis and In terpretation 

Merriam ( 1988 :20 ) cit es Goetz and Le Comp te (1984:4) , who 

claim that purely ind uct ive research begins with collection of 

data , e mp i rical obs e rvat ion s or measurements of some kind , 

and builds theoretical categor ie s and proposit ions from 

relationships discovered among the data. In th is study the raw 

data comprised twenty - five essays and two semi-struct ured 

intervie ws . T h e con tent of essays was sorted, co lour coded , 

then ca t ego r ised i nt o key the mes. T he key themes were 

ana ly se d to d iscov er re lat ion ships betwee n them as well as 

re gu larit ie s wh ic h w e re t he n t ransform e d i nt o categories into 

which s ubsequen t ite ms w ere sorted. Me rriam ( 1988:133 ) 

poin ts o ut tha t d ev is ing cat ego ri es is la rge ly an intuitive 

process , w hich involves looking f or recurring regularities in the 

d ata . Mer ria m (1 988 : 134 ) a lso mentions that devising 

categories involv e s both conv e rgent and divergent thinking . 

Conve rgence is the task of fleshing out the categor ies once 

they hav e be en developed. 

1.8 Summary of Section 1 

I n se ct ion 1 , I pre se nte d an over vi e w of th is study . I cla r ified 

the background a nd circu m st ances , which gave rise to the 

research probl e m a nd researc h question. T his was done from 

both past and prese nt perspectives , which hopefully have 

mot ivated and wa rr a nted the need for further investigation into 

the research problem. Se ction 1 concludes with an account of 

the research method I applied in terms of target group , 

sampling , data co l le c ti on , analysis , and interpretation . 
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In se ctio n 2 , the Literature Revie w , d is cu ss re levant 

the or et ica l a rg ume nts t o demonstrate m y und erst an ding of the 

l itera tu re a nd s om e theories of cl assroom managem e nt, in 

ord e r to solve th e rese a rc h prob le m and ult imate ly a nswer the 

research q ues tion . 
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SECTION 2 

LITERATURE STUDY OF THE COMPONENTS OF CLASSROOM 

MANAGEMENT 

2.1 Introduction 

In sect ion 1 .2 various de finitions of the concept "quality " were 

provided. Pe rceptions of what constitutes quality education 

could , amo ng others , depend on th e needs and values of the 

schoo l comm u ni t y . Down e y , et a/. (1 994:10) , contend that many 

defin itions of quality appear to be customer centred. Since 

parents and learners could be regarded as customers , it 

probably could be said schools provide the type of quality 

educ at ion that sat isfy the school community , especially the 

stud e nt , since th e student is the pr imary and ultimate 

custo me r . The prov is ion of education in all schools , however , 

is requ ire d to be co ns iste nt with the presc r iptions of National 

Policy and democratically decid e d notions of what const it utes 

quality in educat ion . According t o the National Policy on Whole 

Schoo l Eva lu at i on , wh ich focuses on improvem e nt in educat i on , 

the following key areas need to be monitored and evaluated 

(2000: 6 ) 

• 	 Governance and basic f unctionality of the school , 

• 	 Leadership , management and communication , 

• 	 Quality of teaching and learning , 

• 	 Educator development , 

• 	 Reso u rc es , 

• 	 S tandards of achievem ent , particularly learner 

achievement . 
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From my understanding o f t hes e ke y area s , I hav e noted that at 

least two o f t he fi ve key areas could be addressed at 

classroo m lev e l, na me ly quality of te ac hi ng and learning and 

stand ard s of le a rner ac hi ev em ent. Both t hese key areas 

embody th e conc e pt of q ua lit y educat ion . 

2.2 Process Used to Access and Select the Literature 

T o guide th e literature se ar ch , I drew up a list of key words , 

whic h us e d in an e le ctr oni c search. T he list of words 

included : classroom manag ement, quality education, quality 

contro l , school improvem e nt, a nd school effectiveness . The 

search yi e lded co p io us amo un ts of literature based on research 

co nducted and p ubl ish ed on Total Quality Management (TQM) 

progra mmes pa rticu la rly in the United States of America and 

t he Unit e d K in gdo m. The resear ch in thes e two countries 

focus ed on quality improveme nt s t ra t egi es and school effective 

programmes which wer e in tr oduced in sch ools in certain states 

and dis tr ic t s , and wh ich empha si sed t he rol e s of th e principal 

and governi ng bodies In impl e men t ing Total Quality 

Manag ement . Wh i le th is lit e rat ur e search provided interesting 

background information an d readi ng , it was problematic in the 

sense that it yield e d limited content based on empirical 

research at classroom level. 

2.3 Literature Review and Conceptual Framework of Study 

I decided to conduct a li tera tu re revi ew , and drew on the 

Comprehens ive Model of School Effecti veness devised by 

Creemers In Reyno lds et a!. (1 996 :51 ), to formulate the 

conceptual framewo rk , as i ll ustr ate d in Figure 2 . 1 . 
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LEVELS COMPONENTS/CHARACTERISTICS OF QUALITY, TIME, AND, OPPORTUNITY 	 FORMAL 
CRITERIA 
FOR 
EFFECTIVE 
NESS 

Context 

School 

Classroom 

Student 

Quality: policy on effectiveness; indicator system/policy on evaluation/national testing; 
training and support system; funding based on outcomes. 
Time: national guidelines for time schedules; supervision of time schedules 
Opportunity national guidelines for curriculum 

l 
Quali ty/educational: rules and agreements about classroom instruction; evaluation 
policy/evaluation system. 
Quality/organisational : policy on intervision, supervision, professionalisation; school 
culture inducing effectiveness. 

-
Time: time schedule; rules and agreements about time use; orderly and quiet 
atmosphere. 
Opportunity: school curriculum; consensus about mission; rules and agreements about 
how to im plement the school curriculum . 

I 
Quality of instruction curriculum : explicitness and ordering of goals and content; 
structu re and clarity of content; advance organisers ; evaluation; feedback; corrective 
instruction . 
Grouping procedures: mastery learning, ability grouping , and co-operative learning 
highly dependent on differentiated material, evaluation, and feedback corrective 
instruction . 
Teacher behaviour: management/orderly and quiet atmosphere; homework; high 
expectations; clear goal setting (restricted set of goal and content; advance organisers, 
prior knowledge); clarity of presentation; questioning; immediate exercise; evaluation; 
feedback; corrective instruction. 

Consistency 

r- ­
Constancy 
Control 

Consistency 
Cohesion 

t--­
Constancy 
Control 

Consistency 

-

I-- ­

-

-

I I I I Basic skills ; higher -I Time for learning; Time on task; Motivation Aptitudes order skills; 
opportunity to opportunities Social metacognitive skills 
learn used background r----­

Figure 2.1 	 Creemers ' comprehensive model of school 

effectiveness 

Although a study of schoo l effectiveness di ffers from a study of 

classroom managem e nt a nd qu ality educat ion , I found that the 

concepts used in t he t hi rd le ve l of the mo del , th e classroom 

level , could also be applie d to classroom management. At the 

c lassroom leve l of th e mo de l , C ree mers addresses three key 

issues: quality of ins t ruc t ion curr iculum , g rouping procedures 

and teacher behaviou r. T hese th ree key issues could possibly 

playa role in class room manag ement , and for this reason I 

used them to guide an d locate t his inquiry . 
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2 .3 . 1 Quality of i ns tr uct ion curr iculum 

Accor d in g to th e Edu c ator ' s Man u al of the W. C. E. D (Western 

Cape Ed ucatio n Departm e nt (2000 :86), the int ramural learning 

programm e is d ec id ed by the cu rr iculum , and whatever is 

nee de d to sup port it by way of s t a ff, fa c iii tiesan d e qui pmen t. 

In order for the cu r ricu lu m to be effectively implemented , 

effective classroom manageme nt is required . T he school year ­

p lan and t im et abl e se t the tim e p ara meters, and what happ e ns 

inside t he cla ssroom depend s on the ind ivi d ual educator . 

Creemers' mode l ( 19 96: 50 ), s tate s t hat t he curriculum refers to 

documents like textbooks and othe r mat e ria l used by the 

teacher , whic h me ans th at th e effect s of mate rial are 

influenced by the way teachers use t hem . 

2 .3.1 .1 Indicato rs of Qua lity of Instruction Curr iculum 

According to Creemers' mod e l ( 1996 :50) , structure and clarity 

of content , explicitness and ord erin g of goals and content , th e 

us e o f adva nc e o rg a n is e rs an d t he use of ma ter ials for 

eval uat ion of s tu de nt ou t co me s , fe edba ck and corrective 

instruct ion , are indicators of t he qua l ity of the instruction 

curr iculum . T hese four ind icato rs consti t u te p lanning and 

preparation. According t o the W .C .E. D Educator ' s Manual , 

(2000 :85 ), smooth day - t o -day m a nagemen t reli e s on effective 

advance planning . 

a . St ructure and clarity of learning area content 

The W.C.E.D Educator ' s Manual (2000:43 ), states that the 

e ight d iffe rent learn ing a reas , within t he Outcomes Based 

cur r ic u lum , compris e sp eci f ic conten t , wh ich has t o be taught 

by th e teacher , as we l l as spe c ific le a rning outcomes , which 

have to be ach iev ed by t he le ar ne rs . 
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Learni ng a rea conte nt must the refo re be structured , planned , 

pre pa re d , a nd taught with the sp ec ific lea rning outcomes in 

mind . Learner s must b e informe d of th e learning outcome 

objectives and m us t sh ow evi d ence of progressing towards 

achieving all t he outcomes, to ensure th at the essential skills , 

knowledge , unders t a ndi ng, attitude s , and values are being 

internal is ed . Spe ci fic lear ning outc om e s f or each of the 

lear n ing areas In each o f the t hree phases have been 

stipu lated a nd m us t be ac h ieved by means o f the content. 

b. Explicitness an d orde ri ng of goals and content 

Each learning area prescribes its specific body of content, 

which must be cove red t o ac hi eve the ou t comes . Price and 

Nelson (1 999: 12) maint ain that an e ffectiv e activ i ty or lesson 

plan b egins wi th an a ppro priate, clea rly w ri tten objective. An 

ob j ective is a descr iption of a le arn ing outc om e. 

Well -wr itten object iv e s , wh ic h f orm part of the planning and 

preparation of every lesso n, help te ach ers clarify precisely 

what they want t heir le arne rs to learn . 

c. Lesson objectives as advance organis e rs 

Lesson objectives provide focus and direc t ion , and help guide 

t he se lection of appropriate activities. Th ey provide teachers 

with a way of evaluating whethe r or not the learners have 

learn e d , and are t he refore a way of measuring the 

effectiven ess of t he ir t e ac h ing . Well wr itten , measurable 

objectiv es include f o u r compo ne nts: content , behaviou r, 

condition and cr ite·rion . 
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d . Us e of mate ri als for evaluation of student outcomes , 

feedback , and corrective instruction 

The w ay in wh ich w ork is assess ed and rewarded will influence 

the learn e r ' s attitude towards the lea rning area content and 

activities . Marks must be re la te d to stand ards , which provide 

the learner with a realistic pe rce pt ion o f his own abil ity . 

Wherever possible , correct ion must be viewed as an 

opport unity t o imp rov e , ra the r t ha n a pun is hment . One of the 

demands of effective class roo m ma nag ement is the return of 

tests and assignments to le arners wi thout delay . 

In my opinion , I be l ieve t hat le arners will no t benefit from 

teaching unless they re cei ve kn owledge and feedback of their 

results. Learners wan t to know how they are doing . Assessing 

learners' work and returning . it t o them without delay 

emphasises the impo rtanc e of t he lesson content and motivates 

the learne r to improv e and make the necessary corrections . 

2 .3 .2G rou pi ng procedu re s 

According t o the W .C .E.D, Educator ' s Manual (2000:94 ) , group 

learning encour ages learners to discuss what they are doing 

with one ano t her. In do ing so , they must verbalise their 

t hink ing , and this c larifies their understanding of new concepts, 

re-e nforcing what they hav e learned. Group learning also 

enables peer teaching. T here are several different ways of 

grouping le arners, although fo r group work to be effective, 

teach e rs ' instruct ions need to be clear and understandable. 

Learners can be grouped In pai rs, mixed abil ity groups , ability 

and rem edia t ion grou ps . 
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C reem e rs (1996:5 2) states that res e arch into grouping 

procedure s is mo stly co m pa rative, a nd t rie s to prove that a 

spec if ic proc e dure is better than othe rs . T he resu lt s show that 

the success of grouping is h ighly determ in ed by t he avai lability 

of proper instructional material a nd by tea cher behaviour. 

Accord ing to Marland ( 1993 :39 ), t he p hysical layout, 

particularly the arrangemen t of classroom fu rnit u re , is the 

greatest single management device . Th e manner in which the 

learners are positioned influences not only their behaviour , but 

their acad e mic ac hi evem en t as well. For example , a study of 

belo w- av e rage a b ility nine -ye ar -old le a rne rs se ated in groups 

of four with pairs of two -se at er t a bl es faci ng , f ou nd an average 

of 52 % of the tim e o n ta sk. When the seating was re -arranged 

i n rows , the on - task proportion rose to 84 % a nd then to 91 %. 

Th e idea l appea rs to be t he a rra ng ement of groups in such a 

way that each lea rner can ha ve the degree of p r ivacy 

necessary for th e major ity of w ork , and the possibility of co­

operative groupings at ot her t imes . 

Ci rcula tion space , whi ch fac ili tat es disc ipl i nary control and 

co ntr ol of wor k f o r t he t e ac her, ought to be ad equate . This is , 

however , d iff icult in overcrowded classrooms , preval e nt In 

South African schools at pres e n t . 

T he pos i tion of the teacher's table too , is a factor in classroom 

managem e nt that could contribute significantly to control and 

discipline in the classroom . Marland (1993 :40 ) believes that the 

focal pres en ce of th e teacher is important . For this reason the 

teacher 's t able mus t be pos itioned so that all the learners can 

s ee t he t each er w hen he is at h is ta ble. 
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The teac her 's table must al s o be clea rly v isible to the learners 

as they e nter the classroom . Th e stab le figure of the teacher in 

a we l l- known position in t he classroom is a comforting sight for 

learners . 

2.3.3 Teacher behav iour 

Creemers (1996: 52 ) states that teac her behaviou r is not only a 

determinant of the success or fail ure of the curriculum and 

grouping procedures , but also ha s an independent contribution 

to effectiveness . Teachers set t he ti me framework for lessons 

as well as for homework , o rg anise the instructional 

environment and provide , initiate and continue the instructional 

process. Creemers' indicators of t eacher behaviour , at the 

classroom leve l , wh ich I wish to apply to th is study , include: 

a . Classroom manageme nt an d organisation 

b . An orderly atmosphere 

c . A cl e an and tidy c lassroom 

d. Discipline 

e . Easily accessible resources 

f. Time management 

g. Use of homework 

a. Classroom management and organisation 

It is obvious in Creemers' model that t eachers are the central 

components of instruction at the classroom level . They make 

use of curricula materials and actually set out the grouping 

procedures in the classrooms . Th e W .C .E .D Educator ' s Manua l 

(2000:93) points out that at the begi nning of the year, the 

educator might discuss the organisation of the classroom with 

the learners . 
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The ar rang em e nt of the furniture, whe re resources will be 

stored , c las sroo m d uti es and other fe at u re s o f da i ly classroom 

life can be dec id ed . As le arners work w it h t he educator in 

organis ing the cl ass ro om , t hey a re i nt roduced to many 

importan t li fe -skills , l ik e res p o ns ibili t y a nd se lf-discipline. 

W hen t he e d uc ato r a nd lea rn er s h ave d ecided t og ether what 

duties need to be car r ie d o ut i n the class roo m eac h day , a duty 

ro ster m ay be put up , w hic h w i l l sp e c ify c lassroom duties , suc h 

as cleanin g and swee pin g , op e ning and c losing of windows , 

handing out books , etc. Sha r in g class roo m re sponsibil i ties 

l ightens th e educa tor 's workload and con t r i butes to a pleasant 

classroom atmosph e re . T he t e ach er ne e ds t o b e reminded that 

the bigger the cla ss is , the m ore car efully i t has to be 

organ ised . Th e way a class is o rg a n ised f o r learning should 

vary acc o rd ing t o t he le sson si t uat ion . Some outcomes are 

achieve d easi e r t h ro ugh w ho le-cl as s t e a c h i ng , while others are 

bette r ac hi ev e d th ro ug h grou p- w o rk. 

b. An orderly atmos phere 

Creeme rs (1 994 : 11 0) b e l ieves that o ne of t he main concerns of 

an effec ti ve teach e r is to bu i ld a quality teaching and learning 

. env i ro nment . W ith a l l the hou rs spent in a classroom by both 

the teac her and learners , it is importan t that the atmosphere of 

the class room be pleas ant and homely , but at the same time 

conducive to e ff ect ive t e aching and le arning . 

Reynold s et al . (1 996 :4 1) ci te Mort imore et al. ( 1988) who 

cond ucte d re se a rc h in th e Un it ed Kingdo m bas e d upon f ifty 

random ly selected London primary sc hools over a pe ri od of four 

years . 
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They found tha t amo ng others, an effecti ve school had a 

posit ive ethos , a pleasa nt environme nt , and fr iend ly ambience. 

Similarly , J en se n (198 8 :54 ) propose s th at a well -designed 

learning environmen t ca n d o m any things. At its best , it can 

c reat e a fav ou ra ble rel ation ship between the le arner and the 

subj e c t ma tte r , stim ulat i ng t ho ught processes , creativity , and 

curios it y. A pl e asan t and re lax e d classroo m atmosphere 

appears t o build se lf -esteem a nd co nfidence , inform, influence , 

and excite learn e rs . It could probably add to a le arner ' s sens e 

of respo ns ib i l ity , se nse of jus t ic e an d positive feelings about 

school . Sto ne s (1 992 :248 ) a lso propose s that t e achers are the 

main determ ine rs o f th e learning environm e nt that evoke 

emotional states in le arners . 

T he W .C .E .D Edu cat o r 's Manual (2000:92 ), suggests that each 

classroo m m u st be a nurt ur ing, comfortable an d interesting 

place , as th e atm osph ere in a classroom hel p s learners to 

lear n a nd de ve lop . T e a che rs n eed t o e ns ure tha t learners 

exp e ri e nce ove rall lear nin g co nd it ions pos iti ve ly. 

Marland (1993 :34) simi larly maint ai ns that a classroom of one ' s 

own means that you can create an atmosphere that reflects 

your character . It he lps you to use wall displays as teaching 

aids : it me a ns that you can ma nage the practical supply of 

learning ma teri als be tt er, have t he learners ' work easily at 

hand , and never have to search for anything . It means , above 

all , that you ca n us e t he physical environment of the classroom 

as an ally i n influ e ncing you r lear ners . 
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c. A clean a nd tidy clas s room 

A well - ke pt , clean and ti dy cla ssroom is not o n ly aesth etical ly 

pleas ing, it is al s o the firs t impression the le a rner is presen ted 

with upon ent e ring the t e ac h i ng and le a rning environment . 

Marland (1 993 :34 ) furthermore be lieves that learners be have 

better in a roo m which is well organised and has individual 

charac t e r , and t ha t the e nvironment actually teaches . A clean 

and ti dy cl a ss room c o nt a ins a tid y b ut p ractical layou t of 

de sks , a c lean blac k board with no smudges of previous 

le sso ns , nea t ly p acke d an d s t ored books , e mpty dustbins , and 

no litter strewn on the floor . He adds , "In a busy teaching day 

one can not afford to be con fused by clutter" . 

An attract iv e , aes the ti cally p le asing class room could also 

possibly positive ly influ en ce t e aching and learning. Wall 

displays, w hi ch are re levan t to t he current t hemes and lessons 

be ing deal t wi th , could be attra ctively ar rang e d. Displays 

consist ing of p ic tu res, ch art s and t he learners' own work can 

make a class ro om a happ y a nd p le as ant place to spend most of 

one's day in. A pi n-b oard o n the wall of the c lassroom could 

also be used t o pin up imp ort a nt administrat ive documents such 

as the tim etab le . Graphs or thermometers dep icting the 

progress of the lear ne rs c an contribute to positive behaviour 

and mo t ivate learners to improve t heir performance. 

Factors, which may impede t he creation of a favourable 

classroom atmosphere, may ar is e from the neighbourhood in 

which t he school is s ituated . A school located in an unsafe 

neighbo urhood m ay gen er ate teacher and learner fear and 

i ncide nts of vandal ism m ay e xac e rbate feelings of fear and 

insecur it y . 
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Graff it i scribbl e d on a ny wall wi thin th e school must be 

removed immediate ly beca use sig ns of abus e, which are left in 

view of lea rn e rs , are invi t at i o ns t o further da mage. The effect 

of va ndalised clas s roo ms on teach e rs and learners is 

dep re ss ing. Teachers should e nco u rage learners to feel that 

even th oug h t h ey may vis it a c lass room only a few times in the 

week , they should share in the c are of it. 

From a t ea cher's perspecti ve , the ma intenance and cleanliness 

of the school are ind icators of the school system's attitude 

toward teac h ers. Mitchell in Bacharach and Mundell ( 1995 :220) 

point ou t that in a good workplace , there are few repair 

problems, an emphasis on c le a nliness , enough custodial staff , 

adeq uat e cle a n i ng s upp li es , time ly repairs , and proven pride in 

t he bu i ldi ng . 

In a poor workplac e , th e re ma y be broken windows, burn ed-out 

lights, ma j o r repa i r pro b lems, an d shor t ages of cleaning 

supp l ies , custodial sta ff cutba c ks , and a le ngthy process for 

repairs . 

d. Discipline 

T he W.C. E .D Educa t or 's Manual (2000:92 ), states that the most 

productive classrooms a re those in which learners are so 

interested in their wo rk t hat t he y are constantly busy. The 

atmosph ere is re lax e d a nd lear ners do not feel threatened . 

There is no doubt th at for the learners to work and achieve 

good re su lt s , t here must be ord e r in a classroom. It follows that 

it rema ins th e res ponsibi li ty of the teacher to e nforce rules and 

routines , which will promote fair and consistent discipline. 
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Many teach ers asc r ibe to a rew a rd system as a mea n s of 

acknow led g ing good , posi t ive be hav iour. 

A teacher ' s acknowledg e me nt o f good , positive behaviour by 

means of a rew a rd o ft e n rein f orces such behaviour and 

motivates lea rners to repe at po sitive conduct . Smith and 

Lasl ett ( 1993 :102 ) however, adv ise to the contra ry . T hey state 

t hat t ea chers may provide what they consid er t o be a variety of 

pleasa nt cons equ en ces fo r good wo rk , but th e quantity and 

quality of work will not imp rove un less the learners share th e 

teacher 's view of the desirability o f the reward offered . 

The qu es ti o n may a r ise then as t o how a t e acher could go 

about improv in g c la s sroom d isc i p l ine. B . Rogers (1990) in 

Ayers and Gray ( 1998 : 16 ) advoca t e s t he d evelopment and use 

of a classroom disc ip l ine pla n, because w ha t happens in the 

class roo m has a si gni fica nt imp act on t he school as a whole. 

Discip l i ne is s een as being deter mi ned by such f actors as the 

teacher 's ap proa ch to d isc i p li ne , the p la nnin g the teacher 

undertakes, a nd th e cons isten cy w ith which t he plan is applied . 

Learners seem to prefer teac hers who are assertive without 

being aggre ssiv e , who p rovi de dire ction w ithout coercion , and 

who give choices rather than warnings . 

In 	developing their plans , teachers could : 

• 	 Include rules t hat are perceived as fa ir, clear, and 

enforceable. 

• 	 C larify t he consequences of misbehaviour . 

• 	 Pla ce an e mpha s is o n bui ldin g p ositive re lationships . 
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• 	 Dis ti nguish be twee n a sh o rt- t e rm issue wh ere they can 

use a n i m med iat e respo nse to mis behav io u r , e.g. a 

reprimand , and a lo ng term is s ue where th ey need to 

address the pro b le m more fully e .g. discussion after class 

with the learn er o r wi th the pare nts. 

Smith and Laslett ( 199 3 : 17 ) state th at classroom rules define 

th e boundari es for beh av io ur wi th in a classroom . They are in 

effect the fo rma l stat e men t of the teac her ' s expectations about 

what learn e rs may a nd may not do . It is important to state 

c lear ly and precis ely wha t t he boun d ari e s are for permissible 

and non - pe rmissib le con d uct. 

Some te achers hav e foun d , t ha t f oo d is undoubtedly a powerful 

reinforc er. Res e arch conducted by Smith and Laslett 

( 1993:1 02 ) re v eals tha t swe ets a nd chocol ates usually yield the 

best discipli nary results . 

Class pr iv i l ege s of a mo re ac ade mic nature can sometimes be 

succe ssfully use d as pos itive d is ci pli ne motivators , such as 

being al lo wed to re ad a book in the read ing co r ner or playing 

an e d ucatio na l gam e . S m ith a nd Las lett (1 993 : 1 06) also point 

out that learners should earn a reward for doing something 

worthwhile , rather than receive a bri be for not dOing something. 

In this way , they maintain , the teacher is not trying to train 

obed ien ce , bu t is a iming to move th e learner from dependen t to 

independent effort. 

P r a i sea nden co u r·agem e n t too are a Iso a c c e pta b Ie mea n s 0 f 

encou raging p o s it iv e behaviour . 
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Favo u ra b le comments made pub li cly , communicate to the class 

not on ly the g oo d res u lts t hey have achiev ed ind ividually , but 

a lso th e value the t e ach er pl aces o n the e ffort involved and 

attai nment t hereof. 

A teacher' s acknowledg e me nt of good , positive behaviour by 

means of a v e rba l rew a rd or praise oft en reinforces such 

behaviour and motivates lear ners t o repeat positive conduct. 

Tauber (1995 :225 ) adv ise s t eachers , however , to be friendly , 

but not to be the learners' friend, because part of the job of 

teaching is es ta blishing and maintaining classroom 

manage me nt and disci pl ine. Maintaining classroom 

manage ment an d di sc ip li ne can become di fficult if learners 

perce ive t he te ac he r as t he ir fr ien d , fo r , In most instances , 

friends do not hav e to manage ot he rs, no r do friends normally 

evaluate each others ' work . 

A professional dista nce be tween the teach e r and the learners 

as wel l as the teacher and parents must always be maintained . 

Familiarity undermines respect and instead , often gives rise to 

contempt and conflict. Profess ionalism , therefore , involves 

maintaining a warm a nd ca r ing attitude towards all members of 

t he scho ol commun it y w ithout compromis ing respect . 

Punishment, contrary to positive incentives , involves making 

something unpleasant happen or remov ing a reward or 

privilege. Smith and Laslett ( 1993 :1 08) state that there is a 

good dea l of ev idence to show that immediacy is an important 

elemen t in making punishment effective . 

26 

 
 
 



B .F. Ski n ner , in Ayers and Gray (1998:33) advocates that 

punis hme nt must b e delivered imm e diately after the 

misd e meanou r , a nd s ho uld be delivered devoid of emotion and 

applied fai r l y and consistently. Group or whole - class 

punishment should be avoided. De te nt ion , a form of punishment 

often used by teachers , is us ua ll y receiv ed so long after the 

misdem e a nour , tha t appre c iation f o r cause and effect is lost. 

Sm ith and Laslett ( 1993 : 108) ma intain tha t for the classroom 

teacher , lin es , and detention are the most unpleasant 

consequences he is likely to be a b le to impose on his learners . 

There may a ls o be som e me rit in the advice Tauber gives. 

T auber ( 199 5:228 ) adv is e s th at by learning t he learners' names 

as quickly as po ss ib le, t he teacher coul d e nhance classroom 

manage men t . K nowl ed ge of lea rne rs' nam e s not only exp edites 

the format ion of a p rofe ss ional teacher - learner relationship , it 

also promotes classroom disc iplin e. 

e . Easily acce ss ible resource s 

A resource is something , which enriches learning and helps 

learne rs to achieve learn ing outcomes . While a resource for 

learning could be anything from a chip packet to a rock 

pain ting , the re sou rces tha t teachers refer to and use most 

often i n a class room ar e those , which display organised 

informatio n and wh ich are constantly retrievab le. Information 

for learn ing is avai lable in different formats such as print , 

audio-visual, and e lectron ic sources, as well as sources in the 

community . The tea cher needs to select resources carefully. 

Resources need to be chosen in such a way that they fit the 

ages of lear ne rs , t he learning area , and the skills , knowledge , 

attitudes and values being taught. 
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Resource s may no t be incorporate d in to a lesson merely as an 

enjoyab le d istraction . All re so urce s can playa valuable role in 

the classroom , a nd le arne rs ought to have access to as many 

of them as possibl e. 

According to Cr eemers ' mod el (19 96:5 1) , th e curriculum refers 

to do cum en ts li ke text boo ks and other mate rials , which are 

used by th e te acher. T o be m eaningful , th e t each ing of content 

must be suppo rted by appropriate in struction al aids . 

Mitche ll, in Bac harac h and Munde ll ( 1995 :221 ) states that a 

primary part of an y job desig n is prov iding inc umbents with the 

resources necessary to carry out assigned tasks. Inadequate 

basic resources drain t each e rs ' energy away from teaching 

their learners and instea d , t heir efforts go into locating 

necessary t ea c hi ng materia ls. Resource problems are made 

wors e by incre ased wo rkl o ad s, usually in th e form of incre ased 

class si ze s , add it iona l adm ini stra tiv e t asks or excessive no n­

instructional duties. The re sources , w hich have an immed iate 

impact on a teac h er 's ability to perform effectively , are time, 

equipment , materials , and supplies . Teachers , who are 

fortunate e nough t o be e mployed by financially affluent 

schools , have g reater access to teaching aids , equipment , and 

resources . 

At present, due to an increase in new knowledge and 

technological ad vances , most school communities expect all 

learn ers to be co mpu ter literate . Computer ski l ls are important 

for the future e ducation and employment opportunities of every 

learner , y e t few schools can afford computers. 
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In my own opi nIOn, relevant re adin g an d refe re nce mate rial 

ough t t o b e availab le to learners at a l l ti mes , w ithout the need 

to re que st it. Lear ne rs o ugh t to have re g ula r access to a s chool 

library and must be ta ugh t how t o locate books on t he shelves. 

Learn e rs need to be taug ht rese arch ski ll s to facil itate 

searches for relevant information in books. The classroom and 

school library ough t to be equipped with a selecti on of b ooks , 

articl es , m ag azin es , an d refere nc e books such as 

encyclopae d ia and dictiona r ies. Th e re should to be an 

ad e q uate supp ly o f all th e w ri t in g an d drawi ng mater ials and 

equipm en t t ha t t he lea rne rs are l ik el y to req ui re . Unfortunate ly , 

the limited f inancia l resou rces w ith wh ic h many teac hers have 

to be satisf ie d , make s it di f f icult t o equip a classroom 

adequately. T h e shortfall in f i nan c ial reso urc es has left many 

schools wi t hout ess e ntial st at io ne ry , textbooks , apparatus , and 

equipm en t . Con sequently , t eachers in schools , particularly in 

d isadvantag e d areas and pov e rty -stricken communities , will 

have to be cr e at ive and im prov is e with th e lim ited resources 

ava ila ble t o t hem . 

Adequ ate eq u ipm e nt and s uppli es of wr iting and drawing 

mate ria ls are usua ll y only readily available in schools where 

parents have pu rchas ed these items themselves . T he re sources 

required f or effe c ti ve teaching and learning , when available , 

shou ld be nea t ly stored in the classroom, to permit quick 

retrie val. 

Teachers, who are fortunate enough to have resources for 

teach i ng and learning , should store them in secure places , 

w here th ey ca n be co nt ro ll ed , and not stolen or vandalised . 
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Unfortun at ely , th is wo uld involve lo c k ing the resources in a 

lockabl e cupboard , wh ic h then imped es re trie va l by the teacher 

and acc essi bility f or the learners. 

f. T ime management 

Syke s (1 99 0) , cite d by Bachara ch and Munde ll (1995 :22 1), 

states that one of the primary characteristics of an effectively 

des ign ed job is that the incumbent is given enough time to 

complet e th e re sponsibilities associated wi t h the position. 

Time is especially impo rtant in teaching where day-to-day 

activ itie s var y and in wh ich problem solving plays a maj or part . 

Ayer s an d G ray ( 1998 :5) emphasis e t he importance of 

schedul i ng class room act iviti es . T eache rs ' pla ns for activi ti es , 

should cons ider f actors such as length of tasks , ti ming of 

tasks , vari et y of t asks , di ff icul t y of tasks , preferred and non ­

preferred tasks , a nd whe th er tasks can be completed within 

lesson ti me. 

Classroom discipline often depends on the lesson and activity 

t iming ski l ls of th e t eacher. Lessons that do not begin on time 

and ac ti v i t ies that end before the official lesson time expires 

tend t o affor d lea rners am pl e opportunity to engage in non ­

educa tion al be ha vio ur . 

Research by Conley , et al. (1 989 ) , Corcoran et ai, 1988 , in 

Bachara c h and Mundell (1995:223), shows that work conditions 

affect teacher attendance , level of effort , c lass room efficacy, 

and tea c he r m 0 r a I e· and job sat isfact ion . 
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T hese res ea rchers f o und t hat staff col leg iality , participation in 

d ecision -making and st ron g administrati ve lea d e rs hip resulted 

in teac he rs who were enthus iastic, co- op erative , and willing to 

ta ke re spons ibility . 

Suc h co nditi ons also appear to fos te r a high leve l of staff 

morale , wit h te achers being s e ldom absent from school . In 

contrast , a lack of re sources , low staff co l le g iality, poor 

profession a l developm e nt , little i nfluence in dec ision - mak ing, 

few rewards and poor administra t ive leadership all resulted in 

incre a sed teacher absente e ism , which impacts negatively on 

time manag e ment since valuable teaching time is often 

compro mi se d by teacher absenteeism. 

Punctuality o f t each e rs and learners is anothe r factor , which 

appea rs t o inf lu e nce clas sroom m ana ge men t profound ly . Whi le 

mos t q ua l ity co ns c io us teac he rs ex pect th eir le a rners to be 

punctual fo r school and each lesson , it app e ars there are 

teachers who are ignorant of the benefits of being punctual. 

Teachers who leave learners un supervised for any length of 

time invite discip l ine problems an d fail to provide learners with 

sufficient ti me f or max imal instruct ion . It is thus expected of a 

teache r t o work the required number of hours as prescribed in 

policy , a nd to work toward achieving maximal instruction time . 

Smith and Lasle tt (1993:3 ) sugges t t hree related ways to 

a c hi e ve ma x im al instruction ti me : 

• Get them in: A lesson , which makes a brisk start , will 

avoid difficu lties , which co u ld arise if learners are not 

prompt ly engaged in usefu l activity . 
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• 	 Get them out . T hou gh many dis c ipli ne problems arise 

f rom a poor st art to a les son , t he nex t most vuln e rable 

tim e p roviding oppor tunity for misbehaviour is the end of 

a les son . 

• 	 Carefully plan n ing the end of each lesson is a cruc ial 

par t of the way in which experienced teach ers 

successfully handle the transition from one activity to 

another . The lasting effect of an interesting learning 

experience can be wasted and pleasantly de veloping 

relationships be t wee n teacher and class can be spoiled 

if a productive lesson dissolves into a noisy, chaotic , 

and stressful fi nale. 

• 	 Ge t on wit h it . Le arne rs' feelings of self-esteem and 

sen se of comp etenc e in a p a rticul a r le a rn ing area will 

depend o n the t ea ch e r's ability to "get on with it " . 

g . Us e of homework 

The allocat ion of homework shoul d also be i n accordance with 

learners ' needs and i nterests . 

Homework must not be given simply to keep the learner busy at 

home , bu t must form part of the lesso n objectives and be used 

for consol idat ion purposes. Schools' homework policies must 

regu late th e t ype and a mo unt of homework given to learners 

per lear ning area each day , because th ere are teachers who 

expect learners to compl ete unreasonable amounts of 

homewo rk . I f properly organised , homework could probably 

contribute to instructional effectiveness. 
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2.4 Conclusion 

Cohn and Rossmille r (1 987 :382) , prov id e subst antia l evidence, 

wh ich confirms that , althoug h a co mmi t ment to learning must 

permeate th e e nti re school , it is w ithin individual classrooms, 

and th rou g h the eff orts of in dividual teachers , that this 

com mi tment is give n me aning. Cohn and Rossm i"er ( 1987: 382 ) 

claim th at t he re is abundan t evidence to show that stud e nt 

achievem e nt is inf l uenced st rongly by the way teachers manage 

their classrooms . Effective teachers gain and hold the attention 

of students and maintain a classroom environment conducive to 

lea rn in g . Th e y se lect e ffect ive modes and techniques of 

instruction appropriate to the learning ob j ectives that have 

been established and to the learning style of students. The 

atmosphere is orde r ly and discipl ine is maintained. 

Clear a nd re asonab le ru les of conduct are enforced 

consist ently and f a i r ly, les sons begin and end on time , and 

students know w hat is expected of them , receive timely 

feedb ack o n t heir performance , and are praised for good 

pe rforma nc e . 

Similarly , Marland ( 1993 :7 ) c laims that a good teacher is a 

good classroom manager . Whatever subject matter or ski" is 

being explored , a teacher's first task is managing the 

classroom . This includes the planning of the e nvironment , the 

planning of tim e, and the relati ng of the curriculum content to 

specific learning activities , the organisation of study materials, 

and the con t rol of th e group . 
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Reynolds et a l (1996 : 11) advocat e t hat it is c lear tha t school 

effectiven ess is mainly d etermin ed by classroom effectiveness , 

which br ings the te aching an d lea rn ing proce ss into the centre 

of the improv e ment process. 

According to Cohn and Rossm i ller ( 1987:382) , a number of 

researchers have f ocussed on students in classrooms in 

developed nat ions in an attempt to identify the most powerful 

determ ina nts of stu den t academ ic ach ievement . The results of 

these st ud ies reveal t hat some va r iables, which have often 

been t houg ht to be closely assoc iated with school quality , such 

as leve l o f spending per pupil , quality of the school building 

and average class size, account for little or none of the 

variance in student achievemen t. On the other hand , variables 

such as composition of the student body, academic emphasis of 

school , classroom management and discipline , use of school 

time and t he home-school relationship are more consistently 

related to stu dent achievemen t. 
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SECTION 3 QUALITATIVE RESEARCH DESIGN 

3.1 Introduction 

In sect ion 3 I re late the story of the data . I give an account of 

how conducted thi s study. begin by describing the 

contextual setting and plac e of inq uiry to inform the reader of 

the location , resou rces , st aff composition , teacher learner 

ratio , et c. of each of the t h re e schools that participated in this 

st udy. In th e re search pl an I explained the reason for my 

choice of the samp l ing procedure and data collection 

techniques . I also e xplained the limitations and difficulties I 

encountered with the data collection , which is important for 

understanding the res earch design . From the raw data , 

selecte d a var ie ty of th e me s fr om wh ich I devised categories . 

Section 3 concludes w ith a de sc r iption of t he th e mes. 

3.2 Contextual Setting and Place of Inquiry 

Thre e schools participated i n t his inquiry. In 3 .2.11 describe the 

three schools in greate r d e t ail to provide the reader with 

information regarding the p lace and the contextual setting of 

this inquiry . In this discussion , I have neither disclosed the 

names of the schools , nor the names of the participants so as 

to keep within the confin e s of research ethics. 

3.2. 1 Type of schoo l 

School A , is a primary school for boys, which offers Engl ish 

and Afrikaans as languag e s of instruction. School B, is a 

primary school for gir ls , which offers English and Afrikaans as 

languages of instruction. School C, is a primary school for boys 

and girls, which offers English and Afrikaans as languages of 

instruction . 
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3 .2 .2 Lo cati on of sch ools 

All th ree schools are situated in t he Boland area of the 

Western Cape in a predo minantly farming area. School A and 

School B are s i tua te d in th e tow n of Pa a rl , within in the central 

business district and are wit hin w a lk ing d istance from each 

other . Sc hool C is sit ua ted in t he t own of W ellington , which is 

approx imately fift e en kil om etre s fr o m Paar l. 

3 .2 .3 Resources 

All th ree schools appe a r to be equa ll y well equipped with 

regard to resources . The classrooms are equipped with modern 

teaching a ids. Co p ies of rec e ntl y published Outcomes-Based 

Education textbooks are available to teach e rs , but have not 

been purchased for t he learners. T he thre e schools each have 

a well -e quipp e d libra ry as well as technologically advanced 

comp uter roo ms , where learn ers are able to consult th e 

In ter ne t and M-we b fo r i nf or m at io n. Train ed compu t er teachers 

teac h compu t er mas t er y skills . T he sch ools h ave adequate 

buildings and facilitie s t o accommodate learners . All three 

schools app ear to be on t he same le vel with rega rd to the 

avai labili t y of financial re sources . 

3.2.4Staff Composition 

Schools A and C are similar in their staff composition with the 

majority of teachers being female , and approximately only four 

teache rs being male , which includes the principal and deputy 

prin c ipal . Schoo l B o nl y employs fe ma le teachers . Most of the 

teachers at th e th ree schoo ls are permanently emp loyed by the 

Western Cape Educat ion Department , while the School 

Governing Body employs approximately six to eight teachers on 

an annual contract basis . 
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3.2 .5 Te ach e r Lea rner ra t io 

School A a nd B h ave an enrolme nt number of a pprox imately 

three hundred learners while scho ol C has an enrolment 

numb e r of approximately six hundred learners . The teacher 

learner ratio in all thre e school s is 1 :4 0 . 

3.3 Research Plan of Study 

The resea rch pla n dev e loped as foll ows : I decided on how I 

could exp lore t e ac he rs ' v ie ws and opi ni ons on classroom 

managem en t and qua li ty ed uc atio n . A f ter reading about 

observation as a qualit at ive data co l lect io n t e chn ique in 

Merriam ( 1988 : 87 - 103 ), thoug ht tha t obs e rvation could 

probably provid e me with m ore v ali d data , because I would be 

able to observ e the te ac her mana g ing the c lassroom firsthand . 

As an outsid er, I would be ab le to noti ce things which may 

have become routine to the pa rt icip an ts , but which may lead to 

an und e rstanding of the contex t. I w ould have bee n able to 

experience class room manag e me nt fir sthand , rather than have 

to re ly upon a n essay or a n interview . Unfort unately , however , 

par tic ipant obse rvat ion wa s not an opt ion and p roved to be 

imposs ib le f or th is in quiry. T he fir s t re aso n was t hat a ccording 

to Mer r iam ( 1988:88 ), critics of participant observation as a 

data gathering technique poin t to the highly subjective and 

therefore unreliable nature of human perception . 

The second reason was that , as wi t h any other data collection 

technique , one needs to be trained in its usage, and I had no 

training. T he third reason was due to the fact that being a 

contract teach e r myself , I was no t en titled to any study leave 

as stipulated in m y con t ract . 
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there f o re co u ld not be abse nt from my own school. 

Cons equ e nt ly , de cid ed on es says , wh ich are wr itten 

docume nts, as a sui t abl e data coll e ctio n technique for this 

inquiry. 

The reason f or choosing this method of data coll e ction , is that 

acco rding to M e rriam ( 19 88:1 04 ), documents are u sually 

produced for reasons othe r th an re se a rc h and are therefore not 

subject to the same l imitatio ns as part icip ant observation. In 

addi t ion, documents are read y mad e sources of data that are 

usually easily acc essible to a resea rche r . A further advantag e 

in using w ritten docu men t s as a da t a co l lect ion technique was 

that t he e s says wo u ld pro bably co nt a in in f o rmation and insights 

relevant to th e resea rch qu esti on , a nd t he data cou ld be 

acqui red in a reasonab ly p rac ti c a l ye t sys te ma t ic manner . The 

use of documents as sou rce s of data does , however , hav e 

disadvantages and l imitati on s . Merriam ( 1988:105) cautions 

that in j udg i ng the valu e o f a data source, one can ask whether 

it conta ins in f ormation or insights relev a nt to the research 

question , and wh e ther it fits p re sent definit ions of the concepts 

under scrutiny . If the document does not co ntain data , which is 

relevant and meaningful to th e res e arch question , it becom e s 

inco m pl e t e a nd u ni nfor mat ive fr om a resea rch per spectiv e. 

Once I had consi dered t he adv a ntag es a nd disadvantages of 

the use of documen t s as a data collection technique , I decided 

to use essays as a data collection technique for this study . I 

could proce e d by focusi ng my attention on th e second part of 

the research plan ,' which invo lved the sampling procedure. 
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3.4 Sampling Procedure 

Th e first re as on f o r my choice of part ic ipan t schools was that I 

had previously conducted a research as s ignment on the topic 

of Financial Management in Sc hoo ls, at thes e three schools. 

The principals and teachers had co -operate d with me and 

provided me with val uable informat ion , which I could use in my 

assignment. T he second reason was tha t , as a result of the 

previous res e arch assignme nt, had a l ready established 

rapport with the principals, w ho to ld me th at their sta ff w e re 

willing to assist me with fur t her re se a rch I may b e involved in . 

As fa r as th e samp l ing procedu re w as concern e d , I decided that 

purposive sampling was th e mos t appropriate sampling 

proc e du re for this inquiry . Accordi ng t o Merriam ( 1988:8) , 

purposive sampling is based on t he assump t ion that one wants 

to discover, understand , and ga in i nsigh t; there fore, one needs 

to select a sample from which o ne can learn the most. For this 

reason , I d e c ided to ask each pr inc ip al to select th e participant 

teachers for me. 

I t rust ed that each p rin c ip al kn ew h is o r her t e achers ' strengths 

and abilit ies a nd wo ul d c hoos e expe r ienced and competent 

teachers who wou ld probably be known as "good" teachers. 

Purposive sampling therefore meant tha t teachers were 

included in the sample because of their special experience and 

competence . 

3.5 Approaching Participants 

T he first st e p in approaching par t icipants involved obtaining 

approva l from th e school p rinc ipals . 

39 


 
 
 



I made tel ephonic a pp oi ntments to mee t with each principal 

personally , so that I could e x plain the pur po se of the study and 

obtain t heir cons ent to con duct the study a t their schools. I 

also needed to explain to ea ch pr incipal , h is or he r role in 

purposive sampling. I briefly m et with each principa l. T hey all 

granted their approval and und erstood the need f or purposive 

sampling. The second step involved the wr iting o f the covering 

letter (Addendum A ) . I wro t e the origin a l covering letter in 

English and translated into Afrikaans . This was necessary as 

all three schools are dual med ium in respect of language of 

instruction . In the covering letter in t roduced myself and 

provide d info rmation regarding th e purpose of this study . I 

reque st ed the participants to wr i te the es say in which they 

expresse d thei r views and op ini ons on c las sroom management , 

and wheth e r t he y thoug ht classroom management influenced 

quality ed ucation or not. 

I del ive red t he covering le tters at t he schools and arranged to 

collect the essays after two weeks . I retu rned a fortnight later . 

The principal of school A handed me an envelope containing 

six essays , the principal of school B a lso handed me an 

envelope containing six essays , and the principal of school C 

handed me an enve lo pe co nt aining thirteen essays , therefore , a 

total of twenty -fi ve essays. 

3.6 Data collection 

3.6.1 Essays 

According to Merriam (1988:67) , data conveyed through words 

have be e n labelled qualitative . 
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Qual it ative da t a , amon g others, consist of det ailed descriptions 

of s ituation s, in this inquiry, the cl assroom situation. 

Qualitative data also co ns ist of direct quotations from people 

about t hei r e xp er ience s , a ttitude s , beli efs an d t houg hts , which 

in qualitative res earch are termed raw data . T he twenty-five 

essays w e re, therefore , th e raw data because they contained 

teachers ' opinions and views on classroom management and 

quali t y education. 

3.6.2Interviews 

T he most common form of interview , acc ording to Merriam 

( 1988 :71), is t he pe rson -t o-person enco unter in which one 

person el icits in f orma t ion fr o m another . 

It is a conv e rsation wi th a purpose inte nd ed to find out things , 

which a re not direc t ly obs erva ble such as opinions , views, 

thoughts , and f e e lings . de c ided to us e a semi-structured , 

open-end ed interview as a m eans of collecting data in order to 

access the participan t s ' pe rs pective on classroom management 

and quality education . A f ramework of questions to be explored 

guided the two in te rvi ews . intended to audiotape and 

transc r ibe the t wo in t erviews , however , both teachers 

expres sed their co nce rn ab out t he interviews being audio 

taped , and s t ated tha t they w o u ld feel hesitant to answer 

question s openly and hon estly . Since I felt it my duty as a 

researche r to keep wi th in t he confines of re search ethics , I did 

not audiotape t he in te rvie w s, but reco rded the participants ' 

responses in writing, which they agreed to . 

41 


 
 
 



3 .6 .3 Reasons f o r mu ltiple method of data co l lect ion 

Mult ip le met hods of c o l lecting data are call ed tr iangulation . 

According to M e rriam ( 19 88:69), me t hodological triangulation 

combi ne s dis s imil a r methods t o st udy the same unit . T he 

rationale is that the flaws of one method are often the 

streng t hs o f t he other. By combining written essays with 

in tervi ews , I could us e the streng t hs of both methods of data 

collection and possib ly minim ise the weakn esses . I also hoped 

to collect data from th e interviews , which may not have been 

collected in th e essays. 

3.7 Description of Data Analysis 

I nee d to d escrib e how I processed and analysed the data in 

orde r to a nsw e r t he questi o n ra ised in this study . Data analysis 

is essentially th e proce ss of m aking sense out of the raw data. 

I ana lysed the textual co ntent of the twenty - five essays and 

the m emoranda of the tw o semi -structured interviews 

inducti ve ly , by mea ns of textual analysis. The data was sifted 

through, combined, redu ced , and interpreted. 

Accordi ng to Merri am (198 8 :1 16 ), in qua l itative research , 

content analysis is a sy stemati c procedure for describing the 

content of commun ica t ion s . Alth ough some categories initially 

guided the study, othe rs e me rged throughout the study . 

Conte nt analysis is a proc es s , which involves the simultaneous 

coding of raw data and con t ract ing categories that capture 

relevant characteristics of a document ' s content. 

In this study , content analysis actually began with the reading 

of the first essay. Next , I read through the data several times 

from beg inn ing to en d. 
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I numbered t he essays P1 to P2 5. I photoc op ied th e twenty - five 

essays and the two inte rvi ew memora nd a, so that I could keep 

t he or igi nals ne at , use the copies to code , and make notes on . 

I colour coded t he main id e as an d key words in each paragraph 

of every e ssay , as well as th e t wo interview memoranda . I 

found that certain words and concepts recurred regularly in the 

data; therefore, I tra nsfo rmed t hem in to conceptual categories 

into w h ich subsequ e nt items could be sorted . 

Merr ia m (1 988:133 ) , st ate s tha t de vising categories is largely 

an in tu it iv e pr ocess , wh ich is inform ed by , a m ong others , the 

purpose of the study . The catego r ies which formed seem ed 

plausible and see med to make sense given the data from which 

th ey emerged. Th e cat e go r ie s are now ready to be , as Merriam 

( 1988: 135) puts it , fleshed out and made more robust by 

searching through the data for more units of relevant 

information. 

3.8 Summary of data elicited 

T he raw data yield ed extrem ely limit ed re f erences to the notion 

of qua l ity , alth o ugh th e c ov ering le tt er speci fi cally requested 

that participants wr ite abou t t heir v iews and opinions as to 

what exactly constitutes good c lassroom management and 

whether it influ ences the quality of education (Addendu m A). I 

wonder why part ic ipants cho se to focus on aspects of 

classroom managemen t , and not on aspects of quality 

education . T he reason for the focus on classroom management 

can possibly be explained in a fol low- up inquiry. 

T he follow i ng catego ri es regarding asp e cts of classroom 

manage men t emerge d fr o m th e raw data . 
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Th ey are listed in the t abl e ac co rdi ng to th e nu mber of essays, 

out of a to t al of tw en ty-fi ve essa ys , in which th ey we re referred 

to : 

Themes Occurring in Number of 

Essays 

• Discipline 21 

• Preparation 13 

• Classroom atmosphere 12 

• Classroom organisation 10 

• Planning 6 

• Homework 4 

• Easily accessible resources 4 

• Time management 4 

• Cleanliness and neatness 3 

• Decoration 3 

• Routine (for) 3 

• Class size 2 

• Audio visual aids 2 

• Group composition 1 

Table 3.1 Themes Occurring in Essays 

arranged th e concep t ual categories in t he above table 

according to Creemers ' Comprehensive Model of School 

Effec t iveness , which I used to g u ide t he conceptual framework 

of th e study _ 
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Graphic Representation of Themes 
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Figure 3.1 	 Graphic Representation of Themes Elicited 

in Data Analysis 

Keys: 


Group compos i tion (Gc) Audio visual aids (Ava) Class size (Cs) 


Routine (R) Decoration (D) Homework (H) 


Planning (P) Preparation (Pr) 
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3.9 Conclusion 


In section thre e, I provided an overview of the methodological 


app roach I took with regard to the qualitative research design. 


The context u al set ti ng and p lace of inqu i ry was estab l ished, 


fo ll owed by a descr iption of th e research plan. 
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I also d escribed how I approached partic ipants and prov ided 

reason s for my choice of sam pl in g procedure Secti o n 3 .8 

entailed t he analysis of the raw data. The data analysis 

findings were presented in T abl e 3 . 1 and Figure 3 . 1. 
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SECTION 4 

CONTEXTUAL ANALYSIS AND INTERPRETATION OF DATA, 

RECOMMENDATIONS, AN D CONCLUSIONS 

4.1 Introduction 

In sec t ion 4 , t he data a re interpreted a nd s ubstantiated in 

terms o f the li terat ure. The dat a fi nd in gs a l l owed me to 

deduce that the con cep tual ca teg ories probably influe nce , 

in tera ct, an d dep end on each other . Me rr ia m (1 988 : 140) 

conte nds th at th e c ategories describe the data , but to some 

exten t the y also interpret the data . I used a descript ive 

na rr ati ve appr oa ch to interpret the d ata. On ce the data had 

bee n interpreted , I made reco mme nd a tio ns and drew t he 

conclus io ns of t he s tudy. 

4.2 Preliminary Comparative Description of Data 

In th is sect io n of the study, I prov ide d a pre l iminary 

d e sc r i pt i on of the da ta , a nd pr es e n te d them f rom a 

compa rat ive p e rsp ec t ive. I orga ni sed t he data according to 

t he compo ne nts of cl as s roo m ma nage me nt descr ibed i n the 

l i te rat u re stu dy a nd conce pt ua l f r amewo rk in S e ct ion 2 . The 

ab brevi ation P rep res ents the par t i c ipa nt an d t he num e ral 

re fers to the number gi ven to e ach pa r tici pan t ' s essay . 

4 .2 . 1 Qua lity of ins tru ction curr ic u lu m 

4 .2 . 1.1 Pl ann ing and preparat io n 

P3 belie ves tha t th o ro ug h p re pa rat ion e nhan ce s classroom 

d isc ipline , because a we l l -p re pared te ac he r is calm and in 

co nt ro l of l e arn ing act iv i t i es . Lea rners d isplay con f idence in 

a well-managed c lass b ecaus e t hey know exact ly what is 

expected o f t he m , w hi ch re su lts in a h igh standard of 

lea rning . 
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P 16 and P25, similarly state that th o ro ug h prepara tio n le ads 

to good discipline and that macro plan ning on an a nn ual 

bas is weekly as well as daily plann ing , are ind is pen sab le 

co m po ne nts o f cl assr oom mana gem ent. 

P4 adv i se s t e ach ers to not o nly prepare th oroug hly, but to 

think the lesson thr ough a nd incl ude att ra cti ve and 

i n t erest ing mater ia l . New co n te n t sho ul d be unfo lded and 

ta ught log i ca ll y and system a tically and que stion in g must 

oc cu r at di ffe rent lev el s , t a ki ng t he in t ellectu a l le vel of the 

learners into acc ount. 

Le arn e rs should be intellectually ch al len ged . P 15, P1 7 , P8 , 

P22 , and P24 me ntion the importance of p repa ration , whi le 

P6 states that wh en a tea ch er has not p lan ned th oroughly for 

a lesson , the rem aini ng asp ects , o r comp on e nts of classroom 

mana ge men t fail. Learners are i mme d iately ab le t o detect a 

t eac he r w ho h as no t p re par ed notes and act ivities and who 

is not f ami l iar w it h the l earning ar ea con te nt. P7 states that 

a lesson can al so end ch ao ti ca lly whe n a teacher has not 

tak en the qui cke r and sl ower lea rne rs into account in his 

p re para t ion. Le arners who comp le te tasks ahead of t he c lass 

ou gh t to be catered for. Add itio na l in te res t ing tasks , work 

ca rds o r games must be prep ared for th e m, not simp ly to 

kee p them busy, bu t to ex t e nd t hem academ ica ll y and enric h 

the ir lea rnin g expe r ie nces . P20 , and P11 s imilarly c laim th at 

a teacher must kno w wh at has to be done each minute of a 

less on , b ec ause once learners realise that the teacher is 

disorgan ise d , th ey becom e agitated and ta lkative , whic h 

could lea d to disc ipl ine probl e ms. P23 expresses concern for 

t he loss of learn in g time, whi ch is incurred wh e n a teacher is 

not well prepare d. P 10 and P1 2 are of the opinion that 

tho rough prepar ati on is complem e nted by the use of audio­

visual aids and plenty of enth us iasm in lesson p res ent ation , 
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so that learners become fully involved in the lesso n. P14 

co nclude s by sta ting that thorough pl anning , organising, an d 

prepa ring go hand in han d with a high qua li ty education. 

Both t eac he rs A and B believe that t h e e nt ire c lassroom 

manag e ment p rocess begins with an d depends on 

prep ara t i on a nd p lanning. 

4. 2. 1. 2 T eac hin g Ai d s 

T e achi n g a ids such as text boo ks are an importan t componen t 

of teac hing and le arning. Mi t che ll , in Bac harach and Mu ndell 

(199 5 :22 1), cla ims tha t teac he rs shoul d have access to basis 

re sourc es suc h as t extboo ks . Teach ers who are ill-equipped , 

w h o do not have access to app ro priate teac h i ng aids such as 

text books , waste tim e and en er gy tryin g t o locate resources , 

and in s om e instances, hav e to make d o without any 

re so urces . If this is so, it foll ows t h at lessons will be 

uni nsp iring . 

Bo th teac he rs A an d B, agr ee that au d io-vi sual a ids and a 

va r iety of te ach ing a ids de finitely infl uence t he qua l it y of 

e d uca tion, be cause chi ldre n enj oy learn ing by me an s of 

sensu al stimuli . Bot h t eachers agree tha t te xtbooks and 

exe rc ise books are abs o l ute ly necessary for quality 

educat ion . Eve ry learner m ust know how to refe rence work 

a nd c onsu lt sources to ob ta in th e in format ion needed . Good 

res earch skills cont r ibu te to eff e ct ive time management , by 

redu cing the a mo u nt of time spent on searc h ing for 

informat ion. 

4 .2 .2 Gro up Co mposi t i on 

Group composit ion ca n a ls o con tr ibute positively o r 

ne g at ively to t he atmosphere of a c lassroom . 
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P6 beli eves th a t it is a fact that certain pe rsonal ity types 

co mp lement e ac h other , while others tend to c lash wi th each 

o th er. Fo r th is rea so n , t h e te ac her mu st group lear ners wi th 

t he utmost circ um spe ct ion . 

P7 , like P6 , believes tha t learners should be grouped in such 

a way th a t th ey w il l have a p os iti ve in fl uenc e on each ot he r , 

s ince nega t ive influ ences are detr imenta l to th e learnin g 

p roc e ss . 

An ac adem icall y s t ro ng le a rn er should be seated ne xt to an 

acad e mically weake r learner , or a lear ne r with a neat 

ha ndwritin g shou ld s it ne xt to on e w ho has a n u ntidy 

handwriti ng. P1 6 reminds teac hers t o rotate groups , and to 

rotate lear ne rs ' ro les , duties and res pons ib i l iti es , as 

p res cr ibed in Ou t comes Based Educat io n manu als. 

Te a ch er A exper iences big g roup s as prob lema t ic . It wou ld 

be mo re ac ade mica lly an d edu cat ionally vi abl e t o g ro up 

lea rners acco rd ing to ab i lity so that the te ach er can pa y 

more attention to them. A "botto m hea vy" c lass of un de r­

ac hievi n g le arners dem a nd s a large pe rcentag e -of t he 

t eache r ' s at ten ti on an d energy , which is de tr im enta l to the 

de ve lopmen t of the above ave rage lea rn e rs, who are often 

neg lecte d in cl ass . Dis ciplin ary p roblems may ar i se when t he 

needs of academ ical ly strong learners are not met . In 

comp lete cont ras t t o the op in ion of Teacher A, Teacher B 

be l ieves tha t c lass composition plays no role in determining 

ed uc at ional q ua l i t y. 
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4.2.3 Teacher behaviour 

a . Clas sroom man agement 

C lass room or gan isation, like the preceding catego ries, also 

se ems to playa s ignificant role in inf luenci ng qu a lity of 

edu ca ti on . P1 be l ieve s th at eye con t act with le arne rs is 

importan t , as is part ic ipa ti o n, which is no t always poss ib le 

w ith larg e groups and large cl asses . P15 s t ate s that th e 

n u mber of learners in a cl ass in re lation to the size o f the 

class roo m could in f lue nce the ef f ect ive ne ss of c lass room 

m ana gem en t negat ive ly . 

It is a f ac t t h at many classrooms in pub l ic sc hoo l s , al though 

no t very sp ac ious , have to acco mmodate be twe en for ty t o 

fifty learners at any one time . To make le arn ing mean in gful 

under cramped c irc ums tan ces , the teac her must be 

innovative and or gan ise th e teac h ing a ids and furn it ure in 

suc h a w ay , that s uffi c ien t sp ace is ava il ab le for m ovement 

arou nd the cl ass with t he mi n imu m o f d isrup tio n a nd 

disc omfo r t f o r herse lf and the le a rn ers . 

In this regar d, P4, P 17, P6, P8 , P2 1, P10 a nd P25 all refer 

to the i mp or t ance of cla ss roo m org anisa t ion and the need for 

the te ac her to organ ise the learn ing area or space 

e ffecti vely. P6 c lai m s t hat even t he w ay , in w hich the de sks 

a re arranged in a c lass roo m, fo rms an in tegra l part of 

cl assroom ma nage ment . P9 conc urs by adv is ing th a t desks 

be o rga nise d in suc h a w ay that learners and teac h ers are 

ab le to move arou nd e asi ly . If things are no t organ ise d unde r 

a nd ar ound d esks , disasters occu r . 

P2 5 also con fir ms this id ea by stating that the f urn iture in 

t he cl assro om must be ar ran ged so tha t the te ach er is within 

easy reach of eve ry lear ner. 
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(b ) An orderly atmosphere 

It appe a rs t hat the particular atmosphere of a classroom 

could be determined by factors such as cleanl iness a nd 

ne atnes s of the cl as sroom, the way in which it is dec orated 

a nd a lso by t he comp osition of the grou ps of learners 

c ompris i ng the c lass . P1 s uggests th a t a relaxed le a rn i ng 

envi ronment enha nces le arning . 

P4 and P21 ar e a ls o in favour of a rel ax ed lea rn ing 

atmosph e re , wh ich ca n be created a nd e nha nced by 

c ultiv a tin g soc ial s k ills , a spirit of co- operation among 

lea rn ers, t aking t u rn s and show ing resp e ct f or oth ers. 

P5 claims that go od planning and manage me nt l eads to a 

go od working at mos phere, and as a result , di sc ipl in ary 

p robl ems a re sig nif ica ntly reduced. P 17 and P18 a re of the 

o pinio n t hat effect ive cl assro om manag ement crea tes a 

favou r ab le cl im ate in wh ich learners a re a ble to de ve lop and 

act ua l is e th eir full po tential . P7 also emphasises the 

impo rtance of a pos i ti ve and favour able c lassro om c l ima te , 

whic h is echoed by P8 w ho sta t es t ha t the c lassroom is the 

te ac her ' s domai n. T he teach e r 's comp e tence in manag ing the 

class roo m will dete rmine wh ether a good educational 

a tmo sp here will prevail in it . Th e es t abl ishmen t of a 

f avourable cl ass room at mo sphere dem ands th at cer t a in 

thin gs be in p lace . F i rstly, t h e cl ass roo m mu st be order ly 

a nd we ll or ganised . The v i s ual im pa ct mu st be interes t ing for 

the learner 's ag e an d t he learn ing are as taught. P20 

bel ieves that an orderl y atmos p here makes learners fee l 

sec ure. 

(c ) A clean and ti dy classroom 

P9 be lie ves th at th e ne at nes s of a c las sroo m is importan t as 

it c an lead to a calm or cha otic a t mos phe re . 
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P 10 , l i ke pg believes that a classroom should be le arne r ­

fr iendly. It must be kept neat and the work that is dealt with 

in cl ass m us t be displayed on the walls . 

P2 5 also stre s ses th e need to keep a cl assroom neat and to 

d ec ora te a cl ass with t he le arners ' work in o rd er t o create a 

pl e asa nt learni ng a tm osp here . 

Attra ctive walls an d noti ce boards , accordi ng to T eac he r A , 

a ll ow t he lear ne rs to v i sua l ly expe r ie nce t heir work , wh i le 

Teac her B , on the con tr a ry, fe el s t hat w alls a nd notice 

b oard s do not rea lly influence quality of educat io n. 

Teacher A a n d B both believe that dec orati ng t he c lass roo m 

with pi ct u res a nd p lan t s , will add to a more we lcomi ng 

cl ass r oo m atmo sph ere , bu t will not nece ssa ry im pro ve th e 

q u a l ity o f te a ch ing an d learning . 

(d) D is c ipl in e 

It appears that e ffe ctive dis cipline fo rms the foundatio n of 

c lassro o m management , sin c e 84 % of the part icipants 

re ferre d to t he nee d for effective dis c ipline . P 1 and pg 

be li eve that effective order and di sc ip l ine must b e 

ma in tai ned from the first minute of the scho o l day, as t hi s 

sets the di sc iplin ar y t o ne for the rest of the school day . P1 

mai ntai ns that good d isc ipline is a n ess e ntial p re cond i t io n 

fo r lea rnin g. P3 e choes t h is vi ew by st at ing that eff ec t ive 

cl assroo m manag e me nt is cl o sely re lated t o good d isc ip l ine , 

and t hat no learnin g ca n occu r in a class where t he t e acher 

is u nable to mai nta in disci p li n e . P 16, P4 , and P7 prefer to 

d i sc ipl i ne learners posi t ive ly, by rew ard ing go od behaviou r 

and w or k. P1 5 , P 17, P1 8 , a nd P24 state that eff ect ive 

c lass ro om m a n age ment de pe nds la rge ly on good di scipl ine . 
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P 18 , P19 , and P25 emph as ise the importan ce of cl assroom 

r ul es, w h ic h hav e to be adhered to by lear ner s . P8 be l iev es 

that di scipline , espe c ia lly se lf- disc ipl ine, is im port ant as it 

fos ters res pect fo r othe rs . 

P23 s ta t es that ine ffec ti ve discip l ine results in a loss of 

teac hi ng an d lea rning t im e , part icularly for learners who 

expe ri en ce a tten t ion def i ci t p roblems an d hyperactivity . 

S uch learne r 's need a we ll str uc tured and ordered 

en vironm e nt , s o · it fol l ows th at in e f fect ive d isc ipline co u ld 

e xa c e rbate their lea rn ing p ro b lems. 

P11 ma kes a th o ught provokin g s t ateme nt in sa yin g th at 

d i sc ipl in e in le arn e rs ' hom es is o f ten non -ex is tent du e to 

p aren t s ' w o rk com mi tmen ts. 

Pare nts are o f t en , e i t her t oo bus y o r too tired to disc ip l ine 

t heir ch i l d re n effe c ti vely . Th is places more of th e 

dis ciplinary responsi b i liti es on the teac her , w ho mu st e n s ure 

th a t the learn er s ' lives are str uc tu red at schoo l , to make up 

fo r t he pa rent s ' short comings. P11 is of the opin io n th at 

d isc ip l ine is im po r tant , for if a chil d is dis ciplin ed he / s he can 

get on w i th the t as ks se t by t he te ache r, ca n concentrate and 

wor k to his/h e r full po tent ial . P1 2 ma in ta ins t h at strict 

d isc i pl i ne mus t be ma inta ine d, because i f t h is is not do ne, 

t he res u l ts w ill be cha o s a nd confusion , wh i ch is not 

cond u c ive to lea rnin g . P2 4 is o f si m i la r opinion and believes 

that discipline is cr ucia l fo r learn in g . A wel l- disc ipli ned 

le arner is one who l i s tens a nd obeys. From t he data , it is 

cl ea r th at te ac hers v iew classroom disc ip line as a 

p rerequ isi t e for t he rea l isat ion of effective learn ing. 
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Th ere ar e also indications of what co nstitutes disc ip line . 

Some par ti c ip an ts a re o f the opinion that cl assroom ro utine 

posi t i ve ly contribute s t o effe c tive c lassroom disci p l ine. 

P5 state s th a t a ste ady routine g ives learners a sense of 

security. P5 alw ays follows the sa me rou t ine in the mor n ing 

when the learners enter the cla ssro om. T he le a rne rs gre e t 

their t each er , un pac k the ir suitc ases then le tters a nd money 

are collected . 

Lear ners all have a spec ifi c pl ace to put thei r suitcases and 

hang u p their b laze rs , wh ich eliminates f ighting and 

confu si o n a s t he y al l know wh ere to fi nd their belongings 

aga in. T he re a re a lso set toi let tim es to reduce the number 

o f lea rn e rs leaving the cl assroom . P5 be l ieves that once a 

rou tine is in p lace , it create s mo re fr ee d o m fo r the teacher 

a nd lear ne rs to wor k a nd experime nt. 

Ch ildren who fe e l sa fe and secur e a t s cho ol pass t h is fee ling 

o n to their paren ts a nd f ew proble ms a r ise when paren ts are 

h a ppy with their child's schooling . 

P6 is of exa ct ly t he sa me opi nio n regard in g ro utine . P6 

states that havi n g a fi xed routin e is somet hing, wh ich shou ld 

be inst i lled in eve ry c h i ld , eve n f rom baby hood . A child 

without routine feels lost. A learne r mus t know the classroom 

ro utine and know th e conseq ue nces of certa in k inds of 

co nd uct in c lass . P6 fe e ls s t rong ly t ha t qual i ty education is 

im poss ible to achieve without e ffec tiv e dis c ipli ne . P7 a lso 

feels that routine is of c ardi na l impo rt a nc e so tha t learners 

are abl e to le arn· in a le arnin g frien dly e nvi ronm ent . 

55 


 
 
 



The v iew of P2 is that when learners are used to a fix e d 

c las sroom routine, they have a responsibility to be ready to 

work and learn at set times. 

Tea ch er A s tate s that there has to be ord e r before a teacher 

can s t ar t t e ach ing a le sso n . 

It is imp erati ve t hat lea rner s know an d respect the discipl ine 

boundaries , a ltho ug h t he d isc ipline should not be militaristic . 

The learn e r shou ld be afford ed a n opportu n it y to express 

himself an d i s a ls o ent i tled to an op in io n, but w ith respec t . 

Se lf- d iscipline IS very important. The le ar ner mu s t want to 

learn for hi s own reason and n ot in fear of puni shm ent. For 

discipline to be effect ive it should be ap p l ied consistent ly . 

Te ac her B bel ieves th at or de r and di sc ipl ine de f in itely 

e nha nce the quality of edu cat ion . 

(e ) Easi ly Ac cessi bl e Res ou rces 

It is al so vit al tha t te aching and learni ng resources be 

readi ly ac cessible to t he teacher an d learn ers . 

P2 , P5, pg a nd P25 all agree that class work books, text 

b oo ks, ac tivity ca rds and wor ks heets must be stored in a 

spec ifi c pl ace , so t ha t the te ac her and le arne rs know where 

t o find them or han d t he m in. 

Eve rythi ng mus t have it s pl ac e and be eas ily accessibl e, so 

th at there will be the m inimum of mo vemen t in class . 

(f) Time management 

T im e manag e men t appea rs to be an ex t remely important 

aspect of classroo m manageme nt . 
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P2 is especially concerned about the effect that time 

ma n agement has on t he qu ality of ed uc at ion . P2 proposes 

th at te ach e rs d o the following to max imi ze teach ing a nd 

learn in g time : 

• 	 An e n large d copy of the c lass ti metable must be 

di sp layed and al l le arn ers mu st have a copy , so that 

t hey k now t he learni ng a re a , ti me , a nd p lace of the next 

lesso n. 

• 	 Punct u a lity mu st be exe rcis ed. 

• 	 Proce dures for han din g ou t books , worksheets , or 

equi pm e nt must be in pl ace . Wh e n learners are 

respon s ib le for h anding o ut and colle ct in g proced ures , 

rat her th an the te ache r , time is save d . 

• 	 Admin ist rat ive w ork mu st be compl eted dur ing a short 

admin is tr at ive period , as administrative work sho u ld not 

encroa ch on te ac hi ng time . 

• 	 The te acher sho uld no t mar k w ork duri ng lesson time . It 

i s onl y accep t ab le to mark co mp le ted work in class i f 

the learne rs d irec t ly benefit fr om i t. 

P4 a nd P23 al so believe in e f fec t ive t im e ma nagement . P 13 

co m pl a i n s ab o ut an incre as e in ad mi n ist rat ive wo rk , which 

t e ach ers h a ve t o manag e . 

He c laims t hat the Depar tme nt of Educat ion i s to blame fo r 

loss of teaching and learnin g t im e bec a use teach er s a re 

inc re asingly expected to complete new forms a nd supply 

informatio n on a number o f issues , wi th only vague 

instruc ti ons from the Department. T he result i s tha t while 

t e ac hers run about in an effort to find someone who can 

assist th e m w ith acc urate instructions, the class is reduc ed 

to a s tate o f chaos and valuable t eaching tim e is was ted . 
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Both t e ac hers A and B mention t hat ex tra mur al activiti es , 

esp ec iall y sp ort , take up too much of a teach er ' s t i me . T he 

org an isat ion o f equi pm en t , venue s and match es , encroaches 

o n teach i ng ti m e. T e ach e rs work extremely long hours, and 

after ret u r n in g home late from sp ort ing events , are too tired 

to mark or prepa re work for the fol l ow ing day . If teachers 

were afforded mo re time to pr ep are and mark work , the 

qual ity o f ed ucatio n w o u ld definitely imp rov e . 

(g ) Homew ork 

Where h omewo rk i s concerned , P6 cl a ims tha t a n integra l 

part o f p la nn in g a nd prepar at ion entails in f orm ing learners of 

the da tes f or com ple t ion of home wo rk assi gnm ents, and the 

tea ch e r s ho uld be very stri ct in th is reg a rd. 

Teach er A str esses th at homew o rk shou ld only be give n w ith 

th e a im o f c ons oli dat ing the conten t or skil l s t aug ht in class . 

T hu s , too m uch homework shou ld not be given s ince ch i ldren 

must be afford ed ti me t o play , but sh o u ld, at t he sa me tim e , 

beco me used to a regular hom ew o rk rout ine. 

Teacher B similarly st ates th at homework mu st consolidate 

the w ork cover ed in cla ss . 

En o ugh hom ework must be give n so t hat t he learner knows 

th a t th e te acher is ser ious abo ut work . Detention is a 

su it ab le pu ni s hme nt for learners who continual ly fail to 

comple te home work . 

4.3 Textual Analysis and Interpretation of Data 

In this s e ct ion I pr esen t the tex tual a nalysis and 

i n te rpret a ti on of the d ata . T he abbreviat ion P represents the 

p artici pa nts an d the nu meral refe rs t o the numb e r given to 

eac h par ticipant' s essay . 
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P 1 believes that classroom management begin s a t the s t a rt 

of the sc hool day when learners line up in their rows . T he 

o rde r and sen s e o f form a lity, which is cr ea t ed wh e n le arners 

l ine up in rows, cr eates a n atmosphe re of disc i pl ine, wh ich is 

a n es sen tial c ompo nen t o f t he le a rnin g pr oce ss . B Rogers 

(1 990 ) in Ayers and Gray (1 99 8 : 16 ) bel ie ves th at what 

happens in t he classroo m ha s a s ig n if ic ant im pact on the 

sc hool as a w hole . If t his is s o, I be l ieve the co nverse could 

also be tr ue. T he degree of disc ipline app l ied and 

mainta in e d t hro ug hout the school as a w hol e, w ould probably 

i nflu e nce the way in which learn ers beh ave in t he c lassroom . 

It follo ws tha t a we l l-di sc iplined sc ho ol has w ell d isci pline d 

lea rn e rs . In su ppo rt o f my cl a im, B . Rog e rs (1990 ) in Ay e rs 

a nd Gray ( 19 98 : 16) st a t es t ha t disc iplin e is se e n as being 

de termine d by s uch f ac tors as t he tea che r' s approach to 

disc ip line a nd th e co nsi ste ncy wit h wh ich di scip l in e is 

ap pl ied. 

When li ning u p in an ord ere d manner becomes part of a 

lea rner 's everyda y rou tin e , a nd all tea chers s upervise t he 

learners while th ey en ter the s chool bui lding o r speci f ic 

cl as s rooms , oppor tunities for bad be ha vi our are l ikely to 

dec reas e . 

P1 does not all ow an y learner to shou t ou t answers in c lass, 

si nce all lea rners ne ed to be affo rded a n equ al opportunity 

to respond t o t he tea ch er 's ques ti ons . P1 appears to 

cons ide r shou ti ng out in class as disruptive and 

u ndi sc ipl i ned beh aviour . A relaxed learn i ng atmosphe re is 

probably created w he n learners have att a ined a degree of 

se lf-disci pl in e . 

P1 is of the opinion th a t a ll c lass -w o rk an d home w o rk mus t 

be con trol led . 
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Learn e rs nee d to kn ow precisely wh at the te acher requires of 

them wi th reg ar d to class-work and ho mewo rk ac t ivi ti es or 

as si gnments. Pi implies that a fixed routine add s struct ure 

to th e sc hool d ay. 

According to P i, overcrowde d c lass roo ms impede cla ssroom 

manage ment , since eye con t ac t between teac her and 

le arn ers is re st r icted , and lea rners ar e not afforded ample 

o pport un iti es t o partic ip a te fu lly in c lassroom a c tivi t ies. 

P2 emp hasises t he impo rt ance of e ffect ive time management 

w it h i n t h e sc h ool and c lass roo m and cl a ims t hat effective 

ti me manag e men t increases inst ruc tio n time . Ayers and Gray 

(19 98: 5) also emp hasis e the importance of schedu li ng 

c lass roo m a ctivit ies , espec ially in re ga rd to length of tasks , 

an d w he t her set tasks ca n be complet ed in the alloca te d 

lesso n ti me . P2 is of t he op in i on th at tim e sc he dul in g can be 

p ro moted by means of a w e ll desig ne d t ime tab le , wh ich will 

ensure that t e ache rs and le a rner s arri ve at ass igned 

c lassrooms punctuall y. 

P2 appears to be conc e rned about t ime , which is wasted by 

te ac her s and learne rs dur ing the changi ng of lessons an d 

ven ues . Si mil ar ly, S mi th and Las le tt (1 993:3 ) ar e a lso 

co ncerned ab out worki n g to wa rd ac h ie v ing maxima l 

in s tr uc tion time. They conte nd tha t lessons , wh ic h make a 

brisk s tar t, redu ce op portun it ies fo r mi sbe haviou r s in ce 

lea rners are immediately engaged in usefu l activities. 

P2 is a lso in favo ur of an administrat ive period in which the 

teacher d e als with adm inistrative du t ies in su ch a way that 

admin istra t ion doe s no t imping e on and reduce teaching and 

learning time . 
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P2 is al so o f the opinion that time sav ing p ro ce dures in 

cl ass, in re gard to the handing out and collection of books 

and works heets, need to be in place. Le arners who adhere to 

c lassr oo m procedures an d the te ach e r ' s w ork po l icy or work 

e th ic, fee l s ecure in c lass , a n d cons equ ent ly work more 

productively . It could be deduced that a fair ly r igid 

c lassroom routine promotes a se nse of securi ty within t he 

le arners , w h ich in t u rn re du ces di sc iplina ry pr o ble ms , which 

le aves more ti me for teachi ng an d lea rni ng. 

P2 furthermore bel ieves t hat reso urces , s uch as books , 

w hi ch are rea di ly access ible to le arners, p rom ote t he 

effecti ve us e of t ime . M it ch ell , in Bacha ra ch and Mundel l 

(1 99 5: 22 1) , refl ects P2 ' s opi ni o n , wh o, be li eves that 

reso urce s mu st be readily access ible t o te ac he rs and 

learners, bec au se t he availab ility of re so urce s has an 

i mmedi ate imp act on a t e acher 's ab ility to perform 

effective ly. A teacher ' s energy needs to be channelled i nto 

teac hin g , not into searchi n g f or su itab le resources . The 

mark ing of c lass-wor k durin g less on time , is only acceptable 

if the le ar ner direc tly be nefits from the teach er's eva luation 

of the wor k . 

P3 is of t he opin ion th at disc ip l ine and p lannin g are close l y 

rela ted t o , and poss ibly en hanc e classroom ma nagement. In 

a c lass wher e the re is a n absence of discipline , the teacher 

is usually un ab le to contro l th e situation and l imited teaching 

and learning takes place . The same pr inciple applies to 

plan nin g . T he W .C.E.D. Educator's Man u al (20 0:8 5 ), states 

that , smo oth day - to -da y manage me nt relie s on e ffective 

ad vance pl an n in 'g . P3 correct ly mainta ins tha t a teacher, who 

has p lanne d and pre pa red the da y's less on , will be ab le to 

con t inue tea ch ing d espite di s tu rbances , wh ich may occ u r. 
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Lea rners ap pear to be perceptive to a teacher's classroom 

management skills , for they display more self- co n f idence i n 

cla ss es , wh ich a re e ff ect ively managed . 

In my op inion , learners achieve ou tc omes in wel l- ma nag ed 

cl ass roo m s mo re easi ly bec au se t he y sp e nd more t i me on­

ta sk and are cons ta nt ly e ng ag ed in the lea rn ing content . 

Sto nes (1 992 :248 ) cl a ims that te achers a re the m a in 

dete rmine rs of the learn ing en vi ro nme nt t h a t evoke 

emo t ion al states in learne rs . 

By m an ag in g the ir cl ass ro om s effec t ive ly , by ma intaini ng 

di sc ipline and a lwa y s be ing thoroug hly prep ared , teac he rs 

can ins til se lf- co nfid en ce in learne rs , which contrib ut es t o 

high le v e ls of ac hi eve me nt and att ain men t of lea rn ing 

o ut co m es . 

P4 emphasises the necessi ty for thorou gh pl an n in g a nd 

p re paration and the inc l usion of capti vat in g a nd inte res t ing 

lesson con te nt, whi ch the te ach er un f olds in a logica l, 

sy stem at i c , and ch alle ng i ng ma nn e r . A c co rd ing to P4, 

e ffect ive t ime manage me nt is im porta nt. 

T h e t eac her ca n create a re lax ed learn ing a tmosp h e re , which 

f ac i lit ate s th e ac q u isi t ion of so ci a l ski lls, su ch as co ­

op e ra tion, t a k ing t u rns , sharing, an d sh ow ing respec t among 

learners . Res pect is an im porta nt compon e n t o f quality in 

e d uca tion . Arc a ro ( 1995:17) re fe rs to th e phi losop hy o f 

Step hen Covey (The Se ve n Ha bits Of High ly Ef fec t ive 

People ) who c laims t hat the fo unda t io n of quali t y is respect. 
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Var io u s quest ioning techniques an d skil ls may be 

impl emen ted during the lesson while dynamic ver bal and 

non-verb al com muni cati on skills keep learne rs interested 

a nd inv olve d in the le sso n content. P4 ' s view s on c lassroo m 

m anag eme nt are in kee pin g with Creem e rs ' mod el, which 

places the te ach er at the centre of inst ruction at the 

c lassro om level. 

P5 emphatical ly beli ev es in a ri gid cla ssroo m rou ti ne , which 

is follow ed every day, as it gives the learners a sense of 

secu ri ty . P5 in t eres ti ng ly pa in t s out th at teachers e njoy 

increase d pa rental . co -operation a nd invo lvemen t from 

parents who se children f eel secu re , safe, and happy in 

cla ss. Once P5 has a rout ine in p lace , a nd adm in istra tive 

tasks have been dea lt w ith, the remain in g ti me is used fo r 

o n -tas k te ach in g and lea rning act iviti es . 

S ince P5 is a Fou nd at ion Phase tea che r , he/she is able to 

or gani se the cla ss room so tha t it enhan ces c lassroom 

manag emen t. In my op in io n, Fou nd a ti on Phase te achers are 

fortunate in th at th ey are able to take ownership of th eir 

c lassroom s, a nd organ ise the ir c lass rooms according to their 

own ne eds , s ince t he y remain in the c lassroom throughout 

the da y . 

Ma rl and (1 993 :34 ) mainta ins th at a classroom of one ' s own 

mea n s that the teacher can crea te an a t mosphere that 

ref lects h is or her char acter . It a lso mea ns t ha t the teacher 

can organise al l the resources and equipm ent requ i red for 

th e d ay's lesso n s and have the m read i ly accessible . In some 

schools, particularly in the Inte rmediate a nd Senior phases , 

t e achers are not as fo rt u nate . It often hap pe ns that teachers 

ro t a te , mov ing fr om on e c lassroom t o an ot her , to teach 

vario us le a rni n g are as . 
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Teac hers are f o rce d to s hare classrooms with colle ag ues 

a nd have nei t he r su fficient re so urces nor time t o decorate all 

the class rooms they te ach in. Teachers are a l so hesitant to 

org an ise cl ass rooms to s pecifically suit t he ir ow n needs , 

si nce the other te ach er s may want the cl ass organ ised 

differen tly. Some te ac he rs ke ep cl ass ro om s ti d y, w h i le 

other s are not as co nsc ie nt ious. 

Ac c o rding to P5, go od pl an n ing and ma na ge me nt leads t o a 

good work ing atmos ph ere , wi t h th e resul ts that discipli nary 

pro ble ms ar e s ign i f ica ntly red uced . 

P6 ma intains t hat the teac her , together wi th t he lear ne rs is 

respons ible f o r classroo m management, and implies that 

cl ass ro om m a na gement w ou ld not be poss ible wi thout t he 

lea rners' co-operation. Lea rner le ade rs , in pa rtic ular , are 

a b le to assis t the teacher with cl ass roo m management 

res po n s ibilit ies . P6 empha sises th at a r ig id c la ss ro om 

rou tine is t he fo undat io n of mo s t cl assr oom m an ag e me n t 

act ivities. Rout i ne c re ates d isci plin e , w h ich P6 be lie ves t o 

be an essen tial par t of q ua lity edu ca t ion . Lea rners must be 

acqua in ted with the proc edures to be f ol lowed i n c lass , as 

we ll as rul es, whi c h app ly to t he complet io n and hand ing in 

of homework and aSSignmen ts . Th e fact t hat the learners are 

co - resp o nsib le f or class ro om ma nage men t , me a ns that the 

t ea che r is afforde d mo re tim e to co ncent ra te on teac hi ng . 

P6 war ns th at t he te ach er n ee ds to ta ke t he learners ' 

p e rsonal iti es into acco unt , wi th re ga rd to group compos itio n. 

Lea rn ers wh o f ind i t diff icu l t to co -o perate wit h one anot he r, 

nee d to be placed w i th learners hav in g si m i la r personal ity 

t ra i ts . 
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In my op inion , to av oi d conflict, it may be preferabl e to pla ce 

le arn ers in pe rsona lity groups, rather than in abili ty o r mi xed 

abi li ty g roup s, as sugg ested by the W. C.E .D Educator ' s 

Ma nual (200 0: 94 ) . P6 als o believes th at a t eacher , w ho has 

pla nne d wel l a nd thorou gh ly p re p ared a l esson , needs to 

know th e les so n conte n t wel l, so th at th e learn ing o utcomes 

a re ac h ie ve d . T o ens ure t ha t teac he r s acqu i re t he necessary 

c la ss room mana gem e nt s kill s a nd co mpete nc ies , P6 

suggests that cl as s roo m management stra te gi es and 

te chn ique s be i ncl uded in the co urse con te nt for s tuden t 

teachers . 

P7 cl a ims th at it is of t he utm ost im portanc e tha t a teacher 

be well o rgani sed, especially in respec t to lesson 

p reparati on . According to P7, it is ine vi table that a class wi ll 

bec o me un co ntrollab le wh en a te acher is d isorganised and 

unprepa red . P7 refers par t ic u la r ly to learners of above 

avera ge i nte l l igence w ho w ork qu i ck ly and accurately a nd 

who require add ition al material , whi c h will co nsta ntl y keep 

the m bu sy, c hal lenged , and interes ted in the learni ng 

co n te n t. P7 e mphasis es that intellectually ad vanc ed lear ne rs 

ne ed to be eng age d in intellectual ly stim ulating and 

motivating act ivi ti es. T h e lear ner ma y not be ke pt busy wit h 

mean ing less gam es , wh ic h will not req uire ex t ra e ffo r t from 

the teacher. This means that teac he rs need to i nclude 

add itional works he et s a nd assignmen ts for learners who 

need ass ista nce a nd learn e rs who are ab le to work 

independently , in t he i r pla nn ing a nd prepara t ion . 

Duri ng my own t eac h in g expe rie nce, have often voiced 

concer n f or intell ectu ally ad van ce d learners whose 

intellect ual nee ds a re se ldo m met by teache rs , as a result of 

tea c her s ' co nce rn for we ake r le arne rs who are more 

de man di ng in ter ms of a teac her's patience and tim e. 
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I be li eve that gro up ing lea rner s ac cord ing to abi lity is 

ad van t ag e ou s to both t eac he r and le arn er, as it enab le s 

le arne rs t o interac t w ith pe ers who have simi lar abi li ties . In 

this w ay t h ey keep each other inte lle ctually st imula ted . 

Creem e rs ( 1996:52), states that res ea rch has show n t hat t he 

suc cess o f g ro up ing IS highly determi ned by t he ava i lab i l i ty 

of prop er i ns tructional mater ial and by teac her behaviour . 

Groupi ng le a rn ers acco rd i ng to abi l i ty a nd in volv ing them 

with planned a nd p re pa red instruct ional ma teri a l cou ld 

p robab ly e nha nce the sta nd ard of ac hi eve ment of outcomes 

and th e qua lity of educ at ion in th e cl assroom . Arcaro 

( 199 5:16 ) cl a ims that qua lity means , among others , 

exp ect i ng t h e be st f rom eve ry student a nd ach ieving higher 

standards . 

I n sup port of thi s arg ument , P7 als o e m phasises that 

learners wh o have a positive influ ence on ea ch other work 

w el l in grou ps , and ex per ience le a rn i ng p os it ively t h ro ugh 

co -o pe ra tio n. P7 is a l so in favour o f pa iri ng learners who 

dis pl ay oppos ing edu c at ion a l c haracte risti cs, for example a 

lear ner with a ne at ha nd writi ng could be seated next to a 

learner w ith an unt idy handwr it in g , etc . 

T he e sse nt ial ing red ie nt , for effe ct ive classroom 

ma nag e ment , acco rdi ng t o P7, is d iscip li ne . P7 finds that 

p os itive , we ll-di sc ip li ned learn e rs can be recognised by 

means of re wards . 

Smith and Lass lett ( 1993 : 10 6) pa int o ut tha t lear ne rs should 

earn a reward for do ing some t h ing worthwh i le, but t he 

t eacher has t o gua rd aga inst t he reward becoming a bribe . 

P7 is of the op ini on t ha t ro uti ne c re ates a learni ng 

at mospher e, wh ich pr o mo te s su cce ss. 
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Learners, who know wha t i s expe cted o f them, f eel secu re in 

the c la ssro om a nd ach ieve out com es. 

P8 , P9 , a nd P10 a l l demo ns t rate simila r opinions in regard to 

a n order ly classroom at mosphere. A ccord ing to P8 , o ne of 

the more impor t ant as pe c ts of effect ive classroom 

m a na gement is that the classroom must be or de rly a nd w ell 

orga n ised , and its v is ual impact m ust be int e rest ing and 

appropriate for t he learner's age or s ub j ect ta ught. 

pg has f o un d that c lass ro om man ageme nt affec t s the order 

o f the d ay, if t h in gs a re not in their pl ace, bo t h th e te acher 

and lea rn ers be co me flustered w he n t asks and lessons need 

to be atte nd ed to . P9 bel ie ves th at t he re must be order in a 

c lass room f rom the time the te ac he r and le arners ent e r until 

th e y leave a t t he e n d o f t he day . P9 , furth ermore , believes 

that the tidine ss of a c las sr oom is im po r t a n t, as i t can lead 

to a calming or cha ot ic a tmosphere, whi ch by impl ica t ion 

ma y enh an ce or im pede learning. Marla nd (1993:34), also 

per ceive s order as an imp or tant co mp onent of c lassroom 

man age me nt , Ma rl a nd believes th at le ar ne r s beh ave be tte r 

in a roo m which is well orga n is ed and has ind ividual 

c haracte r , and that t he en vir onme nt actua ll y teaches . 

Ma r la nd sta t es , " I n a busy teach ing day one cannot afford to 

be co nf used by cl utter ". 

The vis ual impac t of a c lassroom may also enhance its 

atmosphere . P8 and P1 0 , ri g ht ly claim t hat the v isual impact 

of a classroom mus t be i nt erest ing and ap peal ing . Marland 

(1 993 :34 ), s tat es t hat wall d isp lays , whic h a re re levan t to 

t he current th e mes and les sons be i ng deal t with in cl.ass , can 

be att ra ctively ar ra nge d . Di s pl ay s con s isting of pi ctu res , 

c har t s , an d t he learne rs ' work can mak e a classroom a 

happ y a n d pl easan t place to sp end m os t of one ' s day in. 
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P8 and P10 , l i ke P4, al s o refer to resp ec t in the cl as sroom, 

whi ch appe ars to be a ne ces sary part o f eve ry cl assroo m. A s 

ment io ne d p re v ious ly in P4 , S tep he n Covey c o ns iders 

re sp ect to be a precondition for quali ty. 

P9 and P1 0 , advo cate th at desks must be or ga n ised in such 

a wa y t hat the teac her and learn ers can move around 

un h inde red . 

In regard t o a tea cher movi ng around the cl ass , from my own 

expe r ie nce, hav e d isco vered that t he quality of t he 

learners ' work improves significantly when I w a lk among the 

l ea rne rs ' d esk s an d eit he r c omment on , or assist t hem with 

th e tasks I h ave given them . At times whe n I hav e sa t at my 

tabl e while th e le ar ners worked, the ove ra l l q ua lity of wo rk 

ap pear ed t o be inferior. I believe the te acher' s p re sence , as 

she m oves betwee n the gro up s o r rows , is a posi ti ve 

motiva tin g facto r fo r t he co mp leti on of work of a h ig h 

standard . 

P 11 is in fa v ou r o f a te ache r being tho roug h ly p repared . A 

teacher mus t k now exactl y w hat is t o be ach ieved dur i ng a 

da y and h av e all the nec essary equipment , wor kshe et s and 

books on hand . In order to be thoroug hl y prep a red , a teac he r 

wi ll need to comp ly wi th Creem ers' ( 19 96 :5 0) indicators of 

qua l ity, as se t ou t in h is mo d el, wh ic h compr is es struc ture 

an d c lar i ty of con tent , explicitness and o rder i ng o f goals and 

co nte nt, an d th e use o f advanc e o rganisers . 

In my own op inion , P 11 accura tely points out that many 

learners often lack discipline , as pa rents are too busy or too 

t i red t o disc i p l ine t he i r ch i ld ren . What find slightly 

irri tat ing , ho w e ve r, is t hat P 11 be lieves t ha t it is t eache rs ' 

res ponsi b ility to d isc ipl in e t h eir learn ers. 
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I believe th at it remains the pa re nts ' d ut y a nd re spo n s ibi lity 

to discipline their children , and that it is the learners' duty to 

be have in cl ass, so that the teacher can ful f i l t he task s he is 

qualif ied to do , whi ch is to teach. 

P1 2 be l ie ves it is impo rt a nt to in vo lve le arners with th e 

learn ing proces s as much as pos sib le. T o make th is 

possib le, lea rni ng mu st be enjo yabl e . T o this end , the 

teac her mus t be in n ovat ive, think cre atively and prod uce 

stimulating and inte resting visual ma terial, which will 

captivat e lea rn ers ' atte ntion and interes t. An impo rtant 

pr inc ip le w o ul d be to ta ke the le a rn er s' inte res t, needs, and 

li fe expe r ie nces into account . Marland ( 1993:34 ) i s in favour 

of w a ll di sp lays as t e ac h ing ai d s, which co ntribute t o an 

in teres ti ng le arn ing en viron m ent, w h ich can in fl uence 

learn ers posi tively. 

P12 also be lieves that gro up wo rk ca n be valuable and 

therap eutic in t he sen se th at le a rn e rs le arn fr om and with 

each other . D iscip line is a lso se e n as a p recondi t ion f or 

success f u l group work . 

P13 has a grie van ce an d comp la ins about the unreasonable 

amou nt of adm ini strat io n th at t eac he rs have t o deal w ith 

da ily , t o the detr imen t of c lass room m a nagemen t a nd 

ul ti mately t he qua lity of educa ti on. P13 b lam es the in cre ase 

in adm inistrati ve wor k on the pr incipa l and management 

team. In my own op in ion and f rom my own experience , I have 

fo und that admi n istra t ive d uti es , a lthough a necessary part 

of teaching , often in te r fer e w ith teac hing and learning , 

espec ia lly w he re a t eacher is responsible a s port or cultural 

act iv ity . T eachers a re at t imes cal led f rom their classrooms 

to re ce ive t elepho ne ca lls regard in g ma t ch fi x t ures , etc . and 

le ave their cl asses un su perv ised . 

69 


 
 
 



The teac her's absence has a neg ative impact on le a rne r 

d isc ipline a nd ti me ma n agement. S mi th and Lassle tt 

(19 9 3 :3 ) , st ate that a learner's feelin g o f sel f -es te em and 

s e nse of competence in a particular learnin g are a de pe nds 

on the te ach er's ab ility to "get on with it ". Th us , it cou ld 

proba b ly be deduce d th at in situatio ns whe re th e te a cher is 

no t a l l ow ed t o "get on with it" , learners will be ne ga ti ve ly 

affe cte d. P 13 al s o attributes cl assr oom mana gemen t 

pro bl e ms to th e insu f ficie nt in f ormation , whi ch is f ort hc om ing 

from the var ious Ed uca t ion Dep a rtm en t s, as well as new , 

some tim es ti me co nsu mi ng an d unnecessary fo rms that 

teachers have to c o mp lete . T he st udy of new methods of 

teac hi ng , e spe c ially since the imp le men tat ion o f Outcomes 

Based Edu cat ion , a lso t a ke s up a large percentage o f a 

te ach e r 's time. 

P1 4 believes th at or ga ni s a tion, p lan n ing and p reparatio n, 

a n d st r i ct di sc ipli ne, co nt ribute po s iti ve ly an d are be neficial 

to cl ass roo m ma nage men t . P14 has, ho weve r , men t io ned 

t ha t a te acher ' s pr iority is not only t o t e ac h , but also to be 

sensit ive an d t o l i sten to le ar ners' problems . 

It is im po rtan t t h a t a te ach er main tains a positive attitude 

tow ards classro om management . Cohn and Rossm il ler 

(1 987: 382 ) pro vide su bsta nti a l ev idence , which confirms 

tha t , al t houg h a co mmit me nt to le arn ing must permeate the 

e n ti re sch ool , it is w i t hi n i ndiv id ual c lassrooms and through 

the efforts of indiv id ua l teac hers , th at t hi s comm it me nt i s 

g iv en mea n ing. 

P15 men t ions pla nn ing, c lear in st ructions , the discipl i ne of a 

class, and the class and c lassroom siz e as componen t s , 

w h ich could influe nce c lass r oom managem ent . 
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A n im por tant component, which P15 mentions w h ic h no ot her 

participant referred to, is the home or envir o nme ntal 

c i rcumsta nces of le a rne rs . Factors, w hi ch may impede t he 

creat ion of a favour ab le classroom at mos phe re, ma y ar ise 

from the learn e r ' s home s itua ti o n or t he mi lieu he or she 

lives in . Lear ners do not fee l sa fe and secure and do not 

de ve lop in hom es a nd scho ols, wh ich a re lo cated in areas 

th at are subj ec t t o c ri me , con f l ict , and vi olence . 

S chools th at a re lo ca ted in mil ieu hand ic apped a reas ; of ten 

ha ve ove rcrow ded cl ass room s owi ng to f act ors such as 

po ver t y. To add t o th e dis com fort, th e cl as s rooms are o f te n 

vanda li sed and in nee d o f re pa ir . Mi t ch ell in Bacharach and 

Munde ll ( 199 5 :220) , point s out t ha t in a good wor k p lace , 

the re are amo ng oth e rs , few rep ai r p rob lem s a nd prov en 

pr id e in the bui ld in g . In my ow n opi n ion , classrooms , which 

ar e in need of repa ir , c reat e un fo rese en dif ficu l ties for 

te acher s an d le a rners a l i ke , and im pact ne ga ti vely o n th e 

q uali t y of edu cat ion . 

P 15 states t hat the te ach er' s a t ti t ud e towa rd s education , 

influenc es th e w ay in which she man ages a cl assroom . In my 

own opinion, w h at conc ern s me most is P 15 ' s commen t that 

her mo od on a par ticul a r d ay wi ll ei ther i mped e or enhance 

the qu a li ty of educat ion p rov id e d in her cl ass r oom . Moods 

are normally in cons is ten t feel i ngs. I t therefore fo llows that 

cl assro o m manage ment wi ll also be incons istent if it is 

impl em e nted acco rd in g to the teacher ' s mood . 

Accord ing to th e textual analysis this far, I deduce that 

inc 0 n s is te n t tea'c he r b e h a v i 0 u r C rea t e s fee lin g s 0 fin sec uri t y 

in lea rners , w h ich im pe des th e ir le arni ng a nd co nseque ntly 

ne ga t ivel y influ en ce s t he qu a l ity of educa tion . 
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Pa rt i c ipants o f essays 16 to 25, have all referre d to simi lar 

aspects of cl ass roo m management , wh ic h in t he ir opinion , 

infl uen ce th e qua lity of educati o n , Th ese aspects of 

cl assroom man agem ent , have a lrea dy been te xtua l ly 

ana lys ed and interp re ted in th e preceding essays , th e refore I 

sh a l l not cond u ct an indiv idua l contextua l analysis on each 

of th em , si nce they do not p rovide add itional , mea ni ng f u l 

da t a . 

4.4 Linking Categories 

Merri a m (1 988 : 135) believes that ca teg o ries ne ed to be 

fleshed out a nd made more rob ust by sea rchin g t h rough t he 

d ata for mo re useful units of re lev ant inform at ion. In th is 

st udy I , linked c ate gor ies wi t h eac h oth er to reveal 

re la t ion s hi p s t hat ex ist be tween th e m and to describe t he 

ma nne r in wh ic h the cate gories appear to in teract and 

d epend o n one a n ot he r . 

Th e d ata analys is , sub sequent f ind ings and data 

int er p ret a t ion reve a led tha t disci p line is t he ca tegory which 

p lays the mo st inf luential role in cl assroom management . 

D isci pline can , therefore , be lin ked to a l l t he categ o ries in 

t h i s st udy. 

4.4.1 Lin k ing p repa ra tion and p la n n in g wi th disc i p l ine 

T horo ug h preparation and p lann ing co n veys the idea to 

lea rne rs th at t he t eac her is knowledgeab le , i s famil ia r w ith 

t he co nt e nt and is ser ious a bout the lesson. A thoroughly 

pr ep ared lesson , In which learners are academically 

occupied a nd chal lenge d the entire per iod , s ignificantly 

red uces an y oppor tunit ies f or misbehav iou r. A n inte res t ing 

va r iety of teaching aids s t imulates a learner ' s natural desire 

to dis cover new thin gs and to lea r n . 

72 


 
 
 



Teachers , w h o are able to captivate and keep learners' 

atte nt ion by s upp orti ng the teaching with te ac hing aids , 

prob ab ly seld o m encounter serious discipline p ro b le ms . 

4 .4.2 Linki ng teac h in g ai ds w ith disc ipline 

T ea ch ing ai ds sup po r t teac hi ng by add ing new d imens ions of 

intere st t o the le sso n co nten t. Lesso n con te n t, which is n ot 

support e d by te ac hin g a ids , will not capture t he imag inat i on 

of th e lear ne rs . Le ar n ing w i ll be . Iimi ted because young 

c h i ldre n le a rn p ri mar i ly through sensual st imuli . Bo r i ng 

lessons , whic h a re not made interest ing by t he use of 

pi ctur es , boo ks , char ts , e tc , w i l l not i nsp i re learne rs t o 

p ar ticipate optimally in the te ac hin g a nd le ar n i ng p rocess . 

Bored and un ch alle ng ed le arn e rs may re sor t to add in g the ir 

o wn for m of ex ci t emen t an d vari e t y to t he lesso n by 

misbe havi ng , w hic h res ults in di scipli ne p roblems , w h ich 

im pede teac hing and le ar ning. 

4 .4 .3 L inking gro up com position with d is c iplin e 

Acco rdi ng to Ma rland (199 3 :39 ), the man ner in wh ich 

learners are grou pe d i s the greatest si ng le management 

device . 

M arland recom mends th at the f u rn it ure in t he c lassroom 

sh ould be gro u ped so t hat each le arner ca n have the deg ree 

of pr ivacy necess a ry f o r th e m aj or i ty of wor k , a nd th e 

possi bilit y o f c o-opera tive gr o u p ings at o th e r t imes . 

I t appea rs as if t he compos it i on o f grou ps of learne rs in a 

cl assroom co u ld inf luen ce the disciplin e o f a c lass . 

Disrupt ive learne rs , who are grouped toge t her , can create 

chao s and make t e ac h ing and learning problematic , if not 

imposs ible , res ulti ng in se ri ou s d iscipli ne prob lems , which 

i mpede s quality ed uc at ion. 
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4.4 .4 Li nk i ng teacher behaviour with di sc ipline 

C o h n a nd Ros miller (1987:382) have found th a t the use of 

sch oo l tim e , classroo m management and d iscipline have a 

sig n ificant influ ence on a cademi c achie vement. 

Marl a nd (19 93: 7) claims th at a good t eacher is a good 

cl assroom man ag er. Since ro ut ine is an im portan t component 

of cl as sroom mana gem ent and routi ne cre ates discipl i ned 

le ar ners , it follows th at d isc ipline influ en ces routi ne . 

• 	 Disc i p li ne: C lassroom Atmosp here 

T he findi ngs revea l that effect ive classroom 

manageme nt ap pe a rs to gene rate a pos it ive classroom 

atm o sphere, which may e nhance disc ip l ine . 

• 	 D isci p l in e :C le anl ine ss a n d Neatness 

Le ar ners ten d to be have bette r and work mo re 

p rodu ct ively in a neat an d c lean classroom . I t appears 

that a neat and clean learning en v i ron me nt is ca lm in g , 

while a n unt idy class roo m may c reate a sen se o f ch aos , 

which imp edes le arning. 

• 	 D iscip line: Dec ora ti o n 

A cl ass room , which is de co rated with le arners ' own 

w ork , gene rates a sense of p ri de and ownership in the 

cl a ss r oom , which is a p recursor f or good behaviour . 

• 	 Disci pl ine: T ime Managem ent 

Po or ti me manag ement cou ld resul t in discip l ine 

proble m s . Lessons w hic h do no t beg in on time and 

which end· early p rovid e le arners wi th ampl e ti me to 

mi sbeha ve. 
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Move ment to and from classrooms sho u ld be br isk , 

s ince mis conduct often occ ur s during t he cha ngin g of 

c lass e s . Loit er ing incre ases op portuniti es to 

m isb ehave . 

• 	 D isc ip lin e- Ro uti ne 

C ons is tent di sci pline is requi red to establis h a f ixed , 

worka b le r ou t ine in a c lassroom , while an established 

ro u ti ne appears to enhance learne rs ' discipline . 

Wit h ou t disc ip lin e , a c lass room routine cannot be 

esta blished , and ac t iv ities a nd p ro cedures occu r 

hapha za rdly. The absence of a class rotl tin e can inv i te 

cha os and leaves le ar ners with a se nse of confus ion 

a nd in secur ity . A permane nt c lassroom rout ine 

enh a n ces dis c ipline sin ce le arne rs kn ow exac t ly w hich 

ac tivity takes p lac e at any g ive n tim e . 

Le arners als o kno w wha t t he te acher expects of them . 

T he sc hoo l day i s s t ru ctu red a nd organised , both 

essent ia l requ i rements f o r qua li t y teaching and 

learning . 

• 	 Discipline :Safety and S ecurity 

Smi th an d Laslett (199 3 :17) , c la im that cl assroo m ru les 

de fin e the b o und a rie s for be hav iour within a cl assroom. 

A good co de of co ndu ct, c on s ist ently en forced by th e 

teache r , gene ra ll y reduces the poss ib ility of learner of 

misbehavio ur. Learners fee l safe and secure in a 

classroo m wh ere the teac her is in control of disc ipline , 

and a re consequent ly ab le t o pay attent ion and 

conce ntr ate o n given tasks . Standard of work im proves 

wh e n le a rners are ab le to c on ce ntrate on tasks . 
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• 	 Disci pl ine: Ar rangement of Fur niture 

Ma rland (199 3:39 ), clai ms th at c i rcu la ti on spa ce in a 

class room facilita te di s c iplin ary c on trol . If Mar land 's 

c la im is t ru e , it f ol lows th at t he a rrangement of 

fur niture in a c lass roo m cou ld probab ly influence 

discipline. 

Fu rn iture s hould be arr an ged so th at every learner is 

vi sib le to the te acher , with the teacher being the fo ca l 

po int o f the cl assroo m. Le arners whose move ments 

cannot be seen by the t ea ch er at al l ti mes , have ample 

op portun ity to engage in mi schievous behaviour . 

• 	 D is c ipl ine:Class and classroom size 

Acco rdi ng to Co hn and Rosmiller ( 1987 :382 ), a number 

of re sea rchers hav e focus ed on lear ne rs in developed 

nations in an attem pt to ident i f y th e most powe rf ul 

dete rm ina nts of stude nt acade mi c achieve ment. 

The findi ngs of the studie s sho w that average cl ass 

size , ac coun t s for little or no ne of th e var ia nce in 

st ude nt ac hie vement . 

disag ree with th is c laim because extreme ly large 

groups of learners are probably more d ifficult to control 

and discip l i ne t han smal le r groups. Overcrowd in g and 

cramped cond ition s, where learners are sea ted too 

cl ose to on e an ot her, may resu lt in m isbehaviou r and 

dis c ipl ine p ro b lems . The te acher is al so res t r ic ted in 

he r movement aroun d t he cl ass . 
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According to Jen se n (1988:54), a well-designed 

learning environment can cre ate a f av ourab le 

relationship between the le a rne r and the subjec t 

ma tter, sti mul a ting thought proce sses, cr eat iv ity and 

cur i osi ty . 

• 	 D i s c ipl ine :Homework 

A f ixed h omew o rk routine also co nveys the message 

th at t he teac her is se rio us abo ut t he learn ing area and 

the lea r ner s' maste ry of it. 

Homewo rk is a form of d isc ipline, it req ui res discipline 

on the part of th e lea rn er, an d al so creates self ­

di scip line . 

• 	 D iscip l ine :lntel le ct u al level o f t he learner 

Learners tend to lose conc en t ration a nd interest in 

le ssons and ac t iviti es th at are e it he r t oo easy or t oo 

diffi cu lt f o r them . Lea rners who se int el le ctu a l levels are 

not ca tered for and wh os e inte l lec tua l needs are not 

met may crea te disc ipline prob lems in a class . 

4.5 	 Implications of links Between Discipline and 

other Categories 

T he implications of the fi ndin gs ar e th at di sci p line app e a rs 

to pla y an ex t reme ly import an t an d mean in gful role in 

c lassroom m anageme nt and appears to be indispensable in 

c lassroom managemen t. Classroom management , on the 

oth e r han d , ca n create a favoura b le di sc ipl ina ry 

env i ronment. T he effective maintenance of classroom 

manag ement probably e nhances qua l i ty of education . 

Conversely , ineffec t ive classroom manag ement, together 

with poor d isc i p li ne , p roba b ly impedes qual i ty of educat ion . 
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4.6 Additional Category Links 

4 .6 .1 Linkin g c las s s ize , and classroom organ isat io n to 

ho mew o rk . 

In an overcr owd ed class room, circulation space f or a teac he r 

is so me ti me s limite d . The arran gemen t o f th e furniture 

makes i t di ffi cul t for the teacher to che ck the wo rk and 

hom ework of ev ery le a rner , as the tea che r usua l ly has t o 

negotiate an "o bs t ac le co u rse " to reac h le a rne rs. For this 

reas on tea che rs often neg le ct to check home w ork . Learners 

some ti mes take advantag e of t his limi ti ng f actor and fa il to 

complete homewo rk assignments on a regu lar bas is. 

4.6.2 Li nking class size and c lassroom organ isa t ion to 

t ime management 

A tea ch e r needs to check th at every lea rne r has completed 

ass igne d ho me work . In a cl ass co mpr isi ng a mi nimum of 

fo r ty le ar ners, checki ng homework co uld be c ome a time 

cons umi n g ex e rcis e , wh ich imp acts ne ga tively on t im e 

ma nag em ent , as teac hi ng time is redu ced . 

4 .6 .3 Linki ng c lass size and organ isation to 

accessibility of teac h ing aids 

Teach ing a ids require space in t he classroom . A classroom , 

which is crowded with desks and chairs of for t y or more 

learne rs, leaves l imited space for t he storage and us e of 

teach ing aids , such as an overhead projector a nd its trolley. 

Val uab le a ud io -vi sual aids su c h as telev ision se ts and v ide o 

reco rd ers a re usuall y stored in a secu re area, some distance 

from cl ass room s , wh ic h impac ts nega ti ve ly on th ei r 

access ibility. Gain in g access to teach in g a ids can al so 

influence t im e manage ment , as tim e is ne eded to fetc h and 

re tu rn a udi o- v isual eq ui p men t. 
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4.7 Recommendations 

With the data interpretation comp lete , I am ab le to make 

cer t a in reco m me nd ations re gardi ng cl assroo m managemen t, 

whi ch in my op inio n may probably influence the quality of 

educa tio n provided by a tea cher in a c la ss room. T he 

recomm e ndations I have made ha ve or ig inated f rom my own 

sub j ec ti ve interpre tation of the data . T hey a re, t here f ore 

neit her abs olute nor fr ee fro m limi ta ti o ns , and sh ou ld be 

viewed t entatively as guidelines, which may be use ful to a 

tea ch er wi s hi ng to improv e on cl as s room managem ent 

st rategies, with the u l t i mate a im of im p rovi ng the q uality of 

ed uca ti on , prov ided in th e c lassroo m. 

4.7 . 1 Plan ning and prepar ation 

It appears t hat pl an ning a nd preparatio n are an 

indisp en sable p art of classroom mana gem ent, as many of t he 

par ti c i pan t t eac hers re fer red to pl a nn ing and prepara ti o n in 

t heir essa y s . Teache r A a nd B be l ie ve that t h e en ti re 

clas sr oo m manag e me nt process begi ns wit h a nd depends on 

planning a n d p repara t io n . 

T he pl a nn in g an d pre para ti on of le sso n s ca nnot occ ur i n a 

fr agm en te d m ann er, and require some t ho ught o n beh a lf of 

the te ac her . A s far as plann ing is co ncerned , t he teache r is 

req u i red t o devel op a macro p lan of the ent i re year 's work 

for each lea rn ing area, and spec ify the content , which must 

be covered each term , to pace the tempo of teaching an d 

lea rning , an d to e nsu re that all the lea rn ing content is 

taug ht . In this wa y, t he teache r is ab le to acquai nt he rse lf 

wi th all the know le dge , sk ills , and va lu es th at have t o be 

taug h t. 

O nce the pl ann in g is co mpl ete , the te ac her is ab le t o 

prepa re spec ifi c le ss on s . 
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Pa rti cip ants have suggested that prepa rat i on need s to be 

done on a weekly basis , one week in adv ance . T hi s is do ne 

to afford the teacher sufficient t ime to obtain the necessary 

resourc es, aud io-v isu al ai ds and equipment required to make 

t he lesson interesting and meaning ful , to ach ieve the 

lea rnin g outcomes . 

From the con textua l data a na lysis, it becomes apparent that 

t he needs of a ll the learne rs in the cl ass must be address ed 

in th e lesson prepara tio n. Addi tional act ivities or 

ass ig nm e nts serve as enri ch ment for inte l lec t ua lly advanced 

learn e rs , and ne ed to be in c luded in t he le sson p reparation , 

so th at t hes e le arn ers are able to optimi se their poten tial. 

Some part icipants po int out that le a rner s are ab le t o detec t 

unprep ar ed t e achers. Onc e learners re alis e that th e teacher 

is disorganised , do es no t know the facts of the lesson, and 

has not prepared ch a llengi ng wor ksh ee ts or inte res t ing 

a ud io-vis ua l aids, they become rest less and talkative . 

Learners, who are not act ive ly en gaged in learn ing con t en t 

f or the ent i re dura t ion of th e lesson , de ve lop disc ipline 

p rob lems . T he id ea is t o kee p the lea rners so b usy, that they 

do not ha ve time to mi s beh ave, therefore, the t eac her ne eds 

to pr epa re s ufficient w ork , to keep all learn e rs active ly 

in vo lved i n the lesson. A tea cher w ho has plan n ed a nd 

prepared th oroughl y, w o u ld probab ly discover th at the 

re ma i ning components of class room ma nagemen t , such as 

disc ip l ine , ti me managemen t, homework , etc , a re easily 

imp lem e nted . 

A teacher whd neglects p lann ing and preparation will 

probabl y not be ab le t o motivate a nd guide lea rners to obtain 

high standards of ach ievemen t, which imp e des the creation 

o f a q ua l it y tea chi n g and I earn i n g e n v ~r 0 n me n t. 
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4 .7.2 Grou p comp osi tion 

T he most pr o mi nent view to arise from t he d i s cussion on 

g r oup co mpos ition is that the t ea c her needs to g roup 

learne rs wi t h the utm ost ci r cum sp e cti on. Im po r tan t aspects , 

whi c h need to be ta ke n into acco unt when grou ping learners , 

are , amo ng o th ers , th e learn e rs' perso nality types , and 

abi l it ies. Th e cen tral a im of Ou tcome s Ba se d Educati o n is 

co -op er ative learn in g an d for this reason , the tea cher must 

ens u re t hat lea rne rs are g ro up ed in such a w ay t h at t h e y a re 

able to learn from and wit h eac h oth er, a nd t hat t hey 

in f l ue nce each other posi t i ve ly . 

Disc ip l i n e p roblems a nd conflic t m ay arise in some groups , 

owing to differe nces in personali ty. The teacher m us t 

conside r all th e group ing opti on s, on ce s he kn ow s the 

le ar ners w ell . As s t ated previo usl y i n the litera ture re view , 

the ide a l a p pe a rs t o be the a rrangement of gro ups in such a 

w ay tha t e ac h lear ne r ca n ha ve the deg ree of pr ivacy 

necessa ry fo r the ma j or i ty of w ork , and the poss ib i lity of co­

ope ra t ive gro u pings at othe r t im e s . 

Th is ma y so u nd ideal in th eory , but may prove difficul t in 

prac ti ce , pa r t icu la r ly i n overcrowd e d classrooms , which 

mak e s rea r ranging of fu rnit u re a difficul t, time-consum ing 

exerc ise . I n my op ini o n , t he type of furnit u re ava i lable to t he 

t e ac he r ma y a l so infl uen ce gro u p in g p rocedures . Single 

desks a nd ch a ir s are e as ier to group than t he o ld e r double 

sea t and desk com b ination , w h ich are heavy, c umbersome , 

and d iffi cu lt t o move arou nd in a c lass r oo m. 

Part ic ipa n ts claim t hat t h e way in which lea rn e rs are 

g rouped , can influ e nce the c lassroom atmosp here positively 

o r negat ive ly , wh ic h ca n have an effect on t he quality of 

educatio n p rov ided in a classroo m . 
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4. 7 .3 C lass roo m management and or gani sa ti on 

Every tea cher ne ed s to o rg anise th e avail able teaching and 

lea rni ng space e ffecti ve ly. The mo st pr ominent aspec t of 

classroo m organisation referred to in t he data, is th at eye 

co ntact needs to be mainta in ed be tw een t he teacher and 

learner for th e e nt ire durat ion of the lesson . All learners 

mu st be vi si ble to the teache r, an d all lea rners ne ed to have 

a n unob s cured v ie w of the teacher. T he plac emen t of 

f urn iture IS an infl uent ial facto r in c lass room manage ment, 

and f o r this reason the t e ac her 's ta b le needs t o be 

p ro min ently p laced in t he classroo m , preferabl y near the 

fron t. I t i s a lso important fo r the te a cher t o have easy 

ac ce ss t o le arners ' d esks as well as circulat ion space 

between th eir desks , so tha t she can check prog ress , ass ist , 

and en co urage . 

In order to es t ab l ish a well -organ ised classroom , the teache r 

a lso has to de cid e on th e la you t of th e class ro om . She must 

find s uitable st orage space f or bo oks , audi o-v isual ai ds , 

w orks heets, and eq uipm ent. 

In my opi ni o n le arners a re often capab le of organ is ing a 

c lass roo m eff i cie ntly and often contri bute to c lassroom 

organ isa t ion wit h great en thusiasm , by packing away books 

a nd eq u ipment , which can save a teacher time , and thus 

p romo tes t ime managemen t in the c lassroom. 

4 .7 .4 An orderly atmosphere 

C ree mers (1 994 :110) belie ves that one of th e main conce rn s 

of an eff ect iv e teacher is to bu i ld a quali ty t eaching and 

learn in g e nvir o nme nt. Th e te ac her , an d in par t icu lar the 

learne rs , s pend long hours inside a c lassroom , and for this 

reason it is im perative th at t he c lassroom be both 

aesth eti ca lly pleas ing , as well as edu catio nal ly attractive. 
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It is important to note that Jensen (1988 :54) , states tha t a 

w ell- des ign ed learning environment can create a f av ou rable 

relat ionshi p be tween the learner an d subje ct ma tt er. A 

favourab le environme nt al so stimula tes tho ugh t p rocesses , 

cr eati vity and curiosi ty, and exc it es learners . Best of al l, a 

fa vour able envi ron men t ca n instil in l ea rners, posit ive 

fe e l in gs about school . In my o p inio n, it is essen ti a l that 

learners lo ok f orward to school ea ch day , and that t hey need 

to e xpe rien ce the c lassroo m as a safe a nd happy p la ce . 

The atmosphere in a cl ass room is, th erefore , probab ly 

de termined by the way in wh ich the cla ssr oom is de corated . 

C lass ro oms cou ld be seen as a display roo m in wh ich 

le a rne rs ' w o rk is e xh ib ite d. Disp layin g lea rne rs ' eff orts 

e nhance s the ed uca t iona l at mosp he re of t he c lassroo m a nd 

inst il s a sense of pr id e in lear ners . P roud learners 

cons t a ntly t ry to im prov e t he s tandard o f t he ir wo r k , a nd 

cont in uo us im provemen t, accord ing to Ar caro ( 199 5: 15) is 

sy non ymo us wi th educat io na l qua li ty. 

4.7.5 A cle an and tidy cl assroo m 

Ma rla nd ( 1993:34 ) be l ieves t hat le arners ' behaviou r 

improves in a cl assroo m , w h ich is cle an a n d tidy. Ac cordi ng 

to Marlan d , a c lea n a nd t idy c lassroo m co n ta ins a t idy, but 

prac t i ca l layout o f f urn it ure, a c le an b lackb oard with no 

smudges fro m pre v ious lessons , neat ly packed and stored 

books , em p ty d us tbins , and a litter-free floor. 

In my op inio n , i t is importa nt th a t learne rs take turns to dust 

a nd sw ee p th ei r c lassroom , e mpty dustbins , and t idy up at 

the end of t he schoo l day . It ins t i ls in t hem a sense of 

respons ib ility , pr ide , and respec t . Mar land (1993:34) 

cor rec tly pOin t s out t ha t " In a busy teaching da y one cannot 

a fford to be confused by clutt e r ". 
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4 .7 .6 Dis c ip l i ne 

I n th is st udy , the da ta referring to the rol e played by 

dis c i p l ine in cla ssro o m ma nagement h as bee n dis cu ssed in 

detail . F rom the d at a a nalysis, deduce th at ef fec t ive 

c lass roo m ma nagem e nt cr e ates e f fe ct ive di sc ipl ine , a nd 

con ve rs e ly, ineffec tive clas s roo m manageme nt p r o bab ly 

g ive s r ise to ineffect ive dis c ipl i ne. I also ded uce tha t 

cl assr oom man ageme nt is influ ence d e i t her p os it i vely o r 

nega ti ve ly by le arne rs ' di s c iplin e. Undi sc ip l in ed lear ne rs 

ne i ther ke e p a c lassroo m c le a n an d ti dy, obey t i me 

co nstra ints a nd co mp le te h om ewo rk re gul arl y , nor do they 

de monstra t e res pe ct f or scho o l p rope rt y, t he teac he r , t he ir 

peer s an d t hem se lves . My re com me ndat ion , the r efo re , i s t ha t 

disc ip line appea rs to be th e componen t of c lassro om 

m ana gement, whi ch inf l ue nce s th e qua l ity of ed uca t ion mos t 

s ignificant ly . Man y o f the p a rtici pa nt s mentio ned that 

educ atio n c ouldn't occur without cons iste nt di scipl i ne. 

4 .7.7 Eas i ly ac ce ss ib le res ources 

Res ou rce s enri ch lea rn ing a nd hel p lea rner s achieve 

lea rni ng outcom es . T he mos t import a nt res ou rces , wh ich 

im p ac t on a te ac her' s abi lity t o pe rfor m e ffectively and wh ich 

probably in f l ue n ce the qual i ty o f e d uca ti o n p rovided i n a 

classroo m , a re t im e , equ ip men t, mate ri a ls , an d s u pplies. As 

th is st ud y has s hown, re sou rce s nee d t o be readi l y and 

eas ily ac c e ssi b le to te a che rs a nd le ar ne rs . Accord ing to 

C reemers' mo d el (1996: 5 1), it i s ess en tial t hat t h e teac h ing 

o f con t en t be supporte d by appro p r iate in str uctio n a l a id s . I 

deduce tha t a ll reso urces play a val uab le ro le in class r oom 

manage me nt t he re f ore ; l ea rner s need t o have access to as 

many o f t hem as possible . 
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4 .7. 8 T ime management 

T he rea re seve r a I asp e c t s 0 f tim e ma nage me n t , w h iehn e e d 

to be addressed at c lass roo m level. T he t e ac her needs to be 

co nsc ious of time manag ement p r inciple s, in order to 

max im ise oppo rtun iti es f o r teac hi ng a nd learning. 

T im etables , a br is k start to a lesson, th e length of the 

le ss on, an d a ti meous end in g, wh en en for ce d , a ll contr ibute 

t o time efficacy . 

In my OpiniO n, two cr u ci al as pe cts of ti me manageme n t, 

w hi ch we re not refer red to a t a l l in the data , are teacher and 

learner pun c tual ity, a nd te ach er at te nd ance. Valuable 

teachin g and learn ing ti me a nd op po rt un ities are lost when a 

te ach e r is ab sent fro m sch ool. Punctuality and excelle n t 

schoo l a tt endance a re p rofess io nal aspects of teaching , 

which te ach e rs pa rt ic ul a rly need to be made conscious of . 

T he y go hand in ha nd wi th se lf-di sc ipline and the c re ati on of 

a quality edu c ationa l e nv ironment. 

4 .7. 9 Use of Ho mew o rk 

Homew ork ou gh t to be give n to lear ne rs according to time 

li m its p rescr i be d by po l icy docu ments fo r each learning area. 

It is impo r t a n t th a t the pu rpose of homework, which is 

primar il y meant to conso lid a te learn ing con tent taught in 

class , be born e in mind by t e ache rs . 

4.8 Strengths and Limitations of this Study 

4 .8 .1 Strengt hs o f thi s study 

The da t a prov ided ample materia l fo r obtain ing a bette r 

unde rst andin g of the vari o us aspects of classroom 

manageme nt . The contextua l ana lysis o f th e da t a affo rd ed 

me the oppor tu n ity to d raw di rec tly on the exper ienc e of 

t eac her s . Tw o asp ects which were re fer re d to by t he major i ty 

of partic ipa nts w ere p lann ing and pre para ti on and d i sc ip l i ne. 
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A s a tea ch er , I am n ow particularly careful an d cons c io us of 

t he q ua l i ty of my own p lanning and preparation, a nd prefer t o 

pr ep are t horo ug hly for every lesson , well in ad van ce . I am 

a lso incre as ingl y aw are of the benefits of cons is ten t and fi rm 

disc ipl ine a nd the influential role it p lays in classroom 

managem en t . 

4 .8.2 Limi ta t ions of this stu d y 

Few par tic ipan ts s uc ce ed ed in l inki ng cl assroom 

m an ag ement with qu al ity education , wh ic h co ul d be v iewe d 

b y some as a limitat ion . However, teac her s wo u ld m os t 

pr obab ly ass ume th at go od classroom man agement impl ies 

q ua lity ed ucat ion . Par ti cipan ts pro babl y did not deem it 

necessa ry to exp li ci t ly link the tw o conc epts , and even if 

they wa nted to , would have found it both diff icult to provide 

evid en ce t h a t qu a lity ed uca tion had oc curred and to measure 

t he e xte nt t o w hi ch it had occ ur red. 

It may be th at so me teachers h~ve pe rhaps not thought 

abo ut qual ity in terms of edu cation, o r the measures they 

ca n ta ke to im p ro ve qu ality , parti cu la rl y in their own 

classrooms . 

4 . 9 Conclusions 

4 .9 .1 Pa rt icipants' Con cl usi ons 

The re la ti o nsh ip between class ro om manageme nt and qua li ty 

education can be superf icially d iscerned in some of the 

partic ipant 's comments , w hich re f lect their op inions on 

the in f luence of c lassroo m manage me nt on qu ality 

education . 

P2 : Effe c t ive . c lassroo m ma nag em ent is absolutely 

nece ssa ry an d de f ini t e ly inf lue nces the quality of 

edu cat io n . 
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P3: A te a che r 's class is li ke a busin ess. If the t e a cher is a 

poor manager he will not ma ke a ny pr ofit. 

P4 : Goo d cl ass room man a gement definite ly influ ences th e 

qua li ty of educa tion. 

P5: Good classr oo m mana ge ment de f inite ly influence s the 

qua l ity of educa t i on . 

P6 : A succes sful day at school depe nds large ly on good 

c lassroom manage men t. 

P8 : C lassro om mana geme nt definitely in f luen ces th e qual i ty 

o f education . It creates the co r re ct atmosph e re for 

le ar ning and educa tion . Mea ningful learning a nd 

ed uca ti on can on ly take pl ace if the te acher knows how 

to app ly class ro om mana gement. 

P10 : 	Ev e ry te ac he r sh ould f o llow a pr oven model of 

cl assroom managemen t. 

I f t he t eacher rea lize s th at certain aspects of his 

c lassroo m mana gemen t do no t e nh anc e quality of 

educat io n , he shou ld immediate ly ad ju st hi s c lassroom 

management strateg ies to en sure t ha t lea rn ers are 

exposed to hig h stand ards of quality ed uca ti on. 

P11 : 	Classroom manage me nt i s the a lpha and t he omega of 

i nstru ct io n. 

P 12 : 	Good cl ass roo m man agem ent ens ures a successful 

educa ti on . 

P13 : 	Effective c lassroom man ageme nt li e s in the hands of 

the teac her . Unnecessary ti me and energy is wasted 

whe n the teach er does not have effe ct ive classroom 

managemen t. Th is is when behavioural and other non ­

educa ti ona l p roblems occur . 

P 14 : Classroom ma nagemen t def in i t ely influences quality of 

ed ucat ion . . 

P15 : C lassroom manage men t de fi ni t el y inf luenc es qual ity of 

e duca tion. 
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P1 6: C la ssroom man ag e ment definitely influ en ces qua lity of 

ed uc at ion. 

P1 7: I have found that classroom mana gement af fec ts t he 

ord er of th e day. 

P18 : 	Good Clas sroom management def i n itely influences 

qua l ity of education . 

P 19 : Classroom manage ment definitely in flu en ces quality of 

educatio n . Good manag ement is t he rec ipe for success, 

which ens ures go od teaching and lear ni ng . 

P20 : Good qu alit y edu cat ion begin s wi t h good management. 

P2 3: Goo d class room ma nagement is essent ia l for qua l ity 

ed ucat ion. Education cannot take p lac e when chaos 

preva i l s. 

P25 : Good cl ass ro om man agem ent de f ini tely posi ti vely 

influe nce s th e quality o f edu catio n. 

4 .9. 2 C onclu s ion of the stu dy 

I am un for tu na tely unable to d raw a conc lus ion regarding th e 

prec ise na tu re of qual ity in educat io n, ow in g to the fact that 

teachers did not refe r to aspects of qua lity ed ucatio n in th e ir 

essays . T e achers fa il ed to prov ide clar ity on their 

unde rstanding of w hat co nstitut es qu al i t y ed ucation . 

Poss ibl e re asons for this could be t hat teac hers ha ve not yet 

bee n exp osed to discuss io ns reg arding qu al ity in education , 

and are unaware of the ne ed for contin uous improv eme nt . 

Perhaps t hey do not understand the mean ing of quality , 

since it is an e lusive concep t to de fine . T here could be 

various interest ing reasons , w h ich wou ld wa rr ant further 

investigat ion . Teachers were , however , able to write with 

authority on asp ects of classroom management , a concep t 

they were fami l iar wi th and had experience in. 
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Creemers (1996 : 115) states that policy di sco urs e in m ost 

soc ieties has conce rne d the school le vel , not t he classroom 

le ve l . It is c le a r t hat the neglect of a co herent focus upon 

classroo ms has be en very costly indeed. Pu t si mply, the 

c lassroom learning level h as maybe two or three ti mes mo re 

inf lue nce o n stud en t ach ieve ment than t he school le vel does . 

In li ght of this sta tement , I am able to de duce and conclude 

that cer t ai n aspects of cl ass room ma nag e me nt are likely to 

e nh anc e or im pede t he quality of educ at io n. T he concept 

c lassroom ma nagem en t embrace s all t he act ivit ies , 

proc edure s , actions , verbal and non-verbal commun ica ti on , 

w h ich takes place in a si ngle cl as s ro om on a daily basis . The 

teac her a nd lea rne rs in tera ct cognitiv el y , academically , 

soc ially and emo t ional ly wit h ea ch other , with t he aim of 

achieving spec ifi c lea rn ing outcom es. 

It appea rs that the ac h ievem ent of t he se outcomes p robably 

depends to a large exte nt , on th e teacher ' s abi l i t y to manage 

a nd con trol , ever y input into the te ac h ing and lea rning 

process. In t he cl assroom , discipline appear s to be t he 

as pect of cl assroom m an agement , which seems to influence 

the quality o f edu cation mor e th an any ot her , since most 

teache r s commented o n discip line i n t he ir essays . 

T he enforce m en t of str i ct and consistent discipl ine , together 

with a s t ru ct u re d dai ly rout ine , appears to be indispensable , 

if h igh standards of teachi n g a nd learning are t o be 

ma intained. It a lso appears as if discipline could influence 

aspects of classroom management, s uc h as ti me 

manage me n t , cl ass size , the c ompos it ion of groups and 

homewo r k. 

T he impor t anc e of pla nn ing a nd p re parat i o n was a recurring 

th e me in the m aj o r ity of essa ys . 
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bel ieve th at planning and p reparation co u ld a l so 

sign ific ant ly influence quality of te ach ing and learn ing . 

In sup por t of my concl usion and the validity o f th is st udy , 

w ould lik e to d raw on the opinions of , Reynold s et aI, and 

Coh n and Ros smiller , in regard to cl a ss room ma nagem ent: 

Re yn o lds et 81 (1 996:4 1), ad vo ca te tha t it i s c lear that 

school effec t ive ness is mainl y de ter mined by classroom 

effe cti veness, whi ch b rings the tea ch ing a nd learning 

process into t he centre of t he im pr ovem e nt process. 

Furt hermore, Co hn and Ross miller ( 198 7: 382 ) st ate that a 

nu mb e r o f researchers ha ve foc us ed on stud e nts in 

classrooms in deve lo ped nations in an attem pt t o ide nt ify t he 

most pow erfu l determi nants of stu d e nt acade mi c 

ac hi evem ent . T he res u lts of these st udi es sho w t ha t , among 

othe rs , variabl es s uc h as composi ti on of t he stude nt body, 

academic emphasis of school , classroom management , 

disc ip li ne , use o f sch oo l t im e and the ho me -school 

relat io ns h ip are co nsi ste ntly rel ated to studen t ach ievement . 

Ce rt ain aspects of clas sr oo m management, there f ore , 

pro ba b ly influence and e nhance qua li ty of ed uca t ion . 
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